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ABSTRACT

A COMPARATIVE STUDY OF STUDENTS'
ATTITUDES TOWARD EDUCATION
BY
ROSALINDA QUINTANAR, B.A.

Master of Arts in Sociology
New Mexico State University
Las Cruces, New Mexico, 1974

Doctor Clyde Kastman, Chairman

This is a comparative analysis of students' attitudes
including !exican-American and Anglo American and students
from three Asian countries: Thailand, Taiwan, and the
Philippines. A Likert scale was used to measure all atti-
tudes. All analyses performed utilized cross tabulation
and chi square.

The attitudes studies were reasons for going to
college, concept of an educated person - whether they
should have a technical orientation or a broader interest
in 1ife, student vs. professional orientation of pro-
fessors, and student-professor distance.

Asian students appear to be more collectively oriented




than United States students. Asian students also think
the educated person should have a broader orientation in
life. Both Asian and United States students favored the
professors' attitudes being more student than profession-
ally oriented, although United States students were some-
what more student oriented. Another finding was that
Asian students do perceive more distance between them-
selves and their professors than American students. Uo
significant differences were found between Mexican-
Americans and Anglo students' attitudes toward education.
Socloeconomic status, as measured by occupation, education
and income, does not appear to influence the reasons
students have for going to college and 1is not related to
other attitudes. ©Nelther sex, nor rural/urban residence

were related to attitudes toward education.
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CHAPTER I
INTRODUCTION
THE CONFLICTING ROLES OF THE UNIVERSITY

There exists a continuous struggle in the academic
world to adapt new values to older traditional life styles
and vice versa. Students and society as dynamic organ-
lsms are forever in a process of change and adaptation.

In the process they go through phases of experimentation
and transition that are sometimes painful and often incom-
prehensible. Should students strive for their own percep-
tion of life or should they learn to adapt reality into the
narrow frame of society's values? Often students'

opinions differ from those presented by professors and
sociely in goneral causing dissension between conformism

or opposition. The function of the university is open to
debate - shorld 1L concentrate on turning out experts in
technology or in applied social service functions or should
it question the foundations upon which the society is based?
Should scudents be geared toward inquiry or led into a
submissive acceptance of values, philosophies and facts
that are bestowed upon them? The old university was a
liberated zone for discovery and the discussion of ideas
both o0ld and now. Teachers and students gathered to read

1
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the texts of other writers and the living words of the
dead masters gave new perspectives to the fallacies of
the present day. The university was then a community of
academic quest and unrest (Ivan Illich, 1970:45).

As the university increasingly becomes a rationalized
tool for producing humans that will maintain society's
functioning, it seems that it must place students and
faculty into a position of diminished powsr (Sampson and
Korn, 1970:6-14), Yet, at the same time, it still seeks
to instruct in the classical academic values of inguiry
and critical thought. When this inquiry is applied to
one's limited ability to influence outcomes even in the
university, not fo mention changes in the larger society
and world, something in the system is disruvted. Students
may aquestion the educational _rstem and socizal institu-
tions, they may see where reforms are needed but they are
powerless to create them. To maintain a balance it would
be necessary to have a more stable outside world or an
entirely closed and vrotected academic structure in order
to work effectively. It is unsettling to learn some values
at horie and then to guestion them in college.

The university has often taken on roles and functions
which depart from the usual values of the academic tradi-
tion. The university can be viewed as a gigantic business
entervrise, and faculty many times apvear as businessmen,
negotiating for research funds, courses to be taught, and

grades. Students have to fulfill certain requirements in



order to qualify for a specific grade and accumulate a
number of courses to obtain a degree. The reasons stu-
dents have for going to college are also contradictory.
Some students want to earn a degree because it means more
money. They want to acquire the technical training and
facts they will need in thelr Jobs. Their only goal is
good grades, and they attain them even if it means being
harsh competitors with classmates. They learn what the
professor wants them to learn - their ability for taking
exams is formidable. These students usually possess a lot
of self-confidence and can lead very impressive yet mean-
ingless discussions. Many professors naively refer to
this characteristic as "intelligence." The above situa-
tion is one which many professors and students enjoy, in
which they learn what is convenient for them to learn,
without ever questioning. They are faithful to the system
that provides them with salaries and research money.

There are some students, though, that attend to learn
about themselves and the people around them. They are
seeking to develop a personal ethic. They are not inter-
ested in memorization. Still others, usually called
"dreamers or idealists," hope the. can contribute to make
a positive change in society. They want a campus that is
community and world oriented. Also, some students attend
college with a desire to fulfill their personal goal of

acquiring more Znowledge, a broader perspective of 1ife.




The expectations and objectives of students in the
university are unlimited. It 1s hard to imagine a univer-
sity that will meet the expectations of different kinds of
students, that is why it is common to find tired and dis-
illusioned upperclassmen and optimistic freshmen (Sampson
and Korn, 1970:15-20).

Some of the criticisms most often volced by American
students are that the American system of higher education
relies heavily on theories and programs fashioned to
satisfy a group, or even a mass of students, without
regard for the diversity within it. While there are a
few denominators common to all students, these are less
relevant tc human development than the characteristics
which differentiate one student from ancther (Paul Danish,
1966:3). The students generally felt that the present
system would work well as it is, if the veople running it
were differently motivated, if they oriented programs
toward the individual first, last, and foremost.

Bducat-onal institutions are responsible for seeing
to it that each succeeding generation comes to share enough
of the values of the vreceding generation for the social
continuity to be maintained. It seems as if educational
institutions have a simplistic conception of this part of
their role. Because universities are important to men,
it is distressing when universities do not do so well as

seems possible for them to do with the massive resources
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that have been and that are being devoted to their

operation (Campbell, 1972:3).

OBJECTIVES OF THE STUDY

Many philosophers and educators have written about the
role oI the university, faculty and student participatiop.
It seems only fair and logical that students' feelings and
attitudes be considered when setting up educational pro-
grams. Numerous studies have been done on student atti-
tudes in the United States, but cross-cultural comparisons
are less abundant.

This study compares students' attitudes in very dif-
ferent socileties with the purpose of gaining insight on
culturally-bound values and the extent to which students
are predisposed by their sccial setting. The specific
questions to which this study addresses itself are the
attitudes students have toward present day education, how
they view it, and their opinion of a professor's activities
and the position in which they see themselves in relation
to the teacher and the university. Also, what are the
reasons that stimulate students to attend college and how
will they, as protfessionals, relate to the social system?
Are students' attitudes influenced by social status,
environment or sex? It will be useful vo study the
relationship that exists between the students' social

milieuw and the institutions they interact with. It scems
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important to search and evaluate continually the process
of education and i1ts link with the cultural environment.
Students are key participants who can help promote a
better understanding and offer suggestions of how to
improve the educational institution. Data on students!
attitudes from Taiwan, Thailand, Philippines and two
ethnic groups from the United States are compared in this
study. 1In the United States the two ethnic groups studied
are Anglos and Mexican-fmericans. The term Mexican-
Americans 1s used in reference to persons of Mexican
ancestry because it was considered the most consistent
with current usage.

This study will be useful to students and teachers
whno are interested in the mental and personal growth that
is expected to be acgquired in an institution designated to
promote learning., It may help to provide insights on how
students feel and the type of reforms needed in the aca-
demic world. Results from the data comniled from different
countries will help to compare the various educational
environments and the way students are influenced. Hope-
fully, it will provide a partial answer to the existing
discontent which 1s nanifested in multiple ways, at times
witn violent demonstration or with apathy. It is commend-
able to learn wnat students think of the academic world

and its relation to society.



CHAPTER II
THEORY AND PREVIOJS WORK
PAULO FRIERE'S THEORY

The thesis has been stimulated by the thought and
work of Paulo Friere, a Brazilian educator, born in 1921.
Paulo Friere, a brilliant and sensitive person, directs
his philosophy and methodology in liberating man, his
mind, conscience and actions. Man should be able to ex-
press himself, create and grow. He believes that present
day education "submerges" man into a regulated and auto-
mated world, depriving him of the privilege of thinking,
guestioning and evaluating his actions, of being human.

If present day education is analyzed, one can find
that the student-teacher relationship is bésically
narrative (Freire, 1972:67-62). It involves a narrating
subject, the teacher and a listening object, the student.
Instecad of approaching reality as if it were motionless,
his task is to "fill" the students with the contents of
his narration-contents that are very distant from reality.
The outstanding characteristic of this narrative education

is the ostentation of words, not their transforming power.
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Speaking the word is not a true act if it is not at the
same time associated with the right of self-expression and
world expression, of creating and participating in soci-
ety's historical process. Narrative education encourages
the student to memorize class material mechanically. It
turns him into a "container,” or a "receptacle" to be
"filled" by the teacher. The more completely he fills the
receptacles, the better tzacher he is. The more meekly
the receptacles permit themselves to be filled, the better
students they are. This is the "banking concept of educa-
tion,” in which the scopne of action allowed to the students
extends only as far as receilving, filing and storing the
deposits. Instead of communicating, the teacher merely
deposits and the student patiently receives, memorizes and
repeats without ever questioning or defying or reconsider-
ing the facts bestowed on him. He does have the opportun-
ity of becoming collectors or cataloguers of the things
they store. 1In the last stage, though, it is men them-
selves wno are filed away through the lack of creativity,
transformaotion zand knowledge in this misguided system.

Men cannot be truly human when they divorce themselves
from inquiry, from praxis. Praxis can be defined as the
necessity of men to recognize the causes for their oppres-
sion or the conflicting forces tha®t impede their human

fulfillment. Only through such understanding can man
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perform a transforming action that will create a new
situation (Freire, 1972:64-70).

Knowledge emerges only through action and reflection,
through a restless and impatient inquiry in the world, with
the world, and with each other. 1In the banking concept of
education, knowledge is possessed only by those who con-
sider themselves kncwledgeable and it may be handed out to
those whom chey consider to know nothing. The teacher
presents himself to his students as th ir necessary oppo-
site; by considering their ignoranc. absolute, he justifies
his own existence. True education must begin with the
solu:ion of the teacher-student ccontradiction so that
both are simultaneously teachers and students. The bank-
ing concept of education regards men as beings that should
be molded and manipulated. The more students work at
storing the deposits entrusted to them, the less they
develop the critical consciousness which would resulf from
their intervention in the world as transformers of that
world. The more passively students accept the courses and
lectures, the more they tend simply to adapt to the world
as it is and to the fragmented view of reality deposited
).

