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FOREWORD

The Advisory Committee on Academic Planning (ACAP), as presently

- constituted, was established by the Ontario Council on Graduate Studies
at the request of the Council of Ontario Universities in January, 1971,
The Advisory Committee's terms of reference were directed broadly toward
the effective planning and rationalization of long~-term graduate
development in Ontario's universities both at the level of individual
disciplines and at a more general level. The Advisory Committee's
activities are based on the premise that graduate work is the one area
of university activity in which specialization among universities,
cooperative arrangements and comprehensive planning are most necessary.

In March, 1971, concern over the rising costs for support of
graduate work prompted the Ontario government to institute a general
embargo on funding for any new graduate programme, that is, one which
had no students enrolled on May 1, 1971. This embargo was subsequently
modified to include only those disciplines in which over-expansion was
felt to be potentially most serious. ACAP was to begin immediately
planning studies in those disciplines which remained embargoed.

The disciplinary planning process begins with the formation of a
discipline group composed of one representative from each university with
an interest in graduate work in the planning area. The discipline group
assists in defining the precise academic boundaries of each study,
scrutinizes the data collection forms, prepares a list of potential
consultants, maintains contact with the consultants during the study, and
prepares a commentary on the consultants' report.

The final decision on consultants for the planning study is made
by ACAP. The consultants are requested to make recommendations on
programmes to be offered in Ontario, desirable and/or likely enrolments,
the division of responsibility for programmes among universities, and the
desirable extent of collaboration with related disciplines.

While the consultants' report is the single largest element in the
final report on the planning study, ACAP considers the statement of each
university's forward plans to be most significant. These forward plans
are usually outlined prior to the planning study, and are used as a basis
for comments from the universities concerned on the consultants' report.

On receipt of the consultants' report, and comments on it from the
discipline group and the universities, ACAP begins work on its own recom-
mendations for submission directly to the Council of Ontario Universities.
-COU considers the input from all.sources, and prepares the position of the
Ontario university community, )
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" The following report is one of a series of disciplinary planning
studies carried out by the Advisory Committee on Academic Planning and
to be published by the Council of Ontario Universities. The emphasis
of the report is on forward planning, and it is hoped that the
fmplementation of COU's recommendations will help to ensure the more
ordered growth and development of graduate studies in Ontario s
universities.

* % % % %




Council of Ontario Universities
- Conseil des Universités de 1'Ontario

~ Report and Recommendations Concerning Graduate Studies in Education

On the instruction of the Council of Ontario Universities, the Advisory
Committee on Academic Planning has conducted a planning assessment for
education. The resultant report from ACAP is attached, together with the
consultants' report, the comments by the Discipline Group, and the comments
of the individual universities. The procedures followed and the planning
techniques used are described in the ACAP report and are not repeated here.
It is important for the reader to read the ACAP report and attachments in -
order to understand the recommendations in this Report from COU.

The Council received the ACAP report and supporting documentation on
June 1, 1973, The contents of the document were debated on July 19 and on
October 16, 1973. At the October 16 meeting, the Council agreed to request
(through ACAP) that the universities and the Discipline Group make reports on
the desirable and likely distributions of master's enrolment amongst the uni-
versities in 1976-77. At this meeting all recommendations of a general nature
except Xecommendation 1 were approved. At the January 31, 1974 meeting of COU,
following receipt of the supplementary report on enrolment, Recommendation 1
on graduate enrolment and recommendations for individual universities were
approved.

‘ As a result of these discussions this Report and Recommendations were
prepared and approved by the Council on March 1, 1974, The Report is addressed
to the Committee on University Affairs and the universities of Ontario.

The following principles have been adopted and will apbly to this and
all other COU Reports arising out of assessments.

1. Discipline assessments by ACAP should form the basis for planning by
the universities of their development of graduate studies, particularly
PhD programmes. On the basis of these assessments, COU should make its
own recommendations on currently embargoed programmes. Each university
must retain the freedom and responsibility to plan and implement its
own academic development. However, the universities in embarking on
a cooperative planning process have signalled their intentions of co-
operating with the COU recommendations,

2, Universities generally plan their emphases in graduate study on the
bases of related departments, not of single departments. Initially,
the sequential nature of the discipline planning assessments makes
this difficult., However, by the Summer of 1974 there will have been
assessments of most of the social sciences, all of the physical
sciences, engineering doctoral work, and a number of professional
areas. On the information and recommendations then available,.each
university should be able to make decisions concerning its support
of graduate programmes in these areas, Amendments to university -
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4.

5.

responses to the individual discipline planning assessments may

then be made in the wider context of a group of related disciplines
snd amendments to COU's original Reports on an individual discipline
may be required.

The first concern in planning is to review the quality of griduate-— - -onom

opportunities and of students in Ontario universities and to make
Judgments about how to proceed or not proceed based on quality
considerations. The procedures have made use of highly-qualified
independent consultsants who have no direct interest in thd universities
in Ontario. Accordingly, COU feels bound to accept their judgments

about quality where they are stated clearly unless unconvinced that

their conclusions about quality are consistent with their evidence.

COU's recommendations in the case of programmes whose quality is found
open to question will call for an appraisal unless the university con-
cerned decides to discontinue thie programme. OCGS has established pro-
cedures for appraisals consequent to an agsessment., If the continuation
of a weak programme is particularly desirable to complement the province's
offerings, the recommendation will be to strengthen it, with an appraisal
following that action. It is also possible that if there were found to
be too large a number of broadly-based programmes there could be a recom-
mendation to discontinue the weakest; in this case, an appraisal for

a more limited programme might be relevant,.

