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ABSTRACT

: Ethnography as an inquiry process guided by a point
of view rather than as a reporting process guided by a standard
technique or set of techniques is the main point of this essay which
suggests the applicatior of Malinowskit's theories and methods to an
ethnology of the schooil, indicates reasons why traditional
ethnography is inadequate to the study of schools, and locates the
school as an institution within a larger societal context and the
researcher as a member of that society. The first steps of a
fieldwork inquiry process, as presented, require the statement of
researchable question while keeping in mind the fact that what is
comnmonplace to observers and to participants is nonetheless
extraordinary and that what goes on in the school involves the
interaction of individuals, groups, and social units outside of the
school. To exemplify the inquiry process the issue of ethnicity as a
factor in a school ethnographic study is identified for research and
amplified by questions pertinent to field research. (JH)
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Introduction
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The main point of this essay is that ethno-
graphy should be considered an inquiry process
guided by a pointof view, rather than as a repor-
ting process guided by a standard technique or set
of techniques. What gets written down is the
report; what gets done inthe fieldis inguiry. The
"ethnographer's view" of a social situation may
lead him to ask questions whose answer depends
upon the invention of special technigues for data
collection and analysis {(or the re-design of »xis~
ting techniques to fit the situation under study).
But the shape of research techniques and instru-
ments is determined by the ethnographer's explicit
and implicit questioning process as informed by
(1) his experience in the field situation and {2)
his knowledge of previous anthropological
rasearch.

The field worker brings a point of view and
implicit questions with him to the field. His per-
spective and questions may change in the field,
buthe has anideabase from whichto start. What
results fromquestioning-in-the-field is adescrip-
tton of (1) regularities of social behavior in a
soclal situation considered as a whole, (2) as the
ethnographer é.\'perienced those regularities by
being there in the soclal situation, and (3) as he
views tho situationand situational behaviorin the
light of the wide variety of human behavior found
throughout the world. What I mean by the terms
of this propo=ition—--“regularities, * “social situ-
ation, " "whole, " "being there,” "his view,"”
“yariety of human behavior®--is the contentof the
rest of the essay.
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Ethnography and Ethnology: An Etymological
Definition

"Ethrography" literally means "writing about
the nations;" "graphy® from the Greek verb "to
write® and “ethno" from the Greek noun ethnos,
usually tronslated irn an English dictionary as
“nation” or "tribe" or "peopiz2. " A more refined
definition forethnos is found in Liddellarnd Scott's
Greek Lexicon, the standard 12th-Century Greek-
English dic‘.tionary:1 A number of people accus-
tomed to live together, a company, body of men. ¥
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a participant in that workshop,

Whatthis implies is that the "ethnos, " the unit
of analysis for the ethnographer need not be a
nation, linguistic group, region, or village, but
any social network forming a corporate entity in
which social relations are reguleted by custom.
Thus in modern societies a family, 2 schoolclass-
room, @ whole school, a work group in a factory,
a whole factory are social units which can be
described ethnographically {(as well as "non-
ethnographically). 2

To do an "ethnology, " the ethnographer com-
bines first-hand experience with an awareness of
other forms of social life keside his own. In the
past, what resulted, at best, was (1} more accu-
rate descriptions of all the essentlal partial
aspects of a society, described with reference to
the society as a whole, and at least implicitly,
to other sccieties as wholes, (2) more systematic
definition of the social "whole" and its "parts” in
terms established by the then-growing disciplines
of sociology and ethnology, and (3) less ethno-
centric explanations of "strange" customs interms
of their intelligible functions in the society being
described. 3

What does all this have to do with studying
schooling or education in American society? low
might one do cthnography on American schooling?
We are forced to start by recognizing that the spe-
cifics of what an anthropologist like Malinowski
did in his fieldwork in the Trobriand Islands will
not work in the case of American schools. Some
of his general principles of {ieldwork and reporting
canserve asa model forschoolethnographers, but
not his specific methods, for his social unit dif-
fers fromours bothin sizeand inkind. An American
school is not a Trobriand village. There may be
points of analogy between the two, but there are
many points at which the analogy breaks down.
For example, the village invoives the life of its
members 24 hours a dayover manygenerations; the
schoo!l does not. In thevillage political authority

and exchange relations are heavily influenced oy

kinship statuses and rules, while in the school
speclal treatment according to kinship status is
expressly forbidden hyv a bureaucratic (and merito-
cratic) rule system.



. Accordingly, we cannot transfer the particular
metheds of standard ethnographic field research to
swidy of schocl. But we can identify the gene-
ral principles for doing the ethnography of a primi-
tive village--a total community in which members
l.;‘-EC‘. c"‘v"l‘«“o ‘, “re "‘ﬁ"r-ﬁ mr‘e"wr by

and in .v!ucn i\nowlecge is tradnmx‘al aud slowly
changing., We can try to identify which of these
general principles siill apply when one turns to
doing the ethnographyof a school--a partial com-
murnity whose members (ideally) hold achieved
statusas, in which rights and obligations are not
recivrocal, In which the goods and services
exchanged differ merkedly in kind, and in which

N N - . ] N ¢
Xnowledge is non-traditional and raridly changing.

