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FOREWORD

This rcport is a description of the first year progress in
the establishment of the Fredonia/liamburg Teacher Lducation
Center and the documentation of the formative studies conducted
on the development of this compctency-based Field Center. The
studies reported herein are concerned with the large aspects
of the general format, program and organization of the lenter.

The day-to-day flow of information regarding the effectiveness

of specific aspects of the program ~n the basis of which week-to-
week refinements were made is not included as a part of this
report. lowever, they constitutc a very important aspect of the
formative cvaluation program. The success of both the formal

and informal, day-to-day evaluation procedures is, in large part,
due to the lcadership and initiative of the Coordinator of the
Center project, Dr. Daniel W. Wheeler, and the TERC rcpresentative
at the Center, Mrs. Lois Jones. .\ grcat many others from the
Hamburg Schools and the (ollege contributed tc the development of
the Center and the documentation of the results of this first year.
No cffort will be made to list these contributors. Their help is
greatly appreciated.

The much greater smoothness of the second year operation of
the Center is, in part, due to the continual feedback of the
formative evaluation continued during the first year and which
is described in this report. This is an effort to describe our
evaluative process and share it with others who may be involved
in «imilar development procedures.

The report of a follow-up survey of the Center interns is
contained in a separate publication entitled, "Hamburg Center
Intern Follow-up' and a limited number of copies are available
from the Teacher Education Rescarch Center.

Appreciation is extended to secrctaries Mrs. Marian Anderson
and Mrs. CGertrude Reep who were helpful in preparing many of the
cvaluation instruments and reports involved in the evaluation.

Special appreciation is cxtended to the Hamburg School System
for taking responsibility for reproducing copies of this rcport.

Renneth G. Nelson, Director
Teacher Lducation Rescarch Center
State University College
I'redonia, New York 14063
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INTRODUCTION TO COMPLTENCY-BASLED TEACHER EDUCATION

Definition of Competency-Based Programs

Teacher education programs have been subjected to an increasing
amount of criticism during the past several years. The basis of
this criticism has been that teacher education, which consists
mainly of the accunulation of a required number of college credits,
lacks relevance and does not equip the student with the necessary
skills to perform the complex job of traching. What are the
necessary skills? How can the relevance of a program be provided?
Competency-based tcacher education programs (CBTL) have been
proposed as an answer to these questions. But what constitutes a
CBTE program? How does it differ from a traditional teacher
education program?

It becomes increcasingly apparent that some central definition
of terms is appropriate. Robert Houston and R. B. Howsman (1972,
p.3) have stated very adequately that, "Competence ordinarily is
defined as 'adequacy for a task,' or as 'a possession of required
knowledge, skills, and abilities.'' There is no dictionary
definition for competency-based programs as such. These words were
phrased or coined to define a movement from demonstrating knowledge
to an ability to do something. This approach, then, requires not
a simple definition but, rather, an understanding that conpetency-
based programs must include objectives (competencies), instruction

(acquiring of knowledge), accountability (responsibil®ty for what's



expected), and personalized tasks (individualizatien of instruction).

There arc some wgeneric, essential elements for competency-based
programs. These elements have been outlined by the American Associ-
ation of Colleges for Teacher Education. Thev include:

Essential Characteristics

1. Competencies (knowledge, skills, behaviors) to be
demons trated by the student are derived from
explicit conceptions of tcacher roles, stated so as
to miake specific competencies, and made public in
advance.

2. Criteria to be emploved in assessing competencies
are based upon, and in harmeny with, specified
competencies; explicit in stating expected levels
of mastery under specified conditions, and made
public in advance.

3. Assessment of the student's competence uses his
performance as the primary source or cvidence;
takes into account cvidence of the student's
knowledge relevant to planning for, analyzing,
inteipreting, or cvaluating situations or
behaviors and strives for objectivity.

4. The student's rate of progress through the program
is determined by demonstrated competency rather
than by time or course completion.

5. The instructional program is intended to facilitate
the development and evaluation of the student's
achievement of competencies specified.

Implicd Characteristics

1. Instruction is individualized, personalized, and
modularized.

2. The learning experience of the individual is guided
by feedback.

3. The program, as a whole, 1s systematic.
4. The emphasis is on exit, not on ecntrance, requirements.

5. The student is held accountible for performance,
completing the progriam when, and only when he demon-
strates the competencies that have been identified
as requisite for a particular professional role.

ERIC
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Related and Desirable Characteristics

1. The program is ficld-centered.

2. Therc is a broad base for decision making (including
such groups as college/university faculty, students,
and public school personnecl).

3. The protocol and training materials provided to
students focus upon concepts, skills, knowledges,
(usually in units called modules) which can be
learned in a specific instructional setting.

4, Both the teachers and the students are designers of
the instructional system.

5. The program is open and regenerative; it has a
research corponent.

6. DPreparation for a professional role is viewed as
continuing throughout the carcer of the professional.

7. Instruction moves from mastery of specific techniques
to role integration.

In summary, a competency-based program essentially and modestly
should at least consider pre-planned objectives (competencies),
techniques for the asscssment of these competencies, and means of
decision-making in rclation to objectives and individual learning
needs.

I1. The Development of Competency-Based Programs

During the past decade public attention has increasingly focused
on the schools and their difficulties in providing adequate education
for all segments of the nation's population. The responsibility to
fulfill this mandate ultimately falls upon the tcachers. It is they
who are expected to help develop an adequate foundation for learning
which will be of use to pupils throughout their lives. 'The condition

of teaching requires cach teacher to make decisions and translate the




decisions into actions (performance). Accountability for performance
(both tcacher and learner) will be based on the quality of decisions
as well as actions.'

In an attempt to improve cducation cnd assist teachers to meet
society's rapidly changing nceds, cducators arc engaged in a con-
tinual search for alternative means to improve tecacher competence.
The concept of performance-basced teacher education emerged in the
latter part of the Sixties as one alternative way to prepare
teachers.

By 1970 many states had cofmenced to explore the possiblity of
certification of tecachers bascd on performance as well as on
education and knowledge. Traditionallv, certification of teachers
is granted upon the completion of a state-approved teacher education
program or upon the completion of certain courses worth a particular
nunber of credits as indicated by a college transcript. This common
proccdure is assumed by some persons to ''...guarantee that teachers
and administrators are properly prepared...' (Kinney 1964)p‘4) but
it does not specify explicitly what competencies have been mastered.
Therefore, a belief was generated that performance objectives can
provide minimal specifications for the development of teacher com-
petence. Referred to as performance-based certification, this
approach, 1t was hoped, could be combined with performance-based
teacner education programs to aid in bridging the gap between theory

and practice and to provide more competent tcachers.
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Other sources, too, provided impetus to the movement, The
United States Office of Lducation (USOL) encouraged the performance-
based teacher cducation movement through funding. Funds were pro-
vided for the development of ten model Elementary Teacher Education
Programs bascd on some form of performance criteria. One such
project was initiated in 1970 at the University of Georgia. The
college of Education became committed to a total performance-based
program in clementary cducation. Attempts were made to provide
ficld experiences in rural and suburban schools with integrated
populations. At Columbia University the performance-based program
was the onlv preservice clementarv cducation program in the college
and enrolled thi:.y-two prescrvice students, plus others from
Special Lducation. Students in the program attended full-time and
completed the program in three scmesters. During the summer scmester
the students developed and operated a school program for an
integrated urban population. Other similar teacher-corps programs
began in 1970 and the USOE continucs to support such programs which
require performance-based training.

Also, at this timc the Amcrican Association of Colleges for
Teacher Ldication developed standards that require a faculty to
define thc professional roles of the teachers and design preparatory
programs based on these roles. [t was implied that performance
objectives (competencies) would be derived from these roles.
Judgments about the quality of the programs, the standards indicated,
should be in terms of these objectives. '"The ultimate criterion for
judging a tecacher cducation program is whether it produces competent

graduates who cnter the profession and perform cffectively.”" (AACTE,

Q
.RJI: 1870,p. 12)
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The AACTE surveyed 1ts institutional membership in 1970 to
determine what colleges were operating performance-based teacher
education programs. It was clear from the responses that there was
uncertainty about performance-based teacter cducation, that there
were few teacher education programs which identified themseclves as
being performance-based, and that there was a widespread desire for
information about such programs. (A\CTLE, 1072)

The early seventies brought some interest in teacher competen-
cies, some funding, a few initial efforts and many reservations on
the part of most training institutions. There werc a few exceptions,
however. Programs that scrve as prototvpes for other institutions
werc developed at Illinois State University, University of Wisconsin,
University of Nebraska, University of Florida and Utah State University.

The professional cducation program for preservice sccondary
teachers at Illinois State University underwent sweeping changes in
1969. Today, instcad of massing cight semester hours in traditional
courses (Secondary Curriculum and Methods, Amcrican Public Educaticn
and Sccondary School Reading), ncarly 2,000 Juniors and Scriors are
working their way through scl{-paced instructional packages. These

packages are organized inte a book calied the Professinnal Scquence

Guide. The students work at their own rate, with the help of a team
of professors utilizing a syvstems approach. The program is competency-
based in that desired teaching bchaviors are specified in the self-
paced packages, and a demonstration of proficiency is needed for cach

competency before credit is awarded.



Although there are f{eatures conmon to cach instructional package
(e.g., a sct of objectives, questions to be answered, required and
optional learning activitics, ecvaluations), they vary a great deal in
content. [Lach of the instructional objcctive packages is assigned a
merit weight that approximates the number of classroom hours an average
student would need to complete the package. Lquating 40 merits with
each semester hour of credit, 320 merits would complete the course.
About 70% of thesc merits include all the objectives that instructors
consider essential for the preservice teacher. The remaining 30% may
be carned by working through optional self-paced packages or contract-
ing for merits with advisers for independent study projects (Getz,
1973, pp. 300-302).

At the University of Nebraska a performance-based program for
preparing sccondary school teachers also has been in operation since
1969. The Nebraska Secondary Tecacher Education Program replaces tradi-
tional course content with specific learning activities related to
behaviorally stated objectives. Integrating theory and practice,
prospective tcachers arce involved in self-directed lcarning with an
emphasis on problem solving. The program has moved toward the field,
with continual involvement and input from educators in public school
systems. While the results of the Nebraska Program arc still
inconclusive, the data point rather clearly to two major findings:
Teacher cducation students like this program bettor than traditional
instruction. Children taught by the program pecople can achicve more.

(Sybouts, 1973)
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The University of Wisconsin Teacher Center is currently building
upon the work of the Wisconsin Elementary Teacher Liducation Project
initiated in 1968. It was WETEP which originally produced specifica-
tions and feasibility studies for competency-based, individualized,
inscrvice tcacher cducation. In addition to providing facilities for
this training, the center has established a learning-resource center,
has provided technical assistance to local school districts thrcughout
the state and has provided a center that will scrve the State Depart-
ment of Public Instruction as a pilot for other centers that are to be
developed throughcut the state.

The Florida State Teacher Center, in collaboration with the State
of Florida and scveral public school districts in 1971 began develop-
ing a Tcacher Center focused on provision of a nucleus for a network
of Portal Schools. A two-phased operation is designed to determine
operational compctencies nceded by the cadres in the Portal School
Network. For tcachers who move from the Portal School environment
into regular schools in their districts, follow-up training and ncces-
sary support is provided. DParticular attention is given to two major
areas of tcacher competence: (1) human-relations competencies, with
emphasis on those that cnable effective teaching of disadvantaged
pupils; and (2) thc competencies needed to utilize instructional
technology for optimization of the pupil's learning environment.

Subscquent to these activities, a scries of workshops were
conducted throughout Vlorida during November and December of 1971

and during the Spring of 1972. At cach of these sessions critical



comments and the contributions of competency statements were
solicited from teachers, public school personnel and university
personnel for consideration in the revision and expansion process.

The first contract with the Florida Department of Lducation
called for three things:

1. Development of a system for classifving teacher competency

statements,

2. Cataloguing statements of generic tcacher competencies and
of competencies most pertinent to clementary teaching.

3. Presentation of the system and the catalogue to teacher
cducators throughout Florida for critique and for soliciting
widespread input to the catalogue.

In simplest terms, the catalogue provides users with an array of
competency statements from which descriptions of teachers can be built.
Once competencies have been selected, they must be operationali: . by
specification of the conditions under which the performance is to occur
and the criteria by which satisfactory performance is to be judged.
(Florida, 1972)

At Utah State University the competency-based teacher education
takes the form of a learning sequence of protocol modules. A protocol
module is a self-instructional package of printed and filmed lessons
designed to help the prospective teacner understand an important con-

cept relevant to teaching and relate this concept to classroom practice.
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The essential characteristic of the protocol materials is their
relevance to the actual classroom and their capacity to relate
important teaching concepts to specific tcaching behavior. In this
respect, the protocols are fundamentally different from most text-
books uscd to train tcachers in the following respects:

1. Ecch protocol starts with a sct of learner objectives.

These objectives spell out in very specific terms what will

be expected after one has completed che module. Many stu-
dents fail in conventional college courses simply because they
cannot figure out what they arc expected to learn. The objec-
tives provide help in successfully completing the protocol
modules.

2. Information about concepts and relevant teaching bchavior

is backed up with practice exercises which are carcfully
designed to help achieve the specific learner objectives.
Unlike textbook content which is read passively, the learner

plays an active role in conpleting the protocol lessons. Such

active participation increases the rmount learned from the
lessons. The lessons arce scaled so that cach lesson moves
closer to performance that is similar to the task of a teacher
in a regular classroom. In effect, the lessons provide a
carcfully constructed map to help make the difficult transi-

tion {rom theory to practice.
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The instructional materials are much briefer than those

92}
.

found in most textbooks. The textual information has been

cut to a minimun, lecaving only that which is necessary. This
means that, although little recading is involved, that which
is included is important and must be studied carefully.

4. DProtocols differ from conventional learning materials in that

they provide for individual learncr differences. In the Utah

protocol modules, individual differences are provided for by

self-pacing ond branching. A self-pacing instructional
program is onc in which the learner can progress through the
learning expericnce at his own rate. Branching provides the
learner with different routes he can follow in recaching the
objectives. The protocols emplov simple branching to adjust
the learning experience for person: who require more or less
practice to rcach the obicctives. Since self-evaluation
measures are also included, the learner has a {irm basis for
deciding whether or not he neceds additional practice.

(Borg, 1972)

In 1971, twelve pilot situations were cstablished for the
development of tcacher competencies in various areas of study. The
pilot situations include represcntation from urban, suburban and
rural schools. Most of the districts arce still in the writing stage
of the process although a few have commenced implementation. To
date, the only competencies issued by . S.E.D. have been in the
field of reading. The Department, how. >r, intends to ultimately

make such competencices the basis for nerformance certification.
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Purpose of the Fredonia-Hamburg Teacher Bducation Center

The purposc of the project which is described in this report is
to establish and develop a ficld-centered, competency-based teacher
education program in the Hamburg, New York, Central School District.
The ultimate objective of the project is to develop a teacher educa-

tion center which possesses the essential, implied, and related

desirable characteristics which were cutlined by the AACTE (1970)

and incorporate the major features of the model programs. This
ultimate objective can only be attained through a cyclical period
of development. This report deals with the development of the

center during the first annual cycle.



Chapter 2
THE TEACHER EDUCATION CENTER

Rationale of the Center

The Teacher Lducation Center concept is a means of providing
teacher training {or both pre-service and in-service tcachers.
Lach undergraduate student or practicing professional has a means
of acquiring growth and becoming increasingly more competent
according to his own particular stage of development. Generally,
a Tcacher Lducation Center provides a means for groups or
individuals to progress through a scries of experiences, both
formal and informal, by which they can incrcase their competency
level for entry into the profession or increase their effectiveness
in the classrooms they alrcady serve.

The premise of the Teacher Education ienter concept is that
all teachers do want to constantly impinve themselves profession-
ally. This means that consortium cifort: of joint responsibilities
between public schools and colleges arc recessary to promote the
growth of these skills and behaviors which will allow morc students
and tcachers to have cxperiences that ultimately will make them
morc functional in terms of tecaching and cvaluation.

Specifically, the purposes of a Teacher Education Center as
worked out in the University of Marvland, for example, arc:
(1) to cooperatively design, implement and cvaluate model teacher
education programs; (2) to integrate theory with practice, the

on-campus and thec pre-service with the in-service; (3) to
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articulate the theoretical tcacher cducation faculty with the
clinical teacher education faculty in such a way that they both
work together in teams at the same time, in the same place on
common instruction in supervisory problems; (4) to bring together
pre-service and in-service tecacher education into one continuing
program; (5) to utilize professional development for the pre-
professionals as well as the practicing professionals; (6) to
provide a focus fcr studying teaching and supervision, pre-service
and in-service training, integration of theory and practice, the
planning and conducting of research, and designing of ficld-tested
model prograiss; (7) to develop a core of associates in teachier
education; (8) tc regularly utilize educational technology such as
micro-teaching in cognitive and affective systems for analyzing
teacher education; (9) to ohjectively and systematically analyze
what goes on in the classroom and to develop specific goal-
orientated strategies or competencies for tcaching and supervising.
There are many fundamental implications or assumptions behind
a teacher education center: (1) Onc of the goals and objectives
for learning and growth will be determined within the context of
public schools with children, not awzy from them. Collegiate in-
stitutes no longer hold a special corner on knowledge which must
be imposed in terms of preparation for teaching in public schools;
(2) That there is a definite nced for mutual trust and respect
between the sharing institutions; (3) That both institutions are
committed to follow through on a coordinated effort for the educa-

tion of teachers into the profession or those practicing within



IT.

- 15 -

the profession; (4) That these instituticns arc committed to
working out procedural problems which undoubtedly arise as they
mutually procecd through this approach; (5) If the public schools
are to ossume a greater influence in the pre-service training,

ther the colleges would assume a greater influence in the in-
scrvice program for professional development; (6) That, for the
teacher cducation center model to be successful, a philosophical
commitment on the part of the teachers participating and college
personnel servicing the center be centered around a mutually
designed set of broad cducational goals.

The Progression from Traditional Student Teaching to the Internship
A. Traditional Student Tcaching

Those individuals receiving training through the compctency-
based tcacher centers are completing a most important develop-
mental step. They are serving an internship, not theoretically
unlike the medical internship, in which the theory is amalgamated
with the guided practice experience.

The traditional student tcaching program usually provided
students with cxperience ranges from six to eight wecks within
the district. Faith was placed in the direction provided by
each college supervisor and supervising teacher. It was these
persons who provided the thrust for the training of the student
tecacher with little influence from outside forces. It was
this approach that usually perpetuated traditional cducational

procedurcs, and the success of the preparation was primarily
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left to the supervising teacher. Thé corrclation between
methods courses and practical application was minimal. The
period of expericnce was often too short to permit exposurc
to the total educatioral experience.

Traditional student tcaching actually put many burdens
for professional development upon the student himself. Lesson
plans were written with little guidance, lessons were taught
with little insight into the total developmental or instruc-
tional process and cfforts were critiqued with few criteria
for evaluation. The student teachers often taught as they
were taught or as they werc told to teach within the parameter
of a very narrow perception of the total experience. The
result was often survival rather than growth for cach cadet.

The third member of the traditional plan was thc college
supervisor. This was the only direct avenue between the school
and college and it wes, in fact, a routc too infrequently
travelled. Three or possibly four observations followed by a
scries of post-observation platitudes was usually the normal
order. The supervisor's perceptions were often narrow and
the results of his infrequent interaction. Although the
attempts made through traditional student tcaching were
designed to be purposeful, in the final analysis the results
were limited duc to the lack of coordination, integration and

understanding between the college and practice situation,
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B. The Internship

In the sequential progression of steps from traditional
student tcaching to the teacher cducation center model,
consideration should be given to what is an internship program.
Internship requires a one-ycar experience for the correlation
of both theorctical knowledge and applied practice. To accom-
plish this task, competencies, objectives, goals, and perfor-
mance criteria arc some of the possible means of providing
instructions (methods) and classroom application. Competency
is gained through the acquisition of knowledge and the ability
to demonstrate the skills acquired. The individual competencies
or modular packages are usually designed in progression from
the easy to the morc difficult. Interns can progress at
individual ratc with emphasis on overall growth as related to
a minimal level of acceptability or competence. These interns
experience: (1) the recognition of competency; (2) knowledge
and understanding of the competency; (3) alternatives, ways to
achieve competency; (4) practical application of the competency.
Throughout the internship program, evaluation is an ongoing
proccss. The classroom teachers, college supervisors, college
instructional personnel, school administrators and interns
mutually participate in this process.

The internship approach to pre-training of teachers as well
as the in-service training of nrofessional staff provides the

following advantages for classroom application: (1) irdividual
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and small-group instruction is made more available; (2) iaterns
have new, fresh ideas presenting content and skills; (3) tecacher
time is eased by a shared preparation of materials; (4) routine
tasks arc sharced with interns; (5) some large-group projects
are made much more meaningful with two teachers in a room;
(6) children have a more personal relationship with teachers;
(7) a varicty of good learning situations can be planned, pre-
pared and presented for students. The internship program and
the availability of resource personnel also provide several
advantages for fuculty members: (1) Methods courses coordinated
with experience and teachers have input to what they think is
needed; (2) Resource persons at the college are available for
information on ncw methods and techniques; (3) Demonstration
lessons and/or materials are available for those seeking new
ideas; (4) Graduate courses are available within the district;
(5) Expertise in educational training is readily available for
all interested classroom teachers; (6) New criteria are nvaila-
ble for self-cvaluation and growth.

I1I. The Organization of the Fredonia-Hamburg Teacher Education Center

A. The Consortium
The dictionary definition of consortium amusingly reads as

"the legal right of one spouse to the company, affection and
service of the other." Although the relationship between a
consortium and competency-based tcacher cducation may not be

completely clear, the future of the latter movement depends very
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greatly upon new arrangements and relationships among people and
institutions. In addition, the consortium, particularly where
it is based upon some form of consensus model of governance, is
onc of the most powerful instruments for educational change and
improvement. It is the basis for any effective shift of teacher
education in the dircection of bringing together the worlds of
preparation and practice.

During the past decade, there has been a rapid increase in
the number of consortia of all kinds. Acronyvms such as CONPASS,
TEPS, NASTEC, COMFTELD and NCPP have become part of educational
jargon and often lcad to confusion as to purpose. It is probable
that more than 10,000 consortia arc at work in American education
today. It is also ecqually truc that no two of them are completely
alike. (lHouston and llowsam 1972, p. 81). If the purposes and
structures of the existing consortia arc diverse, so too are the
theoretical definitions provided by the cducaters. Daniel, for
example, describes a consortium as a group of two or more institu-
tions or agencies organized, cither formally or informally, to
carry out specified mission. William Kelley states that a con-
sortium is any grouping of individuals or corporations that
associate for specific purposes and act together under an agreement
that has been formalized with the intention that it continue in

effect over a period of time. Donald Bigelow describes a consor-
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tium as "a group of strunge bed-fellows, the real association
of which reflects considerable progress both in cross-fertiliza-
tion and in common sense.' In other words, any attempt to
specifically define a consortium soon leads to the conclusion
that therc are as many definitions as there are types of
institutional partnerships or agrecments.

The people who make up a consortium often identify with
the particular institution or constituency that they represent.
Conscquently problems of unity of purpose and cohesivencss
emerge in the consortium structure. This problem may be
rclated to some cxtent to the sct of conditions and procedures
under which the consortium is organized and implemented. Smith
and Goodlad (1964, pp. 24-25) have identified some basic
operative principles for consortium organization and implemen-
tation to overcome the identity problem:

1. To organize in such a way that there is always a

legitimate route for the injection of new ideas
from cach party concerned.

2. To arrange the power structurc in such a way

that university, state, and school are responsible
for that which is peculiarly in their domains and
bring to the partnership their special learnings

and concerns.
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3. To set up organizational structurces which are
viahle enough as institutions that they do not
stand or fall on the strength of one or two
enthusiastic personalities, but can exist
through transitions caused by changes in
specific personncl.

