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preface

The impetus for this issue of f/iincis Libraries grew out of the activities of the Ad Hoc Committee for

Continuing Education of the Midwest State Library Agencies. This committee is composed of

representatives from each state library agency in the midwest — Indiana, Illinois, lowa, Michigan,
Missouri, Minnesota, Ohio, and Wisconsin.

Most of the library literatur2 on continuing education for the profession is theoretical and
philosophical in nature. This is in actuality a major accomplishment in library literature. On most topics
of concern to librarianship, the “how we do it good" is in predominance. However, when some agency

or association begins to plan activities after having accepted the philosophical and theoretical
framework, it helps to know of the specific activities of others. There is too much “re-inventing of the
wheel"” in current activities and very little sharing of ideas, practices, and materials. Thus, the major
thrust of this issue is on actual activities.
Allan B. Knox, Director of the Oftice of Continuing Education and Public Services, University of
Hllinois at Urbana-Champaign, contributes the lead article on the philosophical and theoretical aspects of
continuing education for librarianship.
Allie Beth Martin, Director, Tulsa-City-County Library System contributes a model for a coordinated
program for all library personrel and involving all relevant agencies and organizations. Mrs. Martin is on
the advisory committee which worked with the national study, to be released shortly, comriissioned by
the National Commission for Library and Information Science. The particular mod2! she presents is taken
from a study she and Mary Ann Duggan did last year for the Southwestern Library Association.

One other area that has great potential is the new thrust toward individualized instruction.

The article on Lincoln Open University discusses the program in lllinois. It is hoped tha* continuing

educational opportunities through the open university concept will be available to librarians

and trustees as well as other citizens.

Other articles focus current activities in five midwestern states — Ilinois, Missouri, Michigan, Ohio,

and Wisconsin, Simifar activities could have been reported from the other states in the region but

production schedules, iliness of the issue editor and the normal state library pressures of deadlines

prevented some states from contributing articles,

The bibliography is an updated version of one prepared in 1972 for the Continuing Education

Cuommittee of the lHlinois Library Association. Both the original bibliography and the revision were done
by staff of the Library Research Center of the Graduate Library School at the University of lllinois.

Itis hoped that this issue will serve as a constructive force in the midwest to bring about a totally

coordinated program of continuing education sufficient to meet the needs of fibrary personnel in
the geographic region.

Travis E. Tyer
Consuitant, Professional Development
lllinois State Library




continuing education for library practitioners

alan b. knox

director, office of continuing education and public service

university of [Hinois

Library practitioners, along with most other pro-
fessional groups in this country, have rcpeatedly
made public statements about the importance of con-
tinuing education. Historically, life-long learning has
been part of the definition of professionai occupa-
tions and the accelerating rate of social change
makes it even more crucial today. This applies to all
library practitioners — directors, librarians in many
specialties, and aides. There is increasing attention
to continuing education for librarianship conducted
oy libraries, associations, and institutions of higher
education. Those who plan prcgrams of continuing
education for librarianship can learn much from the
experience of other fields. such as teaching, social
work. law, nursing. and administration.

Continuing education in various fields contains
many similarities. Every professional field depends
upon a body of complex knowledge. The rudiments
of this knowledge are typically acquired through tor-
mal education including university study. The profes-
sional worker is perceived as benefiting a substantial
number of people in major ways. The work of profes-
sionals is suppo-ted by persons in avariety of relatled
protessional. paraprofessional. and subprofessional
roles who receive substantive and administrative
jeadership from the professicnal. There are other
simtlarities among programs of continuing education
in various professional fieids. Of course the
specialized professional knowledge that is transmit-
ted is not one of these simifarities. It is this profes-
sional knowledge that helps to differentiate one pro-
fession from another. Two additional points of simi-
larity are the liberal education component in prog-
rams of continuing professional education and the
program development process by which they are
planned.

Effective librarianship requires a breadth of view
and a dept of insight that can be increased by liberal
education. The objectives of liberal education typi-
cally include a holistic view of man as man instead of
solely as money-maker, breadth instead of excessive
specialization. facility in dealing with value judge-
ments, and skill in learning and communicaticn,
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Educational activities that achieve these objectives
are central in both the development and the mainte-
nance of professional cor..petence and should be
included in continuing education for librarianship.
The process by which particularly effective and
innovative programs of continuing education are de-
veloped, is basically the same across various occupa-
tional fieids. Continuing education for library prac-
titioners shares with continuing education in other
professional fields, the following characteristics: (1)
the centrality of a high level of knowledge and com-
petence in maintaining and enhancing one’s position
in the field; (2) the complexitly of professional know-
ledge: (3) the high level of verbal facility of most
people with a college education; (4) the demand by
participants in continuing professional education
programs for excellence in tne content, personnel,
and methods that are incorporated in the program;
(5) competing demands on the time of perscns in
professional fields; and (6) the ability of participants
and their association, company, or institution to pay
for the costs of highly effective educational prog-

rams.
Librarianship has some distinctive characteris-

tics that differantiate it from other fields, for purposes
of continuing education procgram development. The
unique characteristics of each protfessional field are
reflected in the type of continuing education that is
developed — the subject matter that is studied. the
type of program that occurs, the types of people who
plan and conduct continuing education programs,
ana the arrangements that are made to provide the
programs. Some fields, such as medicine, architec-
ture, and pharmacy. are greatly influenced by scien-
tific and technological developments. Helping pro-
fessions, such as education, social work, and coun-
seling. must react to the changing expectations of
chients. Some professions. such as certain engineer-
ing specialties, are greatly aftected by governmentat
policy decisions (e.g., the building of interstate high-
ways through urban areas, shifts in national aero-
space priorities). An analysis of continuing profes-
sional education should consider these differences



as well as the similarities. Librarianship is affected
by changing client expectations (especially related to
center city locations), by technology (especially data
retrieval), and by governmental policies (especially
competition with other services for budget alloca-
tions}. A consideration of these differences as well
as similarities can contribute to more effective plan-
ning of programs of continuing education for librar-
ianship. )

Program development is also affected by the re-
sponsiveness of potential participants. Recognition
of need for continuing professional education is
partly a function of awareness of opportunities for it.
When there are no available continuing education
programs concerning an area of practice, many pro-
fessionals will feel complacent about their compe-
tence in that area. However, when they learn that
relevant programs are offered, the programs heip to
define a desirable standard of performance against
which to evaluate professional competence. Fre-
quently this results in the replacement of compla:
cency with recognition of need for continuing educa-
tion.

The purpose of this statement is to explore the
scope of continuing professional education, the pro-
cess by which it is planned and conducted, the set-
tings in which it occurs, the various groups that con-
tribute to programs, and the types of [eadership that
are needed by all three types of sponsors — the li-
braries tnemselves, professional associations, and
institutions of higher ecucation,

Scope of Continuing Professional Education

Continuing education for librarianship takes
many forms. Lib: ary practitioners tend to be unfamil-
iar with the range «f continuing education activities
that are available to them. Most library personnel are
aware of the in-service education programs spon-
sored by their own library. Programs sponsored by
library systems, the state library, and other parts of
the school, college, ororganization may be less famil-
iar. Continuing education programs sponsored by
associations and especially institutions of higher
education tend to be even less familiar to many library
practitioners. In addition to these continuing educa-
tion activities directly related to librarianship, there
are many continuing education courses and work-
shoos in the regions of every state that constitute a
rich opportunity system for liberal education for
adults.

For those who plan continuing education in any
professional field, it is helpful to know about ap-
proaches in other fields. The following examples in-

dicate the scope of exisling activity outside the library
field.

An elementary school teacher meets one after-
noon aweek for eight months, with ten otherteachers
and a school librarian. As members of a curriculum
study team, they review a subject matter area,
evaluate malerials and student performance, and
consider their own instructional approaches. A tan-
gible outcome may be a curriculum guide and some
book selections. The more importantoutcome is their
increased competence reflected in greater instruc-
tional effectiveness. The teachers do much of their
work on school time; they receive some encourage-
ment and assistance from a supervisor or curriculum
specialist in the school system and some materials
and consultation from a protessor at a nearby univer-
sity.

An attorney spends one evening a week and oc-
casional free time pursuing a home study course on
recent developments in state tax law. The course is
short, practical, and up-to-date. it includes copies of
forms and guides along with background information
on the lega! developments. The course was prepared
by the continuing legal education unit of the state bar
association, with the cooperation of the law school
and the continuing education division at the state
university.