Llalinowrski's theories and methods do not
work on schools because these methoeds are not
situationally appropriate. Nonetheless his exam-
ple, which became the paradigm for a whole gen-
eration of ethnographers, can be useful for us as
well, provided we do not take his model literally,
peint by point. Malinowski viewed society as
divisible for analytic purposeas into categories of
activitywhich fulfilled the mostbasic human needs

--social organization {including kinship, marriage,’

and descentrules), sconomics, technology, langu-
age, belief system.

Views of the Schoo!l Accerding to Malinowski's
Categories

Social Organization

As a way of thinking about the school as a
"small community” we couldapply :oit the funda-
mental terms of ¢iscourse about social organiza-
tion--"pearson, ""status, " "role, " “rights, " "obli-
gations"--taking very little initially for granted.
We can construct prepositions about the statuses
and roles which exist for persons in the school,
and the networks of rights and obligations which
link varicus statuses together:

Teachers are obliged toobev the prin-
cipal, whose rightit is to be obeyed.

The grincipalis obligedto protect the

teacher from outside lmerference and
the teachers have the right to be pro-
tected by him.

Economics

In Malinowski's medel social behavior is
viewed as exchange. "Exchange” here includes
the exchange of valued goods through barter,
exchange of symbols of value in a money market,
or the exchange of behaviors in some form of par-
ity.

The classroom can be seen as an’
economic system of behavior--a poli-
tical economy--in which students
ofier deference to the teacher in
exchange for kind treatment and the

purveying of wiledge.

Belief-System--Religion, Folk Philosophy, and

Ritual

The school can be seen as having a world
view or ideology perpetuated by the inculcation of
"religious" betief {through myth and ritual) and
grounded in a “folk philosophy" whose elements
are: terms of definition, principles of valuation,
rules of logic, methods of explanation for cause,
and forms of predictive statements,

Myth

Features of the school *religion®
which have received much attention
in the last few years and are the
mythic archetypes and motlfs in the
curriculum.

Creation Myths

The Coming of the Pilgrims, The
Revolutionary War, The Opening of

the West, The Civil War, The Rise
of the Standard of Living

Mythical Ancestors in Hero Tales of the
Creation Myth Cycle

John Smith, The Pilgrims, Washing-
ton, Jefferson, meoln, Lee, Andrew .
Carnegie

Subsidiary Figures who Advance the
Action of the Hero

The Evil British King (Charles I,
George III}

The Treacherous and Savage but
Occasionally Noble and Loyal
Indian (Pontiac, Blackhawk, Crazy
Horse, Sitting Bull, Squanto,
Pocahontas, Sacajawea)

The Happy but Lazy Slave

The Competent and Hardworking
Immigrant Who Cleared the For-
ests, Tilled the Fields, Worship-
ped God in His Own Way, Came
to Work on Time, and Did Not
Strike

O
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Folk Philosophy

The bellef system of occupants of various

statuses in the school social structure is another
researchable aspect of cultural world view in the

school.

The varying "folk philosophies" (meta-

physics, epistemology, logic, ethics) inherent in
"teacher culture, " "administrator culture," and
"student culture” may provide “cultural lenscs”
through which the same events look verydifierent.
Differential perceptions through the different lenses

may partially account ‘for differances

between

administrator, teacher, and student rationales for
and respoases to social interaction in the school.

O

For example it seems to me after working in

inservice training with teachers froma variety
of schools, Innercityand suburban, parochial
and public, that some constant ifeatures of a
teacherbelief system, a body of conventional
wisdom, canbeidentified. This folk philoso-
phic system can be seen as composed of the
following elements: (1)basic terms, (2) rela-
tions betweenbasic terms in the form of state-
ments of basic premises, and (3) relations
between terms and premises in the form of
statements of correlation/probability, causal
explanation, and prediction.

some baslc terms are
*student, * "child, " "parert, " "indi-
vidual, " '"reader, " "worker, ™ "high,"
“low, " "good, " "under, " "over, ""slow, "
"pushing,” "attentive," ‘readiness,"”
"troublemaker. " Single terms may be
joined to form two-~element combination
terms such as "good student, " "under-
achlever, ""slowreader, ""hard worker, "
reading readiness. "

More concretely,

and more gomplex combination terms

such as:

"keeping up with the rest of the class, "
"father-absent family" ("broken home"),’
"no books in the home, " "cultural depri--
vation" ("bad family background"}, "gooJ
family background.” One aspect Of
research on terms is to define precisely
what is meant by the terms--by "indi-
vidual, ” by "good student, " by "trouble-
maker, " by "good family background. "