A second consideration is the scope of opportunities for graduate work
in the discipline. Do the Ontario programmes together offer a satis-
factory coverage of the main divisions of the discipline?

Numbers of students to be planned for will depend on the likely number

of applicants of high quality and in some cases may relate to an estimate
of society's needs. Such estimates may be reasonably reliable in gome
cases and not in others. If the plans of the universities appear to be
consistent with the likely number of well-qualified applicants and there
is either no satisfactory basis for estimating needs or there is no
inconsistency between a reasonable estimate of need and the universities'
plans, then COU will take note of the facts without making recommendations
on the subject of numbers.

If the numbers being planned for by the universities are grossly
out of line with the anticipated total of well-qualified students, or
a reliable estimate of needs, COU will make appropriate corrective
recommendations. Depending on the circumstances, these may call for
a change in the total numbers to be planned for and indications of which
institutions should increase, decrease, or discontinue. The recommenda-
tions in serious cases may need to specify departmental figures for
each university for a time. If the numbers being planned for are in-
sufficient, the recommendations may call for expansion, or new programmes,
and may have implications for both operating and capital costs.

Unless there are exceptional circumstances, the recommendations
concerning enrolment will not call for a university to refuse admission
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to any well-qualified student who wishes to work in a field in

~ which that university offers a programme and in which it has. the

capacity to accommodate the student,

The quality of graduate programmee 1s partly dependent on eize.

" Tand “foY edch prografme, -dépending on-how it is-designed-and 1ts

scope, there is a minimum size of enrolment below which quality may
suffer. That number cannot be expressed for the discipline as a whole
but only for individual programmes depending on their purpose, their
resources and their design.

Universities will be expected to notify COU if they 1ntend to depart
from the COU Report in any way which they believe might have a signifi-
cant bearing on the provincial plans.

Appraisals arieing as the result of assessments are. to be baeed on the
standards but not necessarily the scope of the acceptable programmes
in the province.

General observations concerning education

1.

2,

3.

4,

At the present time doctoral education programmes exist only at the
universities of Toronto and Ottawa. Master's prograumes exist at the
University of Toronto, University of Ottawa and Queen's University,
and there is a MSc programme in extension education at the University .
of Guelph. In addition there are students enrolled in graduate courses

at the University of. Western Ontario, Brock University and the University ;f:

of Windsor. The proposed programmes at Lakehead University and the

University of Western Ontario have received favourable appraisal.

There is no need for more doctoral education programmes since the
number of doctoral students is not expected to grow markedly,

A significant expansion in graduate work in education at the master's
level must be planned fox a number of rcasons. The demand for upgrading
of teaching qualifications is strong since the minimum qualifications

for entry to teaching have been increased, The proportion of teachers .
qualified to pursue graduate studies will rise as more teachers receive
bachelor degrees. The professionalization of specialties such as
counselling and guidance will create additional. demand for study. opportu=
nities at the graduate level. The demand from principals and super= -
visory staff to obtain further training will add to the pressure for

graduate work, Education has been an underdeveloped field at the graduate
level in Ontario.

There should be no general inhibition tending to prevent any university
from becoming involved in education studies at the master's level as
long as either one of the following conditions are met: The university
has an established teacher education programme with sufficient highly-
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competent staff members in the approptiate specializations in

“education or the university has some staff members in education and

4 gpecific plan f.r supplementing their contributions with contri-
butions from approprisate related fields.

Recommendations

It is;tecomménded that:

1.

For plénning purposes tha following figures be used as the 1976-77
enrolment expectations within the universities during 1974 and that
the figures be reviewed early in 1975 and annually thereafcer.~

Enrolment expectations for 1976-77 in‘edﬂcation,'Ontario

1976-77

University ; Doctorate Master's
Toronto' FT : 290 220
PT 210 - 1,730
Ottawa FT - 50 130
PT 60 620
Queen's FT ' 20
PT _ 210
Western FT , 45
PT 60
Guelph FT : 25
PT- - 35
Lakehead FT ‘ 5
Coe PT 50
York FT 10
PT 55
Unidentified FT 25
PT 260
Total 610 3,500
Total F.T.E. 421 1,386

The unidentified total in the master's column 1976-77 is to allow for
the possibility that there may be additional programmes, possibly at
Brock or McMaster or Windsor, or expansion of enrolments elsewhere.



2,

3.

4,
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The universities require for admigsion to master's lavel work in
the field of education that the applicant have one of the following
or its equivalent!

(a) a general arts or science degree with at least second-class
standing plus one year of professional education studies with
equivalent standing;

(b) any Ontario four-year bachelor's degree with at least second-
- class standing;

with, 1n each case, appropriate standing in. specific undergraduate
courses which are necessary for entry to a particular programme or

field of specialization.

" In addition, excegtional students not meeting the usual require-
ments should be eligible for consideration. Probationary admission
and transition programmes should also be available,

Scholarship granting bodies and education authorities examine the types
of financial support appropriate to students of education and provide
appropriate levels of suypport.