4. To provide for a system of checks ana balances
of power to prevent one power block from over-
whelming all the others.

5. To plan on a gradual cmergence of inter-
institutional structurc as individuals persuade
others of nced; let the structurc grow naturally
and uniquely rather than falling into the trap
of building a grandiose structurc that does not
fit and is, therefore, never used.

6. To ensure trhat there are executive positions or
officers designated in the structurc whose duties
arc described 1ind inciude the right to carry out
the decisions of policy-making and program-
planning groups.

Such principles might well guide the development of a

consortium in which unity and identity are organizational foci.

However, the arrangement of the consortium cannot be formalized
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until such time as the goals for the competency-based program
have been established or before all parties have agreed upon
sound principles of effective organization and participation.
The Agreement Between Hamburg Central School District and the
State University College at Fredonia
The Hamburg Teacher Education Center is founded upon a
consortium agreement between the Hamburg Central School District
and the State University ¢ llege at Fredonia. Representing the
district are members of the Hamburg Teachers Association, Board of
Education and the administration. Representing the college are
members of the Fredonia administration, Teacher Education Research
Center (T.E.R.C.), Office of Ficld Lxperience and Lducation Depart-
ment. The purpose and functions of the consortium arc:
(1) to provide for the amalgamation of the resources
of cach institution
(2) to provide for the reallocation of finances for
teacher education
(3) to provide a means for shared decision-making in
teacher cducation
(4)  to provide means for combining pre-scrvice and
in-service training experiences
(5) to provide for the cexchange of ideus between the
district and college
(6) to bridge the gap between theory and practice in

teacher education.



In other words, the consortium is the governing body of the
Teacher Center providing for the finances and personnel
necessary for s.ustaining the cooperative effort.

The executive arm of the consortium is the Steering
Commi ttee, responsible for the policies, procedures and
operational reguiations of the Teacher Center. Actions and
recommendations stemming from the Steering Committee are
submitted to the consortium for approval. It was from this
group that the following memorandum of agrecement for the
establishment of the Teacher Center was developed:

TEACHER EDUCATION CENTER PROPOSAL

WHAT THE HAMBURG CENTRAL SCHOOLS ARE BRINGING TO

THE TEACHER EDUCATION CENTER

(1) Commitment of: Staff
(a) minimum of 30 tecachers whu have agreed to work
with student teachers
(b) other staff willing to work on teacker competen-
cies and program development (in addition to the
30 above)
(2) Involvement of supportative personncl (media, reading
teacher, resource room teacher, guidance, librarian)
in orientation, scminars, and program development and
teacher competencies.
(3) Involvement of administrative personnel at the building
unit level in terms of general support, plus counscling,
assignments, seminars, teacher competencies, and program

development.
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(6)

Assignment of some clerical assistance to the cencer and
its appointed coordinator.

Involvement of all curriculun extension personnel, (art,
phvsical education, music) in teims of observations and
participation.

A working reclationship with other districts for visitation
days and observation privileges. (both suburban and inner

city schools)

EQUIPMENT AND FACILITILS

(7)
(8)
(9

(10)
(11)

WHAT

Use of classrooms for instruction and observations.
Utilization of space for meeting rooms and seminars.
Office space and related cquipment (desks, tables, chairs,
cabinets, and A-V cquipment).

Video-taping of all student tcachers.

General office supplics.

THE STATE UNTVERSITY COLLEGE AT FREDONIA

WILL BRING TO THE TEACHER EDUCATION CENTER

(D
(2)

Center Coordinator

University Personncl for:

a) Reading ¢) Science c) Ed. Psych.
b) Math d) Social Studics {) Child Growth §
Development

Student teachers--30 students are necessary
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TIME

(1

Graduate courses:

a) "Supervision of Student Teachers'--mandatory for all
participa.ing teachers.

b) "Educational Psychology"

Both courses are open to all district personncl.

Seminars for tecachers

Seminars {for student teachers

Time--group planning and working out teacher competencies.

Supervision of program.

Travel monies for Fredonia personnel.

Monies for pertinent conference expenditures.

Telephone--communications from Education Center to college

campus.

Availability of tuition waivers for teachers involved in

the program.

Teacher time

a) six hours in seminars

b) four formalized planning sessions for oricntation
--2 hours each

¢) continuous time devoted to training, planning observa-
tion, cvaluation, and creuation of teacher compctencics
for both student teachers as well as classroom tecachers

d) release time for teachers (planning, conferences,

evaluation, ctc.)
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FUNCTTONS OF TREDONTA PLRSONNEL

(As scen by Hamburg Central School Administration)
- This does not include the Center Coordinator (sec below)
(1) Tecaching responsibilities
(a) workshops--seminars
(b) undergraduate courses--methods
(c) graduate courses--system staff
(2) Supervisory respensibilities--communicate to center
coordinator.
(3) Coordinate responsibilitics on all matters to the center
courdinator.
(4) Development of pre-service and teacher competencics.
(5) Assistance on program development and Lducation Center
cvaluation.

CENTER COORDINATOR'S BASIC ROLE

(1) College personncl divectly responsible to the coordinator.

(2) Student tecachers responsible on a coordinate function to
center coordinator, tuilding principals and classroom
tcachers.

(3) Coordinator's role is indepenident from the office of field
experience. (naturc of Pilot Project & Communications)

(1) The center coordinator will keep the assistant superinten-
dent for instruction apprised of all program developments.

(5) The center coordinator will keep the dean of professional

studies apprised of all program developments.



(6) The placement of student tcachers by the center
coordinator shall be cleared through the office of
the director of personnel development.

(7) Coordinator acts as chairman of committee for the

expenditure of outside funds.
IV. The Planning for the Fredonia-Hamburg Teacher LEducation Center
A.  Steering Committee

In the development planning for the Fredonia-Hamburg Teacher
Education Center, it became apparent that a Steering Committee
would be necessary. The purpose of this committee was to provide
a governing body for the Consortium membership. The major thrust
of this group was to develop basis for operation, workshops for
planning, orientation sessions for staff and interns, and planning
sessions for competancy development.

The membership of the Stecring Committee consisted of
representation fre: the Consortium body. This included individuals
from the Hamburg Tcachers Association, Hamburg Administrative
Staff, State University College at Fredonia Faculty and Administra-
tion. At necessary intervals past student teachers and present
practicing interns werc consulted regarding policy formulation
and procedural modifications.

The first endezvor of the Steering Committee was to
descriptively develop goals for the Center Program. Stated below

are the results of the Steering Committee's efforts:
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GOALS OF THE CENTER PROCRAM
Goal #1. Provide further individualization for Hamburg pupils--

Results:

(a) A questionnaire to Hambury teachers working with
interns indicates further individualization in all
arcas cxamined (organization, cvaluation, planning
and instructional strategies).

(b) Observation indicates moie grouping, greater dif-
ferences in moterials and wore diversc planning.

Goal #2. Provide (inservice) professional development for cooperating
teachers--

lesults:

(a) Supervision of student teaching--fall (35 tcachers)--
courscwork
Special Problems in Mducation--spring (27 tecachers)

(b) Teacher seminars during the school day

(¢) Experience of working with another adult (an intern)
interested in education

(d) Ixpertisc of the Tredonia staff

Goal #3. Provide Interns opportunity to develop in an cducationally
sound cnvironment--
Results:

(a) Assignment to threce cooperating teachers

(b High degree of invelvement in instructional progran

(¢} Studv the particular characteristics of thesc interns

(their concerns and attitudes in particular)
O

ERIC

Aruitoxt provided by Eic:



Goal #4. Identify and develop competency arcas related to cffective
teaching--

Results:

(a) Thirteen generic areas identified

(b) Stress on the criteria for the competence

Goal #5. Rescarch the development of the intern program--

Results:

(a) Attitudes--Usc of a Semantic Differential to create
a model of attitudes.

(b) Decision-making regarding organization of the intemn
program--staffs have been asked to identify the major
decisions. The next step is to find the source of
the decision in a cooperative venture (e.g. a co-
opcrative venture requircs certain kinds of shared
decision-making) .

(c) Intern conceras--Here the basic assumption is the
higher order the concerns, the morc effective a
teacher.

(d) Teaching skills--The tcachers were asked to rank
teaching skills in order of importance to them.

The next step is to have observers rate the interns
on those tcaching skills. The research is examining
the modeling behavior question--that is, if a teacher
values a particular tcaching bchavior, it will appear

in the intern's teaching behavior.




(¢) Cognitive knowledges--An attempt to determine the
cognitive knowledges necessary for interns in this
program. Methods professors arc still working at
prioritics here.

Goal #6. Coordination of Educatien Department, Teacher Lducation
Rescarch Center and Office ot Field Lxperiences--
Results:
It is believed that strides have been made in getting
scme cooperation from 2ll parties involved.
Teacher Involvement
During the 71-72 school year, the major thrust, as directed
by the Steering Committece to participating tcachers, was to develop
a program which was competency-based with a strong ficld emphasis.
This required classroom tcachers as well as student teachers to
examine thosc particular arcas they felt were pertinent in the pre-
service training of classroom tcachers. Twelve general arcas were
identified. They were then broken down into sceveral sub-areas for
consideration. Approximately 50 different classroom tcachers and
20 student teachers participated in this process. All competencies
were broken into three levels:

{a) an awarcness lcvel

(b) an application or instructional Icvel

(¢} an altemative level for gaining competence

The following is the broad statemen'. of competency arcas

used in the Hamburg-Fredonia Teacher Lducation Center program:



Compctency Arca 1--Operational Censideration

Competency Area 1 is concerned with the recognition of the multi-
plicity of the school's total function and the many and varied
roles involved. Within this understanding is the concern for the
realization of need for effective rules, and the ability to carry
out and enforce these rules with a positive approach and a con-
tinued consistency.

Competency Arca 2--Professional Growth § Devclopment

Competency Arca 2 sets the standards for growth and expectations
in terms of commitment, initiative, responsibility and cthics in
relation to the teaching profession.

Competency Areca 3--General Competcncies Pertaining to Elementary

Classroom Teaching

Competency 3 stresses the importance of developing those personal
characteristics and attitudes desirable in a classroom teacher.

It suggests ways of achicving growth in self-evaluation, respect

and confidence, better communications, and interpersonal relation-
ships. It encourages continuing cxpansion of knowledge and
interests, and the development of a personal philosophy of education.

Competency Area 4--Child Development

Competency Area 4 deals with the understanding of Iuman Growth §
Development and Child Psychology, their contributions to the
achievement of skills and behavicrs nceded to cffectively deal with
the needs of children. It includes observation to recognize the

meaning of individual differences and the causes of certain
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behaviors so that appropriate and varied mecans can be used to work
with them; the understanding of learning theories as they rclate
to methods and tcchniques used to accommodate different styles of
learning; and the knowledge of Child Psychology to develop in
children a positive self-image and an empathetic attitude toward
others.

Competcency Area 5--Objectives and Coals

Competency Area 5 lists a number of things a teacher should be

able to do. Included are lesson and program planning, writing
behavioral objectives and long-range goals, and various methods

of meeting classroom needs. It alsou suggests methods of evaluating
the degree ¢f success in implcmenting these and encourages continual
self-evaluation in these arcas.

Competency Area 6--General Planning

Competency Area 6 is concerned with the need for organization in
all aspects of teaching. It focuses on organizing and planning in
ways that allow large-group, small-group, team learning, and
individual choice experiences to be included as needed.

Competency Area 7--Teaching Resources § Media

Compctency Arca 7 stresses the knowledge and use of available
resources-- from schools, community, BOCLS, commercial companies,
etc. It covers lccating and obtaining resources, as well as
operating and using them cffectively. Also included iz the under-

standing of their specific purposes and appropriate usc.




Comnetency Arca 8--Presenting Information

Competency Area 8 leads the intern into various techniques and
strategies used to present material in ways that will obtain the
desired result. Types of presentation effective with large and/or
small groups are explored, as arec alternatives that will produce
the kind of learning desired, 3. e¢., interpreting, analyzing, fact-
finding, ctc. Student response to various tyvpes of presentation
is noted, and methods of using language arts skills of communica-
tion are examined.

Competency Areca 9--Diagnosis & Prescription

Competency Area 9 includes the process and tools of diagnosis and
the usc of results to prepare specific prescriptions based on the
facts. A wide range of uses are suggested and explored, 1. e.,
locating deficiencies ov special talents; [inding the strongest
mode of learning, ctc.

Competency Area 10--Questioning Techniques

Competency Area 10 examines the various kinds of questions und the
kind of thinking required by cach. Questioning tcchniques are
then applied to appronriate levels of cognitive thinking.

Competency Arca 11--Decision Making

Competency Arca 11 presents the process of decision making.
A model is used to lead to 1 decision made after examining all

aspects of the problem and its solution.
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N , SR R SO at 3 Toct)
Competency Avea ' .--Evaluating § Testing

Competency Arca 12 studies the purposes of cvaluation and explores
various methods that can be used with individuals, small or large
groups, based on a stated purposc.

In terms of the competency development, the teachers were
involved in planning a summer workshop to get the competency
materials in a uscable format for the '72-'73 school ycar. The
workshop included fifteen classroon tecachers, two school adminis-
trators, and four consultants from the State University College
at Fredonia. The goal was to include the competencies designed,
suggested activities to achicve competency, checklists to measurc
compctencics, and overall competency cvaluation materials. They
also participated in the planning and orientation session to take
place directly following the opening of school. This orientation
session was planned and conducted by classroom teachers. The
purposc of this procedurc was to arrvive at an awarencss state of
functioning for all classroom tcachers not involved in the planning,
as well as for the intern who would be participating in the Teacher

Lducation Center program for the '72-'73 school year.
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Chapter 3
Kvnlnnrioniof the Teacher Education Center

Derivation of Rescarch Questions

buring the carly developmentul ycars of the Teaching

Center (in subsequent discussions and presentations the term,

"Tecaching Center,” will be used instead of the longer title,

"Fredonia-Hamburg Teacher LEducation Center'), the major need is

for formative cvoluation which will yigld information for the

improvement of the organization and function of the Center's
program. Too carly cvaluation of the products of the Center

in terms of the competencies attained by its graduates as

compared with chose of the graduates of another program of long

standing would vield Tittle information c¢oncerning the potential
valuc of the Center's program. Therefore, the main thrust of the
evaluative rescarch was to provide information for the further
development of the program.

1. What arce the effects of the Teaching Center upon Hamburg
teachers' planning, organization, cvaluation and instruc-
tional procedures?

2. Does the Hamburg Teaching Center Staff (teachers, profes-
sors and adninistrators) perceive parity in their role
relationships?

3. Is there agreement regarding who 1s involved in forty
decisions pertaining to interns?

4. Arc the competencies organized in a manageable,
articulated manner?

5. Arc the scminars related to the interns' neceds and
classroom responsihilities?

6. Arc the interns progressing toward professional concerns?
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Are the interns developing patterns of attitudes toward their

roles as teachers concistent with those of professional tcachers?

Do the interns demonstrate proficiency in sclected teaching

skills and characteristics?

The foregoing questions reflect three major concerns.  ‘The first

question arisces out of the concern for the effect of the Center's

opcration upon the classroom activitics and organization of the tcacher.

Questions two, three and four arise from a concern for the organization

of the Center--is it really a collegial, cocperative program? And,

finally, the last four questions arise {rom a concern for the cffects of

the program on the professional development of tihe interns.
g p

The following sections of this chapter will cach be devoted to a

presentation of the procedure and {indings relative to the questions

involved in the three major concerns.

I1.

Concern for Classroom Instruction

"What_arc the cffects of the Teaching Center upon lHamburg
teachers' planing, organization, cvaluation and
Instruct tonal procedurcg?’

The effects of the Center upon tcacher's planning, organiz-
ation, cvaluation and instructional procedures were assessed by
using a questionnaire. [tems were designed to measure, 1in
becember and in May, the usce of various instructional strategics,
(catcegory 1); organizational techniques which facilitate in-
dividualization, (category 1V); the number of different people
indotved in planning and type of planning (category I1); and
usce of various cvaluative methods (category 111), Teachers were

asked to mark a T-point scale indicating the degree to which



III.

- 37 -

they chonged specific procedures after the Teaching Center
opened.  Table I (page 38) indicates that teachers perceive
they increasingly engaged in individualized instructional
procedurcs. Thirty-two items indicative of individualized
instruction showed increasing usec between Sceptember, December
and May. The usc of lectures decreased.

Table 1 also indicates that the organizaticen of the class-
room changed. Items 28 through 33 indicate incrcasing use of
organizational procedurcs conducive to individualization:
intecrest centers, grouping, teaming, bulletin boards, multi-
media, peer tutoring. [urther, the Teaching Center causcd some
change in planning activities. In December 53% of the teachers
reported they used objectives when planning instruction more
frequently than they had previously. Morcover, they planned
instruction with a larger number of pecople after the Center
opcned. lowever, by May therc was nearly a 50% decrease in
planning cfforts with other team members, the principal and
college supervisor. Lvidently collegial planning cfforts
decrcased through time. And, finally, cvaluation techniques
shifted indicating increascd use of diagnostic records, testing,
parcnt, pupil and intern conferences and obhjectives.

Concern for tiic Orguanization and Operation of the Center

A. Docs the Center staff perceive parity in their role
rclationships?

The New York CBTL Guidelines call for the mutual in-

volvement of tcachers' organizations, school administrators,



TAsLE ]

Toe Bifects of the Teaching Center iipon

Classroomn Instructional

Procedures

Instructionual Procedure

December 1972 May 19735 December 1972 May 1973
I. Instructional Strutegic.
J. Pupil Conferences i 3 75 74
2. Tutoring 0 3 83 87
3. Independent sStudy v > 07 52
4. lecture 50 52 8 0
5. Projecct 0 0 75 74
6. Demonstrations 0 3 58 39
7. Thinking Activitics 0 0 75 52
8. Multi-Media U 3 75 01
9. Telling and hxplaining 0 19 553 32
10. Supplementing the Curriculunm § 3 83 81
11. Goal Setting 3] ] 07 45
12. Teaching for Valucs v 0 55 45
IT.Planning
13. For Instruction y 3 78 05
14, Using Ubjectives o U 55 48
15. With Intern 3 0O 90 87
16. With ‘Team 3 Y 50 23
17. With Principal ) () 21 10
18. With Scminar Profescor ] 0 40 35
19. With College Supervisor 4 0 e, 20
20. With Llementary Pupiis 0 3 10 55
I1I. Lvaluation
21. Diagnosis L ) 83 81
22. Record Keeping 0 6 67 08
23. Testing () 3 50 35
24, Puarent Conference U () 21 19
25. Pupil Conference 0 5 43 7
26. Intern Conference ¥ 3 100 90
27. Behavior Objective f) 0 50 51
IV. Organization
28. Intcrest Centers ) 3 42 53
29. Groupling 0 5 83 90
30. Teaming b - 7h 80
31. Bulletin boards ] 6 75 53
32. Multi-Media 1 5 67 67
33. Peer Tutoring y ) 03 03

Percent of Teachers boing

jiigi(n‘thc Listed

Functions or Activitics
Since the Lstablishment
of the Teaching Genter in
septenber.

Percent of Teachers oing

Morc of the Listed

Functions or Activitics
Since the Lstablishment
of the Teaching Center in

Septenber.




college personnel and teacher candidates in the development of
CBTE. To assess the degree of parity among teachers, ad-
ministrators and professors, cach Center participant was requested
to bricfly describe his role in relation to other Center parti-
cipants in December and again in May. A content analysis of the
responses was made to determine whether participants vicewed their
rclationships in terms of control and power (i.c., permit, allow,
must, order) or in ccllegial terms (i.c., relate, coopcrate,
facilitate, sharc, assist). An analysis of the responses resulted
in five categories: (1) superordinate, (2) subordinate (according
to the dircction of control), (3) colleaguc, (4) no responsc and
(5) uncertain (uncertain as to how to classify the statecment).

Generally, tcachers viewed themsclves as the intern's
colleaguc, 87% (scc Table 2). lowever, toward the end of the year,
50% (scc Table 3) viewed their rclationship as superordinate.
Teachers viewed themsclves in a subordinate role to the professor
and schcol district administration changed from a salient response
of 58% subordinatc in bDecember to 41% (sce Table 2) subordinate
in May (sce Table 3).

The administrators' perceptions of their role relationships
were mixed. The samll number of respondents and distribution of
responses maikes any generalization extremely tcnuous. Most
interesting was the shift away from collcaguc-type responscs in
the December questionnaire to superordinate-subordinate or no

responsc on the Miy questionnaire (see Tables 2 and 3).



TABLE 2
sStaf!l Perceptions of Relationships to Others

Autunn 1972

Perceptions of With Respect To
Interns | Teachers | Professors | Adninistration
Professors
Superordinate 75 42 8
Colleguial 25 58 87 .17
Subordinate 58
No Response 13 17
Teachers
Superordinate 13 3
Colleguial 87 05 34 25
Subordinatc 21 64 49
No Responsc 11 2 23
Uncertain 35
Administration
Superordinate 33 33 17 25
Colleguial 33 66 75
Subordinate 33
No Response 33 23
Uncertain 11 17
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TABLE 3

Staff Perceptions of Relationships to Others

May 1973

With Respect To

Interns Teachers Professors Administration
Perceptions of
Professors
Superordinate 1005 585 25%
Colleguial 25% 87% 175
Subordinate 41%
No Response 17% 13% 17%
Teachers
Superordinate 50% 8% 11%
Colleguial 50% 78% 37% 62%
Subordinate 605
No Response 5% 3% 17%
Uncertein 9% 10%
Administrators
Superordinate 75% 54% 38% 33%
Colleguial 8% 25% 9%
Subordinate 35%
No Response 25% 58% 37% 8%
lincertain 17%
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B.

Is there agreement among Center participants regarding
who 1s involved in making decisions pertaining to the
CBTE Program? Do those attributed to be most involved
own up to their level of involvement?

The assessment of decision-making patterns was
obtained from two questionnaires. The first was an open-
ended questionnaire to solicit a pool of items from all
Center participants. The participants were asked to
record decisions they belicved important to the success of
the intern program. These decisions were then organized
into the sccond questionnaire. Four questions were asked
pertaining to cach decision:
a. Who is most involved in making this decision?
h. Rank order others who may be involved.
c. What is your level of decision-making with respect
to the item? (decide, rccommend, provide in-
formation, or nonec).
d. 1Is this an important decision and why?
The data indicates that there was agrecment (criterion
of agrcement 50% of the respondents) for twenty of the
forty items. On another 12 items therc was agreement re-
garding who was involved, but involvement was not acknowledged
by the individual most often attribuced to be involved. There
was no agrecement on cither the invelvement or decision-making

level on the remaining 9 items (sce Tuble 4).
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FABLE

Ilamburg Teachiny, Center Personnel Responses To
Decisions Pertaining to the Intern Program

Decision

Agreement* Among
hespondents Regarding
Who is Most Involved
in Making This
Yecision

Does the Person
Attributed to be
Most Involved
State He Makes the
Decision?

8.

10.

11.

12.

The decision to arrange
transportation to Center schools

The decision that the intern will
assume total responsibility for the
educational program of a group

of children.

The decision to follow-up seminar
uctivities with instructional and
supervisory activities in the
classroom.

The decision to interpret, adjust anc
modify a competencv to tit classroom
opportunities or constraints.

The decision to plan and specify the
livision of teaching tasks of the
intern and classroom teuacher for a
giver day or week.

The decision to schedule rooms for
meetings and seminars.

The decision to request supervisors
and professors to assist an Intern
in the classroom.

The decision to evajudte o student's
seminar work.

The decision to release an article

for publication.

The decision to schedule an agenda item

for steeriny comnittee consideration.

The decision to delegate to the intern

specific classroom responsibilities.