Those who use the banking aporoach consciously or

o

in them (Freire, 1970b:212-21

(@3]

unconsciously, for there are innum«rable bank-clerk

teachers who are so alienated they have never questioned
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the way they relate to their students, don't realize

n2y are serving only to dehumanize. They are not aware
that the deposits themselves contain contradictions about
reality (Freire, 1970b:452-45), There are different
values that contrast and come into conflict. The term
"contradiction" denotes the dialectic conflict between
opposing social forces. These contradictions may lead
formerly passive students to turn against their domesti-
cation and the attempt to domesticate reality. They may
perceive the contradiction in which the banking education
seeks to maintain them, and then engage themselves in the
struggle for their liberation. The humanist educator
cannot wait for this possibility to meterialize. From the
outset, his efforts must coincide with those of the stu-
dents to engage in critical thinking and the quest for
matual humanization. His efforts must be imbued with a
profound trust in men and their creative power. To
achieve this, he must be a partner of the students in his
relationshivy and necessarily so. In order to abolish the

contradiction, *he teacher needs to exchange his role

o
4]

¢t
O

prescriver, as depositor to that of a person yearning
learn and cormmunicate with students, a student among
students.

Perhaps the teacher who can be more harmful and

alienating is the one who is afraid to admit the

O
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11
deficiencies of the system. He is aware of them, end thus
tries to appear as truly liberal and willing to establish
a dialogue by using slogans and carrying on meaningless,
superficial discussions with his students. When a student
desires to question deeply, he is accused of not being
objectivr, of being slow, etc. Status quo maintaining
students are almost always rewarded with good grades,
jobs, research grants, special help and favors. The
teacher rationalizes by saying these students are the
most deserving and most in need and anxious %to ge!{ ahead
in 1life. What is the main reason for this internal con-
flict? It is a conflicting situation because the teacher
is aware of the deficiencies of the educational systemn,
but is afraid to go against regulations, of losing status.

When men are unable to use their faculties, unable
to act, they attempt to reject their impotence by 'creat-
ing the illusion of acting' (Freire, 1972:64-05). They
feel that by lecturing about a charismaftic leader, they
themselves are active and effective. Banking educational
methods cannot be uwsed in a search for ftruth and knowl-
edge, for it would be negating that very pursuit. Man
must accept the ideas that to seek knowledge and liberation
is humanization. Huwnanizatior is a praxis: the action an
refiection of men upon their world in order to transfornm

it, Tt is a very difficult and painful process to begin
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acting responsibly and reflecting upon one's actions
instead of accepting prescriptions and rationalizing
(Freire, 1970b: U54-56),

Implicit in the banking concevt is the assumption of
a dichotomy between man and the world: man is merely in
the world, not with the world or with others, man is a
spectator, not a transformer (Freire, 197Cb:452-54), 1In
this view, man is not a conscious being - he is rather
the possessor of a consciousness, an empty "mind" passively
open to the reception of deposits of reality from the
world outside. In the banking concept of education, the
professor's role is to decide what part of the world the
student is to accept. His task is to mechanize a natural
process., The educated man is the adapted man, because he
is better "fit" for the world. Verbalistic lessons, read-
ing requirements, the methods for evaluating "knowledge,"
the distance between the teacher and the taughc, the
criteria for promotion: everything in this ready-to-wear
approach serves to obviate thinking (Freire, 1970a:21C-
212).

Human life can only exist when communication takes
place. Freire believes that man can only be truly human
when he is able to express himself, his ideas and feel-
ings. The teacher's thinking is as authentic as that of

the student's - he should not impose his thought on them.
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The banking concept of education is based on a static
view of consciousness, and thus attempts to control their
thinking and behavior. It orients men to adjust to the
world, and inhibits their creative power. In order to
embody communication, the banking concept should be re-
placed with problem-posing education which nourishes the
characteristic of consciousness., Liberating education
consists in acts of cognition, not transferral of infor-
mation.l Dialogue is a basic requirement: the terms
"students" and "teachers" ceasc to exist and new terms
arise - "teacher-student'" and "student-teacher."

The teacher is no longer merely the one who teaches,
but one who is himself taught in dialogue with the stu-
dents who in turn are being taught, but also teach. They
becorme jointly resvonsible for a pvrocess of growth. The
students are no longer docile listeners, but critical co-
investigators in dialogue with the teacher. The teacher

4.

presents the materizl to the students for fheir consid-
eration and re-considers his earlier expositions as the

students express their own. Students, as they are increas-

Jode

ngly nosed with problems relating to themselves in the
world =2nd with the world, will feel increasingly chal-~

lenged and oblicged to respond to that challenge.
- s &

lTaken from o conference held by Paulo Freire in
Abiquiu, [ew llexico, 1373,

ERIC
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IVAN TILLICH'S THEORY

Ivan Illich was born in Vienna in 1926. He studied
philosophy and theology and earned his Ph.D. in history.
Illich was a co-founder of the widely known and contro-~
versial Center for Intercultural Documentation (CIDOC) in
Cuernavaca, Mexico. Ivan Illich has an interest in public
education. He questions the value of extending obligatory
schooling to all people. 7The right to learn for most men
is curtailed by the obligation to attend school. Pupils
do most of their learning without, and often despite their
teachers. Everyone learns how to live outside school.
People learn to speak, to think, to love, to feel, play
and work without interference from a teacher. Half of the
people in the world never set foot in school (Illich,
1970:28-30). They have no contact with teachers and they
are deprived of the vrivilege of becoming dropouts. Yet,
they learn quite effectively the message which school
teachers transmit - that they should have school and more
of it. Schooling inevitably polarizes a society; it also
grades the nations of the world according to an interna-
tional caste system (Illich, 1970:9-12). Countries are
rated like castes whose educational dignity is determined
by the average years of schooling of its citizens, a
rating which is closely related to per capita gross

national product.
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The modern university does not provide the opportunity
for a focused yet unplanned ideological exchange, and has
set in its place instruction and so-called "research"
(Illich, 1970:35-40). Education should make allowance for
discussion-free dialogue between participants instead of a
rigid classroom situation. Students see their studies as
the investment with the highest monetary return, and
nations see them as a key factor in development. The
structural purpose of the modern university has little to
do with the tradiftional search for and transmission of
knowledge.

School initiates young people into a world where
everything can be measured, including thelr imaginations,
and indeed, man himself (Illich, 1970:40). It is extremely
difficult to evaluate personal growth, which cannot be
measured against any rod, or any curriculwn, nor compared
to someone else's achievement. School pretends to break
learning into subject matiers, to build into the pupil a
curriculum made of these prefabricated blocks and to gauge
the results in an international scale. People who subnmit
to the standard of others for the measure of thelir own
personal growith apply the same ruler to themselves. They
begin to categorize themselves - persons are cl ified

4

according to their educational level. FEducatic:n has been

distorted: the university nowadays serves (o sustain the

ERIC
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social myth of unending consumption of services. Pupils
are so isolated in schools that they become alienated
while they pretend to be both consumers and producers of
their own knowledge (Illich, 1970:46-7). School prepares
for the alienating institutionalization of life by teach-
ing the need to be taught. Once this lesson is learned,
pecple 1lose théir incentive to grow in independence, they
no longer find enlightenment in everyday experiences and
close themselves to the surprises life offers when it is
not predetermined by institutional definition. School
either keeps people for life or makes sure they will fit
into some institution,

Paulo Freire 1as Illich's teacher, thus there are
maeny similarities in their theories about education. They
have worked together in analyzing present education.
Freire is more philosophic and tries to relate more to the
social system. He makes a comparison between different
societies and studies how the economic and educational
institutions interact. Freire is more concerned with the
internal conflicts and struggle of the individual. He has
been very successful applying his methodology in Latin
America. Freire's ecducational methods are extensively
used by Latin educators, social workers, and sociologists.
Many government projects, such as community development

and educstional institutes, have been designed according
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to his ideas. Also, Paulo Freire's and Ivan Illich's
philosophies are given major importance and priority in
the social science curriculum. Their philosophies are in
accordance. They are voth concerned about abolishing the
weaknesses: alienation and lack of identification, of
self-growth, ound in the educational system. They agree
education should provide the opportuniiy for personal
growth - it is more than just learning facts. The social
structure 1s man-made, and consequently is transformable
by man. How do students react to these philosophies?

Are they in agreement? Are students aware of what educa-
tion should do for them?

In the development of the literature review the
interrelation between these theories and the attitudes

tested in this study will become evident and rlear.

PREVIOUS STUDIES O STUDENTS' ATTITUDES

Freire's and Illich's theories on education have been
presented. Their analyses deal with different aspects of
education, very similar to those addressed in this study:
reasons for going to college; the teachers!' role; univer-
sity-student relationships; characteristics of an educated

person; and students' attitudes toward education. Some of

the items rated in the questionnaire were derived from

4]

Freire's theory in order to measure their atiitudes townrd
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education. These same topics have been analyzed in
different studies also giving some background on students'
attitudes. As the literature review progresses, the
relationship between the previously cited theories and the

attitudes being studied will become rmore clear and precise.

Student-Professor Relationship

The literature concerning the attitudes students have
toward college professors indicates, according to the Roper
Study (1969:34) that the majority of college students, 96%
of the freshmen and 94% of the seniors, select items that
are favorable toward professors, Studies in Oswego State
College revealed that students were very clear about the
expectations they hold for their professors. Among these
items were characteristics such as: able and competent,
fair in dealing with others, and sincerely interested in
solving social vroblems. In general, they hoped their
teachers would be individuals who would relate and be con-
cerned about students, they expected them to be warmn,
understanding, helpful people. No student used terms like
"scholar,”" "authority," or "expert in his field." ILittle
was said about political beliefs and nothing about re-
search (Schell, 1969%:passim).

Thomas Banta's {19%6:passinm) study stressed the neces-
siwy for including tho human clement in the teacher.

Those factors involving this variable were generally
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Judged to be important goals. Student humanization and
inventiveness were rated highly, while student autonomy
and student fulfillment were apparently less important.
This seemed to indicate the importance of the human ele-
ment in the social context as a goal of the university.