No new doctoral programme be initiated until (a) the staff for the
proposed programme has had substantial experifence in master's level
work in education; (b) the demand for doctoral work can be ghown to the
satisfaction of the Council of Ontario Universities to have increased
to the point where new programmes are needed and; (c) favourable ap-
praisal has been obtained.

The Deans of Education establish broadly-based coordinating groups for
all forms of professional study for teachers including both graduate'
and undergraduate work.,

The universities encourage the development of Master of Arts in Teaching
(MA(T)) programmes and other types of post-baccalaureate programmes,

Brock University work towards upgrading the qualifications of its staff
and documenting the kinds of programmes that it could most usefully
promote with other faculties, with a view to the deyelopment of master's
work at a time consistent with the university's overall priorities.

The University of Guelph proceed with its plans to continue the MSc
in extension education.

Lakehead University offer MEd programmes in Administration and
Curriculum,

McMaster University develop its proposals for the MA(T) orogramme in
view of its strength in several arts and science departments.
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of‘Jtaff 0 rload ‘and to'strengtt
. nin ite‘valuebie conteibut

; _<~The Univeteity of Windaor'wo:k: axrds upg
- Ats stafi. and documentina th@;mcs]tQRAn

"tion with the Department of Psychologﬁ” and an MEd in A ration in
collaboration with the Faculty of Administrativg Studiea.,;,'w»~

17, The Discipline Group report in December 1974 on the implementation of o
~ these recommendations up to.that time, meke specific reports on the
development of new graduate programmes and keep a wetching brief on -
o graduate studies in education in the province. ' S

18, In view of the acceptance of these recommendatione by COU and the com-‘
- pletion of this planning assessment, CUA request the Minigter to remove
the embargo on education in accordance with the original announcement
of the Miniaster that new graduate programmes would be enbargoed until,
,for each diecipline, a planning study has been condqcted. C




~ Notes concerning the Recommendations

‘kh,ggi

:';Ré:f ’Recbmméndétiqh’?a,

, Recommeﬁdgtiqnnl R

"*8faduat¢~ﬁbfk‘18‘recommended.’i£'16‘Particuiarlysimportant to otress

~ shown in Appendix H.

k  TheffiQé'Ybar Plan submitted by Brack Univérsity and,hbéro&ed'byfthe f~‘fi§iw

Since education is a dlscipline where significant expansion of
that the figures given for enrolment expectations should not be inter~

preted as quotas, nor as inhibiti@ns‘pn»univetéifies'éccepting»wélif! ,jf

qualified students.

‘Thé D1§§i§iiﬂe'croupf8 récbmmendétiqns fdr_master's‘énr§1ﬁ§ng‘éigﬂj;:'"

Minister does not include graduate work in edusation. .

Recommendation 12

According to the University response, Queen's University has deferred
the expected dates of initiation of all proposed programmes by one year
with continuous scrutiny of all such programmes. o o

Recommendationq 7-16

References to enrolment aad‘MA(T) programmes which appéar:inithe>ACAP;ﬂ 

recommendations related to the‘individugl,univérqities'aregdeléted,,fk -
from this Report only because they are redundant to Recommendations

March 1, 1974
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 -On the advice of the Ontario Council on Graduate Studies, the uouncil :
~ of Ontario Universities on May 14, 1971, instructed the Adviaory Com~ o
" mittee on Academic Planning to conduct a formal planning assessmeut for o
A Discipline Group was formed . conaisting of a member named by each inter- i
“Professor R. A. Spencer later replaced by Professor A, ‘Kruger. held th
- ACAP education portfolio and attended meetings when ACAP tepresentatio,
B The procedure and terms ‘of reference for the planning assesement

‘ attached as. Appendix D. -

: The Discipline Group began its meetings in September 1971.

Professor W, Taylor,. University;of Bristol. Brief currict la'vitarum

 Canadian academic from outside the discipline in this planning asaesement.
- The consultants held their first meeting in Toronto in June 1972‘_and Sy

'kunivereities;' These‘took place during September. o

PROCEDURE

education.

ested university, A list of members is- attached as Appendix E,

was necessary.

}In accordance
with the procedure, the Discipline Group provided ACAP witan ' a 1ist of .
pussible consultants, ACAP obtained the gervices of Dr, H. 8. Baker,
Human Resources Research Coun¢il, Professor R. Daniells; University of
British Columbia, Dr. L. W. Downey, Li W, Downey Research Associateés and

appear as Appendix G. . Professor Daniells ‘played the role-of the senio

The draft report of recommendatione was preeented to the Discipline Group |

R for informal comments on January 4, 1973, and the final report was: sub‘~=-:d'
sequently received and distributed March 9, 1973, The Discipline Group

and the universities were requested to submit comments to ACAP by April 9,‘ffg}f
The Discipline Group was also given the opportunity to add to its comments B
after it had seen the comments of the universities.

After receipt of these comments, a subcommittee of four ACAP members met
to draft the ACAP recommendations ¢o COU. This subcommittee felt that
no intervicws with university representatives would be necessary since,
in this case, no obscure points were raised. The subcommittee did,
however, write to the consultants for interpretation of several points,

 The Discipline Group comments plus those of the universities appear in
" Appendices B and C respectively, The latter includes only those comments

specified by each university for publication.