The decision to schedule planning time

to determine and organize teacher
and intern activities.

O . . . . .
E l(jcrlon for agreement (+) is 50 percent of the respondents (or morc).

Aruitoxt provided by Eic:



-0 -

TABLE 4, Continued

Agreement* Among Does the Person

Respondents Regarding| Attributed to be

Who is Most Involved | Most Involved

in Making This State He Makes
_Decision. the Decision.

Decision

13. The decision that an intern can no
longer profit in a particular
classroom. - -

14. The decision to include specific
materials in the intern's
professional materials and
resource file. + -

15. The decision to assign a specific
grade in language arts, social
studies, science, mathematics
or psychology. + +

16. The decision to assign an intern
instructional responsibilities for
a classroom mathematics group. + +

17. The decision to assign an intern
to a college supervisor. + -

18. The decision about the form which
icsson plans, logs and other
planning noies shall be maintained. + -

19. The decision to assign an intern
to a school faculty. + -

20. The decision to assign an intern
to a classroom and cooperating
teacher. + -

21. The decision that a competency is to
be included in the program. - -

22. The decision to accept an applicant
for the program. - -

23. The decision to include a topic for
discussion in the seminar. + +

24. The decision to revise the seminar
schedule. + +

) o - .
EI{I(j*Crltcr1on ‘for agreement (+) is 50 nercent of the respondents (or more).

IToxt Provided by ERI
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Continued

Agreement® Among
Respondents Regarding
Who is Most Tnvolved

in Making Thi., recision.

Does the Person
Attributed to be
Most Involved
State He Makes
the Decision?

25,

26.

27.

30.

31.

32.

33.

34.

36.

37.

. The decision to modify the seminar

The decisior that an intern shall be
dropped from the program.

The decision that an intern shall
teach reading group B on Tuesday.

The decision for the intern to
attend z P.T.A. meeting.

The decision for the intern to
attend faculty meetings.

The decision for interns to visit a
model school or other
educational settings.

The decision that an intern is
competent to recommend for
certification.

The decision who shall write the
intern's letter of reference.

The decision to schedule a meeting
of the interns.

The decision about the content ox
the orientation program.

The decision about the process for
evaluating the intern's compecticnce.
methods program.

The decision to specify a competency
as a requirement or an option.

The decision that a competency has
been achieved.
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TABLE 4, Continued

Agreenent® Among Docs the Person
Respondents Attributed to be
Regarding Who 1is Most Involved
Most Involved in State He Makes the

Making This Decision. {hecision?

38. The decision to sclect
educational materials
such as books, - -
<quipment, ctc.

39. The decision that an
intemn is competent - -
and need not continue
the internship

40. The decision as to
interpretation ol
cvaluation form in + -
evaluation uof
intern.

*Criterion for agrecement (+) Is 50 percent of the respondents (or more).

O

ERIC

Aruitoxt provided by Eic:
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The arcas of agreement pertained essentially to the
responsibilities and rights of professors and tcachers
in their respective seminars and classrooms. Strong
agreement on items #2, 5, 11, 12, 16 and 26 indicate that
decisions directly arfecting children and the classroom
arc the domain of the tcacher. The high agreement on
items #3, 15, 23 and 35 indicates that decisions directly
affecting the seminars arc the domain of the professors
(sec Table 5).

Therc appears to be considerable ambiguity regarding
matters which relate the interns' classroom work with the
seminar work. Items #13, 21, 30, 34 and 39 appear to be
areas in which supplementary and complementary responsi-
bilities arc desirable, if not neccessary. These matters
concern the identification of competencies, evaluation of
the intern and the processes for articulating the seminars
and classroom experiences. Further, while there is agree-
ment regarding who is involved in decision items #4, 7,
17, 18, 19, 36 and 30, there is little agreement among
participants rcgarding their respective levels of decision-
making (scc Tables 4 and 5). Thesc matters particularly
pertain to the coordination and use of evaluation forms,
lesson plans, classrocm visitations and other process con-
cerns of Center persomnel. If it is not clear who
initiates and decides thesc matters, considerabie conflict

usually results.
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TABLE §

Hamburg Teaching Center Personnel Designation of Who is
Attributed to Make the Specified Decision

Decision

Agreement* Among
Respondents Regarding
Who is Most Involved

in Making This Decision

1. The decision to arrange transportation to
Center schools.

2. The decision that the intern will assume total
responsibility for the educational program
cf a group of children.

3. The decision to follow-up seminar activities
with instructional and supervisory activities
in the classroom.

4. The decision to interpret, adjust and modify
a competency to fit classroom opportunities
OTr constraints.

5. The decision to plan and specify the division
of teaching tasks of the intern and classroom
teacher for a given day or week.

6. The decision to sct-edule rooms for meetings
and seminars.

7. The decision tc request supervisors and pro-
fessors to assist an intern in the classroom.

8. The decision to evaluate a student's seminar
work.

9. The decision to release an article for
publicat:ion.

10. The decision to schedule an agenda item
for steering committee consideration.

11. The decision to delegate to the intern
specific classroom responsibilities.

12. The decision to schedule planning time to
determine and organize teacher and intern
activities.

Intern

Teacher

Methods Professor

Teacher

Teacher

Cenier Coordinator

Teacher

Professors

Principals (15)

Center Coordinators (10)
Superintendents (7)
(Administration = 32)

Center Coordinator

Teacher

Teacher

* 50% or morc.
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TABLT & Continued

Decision Agreement* Among
Respondents Regarding
Who is Most Involved

in Making This Decision

13. The decision that an intern can on longer
profit in a particular classroom. Center Coordinator(21)
Teachers (19) Interns (15)

14. The decision to include specific materials
in the intern's professional materials and
resource file, Intern

15. The decision to assign a specific grade in
language arts, social studies, science,
mathematics or psychology. Professors

16. The decision to assign an intern in-
structional responsibilities for a classroom
mathematics group. Teacher

17. The decision to assign an intern to a
college supervisor. Center Coordinator

18. The decision about the form which lesson
plans, logs and other planning notes
sha.l be maintained. Teacher

19. The decision to assign an intern to a
school faculty. Center Coordinator

20. The decision to assign an intern to a
classroom and cooperating teacher. Center Coordinator

21. The decision that a competency is to be
included in the program. Steering Committee (15)

TERC (7) Teachers (9)

Center Coordinator (22)

22. The decision to accept an applicant for Center Coordinator (25)

the program. Student Teacher Director (17)
23. The decision to include a topic for

discussion in the seminar. Professors
24. The decision to revise the seminar schedule. Professors

* 50% or more,
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C. Arc the competencies organized in a munageable and
articulated maumner?

The campetencies identified during the seminar were
listed and the lists were distributed among professors,
teachers and intems. Lach intern maintained his own
notebook as a record for checking his progress with the
cooperating teachers and professors.

As the ycar progresscd, the interns' classroom
activities were incrcasingly keyed to the school's in-
structional program, and it became extremely difficult to
match logically the listed competencics with learning
activitics--the objective being experienced with cach
compctency via one or more learning activities during the
ycar. In other words, the intern found it difficult to
relate the actual learning activity to a described
teaching competency. A new fuormat was devised which listed
prerequisite conpetencics before wore complex competencies,
identificd an activity logically related to the competency
and provided spacc for intern and professional judgments
regarding mastery of the associated tecaching skill. Analysis
of the completed forms revealed that the interns matched a
teaching or professional activity which wus satisfactorily
carricd through with 92% of the listed competencies. There-
fore, their performances were judged as satisfactory. (sce

Table 0).
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Tv. Concern for the Lffcects of the Program on the Professional
Development of the Interins

A. Are the seminars rclated to their needs and their classroom
responsibilities?

Relevance of the seminars was assessed by using a
questionnaire during the last ten minutes of sclected
seminars. The interns were asked a scries of questions de-
signed to determine: (1) their perceptions of the objective
of the scminar, (2) whether the objective was implicit or
explicit, (3) helpfulness of séminar content, (4) anticipated
usc of the scminar content, (5) how the seminar content could
have been more uscful and (6) the valuc of content to self
and other interns.

The data (sce Table 7) derived from scminars pertaining
to tcaching-skills sessions, specific content (mathematics,
language arts and scicnce) and heuristic content (inter-
disciplinary) reveal that the scminars were highly relevant,
(sce Table 7); the content was helpful, 84-100%° (Question 1)
they would rccommend the seminar to cthers, 95-100%; and
they would rccomnend the seminar for stated educational
rcasons, 95-100% (Question 7).

The interns indicated that they planncd to usc the
content of scminars immediately in classroom assignments.
The stated applizations or intended use varied from 45%
to 84% according to different types of seminars (Question 3).
The specific skills sessions were perceived applicable by

84% of thc interns (Question #2). Question #2 indicated
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that the interns incorporated the content of seminars into
their lessons. Question 4 revealed that taping a lesson
in their classrooms and opportunities to practice in class
would be helpful.

The data appear to confimm that the interns' ex-
periences in the tamburg Teaching Center were highly
rclevant to their classroom necds and responsibilities.

Are the interns progressing toward professional concerns as
mcasured by the Fuller Concerns Questionnairc?

The student interns assigned to the Hamburg Teaching
Center were administered the Teacher Concerns Statement
three times during their ficld experience: Scptember 1972,
December 1972; and May 1973. The Tecacher Concerns Statement
is scored in terms of six categories of concern about teaching.
The statements are coded as follows: Code O - Nen-tcaching
Concerns; Code 1 - '"where Do I Stand?''; Code2 - '"How Adequate
Am I?'"; Code 3 - *How Do Pupils Feel About Me?'; Code 4 -
"Are Pupils Learning What I'm Teaching?"; Code 5 - '"Are Pupils
Learning What They Need?"; and Code 6 - "How Can I Improve
Myself as a Teacher?"

Code O indicates that the tcacher is not concerned about
teaching; Codes 1 and 2 arc basically sclf-oriented teaching
concerns; Code 3 is transitional; and Codes 4, 5 and 6 indicate

pupil-oriented concerns.
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As indlcated by the mean scores of the student
teachers (sce Table 8), their concerns changed from the
sclf-oriented end of the continuuwn toward concern for
pupils. The mean scores changed {rom 2.28 in September,
1972 (beginning student tcaching), to 2.75 (mid-student
teaching); to 3.37 (eud of student tcaching cxperience).

In some instances, the May '73 scores would have
been higher had there not been a concern for '"getting a
job."

It is, therefore, cevident that the interns arce
developing concerns for the welfare of their pupils which
are similar to thosc reported by Fuller (1969). As in
the Fuller study, they arc progressing from cgo-centered
concerns to pupil-centered concerns. Thus, their ex-
perience in the Center is making them similar to experienced

teachers.
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Arc the interns developing patterns of attitudes toward their
roles consistent with thosc of professional teachers?

The Semantic Differential instrument was administered to all
interns and cooperating tecachers in both schools at the end of
the first scmester and again to interns onlv at the end of the
sccond semester. A copy of the revised instrument is appended
to this report. The responses to the instrument were punched on
IBM cards and analyzed separately for the teachers and interns
in cach of the two schools.

An attempt was made to assess the cffects of the Teaching
Center program in the affective domain by use of the Semantic
Differential Technique. The Semantic Differential Technique is
based on the assumption that the affective domain of any field of
activity can be described in terms of the meaning which the key
concepts of the field have for the persons who are active in the
ficld,

The "meaning' of a concept for a person, or group of persons
is defined as its position in a ''semantic space.'" Extensive
rescarch has shown that "semantic space' may be defined by three
dimensions: Fvaluation, potency and activitv. These dimensions
arc analogous to the dimensions of: length; breadth; and depth
which define the cuclidean space of the physical world. In the
physical world around us we can locate objects in relation to
each other in terms of their distances from cach other and from a

common point of reference. Thus, in mapping the United States,
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the Cities of Chicago, San Franc.sco, and Denver are located

in temms of their latitude, longitude, and aititude. Similarly,

in mapping the scmantic space of teacher cducation, the concepts

of instructing. motivating, and tutoring can be located in terms

of their distances from cach other on the dimensions of cvaluation
(good--bad), potency (strong--weak), and activity (active--passive).
Thus, given a set of concepts which are included in an area of
activity, it is possible to construct a pictorial plan of a
semantic space showing the relation cf each concept to every

other concept in the sct.

There is onc major difference between semantic space and
cuclidean, gecometric space which must be observed when constructing
a diagram. The dimensions of ordinary, geometric space are at
right angles to cach other. This is not nccessarily truc of
semantic space. Therefore, the axes of the dimensions may not
be at right angles to cach other. This is the result of the fact
that the characteristics of evaluation, potency, and activity are
associated with cach other. Thus, goodness and strength are
related and it is somewhat bad to be weak and passive. The
angles hetween the dimensional axes of semantic space are
inverscly proportional to the degree to which the dimensions are
rclated to cach cother--the greater the degree of relationship,

the more acute will be the angle betrecen the axes.

ERIC

Aruitoxt provided by Eic:
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The accurate depiction of a three-dimensional, spatial
arrangement can be best presented as a series of two-dimensional
diagrams. Tor example, the blueprints for an engineering drawing
o, the plans for a building arc made with front, side, and top
views. 1In the diagrams which follow, two views will be pre-
sented. Thus the first view of the semantic spaces will be
showing the dimensions of "evaluation' and "‘potency,' the second
will be showing '"evaluation' and "activity."

Attitudinal Patterns or Cooperating Teachers

It was the purpose of this studv to determine if there were,
among professional teachers, definite attitudinal patterns among
the concepts associated with teaching. In figures 1 and 2 a
definite patterning of the concepts is shown. In both figures
four clusters of concepts can be scen which arce definitely
arranged along the three dimensions of semantic space.

In figure 1 it can be scen that the clusters appear to be
roughly circular. 1In cluster I the seclf-concept is central
and rather tightly grouped about it are the concepts of "my
classroom," "instructing" and ‘'the tcacher's role." This cluster
would appcar to define the teacher's relationship to her job as a
teacher and to her classroom. Clus;cr IT appears to consist »f a
sci of tool competencics such as "lesson planning,' ''diagnosis"

which can be cffectively used as required and the nature of whose
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use would be determined by the attitudes in Cluster T. Some of
the concepts in Cluster I are scen as powerful tools.

Cluster TIT is made up of a group of concepts which are
perceived as iess valuable and weaker. they are one stage
further removed from what the teacher considers to be her prime

function, Included in these are such concepts as '"educational

X t

philosophv,' 'professional organizations,' ''the commun:ity' and
"PTALY

The fourth cluster is located near the bad and the weak ends
of the evaluative and potency scales. These concepts which
include "the school administration' and '"the school board" are
tolerated by the teachers but are pevceived as frequently
preventing the teacher from perfoming her perceived role. One
concept which is a member of this cluster warrants special mention,
It is "record hevping.' Teadiers, as a whole, scem to perceive
this ftunction as time-consuming and uscless.

The general arrangement =7 the clusters in figure 2 is
similar to that shown in figure 1.  The shapes of the clusters are
clongated ovals rather than circles. The long axes of the clusters
cxtends alorg the activity dimension. There is, therefore, a
good deal of variability among the concepts in each cluster in

their perceived activeness.  Also, it was noted that differences

hetween the two schools involved ocenrred atong these axes.
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To interpret both figures simultancously, it can be seen
that Clusters I and II ave perceived as ''good" and "active'' but
neither "strong'" nor '‘weak.'" On the other hand, Clusters III and
IV arc perccived as somewhat 'bad," "weak,' and "active." Thus
the concepts of the activities associated with these clusters
arc perceived as detracting from the perceived functions of teachms.
It must be concluded that therc are definite attitudinai
patterns among experienced teachers. Certain concepts and the
functions they represent are closely associated with the way
teachers define their roles. Other concepts are grouped according
to the degree to which they contribute to or detract from the
performance of this role.

Attitudinal Patterns of Interns

One of the major purposes of this part of the study was to
determine if the attitudina! patterns of interns developed toward
a similarity with those of experienced teachers during the course
of their cxperience in the teaching center. For this reason two
analyses were carried out. The first is shown in figures 3 and
4 which represent the attitudinal patterns of interns at the end
of the first semester in the center. The sccond, #hich represents
the attitudinal patterns of interns » the end of the second
semester, is showm in figures 5 and 6.

Similar clustering of concepts was observed among the interns

as was noted among the cooperating tcachers (figures 3 and 4).
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These clusters consisted of generally the same concepts and were
arranged in the same order on the "evaluative' dimension. It is
of interest to note that the self-concept of interns is midway
between the first two clusters which overlap to a considerable
extent. Thus, the interns have not closcly identified themselves
with a rolec as teachers.

It is of interest to note, in figures 3 and 4, that the 4
clusters arc closcly grouped toward the ''good'' end of the evaluative
dimension. Also they are eliptical in shape in both views.

The long dimensions of these elipses scem to lic along the
potency and activity dimensions. Some variability between the
two schools was noted along these dimensions.

At the end of the second semester the attitudinal patterns of
the interns were more like those of their cooperating tecachers.
First, the clusters were more clearly defined. There was no
overlapping of the first two nor of Clusters II and ITI. How-
ever, the self-concept of inteins was still positioned midway
between the first two clusters. This is interprected to indicate
that more time is required for interns to become self-identified
with a role as tcachers than is afforded by a one-ycar internship.
Perhaps this must wait upon having a classtoom of thcir own
where they have the major responsibility rather than a role as an
assistant to 2 tcacher.

A significant featurc of Clusters III and IV is their position

on the evaluative dimension. Tt would appear that the perceptions
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of interns for the concents in Clusters [1T and IV deteriorated
during the sccond semester. Tt is true that they became more

like their cooperating teachers in this respect. It is also
probably truc that teachers will never sce community involvement,
administrative functions and housckeeping chores as central to
their roles as teachers. But the question arises, ''Should they
sce these as detracting from their roles as functioning teachers?"
This is a question to which all those concerned with the center
development should address a great derl of study and consideration,

D. Do the interns demonstrate proficiency in selected teaching
skills and characteristics?

Three studies undertaken by the Teacher Education Research
Center, in cooperation with Hamburg Center staff, address
themselves directly to the foregoing question. A necessary back-
ground to these studies was an investigation of the research in
tecaching to determine what traits and behaviors of teachers have
been shown to affect student learning in a positive way. A prin-
cipal source was the summative cvaluation of studies in this area
done by Barak Roscnshine. Additional data was gained from other
sources, particularly the Stanford studies and those done by the
Far West Laboratory.

From this material two tabular lists were developed for use in

the studies: the Subjective Trait list and the Objective Rating

List. The latter list contained only tcacher bchaviors that could

be counted or measurcd in some way during classroom observation,

or the study of videotaped or audiotaped recorded teaching.

ERIC

Aruitoxt provided by Eic:
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Values and Goals of the Hamburg Conperating Teachers

This first study was done carly in the 1972-3 school year,
in cooperation with the Hamburg Center staff. The purpose was
to determine the viilue or importance placed upon the teaching
traits and behaviors by the cooperating teachers, who are con-
sidered to be kev individuals in the training process. It was
felt that the expression of their values and goals would be of
usc in the interpretation of the findings of the later studies.
Results--Study of Values and Goals

The expressed judgment of 53 Hemburg Central School cooperat-
ing teachers is swmarized in Teble 8, for both the subjective
triaits and the objective measures.  Since this was a forced
chnice, rank ordering procedure, it must be understood that few
items could attain 1 high preference level,

An examination of the Subjective Trait list, Table 8, shows
quite a strong agreement on a few items. There was unanimous
accentance of the value of the trait of Flexibilitv, with nearly
half of the greup placing it among the top three choices. Warmth
measurcs were alsc highly valued and almost unanimously uaccepted.

On the other hand, Provicon for Individiual Differences, though

highly accopted, chowed wide variances in the ratings. Inter-
estingly, althoust five teachers rejected Acceptance as a ratable
item, woell over half of the 25 teachers who did so made it their

first choice.
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Table 8 Value Placed Upon Specific Traits and Measurcs
by 33 Hamburg Cooperating Tcachers

SUBJECTIVE MEASURES

How many teachers chose it? tiow important did they feel it was?
Item No. of Teachers Item Median Choice

Teacher Flexibility 33 Acceptance of Pupils and Ideas 1

Warmth (total) 31 Teacher Flexibility 4

Frovision for Ind. Differences 31 Warmth (total) q

Acceptance of Pupils and Ideas 28 Enthusiasm, Encrgy 4

Enthusiasm, Encrgy 20 Non-Verbal Acceptance 4

Pupil Involvement 26 Pupil Involvement S

Motivation (total) 25 Motivation (iotal) )

Interaction with Iriividual 24 Organization of Instruction 5

Use cf Materials, Enrichment 23 Provision for Ind. Differences 6

Room Climate {total) 19 Interaction with Individuals 6

Pupil Independence 19 Clarity 6

Stability 15 Businesslike 6

Organization of Instruction 13

OBJECTIVE MEASURES

Use of Affective Questions 33 Usc of Student Contributions 3
Specific Praisc § Reinforcement 32 Specific Praisc and Reinforcement 4
Frequency § Variety of Questions 31 Frequency § Variety of Questions 4
Use of Student Contributions 31 Involving and Valuing Child 4
Variety of Praise 30 Usc of Thinking Questions 4
Involving and Valuing Children 29 Usc of Affective Questions S
Use of Thinking Questions 29 Tecacher Talk/Pupil Talk Ratio S
Teacher Talk/Pupil Talk Ratio 28 Varicty of Praise 8
Disapproval/approval Ratio 28 Simple Praise 8
Simple Praise 27 Disapproval/Approval Ratio 9
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(nly thirtcen of the group placed value on Organization

of Instruction, with a median rank of five. Lven smaller

groups chose Clarity and Businesslike.

The listing of Objective Measures, Table 8, requires less
interpretation. Since the list was shorter, most teaches
fully ranked the items on the list. There appears to be far
less unanimity than on the list of subjective traits. The
first threce choices of most tcachers were well diffused among
the six most highly valued items, although most items received
at lcast a few of these choices.
Discussinn

The primary function of the preliminary study was to gather
information concerning the voals and values of the cooperating
teachers in the Hamburg Central Schools. What-has-emerged-seens
to—be—tm karmony with the findings of the Jackson and-Belford
studtes of teaching. Tn the Subjective List the emphasis appears
to be upon the affective personal values and traits, with lesser

ralue being placed upon such prosaic 1tems as clarity, business-

like, voice, intellectual climate, and the rest.

Since the study was limited to the cooperating tecachers in
the Hambure student teaching project, the values and goals
expressed cannot be zeneralized to the other schoels involved
in the subscquent studv of student tcaching.

The Subjcctive Trait item information was of considerable
value in the Jesion of the rating scale {or the ohscrvational

study of student teaching.  The response to the Objective Rating
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List can best be described as diffuse. In contrast to the rather

strong response to a few items on the Subjective Trait List, this
lack of any rcal agrcement on any item or items is somewhat un-
usual. It might be of interest and value to continue this phase
of the study to determine the possible nature or source of the
disagrcement.

Stulics of Teaching Traits and Bchaviors of Fredonia Interns

General Background of the Studies.

Originally it was intended that only the Hamburg Center
interns be studied. However, it was felt that enlarging the
study to include a group of interns not in the Center program
would accomplish the followin -:

1. The study of a larger group would scrve to establish

base-line data against which further training might
be assessed.

2. The presence of a 'companion group' in the study would
permit some tentative evaluation of the possible
strengths and weaknesses of the Hamburg Program.

Procedurcs Common to Both Studies.

