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PREFACE

On November S5Sth. 1973, the Director General of Vanier College,
J. A. Shanahan, presented to the College's Board of Governors a proposal
calling for the creation of a College Goals Committee with the mandate
to develop a Statement of Goals for Vanier and to present a report to

the Board of Governors by May lst, 1974,

At that time Mr. Shanahan declared,

The time has now come for the College
community to evaluate, and to establish,
priorities upon which the future will be based.
This step is particularly critical for 1t

i3 recognized that resources will be

limited. No longer wil) it be possible,

1f indeed it ever was, to initiate activity
without having first analyzed its

objectives,

It was also pointed out that the Superior Council of FEducation, at
the request of the Education Minister, was embarking upon a major study
of the CEGEP system and that the resulting recommendations would undoubtedly
have a profound effect on the College. Surely Vanier would be in a better

position to cope with them if it had first developed a clear profile of {ts



own objectives.

At that November meeting the proposal was adopted and by the eund

of the month the College Goals Committee had been established, consisting

of the following members:

Dr. Robert Levine, Representative, Board of Governors
Roland Wensley, Representative, Academic Council
Diana Kertland, Representative, Management Council
Bruce Morgan, Representative, Community Council
Wiiliam Young, Representative, Senior Administration

William Young was asked to chair the committee.

Very early the committee decided to add to its membership and
the Snowdon Campus was invited to send two reprvesentatives. Richard
Chalifoux and Roger Buckley were named, although Roger resigned shortly
afterwards. In February Bruce Morgan left the committee and was replaced
by another student member, Allen Mendel. The Director General worked
closely with the committee, attending most of fts meetiupgs in the first

ronihig.

The committee me® on a weekly basis beginninyg November 30th.. As
it was immediately apparent that it could not succeed in its task without
the dactive support of the Vanier community, it began planning those
activities which would provide this support. 1In early January an initial

brainstorming segsion involving about thirty-five members of the Vanier



community was held. It proved to be fruitful for many of the major
concerns to be repeated in the subsequent months were first indicated

here.

The major phase of the consultative process began in February
with the launching of "Operation Signpost''. At that time members of
the College community participated in radio 'phone-in shows', held
public seminars, talked with the public via a telephone 'llot-Line', and
invited Dr. Terry O'Banion from the University of Illinois to animate a
series of discussions on future directions of the College. In addition
a major Institutional Goals Inventory was prepared egpecially for Vanier
by Dr. Janet Donald of McGI1ll University, with the permission of the
Fducational Testing Service, Princeton, New Jersey. The questionnaire
was administered to both the internal and external community, and its
results were tabulated by the College Computer Center and analyzed by

Dr. Bonald. (ier complete report can be found in the Appendix: Page 75 )

The results of these activities were collected and sorted, and a
pattern of distinct goal areas began to emerge. These were presented
to the Colleye community for consideration at a Pedagogical Day held
on the Ste. Croix Campus April 17th. 1974, and at informal sessions held
simultaneously on the Snowdon Campus. The purpose of this exercise
was to encourace participants to reflect upon the relative importance

of each of the goal areas.




Subsequent to this, the committee again coantinued to meet attempting
to find an order within the data in 1ts possession. This report {is

the result,

We apologize for its length, However, we have found that as this
{s the first exercise of its type in which Vanier has enpgaged there 1is
indeed a preat deal to be said. We have made every effort to be concise

and have elimtnated many points which might well have been included.

We have also attempted to develop a format of reporting that
would make identifying the salient points as simple as possible. Thus
at the end of each chapter we have included a listing of the recommendations
found within. We alsn list the Goal Areas, and their “Major and Sub-Goals
genarately, and further present the main body of Goal Statements and
Means in tabulated forml. Nevertheless we hope that the reader will not
content himself with skipping from recommendation to recommendation but

will talie the time to read the report carefully and critically.

We would also point out that the Annendix cantains not only
Dr. Donald’'s analvsias of the Vanier College Goals Inventnry, but also
other relevant documents. We have in addition included a Libliography

of those materials we consulted, as well as a refercnce 1ist.

See Appendix - p. 51




The committee 1s grateful to those many members of our College
community, both internal and external, who through their participation,
their ideas, and their initiative, provided‘us with much needed support
and direction. Further we would like to offer thanks to the Internal
Communications/Animation group within Student Services for rendering
so many invaluable services throughout the whole of our operation and,
finally, an expression of appreciation must be offered to Susan lloward

who so graciously provided us with typing services.

As Chairman of the College Goals Committee, 1 wish to extend to
each of our members my heart-felt appreciation for the many long and
arduous hours, frequently sustained by only the most meagre of sandwiches
and black coffee, that have culminated in the presentation of this
Statement of Goals. On behalf of the other members of the committee, I
especially want to thank Diana Kertland and Roland wensle§, who, when
things became darkest and most bleak, time after time, provided us

with the light at the end of the tunnel.

Respectfully submitted,

William A. Young, Chairman

Vanier College Goals Committee

May 15, 1974
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CHAPTER ¢
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BACKGROUNDER

An Introduction to the Statement of Goals

In its first Academic Calendar, published in the fall of 1970,

Vanler College introduced {tself to the community {n the following way:

VANIER COLLEGE
CEGEP

In 1967, with the passage of the General and
Vocational Colleges Act, the Province of Quehec
moved into the mainstream of community college
education. The Act sets forth the bhasis for
the creation of public educational corporations
whose primary goal is the opening of many
avenues for the comprehensive and intensive
schooling of the community's citizenry.

From this initiative came the estahlishment

of a network of regionally dispersed colleges
which are popularly called CHEGEPs. These
ingtitutions, subsidized 1007 by the provincial
povernment, provide tuition-free education for
all Quebec citizens who have completed secondary
studies and who can meet the academic standards
for successful completion nof the collegial
programme. lhegse CEGEPs offer both a two-year
stream that leads to university entrance and a
three-year vocational stream. The latter
{ncludes a selection of professional and
technological options, which channel i{nto the
hroad labor market. The CEGLPs also serxrve as

a framework from which a rar-reaching programme

13



of continuing education can develop.

Vanier College, the second English-language

CEGEP 1in the province of Quebec, was incorporated
in March, 1970. With 1{ts thirty-three sister
colleges 1t will attempt to realf{ze the guiding
principle of the Parent Royal Commission on
Education which asserted that every Quebec

citizen has the right to obtain an education
in accordance with his or her wishes and capacity.

Vanier College, much as did Topsy, just grew. And grew! And grew!
And because it grew so rapidly, and at such a frantic pace, those charged
with the responsibility of overseeing its growth were forced to concern
themselves with the immediate. This imposed such demands on their energy
and time that it was virtually impossible to enter into an exercise of
goal setting or long range planning. The consequence was that the nature
of Vanier College today came about by our "just growing'. Our patterns
and procedures, our attitudes and style, are not the result of a carefully
considered plan put rationally into operation, but rather the compilation

of a number of individual choices made over the past four years,

While these choices were made within thte framework of a Vanier
philosophy and a spirit of community, if one looks at the College's profile
today, one 13 forced to admit that there are inconsistencies, and, in some

ingtances, evidence of a lack of clear direction.

The mission of the College Goals Committee has been to work towards
providing the necessary direction, and reconciling the incongistencies.

. A o A’ A . s o D T D o T e o o G . = e . = S e s S M ol P M WS o T - S ol s e - e o o A

L Calendar: 1970/71 Vanter College: Vanier College, College of General
o and Vocational Education; Montreal, P. Q. 1970. P. 1.
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Within the report we recommend that the College pursue the

following Dominant Goal Areas:

L. Personal Development throuzh the Educational
Process
11. The College and the Community

II1I. Research and Development

iv. Governance and Administration

Within each of the Dominant Goal Areas are statements of Major
Goals. To a large degree these represent verbal abstractions. However
thev can be enormously useful as conceptual tools in deliberating,
determining and evaluating policy and practice within the College. They
are meant to represent targets towards which the College should continuallv

aim.

Further within each of the Major Goals we have enunciated a number
of Sub Goals which if followed could lead to the realization of the Major
Goal. Beyond this we have attempted to be more specific still. Because
we were requested to bolster our abstract recommendations with precise
proposals, we have included with most of the Sub Goals a series of Means:
steps which are possible and practical, and which are consistent with
the Goals to which they are aligned.1

Hlowever we must emphasize that the suggested Means and even Sub-

Goals are presented as illustrations only and should not be assumed to

be comprehensive. Althouph our consultation was widespread and the

Appendix - n., S1



documents researched were many, and while we have indicated all of those
things which were demonstrated to be of importance, we do in no way claim
to have all the answera. There are undoubtedly gaps and omissions in our
presentation. Nonetheless we do believe that this report repredgents a
practical blueprint for Vanier College.

Therefore, we would urge that upon the acceptance of this report
by the Board of Governurs it be made availoble for discussion within the
College, and that every member of the Vanier community be asked to bear

in mind its recommendations both in developing and enacting poliey.

Further we would recommend that the Board eatablish and provide
adequate resources to a number of Task Forces, each to be concerned with
Major and/or Sub Goal areas, and charged with the responsibility of
developing, within a precise time frame, operational plans which will
ensure the {integration of the Major Goals into Vanier's way of life.
These task forces must reflect the many components of the Vanier
Community, and most definitely must involve representation from both
campuses. If this can be done, and followed-up, supported by an
administrative structure comuitted to facilitate the achievement of the

College's Goals, the efforts of this committee will have been worthwhile.

RECOMMENDATIONS

- B8t et > m - 0n

1. That this report be widely circulated throughout the Vanier Community.

2. That members of the Vanier Community be requested to bear {n mind its
recommendations both in developing and in carrying out policy.

16
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3.

4,

That Task Forces reflecting all aspects of the Vanier Community
be created to develop operational plans whiich will ensure the
fntegration of Vanier Goals within {ts Life style.

That these Task Forces have the necessarv resources at their
disposal.

That the College's administrative structures be committed to
facilitate the achievement of Vanier's Goals.

17//8



CHAPTER®R I 1

. . o a ————

OVERVIEW
Broad Guidelines within which the Statement of
Goals must be considered

As the reader is aware, the approach taken by the College Goals
Committee was to develop a statement of Ccllege Goals by consultation.
The manv public meetings, the Pedagogical NDays, and of course the Goals
Inventory all provided us with the {input that led to the recommendations
we will be making in the following chapter.

While we were most satisfied with this procedure, we recognize
that there is a risk inherent in consultaticn. Because everyone who
contrtbuted to the Committee is verv much a part of the Vanier Community,
their views tenled to relate directlv to Vanler's current situation,
Thelr recommendations for the most part were either in support of those
things we do weil, or to suggest modifications of present patterns. There
{s nothing wrong with this, but the Committee feels that If we were to
do nothing more than render orderly and logical our current situation, and
this was in fact considered to he part of our mission, our work would be
incomplete.

The challenge facding Vanier {s greater than aimply putting our
house in order. We must be prepared to consider dramatic change; we

must be ready to re-examine the verv roots of our institution, and we

19



must all be willing to re-define our roles at Vanicr to be consistent

with the GoAdls -~ and potential of our College. We must gee Vanler as

a unity within which all our functio=s have meaning, rather than as a
backdrop permitring our particular interests ro claim centre stage. There
comes the time when we must stand back and look at the whole. If we

can do this, and if we can see Vanier's Goals in this context, we can

then demand of ourselves and the College, that we attain standards of

excellence.

[t 18 with this in mind that we offer an overview of the Goal

Statements.

Vanier College 18 a multi-campus public College providing General
and Vocational Education (CEGEP) and what ever Goals it sets for itself
must be consistent with the purpose of CEGEP's as defined by the government.
Our Statements of Goals are presented with this reality in mind and so must
they be interpreted. When the Board of Governors creates Task Forces to
work from these Statements, we would ask that they remain particularly

gensitive to this fact.

I1f there 1s one goal that Vanier College must pursue with unfailing
zeal 1t 13 to foster the personal development of the individual, through
the educational process (learning to be), and the importance we attach:
to this goal cau be measured by the extensive elaboration we have given

it!

20



However, If {t i3 to ever be achieved all members of the College
must be prepared to work in good faith, While Means, and even Sub-Goals
may diffor widely, all College members must be united in their desire to
achieve the Dominant Goal itself. This in turn means that behaviour
which i3 in opposition to this must be declared to be unacceptable, and
modified.

The implicattons of this statement are immense. In the suggestion
that adequate checks and balances exist if we are to think of reaching
our goals, lies the assumption that all members of Vanier College are
nrepared to accept the concepts of 'responsibil ty”’ and "‘accountability"”
which are discussed at length within the Goal Area ''Governance and

Administration".1

Vanier College must exist as an open and democratic institutdon.
As such, 1ts members must accept that they are part of a community and
their actions continually affect others. Therefore while we strongly
recommend that our enerfiies be directed to the development of the
individual, we do so only with the understanding that all College members
will recognize and respond to the responsibilities «f the individual

within our educational comnunity.

The right to he an i{ndividual i{s not an absonlute right., Unless

its lim{tations are rccognized, the negative effect of Individuals or

small groupings 'doing their own thing” {n opponsition to the stated

Goals of the College will of course make the examination and attempted
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implementation of those Goals impossible, and indeed a mockery of real
educational planning. Thus we must urge that every member of Vanier College
be prepared to enter into the spirit of community, and if, as the Goals
Inventory suggests, thzre 1s a need to define "community' this must be

done at once.

It {3 not novel to .suggest that Vanier funtion as an open and
democratic institution. In fact this has always been one of our Goals.
tlowever as the Goals Inventory demonstrates, College members do not feel
that it has been achieved.2 On the one hand there 1s the declaration that
the democratic process inhibits change Ly slowing everything down to
a snail's pace, while on the other 1is found the critic¢ism that the College
administration is too ready to make decisions that are insensitive to
the real needs of the institution. This has led to a lack of faith in the
existing structure and a reliance on alternate and in some cases
destructive avenues bein;; followed by individuals seeking decisions
that favour their self-interests. Some of this could be countered 1if
a gpirit of community were to develop at Vanier, to be sure, but other

concrete measures are also required.

Among the difficulties that have continually haunted Vanier have

been our consistent failure to distinguish between the formulation of policy

and the implementation of policy, and our reluctance to hold individuals

and groupings responsible for their decisions and/or actions.

- tet o vm o ma o o o 8 o e o w— . o s et v m nm e m - e e .k - > 8 om % e A= o A8 e 8 e et Ad et ) AR e

Vanier [astitutional Goals Inveatory - Report of Results; Denald, J. - Mav
1974 - P, 116; 150.
Donald, P. 112
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The process of making policy should be as open as possible, as
democratic as possible, and everyone should have access, either directly
or through representation, to those bodies which make policy. lowever,
cnce agreements have been worked out, their implementation must be left
Eo administrative officers expected to function with speed, fairness and
firmness. How well they do this must be subject to orderly and thorough
review. In the same wav, the grouping setting the policy must also be
held responsihle for 1its decisions. The College can no more live with
bad policy simply because the committee which bequeathed it has disbanded,

any more than it can accommodate inadequate administrative performance.

If the distinction hetween policy formulation and policy implementation
can be maintained, 1t then becomes possible to more clearlv define the
roles of the oificers and councils, and other committees and persons that
comprise the policy making and policy implementing machinery. It has
been the failure to do this, rather than the constitution of these
organisms, that has led to uncertainty and an apparent lack of leadership,
creating the vacuum in which vested interests too often establish

themselves.

We are living in a time of intense social and tecinolognical
change, and we must improve our capacity to cope with this phenomena,
Too frequentlv we as educators back into the future, eves firmly fixed
on the past. inhibiting innovation by holding to systems and assumptions

that have long ceased to be relevant.

23



¥e can tolerate this no longer. If we wish education to be
meaningful, if we wish to pursue the goal of Personal Development, our
administrat{ve structures and indeed our attitudes and actions must be
oriented toward the future, toward accommodating change. We must insist
that education not be separated from life and we must not be reluctant

to take new initiatives. Above all we must not permit ourselves to become

incased within an intellectual ivory tower.

I would contend, in fact, that no educatfonal
institution today can set sensible goals or do
an effective job until its members - from
chancellor or principal down to the newest
faculty cecruit, not to mention its students -
subject their own assumptions about tomorrow
to critical analysis. For their shared or
collective image of the future dominates
the decisions made in the institution .

/
All of this suggests that we must be flexible. We cannot hold

myopically to any single philosophy of education. If our goals are clear,
and clearly understood - ft will be possible for students to plug into
the College at manv levels, with a wide cholce of educational experiences

waiting for them once they are there.

For after all, it i{s to the students that we owe our primary
allegiance. The College exists to provide them with the environment
in which they may ledrn, a reality that we nuat never permit ourselves
to ignore. Their needs and desires, their fundamental human rights, and
the consideration of how these can most adequately be met, must form the

basis for any Statement of Goals.
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Toffler, Alan: ed. Learning for Tomorrow: The Role of the Future in
Education.
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On the whole, the standpoint which {s still

prevalent among educators consists of thinking

that the student, the man as he exists fundamentally,
is not very inventive or inclined to exert

himself, that he must be constantly controlled

and subjected to discipline and norms, and that

only a few individuals possess the gifts of
imagination and ingenuity,.and the ability

to pursue lengthy studies.

One shudders at the thought that this generalization might be
valid in some educational gystems. One cannot accept it for Vanier.

Never within our scheme of things can we allow students to occupy

second place.

As a final word, we must return to our demand that members of
the Collepe never become so preoccupied with their specific tasks or

interests that they lose sight of the unity which is Vanier, or of {ts

Goals.

Inchworm, inchworm,
measuring the marigolds,
You and you arithmetic
vou'll probably go far,

Inchwe::  inchworm,
measuring the marigolds,
Seems to me, vou'd stop and
How beautiful thevy are!

,8ee,
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1 Educational Activity: Annual Report 1969/70 Superior Council of Education,
Province of Quebec. March 1971, P. 35

Frank Loesser, from his delightful song, 'Inchworm'" written for the
Broadway musical llans Christian Anderssen.
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RECOMMENDAT IONS

1. That in the performance of their daily tasks, all members of
the institution be urged to remain conscious of the unity that
is Vanier College, and of its Goals.

2, That Vanier College, in establishing its Goals remain cognizant
of the fact that it 1is:

a) A College of General and Vocational Education (CEGEP)
b) A multi-campus College. ‘

3. That all members of the College unite {n the desire to pursue
the institution's goals.

4, That in the pursult of those goals all members of the College
must recognize their responsibilities to others as well ag the
limitations of their own "absolute" rights.

5. That the concept "Vanier Community'" be defined, and applied,
{n concrete terms.

6. That the roles of policy-making and policy-implementation organisms
within the College be clearly defined - and that once this 1is
done, they function according to these definitions.

7. That the attitudes, and actions of groups and individuals within
Vanier be firmly fixed on the future, and that change based
on a realistic appraisal of students' needs, become an accepted
part of our way of life.

8. That the College not hoid to any single philosophvy of education,
but remain flexible.

9, That in the pursuit of College Goals, the needs and wishes of
students be assigned a top priority.

26




CHAPTER I 11

iy o . . (T Bt

A STATEMENT OF COLLEGE GOALS

Within this chapter we present the following:

1) a listing of Major Goals in order of
priority
i1) a commentary

111) a listing of Major and Sub-Goals in order
of priority

27/9»3



THE MAJOR GOALS -~ in order of priority

I GOAL AREA: PERSONAL DEVELOPMENT THROUGH THE EDUCATIONAL PROCESS

DOMINANT GOAL: That Vanier College, through the educational
process provide the means by which a student
may acquire the knowledge, intellectual skills,
traits, and attitudes to live a personally
satisfying life.

MAJOR GOAL: That Vanier College provide ample opportunity for each student
to define personal goals and have access to flexible means
to achieve them, Those means should include processes
designed to enhance and develop the sense of self-worth
and self-confidence.

That the concept ''balanced curriculum” 1 at Vanier College
should include attitudes about learning and also gpecific
learning skills. This would include familiarity with
research and problem solving method, the ability to
synthesize knowledge from many sources, the capacity for
self-directed learning, and a commitment to life-long
learning,

That Vanier College continue t¢ offer, and study the
extension of, career programmes as part of the CEGEP
curriculum,

That Vanier College institute a balanced curriculum based
upon a commitment to the principle of "general education"?
within a unique CEGEP setting, while remaining cognizant
of the role of the College in preparing students both for
further education and the world of work.

That Vanier College stress both the development of cultural
and aesthetic awarencss, as well as general physical

fitness.
See definition of Balanced Ourriculum - . 51
2 See definition of General Education - p. 51
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l 1I. | ¢0AL'AREA; ;Hg-C;LLEGE AND THE EXTERNAL COMMUNITY 1
MAJOR GOAL: That Vanier College strive to realize it: potential as a
community college.
{‘—;;;j‘ GOA%_;%%?:_#EE;E;;;ETAND DEVELO?;;NT _J
MAJOR GOAL: That Vanier College encourage the development of research

centered on the pedagogical and organizational problems
of the collegial sector so as to facilitate achlevement
of College Goals.

Iv. GOAL AREA: GOVERNANCE AND ADMINISTRATIOQvil

MAJOR GOAL: That Vanier College develop an effective and efficient
system of governance and administration which #f11l
facilitate the achievement of College Goals.

e - . T o B " = = ot o " N i 1 o o M " A o " e hn 5 i e o e " o ol Tt 0 e e O A A ot 0 e - -

L See definition of External Comnunity - p. A3
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A STATEMENT OF COLLEGE GOALS - a commentary

U T e e e a1 e - P e e i o = S 4 a et Ul 4 T a2t o

There 18 no doubt in the min&s of the members of the College
inals Committec that the concerns expressed most frequently throughout the
consultative period, lay in the realm of pedagogy. All the evidence,
especially the results of the Goals Pedapogical Day and the Inventory
questionnaire, point to the need for clarification in this area. The
reader will note that Recomnendation #3 of Dr. Donald's Report gtates that
‘the College should assign a high priority to the delineation of pedagogical
goals and to supplying the means to support these goals,"1 while her
f{rst Recommendation requests a 'clarification of the actual importance
attached to academic development , . ."2. Recommendation #4 calls for
an investigation by all members of the Vanier community, at length and

in depth, of the question of individual personal development.

It ts from this base that the first Goal Area, ''Personal Development
through the Educational Process’™ (learning to be), and its Dominant Goal
are drawn. The learner 1s the agent of his own education, and what he
learns only has value as it influences or changes him -~ as it helps him

"learn to bhecome'': as {t helps him "'be™

Because the expressions "'Balanced Curriculum' and '"General Education"

recurr frequentlv we have attempted to Jefine both. 3 Please note that

o e e e e e e et e m e ek e et e e S e e A A S A A e e e s mA e e o e e e A A . A At Rt e e s S A e a e A A o o am —

1 NDonald : »n. 149

Donald : n. 149
See p. 51 31



'Ceneral tducatlon” aa we have defined {t has a very hroad meaning and
ts applicable cqually to either 'general' or ''vocational cducation’ as

understood within the acronym "CEGEP".

GOAL AREA: PLERSONAL DEVELOPMENT THROUGH THE EDUCATIONAL PROCESS (learning to be)

This Goal Area is the only one in which is found more than one
Major Goal - and this again is an indication of the importance we attach

to 1t.

The first Major Goal requires the College to provide students with
ample opportunity to define personal poals, enhancing and developing
their senses of gself-worth and self-confidence in the process and we
suggest that much of thig be offered within the core programme. Numerous
other suggestions for the Collegae to cxamine are presented within both
Sub-Goala and ‘teans. It should be noted that we indiscriminately list those
activities to be pursued within the classroom with those occupving a broader
stage. If the College 1s to emphasize ''learning' we raugt accept that 1t is

a continuous nrocess and act accordingly.

The final Sub-Goal of this first fajor Goal recognizes that in an
{nstitution as large as Vanier we tend to be overwhelmed by size. Consequently
we withdraw into comfortable and famiiiar - hur restricted - pattarns, resulting
{n a College in which most of 1its members are strangers to each other. Ve
nresent several ways {n which greater {nteraction can be promoted in order

to encourage pnersonal growth, and we cspecially urge that a study group




be established to explore methods of reducing the negative impact of

silze on the College - including a careful consideration of the concept

of '"clustering'.

The second Mafor Goal in this area recommends that the concept
"Balanced Curriculum’ should include attitudes about learning and specific
learning skills. This is presented in three Sub~Goals including one which
requests that remedial and developmental programmes in basic skills be

given a high priority,

Major Goal #3 1s a re-affirmation of the College's commitment to
vocational education. and we suggest that Vanier must continually consider
the possibility of extendin;; its present offerings. Further we place
a high prioritvy on vocational counselling and the distribution of information
ahout vocational programmes.

We also recommend that the College give serious studv to the document

A Brief to the Superior Council of lducation on the Present State and Future

Directions of the CEGEP submitted by Francis P. Greaney for members of
the Snowdon Campus of Vanier College.2 It raises major questions in this
area, and makes preclse recommendations, and out of it could come new
directions for our institutionm.

The Goals Committee feels that an cngoing examination of Vocational
Lducation nust take place within the College. There {3 a need to explore
the potential of Career Programmes. We rnust also study the degree of

co-ordination possible between this sector and Continuing Lducation in

2 See Appendix - p. 159
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providing re-training facilities and in responding to requests for assistance
from the external comnunity. And, once and for all, we must have a realistic

appraisal of the sgpecial 'problems”

that Careers pose for Vanier.

The fourth Major Goal recommends that the College institute a
balanced curriculum based on a commitment to general education, as well
as making specific reference to the role of the College in preparing students

both for further education and the world of work.

Most of the Means found within this section deal with specific
elements relating to administrative and curricular change. towever, the
reader is urged to give serious consideration to Sub-Goal 4.2 for here
we recommend tha% all graduating students be required to he functionally

bilingual and familiar with the culture of Quebec.

The final Major Goal asks the College to stress both the
development of cultural and aesthetic awareness and general physical

f{tness.

GOAL AREA: THE COLLEGE AND THE EXTERNAL COMMUNITY ]

—

This Goal Area works from the assumption that Vanier should be
a Community College and as such must begin to meet {ts responsibilfties

to the communitv more effectivelv.
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We would caution the reader that this section does not deal
exclusively with Continuing Education. Within its Sub-Goals {s a call to
study the many implications of a possible policy of open admigsions, and
to develop a more effective mechanism of liaison with High Schools and
universities, as well as business, industry and government. We also
recommend that Vanier assume more educational leadership within the community,

and that its resources and services be made nore generally available.

e = o - —— e

lGOAL AREA: RESEARCH AND DEVELOPMENT

Our presentation here {3 very straightforward, reflecting the need
for research centred on the pedagogical and organizational problems of the

colleglal sector so as to faclilitate achievement of College Goals.1

We recommend that research be co-ordinated by a Director of

Innovation, Research and Development and that he be provided with the

necessary resources to ensure that he may properly serve the College. We
also suggest that the fate of all research projects should be determined
by means of a systematic evaluation procedure. We further recommend that
sound research methods should be amploved in the regular evaluation of

all College programmes.

GOAL AREA: GOVERNANCE AND ADMINISTRATION

Here our reference 1s to those systems of governance and administration

the College will require to faci{litate the achfevement of College Goals.

- - > Tt - i o i S P i D B (Y P o S M i sk S $AE e g P M e e B A P s ) g Jat ot T A - -

For a somewhat different perspective see Donald: p, 97, 146
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[t includes a restatement of the need to insure that gzovernance
structures reflect the concerns of the Vanier Community and requests that
this be made possible by fostering maximum participation bv College
members, It also expresses a need for the efficient administraiion of

all Colleve policy.