This report then is based on these data, reports and'comments. and sets
out recommendations for COU on the plan for graduate work in education

~A,in the province for the next aeverel years.
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As 1is rédui:ed,'thiéirepoftyis made directly to COU, 'It~hé§ béén tranéh‘ =
- mitted, as well, to the Ontario Council on Graduate Studies for informa- = -
tion. : a o :




... from each interested university,

GENERAL,_INTRODUCTION

Planning Techniques

- For some years now, the universities of Onticio have been cemmitted to L
the belief that the quality and effectiveness of graduate study in the e
~ province can be ensured only by collective and cooperative action, This
~implies a mechanism for continuing consultation and agreement so that
the plans of each university for each of 1its disciplines are concerted
‘with those of the other universities. At any given time there will exist
-8 plan for the development of each discipline, with agreed and understood
roles for each department; since graduate education 16 the most advancéd |
formal intellectual activity and is, therefore; undergoing change, it is
necegsary that such plans be kepfjuﬁdef‘regulaf“rQView'énd‘bé”apﬁjg¢;ntq'*, e

The Council of Ontario Universities has assigned to the Ontario Council on
.Graduate Studies the task of advising it on the development of such plans
~and of the steps to be taken to carry ;hemfincoygfgggt!_,Iheﬁ§tQQgiﬁg_(_ <lf‘*
Committee which carries out these tasks for 0CGS is the Advisory Committee
on Academic Planning. A significant role is also played by the discipline -
groups, one of which is established for each subject, with a representative
Each discipline group has the function of
assisting and advising ACAP in connection with its own subject. - = .

The above may give the impression that the planning activity is fragmented - :
on a disciplinary basis. This would, of course, not be acceptable, . Since = .
the development of one department in a university should not be considered
independently of its contribution to the rest of its university and of the
influence of the university as a whole on the department, it is most :
important that universities as institutions play a central role in the
planning process. One of the most effective ways of doing this is by
indicating to ACAP the nature of institutional commitments to a department

and institutional aspirations for the department. :

The most significant single input to a planning assessment is the set of
statements from each university of its plans for its department. When
these are subjected to collective scrutiny it may be found that their
totality constitutes a reasonable plan for the discipline in Ontario, but
in any case this set of plans is the first approximation to the provincial
plan, which the planning assessment may have to refine if there are
duplicated features, lacunae in offerings, too large a total enrolment, or
other reasons to recommend altering some of the university plans. The '
universities are also involved in that the bodies that act on ACAP reports,
1.e. both COU and 0CGS, are composed of universitdes.r |

The forﬁal documents stating the responsibilities of ACAP and the Discipline ‘

Groups are Appendix F. Briefly summarized, it is ACAP's function to advise



- on steps to be taken to implement effective provincial planning at the :
‘graduate level, to promote the arranging of the graduate programmes of
- the province in order to enhance and sustain quality and to avoid

- _undesirable duplication, and, wheit necessary, to carry out’ formal planning

reviews for disciplines, A discipline group has the responsibility of
keeping under review the. plans for graduate work in the discipline and

. making regular progress reports to ACAP in connection with graduate work

in that subject.” To make all.this possible; it has been: agreed that ACAP e
may communicate directly with universities and discipline groups, to .
 request necesgsary. information, to discuss reporta, to convene meetings, and .{ea
to make and receive proposals for the future.a o : e

The above informatiou has been given in ‘some detail because it constitutes
“the mechanism currently approved by COU for cooperative graduate work, ‘It
18 fair to say that-in 1971 there was no mutually agreed plan for graduate b
~study in any discipline. OQur task 1s°not only to generate the first such !]"‘“
~ plan for each subject ‘but alao to ensura that it is kept under continual
‘review. ' AP : o L

There are four fundamental components in the plan. The first is analysis £
 of the fields of study, the formats of study which should be available to
~ prospective students {n the province. The second 18 an estimate of overall =
.. provincial enrolment at master's and doctorate levels based. principally.on = .
- the likely numhers of highly qualified applicants. In regard .to considera-
“tions of manpower needs for the province of Ontario, ACAP 1s conscious of .
~ the, unreliability of forecasts and, except in special cases, aubscribes
to the approach proposed in the.Macdonald Report (1969): - P ‘
) a
‘ "The country as a whole and the provinces must be concerned about o
manpower requirements. - This concern can be expressed in:the- first
instance through careful survey and forecasting of manpowe needs
on a continuing basis. Such forecasts should be given wide eircu-
lation, It 1s reasonable tc expect that universities will. espond
by creating additional opportunities for ‘study in the areasiof -
 ghortage. In addition, the universities through their coungelling~
services have a duty to advise students about the opportunities in
various fields from the standpoint not only of intel lectual ihallenge

but also of vocational prospects and social utility. The redction of e
prospective students to such forecasts is likely to provide an effective:

~ control, We believe the market-place, if 1its trends are made explicit,
offers an adequate governor to prevent serious surfeit and to encourage
movement of students toward fields of opportunity "