The design of the rating and observational instruments, the
proccdures for obsorvation, and the data collection were the
work of a cormittee composed of the obscervers; Lois Jones, Helen
McXee, Mildred Mills, and Douglas Rector, along with Donna
Daniclsen, and the advice and assistance of Thomas Petrie. The
analv=is and evaluation of the ob jective data was in charge of

Gerald Holmes and Douglas Rector.
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Poth studies were accompliched by teams of two observers
who visited the classrooms and observed and rated the interns.
At the same time recordings were made of the teaching, for use in
the Study of Teaching Behaviors,  Students were observed in the
participating Hamburg schools, Brocton Central School, and
Fredonia Central School. Complete data was obtained from 45
interns in five building svstems.,

The total study was scheduled during the last three weeks
of student teaching to cnsure that the behavior studied be
representative of the completion of student tecaching. The
Hamburg interns, studied first, had been in the ciassroom for
the entire vear., The other groups were done during the last
two woeks of the somester. A fow students were missed due to
illness and scheduling difficulties during the last weeks, but
it was felt to be a valid decision,

a. Teaching Traits of Tnterns

Purposce of the Study.
Tt was felt that the observational study of "teaching

L

triatts' was an irportant scurce of information concerning
intern performance, and would be of considerable value in
comparison with the mbjective analysis of teaching hchavior.
Procedures,

The first step was the development of the rating system
for wse by the observers,  In this, the expressed judgment
of the Hamburg cooperating teachers was an important guideline,

In additimy, the fellowing criteria were also applied:



(1)

(2)

(3)

(4)
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Operational utility. In the actual rating scale
it was decided that there were to be no more
items than could be comfortably and carefully
rated during a limited observational time.

The ''visibility" of the trait in a wide variety
of tcaching situations.

"Intern-specificity." We were concerned that the
traits sclected be as free as possible of in-
flucnce by the nature of the teaching situation.
Clarity, or "definability" of the behaviors
related to the trait. (Much of the rater
preparation was focused upon this component).
Breadth of focus. Several items that were favored
by the coopcrating teachers were considered too

ncarly similar in emphasis to be included.

Rater Preparation and Training.

The primary qualifications of each of the four raters

was long years of cxpericnce both in the classroom and in

the supervision of student teachers.

Each rating was chosen and defined specifically by the

tcam that was to do the rating. Unless clear and concise

agreement was rcached, the item was rejected.

Practice cvaluation of audio taped tcaching was

carricd out before beginning the ficld study.



O

ERIC

Aruitoxt provided by Eic:

During the study, raters worked independently within
the teams and arrived at a combined rating in a post-
observational session. In addition, joint team observations
of a single intern were comnon during the initial observa-
tions. The conscensus was very high, in both the within-
team and cross-team observations. The variance on a single
trait was never morce than one unit measure on a five-point
Likert scalc. This degree of variance was very infrequent.

The rating was originally done on a five-point Likert
scale, with a score of three representing 'average.' It was
soon discovered that the raters preferred the finer judgment
inherent in a nine-point scale since many of the scores were
being placed at the midpoint between two scores. Accordingly
data was asscembled and is being reported cn the nine-point
range, with five the "average."

Results.

The summary of the observational ratings is shown in
Table 9, for the six trait items rated. Overall, the
opinion of the raters was that these students were '"good
in most traits.” It mav be noted that the variance of
the means, between schools, was very low.

Cn the other hand, variances between individuals in
the same tecaching situation proved to be quite high. This
comparison is shown in Table 10, in which all high scoring
and low scoring interns arc comparcd, irrespective of the

school situation.
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In relation to this variastion between individuals,
two aspects arc worth noting.

First of all, it was soon discovered that all raters
consistently were unwilling to rate an intern at the "1V
or "2" level in any trait, unless the intern's actions
offered strong cvidence of the validity of the rating.

Sccondly, the data in Tuble 10 scrves to emphasize a
factor which came to be called the presence of the 'star"
intern, defincd as an intern to whom all raters tondéd to
assign consistently very high ratings. The presence of
onc or morc of these in a single school tended to affect
the overall rating of the school.

Discussion.

In the absence of pre-program data, the cquivalence
of the groups could be only assumed. The cvidence of the
data, if this assumption is correct, is only ncutral in
effect., There is no indication of any cffect on intern
behavior of the placement of the intern in a particular
school system or program, such as the Hamburg Teaching
Center expericence.  Since this was the first ycar of the
Hambury program, and 1ittle change has been made in the
actual in-classroom experience, the findings are not
surprising.

What is noteworthy is the wide runge of performince

of student teachers within any of the systems. Variation
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TABLE 9 Subjective Ratings

46 student tcachers in S schools (mcan scores)

Scale Used:

Very Poor Poor Average Good Very Good

1 2 3 4 5 0 7 8 9
SCHOOL (MEAN) TOTAL-MEAN

Teacher Trait A B C D E (46 teachers)
Acceptance ~f pupils

and ideas 7.5 6.3 6.7 7.7 7.0 7.1
Teacher Warmth 6.7 7.4 0.5 7.2 7.2 7.0
Pupil Involvement 6.8 6.7 6.5 6.0 6.4 6.6
Provision for

Individual Diff. 6.2 5.8 6.2 6.8 7.2 6.4
Clarity 6.8 6.1 6.2 6.6 6.8 6.5
Organization of

Instruction 6.5 5.9 6.8 6.5 5.8 6.4

TABLE 10 Subjective Ratings, Quartiles, Comparcd

Trait Highest Quartile Lowest Quartile MEAN
(12 tcachers) (12 teachers) (46 tcachers)

Acceptance of pupils 8.8 4.5 ‘ 7.1
Teacuner Warmth 3.8 4.3 7.0
Pupil Involvement 8.3 4.8 7.0
Provision for

Individual Differenc.s 8.1 4.7 6.4
Clarity 8.3 5.0 6.5

Organization of
Instruction 8.3 4.3 6.4

Mean of all Scores 8.4 4.6 6.7




in student teaching performance is apparently individualistic;
characteristic of the student and/or the tcaching setting
and experience.

1t may be assumed that the primary value of the study
is the establishment of a data base concerning the per-
formance of the 46 student teachers studied.

Finally, this "trait" study offers some cvidence con-

cerning the original question, '"Do the interns demonstrate

proficicncy in sclected teaching skills and characteristics?"

The observers' ratings do indicate a fairly high degree of
satisfaction with the traits, as shown by most of the in-
terns, irrespective of the schools in which they practiced,
or the program of study, the Hamburg Center as compared

with the traditional approach. The findings scem to indicate
the individual nature of these traits, irrespective of the
nature of the training.

b. The Study of Teaching Behaviors

Purpose.
(1) The objective measurement of certain interactive
teaching behaviors of the Fredonia interns.
(2) The establishment of bace-line data concerning the
groups, again:t which further training of interns
in performance-based <kills might be assessed.
(3) An objective hasis for the cvaluation of other studies:

Gonla of the Humburg Cocperating Teachers and the Study

of Teaching Trats,
B O
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Providure:s,
The initial procedures for preparation for this study

have already been discussed under Gencral Background of

The recorded teaching for the study was dene by the
observers, at the same time that the Trait study was being
carried ont.  Lach student was requested to do a small-
group tceaching demonstration, and it was this part that
was analyzed and studied.  Two rccordings were made simul-
tancously to cnsure against machine failure.

In the laboratory, a representative 8-10 minute segment
of the small-group teaching wis sclected for study.

The teaching was analyzed according to procedures
developed at the Far West Laboratory and at the Fredonia
Pescarch Center, The procedures and conventions followed
are described in detail by Rector and Hilton (1972).

The recording of the teaching wias done on audiotape,
rather than videotape, to minimize classroom disruption and
scecure an approximation of a normal teaching situation.
Hoviever, this made 1t impecsible to obtain scores for
"calling on non-volunteers' and the non-verbal actions of
the teachers,

The menwire "diemontic questions” was not =corced,  In
MUITEY  CHasen the intern's auestioning purpose Wi unclear or

arbiguous ) proventine qeconrate scoring.,

-



Pooults,

The data from the objective analvsis of the recorded
teaching is sumarized in Table 11, according to the
respective schonls,

3. Discussion and Zonclingions

As in the previous studyv, the individual schools are not
identificd in the tubular sumnaries.  There was a2 commi tment
not tn do so,since numbers in cach school were small, and
the cousal factors mnnderlving any differences can only be
inferred from a large number of possible causes.

More imortant, the lcevels of most of these behaviors
15 at a comaratively lew Tevel, a level which makes inter-
school differences "more apparent than real."  In Table 12,
the datu‘sugﬁury for some of the hehaviors in Table 11 is
compurcd with similar data eobtained from experienced teachers
in previous studies made v the rescarch centers.

As can be scen from Table 12, the frequency of these
behaviors among cxpericnced teachers is often at a ratio of 2:1,
an comparc:l with the students,

A mesm o pupi ! oresponse length, inowords of 3.5 represents
a range of behavior from toachers who usually asked for,
and got ) single-word responses, to the teacher whose students
viere siving longer anowers to "hicher cognitive' questions.
Expericnced teachers averasod hisher, at 5.17 in the Minicourse

study pro-tapes,

ERIC

Aruitoxt provided by Eic:
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TABLE 11 Objcctive Measures
45 Student Teachers in 5 Schools (Mecan Scores)

Time: 8 minutes

Measure School 45 Teachers
A B C D E , Mean

Teacher Talk (per cent) 44.3 4.7 40.5 50.9 43.2 45.5
Pupil response length, in

words 2.6 4.7 4.1 3.3 2.8 3.5
CGeneral Praisc, numb  of

times usecd 5.9 3.4 3.0 6.6 5.0 4.7
Specific Priase, number of

times used 2.5 1.9 1.7 1.7 1.6 1.9
Using Student Ideas, number

of times 1.0 0 .2 0 .6 3
Variety of Praise,

different praise fomms 3.5 2.8 2.8 3.3 4.0 3.4
Total Praise 9.4 5.4 4.7 7.7 6.6 6.8
Redirection, rumber of times .9 4.8 4.0 3.2 5.8 3.5
Pausing (seconds), after

question asked .5 .6 .7 .8 .5 .6
Questions--Total number 27.5 19.9 27.8 32.7 16.4 26.0
Thinking Questions (per cent

of total) 5.9 30.6 16.0 27.0 22.8 20.1
Repcats Own Question

number of times 2 5 1.5 2.0 1.4 1.5
Repcats Pupil Answer,

numper of times 4.4 2.8 8.2 5.9 6.4 5.7

Answers Own Question,
nunber of times 1.5 .4 9 2.3 .8 1.

rJ
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TABLE 12 Objective Measures

Interns' Scores in Comparison with Scores of Experienced Tecachers,

Other tudies

Measure 45 Interns 52 Teachers(1) 26 Teachers (2)
Mean Score Mean Score Mean Score

Pupil Response Length
in Words 3.5

General Praise, number
of times uscd 4.7

Specific Praise, number

of times usecd 1.9
Variety of praise forms 3.4
Total of all praise 6.8

Redirection, number of
times used 3.5

Pausing after question,
length in seconds .6

Thinking Questions, % of
total questions 20.1

5.17
9.6
4.2
7.2
13.9
20.8
1.2
43.3

1. Pre-study scores, Final Report, Uscfulness of Minicourse 1, (TERC 1972} p. 12

2. Pre-study scores, A Ficld Test of the Effectiveness of One of the Utah

State University Protocol Training Materials, in an Inscrvice Workshop Sctting

(TERC 1972) p. 4.
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The Hambury cooperating teachers rated specific praise
quite highly, in the initial study. A mean score of 1.9
indicates that only a fow interns were using it, sometimes
almost accidentally.  The cxpericenced teachers made a
considerably higher tice of “he strategy.

Redirection is a technique usced to involve children
in a discussion, Here the difference was very cleur between
the interns and the cxperienced teachers, with the ex-
pericenced teachers using the technique an uverage of five
times as much.

Pausing is a teacher behavior that is linked to
techniques designed to encourage students to think. Not
only did the expericnced tencher try to promote thiniiing
twice as often as did the interns, but the .6 of a second
average pause indicates that cnly rarcly did an intern
vwait for slower children tn think about the answer before
calling on one of them. (.5 was the minimal time assigned
in the analysis to 2 ''no pausce’ question cycle).

The aotual nze Tevel of some of these techniques i«
further ciarificd on Table 130 {or 4 fow representative
skills. In this table, the inferns are compared with the
same oroups of tegchers as in Tuble 12, but the mean scores
for the comperienced teachers are the e obtained after the

teachers hald studicd with Minicoirce 1, or the Encourapement

1

protocol develope o Walrer foorg ot Htah,
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In both Table 12 and Tuble 13, the differences between
groups arc far beyond any measures of simple significance.
They are what Walter Borg terms "behaviorally significant,"”
in that entirely different patterns of interaction behavior
and purpose can be implied to the members of the different
groups.

The studies were intended to establish a pool of
data, both obscrvational and objective, concerning some
aspects of student teacher behavior. They are felt to be
of value as basc-line data against which subsequent studics
of training procedures rclated to student tecaching might
e assessed.

Tv would appcar that there is little or —n support
for any of the following assumptions:

1. That the particular school or school system

in which the intern is placed for studlont
teaching had any effect on vhe wcores or
ratings of the intcrms in the traits and

bchaviors studied.

(9%

That the longer perind of practice in the class-
Tnom that characterizes the Hamburg Center
approach had any effect on the scores or ratings

of the interns in the traits or bchaviors studied.




The daty appears to appert the value and uscfulness
of the following rescarch:
1. Anoinvestigation into the offects of ¢pecific
trainine o the intorns in the behaviors and
tratts weler investication,

2. An inveastigation of the "star” intern group,

Wine studies of the individioals, and
the ndividuals in reliation to the cooperating

teachers nd the teaching cxperiences.

o
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TABLE 13 Objective Measures

Fredonia Intems' Scores, In Comparison with Experienced
Teachers Who Have Had Specific Training

(8 minutes, recorded teaching)

Post Study Scores (Mean)

Measure 45 Interns (Mean) 52 Teachers(l) 26 Teachers (
Pupil response length 3.5 11.2
General Priase, Number 4.7 9.3
Specific Praisc, Number 1.9 7.3
Variety of Praise 3.4 13.2
Total of all Praise 6.8 19.1
Redirection, Times Used 3.5 36.4
Pausing, after .6 3.2

question, time in

seconds
Thinking Questions 20.1 70.5

s percent of total
questions

lPrc-study scores, Final Report, Usefulness of Minicourse I, (TERC 1972), p. 12

Zpre-study scores, A Ficld Test of the Effectivuness of One of the Utah
State University Protocol Training Materials, in an Inservice Workshop
Setting (TERC 1972). p. 4.
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Chapter 4
Discussion and Recommendations

'"Did the Hamburg Teaching Center provide an effective program of
teacher education in its first year of operation?" This is perhaps
the first question that would occur to an intercsted outside ob< 'rver.
The answer is definitely '"Yes.' However, this answer is subject to
some qualification in that there is room for considerable improvement.
In other words, the Center's program was cffective, but the analyses
of the data collected during the first ycar of operation revealed
that its full potential was still to bec realized. The major portion
of this chapter is devoted to a discussion of the strengths and weak-
nesses of the Center's program and organization which were revealed
by the foregoing analyscs and the presentation of rccommendations of
ways by which its strengths can be enhanced and its weaknesses reduced.

As was indicated previously, the cight questions to which the
research activities werc addressed could be classified according to
three interrelated major concerns. They were: (1) concern for class-
room instruction; (2) concern for the organization of the Center;
an¥ (3) concern for the professional development of the interns.
The discussion and recommendations which ensue arc directed toward
each »f the thrce major concerns.

In regard to the concern for classroom instruction, 1t was
found that the cooperating teachers perceived themselves as using

more of the techniques of various instructional strategics,
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cooperative planning, evaluation, and instructional organization
during the Center's operation than they had previously. It was
noted, however, that a small reduction in the percentage of usage of
these techniques occurred between December, 1972, and May, 1973, It
can be concluded, thercfore, that the operation of the Center served
to improve substantially the instructional program of the school.
The small decline in usage of the various techniques, particularly
those relating to planning, can be explained by the fact that late
in the school year there is a natural decline in the occasions when
these techniques are used.

It would appear that the cperation of the Center served to
stimulate a willingness on the part of the tcaching staff of the
school to use new techniques. The presence in the classroom of
another responsible adult also provided released time for the co-
operating teacher to plan and develop the use of new techniques
which she would not have been able to do otherwise.

One of the unique features of the Hamburg Teaching Center was
the cooperative planning process through which its program was
initially designed. For example, the competencies were defined and
the program of instruction and activities through which they were to
be developed werce determined by a committee made up of cooperating
teachers, college staff members and school principals. This led to
the initial feclings of parity and colleaguality which characterized

the Fall, 1972, study of rolc relationships.
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As the year progressed, certain unforeseen prublems arose from
time to time. These were resolved by the college staff members and
the schecol principals, who met on an irregular schedule to deal with
problems as they arose. The decisions rcached by this ad hoc committee
were passed down to the conperating teachers and interns, who were
required to adjust their activities accordingly. It was felt that
this largely accounted for the decreases in colleaguality and in-
creases in the superordinate-subordinate perceptions of role relation-
ships among the participants of the Center which were revealed by the
May, 1972, study of role relationships.

It was felt that onc of the greatest strengths of the Center's
program was its atmosphere of cooperativencss in a common purpose.

To preserve and enhance this, it is essential that problems be co-
operatively identified and solved. Therefore, it is recommended that:

Recommendation #1. a Program Committee be constituted of a broad

representation of cooperating teachers, interns, college and adminis-

trative staff to identify and deal with program problems. This

committee should mect on a regular schedule of at lcast once each

month.

Recommendation #2. to provide a means of communicating problems to the

I rogram Committee, a serics of regularly scheduled mectings, open to

all participants on a voluntary basis, be held at least monthly prior

to the regular meeting time of the Program Committec. At these

meetings, interns, cooperating tcachers and other staff members are

to be encouraged to present their problems and concerns for action by

the Program Conmittee.
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The implementation of the two foregoing recommendations will
provide an orderly proccdure for the coopecrative development of the
Center's program which will preserve and enlance the colleaguality of
role rclationships among the Center staff and participants. It will
also provide for the designation of responsibility for decision-making.
This will clear up the confusion which was noted in the decision-point
study.

The further identification, classification and sequencing of the
competencies was a crucial aspect of the concern for the organization
of the Center's program. Midway through the year it became apparent
that the original list was too cumbersome; not sequenced in the most
convenient order; and it was difficult to kecp track of where the
individual interns werc in respect to the development of the competen-
cies. A revision of the competency format was undertaken and resulted
in a form which could be used to record each intern's progress in
competency attainment (see Appendix B),

The revised format assistcd.in the ordering of tasks. Scveral
projects which cut across disciplines facilitated the interns' acquisi-
tion of knowledge, instructional skills, and resource materials for
their own professional files. However, further rcfirement of the
competencies, and a specific definition of staff responsibility for
evaluation of the competency attainment by the intcrns is needed.

To accomplish this, it is necessary to develop a consistent philosophical

model. The '"We RBelieve' statements which were developed by Center
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staff and interns (Appendix C) provide the elements from which
such a model can be constructed. They should be further refined and
structured to provide a coherent base for the definition of competen-
cies, development of activities to attain them, and defining the
responsibilities for judging their attainment. It is, therefore,
recomnended that:

Recommendation #3. the value base of the program ('We Belicve'

statements) be restructured and further developed to provide a

philosophical model which can be used to guide further program

development.

Recommendation #4. in the light of the refined philosophical model,

the competencies should be made more specific and procedures,

activities for their acquisition, and measurement should be mutually

developed and adopted.

Recommendation #5. the competencies and their associated activities

should be hierarchially ordered and a manageable number of them

designated as the core of the program.

Recormendation #6. the responsibilitics of the cooperating teachers,

college instructional staff members and the supcrvisory staff with

respect to the development o1d assessment of the competencies should

be specifically defined.
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With respect to the third concern for the effects of the program
on the professional development of the interns, it was found that
(1) the methods seminars were relevant to the needs of thc¢ interns
and to their classroom activities, (2) the interns were developing
more professional concerns as measured by the Fuller questionnaire
throughout the ycar, and (3) the interns were developing pattenus of
attitudes toward professional issues which werc similar to those of
experienced tcachers. However, the studies of the subjective teaching
traits such as warmth, clarity, acceptance of pupil ideas, etc. and
of the use of objective teaching skills such as discussion, encourage-
ment and questioning techniques showed that the interns in the Hamburg
program were not detectably different from the students who carried
out their student teaching in other schools. ECxcept for the latter,
the findings of these studies provide positive support for the Hamburg
progranm.

There were some interesting aspects of the study of attitude-
pattern development (Semantic Differential Study) which warrant fur-
ther discussion. First, it should be mentioned that the development
of attitude patterns among the interns was ccmpletely consistent
with the trend toward more professional concerns as rcvealed by the
Puller questionnaire. However, although the interns were shown to
be developing patterns of attitudes similar to those of the cooperating
teachers with whom they worked, the study of the attitudes of the co-
operating teachers revealed a pattern some aspects of which scemed
less than optimal; i. e., the cooperating teachers' attitudes toward

the school adrinistration, school board, and the keeping of records.
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If these attitude patterns arc important as an outcome of
teacher education and if they arc developed through a modelling
process, the model itsclf must be changed.

For the improvement of the professional development of the
interns, it is rccommended that:

Recommendetion #7. if the techniques of classroom discussion, ques-

tioning skills, praising and rcinforcement of pupil responses, etc.

are desirable competencics, they should be specifically included

among thosc listed and a scries of activities should be desigred for

their development.

Recommendation #8. to improve perceptions by teachers of their

relationship to the school administration and schoeol board, a joint

study of the reasons for the currcent misconceptions and of ways by

which they might be corrected should be jointly undertaken.
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Chapter S
Epilogue

The substance of the foregoing research findings and the recom-
mendations which were derived from them were communicated to the
Steering Committee and to the Center Staff in the Summer of 1973 in
a series of interim reports. As formative evaluations, they were
used in the August, 1973, planning workshop. As a result, the
1973-1974 program of the Teaching Center incorporated most of the
recommendations in their entirety.

The effects of the changed program will be evaluated in the
analysis of parallel data being collected during the 1573-1974
school year. However, it may be said that at midyear, when this
report was being written, it was apparent to even casual observation
that problems were fewer and more easily solved, staff morale was
higher and the spirit of colleaguality was greater than at any time
during the p:eceding year. In addition, the interns have repeatedly
expressed a high level of satisfaction with the program. It seems
fair to conclude that the Center’s program will be more successful

in its second year of opcration than it was in its first.
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APPENDIXES

Instruments Used
1. Semantic Differential

2. Fuller's Teacher Concerns
Questionnaire

3. Decision Point Rating Scale
4. Role Relationships
Teaching Competency Sheets

'"We Believe' Statements



Semantic Differential

Questionnaire




INSTRUCTIONS

»

We all carry in our minds pictures or images of the concepts such as people,
institutions .and even abstract ideas. These images determine how we feel about
the concepts with which they are associated. It is often difficult to respond
accurately to the question: ‘How do you feel about---?'" However, psychologists
have found that a person's feelings about institutions, people and ideas can be
inferred .accurately from the way in.which they rate them on a series of scales.
This questionnaire is designed to discover how you feel abcut school, the job of
teaching, and pupils.

Each page of .the booklet presents 2 concepts (such as Eskimo) printed in at
the top and a series:of scales (such as, Beautiful-Ugly) underneath each concept.

Please. rate the concept on each.of the seven peint scaleswhich follow'it.

Thus, if you felt that the concept {e.g., Eskimo) was very closely associated
with one end of the scale, you might place your checkmark as follows:

Beautiful: v: : : i : Ugly

— amas . mm— tm— S —

If you feel that the concept was quite closely related.to one end of the
scale, you might check as follows:

Realistic:. __: _: _ ¢ _* _: @ __° 1ldealistic

I8 §ouw consider Both sides equally.related you would check the middle space
on the scrie:

Clear: . : . : : A‘Z o : : Hazy

IMPORTANI: Please (1) place your checkmarks in the middle of the spaces, not
on the boundaries:

THIS NOT THIS
:1: : : g £

(2) never put more than one checkmark on each scale.
(3) be sure to check each item.: do not omit any.