We also request that the College accept the principle of account-
abiiity which infers that our policies and procedures should be frequently

evaluated,

Finally, and as a fitting conclusion, we recommend that the
College regularly examine its Goals to determine whether they are being

achlieved, as well as periodically review the Goals themselves,

We now direct the reader to the Major recommendations of this
repoyt: those Major and Sub-Goals, which we feel should be subscribed

to by the College. Please note that in the Appendix is found the complete

listing of Goals and Means. (p. 51)



The Major Goais with their Sub Goals - in order of priority

Pt e st . R —

I. GOAL AREA: PERSONAL DEVELOPMENT THROUGH TuYX EDUCATIONAL
PROCESS (Learning to be)

e

DOMINANT GOAL: That Vanier College, through the educational
process, provide the means by which a student
may acquire the knowledge, intellectual skills,
traits and attitudes to live a personally satisfying

life,
MAJOR GOAL:

1. That Vanier Collcge provide amnle opportunity for each
student to define personal goals and have access to flexible
means to achieve them. These means should include
processes designed to enhance and develop the sense of
self-worth and self-confidence.

SUB GOAL:

1.1 That each student be given the opportunity of
developing his own personal goals and be provided
with means of achieving them.

1.2 That students be encouraged to achieve deeper
levels of self-understanding.

1.3 That students be provided with the opuportunity
of making a meaningful contribution to the College
and the Community in order to enhance and develop
a sense of self-worth and self-confidence.

1.4 That a climate of easy interaction among all
persons and groups within the College be fostered
in order to promote personal growth.

MAJOR GOAL:

2. That the concept '"balanced curriculum' at Vanier College
should include atti{tudes ahout learning and also specific
learning skills. This would include familiarity with
research and problem solving methods, the ahility to
synthesize knowledge from many sources, the capacity for
self-directed learrning, and a commitment to life-long
learning.
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SUB GOAL:
2.1 That teachers be cognizant that attitudes are
"caught not taught™.

2.2 That without undue restriction of choice, specific
learning skills become part of the general education
of every Vanier student.

2.3 That Vanier College provide remedial or developmental
programmes Iin basic skills.

MAJOR GOAL:
3. That Vanler College continue to offer, and study the extension
of, career programmes ag part of the CEGEP curriculum.
SUB GOAL:.

3.1 That Vanier College study the extensi{on of career
programmes regularly, and in depth.

3.2 That Vaniler College offer maximum assistance to
students in planning their vocational goals.

3.3 That Vanier College strive to bring careers education
into closer conformity with the objectives and spirit
of general education.

MAJOR GOAL:
h, That Vanier College institute a balanced curriculum based on a
cormitment to the principle of general education within a unique

CEGEP setting, while remaining congnizant of the role of the College

in preparing students both for further education and for the world

of work.
SUB, GOAL:

4,1 That Vanier College move towards the ideals of ''general
education’ and "'balanced curriculum” through specific
administrative and curriculum change.

4,2 That Vanier College require graduating students to be
functionally bilingual and familiar with the culture
of NQuebec.
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MAJOR GOAL:

That Vanier College stress both the development of cultural

environment of creativity and cultural awarenass
and encourage students to actively participate.

5 L]
and aesthetic awareness as well as general physical
fitness.
SUB_ GOAL
5.1 That Vanier College work to foster an intellectual
5.2 That physical education at Vanier College be a
recognized component of general education.
1I. GOAL AREA: THE COLLEGE AND THE EXTERNAL COMHUNITY‘ﬂJ
MAJOR GOAL:
1. That Vanier College strive to realize its potantial as
a Community College.
SUB GOAL:

1.1 That all students have access to educational
experiences that are meaningful to them.

1.2 That all mature students have access to the
educational resources of the College in order
to further their education according to thelr needs.

1.3 That Vanier College maintain close liaison with
high schools, universities, business, industry and

povernment so as to meet the needs of both present
and potential students.

1.4 That Vanier College provide educational leadership
for the external community.

1.5 That Vanier College provide the environment in which
students mav learn how to bring about changes in
society.
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[_ IIT. GOAL AREA: RESEARCH AND DEVELOPMENT _4]

MAJOR GOAL:

1. That Vanier College encourage the development of research
centered on the pedagogical and organizational problems

of the collegial sector so as to facilitate achievement of
College Goals.

SUB GOAL:

1.1 That a high-level post, Director of Innovation,
Resecarch and Development, be created and that
the person appointed to the post be charged with
the major responsibility for encouragement of
research and for initiating curricular or
ingtructional change.

1.2 That the Director of Innovation, Research and
Development be responsible for information
relating to College level research.

1.3 That knowledge concerning innovation be systematically
disseminated throughout the College.

1.4 That all research projects (curricular and pedagogical)
at Vanier be evaluated in terms of their objectives
and officially supported or terminated, as the case
mav be.

1.5 That sound research methods he established so that
all career and pre~-university programmes can be
evaluated on a regular basis,

1.6 That a scheme of intesrated financing be evolved
to support curriculum development and padagogical
regsearch.

[; IvV. GOAL AREA: GOVERNANCE AND ADMINISTRATION

MAJOR GOAL:
1. That Vanier College <evelop an effective and efficient

system of governance and administration which will
facilitate the achievement of College Goals.
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SUB GOAL:

1.1

1.2

1.3

1.4

That Vanler College develop a system of governance
for the College and campuses which reflects the
needs of the College and which is sensitive to

the concerns of all College members.

That Vanier College ensure that the Administration
efficiently carries out the policv decisions of
the College.

That all areas of the College (administration,
services, programmes or departments) he held
accountable for the funds allocated to them and
the effectiveness of the service, programme etc.,
offered.

That Vanier College imnlement procedures for
continual review of College Goals on an annual
basis to determine whether they are being
achieved. 1In addition, a periodic review of
the goals themselves should be undertaken.



CHAPTER IV

AFTERWORD

Comments on the Procedures Followed
by the Goals Committee

In conclusion it might be fitting to make a few observations about

the process that led to the development of this statement of College Goals.

There 13 no doubt that the members of the Goals Committee found
the exercise extremely valuable. We discovered that our activities and
our fnquiries took us into so many different corners of the College that
ve all developed a much deeper understanding of what Vanier is, and what

it might hecome.

Une fact that struck us most forceably was the realization that
the great majority of people are proud of their involvement with the Colleye,
and are sincere in thel{r expressed desire to work towards {ts improvement.
Clearly one of the challenges facing the Board of Governors and the Task
Forces 1t creates will be to develop a means by which It can harness

tiilis interest.
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Unfortunately there is no doubt that people will not commit
themselves to a project unless they are reasonably assured that tt will
be fruitful and this attitude has contributed to a feeling of “ennui within
the internal cormunity, Before this attitude can be dissipated the
CGollege will have to demonstrate that energy put into activities will not
be wasted. It returns us to a theme that runs throughout this whole

document -~ the need to regpenerate a sense of cormunity and involvenent

at Vanier,

This Report represents Vanier's first attempt at establishing
College Goals. and we are onlv too aware of {fts many deficiencies.
Honetheless we are satisfied that as an initial effort it is substantial
enough to merit consideration. WUe do believe that {f this Statement
of foals 13 adonted bv Vanler, verv real guidelines will have been
established. Tt will be un to the Cnllege to assure that they are

followed.

Tn add{tion, we cannot insist too strongly on the need for the
follege to subscribe to a review of {ts goals on a regular hasis. Tt
really goes without saving that the more clearlv the College underatands

what tt wants to achieve, the greater its chances of success.

dn the assumption that another group, another time, will set out
to develop a reviged statement of Collese Goals, hased on this atudyv,
Q mav we pass along a few suggestions,

ERIC
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The very task of preparing this statement has been much more time
conpuming than anvone estimated. Ag a result we have not always been
as prepared as we would have wished, nor did we pursue as many options
as we might have, because evervone on the committee had another full-time
function to perform. And this i{s not a realistic way of doing the job.

We would vecormmend that {n the future rnore time be set aside for the
studv of College Goals, and tbat vhile the project should he under the
guidance of a committee similar to the one established this time by the
Roard of Governors, one person should he given adequate release time and
resnpurces to co-ordinate and to carry out much of its work. Ue feel that
{f the work {s to he done properlv 1t must he approached in this manner.

L}

The consultation process in which we engaged was successful in that
the quality of feedback it produced was excellent. However we did not
make contact with the numbers of people that we would have wished.

In retrosprect we realize that some of this was due to our approach.
Vhile we made it widelv known that we were availahle to receive
communitv {nput, the community chose bhv and large nnt to come ta us. 1In
the future we would use a mare agressive tactic and employ an ''dutreach"
programme. -This could be done through telephone calls to the external
communitv, setting up booths in shopoing centers, attending denartmental
meet{ngs, gencrating activitv in the Student Mall,and so on. We are
confident that the resvonse, and the dynamics of the events themselves,

would be mr e revarding.



We would also seriously question the advigabilitv of administering
a Major Goals Inventory Questionnaire, and if we did we would nrobably
not attempt to design our own. While we were satisfied with the results,
the extra stress that its local development put on the Committee was
not worth the effort.

This observation i{s somewhat Irrelevant however, for we would
undoubtedlv substitute for the Inventorv a numher of mini questionnaires
to be distributed at different times, each asking very specific questions
of very specific groups, and as the data were collected thev would be
added to A common information bank. We feel this technique would
produce a more {mmediate, and realistir portrayal of people's aspirations

for the College.

We were verv sati<”fed with the results of the Pedagogical Dav at
the Ste.-Croix Campus. There was a high level of participation and
{nterest and we recommend that on a regular bhasis the College sponsor

such activities for the purpose of discussing College Goals.

Perhaps future Goals Committees w{ll be ahle to generate
sub committees to be assigned specific goal areas so that concrete
recormendations on a given topic can he {ncorporated into the revised
Staterent of Goals. TIn this report we have suggestced that Task Forces
he created now. but there {3 no douht that tf such were to accur during
the preparation nof the revised Statewent of Goals {t would nroduce an

econony nf tine.
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Tn conclusion we wish to express our gratitude to the Board of
GCovernors, and to the Director General, for having provided us with the
resources and the support we required to comnleterur misgsion. We hope
that 1t wi1ll have a positive influence on the future direction of the

follege.

RECOMMENDATIONS

1. That the College revise its Statement of College Goals on a regular
basis.

2. That sufficient time be alloted to enabhle this task to he performed.

3. That this activity be co-ordinated by a memher of the College given
releage time and access to the necessary resources,

4. That in the revision of a Statement of College Gonals hoth the internal
and external community be actively consulted.

5. That before a guestiannaire is utilized, 1its purponse, and format, be
carefullv considered.

. That {n the future the Gonals Revision Comnittee set up sub-committees,

working under its direction to study and recommend means of achieving
goals.
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MAJOR GOALS, SUB GOALS, AND MEANS
BY_WMICHK TUEY MAY G ACHIEVED

N

GOAL ARFA: PERSONAL DEVELOPMENT THROUGH THE EDUCATIONAL
PROCESS (Learning to Be)

DOMINANT GOAL: That Vanier Collese through the educational process
provide the means by which a student may acquire
the knowledge, intellectual skills, traits and
attitudes to live a personallv satisfying life.

DEFINITIONS: 1. General Fducation: That experience which
- results in the process of phvsical, intellectual

and emotional maturation of the whole person
( 'learning to be') through the development of
self-understanding, critical thinking, balanced
judgement and high ethical and aesthetic standards
within a context of physical well-baing, all
this in avoidance of too-early snpecialization.

2. Palanced Curriculum: Curriculum, seen as
more than the totality of courses offered. is
the maximum opportunity in terms of courses,
exneriences, and attitudes which contribute
to the development of an individual in the
areas of wholeness of self, {ntellect,
vocation and aesthetic sense.
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MAJOR GOAL:

SUB GOAL:

MEANS

NDonald 4

Nonald o

That Vanier Callepe provide ample onportunity for
each student to define personal goals and have
access to flexible means to achieve them. These
means should include processes desiened to enharice
and develop the sense of self-worth and self-
confidence.

That each student be given the opportunity of developing his
own personal goals and be provided with means of achieving them.

1.1.1

1.1.2

. 142

124

Design courses within core curriculum, philosophy and
psychology which would allow students to contribute to
the establishment of meaningful life goals and develop
the means by which they may be achieved, This implies
opportunities for a more conscious and explicit
examination of nersonal values for all students,

Provide expertise to students who want assistance in

defining their goals and in outlining alternatives by
which thev might be met. This would be a supplement

to 1.1.1.

Provide a testing and analysis centre which will inform
students on the precise state of tlieir intellectual
skills and attitudes.

Incorporate within general education courses which are
consciouslv future-oriented to improve students'
ability to cope with the future.

To better imnlement the ahove (1.1.4) provide a group

of interested teachers with funds ta study the application
deriving from studies of futurism such as lLearning

for Tomorrow: The Role of the Future in Education

(Alvin Toffler (ed.)).

Permit students an extra vear (after receint of DEC) if
thev choose to pursue the poal of nergonal development,

Provide students with means of broadening horizons by
nroviding for off-campus learning such as study abroad,
correspondence courses, field work, on-the-jobh learning
exnerience etc.
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1.1.3 Encourage exchange/travel learning opportunities.

1.1.9 Bring into the College a wide range of profegsional
experience to supplement local teaching skills.!l
SUB, GOAL".

1.2 That students be encouraged to achieve deeper levels of gself-
understanding.

MEANS
1.2.1 Provide human relations courses to encourasge students

to be open, hnnest and trusting in their relationships
with one another. (Teachers should be expected to
provide the model for this pattern of behaviour).
1.2.2 Give consideration within the curriculum to increasing
the amount of peer teaching offered bv the College.
1.2.3 Expand the role of personal counselling.
SUB GOAL:

1.3 That students be provided with the opportunity of making a
meaningful contribution to the Collese and the external
community in order to enhance and develop a sense of self-
worth and gself-confidence.

MEANS
1.3.1 Set uv workshops ¢o train students to use the

governance and administrative structures of the
College.
1.3.2 Facilitate the establishment, prowth and development

nf the Vanler Students Association so0 as to give as
many students as possible experience in governance,
decision-making, etc.

1.3.3 Give students the opportunity to sit on all committeecs
of the College.

1.3.4 Create Campus Councils with represcontation of facultv,
students, administration and support staff to make
decisions within the nolicy guidelines of the Colleae
regarding non-academic matters.

1.3.5 Establish courses that are ''community oriented’, such
as llrban Politics.

1.3.6 Extend the nresent work bv students with pre-school and
deaf children to additional nrojects such as working




with young vpeople with learnine disahilities, senior
citizens, newlv arri{ved tmmigrants, atc.

1.3.7 Encourage the development of student-gstaff publications,
SUB GOAlL

1.4 That a climate of easv interaction among all nersons and
grouns within the Collere he fostered 1n order to nromote
versonal growth.

MEANS

1.4.1 Re -assess the use of anace at the College with a view
to its utilization encouraging this interaction,
For examnle an attempt should be made (at several
spots within our hui{ldines) te create “min{ village
squares” where by the judicious placement of vending
machines etc., pcople would be encouraged to pause,
and chat informally with each other.

1.4.2 Study the nemative impact of numbers on the ease
with which neonle interact and seriously examine
the vossibility of developing new structures which
will encourage greater {interaction ({i.e. - house
gvstems, clustering).

1.4.3 Renuest Student Services to continue to sponsor
regular informal di{scussion sessions and £orums
focussing on College life or any other topic which
will maximize this interaction.

1.4.4 Provide facultv and staff with the onnortunity of
following in-service programmes {n personal development
({.e. sensitivity training, human awvareness courses)
to enahle them to aid in internersonal development,

1.4.5 Encourage interaction among memhers of different cultural
clubs and undertake all nther measures calculated to
help students and staff understand and resnect peonle
from diverse backgrsunds and cualtures.
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MATOR GOAL

J}')

SUB COAL-

2.1

MRANS

5B GOAL.

2.2

MEANS

S GOAL:

2.3

MIANS

Danald

: Nonald
ERIC

That the concent "balanced curriculum™ at Vanier
College should include attitudes ahout learning

and also spectfic learnine skillg. This would
{nclude famtiliarity with research and prohlen-
solving methods, the ahi{litv to synthesize knowledse
frnr manv sources, the capacity for self-directed
learning, and a commitment to l{fe-long learning.

That teachers he congnizant that attitudes are ''caught not taught'',

2.1.1 Encourane the Psvchology Department of Vanier College
to organize human relatinns seminars for Vanier Staff
on the theme of the communication of attitudes about
learninpg.

2.1.2 Request the mewmhers of the Advisory Committee for MeGill
Certification Courses to convey to the apnropriate
authorities Vanier's stress on the importance of
attitudes about learning, in order that the topic
mav be incorporated in future curricula.

That without undue restriction of choice specific learning skills
hecome part of the general education of everv Vanier student.

2.2.1 Set up 1in collaboration with such badtes as McGill's
Centre for Learning and Development investisatory nrojects
which would help clarify the particular skills,
attitudes and behaviour natterns mnst likely to ensure
student success in higher education.

2.2.2 stablish a geries of courses with specific skill
huilding emphasis and ensure that students realize the
importance of takinm at least one.

That Vanier College provide remedial or developmental prosrammes
in hasic skillg.z

2.3.1 Netermine those basic skills in which all students
should be nrofictient.

n. 86,
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2.3.2

2.3.3

2.3.4

2.3.5

2.3.6

2.3.17

Studv the possihility of acquiring legitimacy for
remedial courses in all disciplines so that they may
be offered for credit.

Conduct research desisned to determine those '"make-up''
programmes that would be most useful.

Provide additional counselling services for students
in remedial programmes.

Provide the necessary financial and physical resources
to support this service.

Develon modified programmes which would permit a
decelerated {(or accelerated) pace.

Permit the possibility of students following a
general programme in three rather than two vears.
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MAJOR GOAL. -
#1

SHB GOAL

3.1

MEANS

MEANS

Nonald

That Vanier College continue to offer, and studv the
extension of . career programmes as part of the CEGEP
curriculum,

That Vanier Cnllege study the extension of career programmes
regularly, and in denth,

3.1.1 tExamine, during this process, the state of the lahour
market, the needs of the community, and the impact of
new programmes on the College.

3.1.2 Consider the possibilitv of expanding career programmes
primarily in those areas that would offer mutual supnort
to each ather (i.e. NDav Care).

That Vanler College offer maximum assistance to students in
planning their vocational goals.

3.2.1 Concentrate all aspects of careers counselling,
including contact with high schools, course counselling
at Yanier, and job opportunities and emplover contact
programmes in A special careers office, and provide the
resources to accomplish this.l

3.2.2. FEnsure that the College takes special initiatives in
co-ordf{nating the careers sector with Continuing
Fducation, especially with regards to re-training
nrogrammes of all types. :

3.2.3 Ensure that the College takes sgpecial initiative in
introducing more work experience programmes into
careers education.

31.2.4 Institute an annual Careers Day fo tph school
teachers., counsellors and students, timed to take
advantage of nedagogical davs in high schools, and
desipgned to make career opnortunities well-known ton
a maximum number of persnns.

1.2.5 Enconurage each career sector to produce a slide-tavpe

show of high qualftv (or use (n the schonls and on
Careera BDav.
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SUR GOAL:

3.3 That Vanler Cnllege strive to bring careers education into closer
conformitv with the objectives and spirit of general education.

MEANS,
3.3.1 Form a snecial committee to study and report upon the
nossihilities of {mmediate partial {mnlementation of
measures,suggested in a document submitted by Frank
Greanev.
! A 8rinf to the Superfor Council of Education on the Present State

Greanev n. 157
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MAJOR GOAL

we

SUB GNAT,.
4.1
MEANS
Greanev

Z o 67

ERIC

Aruitoxt provided by Eic:

That Vanier Colleve institute a halanced

curriculum based on a commitment to the nrinciple

of general education within a unique CEGEP setting,
while remaining cognizant of the role of the i ollege
in preparing students both for further education and
for the world of work,

That Vanier College move towards the ideals of general education
and halanced curriculum through specific administrative and
curricular change.l

4.

-

1.

1

A

.
[ ]

)

176

Request each department, programme, or special area to
develop in writing a position paper assesseing its
contrihutinn to general education as defined above,
outlinine {ts needs, and forecasting 1its proposed future
directions.

ingtitute a Curriculum Committee with long-term
exnerienced memhershin, functioning as a sub-committece
of the Academic Council, and charged with the snecific
function of working toward the realization of the
ideals of general education and balanced curriculum,
The Director of Innovation, Research and NDevelopment
shall chair this committee ex-officlo.

'n recommending to the Academic Council measures most
tikely to achieve the {deas of general education and
halanced curriculum, the Curriculum Committee should
take into account the nosition paners recelved from
each department, programme, or special area.

Redquest the Curriculum Carmmittee to recommend in
particular to the Academic Council the yearly
disposition of staff and resources and alse project
a three-year plan as a gutde to future policy.

Have all new courses, programmes and activities
apnroved flrst by the Curriculum Comnnittee.

Ensure that the Corriculum Comittee is oven to
innovative aporoaches involving use of staff when
these approaches are carefullv documented and seem
likelv to produce positive reaults,



6.1.7 fncourage the {nauguration of a NDepartment of
Non-Traditional Teaching, with nowers similar
to existing denartments, in order that
curriculum desianed to bring ahout a greater degree
of general education might be developed and implemented.

4.1.8 Set up a comnmittee to study wavs of fostering
interdenartmental co-operation.

4.1.9 Set up mechanisms to ensure that high performance
standardy are maintained.

4.1.10 Make all efforts to persuade the Quebec Department
of Education to review teaching norms in the light
of difficulties created by the needs of some
sneclalized programmes.

4.1.11 Re-examine the entire process of scheduling classes,
meetings, and official events, in order to ensure
that the process i3 equitable for hoth gtudent and
teacher, and that the major objective of scheduling
is indeed to achieve the ideals of general education
and balanced curriculum.

SUB GOAL:
4,2 That Vanier Collepge reaquire graduating students to be
functionally biiingual and familar with the culture of
Quehec.z
MITANS
6.2.1 Nffer courses in French {n varioua discipliaes.
4.2.2 tive high prioritv to financing French language

clubs, cultural events etc.

4.2.3 Encourage the development of courses on aspects of
Quebec culture.

4.2.4 Lncourage “joint’ and “exchange’ programmes with
Francophone Colleges, etc., to provide maximum
onportunity for Vanier students to come into contact
with Quebec socilety.

Nonald n. 142
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MAJOR GoAl That Vanier #nllepge qtress hoth the development of
4q cultural and aesthetic awareness as well as general
‘ physical fitnesgs.

SUK GOAL
5.1 That Vanier College work to foster an intellectual environment
of creativity and cultural awareness and encourage the students
to actively participate.
MIEANS

h.1.1 Ensure that continuing opportunities in all flelds
pertaining to gencral education, including Creative
Arts, are available to the students.

5.1.2 Develop the physical environment to reflect artistic
excellence.

w

.1.3 Continue to sponsor an annual programme of cultural
events: lectures, concerts, exhibits, etc.

5.1.4 Encourage student artists, writers, musiclans etc.,
to display their achievements within the community
and make resources avallahle to facilitate this.

3.1.5 Give emphasis to Canadtan Studies to enable more
students to become aware of our cultural herftage.

5.2 That physical education at Vanier College be a recognized
component of general education.

MEANS

5.2.1 Work towards the ideal of the voluntary involvement
of all students tn physical education activities.

5.2.2 Conduct 3 gearch for career prosrammes with a physical
education and communitv service orientation at Vanler
Collesne.

5.2.3 Sponsor a hroad athletic nrogramme I{ncluding competitions,
gymnastic displays etc.

7.2.4 Havd “the Physical FEducatfon Departrment of Vanier College

{ntegrate the work of Vanier students with the 1ife of
the comnunity throuph the {nauguratfon of community
projects such 45 "hockey schools ' ctce.

Q ! Donald 0. 119 .
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GOAL AREA: THEE COLLEGE AND THE EXTERNAL COMMUNITY

MAJOR GOAL: That Vanier College strive to realize 1its
potential as a Community College.l

DEFINITION: The External Communityk All those who share
an active interest in Vanier Coilege.

Mature Student: A student, or applicanrt, who
does not meet the regular entrance requirements
but who has been out of school for at least

one (1) year and whose age as of September
lst., 1974 1s twenty or over.
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SUB GOAL:

1.1 That all students have access to educational experiences that
are meaningful to then.,

MEANS

1.1.1 Establish a Task Force to determine how 'open’”
admissions might he at Vanier, given the many
constraints of the system. 1l

1.1.2 Nffer special groups in the community educational
orportunities which are relevant to them.

1.1.3 Admit and provide services for handicapned students.

1.1.4 Provide financial and other assistance to students
(1.e. bursaries/day care, etc.) to ensure that the
greatest number have access to the College.

1.1.5 Accept students on the basls af "specfal admissions"
with procedures for special counselling and advising.

1.1.6 Establish policies to ensure that the students are
evaluated {n a consistent and meaningful way,

1.1.7 Develop programmes to encourage greater interaction
betwveen the Fnglish and French speaking elements of
the cymmunity,

SUB_ GOAL:

1.2 That all mature students have access to the educational resources
of the Collerze in order to further theitv education according to
their needs.

MEANS

1.2.1 Modify ad~igsions criteria and prorrammes to take into
consider. . ‘on 1ife and work exnerirnce.

1.2.2 Fgtahblish 'education vouchers to allow neople who
would otherwise be unable to afford them ta
take courses.

1.2.3 Reduce fees to a minfnum while at the same time keeping
the aservice viabhle,

1.2.4 Fnsure that the mature student has access to academic
adviaing, coun:elling sgervicea, labour Plncement
agencies and other services.

195
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1.2.

(Wa 1

Set up a committee to study the possibility of integrating
Cont{nuing Education within the College so that there

will ultimatelv he no distinction between regular and
mature/evening students.

SUB GOAL:
1.3 That Vanier Collese maintain close liaison with high schools,
universities, husiness, industrv and povernment 3o as to meet

the needs of hoth present and potential students.

MEANS

1.3.1 Establish close liaison with high school counsellors
to ensure gtudents have the necessary prerequisites
for entering CEGEP,

1.3.2 Develop direct means of getting information to high
school gtudents frem grade IX on.

1.3.3 Maintain direct contact with local univeruyities and
high schools resarding curriculum etc. on a collepe-
wide hasis,

1.3.4 Provide mechanisms to ensure that the needs of husiness
and industrv regarding career students are met.

1.3.5 FEstablish a public relations post to be responsible
for expressing the aims and objectives of the College
to the outside comnunity.

1.3.6 Explore with the universities the pnssibility of
careers graduates continulng their studies at
untversitv.l

1 3.7 Ensure there are follow-un studies of graduates (i.e.
preparation for unfversity studies, for work, satis -
faction of emplovers and uvniversities).

1.3.8 Develop a communication network that will provide
the external communitv with easv access to the Collepe,
and cncourage its use.

1.3.0 Consult menhers of the external community in Collese

planning in those areas where thelr consultation would
be effective,

Nonall p. 130
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1,310 Work closelvy uith government bodies in establishing and
meeting community priorities (i.e. Social Affafrs. Canada
Hanpower).

SI'B GOAL

[ That Yanler Colleae provide educatinmal leadership for the
cxternal community.

MEANS

1.4.1 (nitiate with the Colleges feeder schools nlans for
Joint action concerning pedagogical development.