The dean of a community coliege devotes a long
weekend to aresidential seminar for cotlege adminis-
trators in his state. The university-sponscred seminar
is based on a computer simufation in which the par-
ticipants can make as many major decisions about
resource aliocation and improvement of instruction
in five hours as they normally would make in five
years, and then receive feedback about the results of
their decisions. In the seminar sessions the partici-
pants discuss the various strategies used and the re-
sults obtained.

A physician with arural practice many miles from
any major medical center takes a case of electronic
equirment to the house of a patiznt who is seriously
ill. £fter a preliminary examination of the patient, the
physician telephones a medical center. The phone is
placed into an electronic device. and information
about the patient’s condition is transmitted over tha
telephone line for analysis by a computer atthe mea-
cal center. A professor then reports via telephone the
results of the computer analysis, along with his own
conclusions. The immediate result is the expert con-
suitation that assists the local physician in diagnosis
and remediation. Long-term benefit occurs as the
professor provides related information that enables
the local physician to become a more competent
diagnostician.
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An unemployed, middle-aged engineer whose
specialization is in over-supply, participates full-time
foreight months in an intensive educational program
designed to enable him to develop another specialty.
The program, inclurting some career counseling and
financial support, is supported by empicyers, en-
gineering societies, and universities.

The foregoing provides the basis for a definition
of continuing professional education. It is the occu-
paticnally related continuing education of aduits
employedin occupations usually classitied as profes-
sional or in occupations advanced in the process of
becoming professionalized. This professionalization
process atfects most library personnel — directors,
librarians, aides, and reiated personnel.

Typically. entry tu these occupations occurs after
atteast four years of college and usuaily aspecialized
program of graduate study. Professional occupa-
tions involve both action and knowledge. The action
may be teaching college students, ministering to a
congregation, giving legal advice, administering a
library, or helping patients to get well. Continuing
professional education focuses on helping persons
increase their competence in performing these acts.
As a result, continuing professional education is
often closely connected with professional practice,
Professionals need to extend and change the know-
ledge acquired pregaratory to entering their profes-
sions. {n most professions. far more is learned after
assuming the occupation than was ftearned before.
Some of this pest-entry learning is incidental; a major
part. however, is systematic and deliberate. The
range of continuing education objectives held by pro-
fessionals. and their restrictions due to professional
responsibilities, demand varied and flexible ways to
increase competence. In some instances this may
reguire consultation with a specialist for less than an
hour. In other instances it may mean intensive study
for several months.

Continuing professional education is planned
and conducted by various sponsors, primarily uni-
versities, professional associations, and employers.
A given program may be successfully conducted by
any one or a combination of sponsors. One result of
this is a great diversity of programs that are relevant
to anyone person. Especially for library practitioners,
the library itself constitutes a major resource for con-
tinuing education. Many people conzerried with con-
tinuing education have urged that ¢fferings be sys-
tematized. It is likely. however. that the basic coher-
ence will be achieved by the individual professional
as he is self-directed in developing his own plan of
continuing education. To this end, some agency
should arrange for informal and convenient access to
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many of the programs of continuing protessional
education regardless of sponsor. Insome parts of the
country, libraries and communily colleges have per-
formed this educational counseling and referral func-
tion. Some fand grant universities, such as the Uni-
versity of lllinois, can also effectively facilitate greater
access, especially if computerized retrieval of infor-
mation about statewide opportunities for continuing
education is entailed.

Planning and Conducting Continuing Education

The process of planning and conducting effec-
tive programs of continuing education is typically
referred to as program development. This process if
basically the same for all tields. Effective programs of
continuing education typically include attention to
six elements — contex!, needs, objectives, activities,
evalution, and benefits.

(1} Context. A preliminary analysis of the situa-
tion can contribute much to subscquent
planning. The context within which a prog-
ram of continuing education is planned in-
cludes the nature of the sponsoring organi-
zation, the sources of encouragement and
discouragement to participate, and the past
experience with similar programs. The high
education ievel of professional workers
should enable them to take an even more
active part in the selection and organization
of learning activities thanis the case for most
of adult education. Greater self-direction in
continuing education is predicated upon
thoughtful professional action. The profes-
sional who analyzes the importance of his
actions and the bases for his effectiveness is
better able to recognize the relevance of
continuing education activities. Such
analysis is greatly aided by procedures for
performance review. With the resulting un-
derstanding of this performance, the profes-
sional worker can better identify and use re-
levant knowledge resources. To plan weli he
must know zbout the existing opportunities,
including technical reports, books, films,
study guides, arrangements for consultation,
courses, workshops, and demonstration
projecis that can be observed. Those who
help plan programs of continuing education
for librarianship, even for themseives,
should review those aspects of their setting
that are most germane to increased compe-
tence of tibrary practitioners.

{2) Needs. Needs of professional for continuing



education are usefully appraised by describ-
ing the gaps between four categories of -
formation. The present competencies of po-
tential participants in continuing education
can be described by themselves and by
others. If, for example, the potential par-
ticipants are librarians. the others might be
patrons, the director. and protessors of li-
brary science. The des,red competencies
can also be described by poiuntial partici-
pants and by others, the resulting compari-
sons can identify the aspect of the
professional's role for which the gap is
largest and most important. Where a large
disparity is perceived by others but not by
the professionals themselves, the continu-
ing education program might focus on an
analysis of the discrepancy of views.

{3} Objectives. Many more continuing educa-

tion objectives are typically identified than
can practically be pursued. The results of
need appraisal. aven if they are only esti-
mates by informed observers. should be a
major basis for assigning high prionty to
some objentives. People such as subject
matter specialists and representatives of
sponsors can also help to set priorities.
However, the professional himself should
lead in setting objectives. Ways of doing this
vary from profession to profession and even
between specialties within a professional
field. For instance. in some specialties.
physicians practice in isolation from their
peers and so tend to lack a reference group
for comparison of their own practices
against professional norms. In recent years,
efforts have been made to clarify standards
of excellence by use of a college of peers
whose outstanding peformance sets stan-
dards. A practitioner can then compare his
own competence and pericrmance against
these standards to identify the needs to be
met by continuing education. In some areas,
for example. a sufficient range of continuing
legal education programs exists so that
lawyers can choose to participate in those
they consider to be of highest priority. Pro-
gram priorities are thus greatly influenced by
the market place. Another approach is illus-
trated by a representative committee of li-
brarians which works with the state tibrary,
associations. and universities to review and
revise prionties for continuing education.
Library systems hold great potential regard-

(4)

ing the assistance they can provide with the
appraisal’ of educational needs of fibrary
practitioners in the region. In general, pro-
fessionals should participate in the process
of identifying needs, setting priorities for
programs to be developed. and choosing
programs in which they will participate.
Activities. Theintent of most contintiing pro-
fessional education programs is the im-
provement of professional practice. Few
program planners are satisfied with just pro-
viding background information. Most are in-
terested in linkage between knowledge and
action. A continuing professional education
program is more likely to have an impact on
the field if the program includes an oppor-
tunity for the participants to practice desired
behaviors. Forinstance, engineers are more
likely t0 use a new piece of testing equip-
ment ifthey have a chance to use it for a trial
period than if they only read description of it.
Saocial workers are more likely ‘o develop
greater empathy for their clients if they en-
gage 1n sensitivity training sessions than if
they only hear a lecture on the topic. Librar-
ians are more likely to effectively extend li-
brary services to neighborhoods where the
level of formal education is low if they com-
bine staff discussion with field projects than
if they only see a film about doing so. Some
of the most effective programs of continuing
professional education have combined the
analysis of action problems with the mastery
of related knowledge. and the development
of strategies by which to link knowledge re-
sources and problem solving in action situa-
tions.

Evaluation. The informal, fragmented. and
transitory character of most of continuing
education places a premium on flexible and
informal arrangements for continuous prog-
ram evalution. Evaluation consists of judg-
ing program effectiveness based on evi-
dence, in a way that contributes to program
improvement. Evaluation may focus notonly
on the outcomes of the program but also on
its inputs such as particinants, materials,
and resource persons, along with the pro-
cess by which they interact to produce the
outcomes. Various people make such
evaluative judgments; at the very least,
judgments are made by participants, plan-
ners, and resource persons, Two major tasks
are to provide procedures to improve the
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evidence upon which judginents are mace
and to obtain judgments useful for program
improvement.

Benefits. The benefits of continuing profes-
sional education accrue both to the partici-
pants and to the organizations with which
they are associated. In program develop-
ment, it is important to consider both types
of benefits. Organizational benefits may be
an increase In the number of patrons with
less than a high school diploma who are
served, or the number of people who use the
library for independent study in preparation
for CLEP exams. Individual benefits may be
the teacher’s greater satisfaction with the
extent to which a new classroom manage-
ment practice improved the atmosphere in
her classroom.