The success .of this method depends on how accurately you describe your own
picture of the concepts. We are not asking for your name so please be as accurate
-as possible with your descriptions. Work at fairly high speed, without worrying or
puzzling over Individual items for long periods, but at the same time be as accurate
as you can. Remember to describe your own personal idea. Make each response
independently of the others; that is, do not look.back and forth through the booklet
to see how-similar responses were made.




Fast
Interesting
Rough
Worthless
Weak
Sluggish
Natural
Calm

Creative

Fast
Interesting
Rough
Worthless
Weak
Sluggish
Natural
Calm

Creative

1. GOOD

2.

STRONG

Slow

Dull
Smooth
Valuable
Powerful
Quick
Artificial
Stormy

Restrictive

Slow

Dull
Smooth
Valuable
Powerful
Quick
Artificial
Stormy

Restrictive



List of Additional Concepts
3. ACTIVE
4. BAD
S. WEAK
6. PASSIVE
7. MYSELF
8. LESSON PLANNING
9. INDIVIDUALIZED INSTRUCTION
10. MOTIVATION OF PUPILS
11, RECOGNIZING PUPIL LEARNING DIFFICULTIES
12. INSTRUCTING
13, SUBJECT MATTER
14, RECORD KEEPING
15. TUTORING
16. EDUCATIONAL PHILOSOPHY
17. PROFESSIONAL ORCANIZATION
18. THE TEACHER'S ROLE
19. My CLASSROOM
20. My PUPILS
21. THE SCHOOL ADMINISTRATION
22. THE SCHOOL BOARD
23. THE P. T. A.
24, THE COMMUNITY




Fuller's Teacher Concerns

Questionnaire




Name

I. When you think about your teaching, what are you concerned about? (Do
not say what you think others ave concerned about, but only what concerns
you naw.) Please be frark.

' /

I1. Nos that you have discussed the things that concern you sbout your
teaching, PLEASE PLACE A QIECK (/) by the sbove concerns that
concern you most.

TAP/cah
4/17/73




Decision Point

Questionnaire




DIRECTIONS:

This instrument contains thirty-five
decision items. The colum to the

left is a list of positions of persons
involved in the Teaching Center who

may participate in making these
deccisions. In the colum to the right
there arc five questions regarding each
of the decision items. For each
decision item, answer the five questions
in the manner indicated.

A. WO MAKES THIS DECISION?

Choose the one person involved in
the Center who is primarily
responsible for mnETﬁE_Ehis
decision. Place the nurber one (1)
in the box in colum 1 opposite the
title of that person.

WHAT OTHTR PFRSONS PARTICIPATE IN
MAKING THIS DECISION?

jos}

Seclect at least two persons, other
than the one already incicated in
answ~ing Question A, who participate
in making this decision. Rank these
persons 2, 3, 4,-, according to the
extent to which they participate.

In colum 1, place the number of t .
rank you give cach participant
opposite the title of that position.

C. WHAT IS THE NATURZ OF YAIR
PARTICIPATION IN MAKING THIS DECISION?

Select ore of the four following
choices which best desc.ibes your
Tacticipation in making this decisicn
and write the murhber or this choice
in tne box proviced in cclum 2.
1-Make the decision; 2-Vecormiend
=referred decision; 3-P.oovide 1n-

ror :tion only; 4-\one.




INTERN DECISION
POINT ANALYSIS

P

1. The decisien that the intem
will assume total respon-
sibility for the educational

INTERN DECISION
POINT ANALYSIS

2. The decision to foliow-up
scminar activities with
instructional and super-
visory activities in the
classroom,

program of -a group of
children.

Person(s)

Person(s)

Teacher

Level - Team

Principal

Methods Professors

Center Coordinator

Intern

Fredonia College Student
Teaching Director

Superintendent

Asst. Superintendent

Board of Education

Steering Comittee

Others

Teacher

Level - Team

Principal

Mcthods Professors

Center Coordinator

Intemn

Fredonia College Student
__Teaching Director

Superintendent

Asst. Superintendent

Board of Education

Steering Comittee

Others




10.

11.

12.

13.

14.
15.

16.
17.
18.
19.
20.

List of Additional Decisions

The decision to interpret, adjust and modify a competency to fit
classroom opportunities or constraints,

. . . to plan and specify the division of teaching tasks of the
intern and classroom teacher for a given day or week.

. . . to request supervisors and professors to assist an intern
in the classroom.

. . . to evaluate an intern's seminar work.
. . . to schedule an item on the Steering Committece agenda.

. . . to delegate to the intern specific classroom responsibili-
ties.

. . . to schedule planning time to specify and organize teacher
and intern activities.

. . . that an intern can no longer profit in a particular
classroom.

. . . to include specific materials in the intern's professional
material and resource file.

. . . to assign a specific grade in language arts, social
studies, science, mathematics or psychology.

. to assign an intern responsibility for a classroom mathe-
matics group.

. . . to assign an intern to a college supcrvisor.

. . . about the form which lesson plans, logs and other planning
notes shall be maintained.

to assign an intern to a classroom and coopcrating.teacher.
. . . that a competency is to be included in the program.

. . . to accept an applicant for the program.

. . . toinciude a topic for discussion in a S¢ "nIT.

. . . that an intern shall be dropped from the Hgram.



21. . . . to revisc the scminar schedule.

22. . . . for the intern to attend a P, T. A. meeting.
23, . . . for the intern to attend faculty meetings.
24, ' . . . for the intern to visit a model school or other educa-

tional settings.

25. . . . that an intemn is competent to recommend for certification.

26. . . . who shall write the intern's letter of reference.

27. . . . to schedule a meeting of the interns.

28. . . . about the content of the orientation program.

29. . . . about the process for evaluating the intern's competence.

30. . . . to modify the scminar methods program.

31. . . . to specify a competency as a requircment or an option.

32. . . . that a competency has been achieved.

33. . . . to select educational materials such as books, equipment,
etc.

34. . . . that an intern is competent and nced not continue the
internship.

35. . . . to the interpretation of the intern evaluation form.
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HAMBURG TEACHING CENTER

May 1, 1973
] ,//}
Dear Colleague:

The operation of a Teaching Center may have many anticipated or
uvnanticipated influences of building staff. A potential advantage
of the Teaching Center may be the resources that intern and college
personnel bring to the district. Intemns and college professors are
resources which the district professional staff may find helpful in
assisting with instructional concerrs.

As you may recall, you filled out this form last December. The
administration of the form now is to assist you and your Steering
Comittee describe possible effects of the Teaching Center upon your
jinstruction, planning, evaluation and organizational procedures.

In short, there may be "spin offs' (advantages cr disadvantages) to
the district and Hamburg children because alTeachiﬁé'Center is in
the Hamburg Schools. .

Your Position

Please complete the following forms and return to Lois Jones.
TAP/cah



W1th vashect to anstiuction:  first, check the extent your instiructional
s*ratepics have chanped to nclude the follerine methods since the
cvoacation of the Teachine Centec: and sccond, nlease numher 1, 2, 3,
etc, 1 rank order the nriority of the method.

' /
[ (ﬁ 2-, e
S0 £ 8
- " [] -
) W) [ >
B — [} Ke] L ~
— 3 ] o - ,._a 'E;
9) E + oL & e >
wooa g g £ < g
T
ok 5088 2 & 8 4
Order
Punml Conferences _
1 < 3 4 5 6 7
Tutorine
It 2 S 4 5 6 7
tndencndent Study or Contents
1 z 3 4 5 6 7
Lecture
1 Z 3 4 5 6 7
Projects
1 l S 4 5 6 7
” N /‘. -
— Neronsirations
- 1 Z 3 4 5 6 7
Thinking Activities
- T 2 35 4 5 ¢} 7
‘ulti-tedia Presentations
1 Z 3 4 5 6 7
Telline & Fxplaining _ .
1 ) 4 5 ) 7
’
Simnlencntine the Curriculum _
T 1T A 3 4 5 ) 7
Ganl Settinge L _
T TTTTTITTTS I 5 G 7
“Teaching {op Valiung B _ .
T 1 73 4 5 3 7

O ther

Ve e e —————




With rscanect to niavnine: firqst, chieck the extent vour nlanning invnlvements
have chinnped swnce thie mmitiation of the Teachine Center: second, nlease
4 00r l, 2, 3, etc. in rank order the priority of your nlanning involverent.

73} (3
v (4] | 9 E
s v w p
! ] -2 w' o g ®
> v 1 o~
» 5 8 £ 2 3
o g ) - @ )
P ke Lt ol - b -
ord a, ) [ [y 3] K
vy ¥Wooa 8 g Ty
L3 ~ E = ] !
\ Q 2 ) G 25 v 13
Ran'c > 5 £ o [ [
Order w O & 2 & 8 iy
Planning for Instruction
1 Z 3 4 5 [d 7
Planning Using Mbjectives
1 < - S 4 S 0 7
Planning with Teaching Tntemn
or Student Teacher
D! Z k1 4 5 6 7
Planning with Team
1 < 5 4 ° ) 7
Planning wich Princinal
’ ‘ 1 2 3 q 1 0 7
Planning with Cnllegpe
Serminar Professors L
I Z 3 .48 6 7
Planming with Colleps
Intem Sunervisor
1 2 3 q S 6 7
Plancing with LElerentary
Punils
T 2z 3 4 5 0 7
Nther

Comoent on conceras yeou ox your colleapues have had or are having
repardinT Plannming.

Comants:

ERIC /

Aruitoxt provided by Eic:



wWith reosnect to the evzluation of rupals:  Mirst, check the extent your

voountion mecccdures have chanved since the initiation of the Teaching
Caiere and sccond, nlease mmber 1, 2, 3, ete. in rank order the nriority
of the mmcedure. :

wn .m E / L
i W s/ =
Qg ~ o) 0] - &
- = 0N [ > -
I~ -d [s3) 9 — o=
v;’( e [ o - .@ '0';
:: C o c, ) >
- .-C.) L] % [\ '8 “(;
T < 2 g
O ) ] S 5] " v
£ 5 5 o £ &5 %
Rank i ¢l v = ¢ 8 &
Nrder
Diapnosis
1 2z J ¥ 6 7
Record Keening
T 2 3 4 5 6 7
Testing
1 2 5 4 5 6 7
Parent Conferences
1 2 3 4 5 6 7
™M1l Conferences
1 2 3 4 5 o 7
Intern-Teacner Conferences . ]
I VA 3. -8 5 6 7
Behavior Mbiectives _
1 2 3 4 5 6 7
Niher :

Corim@nt ON concerns vou or vour colleacues have had or are having
reparaine i~valuation.

Comrents:

ERIC

Aruitoxt provided by Eic:



With resnect o orsauzavions  first, check the coxtent the use of these
veantrational alternatives have chaneed since the initiation of the
toohine Contors and second, nlease mmber 1, 2, 3, etc. in rank order
ithe rrority of the alternative.
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~4 (V) re 5 [ 3] ("4) rd
g - 08 & € 2 2
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Rank > o S 0 (&) o »
Arder L v Z VA & I X
Interest Center _
! Z 34K 6 7
Grouning _
i 2 3 5 ) 7
Teaning L
T 1 I 5 ¥ 5 76 7
Bulletin Boaris o
o ) Z 3 4 5 0 7
*ultimedia )
1 2 k! I 5 6 7
Pecr Tutering e
1 Z > 4 S5 ) 7
Niher

Cerment on conceins veil or your colleagues have had or are having regarding
Nreuiization,

Corments:

O

ERIC

Aruitoxt provided by Eic:



Corent on concerns you or your colleapues have had or are havine
regarding Instructiron.

Corments:

O

ERIC

Aruitoxt provided by Eic:



Hamburg Tecaching Center

Seminar Professors Questionnaire

Content Area Date

PLANNING

1. a. VWhat is the objective(s) of today's scminar?

Is the objective(s)
enabling or terminal?

b. What is the source of this objective? (subject matter, content,
competency list, supervisor, cooperating tcacher, etc.)

2. a. What activities have you plannecd to achicve thc stated objecztives

for yourself?

b. What activities have vou

planned to achieve the stated objectives
for interns?



-2-

3. a. What materials and other resources do you plan to usc to achicve
the stated objectives?

%Y. What is the source of these materials? (personal library, IRC,
local school resource center, ctc...)

4. How do you plan to evaluate this particular scssion? (verbal feedback,
written suggestions, ctc...)




POST-SEMINAR

5. If the seminar activitics were redirected, please comment,

€. What sorts of follow-up activitics arc (or may be) necessary with
respect to the objectives of the "feedback' received during the
seminar?

7. What intra-staff{ activitics were used to provide for communication
and coordination of the seminar activities:

TAP/can
12/8/72

O

ERIC

Aruitoxt provided by Eic:



Iamburg Teaching Center

Interns Questionnaire

Coontent Arca Date

.

1. a. State the objective(s) for i’ sceminar:

b. wus the objective conveved to yon?

2. a. 1. ..atwav was this seminar helpful to you in curryving out your
classroom responsibilities?

Hoo llew will vou apply the content of this seminar to your classroom?

o

ERIC

Aruitoxt provided by Eic:



2.

3. In what manner can or will you usc the materials and resources from
this seminar in your classroom responsibilities?

4, a, Did the content of this seminar deal with a particulzar dilemma
or instructional concern of yours?

b. In what additional way could the content of this seminar deal
with a particular dilemma or instructional concerns of yours?

. What sorts of follow-up activities would be helpful to you with
respect to the content of this seminar?

| ]
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6. Do you feel you would recommend other interns to participate in
this seminar?

Yes No

ihy?

TAP/cah
12/8/72




(s3oysdeus ‘3utde; 03pTA/0Tpne)

W 1 S9OURISIFTP TRNPIATPUT JO BuTl
uoiyeny1g -p1023a1 TENSTA/OTpNY ue e (S) ‘Tenp
-TATPUT 3yl 3O Spasu
pue sarjrrrRUOSsIad
‘99 1 STTd SuTI93FTP Byl Inoqe
UoT3EM IS UOTIBALSSQ0 PTTYD) 3TTdwo) (y) UOTIEBULIOFUT ISYIE) )
L 1 * SPA0N23l * Spoyzau
UOTI3IEN3 IS 1ed130T0YDAsd § spies niodal pue sa1f3s 3Sut
‘sa113 usueuad sy3 sutwuxy (¢) -oB33 JO UOTIBAIISGQ g
1 1 *SuoT3enlIs
UOTIENI IS (teuotido) snq pooyos opTy (7. dnoa3 pue TeENpIATPUT UT
USIPTTYD JO UOTIIBAIISQQ 'Y

L 1 *Butdnoald
uotlenyig [euoTIdNIISUT ue 2A19sq0 (1) NOILVAYISd0  "III
TUSIpTIyYd JO
Spaau pu® SITITIBR]TUIS
N ¢ 7T "SOTITATIOR POJETAL ITayl ‘S9DULIATFIP TENPIALP
uor3eny g pue sieulwos ul uoriedrdrided ~UT JO a3ps[Mouy SS9SS0J
IO0IMONT TIT
* A3 TUNUILOD [EBUOT)
-EDN[O 9yl JO $390B} a3
uT SIINPEB pUB USIPTTYD
y3Im SUTITESp UT JUSWSTI
ueuny ay3 piedal ol ")
1 AR “TEOpTATpUL 9yl YiTM A31ATaTS
UoT3IENITS JusWOATOAUT Ie3unToA ySnolyl -uas doyoasp 031 3saxajur
SATIBIITUT o3eagsuowdq (7) STy3 uo azifeilded o] -°g
*10STApE *{E1IalEU
pPUE 19UDE33 WOOISSETD 13 TIM puE poyzou ‘ansst ueyly
791 €71 uoT130e103UT JBTNdal JOF (Ssnd 1ayzex ardoad ut 3salsiul
uotIEny Ig -stp) suotstaoxrd owos oyep (1) Ue AQ po3eAllow d9q o 'V
LSTHIINI ‘1
SYUVINT INBOANe INTOAINS ABWOIATI (A1STD0NS ALIAILDV STIINALIANOD @)
"SSHA0Ud NUALNI ALIALLOV o=
|

Full Tt Provided by ERIC.

”

i



L 8K

I8N (o

I8N (g

I8N (e
(1

"3s9)
pazIplepue}s B 3UI3DIII0D pUE
SULIO}STUTWPR UT 3STSSY (7)

PIIYR uMBIpYlIM
t 1no 3uriq 03 poudIsop
uexdoxd v Juawerdwt § uerd (0
*3TSUTI}
-UT 03 UOTIBATION DISULI]
-X2 a3uey> 03 poudisarn
uexdoxd v quswerdut iy uerd (q
o layueal
I9ad,, ® Sutwonoq piemol
WTY JuIpInd Jo sueauw Aq
BaIEe 1d0(qns urr3lIad ® Ul
PITYD 3uO jo yiduaals a3
uo ozrre3Tded 03 pauldisap
uersodd v JuaweTdut § uwwyq (v
- SYsStl 91qrssod
*I0TABYDQ UT
d3uep v jnoge Suliq o3 jdwseyie
ITTM 3BYY NS © USTSOp ‘or0qe
UOIJEULIOJUL 33 JO AUB pue
A1oayy Buturea] Aue Jursn (1)

074D
9yl JO Jurisauw e 9A1asqQ (§)

*sBuTioow JUBAITOL
1930 10 'Ima} B aA19sqQ (/)

* OdDUIIBJUO0D
juated-15ydEa] B 2A135q0 (9)

TSpPOdU TENPIATPUT

YITM SUTITEOP JO Spoylau
1uor933Tp A1ddy  -g

* spoou

lenplatpul yiim suiresp jo
SPOYIOU JUIASJIIP UBTd 'V

NOLIVINTDEITANT - AT

SYYVINTE

JINTOane
*SS3404dd

INTNDANC
NALINI

IO
ALIALIOV

(F11S300NS ALIAILOY

STIONTLAdNGD

C

I NOLIVNLIS - ALITYNAIAIGNI ¥O3 Nua_. &2

(€)
|

JAruitoxt provided by ERic



(Sl

‘ue1Soxd
*3°0°D) 30 UOTIBIUSTIO pudlle
PUE TenURW "37('D) PEIY (7)

"SULIDUOD PUR SUOTIdUN]
lemnotiaed 11ay3 Jo auEME aq
pue °o12 ‘1auuostad ad13jo
‘Totuosiad 1eT103TUR( pUR
LL1918JED ‘Touuosiod xojuad
vIpow ‘srayoeay [etoads yim
MTB3 SYooM 3S11F Burang (i)

"UTI 9IB NOA UOTIBNYIS

3yl 3TF YOTYM AJTATIOL TEUOTY
-Boua0al 10 dnoad TTEUS T 103
so[n1 d1F1aads 3sa88ng (7)

‘popaau axe ssinpadoad p
SOINI JO JUSWSSASST UL YDTyM
Ut ueliaenlis v oqraoasaq (1)

“T00yss a3 Lo
2IN1ONIS Sy UTYITM
9101 STY AITjuspl

01 a1qe st wosial y p

"uexdoxd Tooyos

3yl Jo s3utuoriounjy
ayy 03 ardoad a3ey
-0X ued uostad vty

‘uony
-dUny 18303 S, 100YDS
Ayl Jo sidadse
AURW oav O.HOEH SaZ1Uu
-8ooox uoszad v -y
WdDQYd TOOHDS TVIOL
JO ONIQANVISYaaNn " 11

*SUALDU0D LIBUTT
-d1os1p yam Sutteap
UOYM JUIISISUOD 8q 0]
A3171qe agpagsuowsg )

*UOI®

-NIIS SUTUIRa] ® 10§
SOTNL POUSTIQElss Af
~Snotaald yITs JUAISIS
-uoD sorna 3s388ng g

*9.A1300330 9q 01

JUSISTSUOD oq SNl

SOINL vyl 9Z1TBdY 'V
ADNTLSISNOD 1

SRIVINDI

INANOAnNe
SS3J0ud

ININOanr
NYALNI

IO Td
ALTATLDV

CILSTOONS ALIAILDV

STIDNTLIANOD

=
I NOILVNLIS - SNOLLVITI N =5

Full Tt Provided by ERIC.

r



*s1930 J0F Ayyedws
dotoaop pue SoaAToS

-1y} puelSiopun
03 sioyzo dray )

_"UOTIENTEAD
~JT19S DI3STIESX
1EDTIITID SOPIAOLI g

V * TejusuSpn ( -uou *310S
o '239 “SOATIOU ‘SAsSouUEaM MOUY 3snul QU0 D139yl
‘sypdusals spnioul fuolle -vdwo aq 031 1opIo
-NTBAS-J]0S JOLIG b 23 Ta4 (I) Ul 3BYQ 9ZTUS0DIY 'Y
LIIONOD-4TaS "Al
"S1INPE pue ual
-PITYD y3oq 103 23dad
-Sal1 djrajsuowaq ')
N Jposued *30ad
U93q 9ATY pPINOD IEBYM  {AUM -S91 TENMINUW 131507
Jpouaddey jeyy -QTnoTyyip 03 SabMm 18083n3 ¢
3O asned a3 sem 10adsaa jo
¥OBT ® UYDIym Ul UOTIEN}IS © *30adsal
3o uotrjdriosep jatriq B 911.M sutdore.op 103
douaTIadxa Tooyds st woxq (1) padu oz TUdoDdY 'Y
10ddST T111
SYUVINTY INTNOane INTNOANC | ADWE0LYad J3ISIOONS ALTAILOV STIDONALIINCD
*SSTAAd NJHINI ALIALLDY ;

O

O

I NOIIVNLIS ~ SNOLLVITI [\ o



‘wexdoxd yooyns
93 Ul SuoTr1sadisns
asoyl juoweTdwy -°p

TUDIPT TYD
BUITIB] X0} SOAll
-BWI9ITE 3%033nS g

I'L'W TUDIPTIYD
, BUITIRy 03 SOATITWIdITE pue *USIPTIYD UO dAbYy
| USIPTIYD UO JABY Atul oanyIt] Lew oany1Ry S3093J0
i $109J39 TrIaual ssnosIq (1) U3l Oz TUBOIIY Y
!
m TNTIVA J0 L0344 "IA
|
w ‘STE
_ -NPTATIPUT 310U IO JUD
i JO 10TABYQRQ 3D91I0D
: 03 suorinyos arqrssod
q juowordwt ur)y )
_ "UOTIENITS
| UOATS € UT 10TABRY
-3q B 10J SOsSnEd 3q
-1ssod 3s038ns u) g
Ol *sosned a1qrssod "1otaeyoq yo sodiy 11E
‘99 put sBUT110S TOOYDS UT PAIIQIYXD 10J 9Sned E ST 219y
SIOTARYDQ SNOTIBA SSNOSI(T (1) 1EY3 UOTJLITIBAY Y
SASMYD - STVNAIAIANI
ONIANYLSUIANN A
SMUVINTY INDNDane INTOANC | AINOIHTd Ja15300NS ALIAILDY STIDNALIINGD
*SSH404d NJHINI ALIATLIOV «

O
RIC

E 3

I NOILVNLIS - SNOILVIHY NYl



*Sornd BUTYSITQe3IsSa Ul
uotjeradood 1idnd-aoyoesy (o

" (3I2TTFUOD

A317vUoSIad JO uoTINTOSI
"8°9) *SOSTIE podu udyMm
palajle SaInt PO pue aptu
ale Satnl mou - sajduey) (q

Azoleg -
gutdaayasnoy] -
(Lrojeaety ‘strRy
‘yormr) sosserd Burduvy) -
(saanpasoad
Sutsod pue Jutuado °35-9)
$2UINbISUOD PUE SOTITATIOV -
sT 1dnd
JO UOLIRDTIFTIIUIPT -SIUEN -
1I0UDEO) WOOISSEID I3 Ay
POYSITQelsa SauTinod Arlep (v

RS : -PRUSTITqEso
: oL s3I’ YOTIYM Ul siem JULSJ
w | | -}1p $.0DSTp PUT 2AISSqQ ()
| * (s9s1aT posu “oouetid
| oyl Se aurj B 3B auc *8°9) -U0D OTNI AIND3S 03
poysITqeaso ale Ao Moy (q AITIge d3eaqsuouwdg 0
soTnat Jurjuasaxd jo spoyjouw (e
:BUIpNTOUT SPIdU WOOISSET3 TSOTNL A0A
L 03 Jurpiodde podoToAdp SaaInpad -U0D puT YSITQEIST ‘|
-o1d pue $aInd SUIINAL YITa
oowe1Tdwon Moys pue 9A13sqQ (1) "podu 9zITRYY 'Y
AIIM 3ST STIN d0d aaaN 1
SMIVINTY INANDANe INTOANC { @EBwRIOR @31S909NS ALTALLDY STIDNAIIINOD
*SSTAQUd NYAINI ALIALLDYV OB
:
S—yi_
=
NOIIVNLIS - ONINVW NOl>TJal



I

"ouTy 3O potiad uoald

94l 10F saAT3Dalqgo frasuod
9yl AJTIUOPT pPUL WOOISSLTD
Jeno13aed B UT polanod

0q 031 Bale 3dalqns yoeo.