1.4.2 Make a svstematic fnventory of communtty needs and
resources tn determine haw each campus can serve its
community and be used crontlvel_y.1

1.4.3 Provide courses, activities and services designed to
help members of the external community acquire knowledge
and skills to improve conditions in their community.

1.4.4 Provide courses tn train community leaders.

1.4.5 Make College facilities (i.e. auditorium, eventual
sports complex) available to the community, esreciallv
in periods when the fColleae {s not fullv uytilized.

5UR GOAL

1.5 That Yanier Coallege provide the environment in which students
nav learn how to bring about changes in soctlety.

MEANS

1.95.1 Lstablish ongoing critical evaluation of prevailing
practices and valnes in snciety within the practice
af general education.?

1.5.2 Facilitate the estahishuent of centres for urban
stwlies, comunity development, and international
studies that woulll assure attention he given to the
snecial problers of the local and "rarld” community.

. Become a source of ideas and recommendations for
changing social institutions regarded as unjust or
defective by such diverse means as student/facultv
writings and svmnosia.

Nonald n. 142

Yonatd n. 107
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COAL AREA: RESEARCH AND DEVELOPMENT

MAJOR GOAL: That Vanier Collese encourage the development of
research centred on the pedagogical and organtzational
problems of the collegfal sector 3o as to factlitate
achievement of Cnllece Gnals.

Types of research would include:

a) Pedagogical (i.e. curriculum content and
develoonment, adult education, nedagogical
nethods, evaluation of teachers, students,
curriculum, courses. criteria and evaluation
of parascholaire credits).

h) inatitutfonal (L.e. studv of high school
leaving populations, college populations, collene
leavine (dropouts and graduates), follow up
af students, CEGEP trainine and univeraity and
career needs).

c) Svstems (i.e. verification of the success of
Yanier Collece vis-a--vis its goala.)
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SUB, GOAL

1.1 That a high-level post, Director of Innovation, Research and
Jevelopment he created and that the person appointed to the
post be charged with the major responsibilitv for encouragement
nf reaearch and for initiating curricular or {instructional
innovations.

MEANS

1.1.1 Reauest the NDirector to identifv and describe in
consultation with Collere Curriculum Committee etc.
snecific problens within Vanier which mav vield
to effective research techniques.

1.1.2 Give nrioritv to the question of evaluatineg pedagogical
methods and to problems relating to the advancement
and welfare of students {n general.

1,1.3 Request that the Director initi{ate a research proiect
related to at least one item on the priority list
each year,

1.1.4 Maintain contact with the directors of collepge level
prourammea of Quebec Universities so that their
nrogrammes leading to certification or development
of Collepme—-level teachers reflect the real research
nroblems of the CEGEPs,

1.1.5 Egtablish procedures for deciding on the desirabilitv
and initiation of curricular or instructional innovations
and for as:uring nlanned implementation and svstematic
assessment of the results,

1.1.5 Ensure that there is close co-ordination hetween the
DSF, Curriculum Co-ordinators, Director of Innovation,
Resecarch and NDevelopment, and other academic hodies
concerned.

SUB GOAI

1.2 Fhat the Director of Tnnovation, Research and Development he
reanonsible far Informatlon relating to college-level research.

Donald n, 146
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MEANS

SUB GOAL:

1.3

MEANS

MEANS

Q ! Nonald
ERIC
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Prepare for the Vanier Yowsletter, or other organs
of communication. svnonses aof research proiects
most relevant tn the CEGEPg.

Gather and disseminate information recarding pedagogical
research taking place {n the Cnllege and nublicize the
results.

Co-oparate with Yaniler's Nirector of Media Resources
to ensure that special space and facilitties for
materials relating to collegtal research are provided.

That knowledge concerning fnnovation he systematically
disseminated throungheut the Cnllege.1

1.3.1

1.3.3

Take steps to initiate {n co-operatin.. with other
CEGEPs and joint agencies an annual inter-CEGEP
Journal devoted to research and innovation.

Encourase and expand the present work of the Vanier
fNewsletter in providing news of {nnovation at Vanier.

Promote Pedagoeical Days, Pedanopical Weeks, Pedagorical
Series etc. with emphasis on stimulation of the innovation
nrocess. (These should he scheduled {nto the Acadenmic
Calendar {n advance.)

That all research projects (curricular and pedagogical) at
Vanfer be evaluated in terms of their objectives and officially
aupported or terminated, as the case may be.

1.4.1

1.4.2

146

List all innnvative practices currently in nrocess at
Vanier Collece, and obtain in cach case a statement
of nblectives and purposes which the {nnovative
procedures hope to accomplish.

Set up prncedures, including evaluation procedures by
students te ascertain the value of the curricular
and pedagoglical research nrojects to Vanier Collepe
{n light of the total stracture of ollege Goals.

("



1.4.3 Requeat the Director of Innovation, Research and
Development {n consultatlon with the Curriculum
Cormmittee to recommend those innovative projects and
nrocedures which should receive nrioritv sunport,
and also detail the extent and nature of that
support whenever nossible.

SUB GOAL:

1.5 That sound research methnds be established so that all career
ani nre-university progranmes can he cevaluated on a regular
basts.l

SUB GOAl
1.n Fhat a scheme of fntegrated financing be evalved to support

curriculum development and pedagogical research.
MBANS

1.A.1 Establish a specinlly designated hudget for the
Mrector of Tnnnvation, Research and Development
wvho shall account for the broad lines of the
dispogition of these funds in his annual report to
the College.

1.n.2 Ensure the Director of Innovation, Research and
Development 1s knowledgeable about the nrocurement
of special pravinctal funds for research and
develonment, that he assists applicants in ohtaining
these Furds and, with a knowledre of these funds i{n mind,
constantlv suggests and helps generate new itnnovative
projects within the Vanier communitv.

1.A.3 Lnsure that research, hecause {t is the concern of
All anglonhone CEGEPs, {s ultimately jointly financerl
ant jointlv undertaken hy all anglopione CEGLPs.

Nonatltd., n., 146
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GOAL AREA: CQVERNANCE AND ADMINTSTRATION

MA.JOR GOAL . That Vanier College develop an effective
and efficient system of governance and
administration which will facilitate the
achiievenent of College Coals,

71



SUZ GOAL

1.1 That Vanier Zollege develop a system of governance for the
College and campuses which reflects the needs of the College
and which is sensltive to the concerns of all College

members. L
MEANS

1.1.1 Conduet a aurvey to determine the needs of each campus
and establish governance bodies accordinglv.

1.1.2 Fnsure that faculty, staff and students have the
opportunitv to participate on committees especially
those affecting their futures.

1.1.3 Facilitate the functioning of the Academic Council
in the dissemination of {ts policlies etc.

1.1.4 Clarify the differences between policy making (or
recommending) and policy implementation in relation
to the governing bodles of the “ollege.

1.1.5 Set up Campus Councils which allow for participation
by students, faculty and staff{ {n ensuring that
adequate services exist for the Campus community.

1.1.6 Determine with the VCTA., the precise rights and
reaspongibilities of the faculty beyond thelir
normal teaching duties.

SUB GOAL-
1.2 That Yanier Cnllecwe ensure that the Administration efficicntly
carries nut the policy decistons of the College.
MiANS

1.2.1 Diagnose the organizational structures of the College
and dncisinon -making process with a view to making them
more flexible and viable.

1.2.2 Nefine the roles and accountability of the administration
esncclally vis 3d-vis the governance structures.

1.2.3 Tmplement management techniques such as "Management
by Objectives” in adminfatration and service areas.

Nonal:l p. 112




A Improve the covaunications svstem in the College to
make all members aware of events taking place,
especially regarding {nter-campus affairs, as well
as thair responsibilities for keeping lines of
communication open.

1.2.5 Encourame the campuses to share and co-operate in
the development of effective communications
networks.

S113 GOAL -

1.3 That all arcas of the College (administration, services
programmes or departments) be held accountable for the funds
allocated to them and the effectiveness of the service,
programme etc. offered.

MEANS
1.3.1 Require each unit requesting funds to defend {ts

request within the parameters nf Conllege Goals and
wrinrities.

1.3.2 Ensure that the priorities of the College have heen
carefully defined,

1.3.3 Set un a Budget Task Force to allocate funds after
consultation and hearing the presentation of rationales
for the request for funds, keeping {n mind the
priorities get by the College.

1.3.4 Publish financial statements so that thev are
comprehensible to the penple who must work with
them.

1.3.5 Set un a svgtenm of education and retraining in the
area of administrative nroblen-solving and deciston-
making for administrative and teachinm staff alike.

5118, GOAL-

1.4 That Vanier College {mplement nrocedures for continual review
of the fioals of the Collese on an annual hasis to determine
whether thev are heing achieved. 1In addition, a periodic
review of the poals themselves should be undertaken.

MEANS

1.4.1 Analyse ways and means of achicving the Goal of the
the ollege.

nonald p. 127
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1.4,2

1.4.3

1.4.4

Request a Task Force be estahlished bv the Beard
of Governors to break down these means {nto measurable
objectives,

Implement an annual study and report of the Board
of Governors to determine whether or not the objectives

have been achieved,

Set aside one pedagogical day per year for a general
review of Colleze Goals.
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INTROOUCTION

The Vanier Institutional Goals Inventory was cormissioned by the Vanier College Goals Committee in order to
help the College delineate fts goals and establish priorities among them. It is intended as a means by
which {ndividuals and groups within the College could contribute their thinking about desired institutional

goals. Th2 results of this thinking provide a basis for reasoned deliberations toward final definition of

Collcpe poals.

The Vanier version of the Institutional Goals Inventory was designed specifically to embrace possible goals
at Vanier College. It is a revised version of the Institutional Gcals Invenfory of the Educational Testing

Service and includes questions suggested by members of the Vanier College Cowmmunity.

A note of cautfon: surveys do not necessarily provide new information, Thelr results may act to confirm hypotheses
or to point out areas of conflict or agreement among diffevent parts of the comuwunity: the results may well

be, therefore, a basis for concrete action. All the effort put into gathering this information, however,

will only be of value when affirmative actfon 1s taken. This could be in the form of fnterest groups setting

up act{on cormittees, 1in the budget committee’s apportioning funds fn terms of goals, or {n further analyais

and planning accordiny to the information given here.

FORMAT OF THE REPORT

The report has been prepared according to the categories of goals fn the E.f.S. Inatitutional Coals Inventory.
Eightcen of twenty Institutional Goals and categorics were considered relevant to the Vanier experience and
questions in these goal areas are grouped together for the purposc of interpretation. An addftional six

caterorles of questions apecifi~z to Vanier follow.

Tables describing the results for each question have been provided, grouped according to goal category, but
also titled with the questions as they appeared in the questionnaire. The tables describe the per cent of
the College as a wholc and according to position or role fn the College. Comparative information is thus
available on the goals of instructors, students, administrators, support staff, and members of the community

whichh the College serves. The number of respondents {n each position is as follows:

79
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POSITION NUMBER PERCENT
.. INSTRUCTOR % S
Lo STURENT Qs ek
... ADMINISTRATOR  ~ f % LM
_SUPPORT STAFF p_ % 4 1
| COMMUNITY MINBER I R
WHOLE SAMPLE 400 100%

Flfty-four respondants dfd not state a posi{tfon. Of those who did state a position (346), the per cent of

respondants {n each group is also shown.

Recommendations following from the reaults have been prepared for each category of goals and these have

been summarized at the end of the report.

ANALYSIS OF THY DATA

The tables are designed to show what each group considers to be of actuul importance st Vanier snd how

important the goal should be at Vanfer (fdeal). The results have been organized to show whether groups consider
the goals to be of low, medium, or high importance. The analysis of the results is based upon (1) a

comparison of percentages in these categories and (2) a comparison of the actual importance with the

ideal importance. A further comparison of the actual and ideal importance is provided by the measurement

of dissatisfaction. The total dissatisfaction 1s a measure of tha difference between the actusl and ideal
importance of a goal for each respondant, averaged for the group. The directed dissatisfaction is & measure

of the difference between the actual and {deal iaportance for each respondant, averaged for the groun, and
sumned algebrafcly ¢o show whether the goal shtould be of greater {mportance than it {s (a negat{ve numbcr)

or of less {mportance than {t is (a positive number). A dissatiasfaction rating greater that "1'" means that

the averape dissat{sfaction of the group with the importance of a goal was greater than cne level in the five
levr] scale of Importance used {n the questfonnaire. Yhere this occurs, ft {mplies a signlficant digsatisfaction
with the way thinps are. The stgnificant or dominant results {n the tables, for example, the highest

percentage of respondants {noa level 8f {rr-rtanca, have been hlocked to move readily show hiow the respondants

answered,
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TO THE RFADER

In exanininp the results, It will be useful to keep in mind that respondants tend to consider that poals
ghiould be more important than they presently are. A certain degrec of dissatisfaction should, then, be
expected with the directed dissatisfaction being nepative. 1In interpreting results, caution must be

taken with those groups whosc number of respondants {s low (administration, support staff, and community
merbers). Although the percentage of admin{strators compared to the whole sample is low, the sample
represents a relatively high proportion of the population of Vanier administrators. On the other hand, the
percentage of support staff and community members of their population is relatively low. The ability of
different groups within the whole population to effect change and to {nfluence goals should not be
underestimated. The role of administrators {s to effect change, make decfsfons, and enable goals to be
reached, and adninistrators' replies to the questionnaire are therefore of soli{d import. Faculty and
students also contribute ta the actualization of goals and are in a position to determine whether goals will
be met or not  The responses of support staff and coumunity members have a more subtle effect unless they are

members of the Board of Governors.
Finally, there fs so much valuable {uformation resulting from this study that I would urge the reader and

the College as a whole to spend a good deal of time considering the results and theun act to investigate

furtﬁcr or act upon the many important findings.

a1
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RESVULTIS

ACADEMIC DEVELOPMENT

This category of goals {s concerned with the achievement of learning in the College. Academic
developnent s defined as the acquisition of general and specialized knowledge, the preparation

of students for advanced study, and the naintenance of high acadenic standards.

Overall, although it 1s felt that there should be greater academic development {n the College

than there {s, the dissatisfaction {s nat significant {See Tables I A, B, ¢, and D). Except for
{nstructors, the respondants conaider that achievin; basic levels of competency is of low importance
(See Table 1D). Among respondants in different positions, the administrators have a more positive

ovtlook on how important academic development actually is at the College {(See Tables I A, B, C).

Why do administrators rather than {nstroctors consider academic development to have achieved
higher {mportance? Dissatisfaction mcasures are not high except for community membera feelings
about the basic level of competency gained. The analysis of these tables leads me to make two
recomnendations:
1) Further investigation of the difference between administrators and instructors
in the actual f{mportance they consider {s attached to academic development at

the College (A question for Academic Council study, perhaps).

2) Consfderation should be given to community menbers' feelings that achieving basic levels

of competency {3 important.
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At gdenle Development:

and malntensnce of Liigh acadeaic standards.

TABLE

1

the acquisition of poncral and speclatiezed Ynoeledge, preparatlon of stulents for advanced study,

QUESTING To ecnsure that stuldents acquire a basic general knowledpe o . .
TABRLE 1A
o Y ~ ""' 2 ATISFACTION
FOSTITI1ION ACTUAL IDEAL D15S -
Lo HEDIUY RI1GH Low MEDIUY HXG_H TOTAL DIRLCTEY
PNATRUUTIR 122 482 [AVE 32 213 EZ_:] 0.79 -0.59
STUBEST 15% 41% 7 28% 0.066 -0, 40
AMINTLTRATOR 4012 101 E)E 1= 25% 537 0.40 -0.44
SUIMRT STAFF 162 371t 5% 20% .87 -0.52
— '
COMMUNITY MFMBER 227 331 117 313X 0.70 -0.50
WHOLF SANPLE 123 447 177 63 212 0.66 -0,46
e L SR S =7 |
QUEATION: to prepare studenta for advanced acadentc work, ¢.§. at a university or profcssjonal dchool . .
TABLE 1B
S = T ———
T o i B ACTUAL I NDEAL _ DISSATISFARTION e
roSITLION — Y . : REC
‘ tos N Lo m‘nlm__}_ HICH Loy HEDIUN HIGH _TorAL | _DIRECTED
IS TRUCTIR 233 387 149 137 0.86 -0.13 ]
—_———i
STUDENT 292 401 327 5% 18% .10 -0.90
ADMINISTRATOR 9% 181 73 137 2t 557 0.40 0.00
e - ;
SUPPORT STAFF 353 25% 403 25% 75% 213 0.91 -0.7%
COMULEITY MEMBER 3N 332 3
WAOLY. SAMILE 12 E;a 342
oL . SITITLSTTIOTITLTL . FRRE Rttt} Srrealooitennesl ;:'.‘:_L.:._—.‘::._‘_::.“ piapera et gt
A3
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UESTION:

to mafntain generally high standards of academic performance throrghout the College . . . .

TABLE 1¢C
PAsITION ACTUAL EAL DISSATISFACTION
Lod MEDIUM HIGH LoW HED LUM HIGH TOTAL DIRECTED
INSTRUCTOR 292 21 101 301 -0.62
STUDT T 401 “nt 02 16% 332 ED -0.69
ADMINISTRATOR 01 181 552 11 251 0.86 -0.3)
SUPPORT STAFY @ 261 331 i st 242 1.65 1.12
L e
COMMUNITY HEHBER 132 252 1t 1t 0.90 -9.70
VHOLE SAMPLE 392 e 24 152 301 Lss'. 0.99 -0.63
e s e . 4 - 4
CUESTIOG to ensure that students vho graduate have achieved a basfec level of reading, writing aod mathematfics cospetence .
TABLE 10n
T ’ ACTUAL [ 10EAL DISSATISFACKIQN
POSITION - e .
LoW [$LR/ 2851 Rio4 100 NEDIUY HIGH TOIAL IRLCIED
INSTALCINR »t 221 183 132 -0.76
e SN RS, R
STUDET 31 91 142 251 0.9 -0.73
ATHTNIETEATOR 11 22 81 m 691 0.93 -0.93
SUVFORT SIAFE 321 261 11 13 Im I 1.2% I-l.ool
COTHNITY JLMBER 361 11 112 0 112 891 ] 1.m| |~1.m ,
WHOLY SAMPEE 161 251 161 2wt 647 0.8 -0.12
iy oot S i whn o e T o frtvipimimaipaliiing- Rt et Pt el — =1

O
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1. INTELLECTUAL ORIENTATION
This category of goals {s concerned with the feneral attitude toward learning as a meaningful
and 1ifelons activity, Intellectual orientation is defined &3 4 scholarly, ratfonal, anaiytical,

and {nquiring attitude. The goals are more long-term than those of "scademic development”,

The overall dissatfsfaction with the importsnce avarded to an {ntellectual orfentation at

the College {s high {n comparison with that of acadenic development, This dissatigfaction

is felt throughout the College with the exception of the administrators. The adainistrators

appear to fecl that Vanier ts nuch closer to achleving these ;oals than other groups do. All

groups feel that intellectual poals should be of the highest importance. From a pedagogtcal

point of view, ft {s alarming to find that the reapondants consider that the encourageaent of studenta
to undertake self-directed learning {s not actually considered important at Vanier (See Table

11 B8). Developing a life-long motivat{on to learn does not recefve the attentfon {t should, efthar

(See Table II D). 1t would appear that the College {s {n short supply of pedagogical Roals and

weans for mecting thenm.

It 13 veconmended that the College assign a high priority to the delfnes.fon of pedafopgical goals

and to supplying the means to support these goals,

TABLE 11

Intellectual Orjentation: Attitude toward learning and f{ntellectuval work: scholarly, rational, analvtical, inquiring
attitude.

QUESTION: to train students {n methods of fnquiry, research, ani/or problen definttion and solutfon .

TABLE 31 A

T ACTUAL T AL TY T OISSATISFAC I Ton
POSITION 1.OW qEDIUM 1H1GH Lo HEDIUY i TOTAL DIRLCTLD
INSTRUCTOR 371 3T 221 3 242 1,00

-0.09

EJE
£

STUDENT 351 402 2y 3 12
ADHINESTRATOR 3L 182 552 0 0
11 0 102
CORRINITY KINRER 132 75 1312 0 1z -

1

-1.03

—
o
o

-1.4
SUPPORT STAFF 427

B

BlIEJIB

B
E) E]

-
=
o

~D.%

WHALE SAMFLE Wz 437 242 n 212

-

S . .

t‘:':} e oo st
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QULSTION:  to encourage students to develop the desfre and abtlity to undertake

TARLL 11 B

self-dirccted learntng...

e ACTUAL DtAL UISSATISFACTION

NSITION -

Tio W MEDIOK | i Lot MEDIUM HLGH TOTAL DIRLCTED
1457 RUCTOR 4t 401 132 " 91 Imz ' lt.m I I-l.‘)?’
Srumire [:" , 352 2 51 171 , ] 1.21
SHYISISTRATOR lm’. ' b} N2 81 81 0.7 -0.11

- S S S USSP SN puS—— =
SEEPURT STAFF 172 61t 2% 192 s 0.91 -0.60

e - A————an e o o e e i B - e
COMMUNITY MEMBER (13 221 337 112 112 I:s'. ] 1.0 I—l.?n,
WHOLE SWMFLE “2s 281 207 61 141 W

ESTEC: to Jevelop students' ahilitv to syntheslze knowledge from a varfety of sources..,
TARLY T1 C

ACTUAL 1DEAL DISSATLISSACLLON
FOSITINN DIRECTED

Lo Hn G I I HED 4168 10TAL

[ 131 53 143 1.17

INSTRUCTOR

STUDENT mn rzs: 223 3 301 64% .96 -0.83

ADMINTSTRATOR "1 bH 01 0 251 158 0.84 -0.86
o e i ——— .+ i nn oo e i o = 4 oAt 3 r_-__- oA a e ma . —— A -— -

SUPFORT STAFF 240 [w: 157 1 o1 ll.n/.] -0.73 |

COPRMMUNITY MFMPFR 22 221 113 112 747 1.19 ]-l.iol

J SUPUERNT e b e m———— g

e e o i e et i o =

VAWE SAMPLE 165 A A L 23 0.8 .89
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QUESTION: to cncourape students to develop life-long motivation to learn . . , .

TARLE I1 D
ACTUAL 10 rAL D1SSATISFACTIION |

05 —

rostrioN [Tov MEDIUM HIGH LoV HEDIUN AlcH TOTAL PIRCCLED
INSTRUCTOR EE] 401 81 " 132 137 1.52
STUDENT T 102 10% 211 Joz | [\.e6]] 142
ADMINISTRATOR 362 361 1 0 181 0.93 -0.93
SUPPOXT STAFF 201 152 51 212 1.25
COMUNITY MEMAER Be ] 13 " 0 221
VHOLE SAMPLE 503 292 17 8% 197 E] @

I, INDIVIDUAL PERSONAL DEVELOPMENT

These goals fncludc the fdentifficatfon by students of personal goals and the development of means
for achicving then: and the enhancement of a sense of self-worth, of deceper understanding, and of

openness and trust In relationships with others.

The level of dissatisfaction with these goals 13 also signiffcantly hiph., All groups consider that
these goals should be of the higliest importance, and yet on the whole Find them to be of lov
fmportance at Vanier (See Table III A, B, C, D). The fdentilfcation of personal goals Ly consldered

by more instructors, adwinfstrators, and support stalf to be of medium fmportance (See Tahle 11 A).

57
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Otharvise, there §s a consensus that theac poals do not receive the attention which they should
teceive. When data are as clearly prescnted as for these gosls, we can ask ourselves whether the
goals are conafdercd feas{ble ones rather than fmpossible goals and, 1f so, why the evidence {a

60 atrong that they are not being met. This data shows 8 very weak link {n the educationsl chain.

It {s recommended that question of {ndtv{lual personal development at Vanfer be {nveat{gated among

.

411 merdbers of the Vanier community at length and tn depth,

TABLE 11

Individual Personal Developnent: f(dentificatfon bv students of personal foals and development of means for achieving thews,
enhancenent of sense of self-worth and sclf-conffdence,

SO —

MWESTING:  to help stulents fdent{ly thelr owm personal goals and develep weans of achieving then o .,

TABLE LIl A
- ACTUAL o 1nEaAL_ N DISSATISFACTLION .
POSYITION Fq“.—.“-ﬁ_--"f._j”_n -"-,— s __A-f - A ] i
L LD WIGR LOW MEDILM HIGH _ToTsL L OIRECTAR
PHOTRUCTIR 321 477 227 | 8 12% |-\.2l}
— S S _ e
STUNENT TR 151 1 1)
O | o) :
ADMINISTRATOR 0 781 2 0 0 199 0.80 0.80
Eaaae i
SUPPIRT STAFF 251 257 ) anz 821
e o] s
COMMUSTTT HEMBER !v‘:u l 22Y 11 0 227 783
WNOLE. SAVPLE m a1z 171 21 82 831
- - R S B TR e P et GRS St e ==
8%

O
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TABLE 111 B

SUPPORT STAFF

w

EHCHEE B

QUESTION: to help students Jevelop a sense of self-worth, sclf-confldence and a capaclty to have an {mpact on events . . .
TAME 1II1 8
ACTUAL I DUAL DISSATISFACTION
POSITION N . .
MEDTUNM HIGH Lo MEDIUM HIGH TOTAL DIRFCTED
ENSTRUCTOR 43 13% 11% 28% I6L". ] 1.20 |—l.0]]
STUDENT 27 122 92 192 ]m I E]
ADMINISTRATOR 02 3 01 S}
267 212 kY24 162 0.91 -0.53

COMMUNITY MEMHIR

11 252 1z 31 o] |luo]
287 132 11% 21T - @

WHOLE SAMPLE

QUFSTI®: to help students achteve deeper levels of self-understanding . . .

TABLE 111 C
- ACTUAL IDRAL DUSSATISFLID
rostrion Lo MEDLLM HIGN Low HED LM HIGH TOTAL DIRICTCD
INSTRUCTOR 341 191 91 291 62" .19 -3.92
STURENT 25° 17% 92 0t
ADMLEISTRATOR 0% 102 81 32 0.93 20,93
SUPTORT STAFF 151 1302 231 331 0.66 9.50
I R

COMMUNITY HIMUER 22t 112 N1 11 -0.99
WHOLE SWIPLL 561 7 181 112 251 1.95

-—‘—‘“L—’“‘"T‘ﬂ

[T — - | E— — = -~
89

O
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QUESTION:

to help studants be open, honest and trusting {n thelr rclationshins with others . ., . .

TARLE II1 D
- - TTTAcTuatL - IDEAL DISSATISFACTLON
POSITION Lod QEDIUM HLGH L HEDIUM WicH TOTAL DIKECTLD
1NSTAUCTOR 521 40% 81 142 8t |sn I |\.o7| -0.99
STUDINT 231 147 152 241 @ 1.24
AD1H1STRATOR 203 201 o1 151 @ (-1 2]
SUPPORT STAFFP b3 1 2% 16% T 57 B3 Y 0.468 -0.41
=
CHUNTTY NEMBER 12 228 1y 222 fmz } | x.ml
WIOLE SAMPLE ot 281 131 151 292 -0.99
e

O
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HUMAN T SM/ALTRUTSM

This aer of goals s concerned with the wvelfare of man genecally, facluding respect for Jdiverse
cultures and conaciousness of the {mportant moral fssues of the time.