Basic terms are related to each gther
in premisesofdefinition and causation-~
"each child is an individual, " "a good
student is a hard worker, " "a culturally
deprived home has no books, " "good
family background leads to high reading
readiness. "

RIC
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Premises are linked together in propositions
which relate particular persons and events to
causal factors, probability/correlation, or
predictive statements in the form "if x then
v. " '

Causal Factor Propositions

"John is a troublemaker/slow student/
slow reader) because he comes from a
father-absent family/broken home/cul~
turally deprived background. }"

"Judy is a slow reader but she comes

from a good family background so she
must be an underachiever. "

Probability/Correlation Propositions

"Students who come from a culturally
deprived background are likely to have
low reading readiness. "

"Your troublemaker Is oftena slow reader,
and may come either from a broken home
or from a good family background in which
the parents push too hard. ®

Predictions

"1f John would pay more attention he would
be able to keep up with the class. *

"Without more individual attention, slow
readers will not be able to keep up with
the class. "

"If you move over to the door just before
the bell rings the students will line up,
walk in order out into the hall, and not
stampede. "

"If you don't keep the kids quiet, the
principal will give you a bad evaluation
and you won't get tenure. "

Some of these statements resulting from
"teacher logic" are not totally false. Many
of the recommended practices may “work, "
many of the predictions may come true. But
the practices and predictions may be con-
firmed for reasons other than the causes
assumed by the teacher system of conve;: -
tional wisdom, in which terms and premises
often gounexamined, and logicis not rigor-
ous (according to traditional ‘standards).
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For example, children from "father-absent
families" may have trouble learning to read,
but because of self~fulfilling prophecy rather
than any inadequacy inherent in lacking a
father. If the teacher's expectations are low-
ered because she knows thz child has no
father he mav havedif{ficeliv learning to read.

{The existence of orphans who learn to read
makes -the "father absence causes reading
inability" premise logically absurd. The rela-
tionship, if it heldsat all {and it may] is not
soc simple as that of direct causation. )

An overall pattern inthe logic of the folk
bealief system of teachers seems to be that
blame for a low valued outcome is usually
{ixed outside she classroom--either"down and
out" tothe kome, or "up and out” tothe prin-
cipal, cr tothe "system. " This pattern makes
researchers suspicicus of the folk wisdom of
teachers. Ferhaps the suspicion is unjusti-
fied. f{or wisdom generated through Cdaily
experience may work out quite well in daily
life even thoughthe systemmay bepredicting
mislabeled outcomes for partially or even
totally wrong reasons. Faulty or not, if
teacher "folk wisdom" exists, it is a factor
whnich should be contended vwrith, both in an
ethnographic description, and in plans for
educational change.

Careful observation of classrooms,
children's outside school behavior, coupied
with detailed interviews with teachers in the
form "What kind of a student is John?
(answer) Why? {answer) Are there others
likxe him in c¢lass? {(answer)" can providea
more clear evaluation of teacher folk wisdom
than to my knowledge exists anywhere in the
literature. 7

Ritual

Grade-school micro-rituals involving only part
of thewhole school {each classroom) such as Pledge
of Allzgiance to the Flag and macro-rituals invol-
ving the total school society such as Christmas

rogram, accompany sharp decrease or increase in
the rates of interaction. ThePledge of Allegiance
accompanias the intensification of interaction on
a daily time cycle {contact between teacher and
students is about to begin for the day) and the
Christumas Program accompanies decrease of inter-
action on a “quarterly" cycle (the school term is

about to end and students and teachers are about -

to leave).

The factorof change in interactionrates among
ritual participants mayalsobeaccompanied by the
factor change in status among participants. 8

Q
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Inthe initiation rites forathletic and acadamic
honors, the existence of the dual system of s:atus
and association is formally proclaimed and czle-
brated. The scrool thus gives official sancticn to
the dual system. Ideally the "academic" zystem
is more "licit” than the athletic, but in thz Zaily
operaticn of the s'"'n-'v“. beth systems exis:, and
both must e legitimated so thatorder can ke ragqu~
lated and maintained. Through the dual system a
principle of "distributive justice"obtains, ....r-reby
the academic achievers and non-achievers, WWASPS
and non-WASPS, higher SES and lower SL..,, cul-
turally "mainstream” and culturally "diiferent"
studentscan all derive valuedcommodities (cres-
tigious statuses with attendant rights and grivi-
leges) through participation in the school. (This
mcdel may explain why in "alternate scheols®
lower SES students say "we got to have a hasket-
ball team. ") If allcan't catch onthe brass ring,
all can at least ride the merry-go-round. If cne
staysonhis horse and causes notrouble he sven-
tually "graduates" to the adult carousel. Here
Jules Henry's view of the school in the context
of the larger zociety comes through. He saw the
school as a preparatory microcosm of American .
society in which the student learns to ride round
and round, smiling whether he catcnes the brass
ring or not.