The third component of the p1an is an indication of the role to bé played

by each department in terms of the programme it will offer and its academic
emphaais. Cooperative arrangements between departments are atressed. The
fourth component consists of an examination of the enrolment plans of the

universities and consideration as to whether the universitiea' plans and

the predicted enrolment for this discipline are consistent. 1If not, some
gpropriate action should be recommended to COU. It will be geen that L 0B

although there may also bc other aapects, theae are four neceasary components e

n such a;plan. el o S
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- In the case of education there 1s a potentially serious enrolment problem.
'The consultants, after indicating several lines of approach to an estimate
~of future enrolment, outline the difficulties in each approach and .
_-esgentislly fall back on accepting for the provincial enrolment the total
o Of.thejprojeqtiOnsvptovidedAindiVidually:bygthg,univaréities.,_Thid1iq ;Qaw.
. an increase by 1976 to 4,400 from the 1972 level of about 3,000, On page
9 and 10 following, we discuse reasons to believe it to be unwise to plan
. for this expaneion, and we recommend that planning be based on ’
: i";éf‘3;700,”bﬁ;5vith £16315111ty¢ih[Caée;the‘1974yot3197§Fle¢
.~ a more rapid growth geem likely, = = . . .o

| One must hasten to add that the future 1s uncertair

~;1n;e11e¢;ual~trgﬁﬁgi,gggdgpgfi

© It will be realized that, at a minimum, the ongoing plamning procedure
“3~we;havéfindiqgtedf:eQui:431gnﬁqal<repott¥nﬁréfiehkd;ment ‘and annual

_ exanination of admission standards. When there are indice

- or other gources that some aspects of the pl

s revied votld u
' impetus’
' would be sought from all concerned
. ¥eport to COU recommending an am

. @ccepted role, ACAP will review the eftuation in the 1ight of.

~~ such notifications it mey have received and any other pertinent f
-The extent of any further study would depend on the situation, but if ACAP -

felt that the university's new plan could be a cause for concern, its first

step would be to seek full discussion with the university, Normally there -
would already have been discussion in the discipline group and between
universities and the university would have reached its intention after a
careful examination of the general situation of graduate study in the
discipline. Thus the ACAP decision would be straightforward and a change

- in plan would be recommended to COU through 0CGS, If, however, ACAP still

felt that there was a probability that the university's action tight be

- found, on further study, to be potentially harmful to the system, it e
would probably next seek comment from other universities concerned and from -
the discipline group. In any case, ACAP would eventually mske some

- reconmendation to COU (through 0CGS) concerning the variation. -

k5'Ifaafqnivéréit?fnotifiessACA?‘9f‘its'intéhﬁién“;o“deﬁéifﬁfiéﬁlité: .

It 1e difficult without a cbhcrétekcgse to'speculatg on likélykrécomménda— ’~‘ } i
tions, but perhaps tp0'hypothet1cal sitqationa,gill'111uetrgte the extremes, _“5@1
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L If a university indicated that, without any marked change in the academic ‘
- emphasis of its department it proposed to enrol highly qualified appli-
cants in significantly’ greater nuibers than planned and if theré were no
changes at other universities, ACAP would presumably simply notify COU of
the university's intention and recommend that it be recognized as an altera-
tion in plan for the discipline. At the other extreme 1f & university proposed
to begin a new programme desfgned to enrol falrly soon some 30 Ph.D. students
. in a field of the discipline: already we11 covered in other universities,
it would clearly be neceasary to obtain reaction: from the: ‘discipline group
-.and from other universities and perhaps even gome- ‘expert advice, in order -
. for ACAP to generate an advisory position concerning the impact of the
- proposal on the system and suggestions to the university concerned. snd to
~ COU. As has been noted, ‘1f there had been advance inter-university
- discussions and agreement, this would be & positive factor in ACAP's ~ =
 assesument, but there is of course the possibility that the recommendation
. would:call for modification of the university 8 intention; we take that-
to be the obvious - ‘consequence of syatem planning. .Of -course, the univeraity
. could decide to act in a manmer contrary to a COU recommendation, accepting
. whatever consequences would result: we take that to be the basic right of
university autonony.

It seems desirable to comment on the scope of this planning study. Let
us say first what it is nnot, It is not an exercise in 'evaluating'
faculties; its purpose is to plan, not primarily to evaluate.f In order
to plan within the provincial system one must have some appreciation of
quality and strength of current activity in -each university and one must
make choices partly on this basis, but one need not de¢ide evsry aspect ..
‘of the relative pecking order. One can find exemples where a relative -
~ comparison ig necessary in order to justify some aspect of the plan, but -
- ghis does not alter the fact that our work is not, primarily, an .
evaluation'

Secondly, out task 18 not to plan for departments 1in toto. - Attention is
confined to the graduate studies programme. _Congequently, we are =
" involved with only a segment of the research activity; namely, that segment
‘which involves graduate students. We do not concern ourselves with o
"undergraduate offerings except insofar as they might be affected by pro-
posals at the graduate level and here we rely on each university to make
us aware of any such situations which appear to raise difficulty.