A comparative study of what the goals of New Mexico
State University should be as perceived by students, fa-
culty and administrators was conducted (Dunford, 1970:
70—73). Students were less concerned that the university
goals include making students more aware of teachers,
their work and environment (learning responsible inquiry,
transmitting culture, imagination and creativity), al-
thouch these latter variables were rated higher than the
first. Respondents a2lso felt that close social ties be-
tween members of fthe university were not a useful goal,
nor was social leadership on the part of the universivy.
It seemed as 1if studenis did not desire or could not
achieve pversonal involvement with faculty members.

The above-cited studies agree with Freire's and
I1lich's theory about the relationship that should exist
between students and teamchers. Students! opinions indi-
cated their desire for more communication. They aspired
for meaningful dislozus and felt that lectures 1limit
learning and inguiry. Studentis want Lo relate with their

. i U . .
achers in 2 more hwiin rmonner - they felt Lthe bvarrier
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between students and professors should be abolished. 1t
seems a4s though students view education in a way very
similar to that of Freire and Illich In these aspects.

A conference on educational reform, in which the
students were asked to voice their opinions and prerare a
report presents the following findings: Education should
not encourage the deferral to expertise on the part of
either the student or the teacher - 1t should involve
sharp questioning. It often seems as though the whole
educational system consvires to discourage such question-
ing. The basic instructional tool of the university -
the lecture - perverts the concept of critical evaluation
by a) establishing the professor as an expert, and by b)
making it extremely difficult to question him. Persons
who have successfully established a dialogue are very
rare. Facully and administration should be both freed and
encouraged Lo reswne learning, both formally {(in the class-

orimzlly (Danish, 1266:3-10),

)

room) and in
The students 2lso felt that opportunities for more
informal contact should be increased: 1) Aiditional
coffee pots and lowunges are sometimes as valuable as more
classrooms znd laboratories; 2) Elimination of profes-
sional and administrative titles; 3) The false dichotomy

between tLenching and research should be eliminated -

rosearch should be motivated by infterest rather than by
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institutional pressures. Professors and students should
do research because it is appealing and challenging to
them, not because administration requires a certain num-
ber of articles; /) Professors should invite pupils for
lunch more often (Danish, 1966:12-14)., This would be an
effort to eliminate the functional approach to class dis-
tinctions within the academic community by organizing the
university in such a way that all of its members have a
direct interest in all aspects of its organization, and
that the point of departure for that interest is always
academically oriented. For such 2 system to be practical

it is obvious that students, faculty and administrators

[6p]

will have to drastically reorient themselves,
Studies analysing differing attitudes of men =and

women repori the following results: More women respon-
dents, 4175 of them, and 127 nmen, fel:i thoat faculiy mem-
bers were less receptive to students of their own sex.
More men than women felt faculty members were "very fav-
orable" or "somewha® favorable" pursuing their carcer or

L]

. . 5 P ~ ot
being in graduste school. 3ix percent of men and 9% of

the women reported having heard a faculty member express
beliefs that women's minds were unsuilted to certain

finlds. Men seemod to be favored in being invited to taxe

part in discussions with o group of faculty members.

Women and mern, “475, ool equally free to fo Lo 2t leact
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one faculty member about personal matters, and both
sexs felt encouraged by faculty (Report on University
Women, 1970:U8).

With respect to ethnicity, studies done on Mexican-
Americans reveal that Mexican-American females are likely
to be rebellious toward teachers, especially when they are
given direct orders. As Mexican-American males, they seen
to prefer teachers who understand thelir problems, but who
are firm and encourage them to do thelr work. The high
score on need rejection obtained by the Mexican-Americans
is further indicative of the negative attitudes they have
toward education. They see the school and personnel as
rejecting them and they are more likely than the Anglo-
American to reject the school system in turn. It is hard
to succesd when the teacher expects the student to fail.
Mexican=-fmericans zare sensitive to continuous insulfs of
teachers =2nd, thus, wview them and the school in a negative
way. This study was done with high school seniors who
were about to enter college, therefore the information is
relevant to this study (Ramirez, 1967:23). From all the
studies examined, 1t can be summarized Lhat students would
like teachers with whorn “hey can relate as hunans, and
that the majorily do have positive attitudess toward

teachers.
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Communicating and Transforming Through Education

Pavalko (1968:45) analyzes the function the university
performs both for society and its relationship to other
institutions such as a) cultural transmission and innova-
tion; and b) the role education has played in determining
the distinction of individuals in class structure.

There is a significant difference anong societies in
their approach to education. In the United States several
major studies have been done concerning the students!
attitudes. One, that of Feldman and Newcomb (1969:
passim), swmmarized a ten-year span of literature. Their
findings report that collage has an impact on students!
values and attitudes and there are a nwnber of variables
that interact to bring about changes. Freshmen, duc to
their prior schooling, have predetermined ways of por-
ceiving their cducational experiences. The students!

reactions to sti:mul

1

can be observed and often predicted
in terms of bzhavioral challenge, whether modifying or
reinforcing studenis' valuos,

As Feldman and licwcomb pointed out, freshmen are
faced with an unfamiliar social organization and are
confronted with n=w or different valuces, norms and role
structures. The process of the freshman year involved the

unlearning of past valuzs and socialization, the pressure
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to learn new norms and behavior structures. The freshman
faces a challenge from the academic and social environ-
ment. As compared to freshmen, seniors are more indepen-
dent, more creative, more critical, less authoritarian and
dogmatic, and more liberal. Many students enter college
with certain needs, attitudes and values that are fre-
quently inconsistent with those of a society, and they go
through a process of learning (Feldman and Newcomb, 1369:
passim).

Similar findings are reported from Oswego State
College: freshmen expect to find Oswego State College
different from their previous school experiences. Eighty-
nine percent were positive about their new environment,
The majority of the students indicated that they most
needaed Lo understand the expectations of the college for
them both =zcadenically and socially. The general impres-
sion that was given wazs that entering freshrnen would
strive Lo meet those expectations if they were made clear
(Schell, 1960:2-3),

Another important study was the Roper Study. The
findings wore that 4270 of the seniors think education
neods some Improveoment, but it is basically sound, while
32% of the freshmen think it is basically sound and essen-
tially good (Hoper Ftudy, 1953:11-13).

During four yoars, 1962-1971, Daniol Yankcolovich
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studied students' attitudes toward education. His findings
were the following: 7U4% of the students felt education
was very important, and about 50% also think that the in-
stitutions of education need change (Yankelovich, 1972:
38).

Consistent with these findings was Goldsen's study,
which found that most students believe that the college or
the university should provide a basic general education
and appreciation of ideas. This belief was rated most
important by 75%. Upperclassmen were almost unanimous in
placing primary emphasis on a basic education and appre-
ciation of idens, whereas lowerclassmen emphasized voca-

tionat »dne«tfon. Characteristics of entering students

st o oo esnomic background have an influence on the
Wyt ri college. Socioeconomic status is
ot 1 vy fnther's occupation, family income,
vorer o o oo Ton, or gome combination of these variables.
The intorreoion hnt exists with respect to values, atti-

tudes and vxverinces of entering college students is cate-

1

gorized by status background. Although these are only

>

4.

average differences, and are not always large, they are
consistent in showingz that students from lower status
backgrounds differ from those of nigher status backgrounds
in ways that avvarently are vroduced between the lower

status groups and the demands and opportunities of the
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college environment. Most studies of different campuses
report that higher status students achieve greater social
and academic adjustment than lower status students, but
this finding is not always consistent. On some campuses
the opposite situation has been known to exist. Due to
these diverse findings, it was concluded that adjustment
to college is caused by multiple factors, and varies
according to the unfixed expectations and social environ-
ments (Feldman and Newcomb, 1969:264).

Thomas Rish's study tested two hypotheses: (1) Did
male entering students differ from female entering stu-
dents in their expectations for college environment” and
(2) Did the educational level of parents affect male
entering students' expectations of fenmnale entering stu-
dents? The findings in this study indicate that in
attempting to identify students' expectations for the
campus environment, it may not be useful to categorize
them on only the basis of their parents' level of educa-

ever, the fact that the first

>—~1

tional achievement. Ho

generation group tended to score higher on each scale of
e ‘s .

CUBS™ may indicate that a multi-factor social distinction,

rather thon a single factor, such as that of the education

2 o s . . . .

CUES is desicned to describe the institutional
climate of =z campus throuch the nercoptions and reporitinges
of its students. The CUZE instrument consists of 150

FPe-fontures and facilities of

statements aboul colleme 11
the campus as studenls perceive it,

a5 50U
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level of parents, may be accurate in accounting for
differences in expectations for the environment (Rish,
1970:5-7).

It has been established by Pace (1966) and Berdie
(1967), that the sex of the respondent may be expected to
influence expectations for the environment; that is, the
positive or negative aspects students anticipate exper-
iencing during their college years. Rish reports a sig-
nificant difference between the sexes in their expecta-
tions as measured by the Awareness and Community Scales3
in the College and University Environment Scales (CUES).
His findings are consistent with Pace's study in 1966,
eXcept Pace reported on perceptions of students already in
college, instead of freshmen., Rerdie (1967) found that
males and females hnd differing expectations for a univer-
sity environment, The results of his study are ditfferent
from Rish's on the Community and Scholarship Scales. Thus
it is concluded that the relationship between sex of the
student ahd his expectations for the caupus climate may

vary from campus to campus, and does not appear to be a

ale the extent to which the environ-
ment emphasizes 1f-uwdwv“tind1n identity and reflec-
tion. Community 3cale:  the ehpent to which the campus is
friendly, cohesive, sysmpathotic and sunporiive. Scholar
ship Scale:  the extent to which the environment omoh“CLHVS
academic and scholarly acnizvenent,

3Awarenoss Se
50
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predictable relationship (Rish, 1970:7).