Some Reasons Why Traditional Ethaocgraphy is
Inadequate to the Study of Schools

But scliools are more than all this. My
descriptions of school beliefs and sccial organiza-
tion may not ring true, either becauss of sarcasm
or because [ have left out crucial details.

Belief in ultimates, whether in Washington,
the Flag, the Team, or inthe intelligence of child-
ren from Good Families--or counter-beliei--inthe
underground newspaper, in the motcrcycle, ia the
beauty of Blackness, or in the eschaiology of the
General Strike--usually secems azzurd from out-
side the system within which the _ui’i;'ra:es have
meaningand value. Mvth may notozly Se neces—
sary as anundergirding to social life, but the old
philosophic proposition may be true inthe reverse
-~the "unmythic" life may not be wzrth living, It
is notenough for an ethnographer juz: to stard out-
side and sneer.

The "school is far more comzlex than my
descriptions ol it. At best my dzzcriptions are .
only caricatures. They could not zz mistaken for
"real life" eventhough one mightz;ree thatsome
of them are "true to life. "

iy

Caricature is systematic distoriisn--abstrac-
ting what the artist perceives to =e the most -
salient features of his subject an< presenting



those features in exaggerated form, with broad
strokes of the pen. Tine details are left out
intentionally, for they may distract the viewer
from the overall patternof main features theartist
wants to emphasize. 8

The caricaturist's ability to abstract, which
al’»ws him to get his point across unambiguously,
is both his greatest strength and greatest weakness.
By choosing different details to emphasize he can
present his subject as a titan or a pompous ass,
lover or lecher, saint or madman.

Similarly the ethnographer, by selectively
reporting details of everyday life in hisdescription
of a society--by leaving out a lot--and by slanting
his descriptionof those details he leaves in, pro-
duces not only a caricature {(which is inevitable,
since he cannot present every detail) but a carica-
ture which is drawn from a particular point of view
and which communicates that point of view relent-
lessly.

So the following "test questions" must be
asked of my ethnography, and of every ethno-
graphy:

"How did you arrive at your overall point of
view?

What details did you leave out and what did
you leave in?

What was your rationale for selection?

From the universe of behavior available to
you, how much did you monitor?

Why did youmonitor behavior in some situ-
ations and not in others 2"

I belicve that a good ethnography should not
oaly beable toanswerthose questions, but should
provide back-up data to iliustrate the decisions
made during the research processand (perhaps in
an "appendix”") descripticns of the kinds and
amounts of data that were not available, plus
examples of available data that were inconsistent
with the overall point of view presented inthe
ethnography. In other words, the ethnographer
should provide his reader with guidelines for the
falsification of his analysis, should the reader
decide to replicate the study.

This is almost never done in ethnographic
reports. It leavesethnography wideopen to char-
ges of "subjectivism, " "intuitionism, " "journal-
ism, " and "ideologism" by positivistic critics.
While I do not agree with the positivists, espec-
ially those who dominate ecducaticnal rescarch, 1
see no reason to leave ethnography of education
in an indefensible position before its critics. The
positivists have a point. Although I may object
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to theirparticular rules of evidence I am forced to
admit the general principle that some systematic
rules of evicence are necessary.

of the "Peltonian,
position"--whatever

This is the essence
Schensulian, Ericksonian

‘rules of avidence the ethnographer chooses, he

should choose some, live by them, and make it
clear to his audience what they were and how
they affected the course of his research. How-
ever, every anthropologist I have ever met has
his own opinion on what he thinks the rules of
evidence ought to be. Some think there should
not be "rules” at all-~-that the process is too com-
plex and intuitive to reflect uponas you are doing
it. ButI thinkthat it is bestto makethe research
process as reflective as possible--that this

informs and empowers intuitionrather than stifles

it.

Doing School Ethnograpny

Those of us who choose to do ethnography of
schooling choose todo so incomplex modern scci-
eties (or in rapldly developing traditional ones),
for intraditional societies most intentional culture
transmission ("education") is not institutionalized
schooling.

So webegin witha unit ofanalysis, theinsti-
tution of schooling, which involvesonly some mem-
bers of the society, some hours of eachday, some
days each year. Schooling transmits only some of
the cultural "material” of the society. The organi-
zational form of the institution 2f schooling, the
"school, " is located in a limited geographic-
demographic setting, with relationships of rights
and cbligations between the school aad that place
and its people. Theschool is alsolinked by a net-
work of communication, rights, and obligations to
larger social units--the school systemand school
board (which is in the United States a gowern-
mental entity), with city, state, and federal
government. Thne school is linked by the formal
and informal political process to the economic,
ethnic, and religious group interests which
activate the political process.