: Finally, an ACAP report is not a study ‘of departments, It is an effort

~ to plan the graduate work in Ontario in a certain broad field of study~-
education, Since the internal organization of universities is quite varied
and a given subject may be pursued in quite different plaees within the
departmental structure on different campusges, the only convenient approach
to planning 1s to cut across departmental boundaries when necegsary. - ACAP
“has fond instances of this in almost every one of the eighteen planning

studies in which it is currently engaged.
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~ £iélds) thé committee decide » ,
‘point should be recalled in some cases where new fields are recommended
‘in this Report. - : - : N o

~ for each recommendation,

-7-

Since reference is later made to the Appraisals Committee, a few words
on its function might be useful at this point. The Appraisals Committee
confining itself to a single programme, decides whether that programme
has the level of staff competence, academic structure, research and
library resources, etc. necessary to ensure that its students will
receive an acceptable training and will on graduation be accepted as
qualified. Each university in the province has undertaken not to begin
new programmes or major new fields in existing programmes without refer-

ence to the Appraisals Committee. Frequently, in this latter case (new

s that an appraisal 1s not necessary. This

kThGVCOhsultéhts,have sumnarized their reédmﬁendatipns concerniﬁg~,!a-“f

- graduate work in education at the end'o£ theirjre§ott;?¢The:AQA?,rec-;'“”ﬁvf
- comendations will, therefore,.be numbered .to coincide with those of

k the;consu;§ants;k To’aVoid‘poqéibleféonfdéiop,fweéShglliprefix’but,ﬁ~ﬁ' el
 recommendations with the,1etcer;c;iiﬁd1cat1ngfthat,they%areAreéommendaf, T

tion . to COU.  For éxample;fRedomﬁendatiOn‘01éis thé position which -

~ ACAP recommends COU adopt on the matters dealt with in the consultants
_ Recommendation 1. N S T ST ‘
‘Please note that,AGAP,does not attempt tdkprdvidé fullvfatibnale,fot7‘( s

. its recommendations. This document must be read in conjunction with the -

consultants report (Appendix A) and approptiaté refeteﬂces”to;it“gppegr

#e

The recommendations can be divided into two groups, The first group of = = =
‘recommendations deals with education graduate work in general, and with .

nt . r The second grovp
1s more specific in nature and deals with the roles of the individual = =

enrolment . recommendations from the system viewpoint.,

univerﬂities;




_University

Unallotted

Recommendation Ci

" 1974 "and that the figur
thereafter. :

Current Enrolment and

FT
PT

FT
PT

BT
PT

FT

PT

FT
" PT
FT
PT

FT
PT

FT
PT

Total F.T.E.

- 1973-74
Doctorate

-

System Recommendations

It is recommended that the figures produced by the Discipline
~Group for a total of 3500 (Appendix H) be used as the 1976-77 .

enrolments for planning purposes within the universities during R oy
es be reviewed early in 1975 and annually "~ o

Table 1

Recommendations on the Distribution of Gra
in Education for 1976-77, Ontario.

Master's

213

1454
94

591
-7
148

52

17
27

_167 (Brockkand Windsor)_ ___
2884
1097

These figures represent December 1 enrolments.
enrolments are some summ
450 of these at Toronto,
‘additional enrolments conti
increase.

er and winter term students.
97 at Ottawa und 55 at Queen's.

-2 unalloted total in the master's column 1s to
|t there may be additional programmes,
==deor or, failing this, expansion of en

. Doctorate

duste Entoiment‘<yifg.

Master's

220
1730 -

130
620

;20
210

45
60

25
35

5
50

10
55

25

260
3500
1386

Not included in December 1

In 1971-72 there were
We anticipate these
nuing at about the same level perhaps with modest

to allow for the possibility
posgibly at Brock or McMas

po : iter or
rolments elsewhere. ‘
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.

In contrast to Table 1, the consultants have forecast for the next four
~ years a 10,5% per year growth in graduate.enrolment in Education. This
projéction is based on certain implicit assumptions. . It 1s impiied that
further professional studies will be the graduate component of Faculties .
- of Education in Ontario universities, However, the continuing education
of -teachers could take many' forms~-of which university graduate study is
- only one. In its response to the consultants' report (Appendix C), the
~ University of Weatern Ontario discusses some of the possibilities for =~
. professional upgrading, Thése other forms may be more useful and effec-

‘?*““ftive?fdt;théfPfdf@@QibﬂhiéaerlﬁPﬂéht4Qf'EQQCBQfQ?*”Additipné}?gggq

;"~;.g:édu@té;qpqrsepiishprt;nQﬂ?ctéditQééurﬁééiand,¢¢nféfe' 8, curriculum
. development workshops are all valid components of pto upgrads
. .So, of course; are MA's and MSc's inthe subjects tau

- of Toronto response (Appendix C) aleo stresses the
- of methods' to upgrade skills of teachers Loy

~ On the other hand, graduate study in Edu

| the other hand, ate study in Education: is de
~ for the advanced training of a certal

® advanced trainlng of a certain number of claseroom ¢

' administrators, .

| Thus, we see a considersble diversity of post-baccalauieite study

ot

- all with the end result a master's degree. ' ‘In evaluating alt

with | Lt 8 er "¢ 1 evaluating alternatives =
- ‘one should recognize that some have operating costs less than' that for a =
gradug;e-degree;~bgt may beféqQa}lyjuegfg;;“t‘f~‘a S e Lty

. In ACAP's viev, school boards should recognize’ these alternative ¥outes
_to professional upgrading, Salary improvements should not be dependent

- solely upon classifications in terms of .degrees. In many:cases; the

' alternatives for professional developn

- teachers, pupils; and the educational

- Depending on the f{hitistive and imagination of universities and school
- boards, the scale of growth.for graduate enrolment in education recom-
 mended by the consultants:may or may not be realized, If alternstives
~are developed and the participating teachers are rewarded financially
- the 10,5% growth will prove excessive, ‘On the other hand, 1if there were °
no alternatives, the master's enrolment in education might grow &t such
a pace: | : , b i :