Ul umTnoTLInD 3yl Apnis (1)

("Yy3 1M BuIy.IoM

ot nod sdnoad uy)  uaapyup
oyl yitm apoatzeaoadoon

SINI JUO 3SBI] IV JO U
~USTITAR1so oyl ojuaisuowdq (¢)

"WOOASSNTD 2yl uT pooatr Surfuvyd
L JO 2Snuoaq SNl Mou U JO
dn Surizos o ejmagsuounq (7)

*A3TA130e dnoad ofauy
A0 TTRUWS © UT SOTNL OM] ISEO]
3t Ino Awwd pur dn 195 (1)

NOLINALIS 35 7

TERTNI PAYSTIRISD

03 ddurIaype JuTuTejureu puv
MO JutAlIed uaym LIrssadau

$1 {oua3sIsuod eys Sul
-puEisiopun Uk 931ed3sucudy (¢)

*0AT100(q0 DTjI0ads
Yot 10j SoATiIvuIalle
(3sTT) ozTuSoday °)

$011103[q0 d1310adg
JOo Uolztuljyeq g

(soa1300Lqp
TEI2UDY)) SINSS] I0[By
JO uciliugonoy v

RIUN
ONIMNVIV NOISIT "11

("p.auo))
ST MO (TN

—t

SV

INTINOaNr
TSSHA0Nd

LNDNOAnNs
NYTINT

JIORIAd
ALTATIOV

(I1LST00NS ALIALIDV

STIDNALIANGD

IC

(€)

Aruitoxt provided by Eic:

i

I NOLINVALIS - ONINVW NO1%io



*039
‘Jurjewotxe ‘Surziroq
-uLs “rurzsoyzodAy
Jurssond ¢, Moy mouy,,
Juopn3s JO SuIol ul
pojudLLo ssodoad (e
Jaaw
, YoTym soA1329(qo pojugs
~ A1Terotavyoq 93 tap (7)
bR |
i i oW
| ﬂ -doTaa0p TRANIONILS 10
| _ s1doouod sonbruydoy
| _ 10 STTIYS JO SUId) Ul
! ” POTURTIO JUIUOD (T
! Toavn
" w YOIy soA1300go poams
_ ~_ m ATe101AR0q 03 1aM (1)
_ | G-1-u ‘e
V , : ‘111 300ys ouaradion tioa] 101 OTYE Od TTIM A9YDEO]
: m - MLOM JSUNOD SpOYIVN - -1 ortynadsoad oy v
i !
| m | IOV NOSSHT 1T
TOATIDN[QO USALS 1 2 21O
1 . | 03 POSN O PINOD VYT SO1ITATY
_ w i | -0t orqissod aoyzo 3s0Bing () PIATUSSIDOU S8 O70A0Y Y
| |
| IRREIRTR _ R TSR ETRURR L RHIE BERVE SN
L Y apnul 1oUDral oyl yniIgMm i
>L ssonaad oyl oqrADSN] (¢ M T{S)0A1IRUIOITE
_ uosoD Juowoy i 1
S0A11D0(O
DS FO0U 03 SOATIUVUIDIE pub .:cﬁyz:ZCWaﬁ JULAO]OL 1O
1 SLOPT A3y JIDUYILI] WOOLSSR]D Ayl YT UL DAV Ut
UITM SSNOSIP PUB 0AL0Sqe (7)) o./oc:u L0 100708 (]
(D, 3U0D) FIION
ONTMVIC NOLIS1DMHA 11
SNUVITY INTOINe INTDOANC | AOvIoNAd (FLLSTOONS ALIALLDY SHIDNILAINOD
ToSAACd ANLINI ALIALLIDV OB
| ulm
ok

I NOLLVALIS - ONINVIW NOIS10i

L.
C



(oM

e 10 Aep ® *3'9) auwrl
jJo potaad pspuajxs ue
1920 sueTd 3no JurArrzd
pue Sutuuerd Aq uotljez
*SSED 8yl JO podu derndizaed -Tued.I0 ojraasuowaq )
B 031 3uIpa0dde axe 323{qns

auo ul dnoi8 mau e 3s933ng (¢) *SOT13TATDE
10 SUCSsaT o13uls jo
L *a1e A3y SB pozIuedio aiv dutuureic oyl ul ucliez
UIpTIYD aYyl Aym 03 sSB I3Yydeal -1UES10 93vAISUCWD] *g
WOCISSEBID 9yl uoiisand) (7)

[

"duryoeay
1 *eait 3d9[qns jo 3o00dse Axsaa A1aeau
ouo ul uaxpiIyd sdnoad iayorol Ul UlI3BZIUBRSIO 10J
UOOISSRTD oYyl MOy aAlasqQ (1) poou oyl oztudoday 'y

ONTZINVDUO AL

©$9A1300(

~q0 9sIN0d JO 3dduanbos
Ul $0A1300Lq0 uos
-s071 anuld Araedoxd ()

]
| ” '$aA1303(qo
” pur sIoraeyaq Suiynray
: yoltu 10 aqransaq (t)
*S0AT100[q0 9say
031 $8UI13108 10 swWoll
uoTiEnNIbAS 231aM (<)

fp.1uo))
INTWIOTAATT NOSSAT " 111

JNTNOANS INFOANT | B0 (31S300NS ALIATIDV SATINALIINGD
*SS440dd NYALNI ALIALLDV

IC

Aruitoxt provided by Eric

I NOIL¥NLIS - ONINVIN NOI

E



W

suossat ut uorzedioraaed (o
$9102S 3593 Teuwiol (q
UOTIENTEAS TEWLOIUT (E

13O SAEM JUSISTITIP
ISUDEBS] WOOISSETD ayl Y3Im SSNd
-S1p pue uolisanb ‘aarssqp (¢)

*1S91 pazIplE
-pue31$ B 30 BUTJIODS pue 3ulia]
-Stutupe oyl ut a3edidrlaed ()

s sasodand

sutyrodsx pue Zutprad 103 (p
"UOT]1RTIpaUlal 10}

uotadraosaad ajeytrIoe)y o1 (O
' (uoTgeWIOFUT DT3soudelp Sut
-uted) sesodaind uotieTIpawWol
10T TTIYS SYl pPoASIYDE 3 ,USty
Y AUyM SUOSEAI AJTIUapT 03 (q
“TITYs jo

TOAST UTBIISD E SUTBIIB PTIYD
B I1a3oym dUTuULISlap 03 (e

:uot3enTeAd JOo Isodind
89Ul SSnOSIp pue 3z 1udoday (1)

-osodand uo pazess
sdnoad oSaey pue [rRWS
STENPTATPUT SUTIENTEAS
10} spoyaouwt 35933ng g

<

casodand sz1ulodoy v

NOTIVOIVAd A

SHIVINTY

INTNDANT
*SSTAGd

INTNOANL
NYTINI

@3a0ddad
ALIAILDV

JILSIO0NS ALIAILOV

STIONALADNOD

Provided by ERIC

i \mew
i

I NOILIVALIS - DNINVW NOI LI



I

{SIUDAS PTIOM
pue TBUOTIIBU ‘TBI0T Y3IM
A1TBI8US3 JUBSIBAUOD ST (7)

JSYIuoW g 3sey oy ut
pESI ] 2aBY S¥00q 1BYY (T)

*10I3U0D 9DTOA I10J paydaYyd
spoyyaw ur siaood 03 pajuas
-a1d uossay ® 30 adey (t+)

*UOSSIT
A31AT30® UB 103 SuITIU
-B3I0 Ul I8ydEdl WOCISSETD
3yl AQ pasn SuorldaIlIp JO
duanbas oy oqrinsaq (<)

*uoildran

-$3p INOA WOl 309{g0 9yl jo
aan3o1d © MEIp 03 SUOJWOS
SY TTe3Iop ur 103[qo osuwos

30 uotadrinsap © a31ay (7)

*saossojoad

01 PopuURY STRTJIOIBU UD1]TIM
UT SE TIaM St SITUTWOS

UT UOTIEDTUNUILOD TEQION
JT} QG UOTIEDTUNUMIOD TTIO
puT ua3ltam ‘Juryrods 'arw
-uead 3o sornt A1dde o3 sa1y
-Tqe MOYS TTeYS 3uspnisS (1)

*159193UT TEBININD IO
1eTD0S puB S303[gns oTuisp
-BOR JO pUnNoI8ydeq padueieq
-TI3M B 103 2AT13S pum

I03J poau Syl pUBISISPU Y

FJOIIMONY T 1I

*I0TABYSQ PTIYD
aduonTIUT (039 ‘uotrssardxs
fSpIoM JO 9DTOYD ‘aunioa
‘auol) syeads auo yodTyM UT
ISUUEW Syl IEYI UOIIBTITESY
*odey orpne a0 adey ospra
JO 9sn - 1013U0D D10\ ")

TPOAITUDE U89Q SEY yons

IT 9IENTEAS 01 9IqQE 3q pPUE
UOTILI TUNUALOD [NFSSa2oNs
103 STIINS U233 TIM pUE TEIO
outTquon put uauerduy g

"UOTITDTUNLALOD JEIO pUL
UIITIM JO SRt apdde 03
AQTT1IQU ue ojvalsuouxq (T

*uoTIEDIU
SNUREOD ATANDIIS ANJLYIE
1 STTINS Furaoadur aej

sanbiuynol 38a88nS (]

*1OJIIUOD WOOISSED
031 drysuotieior st pue
UOTIEDTUNURIOD U: .3 TIETD
10] PAdSU JO AIBMT aF 'Y

NOLIVOINNWD "1

SNUVINDY

INTNDANG
1SS340dd

INTOANe
NJAINI

(IO

ALIALLDY

JIISTOONS ALIALLOY

I NOLINALIS - SAndINDL B

STIONALAIND

°2

STIINS H?u.zCL

1 Text Provided by ERIC

=



1 ‘lusu
-dinbe e1psw Jo uotrieisdo
Ut TITYS sje1jsuowsqg (t)
*S3DIN0SHI TBUIdIXS
WOOISSBTD Ul pajuasaxd FUE TBuIlajul JO a3paTmcy
pue spoyisw 103 paxed g1eI3suouwsp 03 9IQE o ‘)
-a1d 5q 03 uo0sSsaT uaAll
L3N B 103 STBLIS3BUW DTFTID *UOTIBULIOJUT JO SPUTY JIBIND
-9ds 3o uoTiedTITIUSP](E -134ed puIrjy 031 10 UOSSOT
uanTId B 10 (syooq fur
1Aq STEII33BW STQRIIBAE JO -pnIdUT)} STETAS3IBW 3DINOS
adporMouy 93eIsuousq (¢) -a1 9yevtadoadde 1d8719s 03
AJTTTIge ue 91BIISUOWR(] *g
L "WOOXSSBTD
Ul uoTjlejzusta) 3senbay (7) *A3 TUNLREOD pUB TOO0YDS
- S32IN0SA1 IT(gBIIEAE
*153u9d FUTWILO] JO $3sn purlsispun pue
Ul UOT3IBUSTIO pually (1) 21EDOT 031 9IQe aq O] ‘Y
SAOANOSTY A0 IDTTTMONN "T11
*s193s3unok 03 STERIIOIEU
juasoxd 03 uotssturad
saA18 1oyoeay do-0y (D)
"uoty
_ -ruLtojul saxedadd uwiojul
i | 1931J€ 98poTMouy 5,1I03Ul
! w syooyal 1aprsy do-0y (q) |
i m -ofparMouy §,W1d3jul m " Fut
i sassosse-axd pue yinea L -oToYl UT ASoTopoyloul pood
oq 03 wa3lT 309[gns satg 318 S3000gqns DTWopEDE
-13u9pT 1aypeay do-on (v) UL OBPOTMOUY 2IUTALION °))
L "POpOoU JT TELIOIBW *13]3EU
dn yoOoT Ssoop puv suolisanb 1020gNS JUTUAEAT UT YIMOID
S, UIPT YD IaMmsue ur) (¢) PONUTIUOD 2JrIISUOUY] g
(Pa3U0D) HOOTIMONY 11
SUVITd INFO@C INSGOANL | DO J4LISTI0NS ALIALLDY STTONILIANGD
'SS340dd AR ALIALLDY

I NOLJNTLLIS

- SANOINHDAL 8 STIINS INAIN

O
ERIC
oo

C
o



"ueTq
-0ad o13109ds ® asouSerp

"s3Tnsea 3axdisjut pue

W 03 1S91 ®B SuRU 03 9IQe 9¢g sueaw ‘spoyzaul 153330 g
*[9AST pSudISSe 10J S1S33
J13soudetp MaTASY (1) *osodund sztuSodsy -y
SISONDVIG A
*sjuopnls ut
101aeYyaq Buiaros-uayqoad
pood dotersp pur swoyqosd
jJussoad 03 91qe 8g "I
" SUOT3OE
-133UT SUTWIEAT I3Ydtal
/IUIPNYS ST TT8M SE
T aA0Qe Ayl JUSPNIS/JUOPNIE S3LILTTON]
N JO Jalyl 1SedT 3B SSAIIS 02 sonbiuyooy ayetadoadde
IBeY3 SuossoT uerd (t) AUIISUOUID 03 JIQE og '
"07-1 ASotropouy i ssyenp
N 1so1S0TopoyIa SUTMOTTOF STATPUT SNOTIEA YI1M Tul
Yl JO SoSn 2qIinsy( (<) -NIOM UT SUOTITUTIQUOD osn
pUL ofuryd Juawordup )
Ts1sod
N -uas dnoif o8aey 01 dnoad TUDTO 103
1vws oqutl Surpror dnoad suoiImuesord aavjuauard
afarr - sodiy ooy 171U -dns goospuy 1Sty tg
Suisn uossat B UvRLd ()
I "o rInyuosald
30 sad3 juaaaljip jo poou
IO} Suosvodx aqrrInsal (1)
ureaford oyl 9qQIILSIP 01 uos
-1od 700 B 103 oSunaaw 10
I /PUt 193Ud) SID0H ISALLaU (P, 3U0) . SHEN0S
Y3 03 draa ® eyel (S) SO INETIMONY 11
SYUVINRE INTOang INDOA] IO (LLSTOONS ALIALLDY STIONALIND
" SSA10Y4 NUAINI ALIALLDY o f
H
; .

L
I NOLIVALIS - STNOINHDIAL B STIINS LNLNC



*218 ‘sSpacdar Traop

&

-D0UT “$9DUALDIUCD C SUBIS
-0T20S “SOTI0UDUT “S38T1]

Yoo .:n::.r?.npo DsU
ons sIsousvip H:E: T oo
SUTOW snotiea /a USput oo

[ERERES ..L../Z segp
TUMLICIUT JO SUDSW SRC1InD

SESE]D poud

1591 SjuUopny

NGO

mwm”wr:

JNBOAL
NUHINT

IIN(RIN RN

ALIATIDY

VESUNDV TN

34

I NOILIVALIS

STI0INHDEL

STTINS ,rﬁb/%

[AFuiToxt Provided by ERIC

D

o



*To0YdS ayy 3o
9IN3ONI3S Y3 UT'[ITM
8101 STy AJT3uspt

03 a1qe $T uosiad y ')

L *Sasn ‘uexdord tooyods
arqrssod 310afoxd pue woox ay3 jo s8utuoridUNny
-SSETD 9yl Ul Nnjasn 3sow aq ayy 03 oardoad ajeT
Ued OyM 9soyl A3T3uspl (7) -or upd uosiad vy g
‘uoTy
1 ‘ueadoad pooyds Tel03 Aa 03 -dunJ [v103 S, y00yds
sanqrauod yauuosaad osoyly a3yl Jo si3dnadse
JO Yora MOY JO MOTA InO. UO AUBW JIE o139yl SIZTU
IUaWdLBYS FOTIQ © 23Tay (1) -30001 uosiad y 'y
NWRIDOEd TOOHDS TV.IOL

40 ONIAAVISYIANM " 11
*suiaduod Axeuttd
-1DSTp Y3Is Sulfesp
USYM JUSISTSUOD 9q 03
A3TTIQE 23EI3SUOWRT ')
"uoI3®e
-n3T1s JuTuled] B 103
SaTNI PaySITQeISd L]
-snotadxd yIIM JualSIS
-U0D S3INI 35338ng g
T9ATIDAFIS 9q 01
1 "OUES 91ENTRAS PUE SSTITATIOR JUSISTSUOD 2Q Isnu
uoT3ien3TS s Arddy (1) SoINd 3B STITESY Vv

ADNILSISNDD !

SNAVINTY INDOAN IO | qIwondad (J4LSIOONS ALIALLDY SHIDNALIINOD

*SS3AId NIHINI ALIATIDV ° m

11

NOII¥MLIS - SNOLIVIR . &7

£
]

Full Tt Provided by ERIC.

[



*s1sy30 103 Ayyedwo

L doraasp pue saares
*9°9 ‘uwey3 103 91es -WdYl puelsSiapun
-uadiwod 10/pue 3081100 03 MOY 031 saazo dyay )
fsossalpfeam JeyM ‘woyl uo prIng
PUE aABY NOA Sy3Busils 1eyMm *UOTIENTEBAI
9pIo9p ‘aaoqe sy Juisp (7) -J19s DI3SITESL
1 TEOTIITID SIPTLAOL] *
07D "PITY> =3 03
UOTIBTSL UT °D39 ‘S3Ullad] *J1es
‘SoATIOoW azenlEA  CPIIY MOUY 3Snul SUO D130yl
B YlTM PEY SARY NOA UOTIBIUOLY -eduwe 3q 031 19pio
-U0D> JwWos 9TIM A13atag (1) uT eyl SzTuSoday Y
I4dIONCD-4T3S Al
*S3TNpE puB USI
-PTTY> yioq 103 30ad
-S31 23rvasuowd( "7
L *AJTATIOB STyl 3no "10ad
A11R) "USIPTIYD puE Iaydeay -$a1 TenInu 1331503
PUB USIPITYD PUB UIPTTIYD 03 sAem 215383ng g
usoM3aq D39 ‘s3urrssy ‘seapl
103 3dadsax 103 yojem ued nol *3dadsaa
YOTYyM UT ualpltyd jyo dnoald Sutdoteasp 103
© y3TM AJTAT2OR Ue UBT4 (1) pPasu 97 TUS0d9Y Y
103dS3d "I111
SNAVINDY NINOAN{ INSNOANS | INI0Td J41S30NS STILIALLDV STIDNILIDNOD
*SSTACHd N4FINI ALIALLDV O
\Ul Ml
i
mm] :

IT NOIIVILLIS - SNOILVIZY Nwi

N

H



1

*sainyler

IO $$329NS STY SIENTBAS PTIYD
drsy “-uweiSoad wooisserd

U3 JO Sposu a9yl 393U puEe
wiy o3 arqezdeoce s1eod 398
USIPTTYP 0 pTITYP B diay (7)

*INDD0 TTTM UOTIBIISTWIF SSIT
JBYl OS UOTIBNITIS a3 AFTIPON
*("039 ‘3593 ‘uossor awed)
S.M200 U8330 UOTIBIISNIYF IO
ainirey jo BullssF B oloym
UQTIJEN]ITS WOOISSBTD B 3sooy) (1)

*(s)uotinyos Aydde
Pue (S)TENPTIATPUT 397135 (T)

*SuU01INTOS
araeqoxd pur 10TAEYSQ S, TeNpI
-ATPUT 8yl I0J sasned arqrssod
93 SSNOSIp puB uoIIEeN3IIS
WOOISSBTD [EDI B 3qLIDsdq (1)

‘ueaSoad yooyns
9yl Ul suollsaldns
asoyy jusuwerdwy 9

"USIPT YD
BUITTIEF 10 SOAIl
-BUIdTE 15933nS *q

*USIPITYD UO 9ArYy
Aew sanyrey S309339
SY3 9z TUF0ddY 'V

ANTIVA 40 103449 "IA

"STENPTIATPUT 2I0W IO SUO
JO JI0TARYSq 3D31I10D

03 suoIINTos arqIssod
Juswatdut uey 9

*uoT3EN]IS
U9AIS B ur JOTARY
-9q ® 10} sosned 31q
-15s50d 35388ns ueny °g

-10tABY9q Jo sadA3 TrE
I10J 2Sned B ST alay)
JBY3 UOTIIBZITBSIY 'V

SASAVD - STVNAIAIANI
ONIANY.ISYIaNN A

INToane|

155340dd

INTNOAne
NIFINI

03 3d
ALIALLOV

@LSTOONS ALIATIOV

meuzm.H.m&ﬁJC

\Ul

Provided by ERIC

[AruiTen

II NOIIVNLIS - SNOLIVIT K.Y



‘TENpIATPUT 9yl 3O
Spaau pue saT3TITRUOSIad
BuUTISIFIP 93 Inoge
UOT3BUWIOFUT I3Y2EH 9

*spoyaeu pue $o14£31S 3Burt
-yoe93 JO UOTIIBAISZY() °g

‘9°9 "Apmyg ase) B doransg ()
*SUOIIBMI IS
W " (TeUOT3dO) STIIBY STUUO) YITM dnox3 pue 1enplAlpul url
I0 "H'D UOTIB3TISTA suwoy ssnosTqg (7) USIpTIYD JO UOTIBAISSQQ 'V
9°9 *wel130100S € o7 (1) NOILVAY4SI0 111
. *USIPTIYD 3O
Sposu pue SoT3ITIBTTWIS
W *SSTITATIOR pajeral 1Tayl fS30USISIIIP TBNPTIATPUL
pue sleuTuss ut uoljedioijied JO 93poTMOW] SSOSSOJ
IDAITTIMONY - " II
* A3 TUnuwoD  TBUOT}
-EJNPS 9y} JO S390BF 9
Ut S3Tnpt pue USIPTIYD
YaTM BUTTTSp UT JUSWSTS
ueuny ay3 paedal o )
TeNpIATPUT 3] Y3 IM "QTATITS
1 JUAWDATOAUT AiejumioAa ydnoiyl -uas doronsp 031 3Saxajul
SATIETJITUT a3eI3suousq (7) STyl uo azireziden oy g
*10STApE ‘TeTIajew
pUE I91DEBI] WOOISSEBID YITM pue poylau‘anssI ueyd
Y8l uoT3deIdUT IBTNSal 10F (SSnd 1oyzed ardoad ut 3sarsjurl
-sTp) suotlstacid auwos ayey (1) ue AQ poIBAIION 9q O] ‘Y
LSTYAINI "1
SHAVINTYS INDOQU]  INDOAC | AIWOTAd GIISIOONS ALIAILDVY STIONAIIdNID
*SSE4tud NULLNI ALIATLOY @)
Gmwll.
II NOIIVALIS - ALI'TVNAIAIGND ¥Od SN ok



IR

‘DD

L8N

I8N (@
18K (q
I8N (e

(1

*SDISTISIdRIRYD

SATID9IFE UTBRIISD pUB JUSU
-9A9TDR DTWSpROR usamlaq diys
-UOTIBTaL ayy 93e313S0AU] (9)

' JUSWSAS TR
OTUSpEDE pPuB Xas Usamiaq diys
-UOT3eTaI By} 93eJT3SaAul (§)

*SN1e1S SSBTD
[BTO0S pUB JUSWSADTYDR O TWSP
-BOE 10 A3171qe ueemiaq drys
-UOT3BTal ay3 a3edT3sonu] (p)

"SYSB} UBI108BTJ POZITENPIAIP
-UT 3O S9TI3S B J193STUTupy (¢)

‘31593
PaZIpiepuelsS B JUI3D0II0D puE
SUT183STUTWPE UT 3STSSY (7)

"PITUD UMBIPIITM B
ano 3uriq 23 poudisep wead
-oxd e juswetdut pue uerq (o
*OTSuTIjulI
01 UOTIBATION DTSUTIIXD
98uryo 03 pauBisop uwad
-o1d e juswerdut pue uerg (q
o layoesy u1ssd,, B Sur
-wodaq premol wrty 3utping
Jo suesw Aq Baxe 309[qns
UTe3r? B Ul PIIYD SUO
Jo aduaiys ay3 uo 91T
-e31ded 03 posultsop uead
-oxd e jusueTdT pue uerq (B
- S)Se] 91qIssod
*I0TABYIQ UT a3uBYyD
B 3noge Jutiq o3 jdusyie
TTTM 38Ul 3SB] B uS1Sop 9AOJE
UOTJBWIOFUT Syl jO Aue pue
Arooy Buturesy Aue Buisp (1)

*Spodu Tenp
-TATPUT "[ATM BUTTESD FO

Spoy3aw Jual1azyTp A1ddy g
*Spasu Tenp

-TATPUT Yy31M BuTresp 3o
SpPoy3auUl JUSLISFFIP UBTd "V

NOILVINTNTTAWI Al

SYVIN

INTOANL
*SS3304d

INSOANL
NUTINI

IO Id
ALIALLDY

U31S300NS ALIALIDY

SAIONALIINOD

II NOLILVALIS - ALI'TVOGIAIGNI 401 SNYFD!.