In addition to being a part within a larger
scale, the school is also a whole composed of
parts--differentiationof persons accordingtodif-
ferentclassesof formaland informal statuses and
roles (teachers, students, administrators, para-
professionals, custodians, parents), with differ-
eut rates and modes of interaction between
statuses,, and different spheres and amount of
authority and influence accruing to various
statuses.
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is far too much information available
apher. He2 must, it seemsto me, have
eliminating some of the welter of
{or sorting into categories the behavior
pehavior which confronts him. Every-
s inside the school is potentially
soma things are more sigrificant
na Following Malinowski, most of what
nappens inside t‘h. scncol is somehow related to
what happens outside it, but some of these rela-
tionships are stronger than others.

One car't study the city as a whole, or the
schcol neighborhood, or the school itself. Too
much is there to monitor holistically, yet holism
cannot oe eliminated, or caricatures based on
"tunnel vision™ are the result.

Problems of social unit definition, how to

study interaction asunit boundaries, deciding on
a sampie, cenerating researchable questions,
“"oparationalization, " all become increasingly

sisaenzas cne thinks about doing a school ethno-
graphy. The research process begins to sound
like "ordinary educational rssearch, * which is
what many of us are disillusioned with already.

Inaddition tc the problem of how todo ethno-
graphy cn @ single institution within a comolex
society, there is the problem of how an ethno-
rapherwho is @ memkber of that society thinksand
ezls about his society, and now his point of view
ects his description. Some of vou may have
iisagreed with thetone of my caricatures of Ameri-
cans cnools nresented earlier in the paper because
vou cisagree withmyopiniouns and {eelings toward
american society as a whole. My caricatures
would not be "true :o life" in terms of your social
theory.

[\

o]
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Itwas "I" whowas "there" doing the fieldwork,
not somebody else. Part of my "me” is my funda-
mentalassumptions and prejudices. 1 cannotleave
them home when I enter a site. [ must study the
place as “me. " But you are not "me, " and you are
not there. It's I who have "been there." So [
should at least make explicit to you the point of
view [ brought to the site and its evolution while
I was there, aswellas the pointof view I left with.
The desirable goal is not the impossible one of
disembodied "objectivity" (I am a “subject, " not
an “"object") but just clarity in communicating
point of view as a "subject, " both to myself and
to my audience. 10

in addition to "being me" to my audience, as
anethnographer Ihave anobligation tohave "been
there. " Really “being there" means experiencing
strong relationships with whecever else is “there"
(one's. "informants"). Some of theserelationships
may feel good and others may hurt. All of them
affect me and change me. However one does

Q
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"participant observation"--as mostly observer or
as mostly participant—-it is not involvement with
a site at arm's length.

One reason [ do not have my “teacher folk
wisdom" materialwe‘li enough in hand yvet is that
my most intensive figld experiences have been
with kids, not withteacners. My descriptionsof
teachers are still froma distance; they ring true,
but not true enough. Only after I have rcally
"heen there with" teachers will 1 be able to show
how sensible is the system of unexamined con-
ventional teacher wisdom when viewed f{rom
within that system.

This is the ethnogravher's tour de force: tc
"make sense" of "outrageous" behavior complexes
{eating blood-clot soup, public circumcision of
adolescentmales [no anaestheticl, gallows humor,
sharing one's wife with a guest, teacher explana-
tions forwhy children fail) by placing the behavior
complexinits socio-cultural context. To puli this
off as an ethnographer orne must not suppress a
sense of outraga while in the field, but still stay
in there, and take advantage of one's rage, using
it as a barometer to indicate high salience. Those
aspects of a culture which are simply intolerable
are probably the key to the difference between that
culture and one's own. The method is.not that of
"objectivity" but of “disciplined subjectivity. ®

If there is a culture of elementary-school
teachers it is certainly not, in its distinctive fea-
tures, myown. IfI wantto describe itadequately
I must stay around until it makes sense and then
report it so that it makes sense. In my report I
may choose to condemn it or not to condemn it,
but in either case I amobligated tomake it intel~
ligible as seen from within, and to portray the
actors in the situation as humans--not as stick
figures ormonsters. Maybe not "nice” or "good"
or “wise" people but "human" people.

It seems to me that far too muchof the ethno~
graphy of schooling in our own scciety has fallen
short on this point. As ethnographers {and as
“journalistic" describers of schools) we give in
to our rage too self-indulgently and present
schools, teachers, and studants as essentially
and irredeemably inhuman; at best guided by an
impenetrable ignorance, or at worst: motivated by
zealous malevolence. ’

1 am not proposing here a flabby relativism.
But to show that a social process has evil outcomes
it is not necessary to describe every actor in the
process as either a villain or a klutz. To carica-
ture anAmerican schoolcommunity in a way that is
true to itself, one must show teachers, studc its,
and administrators, parents, politicians, business-
men, motivated occasionally by good as well as
ill, gulded by "wise" as wellas “foolish" elements
in their conventional wisdoms, often confused,
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sometimes acutely aware of what i{s happening,
muddling through. Such a caricature would not
exclude them, but would bhe true to them ina
way that muchrecentwriting about schools is not,’
whether the writer isa defender or attacker of "the
system. "

Some may f{eel that to use cone's outrage as a
tool in fieldwork, to explainthe outrageous act as
intelligible, is itself cutrageous~-a schizoid per~
version of the emotioaally and ethically “normal.
Then one should not try to do ethnography, for in
that inquiry vprocess the highest law is faithful-
ness to one's subject matter, however schizy one
must become in the process of research. 11 Anthro-
pologists have tried haré to do this as they
describe such "outrageous" institutions as the
Kachina Ceremony, inwhich Navajo mendress up
as gods in masks and whip children, but anthro-
pologists so often have failed to do this as they
describe the "outrageous"institutions of American
schooling.