In an effort to increase the effectiveness of con-
tinuing professional education programs, itwould be
useful to identify the prograny development practices
that work weall in any one protessional fiekd and ex-
plore their application in other professional fields.

Settings for Continuing Education

Most continuing education occurs in one of
three settings: the individual, the temporary group. or
the organization. In an individual selting, the par-
ticipant studies on his own or with guidance, but
without interaction with other participants. In a iam-
porary groug setting. the participant meets with other
professionals with whom he does not ordinarily in-
taract. In an organizational setting. the participant
learns with some of the same people with whom he
interacts in his occupationa! setting. Each of these
three settings for continui.g education has both ad-
vantages and disadvantages for professionals who

want to increase their competence.
When professionals continue their education in

the individual setting. they assume the primary re-
sponsibility for improvement. There are no other par-
ticipants from whom to learn and with whom to enjoy
the experience. The participant may learn something
very much on his own {such as the physician who
listens to a casselte tape recording of a lecture while
he drives between house calls, or the accountantwho
studies a series of technical reports on legislation
that relates to his practice} or he may receive some
guidance from a mernior. The mentor may be a pro-
fessor from a school of social work who responds to
lessons written by a social worker enrolled in a cor-
respordence course. The mentor might also pe a
professor of physics who prepares a course on a
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computer-based education system in which an engi-
neer enrolls. The major advantage of the individual
setting is flexibility; the participant can study at his
own pace at times he chooses. The major disadvan-
tageis the lack of stimulation from other participants.

Examples of programs that use the temporary
group setting include postgraduate courses spon-
sored by professional schools and conferences
sponsored by professional associations, such as ALA
or ILA. The major advantage of these types of pro-
grams is the stimulation that can result when profes-
sionals with ditterent backgrounds meet to discuss
ideas presented by resource persons. The major dis-
advantage is the tendency for such programs to be
somewhat removed from the immediate concerns of
any one participant,

The organizational setting is more effective for
some types of continuing education. This setting in-
volves the network of persons who perform interde-
pendeni occupational roles. An example would be
the entire staff oi library practitioners in a library with
less than forty personnel. In alibrary or branch of this
size or smaller, each person knows and has some
contact each week with other members ot the staff.
Their shared experience provides the basis for both
program pilanning and utilization of that which is
learned. For example, the management team of a
large bank might spend several days analyzing the
findings from operations research at their bank and
several simitar banks. An econormist might serve as a
resource person to help the participants relate their
experience and findings to broader generalizations
from the banking field. Or, staff from a public library
might meet periodically with school and college li-
brarians and teachers in the area to explore coures
and curriculum requiremenis, and to deveiop and co-
ordinate library materials. The major disadvantage is
a tandency to consider the more acceptable ideas
and to avoid those that are more controversial.

Collaborative Arrangements

Various sponsors contribute significantly to con-
tinuing professional education. Some of the most
effective programs result from collaborative efforts.
Indecidingon the type of cotlaboration most useful in
a specific instance, itis helpful to know the contribu-
tion that is typically made by each kind of group.

The university's professional college related
most directly to a professional field should provide a
major part of the leadership for continuing profes-
sional education in that field. Thus the law college
should foster continuing legal education, the medical
college continiiing medical education. the engineer-
ing college continuing education of engineers, and



the schoolof library science continuing education for
librarianship. The leadership should focus on subject
matter content and related knowledge resources.
One result — the preparatory education program
should be more usefully related to the continuing
education program, and both shouid be more aliied
with professional practice.

Other colleges, such as liberal arts and related
professional colleges can also contribute to continu-
ing professional education. For example, in a pro-
gram of continuing education for small town phar-
macists, faculty from the department of sociology
can help thie participants to better understand the
dynamics of small community trade areas, and iac-
uity from the college of business adrinistration can
deal with aspects of managing a drug store. In addi-
tion, the approachesto continuing education of other
professional colleges can illustrate alternative ap-
prcaches for consideration.

. Protessional associations. such as ILA, can also
contribute in several ways. Some types of programs
that relate closely to recent and practical innovations
are best developed by the associations. Cosponsor-
ship between associations and universities has pro-
duced some of the most effective prograrns of con-
tinuing education. Even in programs that are primar-
tly developed by a university, representatives of a
related association can make a valuable contribution
to program planning by reflecting thhe concerns of
potential participants.

Many professionals are associated in some way
with a type of employing organization. For library

practitioners, thisis typically apublic library, aschool
system, a college or university, or acompany or hos-
pital or law firm in the instance of special librarians.
Administrators of these organizations can arrange
for released time, either for pay or by providing
someone to substitute for the professional while he
participates in continuing education. Orga 1zational
administrators can also offer incentives for increased
competence and arrange for professionals to obtain
vatuable supplementary experiences.

Some of the most innovative and etfective pro-
grams of continuing education have been supported
by grants frem philanthropic foundations or govern-
mental funding agencies. In addition to providing
outside resources, persons associated with such
grantors occasionally serve as idea brokers.

The growing emphasis on continuing education
entails a challenge for alf categories of lit.rary prac-
titoners. The challenge is to provide the leadership
that wiil result in offective programs of continuing
education for librarianship. One resuit would be an
increase in the formal opportunities to increase pro-
fessional competence. Another result would be the
development of materials and procedures to assist
library personnel to become more self-directed in
continuing their education. Both approaches should
encourage and assist library practitioners to deveiop
their repertoire of effective strategies for alternating
between action problems and knowledge resources.
This ability to relate knowfedge and action is the
essence of continuing professional education.

continuing library education

what’'s happening? who’s responsible?

“Continuing education is essential for all library
personnel, whether they remain in a position categ-
ory or are preparing to move to a higher one.’"!

'‘Working staternent on Continuing Education for the Profes-

sion. AALS Committce on Continuing Education. 1973

mrs. allie beth martin

director

tulsa city-county library system
tulsa, okiahoma

There are many signs that this statement is re-
ceiving increasing attention andg that marked prog-
ress is being made in bringing it to reality. At the
national level a blueprint is being developed by the
Continuing Library and Information Science Educa-
tion Project sponsored by the National Commission
on Libraries and Information Science. It is hoped that
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the findings and recommendations of this report will
soon be «vailable 1o the library community.

The new ALA Office of Library Personne! Re-
sotirces wich includes continuing education in its
responsibitity provides a brocder focus stressing
many aspects of personnel development in addition
to formal training in library schools. An increasing
number and variety of offerings are being reported.

The Continuing Education Committee of the
American Association of Library Schools is perform-
ing yeomai service. Its CLEN (Continuing Library
Education Network) encompasses many library as-
sociations, library schools, and state agericies. it has
focussed attention on continuing education in other
professional disciplines which are far in advance of
librarianship. The result has been an ERIC report,
Continuing Library Education as Viewed in Relation
to Other Continuing Professional Education Move-
ments, prepared by Dr. Elizabeth Stone, to be pub-
fished by ASIS in the fall 1974,

Current regional and state activity in beha:f of
continuing library education is equally promising. in
the Southwestern Library Association, the CELS
(Continuing Education for Library Stafts in the
Southwest) Project has completed a survey of the six
southwestern states (Arizona, Arkansas, Louisiana,
New Mexicce, Oklahoma, and Texas). The major re-
commendation of the CELS report was that the
Southwestern Library Association itself should as-
sume the leadership role on behalf of continuing
library education in the region. The regional CELS
Council has been formally organized, funds from tne
various states are being pooled and applications are
now being received for the position ol project coor-
dinator. The CELS recommendation also stressed the
muilti-part responsibility for continuing education:
state associations, state library agencies, library
schools, individual libraries, and individuals working
in libraries. The survey itse!f identified some out-
standing exampies of continuing education withia
the region. It found. however, that these isolated
programs lacked continuity and that these were often
unrelated to planning and goals in the various states
and individual libraries.

Multi-state continuing education activity is
emerying in other areas, notably WICHE (Western
Interstate Compact for Higher Education) and the
Mew England Outreach Network. lllinois leaders in
continuing library education are working with their
counterparts in other states in the upper-midwest.

As pointed up in the CELS study continuing
fibrary educatinn at individuat institutional levels still
seems to be fragmented and isolated.

Common threads run through today's various
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reports and plans which will serve as the foundations
for continuing library education in the future.

Purposes

1. To enabln individuals working in libraries to re-
spond to the conlinually changing needs of the
communities,

2. Toimprove library service in its broadest sense by
improving staffs at all levels {professional, para-
professional, and clerical) in all types and sizes of
libraries.