There was not marked dissat{sfaction with the attain-ent of this goal overall. Although the whole
sample consfdered that humanfstic and altruistic foala should be highly {mportant, there appesred
to be & genersl feeliny that these goals are actually considered of low or medfun {nportance.
vorld peace wam not conafidered to be that important a goal (See Table IV D). A concera for the
welfare of all mankind does not receive the aupport at Vanier that the reapondanta felt §t ahould,
No one group of respondants appears to differ markelly from the othera., Verhaps the distance of
theae goals tends o blur the fasucs.

Inatructors and stujents ntercsted {n {nvestigating world

attitudes and values night find this catepory of posle worthv of further stuly.

7



TABLE

v

-—

HUMANTSM/ALTRULSM:

of the fmportant moral {ssucs of the time.

concern for the welfare of min generally, incluling respect for diverse cultures and

consciousnces

MWESTION: to encourage students to become coniclous of {mportant human {ssues of our time , . . .
TABLE VA
ACTUAL I1DEAL DISSATISFACTION
POSITION Lod ML HIGH Lov HEDIUH 4161 TOTAL UIRECTED.
INSTRUCTOR 30z 401 101 51 26% 0.78 -0.75
STUDENT N1 21 2] 251 711 0.95 ~.86
ADMINISTRATOR 402 401 201 81 1Y 0.80 -0.66
SUPPORT STAFF lscz l 301 20t 161 411 -0.38
COMMUNITY MiMBER 11 341 44x 0 4 ’sax l 0.30 -0.30
0.83 -0.74
VHOLE SAYPLE 37 1 281 61 281 8
=1
NUESTION: to help students understand snd respect people frow diverse backerounda and cultures .
TABLE 1V B
ACTUAL 10% AL DI1SSATISEACILION
POSITION L HED 1L HIGH Lo HED 1L H1GH IafAL NIRECTED-
H 271 - 0.97 -0.97
INSTRUCTOR m 411 auv s 681 |
1 1 681 1,16
STUDENT 287 23 92
0.86 -0.86
ADHINISTRATOR 481 44t 112 81 8l
T 0.62 -0.62
SUPPORT STAFF I 51 143 381 o
, 1 0.60 -0.60
COMMUNLTY MIMBER n 11 2% 22
361 201 91 261 652 0.96 -0.94
WHOLE SAMPLE m ]
a1
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QUESTION: to encourage students to nake concern about the welfare of all nankind & central part of their lives . . . .
TABLE IV ¢
F
POSITION ACTUAL 1D FEAL DISSATISFACTION
Lo MEDTUM HIGH Low €L sied TOTAL DIRECTED
ADMINISTRATOR 301 202 81 171 E] 0.86 -0.86
|
SUPPORT STAFF $81 261 - 0.87 0.5
6 16% 291 252 m “o
COMMUNITY MEMBER 337 @ 222 222 117 0.%0 -0.70
WHOLE SAMPLE @ 31 1 181 281 0.8
_ - L | -~ - 4
QUESTIQN: to encourafe students to work for world peace . .
TABLE IVD
ACTUAL IDEAL DISSATISFACTION
POSITION Lov NEDIUM HIGH 10 MED UM HIGK TOTAL DIRECTED
INSTRUC FOR 787 182 3] 231 351 -0.87 B
STUDLNT @ 221 72 291 151 467 1.6
ADMIHISTRATOR 602 401 0 3t 131 3} 0.486 -0.46
SUPFORT STAFF 142 101 11 261 m 0.0 -0.43
COMMUNTTY MEMBER 221 0 221 @ 12 0.60 -0.40
252 m -0.91
WHOLE SAMPLE [E 221 61 nt -
_T l.__._-__..,..L__-.'_—.r._——— — A e

"2

O
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CULTURAL/AESTHETIC AVARENESS

Thesa goals refer to an appreciation of s varlety of srt forms ard the encoursgenent of active

student participation

The goals do not appear to be of great tmportance to the respondants ss a whole, and the measure

of dissatisfaction {s

.

low. 1Tt {s interesting that {nstructors conatder cultural and asesthetic

avareness to be of high {mportance, and that they are unanisous in the direction of importance

sttached to this goal (the directed dissstisfaction equals the total dissatfsfaction) (Ses Tadle

V A). Pine avts i{natructors may be encouraged to know that they have the asupport of other

inatructors, even {! aasthetic goals sra considered to be only of medium {mportance.

TABLE V

CULTURAL/AESTHETIC AWARENESS: appreclation ©f a vartety of art forns and encourageaent of sctive studeat participation ., . .

TABLE VA

QUESTILON: to i{ncrease atudents’' sensitivity to and spprecfatfon of varfous forms of art and arti{atic 2xpression . . .
. L DISSATISEACTION
POSITION ACTUAL 1DFEA 15
Low HEDIUM HIcH Lo MED1N HIGH TOTAL DIRECTED
INSTRUCTOR 283 62 81 3581 541 'lLZl I |«1.u]
STUDENT 261 11 241 3012 0.93 -0.75
ADXINISTRATOR 301 101 0 E&E::] 461 0.68 -0.66
SUPPORT STAFF ‘22 531 5t 131 Ez] 151 0.73 -0.73
COMMUNITY MiMBER 33t 117 137 221 9.70 -0.50
WHOLE SAYPLE 281 103 201 tut 351 0.89 -0.79
Lf —
O
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QUESTION:

TABLE VB

Lo encourapgc students to express themselves asrtistically, e.g. in music, paintiny, film-making . . .

- ACTUL T IDFAL . DISSATISKACTN
POSITION STy [N . .
Low MLOTIUY HIGH LW MEDTLY Ricd TOTAY JIRLCILED
INSTRUC TR 641 261 113 131 !1.3". ' 39" [L 17 ' -0.82
STUDENT ‘uz I 363 2 m |wz l 71 0.72 -0.39
et e et e 2 e e e e e e+ i e e e . o e e e e e e e - .
ADXTNTSTRATOR 3 ‘mz ] 431 291 0.5 -0.40
e — S Mastshlii 5 ~-e=f
SUPPORT STAFF 401 452 152 3t 152 381 0.30 -0.25
COMOINITY MEMBER 561 221 222 131 $31 m 0.70 -0.30
WAIOLE SAMPLE 472 Jal £93 24t 40t 3 g.n1 -0.42
e R S = = S S S = TR Pl SR +

vi.

VOCATLONAL_PREPARATION

Thia group of goals fncludes offering apecific occupational curricula, propra-acs for energing

career {ields, opportuntities for retralning, and assiatance {n career planning.

The goals in aome sceas of vocatfonal preparstion appear to be oelng met; for othars, the Collage

has far to go.

training for specific occupational certers should bde and (s tmportent st Vanier,

It 1o felt that the goal of providing opportunities for students to recelve

A 1{eele dissetiafaction

fs felt with the iwportance of developing educational programmes gesrsd to nev snd omerging caresr

finldn.

ak{)les have becone cut of dite {9 high

be done t> satfiely studenta’ needs {n deciding upon a vocetional caraer, and §t voulsd

)

and 2oacral (See Tahle VI C).

The dissatlsfaction with providing retratning opportuntties for indivtduala vhoss job

Someching sle~ nesds to

agpear that



the administration should reconaider this question and their atand on {t vias 3 vis that of

others (See Tahble VI D).

As the provision of retraining opportunities would appear to fall under thas adsinistration of

Continuing tducation st Vanier, the attention of the Director of Continuing Education ahould be

brought to these results. Vocational planning assistance should be increased.

YOCATIONAL PREPARATION: oflering specific occupational cucricula, programes for emerging career ftelds, opportunfties

for rctraining, and asefsetance in carcer planning.

ESTLION: to provide opportunities for students to receive training for specific occupational careers, e.3.
accounting, engincering, nursing . .
TARLE vIOA
ACTUAL 1 DEAL DISSATISFACTION
PISITION Lot MEDIVH HICH LoR KenIuM HIGH TOTAL DIRLCTLD
INSTRUCTOR 144 kY1 122 232 0.58 -0.04
. - -0.50
STUDENT 91 281 21 132 0.60 0
ADMINISTRATOR o1 31 151 i EE] 0.46 0.06
SUPPORT STAFF 57 301 101 101 801 0.62 -0.29
- . —apd
~0.89
COMIUSITY MEHBFR 221 12 12 11
VHOLE SAMPLE 91 301 511 51 151 0.8 -0.37

O
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QUESTION: to develop educetional programmes gearcd to new and emcrfing career ficlds ., . .
_ TABLE V1 5
ACTUAL [ DISSATISFACTION
POSITION L“f" e ———ben ._A_LI?_IQA.L_,__*“T.__M_‘.-“- -
LU¥ MG IUH HiGH Lod MEDLLY HIoH _TOTAL DIKECTED
INSTRUCTOR 34 43 233 1 283 651 @ ~0,86
e e e - -4- -
STUDENT i 3/ b2 [} 162 8oz 1.02 ~0.,96
ADMINISTRATOR 301 3t 17t 172 611 0.5) ~0.53
SUTPORT STAFFP 261 E:l 12 51 24 E] 0.91 -0.65
e et
CORMNITY MEMALR n 221 01 o1 1002
WIOLE SAMPLE 2z 181 n 51 202 EE] 0.9 -0.82
e - Tt - e — = ot —=t
QUESTION: to provide retralning opportuntities {or Individuale whose {ob ski*les have become out of date
TABMLE VIC e
- i ACTUAL L IDEAL.
FOSITION Lo MEDIUH WIGH LW NLDLUN HIAK
INSTRUCTOR 8% 14 » 2N 28%
e — . . ot P— .;.-._1 e e s ——— ——
STUDENT 1at 91 111 Y 511
ADMINISTRATOY 301 JoI 101 11 81 751
SUPPORT STAFF 74t %7 0t 10t 24% 672 -1.37
e s . _.__]L._..-._.__- . S ST Y SRR NGRS
CONMUNITY MiMBES 221 111 01 221
WIHOLE SAMPLE 753 177 bE] 142 242
s e smsbmen oo PP iparietes S

O
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QUESTION: to assist students (n decidi{ng upon & vocatfonal career . . . .

TABLE VI D
N ACTUAL LLEAL DISSATISFACTION
Lou NEDIUY HIGH Low MEDIUM NGt JOTAL DIRLLTEG
INSTRUCTOR 21 132 121 211 0.97 -0.90
STUDENT 351 11 ” 21 ‘-l.nl
ADHINTSTRATOR 201 201 251 @ 312 0.40 0.26
SUPPART STAFF 501 152 252 51 381 ET_—] 0.91 -0.91
4

COMMUNITY NEMBER “2 et 11 01 222 1.20 [-1 zo[
WHOLE SAMPLE e - 172 n 231 101 @

VIL.
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RESEARCH

Conducting basfc research snd seeking to contribute to the genersl sdvancement of knowledge ste

not tonsidered to be important gosls st Vanler.
demands for resesrch and the contributions of vesearch.

of opinion on the lmportance of basic research st the College.

The community menbers seem O hava greater

Otherwisa there {s a falrly close conscnsus

(See Tahles VII A, B)

The viewpoint of conmunity members should perhapa be fnvestigated further,

7



T AH L [
RESFARCH: conluctiny basic reqesrch and seekfns to conteluute to t' v sencral advancenen: of knowledge.
RIESTTON: to o rescarch for poverament, busincss, or {odustry .
TABLE VvV 11 a = e
ACTUAL . IDLAL S -msmzsujuw.‘w_,-
POSITLON ~ P
Lo HEDIUM HIGH (Low MEDIUM M GEY (-_mm“_ L OIRECTLD
THSTRUCTOR 913 31 11 ‘ 122 182 102 0.52 -0.12
— T‘ -
TTUDENT (4 1A 11 172 9.5 -0.¢6
R S WP
ADMINISTRATOR (104 LY 24 121 2.ub -J.05
SUPCIRT STAFF 111 650 3N 5 0.62 0.20
b 4
COMOMNITY MEMBER 1T PR 2t 44t -0.9)
SINLE SAMPLE 4 l 567 l 91 19t 0.63 -0.43
Snctatond = e = e = e o= 1
SUESTION:  to cantribute, through rescarch, to thr gereral advarce=-~nt of hnswlrdze .
TABLY vIil 8
bt
e STIILTIUIIT et prpreia y -
LCTUAL IDEAL 1 DCSATISFACTION
o8
ORITiOn Loy MED1U HEGi Lo MEDIUN Gk _IORAL DIRLLTED
INATRUCTOR 102 3 53% g 4 201 .69 -0.5?
o m— —— -— ,.4..—-.-_ -
“IUDENT 632 231 31 227 mn 65 [mz l ‘[ -2.96
- I 3 - _- |, -
— | K |
ADMUNTSTRATOR - 931 o1 191 Yoo J' 153 15t R R
- - — [P GV S e ._~.._..._-_-_“._‘,...-._...,‘_> ———— - . ————— | DA SR
LUPEART CTARY 21 3% Hi s 351 IR X] -3,50
——— b—— SUMUIRI S P iafethted Sl o e . amsn
CPOURTTY 4EN3ER ‘SGZ } 331 12 e 112 {18! j E.SO 1 I 1.50 l
T - T o . i
WIILE SAMPLE %3 191 e 3t 231 I 1.3) i -2, 15
| [ N
e s e e e s e e e e et - = e e o=

O
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MEETING, LOCAL NEEDS

This set of goals tncludes providing continulng education opportunitics to the comaunity,
contributing to the community, and f{nvolving atudents {o comaunity activities. The survey
results show varying degree of satiafaction or dissstisfsction with the meeting of local

needs by Vanier College. Dfssatfsfaction {s high and general with the provision of opportunities
for continuing education for sdults fn the local ares and in stimulating comnunity uss of the
Collepe 4n the widest possible vartety of vays (See Tadbles VIIL A, C). lastructors are
dissatiafied with the role of Vanter I{n serving ss a cultural centre {n the comiwnity (See

Table vill D). Thare 18 not a grest importsnce sttached to estsblishing courses to train conmunity
lesders (See Table V111 B). The facflftation of the fnvolvement of students in nefghbourhocd and
commnity-scrvice activities {s of mediunm {mportance but providing trained manpower for local-
ares busincss, Industry, and government {s seen as highly {mportant, pesrticularly to community

menbers (See Tables VIII E, P).

It {s recomended that the Director of rontinuing Educatfon carefully consider thia section

of the results.

TABLE V1111

MEETING LOCAL NEEDS: to provide continuins education epportunitics to the communlty, to contribute to tha community, sad

to involve students fn comunity activities. -

QUESTION: to provide opportunities for continuing education for alults {n the locel area, e.x. on a part time basfe . . .

TABLE VIILA

ACTUAL IDEAL D1SSATISFACTION
POSITION Lov HERIUH HIGH Lo MEDIUM HIGK DIRKCTED
—
INSTRUCTOR ]:;91 381 137 st 141
e
STUDENT 261 EZ] Nt 4t 241 12 -0.73
APMINTSTRATOR [ 0 :] 191 202 ot ot {1002

SUPPORT STAFF

kr3 532 162 5% 201 751 .0 -0.83

COMMUNITY PUEMBER

~d
||i|
o -
‘EI 2 i!l 2
I L= ~ P
-

!

WHOLE SANPLE

257 5% 211 143 0.%4 -0.8%

O
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QUESTIOY: to establigh

‘urmes to trafn comnunity leadecs .

“

.

TADBLF vilL B
- ST ACTUAL 1DFEAL DISSATISFACTION
Fost sl Low YED1UM G L0< MEDIUN H16K TOTAL DIRECTED
INSTRUCTOR 861 11 b} 432 35¢ 22 0.85 0,78
STUDFNT 121 222 67 271 33t 3T 0,96 -0.856
. . SRV SN ] -
ADMIHTSTRATOR 201 12 oo 251 332 0.53 -0.5)
SUPLORT STAFF 14t 26X €4 BE:13 331 3% 0.87 -0.62
— P e
COMIUNITY MFMBER 227 117 133 112 44 0.60 -0.50
WIIOLE SAMPLE 742 202 82 J21 E] bR %A 0.82 -0.74
QUESTION: Lo stirulate conmunity use of (he college In the videat posstble varfety of wvays
TARLYE vitl ¢
— — et oo '-..]r
ACTUAL INEAL DISSATISFACTION
POSITION Lo MEDIUN Gy Lo MEDILM Al | TQIAL DIRILTZ
INSTRUCTIR 781 172 [ 112 252 647 1.67 -1.5%7 l
STUDENT 571 37T 127 11T n 51t @ |—1.l6 I
ADMINIGTRATIR 501 DY 102 81 152 0.93 -3.9)
SUPPIRT STAFF FES e 102 192 E:J [E
COMMUNITY MEMBER 447 567 03 223 56% 221 0.0 ~2.20
- P N e Y B e f i e o i = e e b+ — ——
WHILE S APLE 821 o [k 123 92 | (3o} i 1.19 ,—l.l,\ l
[P SUU U GISTOUTEDUS BRI S et T T SIPERTE FRRET It L MRt R e ===
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QUESTLION: to serve as a cultural centre {n the community scrved by the campus ., , . .
TABLE VvViII D
ACTUAL 1DEAL _DRSSATISEACTION
POSITION Low HEDTU HIGH Lo HED1UM HLGH TOTAL DIRICTER
INSTRUCTOR 111 n 231 262 51t 1.40 @
STUDFNT 62% kY24 6% 263 b1% 4 0.95 -0.480
ADMINISTRATOR 0% 102 a1 502 422 0.86 ~0.86
SUPPORT STAFP ux 11z 171 31
1
COMMUNTTY 1MBER 33X 112 22% @ b33 ) 0.%0 -0.,50
WHOLE SAMPLE 2712 [14 5% 362 0.96 -0.86
L}
QUFSTLOY: to provide tragned manpower for local-area business, {ndustey, and government . . . .
TABLEYE VIIIE
vosi ACTUAL LDEAL DISSATISFACTION
(o} ) - . -
TON Low MEDIUN HICH Low HEDIUM H1Gd TOTAL DIRFCTED
INSTRI
TRUCTOR 81 252 1t 291 0.78 -0.21
DEN
STUDENT 381 161 151 362 0.91 -0.78
ADHIY
DMINISIRATOR m 182 9T 171 b3 34 Q.60 -0.46
‘ —
SUPPORT STAFF 53t 322 161 252 35t 0.87 ~0.29
L}
WHOLE SAMPLE
AMPLE B3 162 221 BLY @ 0.79 -0.9?
i

O
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QUESTINN.

to facilitate fnvelvement of atudenty

{n nelghtcurhned and community service activities

TABLE VI F

- T ACTUAL 1D EAL oo DISSATISFACYIO:N .
FaSITION T Low MEDILY H1G.i Lo¢ eI ol TOTAL DIRECTED

. — - -
INSTRUCTOR 821 177 12 5% 402 353 0.96 -0.89
STUDENT 611 . 81 nit l 411 ‘ 351 0.96 -0.82
ADMINTSTRATOR 701 ¥t 01 91 277 0.8 -0.86
SUPBORT STAFF 197 5t 291 43t 231 0.87 -0.79

1

COMUNITY NIMHIRS 1 567 s nz 1z 0.40 0.60
WHOLE SAMPLE 61t m 61 231 ¥} 3t 0.8% -0.76

O
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PUBLIC SERVICE

Public service goals are to vork to solve major social and econanic probleas .nd to re responsive

to reglonal and national prioricties {n plannin: efucattonal progracmes.

The genecral trend appesrs to b that these pnala are not conzldered to be impertant or as fmportant

43 they should be. Dissatisfaction {s not hizh except fn the goal of helping people froa

disadvantaped coamunities to ﬁcquire knowledge ant rkills thev can use in {mproviag conditions in

thefr own comunities (See Tarle IX A). Opinton {s scattered on the importance of vorking with

governrcat ajencfes la Jesf{gnlia, new socinl ant environnental progra-sas gnd the focusning of

resourccs of the College cn t' - anlution of milor soctal and enviton-antsl prodiens, Colligl
planners should take note of the sgreement thit resporsivenass to reilonal and national prioritice
vhen conaldering new educatinil programsct for the College ahnuld he of Wigh [-nortance (See

Table IX 0).



TABLE IX

PUBLIC SERVICE: to work to solve major social and economic problems and to be responsive to regional and national priorities
in planafng educational progranues,

WESTION: to help peoplo fros disadventaged comsunitles acquire knowledge and skills they can use in
{mproving conditions in thelr own ocommunitdes . . . .

TABLE IXA

ACTUAL 1DEAL DISSATISFACTION
POSLTION Tod HEDIUM HIGH Loy MEDLUN HicH TOTAL DIRECTED
—

T 111 o 161 11 era B P
. —

STUDENT m”m \ 22 62 8 221 701 rl.és l

ADMINISTRATOR 112 1} 4 82 382 @ 0.86 -0.86

SUPPORT STAFF @ 112 161 141 382 1 1.12 -0.95

conmALTY HousER = ]| |m fa - (o )

P (o] = . |a |wm | o]

UESTION:

to work with government sgencles {n desfgning new socfal and environmental programmes . . ,

TABLE IX B

=

ACTUAL

vostrion IDEAL DISSATISFACTION

- 1o MEDLUM HIGK ) MEDIUN HICH TOIAL DIRFCIED
INSTRUCTOR 213 ot 191 n 241 0.79 -0.71
STUDENT 221 81 161 121 [Ej | ST T l
ADMINISTRATOR

223 224 i 1314 0.26 -0.26
SUPPORT STAFFP 84% 112 b1 301 301 0.66 -0.30

COMMUNITY MEMDER 567 (139 01 ‘113

222 n 0.80 ~0.40
231 5T 271 b3} Ej 0.97 -0.87

1"
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WESTION:

to locus resources of the collepe on the solutfon of major social and environzental problens .

TABLE IXC
ACTUA i T
POSITION L o 1DEAL [ _orssatisractron
Lo MEOTUH HIGH Lo HEAILM RIGH TOTAL DIRECIED
INSTRUCTOR 23+ 232 5} 452 352 201 0.64 -0.9%2
STUDENT 663 261 82 291 271 442 -0.82
e s A = it —— T 3 [p— dL-.v._ e e e maam o e G e A & i o et e
ADMINISTRATOR Ej 221 221 3z 2t 251 0.40 -0.13
—— R o —_
SUPPORT STAFF 57 ot 352 40 252 0.7% 0.1y
COMMUNITY HEHBLR 671 223 112 Isoz 132 382 0.70 -0.30
WVIOLE SAMTLF. 701 By 1 347 301 Ej 0.82 -5.83
AWESTINN: to be reanonsive to rezional snd artfonal prioritfes w'en considering new educational prograases for the
colleze . . . .
TABLE 1XD .
ACTUAL 1D FAL U issarisspciron o
POSITION Lo MEDITH HIGI Lod HED TN H1GH 10TAL DIRICTED .
INSTRUCTOR ‘1t 101 16% 314 511 0.90 -0.7)
STUDENT 361 181 18t 302 Ea 0.98 -0.71
ADMINISTRATOR 112 E;E:] 22 301 202 0.33 -0.20
SUPPORT STAFP 501 33 112 152 351 | 501 j 0.8) -0.66
COMMUNITY ME(BER 801 301 101 NN 1y 1,20 r-x.oo l
WHOLE SAMPLY, 4 371 161 131 Nt E:] .86 -0.65

O
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These goals lead to the policies of open sduissfons and mesnfnpnful education for all admitted,

fncluding remedf{al work in basfc skills end the attempt to compensste for pest socisl {njustice.

In three of the four areas {nvestigated, the actual importance {a cons{dered to be lov but the ideal
faportance {s high. Providing educationsl experieaces relevant to women, having 8 policy »f open
sdnfeatons, and offering developmental or remedial programmes in basic ekills are important goals
that sre not being met (Sce Tablea X A, B, and C). The provision of educational expecrieances
relevant to the evolving Interests of specfal groups vithin the coarmunity s not considered to

be of high {mportance {Sce Table X D). The generality of the statesent of this goal may have
sorathing to do with {ts limited felt fwportence.

The responses to thesa questfons should be kept in mind when deciaions are made t{n these sress

of acadenmic policy.

TABLE X

SOC 1AL E;\LIT\RKANIS%: open alalssfons, and neaningful education for all sJaftted, {ncluding reacdlal vork in
basfc ekiils

WESTION: (o provide educstional experiences relevant to the eyolving (nterests of women . . .
TABLE XA

POSITION ACTUAL tOFAL DISSATISEACTION .
. Low MEDILY H1CI 1 LOW MENTUM HIGH TotAL DIRLCIED
INSTRUCTOR ,71! 232 5% Jox 382 |- 3 S— [:oa I -0.22
STUDENT [::::::] 352 131 122 391 ALY ll.oo ' -0,82 _
ADMINISTRATOR 401 01 12 173 302 0.3 -0.5)
SUPPORT STAFP E:] 352 10 b1} 38t 242 0.72 -0.29 ‘
COMMINITYC MFMBER 3L 112 222 2t 0.50 -0.5%0
AHOLE SAMPLE 581 327 101 22 ] ,
105

O
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QUESTION:

to move to or amaintin a policy of eanent{ally open admisston ,

TABLE X0
PoS1TLON ACTUAL 1D LAL DISSATISEACTLOL
LoW MERTUN Wien | 1od R3O I IQTAL DIRFCTRD.
INSTRUCTOR 1 162 181 m 32 0.88 0,45
j -
STUDENT 451 371 181 242 25% 501 0.98 -0.61
ADMINTSTRATOR 561 3 12 n1 81 821 1.6 -0.80
‘ .
SUPPORT STAFF $32 327 161 !331 | 291 B R} .58 -0.16
COMMUNITY MIHAER 11 441 221 441 21 01 0.50 0.10
WHOLE SAMPLE 01 341 172 2191 251 0.8 -0.50
- s 1 4 o

WESTION to offer developmental or reredia) programmes {n bastc akills (Reading, wrtetog and mathenatics) .
TA3ILE XC o
0 - ACTUAL T T T T oAl DISSATLSFACTLON
POS1ITION Lou MEDTUN wen | Low HLD IUM e TOTAL DIRLCTED
INSTRUCTOR l 501 l st 151 hB} 212 495 0.98 -0.69%
STUDENT 351 2% 103 30% [:5%4 Q.99 -0 &9
N U S e ——

ADMINTSTRATOR ‘60! E 39 101 j 1 10% 803 ‘ 1.13 " I-l.U l
SUPPORT STAFF 1% 283 111 ’ 13X 143 65 l ‘ 1.33 l ~0.91
COMMUNITY “EMBER 0% 20 101 2% 222 50T @

‘ —— I S e B e el e — ] -
WHOLE SAMILE 482 343 152 142 2?7t L”: l 0.96 -0.32

et AT S S ST T BT r:;:‘._._...”""""l:‘_:. e Jomprr et e soempromans et e e e S ..-...“+
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QUESTLOH: to provide educational expuricnces relevant to the evolving interests of special groups within the

comunity . ., , .

TABLE XD

12X 112 18% 551 2% .40 ~0.,26

ACTUAL 1 DEAL DISSATISFACTION
POSITION - -
LOw MEDTUM RIGH Low NEDTUM HIGH TOTAL DIRESTED
INSTRUCTOR nze 42 3ox 321 0.6 -0.39
STUDLNT @ 38z n 1 @ 35X 0.82 -0.66
ADMINLISTRATOR

SUPPORT STAFF 227 61 352 45% 20% g.10 0.45

xamd
COMMUNITY MEMBER 10% 201 102 (13 221 1N 0.60 -0.40
WHOLY. SAMI'LE 402 343 61 26% [¥3 21 0.71 -0.57

O
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SOCIAL CRITICISM/ACTIVISH

These goals of befng en3ized 1a working for bassic changes {n soclety and helping students to evaluste
and change society tecelved varied ratings as to the fmportance they should have. There vas
agreement overall that these goals are not actually constdered {mportant at Vanfer. T.ere vas not
great dissatfsfection vofced. The goals of providing critical evaluation of prevaf{lirg practices

and “alues In society and of Yelpinp students learn how to bring sbout change {n soclety were
considered to be of high priority at Vanier except by comuunity members (See Tadles XI A, C),
Responses to the gosls of setving a9 a source of f{deas and recommendstions for changing social
fnstitutions judged to be unjist or osthervise defective, and to be engagel, as an {nsitution., *1
working for baste chanfes in soclety were varied (See Tables XI B, D). students avarded them a high

{mportance but other sroups of respondants gave them & low or medium 1nportange.