Marden's study reports that Mexican-Americans can be
viewed as unwilling competitors. Friendship and personal
relationships are taken into account before deciding on a
given goal that requires competition. The majority group,
by virtue of power vested in it, is in a position to set
the behavioral norms by which the minority group must
operate. Usually these norms tend to be quite foreign to
the minority group members. The minority group member,
who feels awkward and ignorant in attempting to behave in
the scope of these new norms, 1s frightened by the new
demands of *he situation, and thus, as a matter of fact,
behaves in an inferior manner when compared to the major-
ity group members. The longer the individual experiences
this kKind of treatment, the more timid he becomes. The
biculfural individual faces so much anxiety, frustration,
and stress agﬁhaving to make value choices so often under
such difficult conditions that he usually resolves the
conflict by choosing one group and rejecting the other
(Marden, 1952:32),

The levels of zspiration are related to the economic
and educational circwrstances of the individual. One
finds that individuals with better economic means and
higher levels of education aspire to hicher levels than

)
1

those with lrss ceononmic means and less education. There
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are a large number of studies concerning the Mexican-
American in college, and they all seem to indicate that
the system of education is against thelir culture and moti-
vations. Referring once again to Illich's theory, the
present educational system categorizes people in a caste
system, according to the level of formal schooling the
person possesses., Generally, the more schooling a person
has, the greater his income and the higher his status.
Mexican-Americans, 2as a minority group, regularly have not
been granted the same opportunities for going to college,
or emplecyed in prestigious and high-paying Jjobs. As’
stated above, a minority sroup member always has to adjust
to the values and norms imposed by the majority group.
Since previous studies have revealed that most freshmen do
not have definite points of view about college and thelr
social environment, this study will test for any signifi-
cant differences betweeon Anglo- and Mexican-American
freshmen.

The Chnmpaign Xepori presents the following students!
opinions: students felt that education was more than
simple training, 21though training could be a part of one's

education. They agreed that the mere transmission of
knowledge was not educaiion., They think American univer-
sities are too oriented toward vocational purposes.

Institutions orientad Lownard vocationnl ¢ounls cannol
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create the type of atmosphere in which real learning and
growth take place. As a result, American institutions of
higher education have become constricting rather than a
freeing structure. The following are guotations from

students:

"Our desire is not just to replace old
teaching methods with new; it is to free
members of the academic community so that
they might teach and learn in a style

most suited to their abilities and desires.
We could recognize that good ideas occur
where you finda them, and might as well come
from an obnoxious freshman as from a ten-
ured professor or college president."

"The purpose of college may be ‘'education,'’

but its function in society is the produn-

tion of graduates. The system of grades,

credits and papers overates in a manner

which progressively stifles the individual's

desire to learn and seck knowledge. As a

result, the symbol is valued over the sub-

stance."
These quotations can summarize the student's attitudes
toward education (Danish, 1966:8-11). Students seem to
inquire avout the actual learning in present day education
in the same manner as do Freire and Illich. Does educa-
tion enable the student to transform his sccial environ-
ment, to make decisions? Or is he being molded to fit
into the social milieu? Students have given considerable
thought to the changes that could improve education now-

adays. That is why it is so important to update the re-

search on students!' atiitudes,
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Students' Autonomy

Daniel Yankelovich revorts that 75% of the students
felt expressing their own opinion was very important in
college life (Yankelovich, 1972:227). The Roper Study
findings were that 48% of the students think they should
definitely participate in the making of university poli-
cies. Dunford presented the finding that students in New
Mexico State University were concerned that the university
goals included the self-fulfillment, humanization and
liberalization of the student for personal growth, ego-
development and greater student onnlitical power and voice
{n administrative affalrs (Dug’ 1, 1970:70). Other
studies report that Mexican-American students should have
more of a voice in the setting up of school activities.
Many of them feel - - hoe present activities do not re-
flect their interests as evidenced by results of the word
association test (Ramirez and Taylor, 1667:33). 1In the
Champzign Report, students voiced their opinion about the
role they should have in course planning. College facul-
ties who set up cocurse reauirements, for whatever reason,
are usurping a functior which belongs to the student.
Guidance from the faculty member to the student should be
set up insteand of specific course reguirements. A student
could be motivated by knowing he has a right to choose the

style in which o course is to be conducted. PBoth the
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qualities of the teacher and the needs of the student
should be considered. The students felt that the educa-
tional system should be based on a basic philosophical
principle of the fundamental rationality and decency of
the individual and man's absolute freedom of choice on the
other (Danish, 1966:passim). Freire and Illich would sup-
port the students' right to create their educational
structures, to transform their social reality. Education,
as viewed by them, gives man the power to make his own
destiny, to play an important role in the social histori-

cal process.

Reasons for Goinge o Colleoe

Schell concludes that entering freshmen are coming to
college for the same basic recason that students have en-
tered college for senerations. They are seeking Lo achieve
success and o betier way of life (Schell, 1969:7). Feld-
man arnd Newecomb report that many students enter college
with certain nceds, atiitudes and values that are fre-
guently inconsistent with those of society, and they go

through 2 process
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1ew values. According Lo
the Roper Ztwdy, most of the students primarily wanted a
mentally stimulating job, but also considered it in terms
of econonic returns. Yankelovich's findings were that the
majority, 707, guve as 2 reason for coing Lo college a

chance to make 2 contribution to sociely. The majority,
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50%, also think of college as a practical matter, a means
for a higher salary (Yankelovich, 1971:47). Entering
students of lower socioeconomic status, in comparison to
higher status students, are more likely to be oriented to
college in terms of vocational or professional training,
and less likely to be oriencted in terms of intellectual
growlh (Baird, 1967a, 1967b; Feldman and Newcomb,1969:

2773 Gottleif, 1969; Lane, 19560).

Characteristics of 2n Fducated Person

The Roper Study indicates that the mn’ .r’ y of the

students, 75%, rated intelligence as a leading character-

ion, while 579 also rate creative

4

istic for being in educa
ability (Roper Study, 1962:14). Another study reports
that entering freshmen tendoed to consider the educated

person as different but no consensus emerged about the

3% view college in vocational
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terms. Aboubt 20,279 saw the difference in material advan-
tages, but the great majority tended to define the educated
man in a non-material way (Schell, 1959:3). Students in
the Chzmpoign Report manifested thal the educated person
transcends training. Higner education in the past has

been too oriented toward disciplines, mmethodology and the
search for orderoed knowledse, Higcher learning should

teach self-education more 23 self-understanding and growth.

Training is ususlly considered the mark of an educntied man,
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"A student is a person who is acting and
seeking to recapture the patterns of his
actions in words, and using those ideas
expressed in words to inform his next
action, he is learning and teaching, ex-
presiiﬂg his personal power (Danish, 1966:
9-11}).

Studies on Asian Students' Attitudes

The literature review concerning attitudes of Asian
students is limited, in contrast to that on American
students. Wendell Blanchard, who conducted a thorough
study on Thailand, reports the important role of the
family. The family is the btase for social organization
in Thailand, it commands the individual's primary values,
loyalties and associations {Blanchard, 1953:421). Most
Thai feael that both men and women should be modest, gen-
erous, respectful to elders and to others to whom respect
is due, sclf-reliant and moderate (Blanchard, 1558:480).

With respect Lo the educational system, Blanchard
found that with fthe introduction of new projects, the
tencher has succecded in establishing an informal rela-
tionship with his vupils. The usual relationship is one
of great respect, and formality. With some new innova-
tions 1n =ducation, a more friendly and casuzl interaction
has developed between students and teachers.

In this study, fisian and United States students' atti-
tudes arn compared for a difference that is expected. Tn

some cownbrices the teacher is more of 2 "man of knowledge"



O

ERIC

Aruitoxt provided by Eic:

35

than in other countries. The degree to which a nation's
public regards the professors as public leaders and/or
acknowledges them as experts on one hand or considers them
domestic servants has been relevant in studies of cross-
cultural education according to studies done in compara-
tive education {(Anderson, 1967:41).

Manoucher Pedram studies foreign students' reactions
to United States educational practices in the University
of Kansas, the great majority of the students being
Asian. Most students generally agreed that American
teachers are friendlier, more informal and possess a
greater sense of humor, that class atmosphere is more
flexible and provides for considerable student participa-
tion. They believed that less recspect seems to be shown
for the teacher and that Armerican students do not possess
a wide range of interests - they are less acquainted with
daily issuec of social, political and economic nature
(Pedram, 1950:31).

Olga Lang, who made a study on the family and sociletly
of China, reports that althourh the respect and formalitly
that used to exist between parents and children is now
decreasing the ties to the family and society are still
very strong (Tang, 19206:366-368), With this cultural
backeround, and the information of students! attitudes

from Chinn, it is Infcrred that some significont differ-

o
[

.

ences will show up between American and Asian studeonts.
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HYPOTHESES

From the previous literature review, the following
hypotheses have been formulated in an attempt to draw
comparisons and similarities of students' attitudes in the
United States and Asia as well as within the two ethnic
groups in the United States, Anglos and Mexican-Americans,
The purpose of this study is to provide some insight to
questions concerning the social and educational environ-
ment. It is very advantageous to know how different cul-
tural backgrounds affect the students! attitudes toward
education in order to provide solutions to the present
problems and conflicts encountered in the university.

1. Asian students are more collectively oriented in
their reasons for going to colilege, while United States
students are more concerned with individual interests.

This hypothesis is oriented toward an understanding
of the different reasons students have for attending col-
legre and the influence society has upon their decisions.
Tt is expecled that a collective oriented society would
make its members conscious of the interests of the nation
and family, and thus there would be a motivation for a
person to sirive for or ignore a college education, de-
pending on the prevalent collective needs, A socliely

which cmphasizes the development of an individual would
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tend to make a person conscious of his personal growth and
make this an important reason for attending college.

2. Asian students think the educated person should
be more culturally oriented while United States students
think the educated person should be more vocationally
oriented.

This hypothesis examines how students view an edu-
cated person and the characteristics they consider more
important. Cultural orientation implies having broader
interests in 1ife rather than limiting a person to a
specific technical field.

3. Asian students think the teacher should be more
professionully oriented in his activities while United
States students think they should be more atudent oriented.

This hypothesis is concernced wiith the students' atti-
tudes toward the activiticos a professor chould give madjor
importance:  should =2 profossor be more involved with
activities concerning the students or those required by
the institution?

4. United Stoteos students perceive less distance

bebtwoon themsalvaes and Lhelir Ltencheors fthan Asian students

4

The way 2 tcauchor is regarded varies from country Lo

country. In some countries a Leacher is considered a

SRR TR RO P B A 2 - - Y - Sy B
man of rnowloedse and 15 held in grest respect, but this
Litude varies to nogrest extent from one sociely Lo

. (PR

anothar,
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5. There are no significant differences between
United States ethnic groups' (Mexican-Americans and Anglos)
attitudes toward education, the professors' role, the
characterictiics of an educated person, and university-
student rolations,

This hypothesis studies the existing differences in
freshmen §tud@nts from the same country but from different
ethnic and cultural backgrounds. The previous literature
review led to anticipate no differences, for the freshman
status involves many common characteristics which make the
students' attitudes very similar.