Goals

1. Tocreate an awareness of importance of continu-
ing education on the part of employees and indi-
viduals working in tibraries.

2. To incorporate library education in the planning
process as ligraries estabtish, finance, and im-
plement objectives.

3. To coordinate the efforts of the various suppliers
of continuing education and to insure maximum
use of existing resources and eliminate unneces-
sary duplication. ‘

4. To build in quality control through use evaluation
and review by experts.

5. To encourage diversity; to insure meeting needs
of individual communities.

Responsibility?

No one segment of the library community is sole-
ly responsible for continuing education. Rather each
must assume a share of the responsibility:

1. Individual library emplovees should:

a. Develop own goals for continuing education;

b. Commit personat time and money;

c. Support library association continuing educa-
tion activity through membership and active
participation.

2. Individual libraries should:

a. ldentify continuing education needs as an out-
growth of long-range planning and manage-
ment by objective,

b. Solicit needs for individual staif. Encourage
personnel development for ali.

3. Library associations (state associations, associa-
tions of school tibrarians, special library associa-
tions, district and local associations) should:

a. Incorporate planning for continuing education
in the program of work of the association;

?Excerpted from the recommendation of the CELS Project. To
be pubiished by the University of Texas. 1974,



b. Establish acontinuing education committee or
council;

¢. Commit association funds;

d. Participate in development of a statewide li-
brary plan which builds in continuing educa-

tion:

¢. Conduct workshops, seminars, institutes. and
tutorials;

. Commit conference time to continuing edu-
cation;

g. ldentify continuing education experts in the
membership;

h. Provide a communication channel for continu-
ing education activity through association
publications.

4. State library agencies and library and media divi-
sion of state schou! agencies should:

a. Plan. implement, and evaluate statewide con-
tinuing education programs based on needs
indentified in over-all library planning activity;

b. Assign statf to be responsible for continuing
education;

c. Commit funds;

d. Provide consultant services for ingividual lib-
raries and for library staff seeking to advance
themselves;

e. Publicize regional and in-state opportunities
for continuing education;
f. Conduct institutes, workshops, seminars;
9. Participate in development of reward system.
5. Library education (graduate and undergraduate
programs) should:
a. Creale and fund faculty positions specializing
in continuing education:
b. Provide formal course work on campus and oy
extension;
c. Conduct institutes and short courses, semi-
nars, workshops, tutorials;
Conduct research;
Evaluate programs;
Provide consuttent services:
Help train continuing education specialists;
Cooperate with each other, e.qg., divide
subject-geographical areas for ccntinuing
education purposes:
Experiment, develop packages;
). Establish, in individual schools, continuing
education programs (locally funded);
k. Alert students to their need for lifelong educa-
tion and their responsibilities for continuing
education on the job.

sa~oa

lincoln open university — bringing college to the hbrary

Introduction

Numerous adults in lilinois and elsewhere in-
terested in higher education have often been unable
to begin or carry forward their study for a variety of
reasons. One significant reason has been frustration
due to the inability to piece together enough course
work or blocks of time required for earning college
credit in the traditional manner. These individuals
have a need for an organized p!an of study. generally
on a part-time basis. which i3 bona fide in an
academic sense but which falls ¢ 'tside the scope of
existing institutional service.

The concept of "open learning’ is a potent edu-
cational force today. Traditional modes of education
are being swept by powerlul currents of change.
Learning experiences beyond the standard class-
accompanied by new forms of educational

room,

fowther
president
lincoln open university
lombard, illinois

dr barbara a

technology. are required to achieve a wider, more
preductive spectrum of education.

The Commission on Nontraditional Study looked
breadly at ali forms of undergraduate nontraditional
education recently. They have noted "'new forms,
rnew structures, new means. and new opportunities
for higher education has, in the past two years, be-
come focal points of discussion, planning. and action
in the academic world.”" 1t can be truly said that
nontraditional study has come into its own as a
worthwhile alternative to established academic
structures. It alibrary isgoingto meetits commitment
to improve, expand and be truly responsive to the
needs of its clientele, then it must be continuously

Comn >sion on Nontraditional Study. Diversity by Design.
Jossey-Bass Pubiishers, San Francisco, Calitornia, Pretace 1973
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testing innovations and unconventional ideas in
learning. The authors believe that new educational
attitudes and approaches are indeed necessary and
in many ways inevitable for libraries.

Background

Lincoln Open University is a orivate institution
established in 1973 to discover whether alternative
approacnes to higher education can serve effectively
the educational needs of the varied population of
tlinoisand Indiana. The university directsits energies
toward encouraging and creating flexible, diverse,
and equitable citernatives for the pursuit of post-
secondary learning and recognition of that learning.
Chartered by the state of lilinois with degree-granting
authority through the master’'s degree, Lincoln has
special opportunities and the freedom necessary to
push ahead in new fields and to try new ways of
learning.

Lincoln Open University is predicated on an at-
titude toward the student and toward fearning. We
are putting the student first, and the institution sec-
ond. This means that we are more directly concerned
for the needs cf certain kinds of individuals (generally
mature, busy adults) than the usual educational or-
garization — semesters, examinations, etc., — or the
reqular library structure. Simply stated, we are
interested in the "learner,” whomever he or she is.
The pragram ts concerned with an individual of any
circumstance who wants to further his or her educa-
tion for career or academic reasons through accre-
dited course work. But we also want to serve the
individual who finds a sulfficient reward in enriching
hfe through constant, periodic, or occasional study.
In essence. we advocate “service to the learner”
rather than simply credit andor degree earning.

The university does not offer courses ot study,
butworksthrough aconsortium of existing academic
institutions and community learning resources to
help a student plen an appropriate program of study.
Lincoin Open University concentrates on the special
needs and requirements of adult “‘over 25" learner.
Student certification is accomplished cooperatively
with collaborating institutions. In its broker capacity,
LOU seeks to apply sound procedures for validating
learning from experience and nonrtraditional study
through a variety of assessment procedures. it also
works 1o create new educational opportunities and
materials where none exist to meet individual needs.
LOU is responsible for “packaging’ materials and
services, thereby designing an external degree
program for those colleges and universities which
choose to participate in the consortium.
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Now, where does this designing and packaging
occur? The answer is just about anywhere that in-
struction is offered — TV and radio facilities,
museums, art galleries, industrial training facilities,
and service agencies.

The universiiy is essentially anoncampus institu-
tion. Students pursue individual programs in "study
centers” established primarily in public libraries.
Public libraries are a natural choice far the location of
centers for nontraditional study. They are accessible
to the anticipated new student clientele, and they
already provide many resources for alternative forms
of education. In Chicago, library facilities have been
provided to make possible (a) study and information
gathering, (b} student-instructor conferences, (c}
video-cassette instruction, and (d) use of media and
special equirment. The libraries offer specially pre-
pared study guides, required texts, supplementary
reading, and audiovisual aides — everything aserious
student coufd want.

In its operation, Lincoln Open University is avail-
ing itself of three major innovations. The first is the
“Credit Bank™ which will provide a transcript service.
This willacceptand record evidence of an individual's
educational accomplishments and career experi-
ences. Evidence will be processed, stored, and re-
trieved when necessary. This information belongs to
the tearner, is placed under conditions of security
and can be released only with the approval of the
individual. Under these conditions the transcript be-
comes less a deed of transactions between institu-
tions and more of a document belonging to tne
learner, to be validated by institutions,

A second innovation in LOU's format is the Alter-
native Educalional Resources Service (AERS). This
listing will provide quick, accurate, and meaningful
information about alf colleges and university instruc-
tion, correspondence courses, and credit by exami-
nation through a variety of programs, as well as
community resources. At present an individual can
be overwhelmed by the confusion of inadequately
described educational opportunities. This system will
be standardized and used in conjunction with trained
counselors. Aithough AERS will be advisory only, it
will develop asound, vigorous, and progressive lead-
ership for public and private external study oppor-
tunities, promoting efficient and effective nontradi-
tional higher education at numerous locations.

The third aid available to students of LOU is the
Coogperative Assessment and Counseling Program.
Through this, students' nontraditional experiences
and education can be identified and recognized.
CACP is not a selection device, hut a guidance too!



developed and applied through inter-institutional
collaboration
Its purpouses are:

1) Tofind ways of appraising learning wherever
it occured.

(2) Toprovide alist of objectives acceptable for
credit as higher educaticn.

(3) Todetermine criteriafor identifying learning
a student’s needs as well as recognizing that
already achieved.

Particular emphasis will be placed on the ease of
reporting and completeness of evaluation.

What Can LOU Do For Students?