The soal of providing critical evaluation of prevailinp practices and valuca fn soclety nppesre

to be of hish Lwportance at Vanfer.

1n?



E

O

TABLE X1

SOCTAL CRITICIUN/ACIIVISH:

and change scclety,

Bein; enpaged in working [or baslc changes In society and helping studenty to cvalcate

QUESTION: to provide critical evaluation of prevalling practices and values in society . . .
TABLE X1 A
= ACTUAL ’ T oAl B DISSATISFACTION
FOSITEON LU MEDLUM oy T(;. ] YEDTUM I il TOTAL DIRLCTED
FNSTRUCTOR 161 131 112 35% 1.0} -0.93
STUDENT 401 187 113 312 581 0.94 -0.83
ATMINISTRATOR 50% 50% 02 31 331 58¢ 0.8C -0.80
SUPMIRT STAFF lsr)'. l 697 197 231 272 501 l 0.95 = P2 B
- i 0.90 0.10
COMFINTTY HFMBLR 223 132 33% 332 33
- _ . 0.86 -0.74
WHOLE SAMPLE 3021 152 141 122 342
—_ 1
QUESTION:  to serve a4 3 source of {deas and recoriendattons for changing socia)l (nstitutions $udged to be
unfyat or othervidge defect {ve .
1 DEAL DISSATISFACTION
POSITION ) R . .
Lo MEDIUM HlcA L meotey | owtew oo d1orab L DIRLCTED .
INSTRECTOR pB%4 L e 322 34t 0.16 -3, 70
SEUDENT 10 242 9% 233
e e e et e e R ] o J | SN -
LOMINTSTRATOR N 0t 311 -0.26
— i e e AR e ———at o § e e - e - - [ Q— ——
SUPTORT STAFF 292 101 24 382 387 0.95% -0.10
et
COMCUINILY MEMRLR 3 337 3132 hal I 222 0.72 ¢.30
R o — s e Sl Sumnte by e de s 1 -
FHOLE SVWBrLEK l().‘ﬂ. —_l 247 EM 277 nz 1!61: J D94 -0.78
i [? -
- yshquiivapaiihe aeipd ‘“’—"‘"‘_""‘i“"—“" e ST I prstpuiiy P f-tiitn, Syaisimoleprueef g gient !:‘ b denlii et Gl boepndgiragieh 1
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QUEST1ON: to help students learn how to bring ahout change {n sotlety . . . .
TABLE XIC
ACTUAL IDEAL DISSATISFACTION
POSITLON LOW MEDIUM HicH Lou MEDIUM k161 TOTAL DIRECTED
INSTRUCTOR 58% l 382 41 01 mnx 0.93 -0.76
STUDENT 302 1nz 15% 2% 512 @ Eq;:]
ADMINISTRATOR 33T or 1% 6% )82 0.33 -0.33
SU¥PORT STAFF 84X 16% 224 152 35% 02 II.OB l -1.08
COMUNITY MEMBER 70% 102 W0 562 222 22X 0.50 -0.10
WHOLE SAMPLE 617 20X 9% 182 311 512 0.99 -0.86
==
WESTION: to be engiged, as an-institutfon, {n vorking for basic changes tn soclety . , .,
TABLE X1 D
ACTuAL 1DEAL DISSATLISFACTION
POSITION : .
Lo MEDIUM HIGH Loy HMEDTUM HIGH TOTAL DIRECTED
INSTRUCTOR '78'. l 223 34 417 342 261 0.85% -y.,70
STUDENT Jot 8% 283 3N 123 7.95 ~0.7%
ADMINTSTRATOR 382 (24 452 36% 181 0.06 ~0.00
SUPPORT STAFF 162 112 302 303 0.87 ~0.62
_—_-—.T.- 1
COMMUNITY MFMBER (224 302 101 50T 38X 131 0.60 0.20
WHOLE SANPLE 673 2712 62 313X b1 4 342 0.81 -0.64
- _— . v
== eyl el oy gy -~ = ==
i
in
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The goals of eosuring that faculty snd students have political and acadentc frecdona, and the

freedon to choose their own 1l{fe style are the first gosls in this Survey to be constdered overall

a8 actually of medius or high importance to Vanier College members. Should Vanifcr's motto be

“Freedon”? Although the actual Inportance has ot been glven as high » rating as the ideal

importance, on the questions of freedom of ltte styles, ri{ght of faculty members to present

controversial tdzas fn the classroom, and f(rcedon of off-canpus political activittes, the actual

frportance {s rated ag high, with adatniatration tending to rate the actual {sportance as mediun.

Ensuring that students have thic oppartunity to hear different points of view was rated ss having

wedfus {nportance. Disastisfactfon with th{s goal s minimal.

TABLE X1l
FREFDIM:  to cnsufe that [aculty and students have pol{tical and academic frcedon, and the {recdoss to choose their
own 1ife seyle,
MESTLON: to ensure that studonts are given the appartunity to hesr varjous points of view . .
TABLE N1 & N——
T ACTUAL - IV EAL DISSATISFACTION oo
N 3 e .
FosiTloN 10w MEDIIM nen | o HEDLUH HICH LAl L DIRICIO-
INSTRECTOR 27 L n 1 243 N.8% -0, 84
SNSRI R e a4 —
STUDLNT 292 321 4 18% 0.9% ~0.87
ANDMINTATRATGR 112 56% h M 32 8 831 DR -0.66

SUFPIRT SYAFF

PRI

COAMLUINITY pxidF2

JIOLE SAMTLL

221 IR | | m 53 21 0.70 -0.63
131 w1 || e 227 01 181 l E.:o t <0.90

—_— S T —— e
e e e s e U S S,

I 63 132 |751 l ). 8% -0.17

O
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QUESTION: to ensure the freedom of students and faculty to choose thetr own Life stylea (living arrangements, personal

sppearance, etc.) .

« s

TABLE X1t B

ACTUAL InEAL hio i

POSITION : DISSATISFACTION
LOW HED LU KICK Low MEDIUM WIGH JOTAL LIRKCTED

INSTRUCTOR 302 30X 12 152 232 |622 i 0.58 -0.53
STUDENT 15X 212 4024 221 631 0.46 -0.22
AUMINISTRATOR 24 632 38X 252 in 0.20 -0.06
SUPIORT STAFP 212 k¥ 14 L3214 1oz 352 55% 0.70 ~0.,20
COMMUNLITY MEMBER r 221 363 37 222 44T 1.00 :} D.40
WilOLE SAMPLE 19X 29% s2% 133 242 0.48 -0.26

QULSTION. to place

no restrictions on off-campus political activitics by faculty or students .

TABLE XI1 €
’ ACTUAL 1DEAL D1SSALISPACTLION
POSITION LOv HEDIIM WiGH Low NEDILY KICH TOTAL DIRLCIER .
L:STRUCTOR 231 91 a8 132 151 2t 0.59 -0.54
STUDENT 281 n 11 182 221 0.70 0,52
e
APMI<1STRATOR 13% 181 17% 172 0.40 -0.13
SUPTORT STAPF 261 3 21 151 151 0.79 -0.62
S