6. The higher the family income the less students
question vresent day education,

Onn the basis that the educational system is oriented

¢

Loward maintaining society's status quo, 1t would be logi-
cal that students from hish income families would auestion
the cdusntionnal systen less then low income students.,  The
lattor would “end “o be less satisfled with the cducational
procodures.

7. Socioecconomic status is not related Lo the ren-
sons shtudents nove for going to college,

In this hyrothesis a comparison will be made of how
difforent olements of cocioeconomic status - mother's and
father's years of sducaeticon, father's occuraiion and famn-

4 I IPO) . . "y N dod a1 -
studenmt's ransons for atlending
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8. Sex is not related to the attitudes students have
toward education, the teachers' role, the characteristics

of an educated person, and university-student relations.
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METHODS

SAMPLING PROCEDURES AND DATA COLLECTION

In 1964-65, data were collected on attitudes of first
year students enrolled in agricultural curricula in three
Asjan countries: Thailand, Taiwan, and the Philippines.
The questions measuring students! attitudes toward educa-
tion, professors' role, and the educated person were
divided into two questionnaires since length precluded any
one respondent from znswering all of the questions. The
questions desimmaed to measuré the socioecconomic variazbvles

1

are Included o0 ‘he rirst part of both questionnaires
(see Appen. x).

In Thailand the guestionnaires were iranslated into
the Thal langunire 2nd administered to the 220 first-vear
students al ¥osetsart University in Zangkok, giving 110

—~

respondents for <azch gquestionnaire,

In T« 1 the gues-
tionnaires were transltated into Chinese znd cubsequently

stered Lo a random s2uple of 99 first-year agricul-

[N

adm’'n
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tural stuwdents ot fational Taiwan University in Taivei,

ate - b res e, P . N -
and 9% a4t Talwan Provinceial Chunns Hodne Unidwverss ty at Tai-
chung.  This consiiiul one-third ot ~he Total Taiwan
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freshmen. In each university, the two attitudinal
questionnaires were applied, having one-half of the
students responding to each. To collect data for the
Philippine sample, the questionnaires were administered
in English to a quota sample of 60 first-year students at
the College of Agriculture, University of the Philippines,
with half that number completing each questionnaire.

In the United States a modified version of the orig-
inal questionnalre was used with a few added questions
measuring students' attitudes toward present day educa-
tion. These questions were designed following the {heory
of education proposed by Paule Freire. Data were col cted
at New Mexico State Universily, Las Cruces, New Mexico, in
the Spring of 1973, Two ethnic groups were sampled:
Anglo-Americons and Mexican-Americans for the purposce of
comparing differences between the group members. The
fnglo sanrple consisted one-half of the total population of
freshmen students in arriculiure. There were 202 students
enrolled in the Agricultural College, from which a random
sample of 102 students was drown. Leliers were writien
asking the students Lo ill oub the guestionnaire, which
was available in one of the oifices of Lhe Agsricultural
Buildings one follow-up letier was sent out Lo non-
respondent s,  Hesvonses were obtained from 40 students

who 2liptoed Lo anewer the aucsticonnnire., Nine of these
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students were Mexican-Americans; they were separated and
added to the Mexican-American sample.

The total number of Mexican-Americans enrolling in
the Coliege of Arts and Sciences in the freshman year was
391. A quota sample of 50 Mexican»Americans was estab-
lished as 2 target. Classes from the College of Arts and
Sciences were visited and the students were asked to
answer the guestionnaire after class. This procedure,
which required a great deal of time and cooperation, was
necessary due to the small percentage of Mexican-Americans
in every class. During this stage 42 questionnaires were
administered. In the second stage a random sample of 20
Mexican-American freshmen was collected., This was ob-
tainred from 2 1ligt of the total Mexican-American popula-
tion of the College of frts and Sciences from the Office
of Chicano ZJtudies zand was made avallable by Bay Poz and

4

Patricio Quintano, former and precsent dircector of Chicano

Studies ot Lew Momlco State University., Data from both
samplaes, roavden snd guota, were compered using chl sgusre
Ltests and no significant differences were found [ ‘hed
attitudes Thoretfore o decision wns mode Lo canbine Lhe

<

quots and the rondorn sample into one.  The total nunbor of

LS : . . * . N S R i . oy [RE P | PR PRE ] ;
soedtican-fmericon respoundents wos V1. Thourh the United

‘ + . v e A BT T DU oy s H 4 £y b
States ond Asian dnfa ware llected in Ltwo different
dacadn: the digsixilorities resultins In Lhe fwo sweuples
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were attributed to diverse cultural backgrounds, since

this characteristic appears of major importance.
MEASUREMENT OF VARIABLES

Though there are many versions of the definition of
attitudes, there 1s a general consensus in the social
sciences to refer to them as having three basic compo-
nents: (1) cognitive, which refers to information and
belief about objccts or phenomena in question; (2) affec-
tive, which refers to feelings nand these feelings emanate
from many sources such as motives; and (3) behavioral,
which refers to those tendencies to act or behave in cer-
tain ways (Bngel, 195%2:12656). A Iikert type scale was used
to measure all attitudes encompassed by this study. Al
items were considored of equazl "attitude value,” and to

cach of which subJectis respgonded with degree of aoroement

ity and reazction to individual

3 -~ touY syves ) o e YR Y Yy o Y ¢ b $- s - Y
items, sovernl moosures wore grouned together and their

scores added Lo obiain o composite nensure., As in all
attitude scales, the varpose of Lhe sunmzated rating scale
i5 to place an individusl somewhere z2long a contimuun of

: St Am eyt e Mot s vy cree!l A .
the attitude In guestion. A "strongly agree’ on some

* 4 B PR et ey e g A2 - L "o . - 11

items meant one orlentation, while a "strongly disngrec
1 - LI P T 1 oy p ke Loopo 4000 - LR -

on other fters moont Lhe same orlentalion.  For this
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reason on sone items 1t was necessary to reverse the
direction of the scale in order to sum them. &Such a com-
posite of several indicants clearly measures the property
quite differently from a single indicant (simple measure)
of the property as a whole. Tnis procedure has the advan=-
tage of enabling one to judge each indicant within its
wider context. The resulting score rates an attitude in
various perspectives and angles, yielding a more accurate
and dependable measure. High and low scoring groups on
each Index were defined after an inspection of the distri-
bution of each scale. The cultting points for the high and
low scoring groups were arranged so thal, as much as pos-
sible, the same number of cases were all covered in each
category.

The firvst dimension, individuanlistic vs. collectively
oriented, was measured by the following items:
How importznt zre theosc reasons Lo you for wanting

to complote o Hochelor's derroc program?

1. It will helvn me get o higher vaying Job.
2. My family wonis me vo.
3. 1 want Lhe persornal satisfaction of having more

knowlaed: e,

b It will enable me to avoid hard and dirty work
in life.

5. It will prepare me to be 2 better citizen.”

~

Resvondents wore osked Lo indicabte how strongly they

arrend or disayreed oo four-point scale, and the Itoms
weroe ocwrnnod torether into 2 comnositoe zcore The hicher

4

Lthe score the more individuacslistic the orientation.
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The scale measuring whether an educated person should
have broad interests in life or te technically oriented

was based on the follow ' — items:
"What do you think is the responsibility of the uni-

versity in contributing to the development of the attri-

butes listed telow? The educated man:

1. Has specialized, technical knowledge in some
area which allows him to perform a job and
thus earn money *to supvort himself and nis
family.

2. Has a wider scope of general knowledge in
subjects other than his specialty, and appre-
ciates the contribution made to society by
all areas of study.

3. Has some ubsorbing nersonal soals, hobbies,
1ntorcsls and sources of satisfaction.”

The highor the scale score, the more cultural interests

3

mte
=

life an euucated person should be motivated to develon.
Five iteoms asked students to inaicate how they felt
about a professional or student orientation of professors!
activities:
"To what extent do you feel a university professor
has a

ity to perform in the following areas:

roesaarcn.,
carcer onbortunities with

cornduc

H -
(_«;5_~}L)_).

holping stadents wilh thelir versonal

e A . P O I U L
oxirocurricalar cctbtivities with
felune, ete.).

- -2 NP R IR ~ ¥ya -2 +
ertension nelivitios by talking to

olthier civic grouns.

The hivcher the scale, Lho more student orienterd.

" P T T e TR = Mot T vy oy e b e .
A Tour-voint Interval asrecemont-disaosrooment scalc

O
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much memory of details and too little problem-
solving ability.”
The higher the score, the more memorization students think
is involved in education.
Students rated the superficial communication scale

with the following items:

"1. Present day education involves superficial com-
munication, learning requires a more meaningful
dialogue between students and teachers,

. Class discussion 135 genernlly useless, there is
little value listening to other stuadents who
usually know 1itile about the subject matter.,”

N

The higher the score, the greater superficial communica-

tion students think exist

n

The above cited atititud

~

s were analyzed cross-
culturally =2nd tested further by introducing the respon-
dents' characteristics as test factors: (1) sex; (2)
place where raiscd., Ploco where raised was categorized

as =) rural aren, a2nd b) town or city; (3) mother's and
father's yeoars of educrtion, which was classified into
a) ¢ 12 years of educztlion (high school), and b) > 13 years
of education [collere); {#) father's occupzation was class-

ified into o) skilled and professional and b) unskilled

and seniskilled; (5) family income was categorized into

high and low accordin: Lo the medion income in cach coun-

Ltry's smnple,
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ANALYTICAL METHODS

All the variables were analyzed utilizing cross
tabulation and chi square tests. Tne independent vari-
able, ethnicity, was analyzed to determine how it influ-
ences different attitudes toward education, the dependent
variable. Other variables were introduced as control
variables, such as socioeconomic status, sex and age to
verify the two variable relationship by showing how it
varies under different social conditions. The respondent's
characteristics studied appeared to have no effect on the
attitudes Ltoward education.