I have characterized ethnographyas aninguiry
process with one foot inthe field situation and the
other in the anthropological literature. In conclu-
sion Iwant toillusirate thisby sketching the first
steps of a fieldwork inguiry process--what kinds
of guestions one might bring to what one is
seeing, what kinds of significance one might
&ssign to what one sees, and what kinds of logic
and basic premises one might use in doing so.

Making the Familiar Strange

The continual question one can askin the field
is this: "Whyis this (act, perscn, status,
concept) the way it is and not different?" The
assumption benind the question is that human
behavior varies enough throughout the world
that in some other society there is either a quite
different conventionsl way ofdoing whateveractiv-
ity T happento be seeing, or in some society they
may not c¢o the activity at all and get along quite
vell without it.

I don't pay conscious attention to that ques-
tionall thetime butit is always there. Especially
indoing ethnography inour own sccietyitis impor-
tant to keep in mind the oddness and arbitrary
nature of the "ordinary” everyday behavior thatwe,
as members, take for granted. Thisis the philoso-
pher's technique of deliberately making the familiar

strange. Uponenteringa non-Western society the
fieldworker doesn't have to do this. Everything
is unfamiliar and much is sirange. But when

describing institutions of his own society, the
ethnographer mustadopt thecritical stance of the
philosopher, ceontinuzlly questicning the grounds
of the conventional, examining the "obvious*®
which is so taken-for-granted by cultural "insid-
erz?" that it hecomes invisibleto them. Qften it is

the taken~for~granted aspects ofan institution that
in the final analysis turn out to be most signifi-
cant.

The tool for unearthing the obvious is the
question, "Why is this the way it is and
not different?” Inmor. particular forms this ques-
tion might be:

1. Why is there an American flag hung in
this classroom? Why.is it not absent?
Are thereany cases inwhich itis absent?
What happens in these cases?

2. Why deesthe teacher touch the heeds of
her students? Are there any regularities
in who she touches or who she doesn’'t
touch? If so, what might happen if she
began totouch the untouched, or stopped
touching altogether?

Compared with the most commonways in which
"education" has been practiced throughout most of
human history, American classrooms are odd not
only in terms of what happens there, but in terms
of whatdoes not happen. Wemightask, "Why is
there nocircumcisionrite for eighth-grade boys ?"

.

So the first assumption is that much of what
goes on in school, wnile it may be commonplace
to us as observers, and to the participants, is
nonetheless extraordinary. The next assumption
is that what goes onin schoolis not only a matter
ofrelations between individual teachers, and stu-
dents and parents but of relations among students
as groups, among teachers as groups, relations
between the school as a whole interacting with
other social units as wholes (community groups,
the larger scheool system, political and economic
entities), outsideit. In short, it is assumed that
the full significance of many events inside school
can only be seen inthe contextof events through-
out the whole school, of influences on the school
from outside it, and of influences of the school on
the larger society.

Stating Researchable Quasticns

At this point, it seems to me, it would be
appropriate to step back, move to ahigherlevel of
abstraction, and ask questions whichwould define
more clearly the terms of inquiry, as well as lead
us to evidence about the relationship of schools
as wholes to other sociocultural entities as
wholes. 12 Here are some examples of possible
questions which speak to the issue of "salience
of ethnicity" hypotheses.

(8
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Are there groups (which would meet what-
ever criteria for the definition of "group"
we might choose to establish or adopt)
inwhich ethnic status is acriterial attri-
bute tormembershin? Whatabout groups
basad on business and financial status,
and groups composed of political office
holders?

How are thesegraups distributed through-
out the city?

In terms of residence

In terms of occupation

In terms of socio-ecor.omic class

In tarms of religious affiliation

In terms of political affiliation,
involvement and exercise of
authority

What is the nature of relations between
groups ?

Are some groups subordinate to others
ornot? Whichareandhow? Which
aren't and how?

Where are the more recently arrived
groups located inthe social struc-
ture relative to less recently arri-
ved groups?

Are there networks of acquaintance
between individuals from different
groups? Are there individual foci
of within-group acquaintance net-
works? Who is in the networks?