COMMNITY MEMBER 112 221 32 221 luz I 0.80 0.80
WHOT 3. SAMPLE 72 nx l a1t ‘ 1% 202 612 0.8) 20,43

~~~~~ R A .

11

O
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QUESTION: Lo protect the right of faculty memhevsa to preseat unponilar ot controvers{al {deas in the :lassroom . . . .
TABLE XD _ J—

- - ] ACTUAL R IDEAL D1SSATISFACTION
POSTTION LOW MEDIUH Hici Lou MEDIUH HICH TOTAL DIRICTED
INSTRUCTOR 162 391 102 222 76% 0.56 -0.51
STUBENT 222 k14 91 222 G.80 -0.61
ARMINLISTRATOR 25% 382 92 211 641 0.26 -0.26

e e e i e o e e e e e e R i . RIS SRR RS S - et
SUPPIRT STAFF 281 332 191 ‘ 01 281 E::] 9,75 -0.75

saamard
COMUNTTY MYHIER 11z 131 562 121 a4z 7% 0.69 0.20
TTUMNLE SAMPLE 222 392 391 81 241 0.65 -6.51
— e - e

Xitt,

DRANCAATIC GIVERANNCE

The five quest{ons concerned with the goals af democrat{c governsnce centre on decentrelized

deciston-making vhich providers t'ie oppartunity far {nltvilunis to participate f{u daclaslans

sffecting then, anl a genutnelv resnonaive gavervsent

O
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The zoal of enlarping areas of <tu'ent leadershiin vithin tha Collegr 4 of high tleal (mportanca to
sdningstrators but of low or ~l{um (deal fapariance to ather groups, and all proups constder that

thia geal te acturlly of low (~;~rtarce &% Vantor (Suve Table XILT A}, There 9 Jtasaifsfaction with

the lack of fmportance sctuallv attached to the creation of a system of campus governance that ie
penufnely responaive to the conietns of all people at the College witl: the exception of the

adrtatatratocs (See Table XL 2 Thia apnear: 1o be 4 area which 1 tafres tntensive palley work,

Tnvatvesent fn canona governas o acd decenzralts b oterial-n mak s 4 w0t evnke yrest '{esattataction



but 1t {s obvious that more should be done to meet these goals (See Tables XI1I1 C, D). More
dissatisfaction {s registercd in the need for ensuring fndividuals the opportunity to participate

or be represented {in making any decisfons that affect them {See Table XIII E),

Continued attention needs to be patd to the questions of demacratic governance at Vanfer.

TABLE XII1

DEMOCRATIC GOVERNANCE: decentralized decisfon-making which provides the opportunity for individuals to participate

in decistons affecting thew, and a genuinely responsive government.,

QUESTION: to enlarge areas of student lcafership within the Colleze . . . .

TABLE Xxtila

ACTUAL { I DEAL DISSATISFACTION
POSITION "~ DIRECTEN
Lo MEDTU BIGH Low HEDTUM MICH TOIAL <
INSTRUCTOR 302 " 177 72 134 0.91 -0.84
STUDENT ! 501 I 413 81 171 441 392 0.89 0.72
ADMINISTRATOR l 631 I 137 252 18% 71 532 0.60 -0.60
SUPFORT STAFF $5% 332 11 281 282 0.:9 -0.29

CO'RUNITY MIMBER

201 202 0% 44 0.60 -0.20

WHOLE SAMPLE

82 227 IAOZ l 34T 0.77 -0.6%

w
w
N
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to create a system of campuz goverrance that le genutnely rosponsfive to thie concerns of afl people at
the College .

QUESTLOV:

TABLE X111 B

ALTUAL IDEAL D1SSATASFACTION -
POSITION
Loy HEDIUY ]| LOW MEDIUM HIGH TOTAL DIBLCIED
INSTRUCTOR 471 302 232 53 152 302 E:D ‘-1.25 l
AMAINISTRATOR In 3131 331 152 182 0.13 -0.20
SUFFORT STAFF 1Y} 442 112 ox 2 |-l-0'J
COMMUNITY MEMBER 31X k334 N 21 b3 56% 6.80 -0.40
WIHOLE SAMPLE 433 361 21 1 201 11 EB
. - =4
OQULSTION: to develep means by which atuldente, faculty, alntalstrators, and the conminity can be signiflcantly lnvolved
in canpus governance .
TABLE N1t
_;u TUAL ] 1IDEAL NI SSATISEACTION
— o
rosiTioN L Meptm | wicw Ly HEDIUY ALo Tara DIRICTED
INSTRUCTOR mn e 5 292 71X ’{ | 1.0} I -0,8%
STUDENT 257 457 l 27 3 291 62 0.7% -0,66
p— e o e : - -
ADHINISTRATOR 2 BB 172 3% 583 0.3) -0,20
SUPPIRT STAFF 282 287 15% 20% 0.813 -0.68
- USSP NI GRS SPRSSSEES St St ‘.
COMNINITY MEMARER 401 202 407 112 561 pRks 0.90 0.10
s e B e e e sy e e -~ -y e e 0% (N
SHOLE S\MPLE 113 427 n 102 h§2 ) .14 -0,61
e e I S - ‘ - ___L:::_—_:—.-J PSR = B e e
1la
O
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WESTION:

to decentral{ze dect{sion making on the campug to the greatest exteny possidle .

TASLE UL n
ACTUAL IDEAL DISSATISFACTION
POSITION Lou MDIUM Hicl LowW HEDILM BEGI TOTAL DIRECTED
INSTRUCTOR 40% 192 21T 211 302 l 412 l 1.13 -0.69
STUDENT 43% 8% 191 172 322 $1X 0.87 ~-0.63
ADMENTISTRATOR 117 222 187 Fxz4 55% 0.46 -0.06
SUPPORT STAFF 592 53¢ 112 29% @ 29% Q.62 -0.20
e L ot
COMMUNITY “MEMBLR 22% £47 33z 217 223 ¢.7¢ 0.59
WHOLE SAMPLE 422 397 19% 217 Nz 4821 0.82 -0.%0
== =1
QUESTION: to ensutre {ndividuals the opportunity to participate or be represented in naking any decisions that
affect thenm . .
TABLE XIU K _
ACTUAL 1DEAL DISSATLISEARTION
| PostTion Low MEDILN HIGH 104 HEDTUN HigH TOIAL® PIRECTED
INSTRUCTOR 251 I 4 9% l 867 I -0.96
STUDENT B) 3 E‘:j PEA4 k14 137 B4
ADMINISTRATOR plerd 301 9% 2% 0.46 -0.,46
L]
SUPPORT STAFF 331 397 8% 52 112 84°
-
COMMUNITY MIMIER 221 111 bR} 0.80 -0.20
WHOLE SAMPLE 302 (34 152 0 1.02 -0.1%
_Xoee— LTI TS LT T == = = RIS =
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X1V,  COENITY
This category includes the goals of mafntaining an open climate at the College with mutual
trust and respect among students, faculty, and adninistrators. There {8 #n overall dissatisfaction
with the feclling of community at Vanler. This {s most evideat in response to the goals of
naintaining of a clinate in which faculty commltiment to the goals and well-being of the College {s
as stronz as commitment to personal careers but also in the goal of havins open and frenk communication
throughout the organizational structure. This Jdissatisfaction {s felt most atrongly among

faculty (See Tables XIV A, B).

It appears evident that differcnces of opinion can be aired openly and amicahbly at the College,
although again there i3 significant faculty dissatisfaction (See Table XIV C). The maintenance
of a climate of mutual trust and respect among students, faculty, and administrators, although

recognized as being of medfum actual inmportance, st{ll evokes significant feelings of dissatiafaction.

Perhaps the faculgy is in the most reasonable position to investigate this College problem, since
it is the faculty who show the greatest dissatisfaction with the sense of comnunity, and have come

under attack for thelr low commitment to the goals and well-being of the College.

El{fc 119
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TABILE Xiv
raintaining an open cli{mate at the College vith mutual tryst and re
sdmindfntrators.

COMMUNITY : spect among atudenta, faculty and

QUESTINN: to maintain a climate tn which fa

tulty commitment to the goals and well
83 comitment to personal careers

-being of the college {s as strong
TABLE XIVA

===

ACTUAL [ 10K AL D1SSATISEAGIION
POSITION .04 MEDIEM HIcH LOW MEDTUN HIGH TOTAL DIRECTER
INSTRUCTOR [ED 292 187 51 117 822 . ST

STUDENT 412

16% 52 232 127 20 ‘ -1.1)
ADMINISTRATOR 207 301 0% ox I 1007 1.20
p——.

122 52 102 85" 1.08 -1.03

[io]
EEny

gjd

SUTPORT STAFF

b

—

COMSUNITY MEMIYR

-
s
8

207 10X 01 0x 1001t

WHOLE SAMPLYE (1 pY R4 172 41 211

&l

RESTINN: to maintafn a climate in which communication throuihout the organizatioAsl structire is open and frank |

TABLE XIV 8

ACTUAL InEAL —DISSATRSFACTION —
POSITLON Low HEDTUM Kicu Lo MEDTUN HIGH IOTAL DIRECTED
INSTRUCTOR 491 3t 173 1 131 186’. I lx,n l I-x.w l
STUDENT 3L S$11 302 1n 202 1.00 -0.93

-
ADMINISTRATOR , 2 361 [} 91 311 (:.QD___-] I-I.Od !
SUPPORT STAFF 7Y 393 11 o 252 | 1.2 l |-l.lb L
—

CORUNITY 1MOER 222 221 03 33! I;sz ‘ 0.0 -0.40

WHOLE SAMPLE E} 367 262 21 192 791 1.04 -0.99

= == .:-_';_{ == Trioeds I
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(UESTION: to malntsin s canmpus climate in which differences of opinjon ccn be aired openly and antcably . .+ o .
TABLE X1y ¢
ACTULAL IDEAL DISSATISFACTION
POSITION :
LoW MEDIUX HIGH Low MEDIUM HicA TOTAL DIRECTED
FASTRUCTOR F11 322 1% 12 |-1.00 l
STUDENT 262 401 332 L34 16X 0.9) ~0.85
ADHINISTRATOR 91 21 82 172 [;_E:_] 0.60 -0.46
SUPPORT STAFF 28% 44T 287 0t F3}4 E 0.91 0,91
—t
COMMUNTITY MEMBER 112 22 112 22X 0.40 0.00
WHOLE SAMPLE 25 32t B} 3 1711 0.84 Q.18
=
QUESTION: to mafatain a climate of mutual trust and respect among studints, faculty, and alalnistratore . .
TABLE Xivp
ACTUAL IDEAL DISSATISFACTION
POSITION ' G - DIRECTED
Lod MEDIUM Hici Liyd MEDIUY HicH IQTAL.
INSTRUCTOR 33 6% 2 42 16X 81 1.18 |-l.08 I
STUDLNT 28Y | 4NT I 322 27 162 827 ~0.98
ABMIRTSTIRATOR 203 5Nt nl fak 3 182 a2 0.51 -0.5)
SURPORT STAFF 352 477 18¢ 112 b1 4 847 1.09 -0.91
COMMUNITY MEMBER 227 447 N [$24 [+ 4 ! 1001 I—l-OO I
WADLE SAMPLE 313 @ iz i 181 827 0.96 -0.,94
. {_,-, | R R e e Sheret Sevmoveirti-ie sl et ot =t
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INTELLECTUAL/AEST HETIC ERV [RONMENT

An environment {n which fntellectusl and cultural activities gre facflicated is constdered to

be of high tmportance {deally. The actual laportance of these goals at Vanfer is {n most cases

considered to be of low inportance. This has created signiflcant degrees of dissatisfaction as

far as students spending much of thelr free time tn intellectual snd cultural activities, and having

the College widely known as an Intellectually exciting and stimulating place are concerned (See

Tables XV A, D). There s leas dissstisfaction with the sponscring of 4 broad programme of cultural

events and with the posstbility of informal discusston o {deas of mutual interest, (See Tables

XV B, C) The intellectual and aesthetic environment tequires greater investigation.

TABLE Xv

INTELLECTUAL AESTUHETTC ERVIRONMENT:

an environnent {n which intellectual and cultural activitics are facilitated.

RIC

Aruitoxt provided by Eic:

QUESTION: Lo crcate a campus climate {n which stulents spend much nf thefr fras timne fn intellartnal and calgarad
activities . . , .
TABLE XV A
ACTUAL 1DEAL DISSATISFACTION
POSITION Lo4 MEDEUM HigH LOW HED IUM HIGH TOTAL BIRLCTLD
l ' | ‘- 0% ‘
INSTRUCTOR 4nt 391 143 323 181 702 ‘ 1.29 1
STUDENT 303 -9 202 261 EE:] ~1.06 l
. -0.89
ADMINISTRATOR 563 331 112 B 427 0.9 B
. 1.00 _J ‘ -1.00 l
SUPPORT STAFF 112 291 ot 112 427 47% (> d,
7) H -0.90
COAOUNTTY MIMBER 102 J 102 202 112 A3} 567 1.10 g.9
e
- . -o-f
WHOLF. SAMPLE 59% it 101 17z 212 562 1.05 s
— Eh
== = = TS e =i ee e ==
19
O



QUESTION.

tdeas of mutual interest, . ., .

ts create a clinite §n which students and facully ray casily come tagether for tafoenal digcussion of

TABMLE XV B
- TTTACTUAL - 1DEAL DISSATISFACTION
POSITION oM MED IV HICH L MEDIUM i TOTAL DIRECTED
{NSTRUCTUR NO JATA A\'AlLA!JLE 12 16% 0.84 -0.81
STUDENT NO  OATA  AVAILAMLE 63 21 [7.): 0.96 -0.86
ADMINISTRATOR 403 162 402 81 251 672 0.13 -0.60

—— e . 4
SUPPORT STAFF NGO MATA  AVAILARLE o1 15% 852 0.79 -0.7%

At S S 1 i 5 . e e A e e . = 4 m . e i e e e v At il
COMUNITY MEMSER 102 402 1n: JEY 561 0.70 -0.70
WHOLE SAMMLE 311 icoz I 291 51 201 152 0.42 -0.76

1 I ——rszmer

AIESTION: to sponsor each vesr a hroad prograne of cultural cvents - - lectures, concerts, art exhibits, and the
14ke © o o
TABLE xv ¢ re———
T o ACTU A 1— 10FAL X DISSATISFALTLOL
IRLCTLED
POSITION Low MUl HiGH . _»T,‘)’J 0 L HIgH IOTAL BIR
INSTRUCTOR 4957 325 23% 1P 1% 10% 0.98 -0.89
STUDENT 337 36% 262 has 28% 651 0.9% -0,84
— _ — =
ADHMINISIRA AR 102 322 [€24 401 IGO_Lj Q.46 -0.45
ORI S —
SUPPORT STAFF t4Y 447 111 1.04 l-l 04 l
Tt
COMMUNTIY MIMAER 56% 223 221 D.90 -0.99
SHOLE SAMLE 1 3t 242 0.9 20,79
e e ooy st |
120
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WESTION:!

to creste & ¢ollege known widely e% an {utellectually cxciting and stimulating place . . .

TARLE XV D

:
ACTUAL 1D0EAL DISSATISFACTION
POSITION Loy HEDIUN HiGH Lo MEDIYN tcn TQTAL DIRECTLD
——
INSTRUCTOR 382 142 81 162 161 1.39 -1.29
STUDENT 291 1z 132 12 @ ‘.1.35, l
ADXINISTRATOR 202 501 301 17 01 831 @ -0.7)
SUBPORT STAFF 587 321 12 0z 201 l-l.os
COMMUNITY MENRFR w01 502 101 221 12 671 1.40 l—:.oo J
WHOLE SAMPLE 551 31 122 121 192 E]

O
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ENNOVATION

These goals sre oncerned w{th ncw approaches to instrucrfon and evsluation and a climate open to
continuous {nnovatfon. There is penersl sgreement that these goals should be of high fmportance.

Students end faculty show sfgnificant meaaures of dissatfstaction with the disparity between actual

and ldesal {mpoctance in several of the quescions. The cain problem appears to be the need to create

procedures by which curricular or {nstructfonsl {nnovations msy be readily initfated: all groups
except support staff consfder the actual importance to be low (See Table XVI D). Experimenting with
different methnds of evaluation 1s considered to be of actusl medium {zportance; s climate of
butlt-1n fnnovation snd experfmentation with new approaches to individualized instruction are

connidered to be of lov ot medium actual {mportance. Faculty give higher cstings to the sctusl

importance of innovation than students do (See tables XVI A, B3, C).

The procedures for initietfng innovations should be clsrified snd faculty and student dissactisfaction

may therefore be alleviated.



T

ABLE X1 )

INIOVATION: experfnmentation with new approaches to fnstruction and (3%

aluatian 2nd a cltmats spen to contine
{nnovation,

]

question;  to bufld a cliimate on the can

pus In which continuous educational {nnovatton fs sccepted as an institutional

vay of life , .
TABLE XvI A
- ACTUAL B 1DEAL DJSSATISEACTION
FostITION L4 MEDIUH H1GH Lo HEDILH HIGH TOIAL SIRECIND
INSIRUCTOR an 0% 132 5% 192 762 1.0 -1.02
STUDLNT 412 412 122 121 2% -0.91
ADMINISTRATOR 331 22¢ 81 422 0.68 -0.66
SUPPORT STAFP 381 447 192 112 3 0.79 -0.62
COMMUNITY MFMBER 401 302 302 332 132 33t 0.90 -0.10
WHOLE SAMPLE 447 433 13% 112 30X ¢.93 -0.81
- =1
o 2T el — -
MIESTLON: to exrcriment with Jiffereat mathoda of evaluating and grading student performance .
TABLE XVl s
= T actual 1 1DEAL DISSATISFAGTION
POSTTION -
’ Lo MEDTUN H16H Low MEDIUY HIGH TOTAL, _QIRLCTiD _
INSTRUCTOR 1812 ‘ 621 I 211 107 252 £67 9.%) -0.60
STUUENT 351 333 261 107 4% Lesz ) 1.13 -0,80
ADYINISTRATOR 221 @ 132 137 172 0.33 -0.33 )
SUPPORT STAFF 227 L33 3 281 l 161 E:j 129 0.81 -0.16
L}
e e e e e e e : . — p—-
COLMNITY MEMBER 592 ane 107 ’ 223 I | W4 0.10 -0.70
T sy 17 451 248 123 271 611 0.90 -0.63
g -
""" i ToLIRETIIATT oy
F-ont R Sl ey Tttt liirsierientlibipth riteitnirsnotimatedl Suitoebisd ——

O
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QUESTION: to experiment vith new appresches to individualized {nstruction auch as tutorials, flexibie scheduling,
and students planning thetr own programnes . . ,

TABLE XVIC

ACTUAL 1D FAL NISSATISRACIION
FOSITION Lou MEDIUM HIGH Low MEDIUY HIGH TOTAL CIRECTED.
INSTRUCTOR 431 467 112 11 n 611 " a ___m___
o Y-

STUDENT a1 362 162 62 262 )
ADMLNISTRATOR 182 182 251 ox 172 0.66 -0.68
SUPPOAT STAFF 561 222 2t 201 5% EE:] 0.87 -0.62

esaitiang §
COMMUNITY HFMBLR 102 1 201 111 ‘Az s -0.80
WHOLE SAMPLE !w. ’ EY 151 72 iz 621 -0.95

1
QUESTION: to create proccdures bv which curricular or instructional {nnovations mav be readily fnitfated . . .
TABLE Wl O —
ACTUAL | InEAL DLSSATISEACTION
pestTION Lo MEDLUH meh | HEDLIN HICH TOTAL DIRLCTED
INSTRUCTOR 461 371 1 41 281 637 E) .06 ' [1 n]I
STUDENT 493 ane 101 81 411 511 0.98 -0.92
— ~— — ] )
ADMINISTRATOR 361 221 221 01 82 0.86 -0.66
1L —

SUPPORT STAFF 291 H 122 nz e 67 0.62 -0.54

et
COMUNITY MEBER [¢ I 112 a1 nt M E{]

NO DATA

WHOLE SAMPLE 392 122 82 134 AVATLABLE -0.84

O
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xvVIl OTF-CAMPUS LEARNING

This topic covers the goals of study on seversl caapuses, suparvised atudy off-campun, and the

swvarding of academic credft on the basts of performance. High taportance has tdeally been sttachad

to the goals of gafning scadentc credft off-canpus, {n work-study prograrmes or on othar college

csmpuses, in on-the-jod lesrning experiences, and in other supervised study. Low sctual {rnpartance

is felt to be attached to these lestning experiences, howvever (Sea TalLles XVIL A, B, C, E). The

questdon of gfving academic credir to indfviduals on the basis of thelr performance 1€ cvaluated as

succesaful, {s not considered of high {mportance generally efther actually or gdesliy. Adsinistratory

snd students tend to consider credft based aolely on rerforasnce as hiving high fdeal {mportance

(See Table XxvIl D),

This is another ares of goals w“hith appears to need extensive consfderation on the part of the College.

TABLE xvii

OFF-CAMPUS LEARNING: Study on several Canpuses, supervised gtudv off-canpus, acsdemic credit on the

performgnce.

basts of

QUFSTION: to vncourage students to snend time svay from the cannus gaining

scsdemic credit for such sctivities sa
# year of study sbroad, fn work-study prozrawies, cte.

TABLE X1ty

R

TACTuUAL

1DEAL . NISSATISEACTION
POS1T10N Lo 1M - ot HEDIUN dlcd tanar PURECTEU
INSTRUCTOR 162 BH 23% 20% 1.32 ~1,2

517
STUDENT 221 51 157 242
[>1]

ADMISRISTRATOR 63 5% 132 312 232 467 0.80 =0.49
-Q>;;;FORT STAFF 782 113 112 mn [::::] 267 0.6% -3.58
_~;£J‘;F»‘NIW MEMBFR 6071 0t 10¢ 22 [} 4 E‘]
T e SAMPLE zu_ ) st 211 25%
= T
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(QUESTLOW:

campuses during thetr college years . .

JAOLE _XVII B

to parilcipate 1n a netuork of colleges through which students, according to plan, may study ou scverat

ACTUAL IDEAL DLSSATISEAGTLON
POSITION Low MEDTUN HicH Low MEDIUM WIGH TOTAL QIRECTED
INSTRUC [OR 151 6% 4% 71 I8¢ 1.02 -0.92
STUDENT 182 41 21 251 Ew*. i -0.99
ADMIHISTRATOR 43 "1 161 oz 271 En 0.60 -0.60
SUPPORT STAFP 172 62 321 261 szz [ 0.83 -0.75%
COMUNITY MEMBER 302 101 112 ‘ssz ) 11 .10 -0.90
WVHOLE SAMPLE @ 181 st nt 301 [ﬁ":} 0.98 -0.87

QUISTION: to give credtt for supervised studv done avay from the canpus, e.g. in extensfon or tutorial centers, by

cotreapondence, ot through {ield work. .

TADLL - XVII C =
ACTUAL 1D FEAL ] DISSATISFACTION

FOSITION Lo7 FLDIUN | WiGH Lov MEDIUX HiGH TOTAL DIRECTED
INSTRUCTOR @ 1 92 201 361 ‘n: l 1.14 !-!’22
STupENt 72 1"y 9% 291 1.41 .
ADNINISTRATOR 141 142 8% L2 0.73 -0.713
SUPPORT STAFF 172 61 102 351 451 1.04 F\.oul
CONMUNITY YEMBER 671 3 0x 252 251 0.80 -0.80
WIOLE SAMPLE 252 101 131 »1 1.6 1.08]

Y S . —t
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QUESTLON: to Rlve acadeaic credit to com individuals solely on the basls of thelr ncrforsance {f evaluated ap successful,
(with no college-syporvised study, on or of [ campus, neccasary), . . .
TADLE XYL D .

- ACTUAL 1DEAL RISSATISEACTION
rosiTioN Lou MEDTUN nicH 104 4LDIUM H1CH TOIAL DIRECTED
INSTRUCTOR 131 Y 512 201 281 0.92 -0.80
STUDENT 761 181 134 301 312 -0.99

et
ADMINISTRATOR (1 [T} 11% 182 212 ED 0.73 ~0.46
SUPPORT STAFF 832 171 [vh3 252 01 0.66 -0.41
COMINITY MEMBER 671 111 222 632 251 11 0.90 -0.10
WIOLE SAMPLE 112 5% 393 281 342 0.9% -0.78
QUESTION: to maximize on-the-$ob learning experience , . .
TABLE XVII K
- ACT UAL 1 IDEAL DISSATISFACTION
POSITION T qeoiod HIGH Tow : ]
. MEDTET HIGH TOTAL DIRLCTED
INSTRUCTOR ED 291 14% 252 223 48 0.91 -0.7%
STUDENT 501 327 122 12 221 671
AUMINISTRATOR 181 381 133 292 38 4 0.20 0.06
SUTPORT STAFF 503 281 222 1112 328 582 0.87 -0.87
CODUNITY NPM3ER 40z 401 201 mn 221 31 1,00
1= — o -
YMOLE & ;
AMPLY 552 »e 11 152 3% m 1.00 -0.97
TTTTY L SSTmSTTTTeen I I T e e el et e ety B e R ITAITTI el et Pty =
12+
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XVItI,  ACCOUNTABILITY/LFFICIENCY
These include goala of the use of cost criteria in deciding among programme alternatives, concern
for progranme efficlency, and proof of goal achievement. Responses to the questions included in
this set of goals are varied. The applicatfon of cost criteria in deciding among aliernative
academic and non-academic programmes {s not considered to be an important question (See Table
XVIII A). The rcgular provision of evidence that the College is actually achieving its stated
goals {s a high priority and has evoked some dissatisfaction among faculty and students (See
Table XVIIL B). Consideration of the efficiency with which College operations are conducted
fs glso a high priority evoking some dissatisfaction (See Table XVII1 C). The goal of
befng accountable to fundinp sources for the effectiveness of the College programmes meets with
less enthusfasm and little dissatisfaction with the way in which things are now handled (See
Table XVIII D). The greatest dissatisfaction is found with the disparity in what {s and
what should be on the question of publishing f{inancial statements in such a way that the whole
College may be avare of the relative cost of programmes and other alternatives chosen (See

Table XVIIEL E).

The three areas In accountability or efficicency which demand most attention are in College

goal achievement, €ollege operations, and the relative cost of programnmes.

O
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TABLE xvitl

ACCOUNTABILITY/EFFECIENCY:

use of cost critecta in dactding anony proiranse slternat{ves, concern for prograrae
eff{iclency, and proaf of zoal achtevewoae,

QUESTION: to apply coat eriteria in dectding amony alternative scadenic and non-academic programmes . ., .
TABLE XVIII A
o e 0——‘—-&——- ———
ACTUAL 1DEAL DISSATISFACIION
POSITION .
Low HeDIUY HICH low HEDIUY HIGH TOIAL RIBECTED.

INSTRUCTOR 382 282 341 I‘)GZ l 25% 11% 0.95 0.48
STUDENT 447 3%t 212 123 392 232 G.66 ~0.01
ADMINISTRATOR 40 bEH 22¢ 407 [0} 4 0.40 0.00

SUPPORT STAFF 407 20X 652 3ox 52 D.54 0.)?

(01
553 4ax 01 21 841 [EE 0.60 -0.60
WHOLE SANPLE 141 221 L 11 0.64 0.0?

COMMUNITY MIMBER

o 1
QUEST1ON: to regularly provide evidence that the college is actually achieving its stated goals . ., . .
TABLL XViil 8
- ) ACTUAL [ 1DEAL DISSATISFACTION
—t -
POSITION Ly MEDTL M HIGH Lo MEDTUM HIGH TOTAL DIRECTED
INSTRUCTOR 121 127 198 272 531 1.0} ~0.84 .
STUDENT M1 11 121 iz Eﬂ 1.04
ADMINISTRATOR E] b} A 222 253 171 381 0.80 ~0.80
— . e . i =
i
SUPPORT STAFF 193 191 10T 25% 652 0.8) -0.8)
COMMUNITY MEMALR "-h‘l [ 227 Nt 137 112 251 0.90 ~0.70
>‘N\NOLE SAMPLE 5%% 127 127 143 302 {557 1.00 -D,87
SN - — o
1
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QRESTIoN:

TABLE XVIII C

to conslder the elficiency with which college operations are conducted .

ACTUAL LDFAL DJSSATISFACTIAN
PosIiLoN Lo HEDIUM HIGH Lo HEDIUN HIGH TOTAL OIRLETED
1NSTRUCTOR 362 172 152 32X 532 0.98 -0,86
ADALNISTRATNR 95% 93 362 181 36X 0.9} ~0.66
SUPPORT STAFP 351 @ 182 Y 162 1.04
COMICHTTY MEMBER 301 nt o2 421 1001
WHOLE SAMILE 3t 142 107 ng 597 -0.89
UESTION:  to be accountable to funding sources for the cfleetiveness of college progrannmes; .
TALY  XVIIL D
ACTUAL I cAlL DISSATISFAGTION
POSITION Low _j MEDIUM HIGH LW MEDILY HICH TUTAL DIRLCIED
- .
INSTRLCTOR 417 441 15% 161 181 35% 0.8% -0.12
STUDENT 382 46 112 192 421 391 0.80 -0.40
ATUISISTRATOR 33 46 227 Iz 311 0.49 -0.40
SUTPORT STAFF 507 437 7% 351 292 IR 0.9 -0.37
COMMUNITY MEMBER 222 113 252 131 92.80 ~0.80
WHALE SAMPLE 492 453 15% 252 37X ¢.7) -0.313
o e e e e L P T L omm s b e SeTIIIIRII .___*;;‘;::L‘ L |
129

ERIC

Aruitoxt provided by Eic:



QESTION: to putldsh financlal statecents {n such a way that the whole college may be aware of the relative cost

of programwea and other alternatives chosen . . o .
TABLE XVIIIE

ACTUAL ILDEAL } ) DISSATISEATLON
, 4= - et
PostIioN Loa MEDLLN KiGH Lnd MEILUY Atod T0TAL DIRECTED
LNSTRUCTOR 821 111 7 18% 01 627 1.41 1,39
STUDENT 727 1% 62 211 181 412 ‘1.2!. I
ADMINISIRATOR s0% 4ot 102 81 181 -0.60

SUPPORT STAFF 197 s} 117 442 44 1.03 -0.91

COMMUNLETY MEMBER

0% o 2t i3}

WHOLE SapdPLE 743 193 6% 18% 352

XIX. COLLEGE GRGANIZATION (INTERNAL)

These goals are concerncd with crganizatfon of the College In terss of its goals, and lor planning,

pedefopical, and adnin{strative developnent. Generally speaking, the leve. .. dissatisfaction {s low,

although {a mont cases the {deal {mportance {s hizh and the actusl {fmportance i3 low. The College

should be nrpanfzed for continuous short, medfun and teng-range planning and the taplication da that

the College 1s not (See Table XIY AY. The goal of achifeving consensus asong peeple on the cAspus

about the zoals of the Collese should be more fapirtant than {t 1s now (See Table XIX 8), There

fa scattered feeling ahout the creation of a spectal comaission en the iwplicatlons of tri~canpus

Collcge (Sec Tadle XIX C). Ahout the sa=e Tesuits rccur in fesponte to the gonl of creating the

position ¢f student cobudnman, although dlssatisfaiction fr noted on the rare of faculty (Ses Tahle
XKIX D). ilfpgher fntereat is evinced for the provinrion of a system of re-cducaticn and re-ttralning

in the arca of sdninfstrative provléa-solving for alninfetrative and teaching «talf slike, and gencral

diasattsfaction vith what is and uhat should be arrears (Sce Table XIX }). The fdes of holding

130
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pedsgogical days to discuss Collepe problems on & regular basis also found noltd support excapt

from community meubers (See Table XiX F),

A falr amount of vork needs to be done on {nternal College organization.

TABLE XIX

COLLEGE ORGANLIZATION (Intecrnsl):

to be organized fn tzrixre of College goals, for planninz and pedagogical and
admlofatrative developuent,

QUESTINN: to be organiced for continunus short, medlum, and long-range planning for the total fastitution . . . .
TABLE X1XA

rostT100 ACTUAL LD EAL DISSATISFACTIOq
Lon MEDIUN KiCH LOW HEDTUNM HIGH TOTAL PIRECTIED
INSTRUCTOR e 20 123 221 561 0.91 -0.81
STUDENT 401 401 191 1nz 382 @ 0.95 -0.79
ADKINTSTRATOR P3Y) 1Y 311 ot 382 0.86 -0.60
.s—urmu STAFP 1 191 172 n 0.83 -0.75
COWRINITY MEMDER 44z 1z 41 o1 22x 0.90 -0.90
NAOLE SAMPLE 391 201 121 302 0.85 -0

O
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QUESTION:

TABILE XIXB

to achfeve conscnsus among people on the campus about the gosls of the College . .

ACTUAL IDEA:" BISSATLSFACT AN
POSLTION - - N .
LOW HEDTIH HIGH Low HEDIUM H1GH TOTAL DIRECTED
INSTRUCTOR 491 6% 142 321 152 531 0.87 -0.58
STUDENT 7 151 201 191 1 -0.81
ADMINISTRATOR 5 38X 33¢ 111 421 421 0.66 -0.13
SUPPORT STAFF 11 751 135 16% 262 u.58 -0.33
COMMUNTITY MEMKER 443 3} 22¢ 22v 111 0.%0 -0.50
WMOLE SAMPLE 191 152 221 242 9.85 -0.62
WESTENN: to treate & apzcial comatssion on the implications cf a tri-campus college .
TABLE XUXC
- ACTUAL 1DEAL DISSATISEACEION.
POSITIAN . — DIRLCTES
Lod HEDIUM HIGH LOowW HENTUM HIGH Al 2
0 T_________.‘,._I
INSTRUCTOR 651 227 121 51 201 @ G.95 -a.75
STUDENT T 121 281 292 @ 0.88 -0.86
ADHINISTRATOR 1% 131 457 ne 232 0.5 -0.1)
SUPTORT STAFF 361 141 334 261 [}} 0.50 -0.08
Y
COMIUNTTY MEMALR 563 12 11 21 221 0.40 -0.20
e il m—
WHOLE SAMELY 502 28t 121 11 1 Ea 0.76 -0.35
S SR — ==
132

O
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QUEST104: to create the position of student ombudstan .

TABLE XIXD

ACTUAL IDEAL DISSATISEACTINN
POSITION Low MED UM HINH Low MEDIUM HIGH T0TAL DIRECTED .
INSTRUCTOR @ 23 A} 362 18x §6%
STUDENT 2n X 261 301 0.97 -0.94
ADMINISTRATOR "X 442 112 332 kR H i3 34 .73 -0.33

SUPPORT STAFP

142 ” 297 E_;D 243 0.68 -0.41
21 221 12 382 0.50 -0.10

WHOLL SAMPLE 02 252 5 e

bl
Lol
re

COMMUNITY HEMBER

282 411 0.8% -0.79

UESTION:  to provide a svaten of ge-educatior and re-tralning in the atrea of sdministrative problen-solving for
adeinistrative and teraching scaff aifke . . . .
TABSLE XIXE

ACTUAL ToEAL DISSATISFACTION
POSITION Lov HEDTUM HicH Low MEDTUM TOTAL DIRECTED
INSTRUCTOR 101 42 182 101 %0 |-1.29f
STUDENT 687 71 52 101 301 80 DATA |-x.zs'

AU4TAISTRATOR 38X @ 132 ax 25%
SUTPORT STAPY “ o1 32t 162

COMMUNITY MEMBER LY} 442 112 112 i

WHOLE SAMPLE 262 52 142 292

AVAILABLE -0.60

-0.66

|

FEE BB Ee

=
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RIESTION:

te hold pedagogical Jdavs to discuss collesa problems on a resular basis .

TABLE XIXF
ACTUAL (DEAL DISSATISFACTLO
POSITION ;
Lo HEDIUMH HIGH LORY¢ HEDIUY KRICKH TOTAL DIRLCTHD
x:aﬁr¥frua 11 172 121 241 643 0.98 -0.91
GTUDENT 281 101 161 281 1,26
AMINISTRATAY 631 251 12 251 11 E 0.60 -0.06
SUPPORT STAFP »r 422 2it 25% 152 0.62 -0,5%4
CONMUSITY MEMAER 567 118 3L n4t 131 222 0.50 -0.10
WHOLE SAMPLE 3T 1 122 182 281 0.99 -0.86
- . | - B G - =
XX.  CALURGE ORGANITATION (EXTERNAL).

These goals are concerned vitk the saintaining of inatitutional asutono~v while working in co-operation

vith other Collepes and the c¢comaunity,

The majority of respondants felt that achleving a large

depree of {nstitutionsl autonomy or independence in relatfon to goverarental or other educational

agencies should bhe of high importance, but acst found {t tc ta of low or medlum {mpartance. The

faculty expresvcd signtflcant dicsacislaction with this stata of affafra (Sea Tabie XX A}, The

maintenance of a reputadble standing for the Colle:ze in relation to similar Colleres ghould te

of high f{mportance but is of medlum faportance (Sce table XX B8),

The roal of {ncluding local

citizens n plann{ng College prosraes that vill affect the local comnunity was sleo regarded

as neriting high {rportance but recefving low f=mportance in the College (See Table XX O).

to ending the cuplication of prorramses within end hetween Cegepa was ucattered.

Reaction

Only adaintistratora

conafder this qucation co be of hiph {nportance, all other groupa eonzidering Lt to dbe of low

importance, and the goal haa an overall low tating of tdeal fmportance {See Table XX C). Tha
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systematic fnterpreration of the nature, purpose, and work of the College to citlzens off

the campus {s considered of high priority but of low actual {niortance (See Tadle XX E).

The same kind of work in making the {s meel the should be {3 required in external College

organiration.

TABLE XX

COLLEGE ORGANIZATION: (External): to matntain {nstitutional autonomy while working {n co-operation with other

Colleges and the community.

QULSTION: to saintain or work to achieve a larce degree of fnstitutional autonomv or independcnce {n relation
to goveramncntal or other educattional agencles . .
TABLE XXA
ACTUVAL 1DEAL DISSATISFACTIO:
POSITION Lod HEDTUH Hicd LO% HEDIH HICH TOTAL DIRECTED
INSTRUCTOR 461 Iy 121 ” 261 1.28 !—l;;]
STULENT 452 422 132 142 362 E;_;] 0.95 -0.80
P e et
ADMINISTRA{OK 381 637 [1}4 9% 212 0.53 -0.5)
SUPPORT STAFF 441 o1 12 1 0.87 -0.70
COMMUNITY MEMBER 302 507 202 382 18X 252 0.90 0.30
WIOLE SANPLE 65% 13 112 132 342 EZ] 0.91 -0.76

O
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QESTION:

to malntain or work to achleve a reputable standing for the college in relstion to aisilar collegen .,

TABLE X(3B
ACTUAL
IDEAL ISSATISRACT
POSITION A N X -
Low MEDIUM RIGH LOW NEDIUM HLeik TOTAL DIRLCTED
INSTRUCTOR 201 417% 392 161 23T lSQZ l 0.589 -0, 30
STUPENT 252 [E 281 142 232 0.80 0,52
ADHINISTRATOR 301 201 11 21 ED 0.40 -0.40
SUPPORT STAS? 1 171 152 251 0.73 -0.50
COMMUNILY MEMBER 3012 302 193 112 @
WIIOLE SAMPLE 261 301 151 1 0.69 0.4k
e —_—
QUESTION:  to end duplication of prograames within and between CLGEPs {n order that thore be the widest spsctrun
of chofce . . .,
TABLE XX ¢
ACTUAL IDEAL DISSATISFACTION
POSTTION [ KEDIUY HIGH Lo MEDIUM HIcH TOTAL DIRECTLD
INSTRUCTOR @ 36% 3 281 292 0.83 ~0.43
STUDENT 02 291 112 35Y 341 312 0.93 -0.5%9
ADMINISTRATOR 33 332 Ea 182 ED 351 0.46 -0.06
SUPPORT STAFP 592 231 12¢ 261 26X 471 0.66 -0.%0
COMUNITY MEMBLR 101 201 101 31 1z
VIOLE SAMPLE Eaz l 302 112 352 N N1 0.80 -0.51
f ot ety —_—— T - §L==" e -
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QUESTION:  to fnclude local citizens in planning college programmes that will sffect the iocal comaunity. ., . .

TABLE XXD
ACTUAL IDEAL DISSATISFACTION
POSITION 104 MEDILM KIGH Lo MEDIU 104 TOTAL DIRKCIER
INSTRUCTOR ‘su i N2 4z 8x ”e 35% -0.89
STUDENT 621 23 ¢ 122 $1%1 332 322 0.88 -0.57
ADMINISTRATOR 332 222 157, 382 0.60 -0.20
SUPPORT STAPP 592 292 122 Uz 3 422 0.70 0.0
COMMURITY MEMBER 517 22 111 221 221 |561 | 0.90 -0.90
WHOLE SAMPLE 6031 281 121 3} 352 182 0.82 -0.59
—1
QUESTION: to aystematically Interpret the nature, purpose, and work of the college to citizens off the campus . . .
TABLFE XXE
ACTUAL I1DEAL DISSATISFAGTION
POSITION Lo KEDIUMN HIGH Liyd MEDIUM 1HICH TOTAL DIRLCTED
INSTRUCTOR 281 161 18% 381 461 0.62 -0.15
S TUDENT 6571 261 92 3 01 0.7 -0.61
ADMINISTRATOR lsoz ’ 8% 131 1 38% 381 0.80 ~0.40
; 0.83 -0.75
SUPPORT STAFF 1%} 0x 11 421 @ .
COMRINITY MEMBER 1T 34 oz 221 1.30
WIIOLE SAMPLE 527 281 92 261 351 0.75 -0.61
— ot
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XX1.  EXTRA-CURRICULAR ACTIVITIES
Mafataining & broad and vigorous programme of extra:urrficulsr activities and events for students
has a generally high priority which appears to bz belng met to sorxe extent thit i1s, St g
considered to be an actual goal of medlum {mportance. (See Table XXI A)}. Excellence in {nter-
collegiate athletfc competitlon {s not considered highly important and dissatisfaction 19 mininal
(See Table XXI B).

TABLE Xxx1

EXTRA-CURRICULAR ACTIVITLIES: to maintain s broad and excellent programme of extracurricular activi{ties and events.

QUESTIDN: to carry on & broad and vigorous prograrme of extracurricular activities and events for students . . .

TABLE XXIA

- ACTUAL IDEAL O1SSATISFACTION

FosITION Tow HEDIUN HicR o MEDIUN HIGH TOTAL DIRECTED
INSTRUCTOR 361 161 17t 291 m 0.79 0,37
STUDENT 251 1z 81 251 0.9% -0.72
ADMINISTRATOR 181 131 81 P33 0.66 -9.53
SUPPORT STAFF 182 $31 291 161 261 0.70 -0.29
COMOUNITY HEMAER 441 2t 7 mn o1 0.%0 -2.70
WHOLF. 5A4PLE nz 262 131 261 0.7% -0.59
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QUESTION: to excel in intercollegiate athletic :ompetition . . . .

TABLE XxX1 B
ACTUAL IDEAL DISSATISFACTION
PosITION Lo HEDTUM HIGH Low 110 JLCH TOTAL DIRECTED
INSTRUCTOR 38X 161 622 252 142 0.70 0,19
STUDENT 30% 422 282 271 331 [::::] 0.60 -0,17
ADMIN[STRATOR 251 131 sax 381 81 0.46 0.06
SUPPURT STAFF 352 417 242 21X 212 0.58 0.25
COMMUNITY HEXBER 221 11 31 3131 »1 0.90 -0.70
WHOLFE. SAMPLE m 401 231 92 31t 302 0.36 ~0.01
XXil.  STUDENT SERVICES

These rosls of providing mervices for students recefved sowe variable end some clearly definad

responses. The goal of providing a testing and analysts centre which would {nfors students on the

precise state of their {ntellectual skills and attitudes fo considered to be of low real importance

to the majority and of lov fdesl fmportance except to students and community members (See Table