A rajor function of an educational institution is
to be concerned with helping individuals to engage
meaningfully in learning. Lincoln Open University
helps students develop the capacity to be self-
directed learners. This resulls in a person obtaining
the tools for continued learning long after he has left
the university,

LOU is attempting to open to students the av-
enues and resources that will permit them to reach
their goals more rapidly. People, not the structure,
dominate. The student’s "'campus” is a learning
center near his home — a public library. The premise
of Lincoin Oper: University is that people learn in
various ways, and the university attempts to encom-
pass them atl.

The Educational Format

There are five phases in the relationship between
the student and the university. They are enroliment,
orientation, study plan, impltementation, ang evalua-
tion.

1. Enrollment: An enroliment form is available
inany LOU library study center. It is possible to begin
study at any time: there is no formal registration
period. Previous education and experience should be
submitted.

2. Orientation: This is one of the more impor-
tant aspects of Lincoln Open University. Students
meet with a LOU counselor who will explain the basic
structure of the university and help them select an
educational strategy involving various modes of
learning available from one or more cooperating in-
stitutions. The counselor can be of help in assessing
academic strengths and weaknesses and in par-

ticipating in decision formation with regard to career
objectives.

3. Study Plan: Personalized direclion of the in-
dividualstudent programeisthe function of thelearn-
ing consultant who isdrawn fron the faculty ranks of
campus-based colleges and universities. A facuity
advisory group works with the LOU coordinating of-
tice to maintain high academic standards in develop-
ing programs. This agreement setting phase is some-
times referred to as a “"contract” since it sets out
certain educational goals and the plan to obtain
them.

4. Implementation: After the individual has de-
cided when and how he will carry forward his learn-
ing, the student engages in various activities — inde-
pendent study courses, educational television in-
struction, programmed instruction, audio/video cas-
settes, correspondence study, credit by examination,
credit by newspaper, etc.

5. Evaluation: A student will participate in
whatever structure has been established for him in
Assessing his mastery of concepts. Evaluation in LOU
wssentially involves feedback to the student regard-
ing his competencies and shortcomings as well as
instructional effectiveness.

Resources

The library centers provide a perfect setting for
off-campus study. Special equipment and study ma-
terials are constantly developing and expanding in
relation to independent study. Often internships and
other experiential learning is included in an educa-
tional 'package.” Extensive cooperative arrange-
ments with accredited institutions of postsecondary
learning is the distinguishing, and perhaps unique,
feature of the university,

Students may use LOU to prepare for traditional
or emerging caieers. A wide range of educational
plans are open to students and are made gpossible
through the multifaceted nature of cooperating in-
stitutions.

Summary

tincoln Open University is an exciting conceptin
higher education and extends education to a broader
cross-section of the state than ever before. The
bounduries of the university are almost limitless. The
most important natural resource of a state is its peo-
ole and their carective competence. LOU is dedi-
cated to the development and preservation of this
most basic commodity.
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continuing education for librarianship

in illinois

travis e. tyer
consultant, professional development
illinois state library

Pubtlic iibraries traditionally spend sixty to se-
venty percent of their financial resources for staff to
provide the services they offer. Yet with rare excep-
tions, little is spent in upgrading the skills, know-
ledge, and performance of that statf. In many li-
braries, the total expenditure for staff development
consisis of aline item in the budget for staff travel to
state and national library conferences. All too often
this is intended only for the top and upper levels of
administration and is considered a fringe benefit or
reward for taking on the pressures of modern-day
administration and supervision rather than an oppor-
tunity to grow. Even when other funds are designated
for staff development, the amount spent is miniscule
within the framework of the total library budget.

The affluence which came to libraries following
World War I has provided scme incentive for address-
ing the problem but notto implementthe policy of the
American Library Assoviation, as adopted in July
1970:

Continuing Education is essential for all !ibrary
personnel, professional and supportive, whether
they remain within a position category or are pre-
paring to move into a higher one. Continuing
education opportunities include both formal and
informal learning situations, and need nnt be lim-
ited to library subjects or the offerings of library
schools.

Library administrators must accept responsibil-
ity for providing support and opportunities (in
the form of leaves, sabbaticals, and release, time)
for the continuing education of their staffs.!

The great influx of new funding from national
and state government did greatly help in the recruit-
ment of new librarians. Funds were made available
for many individuals to secure library degrees that
would not have otherwise entered the field. New li-
brary schools appeared to meet the need for li-

‘tibrary Education and Manpower, A Statement of Policy
Adopted by the Councit of the American Library Assnciation. June
30,1970 Cricago. lilinors. ALA Office for Library Education. p. 8

)
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brarians of all types of libraries. Personnel policies in
many libraries were stretched to «llow capable staff
members to secure professional education and/or
other skills to improve their performance. This trend
continued well into the mid-sixties.

As the economy began to slow down and
budgets became tighter. as government at alt levels
began to call for "accountability’" the programs for
recruitment of library personnel began to die. Li-
brarians were in over-supply in urban areas and still
lacking in {ess heavily populated areas. lilinois is one
state that still believes in the validity of a zound man-
power program which includes recruitrment. Mary D,
Quint deals with this aspect of tne lllinois Program in
a separate article in this issue of llinois Libraries. Yet
this program does not answer the needs of all those
who are now employed in libraries. Only a few indi-
viduals will find this program suitable to their needs
at a given pointin time.

Peter Hiatt expresses this nee d of the total staff:

The entire library staff needs continuing educa-
tion if the institution is to react poesitively to tech-
nological and social changes.

Physicians are concerned notonly with theirown
continuing education, but also with that of
nurses and technical assistants. They recognize
thatinnovations they wish to introduce into med-
ical practice must be understood by the full
range of medical personnel, not just the physi-
cian. The library profession can ill afford tc as-
sume a different view. Further, with the gic .th of
library technician programs, the education of
professionals will be moditied as technicians
take over tasks once performed by librarians.
These changes must be reflected in continuing
education for present library staff.?

Since the passage of the lllinais Library Systems

Act in 1965 progress has been made in meeting the

Zpeter Hiatt. " The Eduycational Third Dimension: {ll Toward

the Development of a National Program of Continuing Education
for Library Personnel.” Library Trends, 20 (July 19711 p. 170.



educational needs of library personnel. As the eigh-
teen library systems were legally established, con-
tinuing education emerged as one of the highest
priorities for services at the system level. But even
with high priority. progress has been slow. Activity
has proliferated and tongues wax eloquent on the
great need but a coordinated program, involving all
tevels of responsibility and inciuding all parties con-
cerned, is only now beginning ‘o evolve.

Study of Education and Training Activities
In linols, 1966-1970.

Since continuing education was of such high
priority in the early days of the Illinois library systems,
the lllinois State Library Advisory Subcommittee for
‘Titles land Il of the Library Services and Construction
Act appointed a Study Committee on €ducation and
Training in 1968. The survey was addressed specifi-
cally to those activities being conducted by the eigh-
teen library systems and the ilinois State Library. It
covered activities from the beginning of the library
systems in 1966 through 1970,

Itwas found that ecucation and training activities
during the period under consideration varied widely
in subject, frequency, and attendance. Activities pro-
liferated with very littie evidence of cooperation
among systems in planning and executing learning
experiences for the staffs of respective member li-
braries. Table | details the subjects treated by broad-
based knowledge areas, topics treated, participants,
arid the level of the target audience. The question-
naire utilized in conducting the survey defined seven
levels for identification of the target audience:

1. F- - orofessional libraries with bachelor’s or

master's degrees in Library Science.

2. Forlibrarians defined as professional accord-
ingto definitions based on library experience.

3. Four nonprofessional librarians who are
heads of libraries but who do not have a de-
gree in library science or the equivalent in
iibrary experience.

4. For other library assistants participating in
public service activities, and not defined as
professional in either 1 or 2 above.

5. For other library assistants participating in
technical service activities, not defined as
professional in either 1 or 2 above.

6. For technical library assistants or library
technicians or library aides.

7. For professional librarians who serve as di-
rectors of library systems.

Edu ~ation and training activities of interest to more
than one level were indicated by the use of a combi-
nation of code numters.

The study also revealed that the number of ac-
tivities varied greatly among the library systems, as
did the number of topics treated. Table |l shows the
number of topics treated by each of the sevente 1
responding systems during the period under study. A
number of factors play a role in determining the
number of continuing education activities a particu-
lar system may plan and execute in a given time
period: size of staff al the system level, the number ot
cuch activities the member library staffs will atlend,
the educational leval attainment of library personnel
within the system area, availability of educational op-
portunity in the general geographic area, etc, Thus,
no great value can be assignad to the numbers of
activities, However, the number does show that (1)
there is varied amount of effort exerted in continuing
education aclivity among the raspective systemns, and
(2) there is a great diversitly in the lopics presented.