In the cro=s tabular analysis, some classes were
pooled in order to allow a more precise comparison since
the sample manber was small. In very few cases the ex-
pected cell number was less than 5, as 1t is customary to
recormend,  This topic has been subject to vigorous dis-
cussion since the nuwrber 5 appears to have been arbitrar-
ily chosen. The 1nvestigations are scanty and narrow in
scope, as is Lo be expected, since work of this type is
Cime-consuning., Willlam G, Cochran recommends the compu-~
tation of chi square tests in tables with more than one
degree of frecdom and most cell expectations gfreater than

5 withon! corrcction for continuliy. Since the jreant

mijority of the cxuvoctations in the tables for this study

4

wore grenter than 5, and more Lhan one degree of freedom
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was involved, the use of chi square test without correction
for continuity was considered appropriate (Cochran, 19%2:

328-334).




CHAPTER IV
RESULTS
COLLECTIVE VS, INDIVIDUAL ORILNTATION

Hypothesis 1 states that Asian students are more
collectively oriented in their reasons for going to col-
lege, while American students are more concerned with
individual interests. As seen in Table 1, a very small

umber of American students is found in the collectively
oriented category (no response from the Anglo sample and
8.45% from the Mexican~American sample). Contrastingly,
more than 5C% of the Asian responses were found in the
collectively oriented category. The Philippine students
arc almost equally distributed in the Collective and the
Individual cztegories, while 64,097 of Thal students and
725 of Taiwanese students were in the collective oriented
category. The Philippine sztudents are probably more simi-

N

lar to United States students because of the extended

N

fumerican Influaence, The Philinppine educationnl system is
designed aftor tho Amorican one. This seems Lo indicate

that the socizl systam - whother collectivivy or individ-

uality 15 stressed- has a direct effecct on the orienitation

of the individunl., The ehi saguare test wos sionificant

al the .05 level,
O [)O

ERIC

Aruitoxt provided by Eic:



N
1 - N Q
@ . O 00} N\
42 = —~ o
Q & ~—
(R
<
4] — — — —
x . J ad O O
AR O Q¥ I~ ) QY] O @)
@ e - ~ Qd ~ —
1 ~1 ~
+]
=8
jon]
(]
&
- el
B p
1 et o~ O —
e = —t . =t —~ [fe) —~ —~
O Y2 0O . N . o0} ] ~
P al ¥ 0 O Los o o &}
£ ¥ L0 —1 W — o ~ 4 —
= P ~—
<z b4
=3
El
o
Ff 0
£ ()
O m o}
3] £
- Frl e L wn
[ 0. . O — O N —~
—~ i £33, . o . - O~
OO e vl I Q! N 1 D o
fr3 (@] r- ~— L ~ g ~— | ~—
(o o o
m OO £
<5 fry £ [a¥
=
O
O =5
B b
F1Q
i N d)
a8} «
—{ s “ n 0" — —
o Q e —~~ QY [EQ O r
Bt fg £: - . \0 . 0 O P~
48} <1 . o e 4 ~ ~1 ~
4 U0 e (O
2 = > ¥l
C) Q{ ~ 4
> D)
O <«
=
fad 3
)
9l
4o v
[z, O . —~ ——
1 O L O - b >
SO ] @] O ™ ] e
i ~ A ~— = ~——— 9 ——
<3
o Q =t —~
i ] = 1 | ol
) o A 3
[ N 42 e
] &) = v
w a > i
[ —4 ot ¢3
@ 4 ol 35
{r @] <o O
[ k-1 £

ERIC

Aruitoxt provided by Eic:

e
.05 lev

'

-

-~

subsamno




O

ERIC

Aruitoxt provided by Eic:

Respondent characteristics including (1) sex, (2)
place where raised, (3) years of fathers' education, (&)
years of mothers' education, {9) family income, and (6)
fathers' occupation were introduced as control variables,
Cross tabular analysis and chi square tests were performed
without altering the original relationship between ethni-

city and the reasons for going to college.
CULTURAL V3, TECHIUICAL ORIBITATION

Hypothesis 2: Asian students think the educated

person should bso more -ult

‘-»-

urally oriented, while United
States students think the educzted verson should be more

technically oriented. In the United States sample

R -

, the

pu

can respondents, 55,7575, that

bt

percentagse of Mexican-Amer
think the cducated person should be more culturally

oriented is greater than the Anclo percentage, 23,1477,

L/\

In the Asian sample, 52,727 of Thai responses, and 697 of
Talwanese responses correcspond to the culturally oriented
category, while 5,957 of Ph tlippine responses were found
in this cate »ry. 2nce more, 2 similarity showed up be-

tween Philippine students znd Anclo students. The per-

centage of Moxican-imericans that were culturally oriented
is grester than that of the Philippine students. The dif-

ference in attitudss bebween Asian znd United Stales stu-

dents was significant. Table 2 indicates the nurber and
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the percentage of responses in each category. When this
relation, ethnicity and the orientation an educated person
should have, was controlled by introducing the respondents'

characteristics, it remained the same throughout the ana-

lysis

PROFESSICIIAL Vi, STUDENT ORIENTATICON
Hypothesis 3: Asian students think the teacher should
be more professionally oriented in his activities, while
United States students think they should be more student

.

oriented. Table 3 in

;.

icates that 71.387% of Anglo, and

Q.

S54.93% of Mexican-American respondonts are found in the

(03]

student oriented catepory. It anpears that Anclos are
somewhat more studoent oriented than Mexican-Americans, the
difference bveing significant. This mny be because Anglos
feel more accepied Ly teachers, expecting help and a
closer relztionship. Of “he Asian sample, 75.327 of Phil-
ippine students, 57.3%7 of Thai students, and 567 of

Taiwanese students resvonseos telong to the student oriented

¢t

category. The Philinvine ant the Anglo percen

o
UG
(3¢}
-
)]

almost equally distribuied. lore resemblance is detected

between Philippine and A and Mexican-

Americans., Mexicon-Americans, Thail and Taiwanese students
appear to be more homegenous. The chi square test proved
to be significant., When controlled by vlace where raised,

mother's and father's years of <ducation, father's
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occupation, and family income the relationship between

ethnicity and attitudes was not significantly altered.

STUDLENT~-FPACULTY DISTANCE

Hypothesis &: United States students perceive less
distance between themselves and their teachers than Asian
students. To measure this attitude, three categories were
used since the first examination of the data and cross
tabular analysis revezled that the two initial categories
needed to be divided and expanded. In Table 4 it can be
observed that in the category that measures the greatest
distance, >5, 2.7% of the responses are from the Anglo

Jenf

i sample, and 35, 14%

(@]
ev]

sample, 5.03% from the lexican-Americ

s
N

from the Philippines, 20,567 from Thailand, and 17% from
Taiwan, Tnis 1s an indication that Asian students do

4

perc: ive more distance between themselves and faculty thaor

do Un. 4

2

tates students. In the United States sample
there wz. 1ittle difference between Mexican-Americans and
Anglos. However, there was a significant difference be-

tween Americs and Asian students,

ANGLOS ALD MEXNICAU-AMIRICALS COMPARII
Hypothesiz %: There was no significant difference

between United States ethnic croups!' (Anglos and

Americans) - ~udes toward education, the teachers' role,
the educated :<rson and university student relations., The
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only significant differences that came to light were the
students! attitudes toward the technical vs. cultural
orientation of an educated person (Table 2, p.53) nd the
professional vs. student orientation professors should
have (Table 3, p.55). When a chi square test was performed
on the two United States subsamples, the result was a
significant difference. The percentages in Table 2 (p. 53)
point out that Mexican-Americans are more concerned with =2
broader perspecilve in the life of an educated person than
limiting it to the technical orientation. More than half,

57.75%, of Mexican-American respondents belong %o the cul-
tural oriented category, and 35.14% of Anglo respondents
are found in this category. This difference 135 probably
due to the fact that the Mexican-American sample was ob-

tained from the College of Arts and Sciences, while the

s

Anglo sam

.

le was obtained from the College of Agriculture,
whiich 1s more technically oriented. When the resvondents!
choragiericstics are used 25 test Cactors, the difference

g not sinificantly alftered. The distribution of responses
in Table 2 (p. 53) shows Anzlos to te more student than
professionally oriented in the professors' activities as
compared to Mexican-fAmericanc, The percentage of fAnglos
that think the vrofessors' activities chould be more stu-
dent oriented is 73.3%%, while 54.937 of Mexican-Americans

responded student oriented activiiies should be more
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important than the professional ones. When control
factors are introduced, the relationship is not affected.

Anglos and Mexican-Americans agreed in regard to the
degree of memorization that takes place between professors
and pupils and the adapting process to society which edu-
cation supports. More than 50% of both ethnic groups are
critical of education. They agree that there is too much
memorization involved in learning - a true dialogue is not
observed in the classroom. Tables 5 and 6 reveal that
78.38% Anglos and 80,287 Mexican-fmericans are found in
the category measuring the greater amount of memorization,
while 59.467 of the Anglos and 66.207% of the Mexican-
Americans belicve that superficial communication takes
place in the classroom. The percentages are more equally
distributed in the Adaptation vs. Transformation and
Student Autonomy Scale, although the majority do think
that education gears the student to conform to the social
environment instead of trying to transform it (Tables 7
and 8). The groups' attitudes were not significantly
different at a .05 level.

In all the following tables the higher the score, the

)

moasured,

greater the attitude bein

4

&
£-



TABLE

5

Frequency Distribution of Attitudes Toward
the Existing Memorization in Education

60

Anglos rex.Aner., Totals
Degree of % A %
femorization {No.) {(No.)}) No. )
Low (U 21.62 19.72
Memorization (8) (14) (22)
High »>5 73.38 80.28
Memorization (29) (57) (86)
Totals 100 100 100
(37) (71) (108)
Xe = .05 non significant at .05 level

d.f. = 1



TABLE 6

Freaquency Distribution of Attitudes Toward
the Ixisting Communication in Education

61

Anglos Hex, Amer, Totals

Communication % % %

(No.) (No.) (No.)
Meaningful Ch 40,54 33,80
Communication

(15) (24) (39)
Superficial 59,46 66.20
Cormmunication 35

(22) (57) (69)
Totals 100 100 100

(37) (71) (108)

0 —-

X = 48 non significant at .05 level.
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INFLUENCE OF FAMILY INCOME ON ATTITUDES

Hypothesis 6: The higher the family income the less
students question present day education. Family income
was treated as a test factor for various attitudes toward
education in the American and Asian students. Family in-
come was categorized into 1) High, and 2) Low, according
to the median income in each subsample. The result of all
the analyses reveals c..at income was not related to any of

the attitudes. The hypothesis is not supported.