However, it should be remembered that overall growth of graduate educa-

tion in Ontario has been expanding at only 2% per year, Table 1 implies-an

annual’ growth of 7.5%, and may, therefore, be unrealistic, But, the consultants
have argued convincingly that a significant expansion in Education graduate - '
work must be planned, o ’

First, the demand for upgrading of teaching qualifications is strong since

; - the minimum qualification for entry to teaching has baen increased (see
» pages A9 and Al5). |

’

Second, the prOportion of teachers qualiffed to pursue graduate studies
will rise as more teachers receive bachelor degrees (see pages A9, Al5
~ and Al7,) ‘ , '
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Third, the profeesionalization of apecialtiee such. as couneelling and
guidance will create additional demand for study opportunities at the
graduate level (eee paga A9),

Fourth, the demand from principals and supervisory staff to obtain further
training will add to the pressure for graduate work (aee page A9, )

Fifth, Education has been an underdeveloped field at the graduate level
in Ontario.f Thete is evidence that these: arguments are valid since -
Canadian- teachers ‘are enrolling” for-part~time-programmes iu-United. Statee!
institutione ‘near’ the Canadian border for graduate wOrk in education. o

For all theee reaeone ACAP expecte the rate of growth of graduate educa-'
ition studiee to be at a faster rate than graduate work in general. S

L Therefore ACA? recommends the adoption o£ a flexible plan that will R
' fa',accommodate either possibility--growth at 10,5% per year or at considerably
‘slower rates. The consultants present a distribution for: enroiment in
fgraduate education programmes for 1976-77 in Table 15 of their report,
page A79. ACAP has formulated in Table 1 a breakdown of enrolment for
1976-77 in the event that the 10 5% growth 1s not attained,

The consultants were‘asked to elarify how important they considered their
recommendations that all Faculties of Education and most universities
should move to graduate work., If the enrolment of 4400 which they S
adopted for 1976~77 were not to materialize, but were aubatantiaily less, would S
they recommend delaying new programmes on the grounds that the existing
programmes at Toronto, Ottawa and Queen's could readily expand somewhat -
‘and handle all the students; or alternatively would they suggest planning
on a basis which would result in lower enrolments than they show for these

, placee, accommodating new programmes in the ‘gystem?  They were agreed -

~g,that the important thing was to etart the new programmee. for two reasons.

One is the need to promote and develop the intellectual etrength of the
new faculties; the other is the desirability of making part-time study °
more readily available. We, therefore, propose the figureé in Table 1
which reach a total of 3500 masters' students.

We recommend their adoption by the universities, for use until a further
review suggests some alteration,

If the growth is seen to be greater than this, targeta can be adjusted to
higher valuee moving towards the pattern recommended by the consultants.

Our Table differs from the consultants also in that we have not shown a
- programme at Brock in 1976-77; our reasons are explained below in
Recommendation C13. The unallotted total in the master's column is to
allow for the possibility that there may be additional programmes,
possibly at Brock or McMaster or Windsor or, failing this, expansion of
enrolmente elsewhere,

The numbers shown in the PhD column are consistent with the advice of the
consultants, and represent some increase over the current enrolment.




. ﬁecbmmengéiion c2

adnission to master's level work in the field of education
. 'that the applicant have one of the following or its
- equivalent: =~ - 5 o ) :

It is recotmended to the universities that they feduite\for

b (a) a]geﬁetéi arts or»éciénce~degreev91th:a£ 1east79ecohd’
. - cless standing plus one year of professional education
studies with equivalent standing; . e
(b) Any»four‘yéarfbéchelot'a degree with at least second class
 standing” M s

- -graduate courses as may be deemed requisite for entry toa

;y&vithapr{Rt?hBQtTP?iéfiéxﬁéfiéﬁée'dfQEdﬁqétiénfstuaiésfvhoséﬁbéckét
Qualifies them for admission on other grounds. It is further
appropriate use of probationary admission and

_ that there b ‘
 programmes, . .

~ These adnission standards are recommended to ensure that the requircments
- for master's level work in education are comparable to‘thqséyfot<m§stetfs}

~ programes {n general, .

 tion: The admission requirement outlined in clause (d) of the consultants
report, Recommendation 2, does not require second-class standing -
in undergraduate work as long as the candidate hag. completed an "appropria
number of relevant courses" at a similar level, In ACAP's View such®
- students should be accommodated only in exceptiondl cases.
is normal practice in other disciplines and seems to have ;
-cient latitude. - We believe that the most effective quality cont¥ol in
graduate studies is the admission filter--once students are in, tué
success rates seem to be high, and this is at least in part due to the
tendency to adjust the level of a course to the receptivity of the class.