One section of the questionnaire utilized to
gather data for the survey dealt with the activities of
the illinois State Library. Respondents were asked to
make a "general evaluation'’ of the workshops, insti-
tutes, and programs carried on by the lllinois State
Library and the relationship of these activities to
other on-going activities in continuing education. It
also asked that the respondents consider whether the
State Library activities should be continued, transfer-
red to the system level, or continue both.

From the data collected. ten conclusions were
discernable:

1. Education and training activities in the se-
venteen reporting libr'y systems show ex-
treme variation in de. : and scope; they
range from discussions at librarians’ meet-
ings to semester-long courses.

2. Education and training activities have most
frequently heen focused on day-to-day as-
pects of library operations — selection,
cataloging, work with special age groups.

3. Education and training activities wetre most
frequently conducted by system staff.

4. Education and training activities were most
frequently planned for the entire range of
background exhibited by the recipients.
Very rarely were activities planned for a
specific group — professional librarians, lj-
brary assistants, library technicians, etc.

5. Education and training activities were rarely
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TABLE |

Report of Education and Training Activities
of lllinois Library Systems

1966-1970

Aroas of Krowe (s

A. Developing Library Resources

1.

Setection and Acquisitions .. ... ...

2. Organization ..

8. Unlzing Library Resources and Services

Mastery of Resources

Interpretation of Services
Personal Assistance to Users
Circutation .
Special Programs ....... .

NG -

nderstanding the Community
The Served Community ... ... ..
The Unserved Community ... ... ... .. ..
3 Library in Social Change .

0. Library Administration

1

2
3
4

Ganeral Management. Theory and Practice .. .
Personneal T,

Library Cooperation . ..
Building and Equipment

E. Finance and Governmental Controls . ..

F. Other Topics

TOTALS .
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planned for topics with relationship to other
topics already coverea. there was no evi-
dence of any sequential nature nor any con-
tinuity leading to the accomplishment of any
long-range goal or objective.

Education and training activities were plar.-
ned within isolation of the particular system,
except in rare instances no evidence was
found that joint planning or materials prep-
aration occurred across system boundaries
although the same topics were covered.

Education and training activities at both the
system and state level were felt to be inade-
quate by most respondents.

Education and training activities in most
cases were planned and executed without
identification of needs in consuitation with
the people for whom the activities were
planned. In most instances. planning was
done by the system staff.

.................. 4 78

.............. 5 10

9.

10.

Topics VS\‘»', uns F’a‘vl‘c pants ivkvt"l
819 1-7

.. B 27 379 1-7
363 1-7

.2 26 569 1-7
. 6 83 479 1-6
...................... 3 9 147 1-7
... 4 40 724 1.7
4 267 1-7

0 0 0 0
.3 3 275 1-7
4 6 199 1-6

4 7 185 1-6

3 9 129 1-4

2 3 57 3

.2 77 469 t-7
6 23 1,132 1-7
56 404 6.193 1-7

Education and training activities sponsored
by the lllinois State Library should be de-
signed for middle management and special
subject areas. The systems, being nearer the
participants, can better meet the needs for
topics at the elementary or orientation
levels.

Education and training activities, in the fu-
ture. should be under the sponsorship of
both the lllinois State Library and the sys-
tems in cooperation using the general
guidelines as outlined in No. 9 above.

Based on the above conclusions, the following re-
commendations were made:

1.

That the systems involve the member li-
braries in identification of needs for educa-
tion and training activities, and in planning
for those activities.



2. That the activities be planned to meet the
specific needs of groups of librarians of dif-
ferent levels of training and background
rather than the broad range from profes-
sional to library technical assistants.

3. That the systems call upon the lllinois State
Library for assistance in planning education
and training activities.

4. Thatthelllinois State Library determine with
the systems the education and training ac-
tivities to be carried on at a regional or
statewide level to provide professional de-
velopment activities designed to meet the
needs of special groups., such as middie
management, trustees, or library technical
assistants, and in special areas such as au-
tomation, etc.

TABLE |l

Topics Treated in Education and Training
Sessions Conducted in Library Systems

1966-1970
Number of Topics
Library System Treated by Systems
Bur Qak 12
Corn 8elt 10
Cumberland Trail 6
DuPage 6
Great River 6
llinois Vatley 11
Kaskaskia 3
Lewis and Clark 10
Lincoln Trait 3
North Suburban 10
Northern illinois 6
River Bend 2
Rolling Prairie 7
Shawnee 5
Starved Rock 6
Suburban 11
Western 3

The Systems, 1970 To Date

No tormalized study or tally of system-based ac-
tivities for continuing education has been made since
1971. The lllinois State Library created a position in
its Library Development Group known as the Consul-
tant for Professional Development. The writer was
hired to fill that position in August 1972 shortly after
the report of the study was written. The activity re-
ported henceforth for the period of time since 1970
is based on observation, participation, as well as oral
and written reportsreceived since assuming that new
position. The use of specific library systems as ex-
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amples in no way constitutes an indication of the
amount of activity. These are merely the examples
with which the writer has more detailed information
due to involvement,

There continues to be an abundance of activity
within the systems. Most of the conclusions reached
in the study of the earlier four-year period of activity
still hold true in 1974, Thisdoes not mean that a static
plateau has been reached. Each system has learned
from its past experience and has modified its efforts
accordingly.

Trustee Education - A Need

One thing that was not evident in the 1971 study
report is the amount of activity for trustee education,
Several systems have scheduled at least one annual
activity for trustees. These are usually directed at the
new trustee.

The Suburban Library System has sponsored a
spring forum for candidates who are running for the
office of tibrary trustee on several occasions. Since
about half of lilinocis trustees are elected and the other
half appointed, new appointees are also invited to
participate. The lilinois Valley Library System has
also conducted a new trustee workshop successfully
for a number of years. lllinois Valley has prepared
packets of materials which they mail to all new library
trustees notification of election or appointment.

Inthe spring of 1973, five library systems -— River
Bend, Corn Belt, Rolling Prairie Libraries, Lincoln
Trail, and Illinois Valley — banded together to spon-
sor a workshop for new trustees patterned after the
IHinois Valley model. Planning was done by a trustee
and the system director of each participating system.
Expenses and work loads were divided evenly. Con-
sultant heip and packets of material were provided by
the lllinois State Library. The program content was
excellent, The speakers were good. But, in reality, the
effort failed. The audience was almost entirely com-
posed of the experienced librarians and trustees. The
distance involved in such a large geographic area
made attendance too great an investment in time and
effortto attract the target audience. The same format
held in five difterent iocations on five separate dates
— within each system area — might have yielded
quite different resuits.

The River Bend Library System annually spon-
sors a Trustee Dinner in the fall, Speakers are chosen
who bring aname froin the field of librarianship and a
breadth of experience. The 1974 speaker is Dr. Jesse
H. Shera. His topicis not new to librarians bui it will be
to most trustees. Librarians will profit from addres-
sing themselves to the topic again. "What !s the Pub-
lic Library? Where Did it Come From? Where Is It
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Going?"' This annual effort is successful in raising the
sights of the trustee who by habit is accustomed to
approving budgets and staff appointments, maintain-
ing library facilities and fulfilling legal obligations of
the library board of directors.

In the spring of 1974 a subcommittee of the ii-
linois House Revenue Committee conducted hear-
ings over the state on the problem of locat library
financing. One of the earliest observations made by
the five legislators involved was the great reed for a
program of trustee education. This will be a priority
program as lHinois continues to mount a program of
continuing education for the library community. As
demonstrated in the example of the five-system effort
above, much of this program will have to be system-
based. Using the findings of the earlier study. it will
need to have help from the trustees themselves in
identitying areas of interest and nced which will at-
tract the target audience. It will have to provide con-
tent beyond the orientation levetl if it is to accomplish
the desired effect of informed trustees.

Several systems publish newsletters and other
information materials. Some distribute these materi-
als through their member libraries. Several systems
— Lewis and Clark. Shawnee, Kaskaskia, to name
three — reguiarly mail materials to the homes of the
trustees of \veir member libraries. It is their belief that
uniess the materials get to the home of the trustee, it
seldom gets read. Periodic mailings of consistent
quality and value can bc extremely productive in the
development of knowledgeable and effective trus-
tees.

AReference - A Current Emphasis

The topics covered in continuing education ac-
tivity at the system leve! varies from time to time. One
area currently receiving attention in many systems is
reference service. Three widely different approaches
are being used by the River Bend, Great River, and
DuPage library systems.