SOCIOKCONOMIC STATUS ALD COLLECTIVE VS, INDIVIDUAL ATTITUDES
Hypothesis 7: Sociceconomic status is not related to
the reascns students have for going to college. This hy-
pothesis is related to the previous finding of the collec-
tive versus individual reasons students have for attending
the university. Socioceconomic status was integrated by 1)
family income, 2) mcthers' and fathers! years of education,
and 3) fathers' occupation; and werc analyzed one by one.
Cross tabular analysis was utilized in each of the vari-
ables studied in order to detect any relationchips between
sociocecconomic status and the reasons for going to college.

4

Table 9 indicates the relationship belween family income

and reasons for going to college. During the testing with
the different variables that were usaed to measure socio-

economic status, the results of the relationship remained

highly significant,

»
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INFLUENCE OF 51X O ATTITUDES

Hypothesis 8: Sex does not influence students!'
attitudes toward education, the teachers' role, the cha-
racteristics of an educated verson and university-student
relations. Sex does not influence students' attitudes in
the United States, Philippines, Thailand and Taiwan with
respect to the professional vs. student orientation of pro-
fessors' activities, the technical or cultural orientation
of the educated person and their collective or individual
reagsons for going to college., In most samples the females
constituted 30%5, except for the Mexican-Americans where
the femazles are 60.563% of the total., 1In the Philippines
a chi square test was not performed, for only 5,41% were
females, The chi square tests were performed on each
ethnic grouv saparately.

In the United States sample, Anglos and Mexican-
Americans were asked Lo rate their attitudes toward pres-

2nt day education. This includes an evaluation of the
importance of remorization in education, the existing
comnunication in learning and the means provided by educa-
tion to mzintain or transform society. There is no signi-

ficant difference in Anglos and NMexican-fnericans in the

Memorization and Superficial Comrmunication scales., There

was, however, a significant difference in the Transformn-
tion vs. Adaptoiions scale, Females n the Anglo sample



'
definitely score higher than the males (Table 10). This
indicates that Anglo females think present day education
is more of an adapting than a transforming mechanism.

This was the only scale and the only ethnic group where

sex was related to students!' attitudes.

o
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CHAPTER V

CONCLUSIONS ON HYPOTHESES

Of the eight hypotheses that were posed for this
study, seven were supported and one was not supnorted.
Hypothesis 1 was supported, stating United States students
are more individualistic in their reasons for going to
college. They attend college for personal and economic
reasons. The percentage concerned with the family's or
the nation's interest is very small., Asian students
attribute collective motivation for their college atten-
dance. These results are in agreement with previous
studies in the United States whose findings repori that
entering freshmen have had the same reasons for attending

college for many generations

seeking to achieve success
and a better way of life {Feldman and Newcomb, 1063:277).
In reference to existing literature on Asia, Blanchard

writes on the irmportance of the family in the Thai society

(Blanchard, 195%:421). 0Olga Lang emphasizes the strong

ties between the individual, family and socliety in China
(Lang, 19460 336-3071),

Hypothesis & was supported. It compares the cultural
varsus technicnal orientation students think the educated

Ny . PRI NS e Ty T4 T3 o~ v ey e Ty P N Y
person should hoave, Most Unitaed Statces students give nore



70
importance to the technical orientation of an educated
person than to broader cultural interests in 1life. This
is in accordance with the existing literature that in most
United States universities students think of education in
vocational terms. Preparation for a technical function or
a trade is the purpose of an education (Danish, 1966:
passim). There is less concern with personal growth, in-
quiry and the relationshipof the educated to other persons
and society as a whole. This would supprort Freire's and
Illich's theories that state that present day education

alienates man instead of integ

7]

rating him into the main-
stream of society. Iducation, instead of making man more
complete in 211 aspects of 1life, i.e., social participation
and self-expression, toends to separate him and to decrease
commnuniication. It seems that in Asia the students think
the educated person should have broader interests in their
lives apart from their careors. Asian students manifest
their opinion about American students being less informed
about current events (Pedram, 1350:31).

-~

Hypothesis 3 states that Asian students would favor
professionally oriented activities in the professors' role
while United Ztates students would favor the student

~

oriented activities, This was supported. Although the

o) . 4 oy S e L N T -~ R N~ T -~ ~ . LERO 4- 4 ey A
greater percentiee of tolth samples was found in the student

4

oriented catoerory

. e L. .
o owen o o stimificoont Aifforonas in
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the professors' orientation between United States students
and Asian students., A considerable number of Asian stu-
dents scored high on professional oriented activities, but
the Asian sample by itself is more student than profes-~
sionally oriented (see Table 3, p. 55). United States
students feel more favorable toward the professors being
more involved In student orlented activities rather than
professional activities. This finding indicaztes that
students benetfif more from a human, closer interaction with
professors. It scems that most teachers are always too
busy and have little or no time for students. The pro-
fessors are too occuried with academic work to share valu-
able experiences and points of wview with students. This
finding is in accord with previous studies where students
have manifested their desire to share more experiences

with thelr teachers. This hypothesis 2150 agrees with
Freire's and fllich's theories concerning the relation of
student-professor. Freire thinks there should be a
duality: student-teacher 2nd teacher-student. A dialogfue

between both persons =21llcows for a process of learning and

understanding, Increzsing the commmanication will bring as
a result a more human interacition.,

- . 5, .
iypothesis < wns supported. Asian studenis do per-

ceive a preater distance beftween themselves and thelr pro-

P N - e PR S - v 1Y~ 3 LN e . -
fessors than Amaericon studenno,  This finding supports the
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existing literature that revorts foreign students think
American teachers are more informal and that less respect
is observed in the student-teacher relationship in the
United States Iin contrast to Asis., The Asian social en-
vironment emphasizes formality «od respect to a greater
degree than the American socisxl norms,

Hypothesis 5 is also suppori-d since no significant
differences were found between lexican-Americans and Anglo
attitudes toward educztion - the teachers' role, the edu-

cated person, and university-student relations.

9
[OAY
6]

Hypothesis stating the hicher the family income, the
less students gquestion present day education, was not
supported. o significant differences were found between
students of low znd high incomes, with repgard to their
attitudes toward education.

Hypothesis 7V wnas supvorted. To test if students!
socioeconoriic status would 2ffect thelir reasons for going
to collere, four variables were analyred: family Iincome,
mother's years of education, father's years of education,
and father's occupntion. Hone of these variables affected
the original relationship between ethnicity and the reasons
to attend collese,

B I

b E Q ~ o . ~ 5 4 ~ 1,7 s ] e
iypothesis = wns supported since scx was nol related

et

to students! attliiudes Loward education, the Leachers!

role, ~nd the choractorisiics of an educnted person, or
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their opinion on student-university relations.
This study shows how the social environment influences

the students' disposition toward education and their roles

in society. These are factors that deserve study and con-

sideration when a change is Lrying to be introduced into

the education=2l or socinl systemn,

APPLICATIOING
This study can be 2applied in very broad, but never-

. ., ~ 1 R A - T
theless important ways:

[
-

;
{

1) The knowledse of how the social environment

fluences the individual will 2t least help to provide an

Aot 32 - - 4 - * . S P + -
widerstanding of the interaction tetwaen them,

the students' ovninion, shed light orn what aspects of edu-
piven major importance nowadays, and
which aspects ne=d <o be ermvhznsived. | It may be commendable
and inevitavle to nave different orientations in different
colleges.

3) Hypotheses 2 and L support some approaches Lo

education, a5 rFreir<e's z2nd I1llich's., The barrier veiween
»
student and professor apueazrs 2o crenie an unnecessary

S 4 N 3 o]
distance which 3tifles

P/)
:»o

more protound relationship. Gome
of the formalitics in cxistence could be done nway with,

certzin progroms and nroceodures could be implemented in



order Lo bring about a more active exchunge of ideas and
knowleds e between students and teachers, Students think
there is Loo much memorization involved in present day

education. They 2lco believe the communication belween

Iaa)

teachers and students is not meaningfml ‘he majority of
the students fersl thesze re areas where education needs
improvencnt, Marther research could indicate which modi-
fications would be more usaful o decrease menmorization,
superficlial commuication, 2%.c¢.

4} Most students agre=d thab educat

-
[N

on is oriented
toward mairntaining the statuas quo, instead of ennabling

- 4 Nt N v e Dot bt e b
them to tronsform sociciy. A more thorough investication

NPT = e v v Y ey e L <Al - v e Al -4 ‘ . i3 K
could nrovide moans thnt would enable students to partici-

- -3 ot oy e 4 -~y T oy A L Y SRy
ate actively In the maxin:s of thelir environment, Yost

Y W Lﬂ.xl

should ve ailowed more frocdom in thelir ascademic l1ives,

O
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SUGGESTICHS FOR FURTHER RESEARCH
The objective of this study was to direct a searching
inauiry of the educational system from the students' per-

it cross-cultural was to

[o
—

spective. The reason for making

03

s

test certain culturally bound values and to examine the
relationship between students' attitudes and their soci-
eties. The findings revealed in this study denote that

tti-

i~

the social milieu definitely affectis the students!
tudes toward educaition. Thus, the ¢ .tent to which the
social interaction of instisutions and underlying values
of society influence students' attitudes and goals is
worth pursuaing.