Are different aroups "over~represented’

in certain occupational and other
kinds of statuses? In organiza-
tions dominated by an "over-repre-
sented" majority what is the nature
of their relations with the "under-
represented" minority? .Are there
formal or informal understandings
whereby the underrepresented havza

access to certain kinds of jobs,

influence, contracts, and the over-

represented have control over

other areas of organizational
"turf?" Whocontrols what? Does
a relationship of parity or "dis-
tributive justice"obtain about which
both groups agree? By what pro-
cess is parity determined?

If the relationships suggested in questions
1-3 obtain for residential, ethnic, and
occupational patterns in the neighbor-
hoods, businesses, and governmental

17

organizations for the city as a whole,
how does this relate to the structure,
operation, and function of the schools?

Is thereover-representationof some
categories of persons—--ethnic, resi~
dential, religious--in the various
statuses in the schools--local
administrators, teachers, janitors,
clerks, parents, students, school-
related social agency personnel ?

How does this distribution look at
various organizaiional levels--the
upper echelon administrators
"downtown, " the school board, the
building and maintenance contrac-
tors,those who lease school-owned
real estate, etc? What isthedis-
tribution of income (and other spe-
cifiable benefits)among the cate-
gories ?

In a givenlocal school, and for the sys~
tem as awhole, do various categories of
persons (who identify themselves as
such) percelve parity vis-a-vis other
groups? Who does and who doesn't?
What is their definition of parity?

What is the effect of 1-4 above on the
organization of everyday life in a given
school ?

What do the different categories of
persons do most of the time?

Doesethnicity, residence, religious
affiliation, etc., affect the quality
of relationships betweenadministra~

torsand teachers ? Between teachers
and teachers? Between clerks and

teachers? Between teachers and
students? Between students and
students ? Between teachers and
parents ? Between Jjanitors and

teachers ? Between janitors and
lunchroom personnel and students ?

What is “"behavior unaffected by
ethnic factors ?*

Vhat is“behavior positively affec-
ted by eghnlc factors?"

What is"behavior negativelyaffec~
ted by ethnic factors?"

Whorelates towhom inwhat way?
How much ? (specify)



What dovarious categories of per-
sons say about this in formal or
informal conversation? Inside
school ?Qutside school? What do
theydo about it formally and infor-
mally ?

6. What are the school outcomes valued
highly by the various catagories of per-
sons ¥ -

Outcomes forteachers and adminis-
trators ? for students? For parents?
For businessmen? Forgcvernmental
officials ?

What is the distribution of opinion
within a given aggregate?

What 1s thedistribution of “desir-
able" and "undesirable" outcomes
{as defined by any of the agyre-
gates above) among a given ethnic,
residential, religious, socio-

economic e€lass of persons?

If "undesirable" outcomes are
heavily over-represented, how
does this relate to that aggre-
gate's definition of "distributive
justice?"

Obviously no one ethnographer could cover
all of these guestions in uniform detail. But if
from his reading of the literature, from his infor-
mants, and from his observations, he began teo
sense that"ethnic factors"could explain repeatedly
similar behavior {i. e., patterned bzhavior) in his
school community, then he would need to touch
bases with various kinds of information on ethnic
factors operating in the largersocial units of which
his school community was a part, aug in smaller
social units within the school community, right
down to the classroom or tothe individual parent-
teacher conference. Hewould be led to this vari-
ous body of information by a variety of research

questions. When considering research guestions
for ingquiry, my "rule" is that one's "micro-
questions" must always lead out to "macro-

questions. " I think that ethnography, because of
its holism and because of its cross-cultural per-
spective, provides an inquiry process by which we
can ask open-ended questions which will result in
new insightsabout scheoling in Amcrican society.
Many of these insights can %e useful to policy
planners and community groups. But not as the
"God's Truth® they may wanl vesterday. None of
our insights can be billed as "positive knowledge, "
nor should theybe. By presenting our conclusions
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as possibleratherthancertain, Ithink that we can
achieve credibility withoutmystification. To men
of action our ethnographic inquiry can be useful
by providing them new vantage points for reflec-
tion. A modest goal, but an honest one resistant
to that inflation of hope whose end is cynicism.

Footnotes

1Compiicd by the Rev. Henry George Licdell,
Dean of Christ Church, Oxford, and fatherof Alice
Liddell, "Alice in Wonderland. *

2Especially fine descriptions of various social
units are Goffman's The Boys in White {medical-
school students), Smith's The Complexities of an
JYrbanClassroom (studentsand teacher), Goifman's
Encounters {doctors and nurses ina surgical team},
Donald Roy's "Banana Time: Job Satisfaction and
Infomal Interaction" in Human Organization 18:4
(Winter 1959-60), (workers in afactory), Melville
Dalton's Men who Manage (workers and super-
visors in a factory), and Jules Henry's Culture
Adgainst Man (students and teachers, parents and
children, old people, the mentally Il1}). OCnly the
latter is fully ethnographically descriptive, accor-
ding to my definition.