N9 1 ‘8utrdnoas e
~UOTIDNIFISUT UL JUSWOATOAUT (g)
N "ZuTuaedy Jo onbruyray
AI220DSTp ay3 2z1[13N (L)
STV INOAN]  INTOANC | aIN0NAd QHLSTOONS ALIALLDY STIONALAANGD
*SS3A0dd NYALNI ALIALLDV @)
i)

IT NOLLVALIS - ALITVNGIAIGNT dOd4 SNd: 4

Aruitoxt provided by Eic:



- A1BSS3D3U
J1 uerd pue popoasu sT SuTid4>
-3l 19YleyMm SpIdy ;30U Aym

‘uotypyuswetTdut UOTSTOS] g

*SeATIIBWLIS}TE [1®B
03 suoIjldeal a3edIdIjuy ‘(I

*$aT3TT1qIssod “TE
JIopTSuoD - SOATIBULSITY )

‘q0u 31 sAuym ‘oS JI  iYIOM ‘uoT3uUSll®
W 31 pIg - ssooocxd oyl a3enyeAj JO sSnd03J oy3z SB ATIEBSTD
SNSST TBJIJUSD INO Julag
*dn 31 931am *2190 ‘SSOUTITUBSID
pue s$so20x1d SuTyeW-UOTISTOap A3171qR ‘Yy3TEeYy SE ons
a3 ysnoayy oy (sdnoid 7 10308J TBUIOIXD 10 A31TE
uoaM3aq pajaelS SeYy 1Byl pnaj -uosxzad ‘sopn3Tije I IM
W B 913395 03 MOY/S3DBJ UOTI3IT pauloouod worqoxd si
-PPE MOWY 3,UOp Oym USIPTTYd *onssT Iofew 3zTudoday °g
Y3TM Op O3 IBYM - "3°T) woO1
-SSETD INOA UTYITM warqold wiagy worqoad o3 sutez
-310ys ‘ojerpaumut ue asooy) () -15d 3Byl BITP IOYIEH 'Y
THAON ONINVIN NOISIDId 11
*SSBID B3O} Syl YITM SoTnI
103 saT3tTrIqisuodsax xofew
L SoUMSSE WIdjU] dy3l - SOTIITAIR
-DB UOTIBNITS PUODdS YJTM dDURD
-p1odoe ut uweadoxad Sutpuaixy (4)
"YITM SyIom ays sdnoad oyz urt
UsIpTIYD ay3 y3tm Arearierado
I -0D 9INI BUO 3SBIT 3B JO JuUaW
-YsIiTqe3ss oyl oajealsuows (¢)
*ooueITdwod ornI 2andas
*WOOISSBID Y3 Ul pasu Jurt 03 A31T71Qe dju.agsuoud] g
L -3uBYD JO 9SNEDSQ SINI MAU B JO
dn But3jes ay3 o3eIzsuowsq (7) *posu IzZTITedY 'V
*£11A1308 dnoad o3aet
1 10 JTBWS B Ul SOTNI OM3 3SeaT
3e Ino A1red> pue dn 385 (1) STTINY W04 qIaN 1
’ JINTWOANLC JNTNOANSL | ABNOLETd qa1s32ons ALIALLOY SAIONLLIdNOD
*SSTI0dd NYFINI ALIALLDV (

sy
-

11 NOILVNLIS - SNLXVW NO151040



*Ino wopy AL1reny ‘jmun e

*SeAT309[qo
pue SI101ARYySq BUTYOLO]
yolew 10 aqraosa(q (¢

*$O0AT300(qo 9503
03 s3ulllos JO SWSI
uotIvNTEAd 93TIM (g

'D19 ‘SUTIBWOIXE
SUTZTTOJqUAS ‘ButzIsoyly
-odAy ‘Burssond ¢, moy
-MOUY,, IUSPN3IS JO SuId]
ur pojuatao ssadoad (e

1aae
yotyM san1ioafqo pajeas
ATTRI0TABYS] 93TIN (T

*juowdoTaAsp TEBINIONILS
10 s3deduod sonbruyoal
IO STTIYS JO swiag

I8N I03 ssoAT3dafqo ot3Toads g 3seor UT POIUSTIO JU=3U0d (B
It puE “‘9AT3109fqo TEISUIB
SUO ISED] 3B JuITd 1Aq 1ale
*[qo uossar ATtep 10) Dd13103ds pum UYDTYM SOATIDa[qo paiels
(soA13Da{qo 3TUN 10) [EBIAUS Ar1RI01ABYDq 93TIM (T
UaoMlaq SIDOUaI9IJIP 9yl JO
I8 K UOT3TUS0Da1 33013 SUOUW( 103 9TQe oq [IIM Iayd
-£a3 aAT1dadsiad ayj 'y
INTINJOTIAZA NOSSIT  “III
*A1BSSOD9U SEB 912409y 9
*aU0d3IN0 93enTeAg g
(P,3u0D) TIAKW
ONINVIW NOISIDad  "II
SHIVINTI INTNOANC INSNDANC | qINECIEd J4LSIOONS ALIAILDV STIONALIANON,
*SSTICUd NIZINI | ALIALIOV o= f
=]

IT NOIIVALIS - ONIMVIW NOISIDAd



E~

N

*3Tun B JO PUS 9yl 3B pue
utylt™ syutod oMy 3B 3593 OpEUW
-1ayoeal ® asn pue axedsrd (g)

*S3593 U933 TIM

uBy3l JISyl0 SUOp 9q Ue™ ITun
300[qns B Ul SjuUApM3s JO U013
-3EnTeAS SABM oM] 3S933nS (7)

" TSpCiu BUTeW-uoTSTIdap
o} 031 PoleIal aie sanbruyday
uoT3ENTEAS MOY uTeTdXg (1)

*Sutdnoad

Jo o3parmouy SuT3BISUCUSID
JBULIOF uBTd UOSSST DAl 9y3
BUIMOTTOF Baie 323{Qns SuoO ut
3Tun B InO A1ied pue ueld (z7)

‘sdnoa8 omy 3seST 3B 3uT
-ATOAUT UOSSST B 3INO A1lBD puE
uetd ‘eare 3dslgns osuo ul (1)

ONIZINVDYHO

*asodind uo pajeys
sdnox3 oB8ieT pu®B TTRUS
‘STENpIATPUl SUTIENTRAS
I0] spoiasw 3safdng g

*asodand ozTudodoy vV

NOILVATVAT

* (yoeM

e 10 Aep © *3°3) awry
jo poriad pspusixs ue
1aA0 suzTd ino Sutdiaed
pue Butuueld Aq uolj
-BZTUB3I0 93BIISUCWS] ')

"SOI3TA

-T1D0B 10 SUOSSS] oT3uUls
jJo Butuuerd oyl ul UOT}
-BZTUBB10 IJEIISUOWD] 'g

*Butyoesy

JO 30adse AI1aAS Araeau
ul uoT3eZTIUE310 103
poou a3 ozTudoddy Y

*S3IATIDOLQO 9SInod JO
adusnbas B ut SaAizoalqo
1105So7 @deTd A1xedoayg (s

(p.3uo))

JNTNOTIAGQ MOSSTT "1

A

"Al

1I

*SS3dQA4

INTOANL
NUGINI

a:N40d3d
ALIAILDV

a31SI0001 s ALTAILOV

STIONTLIGNOD

C

\Ul

I1 NOILLVALIS - ONIMVI NOIL .EHS

[N row s

IIText Provided by ERIC

R



TTITYS JeTnd
-131ed suo 3o juowdorsasp s
SUTUISOUOD UIpPTIYD SATF JO

(P43UO]) NOILVNTVAL A

L
Sp102al Te3loposue aredaid (t)
SHAVINTY INDANC | INGOANC | aIW0oNad JIS3050S ALIALLDY STIONALID T
*SS3404d NYFINI ALIALLDY v =):
I1 NOLIYALIS - ONINVW NOisTJat




*pajucsaxd
3uTaq SUOSSST UT 1333EU

*3S81aUT TBINIIND 10 TBID
-0S pUE §309 fqns’ otuepedt
3O puncIfyOT( padurIeq

L 32a(gns jo aSpaymouy ‘ﬁﬁwx © 10} ¢ATIIS pUE
Sjel3Suowsp T1IM wiayul (1) 10} poau QY3 puelsStspupy ‘v
FOCTIMONN Ry
Tlotavyey prIy dduany Jut
(*0390 ﬁHOMVUQPQV ¢ SpIom
JO 2010 ‘aunyoa ‘auol)
syrads ouo Yot Ul Iau
SRl O3 3BYY UOTIEITI[EY
“oadey orpne a0 adey oopta
30 asn - TOI3UQ) ADT0)\ D
TPOAQTYDT UOSG Sty yons .:
AILNTLAd 03 2 gL 9g put
*SUOSSAY UOTIED MWD [ ssad0ns
Sutjuosard Ul Jo13UCD | IO SITINS UQ3ITIM pUL YEJID
1 00100 ojuaysuouop 03 ademy QUTGOD put udwardii] - g
uoorsserd v oaaedary (¢)
*UOTIEDTU
W00T SMURIDD TEIQ PUT USIQTIM
TUTD UT UOTIED TN J0 sorna apdde 01 3
M 1E.10 ﬂ:m U233 TIM JO SITN S11IgE WL 2juagsucwag (o
30 @sn ajrvasudulag (7))
:oﬂumuH:rs
{7SUOTIDALIP SISIT ATIDD SHOD SATINATIO ATy
-1310ads t ~ :: ue1d uossor 01 STTINS Sutaoxdur hrw
ﬂﬁﬂ, 1o1pray do-0o aplaoad sonbnnpoy 35088ng 7
po1sa¥ins uwﬁcOuv TS3Insal
AQ 01ENTEAT CSUOTIDAILID TTOIIUOD GWOOASSED
A3 N0 ALIED UAPT I puw o3 drgsuonivyor s31 pue
1 oload uterdyy  taoofoad UOIIET TUNLIIOD UT A2 1IETD
Jjeldpuey 10 jJudutaadye A0} TO0U JU JIEME dF Y
U2 10J SUOIIDATIP 23 LIy
ossar 3doloxd v urry (1) NOIIVDINNNOD '
SV INDNOaAns INGDNOANE | dBEQdEd JALSIDONS ALIAILDY SHIDNGLAINQO
1SSIAYd NYHINI ALIALLOY «
OF
kl WI
- TRl
I1 NOLIVALIS - SHNCINIDHL B STIINS IN_ BN




*SUOSSIT
Ut sTertojew pue juowdinbe ‘
SNOLICA JO 9SN JO Y3y
I -a1 oTpollad e 3sonbay (9)
~ o TTEYS
139K B Yoty 03 suwed,, v osn ()
"SQBT po3dal’p,, SA ,,papuo
AR -uado,, asn pur doyo.noq (t)
*SA2IN0SAL TEULIIINS
*LOpT Ut pUT TEWLOIUT 3O I5paTMouy
yoray 03 dnoxd [lows B yatm OILIISUDUSP O3 JTQE ag D
I BN SI93Udd NJIOM 23313 as[] (<)
TUOTIBUIOTUT
*s3daouon Jo spuly Ieinniized puljl
o1jtoads dotansp 01 (039 0} 10 UOSSoT uanld v 10J
SutuIEsY ‘gey ‘1S0103ul) (syo0q SuipnI2UT) STELIoTW
SIc3uad oM judpuadap | ddanosax oyntadordde 3007108
8K -ut dn 39s pue aquinsyq (7) |03 ITTIQR uR ojviisuoudg g
*QTUNUOD pUE TO0DS
LYK "STCTI0jEU el SI9DINOSAL dTqETleaT
PUNOJIE $UOSSIT JO dduonb JO SOSn purlSIapun puv
-98 10 uossar doyaasg (1) J30T0T 03 21ge 38q O "V
SINNOST 4O FOTTIMONY  "111
"SIUDWUSTSSE UQ13TIM UT pUE
$3593 poasedoxd ud UOTSSNIS TP
Suranp Spoyzouw ui paluss *BUTD293 Ul ASOTOopOo3 Al
-oad sTeTaojTW JO ofpormouy | pood Y3 §329 Lans 21waprau
I QIBIISUOUAP TTIM UIdIU] (&) UT OSPOTMOUY O3ETILIQY )
"1o33RU
1volqQns SuTWiedT ur YIMoas
ER GI{RIN] DONUTIUO) JIVIISUOUY] g
do-02 031 ssadoad uoryvaedsad
L 931BI3SUoWop TTIM Wiajul (7) (P, 3UCD) 9009 TMONY " 11
SV INTOAL INANOANC | dI0REd Q4Al>3D0NS ALIALLOY STIONALIdNWD
*SSIA0dd NadINI ALTAILOY FL
o—

Text Provided by ERIC

“I NOIIVNLIS - SINOINHDAL ANV ST1INS H?Lchw



I9PIO Ul Bur3sal Sprodald
sajopoaue ‘spirodex ‘ardoad .

92IN0SI-EIEP 1aY3ty (¢) “IENpIATP
-UT Y1TIM SITNSal JO uoll
L8N 1593 apruw -pzoadiaqur quoworduy (o

-I19DEa] 30nI3suo) (g)
‘siInsal 1o0adidzul pue

"YW 10 Sulpeal Ul pPrIY Sueau ‘spoyloil 35058nS Ty
L 8K Uute3lIad B 30 "SRIp 103
asodund 513103ds @311y (1) osodind az1ulodoy v
SISONDYVIA A

*S3UIPNLS Ul
101aeysq Jutaros-warqoxd
pood dorarsp put swerqoxd

qudssaxd 03 a1qe ag "7

*SUOT1OEIa3UT JuTulvay
I01DE91/3USpn3s SE 1M ST
JUSPNIS/IUIPNIS HIBILTIOR]

01 sonbrwypol osiretadoadde
91LI3Sucuap 03 ITqE o ‘(

TsTENp
-TAIPUT Snotdea y3Ts Sut
~YJIOM UT SUOTIEUTQUOD Osn

*nouue 1d pue osueyd juaworTdwy 9

W A1snotaaad oxem suos
-S3T S13YM SUOSSIT 22113 oea
ISLaT 3T 3Ino Aue)y () 103 suolzeiudsaad .aejuout

-orddns yo spury 3s08dnc g

*s1ERNp
1 -TAIPLT pue sdnoad yrrus

put o3aey 103 oday ur
SOOUALSFFIP 2z Tud003y 'V

ONIINISTHd  "AI

st

SVWRI (| INGOaNr | I@eanc | qawonad Q11539908 ALLAILDV STIDNALADID
* SSTA0Ud NYINT | ALIALIDV o= f

:

Toxt

IT NOLLVALIS - S4NOINEDAL 8 STIINS IN.ZRD



l9K

*S1INSol Sy 9311dM pue
ysnoayz ueasoxrd Arae)y (s)

"239
fIUSTEI 932INODUS IO $O1D
~UdTOTISp 3001100 03 wead

19K -01d uo apT1osp pue S3Tnsal
3a1daaqut ‘aadqe wolg ()
*sserd
18K 10 PTIYD 9Yy3 SYTIOSIP 03
(P.3UM) SISONVIA A
INBOANe INTOANC | IO QolSI00NG ALIATLDV STIINALIINOD
*SSAICAd NJJINI ALIALLDV OB
[ o S SRS GMWII
e ;
|

§1 NOLIVILLIS » SINDINHDAL 8 STIINS JNAINCD



*aydosortyd o13y10ads
© 01 SpOIauW S1Y a3elal
03 91qe ST uosiad ¥ ')

"U01]

-eonpo 3o satydosorTyd
SNOTIEN YITM Juswaalse
ul spoyoul AFTjuspl

03 21qe sT uosiad v g

*UMO

STy Jutrdoyonop 103 51qTS
-uodsax st oy puw uoll
-eonpa 3o satydosortyd

‘umo anof Y3 aydosoriyd sty Autul a1v a1ay3 vyl
3SB13U0D pue adedwo)y - Tooyds sozTudodox uostad v v
K JemnoT3.ed 3e3 Jo uotrjeaado
ay3 putynq Lydosortyd yotiq E NOIIYDNAT
21Tim dTI3 PIaTF YoBd 1313V 40 AHJOSOTIHd "1
INTDANC INTOANC | aIWOoNIAd @11STOONS ALIAILDV SHIONALAdN™? g
*SS3404d NUINI ALIALLDV \umwﬁ
= H—

I1 NOLIVALIS - NOLLISOd ‘T¥DIHdOSu Tiid



CINDOaNe
AN

RE S RCRE
ALIALIDV

TRALITALINR PAIUAL L1y
PUE SIRUTWOS UT weranmdingaeg

G

D30 CNIOM eoN
U3 TM- (ae3imyey)
SPAYSL SHTOG 10O I
speapiaiput dyoy -
D10 fRa1qQ ] SsnARIp
0} SJUOPNIE d3raul 7
Sjuapnys
yamm souws avpd o7 oy
- uawsaToaur Juipared
-a1 1oyproy duljvaodoor ay
UITM UOISSNOSIp DIpOTay| "

ke

SUDIPTIYD
TENPIATPUL Oyl YI T4 JUIUIATOAUL
ALBIIMON “JUNYs SUOD ydnoayy

OATITIITUT JJLIISUOUY] ¢
"I0TANLOY TRQLION JIATRUR

03 ALOJUAAUL “H'AD 9yl osp *¢
-3 taotad

v oseoouty s1yy dooy pun

‘10STAPE pUE 13UDEO] UOOISSETD
YITM UN13DCI33UT 1endal 10}
(ssnds1p) uorsiaoad JUOS ONUWN

(ORI N S

(FLLSFOONS SAILIALIDY

111 NOLIVILIS -

— . - e

ALTTVAALAIANT MOd SN\

anpopMOUy

TA3IAITS

-uos dorardp 03 3saaniu:
STY3 U0 aTirrylden op g

ﬁqﬂzu
REIRE A
ue Aqg

L RERY

POy ‘onsST uryl
ordead ut 3saadqut
polvALIou 2g O] Y

15009U]

SHTONTLHONG

0 —

RIC

E

A i Tex: provided by ERIC

1

|
4

)



*tU3,u0d

(SIoPeray "xo - saojealjouw
APISING) uoI3rAIIoW DTSULL}
-XO OBURYD 03 POUSIsOp unld

15N -oxd v quowdtdir puv uery (g
REIIRTAR N SRR M TV R Y|
pIEMOY w1y u::q:u JO surouw
AQ vale 3020gns Uledad v oul
PTIYD QU0 JO YIduaals dy3 uo
az1Teatdes 03 pousrsop umad
-oud v quoawordut pue uvyg e
- SYSEI QI1SS0y CSpOOU TEnplATpUT
YIts E:TJ; 1O Spoyiou
TI10TARYSQ Ul AT I Apddy -y
ORUTD R oInoqe Sulay o) 3dwoiawe
114 IR ¥sel © udtsop TEpOML TEnplA
€oA0UE UOTIBULLOJUL O3 JO AUR put SIpUl Y3t Sutpeop Jjo
LK ATDOY] BUTUARD] Aub Bulsp 1 SPOYINL JUAIDTIIP UL “V
uoTruamodwg 1]
*0S Juop
Apralie 3,udany 0ol 31U ()
1 oY) JO JUTIO0W T 2.AIOSY) "t
*Apnys osed
v doronop pur nod sisarojut "UOTILAIISC ﬂo
oYM PLID TENPIATPUT UE 9S00Y) YITM vIvp 03y
T[EnpIAIpUI SY3 JO Spadu 031 914t 94 o& .u
put so13treuostad ZulIajjip
LY N O3 INOE UOTIBWIOJUT IJYIvy *¢ TUOTIENTEAD
UL OYBW pUE pPoATOAUT
* SUOTSNTOUOD ordood pur uotlzenyis T
L MRI(]  CSpOY3IowW pu®B SOTA3S JAI0SQ0O 03 OT4t 9q Ol g
Sutyorol JO UOTIBALIISQ) 7
*SUOTSNTD
*SUOTSNIIUOD MeI(] -U0OD MBIp put Suotl3idE
*suotzeny1s dnoud venpratput S, PITYD © ATOATINS(qO
1L Ul USIPTIYD JO UOTIBAIDSQ) I DALHSQO 03 dIQe 9q O "V
uoILAIOSq)  “III
SYUVINTE JNTNOANe INDOANL | NI J1LS300NS SIILIALLOY STIONTLIINGD
*5SH40ud NYLINT ALIALLDV _OF
- v
H
111 NOILVALIS - ALITVNAIAIGNT ¥0d SNYL R



O S
-0afgo 320 03 ASNodURY [ NUTS
SUDLLGN 23topnys o sdnoay osg
IFEOT QB SATINDOL YD IYM UOSSO]
NG ALEd pub URyg o iNO

<

sutdnoan

MR [RUOTIdNIISU] UT JUOUCA] O] 5
(UOIILNIS GET) UOTINTOS B 1010 CDUTLLILOT
-SID WOUR O] PUR SJUOPNYS O) 10 anbrgnoey Aoaodsip
10K sworqotd pue sTrLIoINH JUaSAd | t Yl DN 03 ATYe O )
RIS RN
SOBARYD 20 1303)JT UTRILOD pin
JUAIASTIDE D TWIPEDIL UIIN DY
0 drysuorieyor oy ojefrysoau] ¢
"OS QUOD APEAIIER 30U daRy NOL JI
1501 POz ipIepuRls B SU13DIIL0D
99 puE BUTIDYSTUTWPL UT ISTSSY c
PITYD JATSSaId8e
-1910 UR JO I01ABY3q O3
AjIpoul 10/pue DIIYD AYS B 3INO
dut1q 03 pouiisop soT31A130E
L3R [B19A0S quowsTdut pue ueyq o
T (oduaNTJUT Opls
-3N0 AqQ 30U ‘S1UBM PUE SpOaU
UMO S, PTTYD AQ pazeaATIon)
UOT3IBALIOW DTSUTIIUL 03
- - w0y g
SYIVINTY | INmWane INTNOANC | A0 dd (FLSTIOONS STLLIALLDY STTINALAINDD
" SSHI0dd NVAINI JLIATLOV <0
— - =~
:

111 NOILIVALIS -

ALTTVAALAIAND dod SN

EIRD

N e



ordood odanosaa T 100DS

00IY3 OTITIIN puL 30OV D1 JO aaniondls oyl

ordooy -UOD [11M wioju] o3 Apn3s UTYTIM OO s AjT3uapl

IDINOSNY OSLD Oyl U0 BUIMIOM JTTym D 01 OTQL ST uosaod v )

osdnu TooYds

sIny oyl 1M ieoy eotsayd “umanoxd pooyds oy jo s3ul

1000G S,PIIP JUWOS SUISSNOSIP g -uoraoumy oYy o3 atdoad

1 103UdD o1rToL utd uosiod v oy
TIPOUW oYl JO Osn Juiyew v

*uoTIOUMJ

1 Aq urasoxd wooxsseyd 10303 §,T00YDS o3

oyl 03 1owosaad 01anosax JO s3d0adse Auvw oav 219yl

1 PUE S32IN0SOI po3doTos Arddy 7 SOTTUd0D0L uosaad v oty

Weasodg 100Yds
10301 jO Jutpuvaysiapun I

s swatqoxd

Areut1dostp y3im Sut

*210 ‘soanponoad -TEOpP UdUM QUIISTSUOD 0q

1L TBSSTUSIp ‘JBATIIE "O°T 'F® 03 AJT1TIQE ojeagsuousq ')
*SOTNI pOYSITQelsd *uorien31s Jut

-a1d 30 juswedioFUS ySnoiyy -UILd] B I0J SOTNA POYSIT

1 DATILIITUT d3BIISUOWR(] *7 -qeiso Arsnotaaxd yaim

JUOISTSUOD SITNL 1S033NG g
"PAYSTIQERISO UI3Q DABY SOTNI

9S9Y3 >UOSEBAl 3JY3l pur uood *oATY
-SSETD 04 UT PIALIasSqo dAey -233J9 0Q 03 JUIQSISUOD aq
1 nok soras a1ytcads ssnosIg "1 IsSnu SaTNI 3By Oz11EdY 'V
Aoudysisuo) "1
T SRIVINR T Nawoane | Ingweane | apwionad | GISTOONS SITLIALIOV SITONTLIANDD
* $S3A0Md NYTINI ALIALLV B
— B
J1I NOILIVALIS - SNOILVIM .. B



SRIVIN R

L BN

I 8K

1K

1
INTOans INOOAAT | QIWORTd
*$STA0Ud NALLNT ALIATIOV

TsuolInos

put sosned argrssod 3soding
“uooayaumy ‘und o sl

IXO O ISUOTIRNG IS WOOISsE D
SNOLIRA UT JOTARYIY POLIONIO
INOYE DY TAM P IYD dUO JoO
APNIS 0SL3 oyl 03 pdudol uj Uy

JUOYY 107
QIUSUIUWOD 10/PUE IDSLIOD NOL
UED MOJ[ RO QAR SOSSIUNUOM
ITYM WOyl U0 piing pue oauy
NnoA SYI5Ud13% U3 01 1am pun
UO OPDIP ‘onoge oy Suts) °7
rup

Y1 03 UOTIRTAL UT D30 “siut
-190] ‘soatjow ojenIRA CPpTIIYD
U Uy3tm pry aaLy nok uoljel

13

-UOLJUOD QWOS 23 TIM ATjolag '1

TA3TATIOR

STYI INO ALIED)  “UdIPIIYP

pUR I0Uy0R03 puR ‘uaapiIyd puw
UQIPTIYD UDIMID( "D30 “SBUTTa0)
‘sToptl 10} 320dsdor 107 ydjum uLd
noL YO TyYM UT uaIp1iyd yo dnoad
U OYItM AQQTATIOR uv ueld 7

Tsyunplatput

LOW 10 QU0 JO d0TARYOY
ID0.L10D 0 SUOTINOS
argrssod quawordut uey *)
TUIPT YD

duipie) Qo) saatu

~103 (e ysoddns uwn ty
SIOTATYOY ] 0

soly 1Ie J0p asney vosi

2121 VYL UOTIUITIeR] 'V

sosn) - SpEn
SPLAIPU] BUpULISIOpU) A

TSIO10
10} Ayyvdwo doroanop
PUT SOATOSWOYY pUBRY.:
-opm 01 1030 dra U0

“UOIIENTEAD-FTOS DT3S1TEOR
TEDTITID SOPTAOL] "

TJTOS MOUY 3snul duo

cr3oyaedwo oq 01 xoplro

Ul Juyy 9T TUS000Y "V
3doouon-3108 Al

"S3INpe

pUE UdIPTIYD Y30q 10}

300dsox ajrajzsuowd] ')

=100dsoa TenInu
10150F 031 sAvm 3sofdng g

"1dadsax Butdoronsp
JI0J paodu ozZTufoody 'V

3dodsoy 111

(FLLSHO0NS SAILIALLOV

SUTONALAINOD

1C

Aruitoxt provided by Eric:
v

E



191

SYUVINTY

TSSIA0Ud

INNOANC
NU:LINT

OO
ALTALLOY

roangieg
10 $5000Ns STy d3enread
priyoy dropp umaSoad wooassuyin
O3 JO SPOdU Oy oo eyl
pu wiy 03 otqeadosdu syvod
195 udIpI Iy J0 prup v dyopy (7

TANONO TTTM UO1ITISNA]

S§SO07 33 0SS UO1IeN11S o
AJIPOW * (7239 1593 ‘UOssIT
‘ourEs) SINDdD0 U9IJO UOTIRISNL]
10 2INTT1L} JO BUITIAJ T OIIYM
UOTIRNg IS WOOISSETD B 0s00Yy) T

(IF11.5790NS . STLLIATILDY

‘umadoad

[OOUDds O3 ul suo1l
-sodans osoyl Juowotdin] 0
TUOAPT YD 8

Ire) o]
SOATILWIOY T 315088n

S Y

BN
D,ru
ARSI

TUAIPT YD
U0 AR AW dInyiv]
S3D0J O Oy O TUTOIOY 'V

CINTTS JO 320534 "1A

muHUZMHm&LOU

IText Provided by ERIC

S, \K

III NOILIVILLIS - SNOLIVTRI ZSéd*

Aran



SNV

JINTDANC

*S534d

INTBOane
NUHINI

oo o]

:bé O:RIF1d
ALIALLDV

Popoou ST 31 31 Fuipasonoar dn
O3 1IN pUR DIENTRA] THOOISSE]D
DILIPAURIT anol Ul swoyqoad
BUTSIT SZOOYSNIOM U0 S5000L]
SUINR-UOTSTON] YSnoayy NIoy “ [

SO INo ALLIv) 7
“unafoad
10 A3171gtsuodsor | [vioy,,

s3donoe wroqut uoym sona
Ul oSumnyd 10} padu arqissod

ssnos1p pur ojudidiiwy 1

CALEEEOOO RSB 0100
CAUOATNO DU
o epuatopdin norsoag

CSOAT Lo R
O] shotporod ojudianny g

sonyrpgrssod e
WOATIRULO LY T

AP Esuos -

TUOTIUNY

JUOEND0F 0D S ALdBAD
ONSSTO[RIIUON N0 BULy

T CSsAUL
SN Al ige ‘yarnoy

SEOUONS 1010} TRULOIND
Jo . rpruosaad Csopnyaiane
Y3 TN POULODUOD wo|qo.td
TONSST QO[T 9T TUF00dY (g
uopgoad 03 suIm
-1od Uy wawp oaoyaey v
1 9PN .::/: v UOISTON] 11
onun1Tdien arnt AIndos
0} QTGN dIBIISUOUY] ")

TRoTNd
Loauon puv ysipqeasy g

POOU DTTITEDY YV

oﬂzz hOm POON "1

Ui Hf,‘Cerw SHILL /:L/

m,:u/j LAdNOD

e xDNf:...

ITT NOILVNLIS - DNIMVW- zo-,;zw




SMUVINT

LUK

INane

TSSO

INTGOU

NN

(CIIGREN
ALTALIDY

ULt

MO SEO) QP 01N ‘U

3dolgns

S RIS ERE!
RS

i

ERETENN SATE S WA R FS B

mg>_pgu.wn~«,ﬂ
PUE DALY ge -~J:,:

J Susr)engis
Ol Tuianp 3yEney voae
UMD F P Pro G0 T

HLSTIOONS SHLTTALLDY

tRatlian F,LC
vy ~ B N I N
TRANGT PO OGO S

P30alge
N

./J/_

RN L,J
m;:. ./.,T:..i._;QL ..L::.J_.,Qu
[FEAN SRNEINEY ,.::.N.J.I.QZ “

SRR SRR ORI B!
C3OSTHEIION 0 Ao

UGN DAY 0Ly ©¢

TD10 “Huljuumolve
RS AS .m:_:MIJ;u

.:;;; CRurssont 4 oy

Ul pOJUO IO Sx

MOUY,, Jromils o sULED)

oanoud

SNSRI TRERVAN
SAAIDNOge pages
ATIRICTATYD oYLyt T

8

Juadoponap gd ni oS
d1o s3doduen sonbiuyam
G STTINS ._C SLIO]

UL POIUALIO JUMTUOD R

HRREHE A TR
SOATIDA0 Pojeys
ATIVIOIARYDG 03Iy "]

PSP RELMAN VIR & I N SR it Yt

aatinodsaod oyp -y

JudtidoToAd UOSSOT " 111

STTONIL r?:j

o

111 NOLIVATIS - ONINVIN-NOL o EM;




SMVIACTY

I 8K

JINTNOAnNe
*SSHIAd

INTNOane
NeHLINI

TBNIOA
ALTALLIOV

sFutdnoas

JO ABpITMOUY BUTIRLYSUOWIP

pUE JRULLOJ UL ] UOSSIT 'Ol
O3 BUIMOTTOJ toart 300Lgns auo
UL 31U €3N0 ALIeDd puv uvyd 7
*ATsnoduryI TNUL S

ydney sdnoal omy 3seor Ju Jut
~ATOAUT UOSSOT B IN0 AL pue
vetd ‘vaae 300fgns auo ug 7

(FLLST05

NS STILIALIDY

B RRA

U200 arp not8to) ouny

jo porxad popuvixo ue
Jo00 suepd ano Sutaaaed
pue Sutuutpd ag uoiy
SRIIURTLO O3B SUOWN] * )
SOT31.01300

10 SUOSSOT a1duls

Jo SButuwuetd oyy u1l uony
~ETTUCSAO DIBAISUOWN] * 4
“Butyorol jo 1oadse Alaas
ATABOU UL UO13uI TUERIO
J03 poou JY3 O IUTodY "V

SHTINTLAIND

— e - = . mam e m e e

FullToxt Provided by ERIC.

—

o
3 _ 2
11T NOLIVNLIS - ONINVIN-NO]

Sutztuedl) Al



INBOane
TSSO

INTNDOane
NN

Jo adey o1pne 10 0ap1a B OONuK (¢

3 -

SR ESERS CE I TR VIR SURRES B I

ONOYY jo Sundey orpneaoeapta
SOSLoR ount oy aed copduexa
Ao TUQIPT I BOaMIOY U0l
SEDLRAWRION o oagtanyy o vseydao
YT SUOSSar drpioads ortay
CI0TARYNY PIYD

U0 QAU S10300) 380U aduan | jul
Yl 21TAM pur 030 tuorssoad
SN0 fspros jo anioyn faungoa
faU0Y DDTOA JO UOLIENTEAD
UOIITIM T OBy “UOSSO ®

* 3outt
-1ojaod Juopniys Sutarosqo ay
AJTARTD 210yl oimpean fxuo1nl
SDO0IP USIILAM BUALS 03y T
"D ¢ IPURISIopn nos o,
LGl IROY NOA Ut tot1 ‘suoly
-sonb quoutidad sjuopnys ysu
“XUOTINOLIP T80 Jurald a01jy ‘1

4

USRI BRTRERIRREC IR
ISIREPRR AN WAREINEY BN S A%
RTSEENAR RTINS BER R ST TCR RN

TAOTANYYY PLIGD
soruan Ul syeads ouo
YA TUM UL Jouuti oyl eyl

OUTIROL - [eUCD D10y 0

BASARITR

Uo0g Sty yans j1oje
SRTAD 0 JU O pue uoty
SEDTIMGRID JRESS0MNS 10)
STIINS U031 TaM puv julo
SUTQOD puwe quawoardit] -y

TUOTIEDT

SIMUIOD TEIO PUE U0 LM
Jo sarnt apdde o
AJITIGE UR 03B SUOUN] * o

TUOTIRD TIMRIQ
AR SRR RIS ANCAY :~ v
03 STy Sutaoadat
A0} sonbinpoy Isoitng U1

T1OJIUOD WOOISSETD

03 diysuoreyor s3u pue
CHOTIEDTUNUIWOD UT A3 LIRTD
10} PAJU JO QAUME 3y Y

U0 T ED TIMUIION 1

(RINIGIN R
ALTALLOV

(FILSTOONS SATLIALLY

11T NOILLVILLIS

SHI10 A;HAH.,xm

K

- SIMINDAL § STIINS LNTIAOD.



— e e —

SNUVICTY

vawzuazyﬂ
“SSHAON

DA
NUINT

(EONIO:REEL

ALTALIOY |

Jeotenuuonepdinn pae St oy
i wd;«,_ﬂfx: P
| BOSSI] Ui d
Ay w:cwu:-¢,; Htfr, Gigin
JWSkiinbe s ey g .w SRS PR
SACHEIT PUE SA2IN0s 30 O gb] AL
GO OATME a0 :Q;MJ_WFT RINTHINIRES
SPLALLOAD 1O 00Uanbas tp
SOPLTS oyui o
draasury voayeu tq
adey ©oayuw tue
TOT L CHOSKOT Uoul ooaen

-3ios auaiopder pue ulisog ot o
adtonbos Sutuotysenhb
dn-moppo) pur uoreazow
opripautl - guaudimbo jo onoid

ora Tursn suossor Jojoasyg g

TlrLIonm voau
100gqns paambor a3 puoAdq woy
OYE DIYM STUIPNYS PAISITOIUL
10} <dafoad dryjraads uSisyg ¢
So8paMouy pun

SISOTOIUL POIRDIIPUL | SIUIPNIS 1O
POsEg S103u0) Jutuaeor dotoay (7
T30 CHLGT fatstun fqan ot fseaaw
10 JPLJ/ Teoads oste opnyoug
am AeupdInsIpLont ue quou
-ordwr pue uetd 1M woguy tq

Soanenos
aﬂnpou:w
ARERTRIINGE

-t Jo L,,:_./_

PULy 03
[SIRENE Bt
SUTY ST

aeradod

TLALTOIND Ut
FESERSRIAND INTOHN

NFEINT RVI DN

TUOTLRLLO
Jepnotand

JOUOSSOT Uonl N

SNOOY SULphpD
NBIRHERRRINRERRE
dde 30108 O\

AT LGE UR QJRAISUOLNY "y

AL TULRHKION P TOWAR

- SONINARAl
GO o=asn pumn

MrheT 03

SRRRGIINON RS

apgeriuan
SIopUn pue
TG Oy O v

ATpATMOUN 7

sJuiygoroy

Ul aSotopoyyour pood

Y3t s300fgns

Sroproe

UL OSPATMOUY OIBTALION 1)

-qns Sutuaeoy ul

ponuIIuoD

-ut

v 10}

QLAY SUDWO T Y

caoy3uwt dof
anoas

<

*18a00)

[EINIIND 10 (r1oos
pur muJoﬁégm
PUNOITN DTG podUBTRY oM
RARREES

JLUopLdL jo

put 10j

paou o3 purl

saopupn v

[ S b .

ASpaTMOUYN

THLSTIDONS

SALLLIALLOY

111

NOLIVALLS

- SANOINIDAL

AﬂqzugmracaJ

STINS L

[ 7o providoiy e

:-,Pl N



SYMVIGT

i

TUCLE R

NN

N
A

LINIT

Noane

(F
X

JTCM

. :EL/.

YRR SRR STV
<

CLOPEAT e ol e
T LGN OPE e
o c,nd iy BWHORO) sl o
1o s seL dn PRR N o

R i AN FUERV R S (o R I ST IR R
vutraeey dnoad o adood dn oo

PRI RIRTEANS

Sydoloag

11 R

aN1iov Ty Hat

Adaeaey *

ALY AWOD '

o ﬁ—:d. ‘._:.J,_:_ —rd.,.).g s H c

"

UOT3 0.0 1 SUc X

QI Y ﬁ v
DOUTIUISSLG JO Spayae v

QIUTIIN UOTITNILS Jnolinedyy 7

,/.T/,:_ir/.,/,

dnoad ofaey ogut Ny },.:
pUE dNOAE Tyelas 0Jul I

dnoa® afaey  smpd .,_:;..,.c,r,

ST QUL UOSEYO] B uny g °1

(LLTSTOAS SATTIALLDY

I NoTIvarls

¢
i
j
1
f

STl U LAY
sopgord peon

Co O] P swotqoad
: ~ad ey apgqe oog oty

" SUOT3I0LMUL
SUTLIUDT A0 0003 /3u0pmy s
SPOTToM sEouopns

opnIs dJeIITIONE] O3
sonbtrpoy gyrtadoadde
M IISUCIP 0 O1ge 3¢ (]

STENPLA
SIPUT SNOTIRA (31N 3l
SNJOM UT SUOTIPUTQUON =0
pue ovuryy quawojduy o
OB 101

st euasaxd ./..:.,u,:o.zf:;
~dne Joospury asanSny

Sirnpra
Ipul pue sdnoas prews
PUL SBLE] d0) odal ut

SOOUDIDFFIp oz Tufodoy -y

Juliuosay] A\l




SNIVICRI

JNTIOanN:
TSSLd

INNONL
NUHINT

(OO
ALIALIDY

AN ARRITER IR TN SARITE

ALUNREN CRRSEL IS BB TER DAL HTEY
JPaLanioe quoneacadiin sepy)
TUCTITIPOUGL 10 S Tasal
NOOYD 0 sroar e oy

SHEEE R A NI WO P iog

TE <03 rac -l wiogul o ce

-

TS SEAWHTON O3V IPSHNL 6] ¥a1)
IAIIOT ool 10 oo 30 Se L)
PUT “x3{nsar o3 Sulpaondy
sdnoad ‘yem DLISOUSE D oprlL
Udorup ofdiirs saolstulpe uaojug
(3LIN PUE SERN JO 00 10800100 o
-Ieuedd Cordwevo aog) vaan T11Ys
enataed suo sesoorp wtaguy v
SSOUNTOM pasoudnip voanoxdutl 03
dyay 171n 3eq3 steizojew 19430
PuT Sowed S3ANAISUOD Wioqu|

TIT NOLINILL LS

~RY oL

TRIMNSAL 0diau T pum
SuTau ‘spoyjour 3soifng tg

¢

Tosaodmd ot ufoNs c

SRR .

-

STHONTL AN

IC

- STI0TNDHL B erpiva

Aruitoxt provided by Eic:

E



sagdosopiyd dryioods
03 SpOYIA S5 01rTal
03 OTar S uosaad o)

TUCTITNITS ST Tuotiempo jo osotyde

O3 Ul O30dM NOX JUQ YUY (I1M -soryd sSneTanA Wi duouw

STy oawvdwony  ruoravonpo jo SO0 UL SPOYISUW NG IIuopt

I Aydosorryd juasoad anox ogtay o7 03 o1qr ST uostad v otg

“ume oA s aydosoyiyd s “uMO Sy Surdoroaop

1snuod pur aaedwo)y  C1ooyds 10} orqisuodsal st ooy

aemnorired jeyy jo uoinyvdado PUE UOTIEMPA JO SITYUOSY

oyl puiyeq aydosoyiyd jotaq v Siyd aumie cav 2a0y eyl

W o31am dray prat} yows 1033y "1 SOTTUTODAL uostod |ty
uotryednp: Jo aydosoy 1y "1

INDOANL INTDOANLC | EINORI LLSDONS ALLALLOY STLIINLLANDD
"SSHAOdd NYAINT ALIALLOY o f
. ~ - - .- - e S e e e - e B L LYy - PR .- . E m
IIT NOLIVILLLS - NOLLISOd OIHAOSu T



O

I'

II.

III.

ERIC

Aruitoxt provided by Eic:

We belicve statements
of the
Fredonia/tiamburg Teacher Lducation Center

Concerns of Individuality

We belicve that tcachers need to accept children oh their level -
for what they are; be aware of individual differ-nces.

We belicve in the absolute worth of the human individual - above
all eclse = including subject matter.

We telicve in a commitment to individualized ecducation.

Htuman Relations

We believe that tcuchers should be awarc of various techniques of
discipline and handling specific problems with children.

We beliceve that tcachers should be flexible in planning, in dealing
with children, (and in use of extru time) and with different teachers.
We belicve that tceachiers should be fair and just to ecach child.

We belicve a teacher must be positive and supportive in her
association with staff, parents and teachers.

We belicve teachers should understund children and be empathetic to
their problems and scek their interests.

We telieve a teacher nust be a good listencr.

We believe that in a Center approach, the human clement is the

most Limportant :ngredient.

We believe that despite seme knowing more than others, people should
learn by thelr own rustukes.

We believe our mutuas! concern is helping children.

Decision Muking

1.

We believe teachers should be responsible (meaning concern,
awarencss, diagnosis, finding appropriate resources) for the welfare
of the total child (psychologlical, physical, academic, mental, and
social ).

We believe a teacher must constantly sit back and re-cvaluate his
own behavior and goals (desires and directions) as it pertains to
his teaching.

We believe cach person should operate as independently and inter-
dependently as persible - decision-making yields responsibility.
Leamning can occur in many different ways. he believe a person has
the right to determine Liis own methods to accomplish his objectives
as long as they don't infringe on the rights of others.

We believe we should cducate people to deal with change.

We believe we should evaluate people's performance on observable,
stated criteria.

We believe we should scet up some flexible criteria for a successful
student interi.
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Content, Skills and Technigues

1. We believe teachers chould be awre of and use media resourres
and resource personncl avatlable that will improve their
teaching operations.

2. We belicve teachers should understand the learning process as
much as possible to be able to guide individual students
effectively.

3. We belicve tcachers shoutd e exposed to und demonstrate various
teaching techiiiques wel be bnowledgeable of current issues,
changes and programs in cducation,

4. We believe that teachers should be able to develop their own
teching styles consistent with educiational program of the school.

5. We belicve that a teacher should have a good understanding of the
developient of reading - particuiarly diagnostic tools and their
use,

6. We belicve that teachers sieald have a good background in content
arcas and corrcelation of this content through the grades.

7. e belicve in o compltment to discovery-oriented education.

Statement of Thilosophy

1. We believe that teadhiors =honld have a classroom organization
consistent with the fodars oducational system and its school
pelicies.

. e belicve that there are basic tencts of cducation that cut across
all levels - cop., ~oliconoept.

3. We beliove learning whould be cnjoyable,

. e belleve cducation chould Lo to promote growth - not just to pass
judgnent or assign ratlio.

5. We belicve our teuchers shonld be present-and-future oriented in
their approach to toaching and learning.

6. We belicve, given the collective talents and intentions of this
group, that 1t wode b hard for our program to err scriously
cniough to dumage crther puplls or mnterns,