For further study larger samples are recommended, as
well as more specific orientation of lmprovements that are
to be made in the educational sys*em, This would enable
the researcher to make more appropriates conclusions and to
be more confident in his analysis., It would also be help-
ful if more ethaic sroups were represented. If enough
countries were included, they could be grouped according
to similar social aspects: economic, political, religious

More similarit

o5 anid dissimilarities could be manifested.

e
;

rments in one country, or for one ethni

on

Troup, revresent
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regrossion for another becaune of the differeoncess in

roals.  The culture and values of the soci-

attitudes and

e

ety should be takeon into account when the educaticonal
system 1s set up. Tt seeoms 50 2asy to adapt a model from
anotheor social systom.  The result many times is anxious

and frustrated stwionts. This study emphasizes the point

U

that most studonts would like to participate in desipgning
the university's peolicies. This is only logical since
they are the ones to bo bonofittod from the educatbtional
functions of the univoersity. It i3 also obvious that thoy
have valuable contributions $o make and that they have a
unigque porspective on the university. A doopsr and more
ISP

2 - -
TS50 1I 13

. ~4 ey o 2~ 3 . o - P - ~ 43
extensive analysis in coross-cultural oducation

itself.
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STUDENRT ATTITUDE QUISTIONIATRE
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The answers you oive Lo these questions will be Kept
strictly confidential., There is no way of identifying

this questionnzirs with youi. Please answer each question
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87

Father: 01 234567891011 12 13 14 15 27,28
16 17 18 18+

Mother: 012 3456789 10 11 12 13 14 15 29,30
16 17 18 18+

How many brothers and sisters do you have? 31

At the time you left home to attend the university,
how many people were living together in your home?

i

__ veople 32
What was the combined moathly income of these 34
peopls living together in your home? §__ 36,37

. What is the source of money support for your

university education this year? Estimate the
percentage contribution to the total from each
source,

Pamily and relatives __ % 39,40
Friends % 4i,42
Yourself, savings % 43,44
Parttime work N U5,46
Loans (borrowed funds) % 47,48
Other: (specify) % 49,50
Total  100%
What are your avproximate costs of attending the
university for nne year?
University fees $ 51,52,53
Roon $ 54,55,56
Food $ 57,58,59
Other $ 60,61,62
- Total 4 | 63,64, 65, 66
.,While attendlng the un1ve1s1ty, do you 1ive . o
~in a: Check one, 1) _ Private Room ;‘67;;‘

2 — Dorm1tory,' 3) TEoarding House
At Home ,ﬁg) Other' (Specify) ~
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18, Do you perform varttime work to earn money while
attending the university?
1) _Yes 0)__ Mo If yes, what kind 69
of work? 70
How much money do you earn per month?
71,72,73

BEFORE GOING FURTHER, READ THE FOLLOWING INSTRUCTIONS
CAREFULLY!!!

The questions in *the next section are all of the same
general type. Each aquestion involves your opinion about
items related to ycur university education. There are no
right or wrong answers to any of the questions and you
should sincerely answer them as you honestly feel. Answers
to the questions are made by circling a number from 1 to &,
These numbers are used so that you can show varying degrees
of intensity of feeling about the question item. For
example, a statement is listed. If you feel a very strong
disagreement with the statement, you will circle the 1; if
you disazree only mildly, circle the 2; if you agree,
circle 3; and if you agree very strongly, circle the 4,
There are other tyves of questions, but all will involve a
situation where different intensities of feeling can be
registered on a 1l-#4 scale,

Given below are some statements., For each of them,
indicate how strongly you agree or disagree by circling
the appropriate number (1-4) according to the scale below,

1. I strongly disagree with the statement.

2. I disagree with the statement.

3. I agree with the statement.

4, T strongly agree with the statement.
19. 1 2 3 4 The kind of job which I get after

obtaining my university degree is not
too important, t is the fact that I
can get a higher paying job by having
a university degree that is important. 5

20, 1 2 3 4 It is more important to work in an
occupation that one likes rather than
in a job that pays a high salary. 6

21. 1234 Unlversity students should compete
g . vigorously with each other in trying
 to obtain the nlgnest grades ln their ,
"courses.,~ = : R i e
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23.

2l

25.

26.

27 .

28.

29.

30.

31,

i

)

4

4

4

4

4

by

University students can learn from
each other by studying together, i.e.,
discussing course work, asking each
other questions, etc.

University students should have the
right to strike and not attend classes
as a protest against university poli-
cies which the majority of students
teel is unfair to them.

Attendance in university classes
should be optional for the student.

The university should concern itself
only with academic matters and not
wlth students'! behavior in their
residences.

University students should feel free
to disagree with the professor's
opinion in the classroon.

University students should feel free
to take a personal problem to a
teacher that he respects.

University students should not visit
professors in their offices since it
will appear they are seeking special
favors.

Education today is directed more
toward maintaining things as they
are rather than actually provoking
critical inquiry.

Education today vprovides man with the
means of ftransforming his environment
and not simply adapting to it.

Education today can be compared to a

‘bank account where one deposits facts

a'.d regurgitates 1nformation during

examinations.

k‘Mosn courses in the unlversi,y requlre‘
- much menory of details and too. llttle
‘ problem—s01V1ng ability :

89
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12

13
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15

16

17
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33. 12 3 4 Present day education involves
superficial communication; learning
requires a nmore meaningful dialogue
between students and teachers, 1<

34, 12 34 Class discussion is generally useless;
there is little value listening to
other students who usually know
little about the subject matter. 20

Listed below are scveral reasons which students might
have for wanting to complete 2 Bachelor's degree program
in the University. How important are these reasons to you
and how important do you think they are for the majority
of other university students? Answer by circling the
appropriate number (1-4) according to the scale listed.

1. This is not a reason at all,
2. Tnis is a partial reason, but not an
important reason.
3. This is an important reason.
L, This is a very important and compelling reason.

How you think

the majority of How you feel
students feel - Reason about it
35. 12 34 To gain social prestige. 1234 21,22

36, 12 3 U4 Because it will help me get
a higher paying job. 1234 23,24

37. 12 3 4 Because my family wants me 1 2 3 4 25,26
to.

38. 12 34 Because I want the versonal 1 2 3 4 27,28
satisfaction of having more
Knowledge.

39, 1 2 3 4 Because it will enable me 1234 29,30
to avoid hard and dirty work
in life.

N

40, 12 34 Because it will prepare me 1 2

; 4 31,32
- to be a better citizen.,
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Listed below are activities in which a university
professor might engage. To what extent do you feel a uni-
versity professor has a responsibility to perform in the
various areas? Answer by circling the appropriate number
according to the scale given.

A university has:

1. No obligation whatsoever in this area,.

2. Some resvonsibility to perform in this area.

3. A definite responsibility to perform in this area.

., An absolute obligation to perform in this area.
b1, 1234 Engage in conducting research. 33

42, 1 2 3 4 Engage in discussing career oppor-
tunities with students. 34

43, 1 2 3 4 Engage in helping students with their

personal problems. 35
Gy, 1 2 3 4 Engage in extracurricular activities
with students (clubs, etc.). 36

s, 1 2 3 4  Engage in extension activities by
ctalking to farmer or other civic
groups. 37

46, 1 2 3 4  Engage in political activity. 38

This question concerns the characteristics or attri-
butes which educated peorle may possess. What do yocu think
is the responsibility of the university in contributing to
the development of the attributes listed below? Answer by
circling the appropriate number (1-14).

The university:

1. Has no obligation to help develop this attribute.

2. Should contribute a little bit to deveclopment of
this attribute.

3, Should contribute quite a bit to the develovment

, of this attribute.

I, Has a definite obligation in contributing to
development of this attribute,

The educated man:

ih?;f.l 23 u~_fEXamines traditional véiues_criﬁiééilj{ ‘39; )_,jf1‘
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1 2 34 Hes specialized, technical knowledge in
scme area which allows him to perform
a Job and thus earn money to support
himself and his family. 40

12 34 Has a wide scope of general knowledge
in subjects other than his specialty,
and appreciates the contribution made
to society by all areas of study. 41

1234 Has some absorbing personal goals,
hobbies, interests, and sources of
satisfaction. 43

NOW THE TYPE OF QUESTION CHANGES. READ EACH ONE CAREFULLY!

51.

52.

53.

54,

lﬂlagricultural engineering, etc, Liberal educauion is f;'}‘
rdeflned as that education which allows people to galn S

Which of the following best fits your concept of U4l
achievement for the university student? Check one,

1)___The level of achievement for a university
student 1s not important as long as he qualified
for his diploma.

2)___A university student should achieve nearer the
ave-age of his fellow students and not be con~
spicuously higher than the majority of other
students.

3)___A university student should achieve to the
" highest level of his ability.,

What was your grade point average for your 45,06
first semester? ~

Now in terms of your concept of and motivation for
achievement, estimate where you will be satisfied
to stand in your class at graduation time. (In
terms of those graduating. Assume that people in
all of these groups will receive a degree.).

l ____Top quarter 3 Top three quarters
—___Top half It Bottom quarter 4

Vocational-type education is defined as that educa-
tion which prepares a person to do a rather specific
Job. PFor students in agricultural curricula, exam-

~ ples of subjects included would be animal husbandry,

agronomy, horticulture, agricultural economics,
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56.

more of the personal satisfactions in life, get a
wide scope of general knowledie, and appreciate the
contributions made to society by other areas of
study. For students in agricultural curricula, this
would include psychology, history, literature, soc-
iology, etc. What would you recommend as to the
composition of the curriculum requirements for uni-
versity students in Colleges of Agriculture? Checkl8
one, }

1)___100% vocational type courses and no liberal
arts courses.

2)__ 75% vocational type ~ourses ani 25% liberal
arts courses.

3)____50% vocational typs courses and 50% liberal
arts courses.

by 25% vocational type courses and 75% liberal
arts courses.

5)___No vocational type courses and 100% liberal
arts courses.

With which of the following statements do you most
agree? Check one. 49

1) The university should be highly selective on
its admission policy and take only those who
are capable of completing a B. S, degree,

2) The university should not be very selective
onn admission policy but should have rather
rigid and high requirements which will eliminate

the poorer students before graduation.

With which of the following statements do you most
agree? Check one. 5C
1) The university should give degrees to everyone
who attends classes for four years, and not
pay so much attention to requirements and
grades.
2L___The university should give degrees only to
those who achieve high standards of academic
excellence, even if many students must leave
without a degree.

L ]
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Aruitoxt provided by Eic:

57 .

58.

94

Rank the following in terms of thelr importance to
you with regard to your rfuture occupation. Place a
1 in front of the most important one, a 2 in front
of the next most important, a 3 in front of the next,
and a 4 in front of the one of least importance to
you.

Salary (income per year) 51
__Security (little chance of losing Jjob) 52
_ Socilal prestige afforded to you by
having the Jjob.,. 53
Interest in the actual work performed
in your job. 54

Listed below are three kinds of aptitudes wnich
university students should try to develop during
their university study. How do you feel about their
relative importance? Place a 1 in front of the one
which you hope to develop the best or the one you
feel is most important to developr. Place a 2 in
front of the one of next importance, and a 3 in front
of the one you feel is least important.

Gaining Knowledge by mermorizing facts. 55
Gaining ability to reason abstractly. 56
Gaining competence in solving problems. 57