3This approach to fieldwork developed partly
in reaction to the failure of the late 19th Century
ethnolocical research, conducted without field-
work from written accounts by such "armchair"
anthropologists as Tyloer (see the articles on Malin-
owski, Boas, and Radcliffe-Brown in the Inter-
national Encyclopedia of the Social Sciences, 1968
ed., Lowie, op. cit., and for examples of the
ethnographies, Malinowski's Argonauts of the
Western Pacific,Radcliffe-Brown's Andeman Isiand-

ers, Evans-Pritchard's The Nuer, and Firth's We,

dActual!y there are many ways In which social
forms analogous to those of the primitive village
survive in the school, put these are the aspects of
the school declared iilicit by the formal rule sys-~
tem--teacher and student "cliques, " teacher and
principal favoritism, knowledge handled as sacrad
and traditional rather than as secular and non-
traditional, informnal authority in excess of that to
which one's formal status entitles one (i.e., the
special authority of the principal's sccretary and
certain janitors) etc. “Formal vs. informal
rule system" thus bocomes a special topic for
analysis.



SSrce Marcel Mauss' The Gift, Dalton and

Bohunnon's Leconomic Anthropology, and Homans'
ocial Behavior: Its Elemeniary Forms.

[na}

simile

Tyler's Coanitive Anthropology,Garfinkel and
s Casé 8Suwudies in Ethnomothodology, and
Douglas' The Socicloay of Evervday Life can pro-
vide starting points for this line of inquiry. On the
thouqht process of students see Thomas Gladwin's
Easris aBig Bird: Nawvicationand Logic on Pulawat
Atoll, and MichaelCole, et al., The Culwural Con-

text of Learning and Thinking.

Sack

For background see Jacguetta Hill Burnett,
"Ceremony, Rites, and Economy inthe Student Sys-
tem eianAmericanHigh School, ” in Human QOrgani-
zaiion 28:1-10 {Spring 1969).

2 Rudolph Arnheim'sVisual Thinking presents
a compelling analysis of the “logic of caricature"
and other processes of visual abstraction which
involve the selection and arrangement of details,
leaving out some, others in, placing some in con-
spicuous position, others in subsidiary positions
--all {n aprocess of decision, whether conscious
or subliminal. The analogy between this visual
decision process and the way the anthropologist
selects andarranges material from his field exper—
ience is a striking one, and makes Arnheim well
wrorth reading.

0 I think Henry's Culture Against Man is an
excellent model forthe clearpresentation of funda-
mental assump:ions about the nature of the society
he was studying, even though he did not provide
an equally clear view of the methodological
assumptions guiding his research process.

11For descriptions of epistemological and
ethical issues, in fieldwork, see Richard Adams,
and J. §. Preiss' Human Organization Research;
Severyn Bruyn, Human Perspective in Socioclogy:
The Rethodology of Participent Observation; Paul
Bohannon on "culture shock" and "translation pro-
cess" in Social Anthropology, and Eleanor Smith
Bowen's (Laura Bohannon) Return to Laughter, and
Hortense Powdermaker's Stranger and Friend.

Here 1 think the most integrated recent
statementis Pelto's Anthropological Research: The
Structure of Inquiry. Matenral that is also very
helpful, but presented in a less-integrated format
Is R. Naroll and R. Cohen'sA Handbook of Method
of Cultural Anthropology.

A RETIRING EDITOR'S NOTE

Having put together the last Newsletter to be
produced at Pittsburgh, there arc mixed feelings of
regrotandrelief. Starting {from scratch, the News—
letter has been supported basically by the enthu-
siasm of CAEmembers, officers, and contributors.
Asaninformal proto-journal, it has beenan experi-
ment incommunication among those of us concerned
with the meeting of anthropology and education.
We hope that it willcontinue to serve this purpose
as itevolves new directionsunder editorial leader-
ship from Professor Chilcott. As the vehicle for
transmission of our common professional culture,
and for efforts at changing that culture, we look
forward to the changes and challenges of the future.

Some specificacknowledgementsare inorder.
Murray Wax mustbe creditedwith the original idea
for the Newsletter--conveyed persuasively to the
present aditor late at night during an AERA annual
mesting. More impertantly, he provided theorgani-
zational and personal support to make a Newsletter
feasible. Editorial responsibilities were later
shared with Jacquetta Burnett, who was also our
first substantial contributorof anarticle, and John
Herzog who took up the challenge to edit a regular
department, Singara. A series of Pittsburgh staff
and graduate students have provided the backbone
of production, inciluding our chief typist {and
occasional!l critic) Carol Jones. Others were Ellon
Miller, Geraldine Korb, Lois Anne Saito, Leslie B.
Posner, Arthur A. Katz, and Travis Mattox. The
University of Pittsburgh, the International and
Development Education Program, and the Univer-
sity Center forinternational Studies have contribu-
ted the staff necessary for these processes. A
grant from the Wenner-Gren Foundation provided
initial financial support before we had a dues-
paying membership.

John Singleton
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