The River Bend Library System has approached
their series of activities as a means of improving and
upgrading their interlibrary loan and reference ser-
vice, Early in the process, it was evident that neither
the system board members nor the member iibraries
knew exactly what transpired when arn interlibrary
loan request or a reterence question was referred to
the system. A special demonstration for the system
board members was scheduled prior to a regular
board meeting. A sampling of one day’'s requests was
utilized to demonstrate the variety of requests and the
various means used to supply the materials re-
quested through the statewide network. Staff mem-
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bers from the member libraries are now taking turns
helping atthe system in handling ioans and reference
requests. itis having a good effectin that local library
staff members are beginning to understand the
necessity for many policies and guidelines which had
seemed 1o be rules and regulations heretofore. A
spring workshop was held for personnel from
member libraries on the utilization of a selected list of
standard reference tools. Emphasis was focused on
the reference interview as well. The lllinois State Li-
brary provided consultant help. At the request of the
parlicipants another session of two days in the fall
will cover basic diclionaries and encyclopedias in
depth. The River Bend series of activilies directed at
the topic of reference reflects a growing tendency to
differentiate the approach to the topic by the needs of
the target audieace. This was the second recommen-
dation of the study in 1971.

The Great River Library System has utilized their
Statf Enrichment Project funds to employ a reference
librarian at the system level. Since few library staff
members in the system area have formal library edu-
caticn, one of the new librarian’'s duties was to plan
learning experiences in the area of reference work. In
order to get the fullest possitle participation, the new
librarian has ptanned work sessions at several loca-
tions within the system area although the total geo-
graphic area is no! extensive. These work sessions
arereallytutoringsessions and are producing results.
The scheduling of activities at several locations
within a given system seems to be a developing trend;
it is being practiced by a number of systems — Sub-
urban, lllinois Valley, and Bur Oak to name others.

The DuPage Library System has approached its
reference problem based on theirown needs. Being a
developing suburban area, their libraries are more
richly blessed with staff who have had formai library
education. Their needs dealt more with how to make
the statewide network better serve their patrons, Em-
phasis in a continuing series of workshops has dealt
with the probiems they have encountered in attempt-
ing to meet patron needs who have been accustomed
to a highly sophisticated level of reference service
prior to their westward migration from the environs of
Chicago. The libraries are hard-pressed to build large
reference collections overnight. The state network
has to be their means of meeting the reference needs
of their patrons untit the libraries can catch up with
the growth of the communities. Severat staff mem-
bersfrom thelllinois State Library have been invoived
with this series of activities. Here again we see the
growing trend to differentiate between the needs of
staft at varing levels in planning activities. It was not
always the head librarian who attended these ses-



sions; it was the employees involved in providing
reference service. Here 100, we begin to see some
indication of continuing education with some degree
of long-range planning. Librarians at several evels
were also invoived in the planning process.

Even in this one topical area, it is evident that the
conclusions and recommendation of the 1971 study
have not gone unheeded at the systein level.

Frequency of Activily

There remains a great discrepancy between the
eighteen systems in the number of activities planned
and executed during a given period of time.

Both the North Suburban and Great River library
systems go all out to produce one first-rate workshop
annually. They are very careful to involve staff from
member libraries in determining the topic of primary
importance to meet the needs and interests of library
personnel within the system area. The Noith Subur-
ban Library System staged an extremely effective
worksnop, 'New Measures of Library Effectiveness,”
in April 1974, featuring Dr. Ellen Altman as the
speaker. in 1973, their workshop was based upon
Allie Beth Martins' study, A Strategy for Public Library
Change. utilizing the author as the primary speaker.

The Great River Library System utilized a ques-
tionnaire to determine their topic. A systemwide
pfanning committee composed of both trustees and
librarians employ sound and rigorous planning tech-
niques in setting workshop goals and objectives,
content, format of presentaticn, selection of speak-
ers. etc. This faithful adherence to good planning
builds into their workshops a commitment from the
nrospective participants that makes the activity
something special. Several members of the lilinois
State Library staff were involved in the planning pro-
cess as well as speakers for the 1973 fall workshops
on “'Services for Adults.”

Other systems carry out as many as five or six
activities annually. No two activities are executed in
exactly the same way in identifying the topic 1o be
treated or the planning process. One problem iden-
tified in the 1971 study an inconsistency in the usage
of the terms. “'continuing education,” "workshops,”
or “education and training activity.” This problem
clouds the issue in determining the number of ac-
tivities a particular system schedules in a given
period of time.

All systems have regularly scheduled meetings of
the librarians from the member libraries within the
system area. Some systems refer to these meelings as
workshops or in-service training or ccntinuing edu-
cation. In the broadest sense of the terms involved,

these meetings are exactly that. However, there is a
great difference between a learning experience and
aninformation session designed primarily to imparta
body of given information. Though it is hoped that
learning ta<es place in both instances, a continuing
education activity should do more than impart a bod,
of information. The transfer of information from one
person to another is the most elementary leve! of
learning experience. Continuing education activities,
properiy planned and executed, should impart infor-
mation as well as motivate the learner to further
study, involvement, and action.

In some systems, the periodic meeting of li-
brarians does amount 1o a continuing education ac-
tivity. The Pere Marquette Librarians Association
within the lilinois Valley Library System is actually a
library association with elected officers and operat-
ing committees. Programs are planned for each
meeting utilizing both members and outside speak-
ers. Though the structure is quite different, the Ui-
brarians Advisory Committee of the North Suburban
Library System also has its own autonomy; the sys-
tem director does not preside at their meetings. This
group is more problem-oriented and advisory in na-
ture whereas the Pere Marquette Librarians Associa-
tion is more learning and program oriented. Both of
these groups though are quite different from the
usual librarians’ meetings conducted by system di-
rectors as information sessions to facilitate the func-
tioning of system services.

Another factor affecting the frequency of activity
is staffing. As systems are able to add staff at the
system level, more and more staff time is being de-
voted to continuing education activities. The North-
ern lllinois Library System is utilizing their Staff En-
richment Project tunds for a full-time Personnel De-
velopment Consultant. The Suburban Library System
has been very fortunate in having an exceilent con-
sultant on their staff for several years who has experi-
ence in the realm of continuing education activities;
both the quantity and quality of the activities they
have been able to schedule attests to the wisdom of
designating a staff member to assume this role at the
system level. The Chicago Public Library has staff
charged with this function within their personnel of-
fice.

Cther systems have scattered various aspects of
the continuing education function over their entire
consultant staff. The Children's Consulitant is re-
spensible for those activities which deal with
children’s services, the Audiovisual Consultant is re-
sponsible fcr those activities which deal with non-
print materials, etc. There is nothing wrong with this
approach if care is exercised to see that continuing
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education activity is based on the needs of the staftfs
and trustees of the membar libraries rather than on
the expertise and interests of the consultant staff.
Some of tha systems have been quite effective with
this approach. As the time of the system directors is
being increasingly needed in planning and evalua-
tion, fewer are directing this phase of the system
program personally,

There are almost four thousand equivalents emp-
loyed in the public libraries of Illinois. If a continuing
education program is to be mounted to affect the
library services available to lllinois citizens. the qual-
ity will be determined by the program at tne system
level. Much can be done within the framework of
library education, the library organizations, and the
state and federal agencies. But the ultimate achieve-
ment will be directly related to the quality of the
system-based programs.

The Associations, The Organizations,
And Library Education

The activities of the library systems and the il-
linois State Library in no way represents the total
effort in Illinois to meet the continuing education
needs of the library community. There are the ac-
tivities of the association — the Illinois Library As-
sociation and its various units and the lllinois Chapter
of the Special Library Association. lllinois librarians
and trustees also participate in activities of the na-
tional library association — the American Library As-
sociation, the American Society for Information Sci-
ence, etc. There are aiso other organizations within
the state which focus their efforts toward <ontinuing
education — the Library Administrators Conference
of Northern lllinois, the Hlinois Library Regional
Council, the lllinois Valley Library System, System
Based Cooperatives, and others. There are also the
activities of formal education — the programs for
library technical assistants, the undergraduate prog-
rams for library associates, the ALA accredited
graduate programs for librarians, the ALA non-
accredited graduate programs for librarians, media
specialists and’or information scientists. Not ali the
needs for library personnel ¢re centered in the area of
library science. Many needs can be met by credit and
non-credit courses in related areas of learning —
managemen!t, economics, sociology, political sci-
ence, general courses in the liberal arts, etc., library
personnel throughout the state are engaged in learn-
ing experiences of this nature from community col-
lege and other academic institutions as well as other
sponsoring agencies — the Y.M.C.A., the YW.C.A
local public libraries, etc.
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The tllinois Library Association

One of the basic functions of the professional
organization is to provide continuing education for
its membership. The Iliinois Library Association, as
the primary state organization for librarianship, has a
role itis fulfilling. This is accomplished by its publica-
tions program and its annual conference, as is cus-
tomary for state library organizations. Three sections
of the lllinois Library Association publish periodicals:
Children's Crier by the Childrens’ Librarians Section,
Public Library Directors Association Newsletter by
the tllinois Public Library Directors Assaciation, and
IASL News For You by the lllinois Association of
School Librarians. The lliinois Library Association it-
self publishes the /LA Reporter three times annually,
Members of the association also receive ten issues
annually of filinois Libraries, published by the lllinois
State Library.