XX11 A). There s scattered opinlon on whether studeat employment opportunitics within the College

should be maximized, although 711 of the students think so (See Teble XXII B}, That efforta to

fatens{fy effective carcer counselling should be made appears to be & high priority. Diesstisfection

ERIC
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fo siznificant {n this acea.
technology students s uniforsly constdered to be a high priority (See Table XXI11 D).

b8 noted that in all cases students consider these services to be highly {mportnant and they svince

(See Table XXII C)

The {acilfitation of entry to university for

signiffcant levels of dissetisfaction with the present conditions.

it ehould



TABLF xXII

STUDINT SFRVICES: to provide aervicen for students in the messucrement of ski{lls and in employment, counselllng,

and carcera.

QUISTION: to provide a teating and analysisa centre which wll) inform students on the precise state of thelr {ntellectual
akills and attitudes . ,

.

TABLE XXI1A

ACTUAL IDEAL DISSATISFACTION
pOSITION ;

N Lov MEDIUM HicHl Lov MEDIUY HIGH TOTAL DIRECTED
INSTRUCTOR 75% 182 2 51% m 262 0.82 ~0.5)
STUDENT 247 F34 11 (334 @ ‘-1.09'
ADMINTSTRATOR 10% [} 7% 112 172 0.48 ~0.46
SUPPORT STAFF 162 5% @ st 20% 0.58 0.3}
CODCINITY WEMBER 131 01 11t 21
WHOLE SAMPLE 101 231 " uz 251 -0.83

| =il fotd o ==
WLSTLON:  to maxinize meaningful student esployment opportunities within the college . . .
TABLE XXII B
ACTUAL - 1DFAL DISSATISFACTLON
POSITINN g - y g
LoR MEDTUM HLGH LoV HEDIUNM HIGH TOTAL DIRECTED

INSTRUCTOR - 192 11 ]U: ' 278 Mz 0.52 -0.35
STUNENT @ 361 221 " 21X @ -0.97

ADNTHISTRATOR 11} 0 332 P34 b1} 0.3 -0.40
SUPTORT STAPF 39% [34 262 @ 22 0.50 ~0.4}

COMMUNITY MEMBER 382 11 143 432 (31 0.0 ~0.10

WHOLE SAMPLE E‘SZ l 397 122 19% 26% 0.80 -0.70

1
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QUESTION: to intensify efforts in effective carecr counselling . . .

TABLE XXIIC

ACTUAL 1DFAL UISSATISFACTION
PASITION Low MEDIUM HIGH Low HEDIUM HIGH TOTAL DIRECTED
1NSTRUCTCR A6 L 443 102 " 19% 75% 1.21 1.19
sTUnLNT @j 17 1t a1 191 172 ~1.41
ADMINISTPATOR nt Eoz l 0% 10X 40% Q.46 -0.33
SUPFORT STAPP 532 2% 16X b2 112 347 Fx.Ohi
COBRUNITY HEMRBER 02 102 1 111 182 1.2
WAOLE SAMPLE @ 181 112 [} 201 741
. o A —
QUISTION: to facflitate the entrance of technolopgy students to university . . . .
TABLEXULD
ACTUAL IDEAL _DISSATISFACT I
POSITION Lo HED U HIGH Lo HEDIUM HICH 10TAL uirected
INSTRUCTOR 1 6% 29% 201 @ 1.08 -0.96
STUUENT 401 122 121 282 -0.93
ANNIHISTRATOR 56 22« 221 181 271 @ 0.60 -0.60
SUPPORT STAFF E] 4 01 221 i 0.70 -0.54 .
CO'BIUNITY MEMBER 501 32 201 112 1127 @ E;_:)]
TTaLE sAMILE 541 381 102 171 261 @ 0.93 -0.84
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XX1TL.  CURRICULUM
These are questions of providing particular learning experiences or of making greater use of
comaunity resources. Although they tend to be considered as ideally highly {mportant, their
actual importance is measured as low. These goals {nclude (1) placing within the core
curriculum courses which would allow students to establish meaningful life goals and how
to achieve them, {2) encouraging the growth of inter-disciplinary studies, (3) making
an inventory of community resources with suggestions as to how these might be {ntegrated
into Vanier's learning and teaching patterns, and {4) bringing into the College a wide
range of professfonal experfence to gupplement local teaching skilla (See Tables XXIII A,
C, D, E). The goal of facilitating the establishment of centres for urban studies and
international studies {s of 1ow importance cxcept to just over one-third of the student
respondants (See Table XXIIIB), The establishment of peer teaching situations within the
College so that students can teach other students should be of medium {mportance to the

College (See Table XXIII F),

The curriculum recommendations from this survey are, therefore, that attention be paid to
courses in meaningful life goals, and in Interdisciplinary studies, and that an inventory
of community resources bhe made, and that a wide range of professional experience be brought

.Into the College.

O
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TABLE xxIII

CURRICULUNM:

ta provide particular learning experiences and tp make areater use of cowsunfty resources.

QUESTINN:

and how to achlueve then.

TABLE XXIl,

to place within core curriculun those courses which would allow students to establish

meaningful 1tte goals

e ‘ e
I ACTUAL 1DEAL DSSATISFACTION
R n Loy HENTUM TIGH LOW MEDTICH HIGH TOTAL DIRLCTED
INSTRUCTOR @ 11 211 131 242 0.98 -0.75
STUDENT 551 i 151 I3 221 Ez:] -1.25
ADMINISTRATOR 331 442 221 152 382 0.60 -0.80
SUPPORT STAFF 1 57 301 201 501 0.70 -6.70
COMMUNITY MEMSER 501 251 251 12 112 -0.80
VHOLE SAMPLE 517 32 162 111 232 661 EE -0.97
WESTION: to facilicate establishirient of centres for urban studles and international studies . . ,
TABLEXILS
ACTU L i ToEAL DUSSATISFACT [ON
POSITION o HIDIUM HicH Low HIDIUM WG TOTAL DIRECTED
INSTRUCTO 11 ot ‘su | 261 202 0.18 -0.6%
STUDE T 01 51 261 36¢ 131 -0.98
ADHTSTSTRATOR @ 181 91 ‘naz l 361 181 0.33 -0.40
| -
SUPPORT STAFF 201 st 181 n1 0.54 -0.54
1]
COMMINITY MEMBER 8nt 01 01 561 31z 1z 0.40 -0.20
WHOLE SAMPLE 783 181 «1 o1 11 T 0.81 -0.75
"“

O
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QUESTION: te encourage the grovth of inter-disciplinary studies .

TABLE XXIT1 C

ACTVUAL

11 ¢
POSLTION ' I EN DISSATISFACTION
Lod HEDIUM HIGH Lo MEDIUN HIGH TOTAL DIRLCTED
INSTRUCTOR 347 381 82 121 262 622 EE -1.06
STUDENT 42t 131 14t 40x n81 0.90 0.7
ADMINISTRATOR 481 0z oz ED a5z 0.60 -0.60
SUPPORT STAFF 33 “ 172 102 20% 0.70 .62
COMMUNTTY MEMBER 407 40X 202 113 22X ke 4 [lv.JOJ ~0.90
S el

WHOLE SAMPLE 467 a1 m 132 361 EE 0.89 -0.15

QUESTION: te make a svstematic {nventrry of conmmunity resources with suggeations as to hov these night be fntegrated

fnto Vanier’'s learning

and teaching patterns .

TABLE XXILED

A

CTUAL IDEAL DISSATISEACTION.

POSITION Lo+ HEDTUN HicH Low men__{ KIGH TOTAL  DIRECIED
HSTRICTOR 07 21z 9 11 241 @ 1.30 [:ZS]

STUDENT 291 101 131 81 -0.97

ADMINISTRATOR 647 181 181 01 3] M 1.00 _
»snvmar STAFF 811 1t 61 2% 2l 21 -0.87
‘——;Awwsm VRBER 761 ) 112 11t 111 221 821 @
TTWINLE SAMTLE 65t 261 9t 141 31 E} -0.93

O
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QUESTION:

TABLY XXIII E

to bring into the college a wide range of professional cxperlence to supplement local temching skills . . . .

—

POSITION ACTUAL IDEAL DISSATISEACLION
LW HEDIUM HICH LOw MEDIUVH HIGH TOTAYL BIRECIEND

INSTRUCTOR 201 181 o 27, E;__:] 0.89 -0.84
STUDENT 361 11 122 202 1.07
ADNINISTRATOR E_z] 3en 132 81 172 0.73 -0.73
SUPPORT STAFF 501 0% 11 171 Ej 0.87 -0.19
COMMUNTTY MEMBER 302 302 0x 132 0.80 -0.80
WHOLE SAMPLE 521 31 rat 132 1 0.92 -0.88

QUESTION: to cstadlish peer taaching sftuatfons within the collenc so that students can tesch other students . . . .
TABLE XXULP
ACTUAL IDEAL DISSATUSFACTLON
POSITION ST HEDICH HIGH Py MEDTUH HIGH TOTAL DIRECTED
INSTRUCTOR " 01 1 281 a2t 301 -0.73
ADMINISTRATOR m 201 111 nz 0.46 -0.20
—
SUPPORT STAFF 691 311 o1 372 AT} 162 0.5 -0.37
COMMUNITY HRIRER 01 201 251 et 1] 0.80 -0.60
WOLE SAMILL 2t g 291 @ »1 0.90 -0.64
T ma b — -__.__L....._‘ o -J‘_L—ﬁ'————'t:_— PRIt SRR S =
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XX1vY.

EDUCATIONAL RESEARCH

These goals are concerned with

the College will be fac{I{tated.

the establ$shment of means whereby educatfonal research {n

The goals are not coansldered to be of high priority with

the exception of the relatively concrete one of creatinrg a climate in which a systecatic

evelvatton of College progranmes s accepted as an institutfonal way of 1i{fe (See Table

XXIV D).

research publication; the
snd the placing of inftiative in the hands of a Co-ordinator of Resaarch

for encouraging research, than other groups (See Tablea XXIV A, B, C),

Faculty and studeats appear to have a greater iaterest {n the arecas of a

determination of problems which Wmay yield to research techniques,
and Developmant

It vould appaar that

the College nhould fnvestigate the posaibility of systematically evaluating College progranmea,

TABLE xx1v

EDUCATINHAL RESEARCH:

to establish the means whereby educational research in the college will be facilitated.

QIFSTION:  to stinulate the introduction

of a publication which will be devoted to ressarch tindinga at the all-CEGEP

level . Lo
TABLE XXIVA
ACTUAL InEAL DISSATISFACTION .
FOSITION Lo [ MEDIUK HICH Low MEDIVM HIGH 10TAL DIRECTED
INSTRUCTORS 841 111 4 31 N1 -0.96
STIDENT 20% 31 312 102 -0.32
ADMINISTRATOR 21 01 @ 112 17% 0.46 -0.3)
SUPPORT 5TAFY 11 5% st a2 35% 0.91 -0.7%
—— - T .
COMYUNITY MEMBER 301 o1 n n N 1.10
DIOLF. SAMILE 761 191 61 4% @ 291 0.93 -0.76
—dae |
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E

QUESTLON: to determine within Vanier the specf{ic problems which may yfeld to effective rcaearch techniques . . . .
TABLE XXIV B
ACTUAL 1D KAL DISSATISFALTIQU
FOSITION Lo MEDIDM NIGH Lo MEDIUY HIGH TOTAL DIRECTLD
INSTRUC [OR 7131 24T b} 322 38% 01 0.91 ~0.719
STUDENT €st 291 7 25t 161 0.93 -0.77
ADMINISTRATOR 78X 222 134 171X 122 0.20 -0.08
SUPPORT STAFF 291 124 337 121 0.54 -0.3?7
gt
COMMUNITY MEMBER 102 302 [sh4 227 33X 447 1.10 -1.10
WHOLFE. SAMPLE 672 334 hE4 29% nzx 0.79 -0.66
S — = T
QESTINN: to place inttiative for encouraging research {n the hands of 8 Co-ordinsator ol Research and Oevelapment . . . .
TABLE XXy ¢
- ACTUAL . IDEAL BISSATISFACTION
POSITION Lo NEO 1M HiGH 104 HEDLUM HiGH TOTAL DIRECTED
[HSTRICTOR @ 182 82 3137 36% b1%4 0.97 -0.73
STUDENT 28% 24 193 32t 29% 0.82 -0.59
ADMIHTSTRATOR @ 17 11 17 , 421 81 0.1} -0.06
A ——
CIPVONT STAFF 1 71 28t 23 Q.45 -0.3?
COMMURITY MEMBER 201 102 221 22X $6%
WHNLE SAMPLE 69% 2461 n 28 0.75 -0.55
_ ey
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QUESTINN:
of iife , . . .

to create s cifmate fn which systematic evaluation of college programmes is accepted as an {nstitutional wvay

O
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TABLE XXIVD
ACTUAL IDEAL DISSATISFACTLON
POSITION Lod HLDILM H1GH Lo HLO1UM H1GH TOTAL DIRECTER
INSTRUCTOR @ 31z 161 21t 231 m 0.9% -0.78
STUDENT ‘aaz ‘ 441 102 211 351 @ 0.94 ~0.66
ADKINISTRATOR Y @ 22t 83 it -0.33
SUPPORT STAFF @ 401 131 201 201 0.79 -0.62
COMMUNITY MIMBER n 11 311 o1 132 @ 0.70 -0.70
WROLE SAMPLE ey 401 32 201 311 0.86 -0.63
143




SUMMARY AND  RECOMMENDATIONS

1. A vlarification of the actual {mpoctance attached to academic development, particularly

betwveen faculty and adminfstration, {s suggested.

2. Consideration should be riven to community members' feelings that achicving basic levels

of competence is important.

3. The College should assign a hizh priority to the delineation of pedagogical goals and to supplying

the means to support these goals.

4. The question of individual personal development at Vanier should be {avestigated by all

menbers of the Vanier comaunity at length and in depth.

5. The responses to the humanism/altruism goals should be examined by instructors and students

interested in world attitudes and values.

6. The attentfon of the Director of Continuing Lducation should be brought to a consideration

of the stated need for providing retraining opportunities.
7. Vocational planning assistance for students should be increcased.

8. The Director of Continuing Education should carefully consider the survey results on “meeting

local needs.”

9. Regional and national prioritici should be considered vhen planning new educational programmes.
10. Acadenic policy decisions should be based on the findings expressed ahout social egalitarianism.
11. An {mportant poal at Vanfer {s that of providing a critical evaluation of prevailing

practices and values in socfety.

12, A recormended motto for Vanier would appear to be "Academic, Polit{cal, and Life Stylc

frecdom.”

O
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13,

14,

15.

16.

17,

18,

19.

20.

21,

22,

23,

24,

25.

Questions of democratic governance at Vanier require continued attention,

The Vanier community, and in particular the faculty, need to exarine their sense of comsunity.
The intellectual and ae. hetic enviromnent at Vanier 1is not satisfactory.

The procedures for inftiating innovations should be clarified.

Extensive consideration should be given to the pnssibility of off-campus learning.

The College should be more accountable in the following areas: (1) College gosl achievement;

(2) College operations; (3) the relative cost of programes.

Both internal and external college organization require a great deal of work.
Effective career counselling is required (See also recommendation #7).

Entry to university for technology students should be facflitated.

Courses in meaningful 1ife goals and in interdisciplinary studies are {mportant.

An {aventory of community resources for learning should be made and integrated with Vanier's

curriculun,
A wide range of professiounal experience should be brought into the Collegs.

A systen of evaluating College programmes should be fnstfituted.
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VANIER
INSTITUTIONAL GOALS INVENTORY

To the respondent:

Numaerous « ducational, social, and economic citcumstances
have arisen that have made it necessary {2 many coileyes
and univeisities to reach ctear, and often new, understand-
ings about their goals. During the late 1960's there were
new demands, especially from students, for colleges to
assume new roles and serve new interests. Now . in the
early 1970's, awidespread financial crisis is making it
imperative for colleges to specify the objectives to which
limited resources may be directed.

The Institutionat Goals Inventory (tG1} was devetoped as a
tool to help college communities delineate goals and
establish priorities among them. The instrument does not
tell colleges what to do 1n order 1o reach the goals. {nstead,
it provides a means by which many individua!s and
canstituent groups can contribute their thinking about
desired institutional goals. Summaries of the results of

this thinkir.g then provide a basis for reasoned deliberations
toward finat cefinition of ccllege goals.

This version of the tnventoty was designed to embrace
possible goals at Vanier College. Most of the goal statements
in the inventory refer to what may be thaught of as
“output’” or “outcome’’ goals - substantive objectives
colleges may seek to achieve {e.g. qualities of graduating
students, research emphases, kirxds of public service}.
Statements toward the end of the inventory relate to
“process’’ goals - goals having to do with campus climate
and the educational process.

The 1G1 is intended 1o be completely confidsntial  Rerults
wilt be summarzed onty for groups -~ faculty, students,
community, and so forth. In ro instance will responses of
individuals be reported. The inventory should ordinarily
not take fonger than 45 minutes to complete.

COPYRIGHT RELEASE

Institutional Goals Inventory Copyright ¢ 1972 hy
Educational Testing Service. Reviced and vproduced by
permission Al nghts ieserved
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OIRECTIONS

The Toventory consists ot 100 statements of possible goals
At Varne: College Using the answer key shown i the
pxample below, ptease 1espond to each statement in two
ditfpront ways

First Mow important s the goat at Vanier at the present
time?

Then  In your judgement, haw important shouid the goal
be at Vaner?

EXAMPLE

to prepate students for umversity 5

should be

I the example, the respondent has indicated that he
hetieyes the goal “to prapare students for university” is
presently of low importance at Vanier, but that it should be
of high smportance

"Unless yau have been given ather instructions, consider
Vaniet College as a whole in making you- jiigments,

"In gsving should be responses, do not he restraned by
your hetiefs about whetter the goal, realisticatly, can ever
he attained on the campus

“Please try to respand to every goal stateme.t in the
thventory, by marking one space altter is and one space
after should be

"Use iy s0ft "THB pencil. Da not use calored pencils
or a pen ok, ball point, or felt tip

"Mark cach answed by filbng i the space under the
apprapate level of importance

‘Informatwon Questions (at the bottom af answer sheet):
These questions are inciuded so that the results can be
analyzed i the most meaningful and usefut way  Respond
ta each question that applies

DO NOT FOLD, MUTILATE OR STAPLE ANSWER
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13

20

21

2?

to haelp students identdy ther own pecsonal goals and
develop means af achweving them

to traa students o methods of quity, researeh, and
ot problem definition and solution

to vasuie Wat students acguite a basic generat
knowledge

to ricour age students to develop the desire and atniity
to urkdertake seif directed learning .

to prepare students for advanced academic werk, e g
at a university or protessional school

to develop students” abiity to synthesize knowledge
from a vanety of sources

to help students develop a sense of self worth, self
confidence, and a capacity to have an impact on
events

to mamntain generally tigh standard< of academic
performance throughout the coltege . . .

to encourage students to devetop life-fong motivation
to iearn

1o help students achreve deeper levels of selt under-
standing

tarrnsure that students who graduate have achieved
4 hasie fevel of reading, writing and mathematics

competency

to help students be open, honest, and trusting in
theit selationships with athers

to encourage students to become conscious of
important human sssues of our time . .

ta ncrease students’ sensitivity to and appreciation
of various torms of art and artistic expression

to hetp students understand and respect people trom
dverse backgrounds and cultures

to encouraqe students to make concern about the
weltare ot all mankind a centrai part of ther bives

to provide opportumities for students to receive
traiming for specitic cocupationat careers, e.g
accaunting, enquiees ing, nuising

10 encouraqe students to work for world peace

19 encourage students tno express themselves
artistically, e g i muse, painting, film- naking

to do 125earch for government, business, or industry

to provide ppportunites tor continuing education
for adults in the local atea e g. on a part-time basis

o devetap educational programmes geared to new
it emergiog career badde

26

27

28

3

32

33

10

4t

0 establea coudrses to tran community leaders |

to stimulate commiunity use nf the cottege in the
widest possible variety of ways ...

to provide 1 lasting and analysis centre whe ih will
wformy sturdents on the precise state of their
inteflectual skilts and attitudes . .

to maximize meaningfu! student employment
opportunities within the college .

to serve as a cultura! centre in the community
served by the campus

to ptace within core curriculm those courses which
would allow students (9 establish meaningtul life
qoals and bow to achweve them . .

to provide retraining opportunities for individuals
whose job skills have become cut ot date . . .

to contribute, through research, to the general
advancement ot knowledge

to assist students in deciding upon a vocational
Career .,

to provide trained manpowe! for local area
business, industry, and government .

to facilitate involvement of students in
ne:ghbourhood and community service activities . .

to faciitate establishment of centres for urban
stud:es and international studics

to provide educational experiences relevant to
the evolving interests of women . ..

to provide criticat evaluation of prevaiing
practices and values in society

to he!p people trom disadvantaged communities
acquire knowledge and skills they can use
improving condtions in their own communities

to move 1o 07 maintain a policy of essentially open
admissions

to serve as a source nt ideas and recommendations
for chang'ng social institutions judged to be unjust
or otherwise defective . .

to work with governemnt agencies in designing new
snciat and environmental programmes

to offer developmental or remedial programmes in
basic skills (reading, writing, mathematics) . . .

to help students learn how to bring about thange
in soctety

to focus resources nf the college on the solution of
major social and environmental problems

1o be responsive e regonal and national pnorities
when corcatfening new edud atianal programmes fou
the enlipge
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49

50

51

52.

53

54

55

57

58

5¢

61

€2

63

to provde educationat experiences refevant ta the
evatving interests of special groups withm the
community

o encourage the growth of inter-disciphinary stuthes .

ta enfarge areas ot stedent leade: ship within the
College

to be engaged, as an instit.*1on, in working for basic
changes in society

to ensure that students are given the opportunity to
hear various paints of view . . .

to create a system of campus governance that is
genuinely responsive to the concerns of all people
at the College

to mantain a climate in w.iich faculty commitment
to the goals and well being of the college is as strong
as commitment to personal careers . | .

to ensure the freedom of students and faculty to
choose their own life styles {living srrangements,
persona! appearance, etc) . . .

to develop means by which students, faculty,
adminsstrators, and the community canbe
significantly inveived in campus governance . . .

to maintain a chmate in which communication
throughout *he organizational structure is open and
frank

to place no restrictions on off-campus political
actvities by faculty or students . . .

to decentralize decision makina on the campus to
the greatest extent possihle

to maintain a campus chimate in which differences
of opinion can be aited npenly and amicably

to protect the right of faculty members to present
unpopular or controversial ideas in the classroom

to ensure indwviduals the opportumty 1o participate
ar be represented 1 making any decisions that
atfect them

te maintain a chimate of matual trust and respect
among students, faculty, and administiators

o create A campus chimate in which stutddents spend
much of their free time in intetlectual and
waltural activities

to buld a chimate on thie campus +n which cont nuous

sdfucational irnovation s accepted as an instituton:!
way of lite

ty encourage stadants 1o spond e gy from e
campus graimg acidem e credit for syrhgetivites as
soyear of sty abooad cnowork study peogramiumes
ol

61

66.

67

68.

69.

70.

Ia

72

73

74

75.

76.

77.

78
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81.

82
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to credte a chimate in which students and faculty may
easty come together for informal discussion of
ideas and mutual interest

ta experiment wath different methods of evaluating
and grading student pecformance

to maintain or wark to achieve a large degree of
institutional autonomy ot independence in relation
to governmental or other educational agencies

to patticipate in a network of colleges through
which students, according to plan, may study on
several campuses during their colfege years . . .

to sponsor each year 3 broad programme of cultural
eventy

to experiment with new approaches to individualized
instruction such as tutorals, flexble scheduling, and
students planning their own piogrammes . . .

to give credit for supervised study done away from
the campus, e.g. in extension or tutorial centers, by
correspondence, or through field work . . .

to intensify effoits in effective cateer counselling . . .

to make a systematic inventory of community
resources with suggestions as to how these might be
integrated into Vanier's learning and teaching
patterns . ..

to facilitate the entrance of tecnalogy students to
university,

to create a coltene known widely as an »ntellectually
exciting and stimulating place .

to create procedures by which curticutar or
instructional irinavations may be readily imitiated |

to give academic credit 1o some indsviduals solely
on the bais of their performance f evaluated as
successful, (with no college supervised study, on or
off-campus, necessary}

to apply cost critera in decding amang alternative
academic and non academic programmes . |

to maintain or wink to wrhipve ateputable standing
for the college vy ietaton to ssimilar colleges

to requiarly provade evidense that the college i
actually achrevirg it stated goals

to carry on a broad and viquraus programme ot
extracurricutar activities o events for students

to bring into the cattege awide 1ange of protessional
experience 1o supplenwot tncal teactiing skalls

to establish pee: traching situations within the
college <o that ~radients can teack nther Students

teMax imase o tee oh o neng s e nee

lectures, concerts, art exhibits, and the like . . .
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94

95,
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99

to end duplication of programmes within and
between CEGEPs in order that there bie the widest
spectrum of choice

to stirnutate the introduction of a publication which
will be devoted to research findings at the ali CEGEP
level

to determine within Vanier the specific problems
which may yie!d to effective 1esearch technique . . .

to place initiative for encouraging research in the
hands of a Co-ordinator of Research and Develop-
ment .

to consider the efficiency with which college
operations are conducted . . .

to be organized for ccntingus short, medium, and
long-range planning for the total institution . . .

to inctude local citizens in planning cotlege
programmes that will affect the local community . . .

10 excel in intercoliegiate athietic competition . . .

to be accountable to funding sources for the
etfectiveness of college prograrimes .

to create a climate in which systematic evaluation of
college programmes is accepted as an institutionat
way of life . .

to systematrcally intei pret the nature, purpose, and
work of the callege to citizens off the campus . .

to achieve consensus among people on the campus
about the goals of the College . . .

10 create a speciat commission on the implications
of a tricampus college . .

to create the position of student ombudsman _ . .

to publish financial siatements in such 2 way that
the whole college may be aware of the relative cost
of programmes and other aiternatives chosen . . .

to provide a system of re-education and
re-training in the area of administrative problem-
solving for administrative and teaching staff atike . . .

. to hold pedagogica! days to d:scuss coltege

problems on a regular basis.

WE THANK YOU
FOR YOUR COOPERATION
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I. Introduction

We regret that it was not possible for the Faculty and
Administration of the Snowdon Cawpus of Vanter College to take & more
active part in the carly stages of the Council's study, This was not
due to a lack of interest on our part, but rather to the demands made on
our time and energics last Fall as we struggled to organize a new academic
structure in a new and uncompleted building, with a completely new student
body and a majority of new staff members. In the past two months, however,
we have had some opportunity to discuss and think about our directions for
the future and to consider some of the questions proposed by your study.
We hope that even at this late date, our reflections and suggestions may
be useful to the Council and its research teams as they enter the second

phase of their mandate.

Since the basis of our reflections has largely been cur experience
at the Snowdon Campus, a brief description of this cawpus may be helpful

fn evaluating our ideas and proposals.

The Snowdon Campus of Vanier College was created by the Board
of Covernors in the Spring of 1973 at the requesl of the Ministry of Educa-
tion in order to provide necessary additional places for anglophone
students, Rather than further expand the original St, Laurent Campus,
the Board opted for a sccond campus of about 1700 students {n the Snowdon
arca, that would be semi-autonomous in academic structurcs and curriculum

but integrated with the over-al) structures and services of the Cellege,

Shortly thereafter, a Campus Principal was selected and eventually
a Curriculum Coordinator and a Director of Campus Services. The first effort
of these three persons, aided by Vanicr College staff members (some of whom
eventually joined the new campus) was to develop a program structure of
academic organization as an alternative to the traditional departmental
gstructure in order to facilitate closer cooperation between staff members

and better integration of students' curricula,
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Secondly, with the assistance of experienced CEGEP teachers, they
developed an educational philosophy for the new campus that reeffirmed the
priovity of general education for all students and the need to integrate
this with basic pre-university and technical programs. In short, the
philosophy of Snowdon Cawmpus from the beginning has been based on a deliber-
ate return to the impevatives of the Parent Commission Report. (See
cspecially Volume I1, Chapter 6. Our present understanding of these
imperatives can be found {n the Snowdon Calendar Statement of Goals - see

Appendix 1)

Thivdly, the nucleav staff attempted to implement the program
idea and the philosophy of general education in their hiring of new staff
and In the organization of the curriculum. This process is still going on,
since we are now seeking new staff for the sccond year of our programs and
at the same time actively recxamining our curricular objectives at the

program and campus lcvels,

it {s from these on-going discussions of curriculum organization
and development over the past year that many of the ideas in this brief
have sprung. In addition some staff members engaged in curriculum research
have made a fresh study of the Parent Report and related docunents,
including some of the briefs alrcady submitted €c the Council. From this
reneved study of the sources and from our acute awareness of the diffi-
culties we have encountered in trying to implement some of our basic
goals, we have arrived at the following conclusions about the present
situation and future needs of the CEGEPs and their students, which we

submit for your consideraticn,

1I. Overall Thrust of our Bricf

OQur experience of the present CECEP situation, priwarily at the
Snowdon Campus, bul apparently clsewhere as well, leads us to the con-
ctusion that the present official curriculum, and the way it {s fmplemented,
docs violence to the goals of general education sct forth in the Parent

Report. In both the Science and Carcer Programs, the dewmands of tcachers,
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universities and professional associautions for intensive ant sometimes
exclusive specialization have relegated the goals of general education to
second or even third rank, and reducved the vhole idea of general education
to the fulfillment of a few required courses that are overcrowded, resented
by students, downgraded by teachers in other areas, and frequently dropped
or neglected when the course workload becomes too heavy. We believe this
has resulted from a misconception of the velationship, between peneral and
prefessional education at the college level, which has resulted in the
creation of two scparate strcams, each with its own curriculum rathei than
a common and integrated curriculum oifering a varicty of fields of con-
centration. We further believe that the present course and work load
required of all students, and particularly those in technical programs,
has a distporting effect on teacher-student ratfos and on the freedom of

tire, energy and spirit needed for a good college education.

In the follgwing sections we will suggest three ways of
restoring a sane balance betwecn general and professional education for
all students: (1) by creating a new gtructure for technical cducation;
(2) by reducing the course requirements for the DEC in all programs; and

(3) by further integrating and enriching the reduced curriculum,

1II. A New Structure for Technical Education

We believe that a new structure for technical education is needed

for the following reasons:

(1) The present technology programs overload the student with specialized
course requirements that demand an exorbitant amount of time,
effectively eliminate almost all options in other areas, and make
the required general education courscs scem, at best, o wnecessary

evil to be tolerated for the sake of a diploma.

(2) The structurc of thesc programs is such that they clfectively
segregate the career students from the other students and thercby
deprive both groups of the opportunity to enrich their social and

cultural experience,
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(3) 1he present programs, because of lower staffing ratios and higher
operating cxpenses, especially in the third year, tend to distort
the overall bLudgeting and staf{fing norms -- out of all proportion
to the numbers of students served and the results achieved in
beth general aund technical learning, Such a distortion inevitably
affects the quality of education in all areas of the College, most
notably in the Core and Arts areas, and thus makes the goals of

general education even more difflicult to achieve.

(4) Perhaps lecast desirable of all, the present programs are seen by
teachers, students, employers, and the public alike as "terminal"
aund exclusively oriented to a specific job, rather than as opening
new doors to further educational opportunities, to new caveer
options, to grecater adaptability and mobility vis-a-vis a fluctuating

labor market, and to a larger life beyond work,

(5) TFinally, the oft-proclaimed desiderata of regicnalization, of
liafson with industries, hospitals and universities, and of
tooperative work-study programs could better be rezlized by a
structure that explicitly distinguishes between a basic pregram of