The annual conference is convened in the fall. Its
program is rather traditional as stat» association
programsgo. For the past several years, considerable
effort has been expended to improve the quality of
the program. The 1974 Conference will have continu-
ing education as its major thrust and will have some
rather drastic program and schedule changes.

In 1972 ILA appointed a standing commiitee on
Continuing Education for Librarianship. The original
impetus for the formation of this committee came
from experienced professionals who found little or
nothing in the conference program which fulfilled
their continuing educational needs. An Ad Hoc Com-
mittee ~n Continuing Education was appointed in
June 1972. They recommended a standing commitiee
be appointed "to develop a varied, but integrated
program of continuing education for library person-
net in lilinois.” During 1973 this new committee
worked with Professor Alan B. Knox, Professor of
Continuing Education, University of lllinois is design-
ing a proposal, A Study of the Needs for Continuing
Professional Education for fllinois Librarians. The
pilot study was completed during the year. Funding is
now being sought to carry out the full study. This
study would assess the needs of the library commu-
nity ir 1inois ard provide a base upon which to plan,
implement, and evaluate the progress of all agencies
and organizations involved in providing continuing
education activities for library community in lllinois,

Probably the most productive ofthe association's
educational activities are the many workshops
scheduled each spring by its various sections and
cormnmittees. These vary in number and sponsorship
annually.

For several years, the Public Library Section and



the lllinois Public Library Directors Association have
jointly sponsored regiona! workshops throughout
the state. These have varied from five to eight in
number and topics change each year. The 1974 road
show dealt with the mechanics of conducting a
community survey. This topic was an outgrowth of
the 1073 regional workshops on the writing of goals
and objectives for libraries. The series -— planned to
run indefinitely — is called PASS, Program for the
Achievement of State Standards. The planning group
for the series is the PLS/IPLDA Joint Committee for
the Implementation of Public Library Standards. The
standards referred to are those adopted by the I{linois
Library Association, Measures of Quality. The 1974
topic was scheduled and presented in eight locations
to a total audience of six hundred ninety librarians
and trustees.

The Children's Librarians' Section also
schedules annual spring workshops in several loca-
tions in the state. They usually hold their sessions in
three locations. They do not coordinate all three ses-
sions as the same program as do the trustees and
public librarians. They appoint individuals in the
geographic area to plan and execute the program
most appropriate for the locale. This [LA section was
instrumental in getting a semester-long seminar for
practicing librarians at Rosary Coliege in the fai. of
1973. The project was funded by the Library Services
and Construction Act administerec by the ftlinois
State Library as a pilot program. The evaluation indi-
cated a successful endeavor. The Children's Li-
brarians’ Section is investigating means of instituting
similar projects throughout the state in the future.

In 1974. the LA Intellectua!l Freedom Committee
also scheduled three regional workshops over the
state. The primary focus dealt with the June 21, 1973
Supreme Court decisions on obscenity and what
they mean to libraries. These workshops were an
outgrowth of the model workshop conducted by the
ALA Inteliectual Freedom Office in Chicago in April
1973.

Ihe lllinois Association of School Librarians has
scheduted an outstanding spring meeting for rmany
years. Combining forces, their meeting is billed as
“Triple {."" The session also carries the joint-
sponsorship of the lllinois Association for Supervi-
sion and Curriculum Development and the Ilinois
Audiovisual Association. Thus its name is derived.
General session speakersin 1974 included Howard K.
Smith, Daniel J. Boorstin, and Charies William
Brubaker and featured a mini-conference on In-
Service Programs. Representatives from United Air-
lines, MacDonalds, and lllincis Bell Telephone con-
ducted the concurrent sessions of the mini-
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conference.

Spring meetings have also been held by otheriLA
units from time-to-time. The College and Research
Libraries Section convened their first spring reeting
in 1973. Response from their membership was suffi-
clent to inaugurate the spring meeting as a part of
their annual program of activity. The Resources and
Technical Services Section has held spring meetings
but it has not yet materiatized as an annual affair.

The lllinois Chapter, Special
Library Association

The lilinois Chapter of the Special Library As-
sociation meets eight times annuatly for programs of
interest to its membership. These are held in the met-
ropolitan Chicago area where most of their members
are employed. Traditionally they have held from one
to three seminars per year to meet the educational
needs of their constituency. In earlier years these
seminars deal! primarily with efforts in cooperation.
With the advent of intertype library meetings being
more prevalent with the development of the lllinois
Regional Council and the systems, their seminars
have now taken on a different focus and frequency.
They schedule at least one all-day seminar annually
under the auspices of their Education Commitiee. In
the spring of 1973, this was a reference update on
new reference works. This year the topic dealt with
recent developments in microforms. This documents
the fact that as continuing education activities are
developed at one level, the work conducted at
another level or by another group or agency will be
affected. As a statewide program is mounted at all
levels of library etnployment by all groups responsi-
bie for continuing education, great changes will take
place. Many traditions wilt be broken. The important
thing is that the consumers of continuing education
in librartanship — the current library employees —
have a convenient place to meet their particular
needs, to fulfill their potential in the tibrary worid.

The Library Administrators Conference of
Northern lilinois

The library organization in the state with pur-
poses and functions most purely of a continuing edu-
cational natureis probably the Library Administrators
Conference of Northern lllinois, commonly known as
LACONI. With membership largely from the met-
ropolitan Chicago area, anyone from a six-system
area is eligible for membership — Northern lllinois,
North Suburban, Chicago, DuPage, Suburban, and

_Bur Oak Library Systems. Orginally intended as an

organization of the chief librarians, it has greatly ex-
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panded in scope in recent years.

The primary group is the chief librarians. They
hold four sessions annually plus a two-day retreat.
There will be a series of one-day seminars on modern
which are in many respects, quite independent of the
parent group --- the Childrens’ and Young Adult Sec-
tion, the Technivai Seivicus Section, and the Refer-
ence Section. Each section ordinarily holds three
meetings per year. LACONI also annually sponsors a
trustee dinner not unlike that of the River 8end Li-
brary System, except for the size of the geographic
area from which tiie participants are drawn.

The 1974-75 program of activities for the LACONI
Administrators is focused on management problems.
There will be a series of one-day seminars on modern
management techniques conducted by the Business
School of Northwestern University. The fourth meet-
ing of the year will be on continuing education for
librarianship and the annual retreat will deal with
personnel administration. All of these sessions
center around one theme and fit into plans of other
groups -— the 1974 fall Alterton Conference on Per-
sonnel Management and Collective Bargaining as
well as the ILA fall conference on Continuing Educa-
tion.

The Regional Councils

For several years now, the lilinois State Library
has been wtilizing Library Services and Construction
Act funds to help finance an organization in the Met-
ropolitan Chicago area known as the lllinois Regional
Library Council. The council is designed to promote
the development of cooperative activities between
public, academic, school, and special libraries in the
area. A five-year plan has just been adopted by the
council and forwarded to the lilinois State Library for
consideration by the staff and the Advisory Commit-
tee. One of the major roles for the council as advo-
cated in the long-range plan is the area of conrinuing
education. This is not an entirely new facet of the
councils activity. In their first year of operation, they
began a directory of educational opportunities in
their area of possible interest to library personnel.
They have continued to update the file and currentiy
provide an information service to member tibraries
when staff is seeking a particular opportunity. With
the large number of activities avaitable in the metro-
politan Chicago area, this accomplishment is a major
preakthrough. Future activities in this areaof endeav-
or will attempt to avoid duptication of activities of
other organizations, associations, and agencies on
the regional, state, and national levels. It will identify
unmet needs and either meet those needs or assume
a role of advocacy that results in those needs being

met by an appropriate association organization, or
agency.

In 1973 the llinois State Library utilized Library
Services and Construction Act funds to institute a
second regional council for multitype library cooper-
ation. However, this regional council is based on a
different concept. This second council is located in
the Peoria metropolitan area and is syste