general education wich beginning specialization, and an advanced

program of intensive specialization.

For these reasons, we advocate a new structure for technical
education that would embrace two distinct levels -- College and Iustitute --

and eabody the following features.

1. The College level

_ At the college level there would be a non-terminal two-year
basic technology program leadiug to the DIC, and preparing for vost-
collczial technical studies. This program would nhave a structure
similar to that of the present pre-universily programs, i.¢. a Core, 8
Field of Concentration or Specialization, and Complementary courses.
This two-year program would have the same number of course requirements
for the DEC as we will‘proposc for all programs in Scction IV ({.c., a

minirum of 20 and a waximum of 24 courscs, exclusive of Physical Educatlion),
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The curriculum of this two-year basic technology program would
be equally balanced between courses in general education (Core and Com=
plementary courses) and a "Tield of Specialization" that would be made up
of (&) basic courses that would be propaedeutic to a variety of
specialized technical fields (e.g. maths, basic sclences, basic sovial
sclences), and (b) courses that begin the student's involvement with a
specific technical field (e.g. typing, nursing, surveying, environmental
management, accounting, etc.). Since this program would be non-terminal
for most students, the emphasis would be un providing general education and
the basic technical courscs that would enable the student to specialize
later in any one of several technical fields, and if need be to change his

svecialization without unduc loss of time,

Successful completion of this basic two-year technology program
would constitute the minimal entrance requircment for admission to some
university programs (e.g. engincering, conmerce, nursing) and/or to

advanced studies at an "Institutc of Technology'" (see next section).

2., The Institute Level

We proposc that post-collegial Institutes of Technology be set
up that would Incorporate the present thivd year-of Career programs and,
eventnally, one or two additional years of advanced technical studies,
This might be donc by the Universities or through the creatfon of completcly
separate public institutions cmpowered to grant degrees in advanced tech-
nology. For practical and economic reasons, however, we suggest that it
might be best begun within the framework of the existing CEGEPs, on the

basis of alrcady existing personnel and facilities.

The Institutes of Technology would be lecated on the CEGEP
campuscs, sharing many of the same facilities, resources, and staff, and
under the same Board of Governors and the same General Administration,
However, they would have scparate budgeting, stafling, and salary noras
appropriate to the needs of highly specialized technical education. They
would develop their own curricula and have their own Academic Counctl

responsible to the Board, but would work closely with their colleagues
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at the College level, as well as with the universitics, in planning and

implementing thetr prograns,

lhe Institutes would develop their programs in close conjunction
with businesses, industries, hospitals, governnental agencies; and pro-
fessiaunal and employers' associations; and wherever feasible, they would
create coopevative work-study prograns to achicve their goals. The
technical specializations to be offered at cech Institute would be deter-
mined on the basis of ~visting resources of personnel and equipment and
on the basis of repgional needs, Students who had to migrate to another
part of the Province to pursue their specialty would have thefr travel

and/or residence expenses subsidized by the government,

Students who completed one or two years of advanced studies
at an Institute would receive appropriate diplomas or certificates, which
would be rccogni;cd §y employers and professional associations., Students
who successfully completed three years of advanced studies at an Institute
would be eligible for a degree of Bacheler of Technology, that would be
awarded cither by the Ministry of Education or through affiliation with a

University,

We sec many advantages in the propoesed new structure for
technical education. At the college level {t would enlarge the possibi-
lities for general education for technoleogy oriented students; at present
the possibilities are minimal. It would alsc make possible the offering
of complementary courses in basic technology for arts and scicnce students.
It would thus permit a better integratior of curriculum between the
general and technical spheres, and a better social and cultural integration
of the student body, since there would be more courses open to both and
both groups could choose oplions across the board. (Sec Chart, p.14)

This would reduce the present scgregation of career students and help to

eliminate the stigma of "second class ciiizens'.

Morcover, it would fulfil the pParent Commission's tdea of
continuing generat education and only beginning special education at the

CEGEP level, aince it would concentrate in the college yedars on the general
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and basic course~s, leaving the bulk of intensive specialization for
advanced studies at the University or Institute, It would thereby
avold the narrow and premature specinlization that often leads to an
fmpasse with regard to hoth jobs and further educational opportunities.
Such a format would permit arts and science st;dcnts to change their
oricntation towards technical carccrs without serious loss of time, and
might permit some technical students to discover an interest and talent
In the arts or sciences that they could then pursué at a higher level;
for example, some students doing advanced studies at an Institute might
want to continue their general education by taking optional courses in

the college or in programs of continuing education.

We think this structure would make technology programs more
attractive to more students by eliminating their "terminal" status and
opening up avenues to further education. Some students, equipped with
a good general education and a basic foundation fn technical studies
might opt for the job market upon completion of their two-year CEGEP
program, just as some pre-university students do at present. But with
a better general background, they would always be able to return later
for further studies. Others might opt for an additional one, two, or
three years at an Institute or University to achieve a higher level of
professional competence and in some cascs a Bachelor's degree, Still
others might return after a period of time' for recycling in their
technical field or to prepare themselves for a better job in another
f{eld. 1In any event, there would no longer be any automatically terminal

education as at present,

Finally, the scparation of the present third year of Carcer
programs from thc two-ycar college program would make possible a nmore
rational distribution of staff within the college and open the door to

curriculum reforms that are presently unthinkable.

1V, Reduction of Course Requirements for the DEC in Al} Programs

and Conscquent Lowering of Teacher-Student Ratios

The present course requirements for the DEC {24 courses for

pre-university students and 36 (or more) for career students <= not
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inctuding physical cducation courses which are required at some campuses)
constitute a work-load that we believe is inimical to the goals of
general education, destructive of a genuine atmosphere of lewtning, and
incompatible with a sane life-style for developing adolescents, This
gituation is particularly acute in the Secience and Careers sectors but
directly and indirectly it also affects highly-motivated Arts students.,
At the Snowdon campus, this has been the single lolidest complaint of
both teachers and students and onc of the biggest obstacles to rcalizing
the goals of both general and professional cducation, It has resulted
in unacceptably high percentages of coursce withdrawals, failures,
absenteeism and drop-outs, Coupled with current staffing norms, it has
resuited in an cxcessive teacher work-load, especially in the general
education sectors, that thrcatens the quality of teaching and learning,
makes personal attention to students' neceds all but impossible, and
renders co-curricular involvement of both students and teachers an
unaffordable luxury. The present system generates strains on physical
facilities and space-use; reduces flexibility in scheduling, course
selection, and curriculum planning; and discourages student participation
in social and cultural activities, By emphasizing quantitative rather
than qualitative norms for education achicvement, it tends to perpetuate

the worst features of the high-school routine and mentaiity{

This situation has rcsulted partly from the demands of technical
and professional associations for the inclusion of more and more specialized
treining in the curriculum, and partly from the demands of university
faculties for the fulfillment of specialized pre-requisites to university
adrission. MNappily, the universities are beginning to recognize the folly
of this course (sce the recent CLESEC rcport) and we hope that our proposal
above for a two-level technical structurc will help in resolving the

dilemma on the technical side.

Nevertheless, we bclieve that the colleges need not wait on
the action of these groups, but rather assert their own identity and gooals
and the reasonable limits of their respousibilities, In this spirit we

offer the following proposals:
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1. Reduction of Conrse Requirements
We propose that requirements for rhe DEC in all programs
(Arts, Sciences, Social Sciences and Technoulogies) be reduced from
the present 24 courses to a minimum of 20 courses,
We suggest that these 20 courses be distributed as follows:

CORE (6)

Three courses in Maternal Language
& Literaturc

Three courses in Philosophy or
Humanities

CONCENTRATION (10)

Ten courses in a Field of Concentration or
Specialization with a minimum of two
and a maximum of five in any one
discipline,

{(For purposes of concentration, we propose
that Philosophy and Religious Studies should
constitute one discipline, and Maths and
Computer Science should constitute one
discipline.)

COMPLEMENTARY (4)

Four courses chosen outside the area of
concentration or specialization

With this reduction, a typical two-year DEC program, whcther in Arts,

Sciences, Social Scicuces or Technology, would look 1ike this:

thero Physical Education is required, this would mean a reduction from
28 to 2/ coursca. Since this requivement is not universal al pregent,
we have omitted it from our discussions; but this does not mean that we

are opposed to {t,
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Semester 1

Maternal lLanguage

Concentration ov Specialization
Concentration or Specialization
Concentration ov Specinlization

Complementary

Semester 111

Maternal languoge
Philosophy or Dumanities
Concentration aor Specialization

Concentration ov Specialization

Semester 11

Maternal Laupuage

Philosoply or Humanities
Concentration or Specialization
Concentration or Specialization

Complementary

Semester 1V

Philosophy or Humanities
Concentration or Specialization
Concentration or Spectalization

Concentration or Specialization

Complementary Complementary

This would be the normal four-semester coursc load for all
students. Students who achieved a certain level of proficiency in all
their courses in the first scmester would be given the option of taking an
additfonal course in the second semester, cte. In this way, the more
gifted and hetter motivated students could enrich their programs {f they

s0 desired.

Successful completion of this two-year DEC program in Arts,
Sciences, Social Sciences or Technology would constitute the minimal
requirement for admission to advanced studies at a University or Institute
of Technology., 1In line with the preliminary recommendations of the CLESEC
Report, pre-requisites for University or Institut~ programs should be kept
to the minimum necessary to maintain rcasonable academic standards and to

assure that students have the necessary foundations for advanced studics.

We believe that this two-year program represents a humane,

reasonable, and balanced college curriculum that would permit the effec-

education: combincd with the proposals in Sections II1 and V above, it
would encourage a genuine integration of humanistic, scient{fic and

technical learning for all students,
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2. Reduction of Tecacher-Student Ratios

The Parent Commission Report called for small classes at the
'CEGEP', a close teacher-student relationship, effective counselling,
involvemeat of tecachers in curriculum planning and experimentation, and
in colleglate governance, Everybody accepts these as desirable, indeed
necessary, means for achieving quality education. Yet they are almost
impossible to realize when, despite the official norm of 1-15 (which should
result in a working ratio of 1-90) many teachers in fact are responsible
for as many as 150 students each semester, Again, this excess is felt
most heavily in those areas involved with general education. We believe
that our proposal for transferring the third year of Career programs to
an Institute with separate staffing norms, coupled with our proposal to
reduce the normal course load for all students at the college level, may

be the key to resolving this dilemma. But this vould only be the case 1f

the present :ver-all norm of 1-15 were naintained at the college level.

We therefore propose that this official ratio be maintained

in conjunction with the separation of the third year of Careers and the

reduction of the normal course load to five courses per semecster. This
would result in a reduction of the average teacher work load from 1-90

to 1-75, If the 1-75 working ratio were then distributed internally

over all programs in a rational way, there would result a range of actual
work-loads that might extend from a minimum of 1-50 up to a maximum of
1-120. We believe this would be a reasonable and acceptable solution,
provided that the internal distribution were done on the basis of sound

pedagogical considerations.

The alternative to this solutfon would be to maintain the current
course requivements and reduce the overall staffing ratio helow 1-1%. DBut,
in our opinion, this would be both pedagogically and ecngnmically unsound,
since it would perpetuate many of the curriculum problems assoclated with
the excessive student work-load, and would also nccessitate costly staffing
fncreases. Our proposal, on the other hand, would simultancously solve

the curriculum problem and the teacher work-load problem (the twe are in
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fact iaterconmected) without creating additional financial burdens for

the taxpayers.

V. Enriching the Curriculum

The reduction of student course requirements and of teacher
work-loads, along with the integration of the basic technology p;ograms
with the Arts and Sciences at the college level, would make possible an
envichment of the CEGEP curriculum, and of the whole of college life,
along the lines envisioned in the Parent Report. We can only begin herve
to sketch some of the possibilities that would be opened up by the adoption

of these proposals.

1. Integration

First, instcad of two separate streams, there would be one
{ntegrated college curriculum, ith four fields of concentration or
specjalization: Scicnces, Social Sciences, Arts and Letters, and
Technology (see Chart below). The basic technology courses would con=-
stitute a Group of Disciplines on a par with the present pre-university
Groups. Within this fourth group, a varicty of combinations could be
recommended as basic programs preparing for further technical studies,

In addition, disciplines in this Group could be chosen by students in

the other Fields as complementary courses, and Technology students

would be able to choose the same range of complementary courses now
available to pre-university students. Since both groups would now be
engaged in the same cnterprise, namely perfecting their general educa-
tion and at the same time preparing themselves for further specialization
in a particular arca, the categorical distinction between pre-university
and carcer students would be replaced by a functional distinction batween
the twin goals of general cducation and professional (or better still,

p£e-professional) cducation heing pursued by all students.

2. PBilinpualism and Biculturaljsm

All students at the CEGEP should have the opportunity to

perfoct thelr knowledge of French or Enplish as a second language and to
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appropriate the riches of the two main cultural tradftions in Quebec and
Canadien soctfety, This possibility has hitherto been denled to most
Technology students because of the lack of genuine open spaces in thelr
timetable. The proposed revision and reduction of course requirements
will give to all students the option and above all the time to master
the second language. To maximize this possibility, we propose that
French and English as second languages be included amoug the courses
cormon to all groups of disciplines, so that they could be chosen efither
48 a discipline within any field of councentration or as gomplcmentary

to any field (see Chart below).

Some of us also feel that listorical Studies, emphasizing
courses {n Canadian and Quebec History, should be further encouraged
at the college level, either by including this discipline among the
options available within cvery concentration, or at least by fncluding
it among the disciplines in Group 111 (Arts and Letters). However, there

is not yet a consensus on this goint.

3. Revised Table of Disciplines

To show interrelationships of the proposals made so far,
we of{fer ‘he following schema which, we believe, represents a clear,
balanced, integrated, and sufficiently varied curriculum for college

students:
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CECEY Course Patrerns

T e 4 bt 4 et e 2 o o« oo

CORE COURSES
3 English

3 Humanitios

FIELD OF CONCENTRATION or SPEC,
10 courses from
3 or 4 disciplines in

1 of 4 groups of disciplines

COMPLEMENTARY COURSES

4 courses outside concentration

GROUPS OF DISCIPVLIULS

1 Il 111 Iv

Scicnces Social Scicences Arts and Lettors Technology

N quhematics and  Computel] Scicnce (= one disc¢ipline)
+eveso Philosophy and Religious |[Studies (= one disc pline) .....
srveveves Frpneh or English  as  Second Language

T ieeiileee veve. listorical Sthdies vevieiirieine soaliiesee 72

Blology Administration Cinema Architecture
Chemistry Anthropology Drama Ratural Sci.
Physics Sociology Fine Arts Nursing
ete, Economics ctce, Sccretarial
; ; Science
Palitical Sciecuce
cte,
ete,
— — . -
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4, Further Possibilities

With more options available to all students, and more time
avallable to students and tcachers, new and ifmaginative complementary
courses could be developed that might go beyond the limits of tradi-
tional disciplines. We can conceive, for example, humanistically-
orfented science and social science courses for non-specialists, courses
in art and music appreciation, area studies, classics in translation,

media studies, etc.

In addition, there would be more possibilities for developing
a variety of teaching-learning formats, such as seminars, tutorials,
individualized instruction, modular courses, team-teaching, etc. There
could also be developed enriched courses in cooperation with other
institutions and agencies, such as museums, hospitals, law courts,
urban planning boardé, community organizations, National Film Board,
etc. We believe that within the CEGEP system there is a great store
of talents and energies that will be relecased in a creative way once

the cbstacles that we have mentioned above are removed.

Finally, and much to be desired, would be the possibility
of develcping co-curricular activities that would enrich the students'
college expericnce and improve the living and learning climate of the
CEGEPs. We are thinking of such things as drama, music, debating,
creative writing, journalism, sports, community services, and student
participation in the planning and governance activities of the college.
Todav, most students and teachers have neither the time nor the enasrgy

to devote to these activities,

VI. Conclusion and Summary

The three areas of reform outlined above -- creating a new
format for technical education, reducing coursc requirements and teacher-
student ratios, and enriching the curriculum in content and methodology --

{f taken together would significantly iwprove the environment of learning,

the quality of teaching, and the level of motivation in the CEGEP, None
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of them would requive massive new funding or staffing; rather, they call
for a shift of priorities within the framework of existing physical

‘and hunan resomrces ~~ a shift in the direction of bhetter realizing the
oripgtnal goals of peneral and professional education tor all students

at an appropriate college level and of humanizing the college cxperience

for students and teachers alike,

Summary of Recomnendations

We thercfore recommend:

1. That the task of technical education be divided between a basic

two-year college program and a one-to-three-year Institute program
(Section III)
2. That the college program in technology be integrated with the Arts

and Sciences (Scctions 11} and V)

3. That the normal course load for students in all programs be five

courses per semester (plus physical education where feasible) and

that the course requirement for the DEC be a minimum of twenty

courses (Section IV)

4. That the present overall staffing ratio of 1-15 be maintained and

redistributed internally (Section IV)

5. That the priority of an cnricted and varied general education for

all students be firmly maintained, and that professional education

in the Scicnces, Social Sciences, Arts and Technolopy be concentrated

in the basic and foundational disciplines (Scctions IIT and V)

6. That bilinpualism and biculturalism be cucouraged as valid sonls of

a collepe education (Scction V)

Respect fully submitted,
Francis P, Greancy
for

March 12, 1974 Members of Snowdon Campus, Vanicr College
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CENERAL EDUCATION: THE CECGEP AND THE SNOWDON CAMPUS

The primary aim of the Snowdon Canpus of Vanier Collepe and the CEGEP
system is to provide, at public expense, a thoroughly general and
professional education at the college level for all qualified graduates
of secondary schools in the Province of Quebec, This universal and
compreliensive aim makes the CEGEP unique among college systems. 1ts
gradual implementation since 1967 has bren a part of the 'quiet

revolution' in Quebec ~- and world ~-- education.

An essential part of this revolutionary concept was the decision to
pursue the goals of general and professional education for all students
at the sane time and under the same roof, 1t isthis '"marriage' of
goals, traditionally kept separate, that gives the CECEP its distinctive
character, To understand what the '"marriaze' really means and why it was
arranged, a few definitions are in order.

Professicnal education, in the CEGEP context, mcans the systematic

preparation either for a technical career or for advanced studies at a
university, Both of these preparations involve some degree of special-
ization, either in the knowledge and techriques required fecr a particular
career such as nursing or business adninistration, or in the contents

and nmethods of a particular branch of university studies such as the
scliences, social sciences or arts, Thus toth career students and pre-
university students are involved in professional education from thelr
first day at a CEGEP,

At the same time both groups of students are continuing their general
education, that is the disciplined development of those insights, skills
and values that arc important for our growth as human beings within a
given sncietv,.. no matter what our particular occupation nay be.

In the present CEGEP system the goals of general education are pursued
in three ways: (1) through the common courses in English and Humanities
required of all students; (2) through the complementary or optional
courses that cach student chooses outside his field of professional con-
centration; (3) through required diversification within the chosen {icld
of concentration, ¥

The "core" programs in English and Nunanities are designed to help each

student develop to a higher level his basic skills of reading, thinking,
writing and speaking; to initiate critical reflection on his -~ and his
soclety's -- intellectual, artistic, moral, social and political values;
and to promote a decpexr insight into the human condition both past and
present,

The complementarv or optional courses in such subjects as philosophy,
science, mathematics, modern languages and fine arts make it possible for

" gtudents to expand their general culturce in areas of thelir personal necd

or intcrest.

* It should be noted that the present system provides for more options and
diversity in -the pre-university programs than in the. career proprams.
The main reason for this {s that unlversity requivements remain [airly
flexible, while the requirsments for employment in technical fields
are more rigorously defined by the various professional associations,
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(19)

The diversification within the fieclds of concentration aims at assuring
a solid grounding {n the concepts and methods of several disciplines or
techniques within a professional ficld, and thus enables the student to
make more knowlcdgeable decisions about his future studies or career,

While the nced for professional cducation in our soclety is widely
recognized and rarcly questioned, the necd for combining this with a
thorough general education is often overlooked., Yet the rcasons for
including general education for all students in the college system arec
as compelling tnday as they were at the time of the Parent Report --
perhaps more so. Among these reasons arc the following:

(1) Self-discovery: students coming to maturity in a complex and
fast-changing society need the time and opportunity to discover
themselves, to identify their real interests and abilities, to
explore various possibilitics of knowledge, (skills and values)
a8 a basis for their life decisions,

(2) Leisure: they need to prepare themselves realistically for that
larger portion of their lives that will not be consumed by their
professional careers -- shorter work-weeks, longer holidays,
earlicr retirement ~- so that they can constructively enjoy the
benefits and responsibilities of greater leisure and personal
freedom, ‘

(3) Integration: they need to learn how to relate their academic
and technical knowledge to the larger issues of living in a
complex and changing society; and to integrate different kinds
of knowlcdge and experience, for example science and art or
technology and politics,

(4) Value: they need to come to grips not only with questions of
fact and tcchnique, but also with questions of quality and value
in every sphere of knowledge and life,

(5) Communication: they need to learn how to communicatc effectively
with others, whether through speech and writing, or through art
and music, or through the modern media; and they need to learn how
to interpret human communication in all its forms.

It {8 to respond to human needs of this kind that general education in °
the CEGEP system is combined with professiunal preparation. The success
of the CEGEP idea depends on the degree to which cach student realizes
this "marriage' in his own education.
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COLLEGIAL OBJECTIVES AS PER THE SUPERIOR COUNCIL OF EDUCATION - September 1973

In the spring of 1973, the Minister of Education announced that he was asking the Superior Council of

Fducatfon to conduct an {nquiry into the CEGEP system with a view to establishing long range objectives

The Courcil created a Commission, frequently referred to as the Nadeau Cormission, after ite

chairman Jean-Guy Nadeau, to study "L'Etate et les Besoins de 1'Enseignement Collegial®.

That Commission, the following September, communicating with interested parties to invite their

participation in the study, presented a series of obfectives it f2lt were commonlv held within the

CEGEP system.
They are as follows:

1. MAVE COLLEGIAL EDUCATION MORE DEMOCRATIC, I.E.,

1.1 Make collegisl education accessible to the largest possible number of
regular students and adults, whilst waking allowance for the diversity
of castes and talents.

1.2 Incresse enrolment at the collegial level.

1,3.1 Regroup in & same soctal eavironment studeats in pre-university and in
technological prograns, eo as to bring together future “"technicians'
and future ''professionals’’,

1.3.2 Make the college a plursl society, withoit distinction of race, creed,
sex, age or culture,

1.4 Encourage participation by making the College:

1.4.1 & partner of the State;

1.4.2 an instutufon that serves the commuaily:

1.4.3  an institution where all those involved (aduainistrators,
students, parents, teachers) participate 4{n the adoministration
of the College, in establishing its policies and {n all aspects
of college life.

2. FLAN THE DEVELOPMENT OF POST-SECONDARY EDUCATION, I.E.,

2.1 Create a new educational phase that ensures a smooth trarsition from the
secondary to the university level -- a level that preparen both for
university and the labour narket.

2.2 Create an educationsl level that is polyvalent
2,2.1 fnifta pre-university and carcer training
o 2,2.2° in the varlety of f{eclds of concentratfon and of specialiszation

. "
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Aruitoxt provided by Eic:

it offers

in the flexibilicy of 1its atructures

in its objective to facilitate both gensral education and a
degree of apecfalization.

Ensure better utflisation of aviilable human and matarial resources by

regrouping the Colleges and by planning and co-ordinating the develcinaent
of collegial education,

3. TIMPROVE TdE LEARNING PROCESS, I.E.,

3'1

3.2

3.3

34

1.3

3'6
3.7

Make sure that education at the collegial level is provided with the phyaical

and §£nanc1:1 resources it needs for rapid developaent (buildings, equipmant,
laba);

Provide better services within the Colleges: orfentaticn, health, job placemant,
l1ibrary, sudio-viaual, research, individual academic adviaing;

Recruit qualified personnel, develop a congenial atmosphera for them,.and
encourage atudent-teacher relations;

Co-ordinate pre-university programmes and ensure thair relevanca whilat improving
the general level of education;

Ensure that the career programues snswer the needs of the labour market and
that the courses they offer, both those of general educational value and of
specialization, adequately prepare for the caresr in view;

Update teaching nmethods; encourage the use of more afficient learning davices;

Offer better guidance to students; help them chooae a programme that takes into
account both their own motivations, tastes and talenta and the neads of the
society of tomorrow. Programmes should be so adaptable to the varied needa of
17 - 19 year-olds, that they reduce the rate of drop-out and failure and
better prepare for life.
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The documentation listed below includes articles, reports, letters anu
precis  consulted by the Goals Committee. All have been placed in
the Vanier Media Regource Centre.

ot s et 8 ot B At - o "

Analytical Frame for Goals Workshop - prepared for tae College Goals
Committee January 1974.

Calendar: 1970/71 Vanier College: Vanier College; College of General

and Vocational Education, Montreal, P. (., 1970.

Canadian Institutional Goals Inventory and Description of the 20 Goal
Areas in the Insitutional Goals Inventory.

Crotty, G. and Liske, C. - Philosophy at Vanier College - letter to the
adminiscrative body of Vanier College. April 1974,

Donald, J.: Vanier Information Bank: Initial Description of Findings.
September 1973

Donald, J.: Vanier Institutional Goals Inventory - Report of Results:
May 1974 (See Appendix)

Educational Activity: Annual Report 1969/70 Superior Council of
Education, Province of Quebec, March 1971.

Efsner, Elliot. ‘"Educational Objectives, Help or Hinderance?, in Kapfer,
M. B., Behavioral Objectives in Currlcular Development, Educational
Teating Publications - Englewood Cliffs, N. J.. 1971.

Federation des CEGEPs - documentation produced for a CEGEP study on the
development of College Goals - Autumn 1973:

Greaney, F., for members of the Snowdon Campus A Brief to the Superior
Council of Education on the Present State and PFuture Directions of the
ChGEP > March, 1974. (See Appendix)

Harman, R. and Tabakow, D.: A Study of Some Factors Affecting Student
Attitudes Towards Vanier College, Spring 1974,

Hostrop, R. W.: "Setting Coals and Objectives" from Managing Education
for Results. lomewood, 111 ETC Publications 1973 'p, 21-47.

Notes to the Superior Council - a synthesis of input to the Superior
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Testing Service, Frinceton, N. J,. ~ "7 77 TToctosoes
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Stoeckmann, A. K. - Letter re Vanier College Goals, April 1974.

Toffler, Alan, ed.: Learni:g for Tomorrow: The Role of the Future
in Education. New York, Random 1974,

Vanier College ~ Survey and Brief to the Superior Council of Education
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December 1973.
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