Recqnmendgtion c3

Itfia‘recomméndedhto scholarship grantingkbodies and to educa-
‘tion authorities that the types of financial support appropriate
to students of education be examined and that appropriate levels of

support be provided. (see pages A21 and A74)

ACAP endorses financial support for graduate students in education as it
does for all graduate students, We see no case for greater scholarship
and bursary support than in other professional fields. But we do support
the consultants' view that experienced teachers engaged full-time in -

-graduate work or other post-baccalaureate study of value to them in their

“~*Pbrti¢niafFP?03tamm¢for'field;of7QPECialﬁzétiOnf(eee[page}A21{§¢d e
'%  In{édd(fioﬁfépbiicétiohs_8h6ﬁ1&7beténtérféihed'fﬁdﬁ é*cééfibﬁél‘ ?ﬁfg?””ﬁ

recomended
transition

“,witﬁ“iﬁ:QACH éaééJapptopfiate gtgﬁding,iu édéﬁ~épeéific!¢ndet4   g

‘fhése hdﬁiSSiSﬁléritéiiandiffetaﬁlightly‘frbm'the cohsultgﬁtéﬁ‘tec&mménQQFj : e

* This approach
provided suffi-
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eprofession should receive an adequate level of financial support from

the educational authorities, i.e. either directly from school boards or
from a fund administered by the Ministry of Education. :

Recommendstion C4

It 13 recommended that there should be no general inhibition
tending to prevent any university from becoming involved in
- education studies at the master's level in specific and
.. approved areas whether or not it has a Faculty of Bducstion
provided that principle 2 in the consultants' report 18 sstie-
fied. (see pages A24 and A74)

Principle 2 astates:: "Either one of two conditions should be regarded as

the baeic quelificstion for a university's entry into grsduate studies in
education: L ,

- Either (a) The university should have an established teacher education
' programme with a "critical mass" of highly competent staff
members in the appropriate specislizations in education'

“or (b)"The university should have a minimal csdre of staff members
in education and a specific plan for ‘supplementing this
: csdre with contributions from sppropriate related fields.";p,

Also the need: for the programme should be recognizei b' COU by the =
inclusion of the proposed programme in the plan for the discipline. The
graduate programme in education should be developed in close collaborstion
vith other faculties and departments of the university. "As suggested in
principle 2, an undergraduate programme in teacher education is.not a
necessary prerequisite for a university's entry into graduate studies in
education. e S .

The Discipline Group agrees with this recommendetion. But’ in sddition
the Discipline Group suggests that there should be a .regional need for
such a programme. We cannot agree that the only needs are: regionai since
there may be cases where the need that is sstisfied is felt on a provincisl
or national level. ; ,

Accordingly the above recommendstion is more broadly worded than the
,Discipline Group would have suggested.

Recommendstion C5

It 1s recommended that no new doctoral programme should be
initiated until: ‘

(1) the staff for the proposed programme has had substantisl
experience in. mester 8 level work in educstion,

(2) the demsnd for doctorsl work can be shown to have increased
~ to the point where new programmes are needed end;

3) approval of the sppraissls committee hss been given.
(see pages A26 and A74)
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These considerations should ensure that only competent faculties offer
doctoral programmes and also that there is a need for the programmes.

Recommendation‘C6 :

It 18 recommended that the Council of Ontario Universities (COU)
initiate the establishment of broadly based coordinating groups
for all forms of professional study for teachers including both
graduate and undergraduate work. -These coordinating groups would
make it feasible for staff of the Ministry of Education, - the
Ministry of Colleges and Universities, school boards, teachers'
organizations and various university faculties to meet together
to discuss needs, to identify and help to reconcile differences
in emphasis and to make ‘proposals to the respective bodies on
new courses and new forms of organization, (see pages.Al9, A20
and A75) B _ o

Besides this general forum, there is a continuing role for the Education~

Discipline Group, The Discipline Group should be relied upon for specific L

reports on the development of new graduate programmes and to keep a - . -
general watching brief on graduate studies in education in the province,

Because of the nature of teacher training in education, it may be useful =

to have persons drawn from various university faculties, particularly those -
of Azts and Science, involved in the work of the Discipline Group, =
Teacher training 1s concerned not only with the medium of teaching, but
also with the message that is being taught. It is recommended that the -
Discipline Group consider the means of achieving this wider input to its
deliberations. ' '

Recommendatiqn C7

(a) It 1s recommended that the universities éncourage the
development of Master of Arts in Teaching (MA(T)) pro-
grammes and other new types of post-baccalaureate
programmes. (see pages Al8, A7l and'A75)

(b) .1t is recommended to the universities, school boards and
the Discipline Group that they investigate with appropriate
bodies involved in the development of educational poiicy
the feasibility of initiating various types of post-
baccalaureate programmes as effective means of professional
development, .

The consultants have defined the MA(T) on page Al8 of their report. ''The
MA(T) is biased towards study in the area of the candidate's teaching
specialization, and often involves faculty other than from departments
of education."é ACAP notes with approval plans for development of such
programues at the universities of Western Ontario, York and McMaster.
ACAP also notes that the Discipline Group '"warmly supports the idea

that graduate studies should have as a main focus, what is happening

or what should be happening, in the classrooms of this province,"
(Discipiine Group comment page 5). We strongly support the growth of
programmes oriented towards subject matter.

¢

zuhiversities may use other designations for such a degree, and we use

" MA(T) generically, to include, e.g. MSc(T).



UNIVERSITY RECOMMENDATIONS

Recommendation C8

It 18 recommended that the- University of Toronto plan for the
growth in master's and doctoral ‘programues . suggested in-
Recommendation Cl, The University should continue its current
MA, MEd and PhD programmes and take note of Recommendation C?.

- It should also contemplate the introduction of post-doctoral
work in selected areas. (see pages A30~A36 and A75)

The proposed rate of growth for master's programmes assumes that other ,j
universities will initiate programmes in education. At‘the. same: tims,
OISE should monitor very carefully its changing role in the expsnding

' set of institutions offering graduate studies in education, The = -
Institute should maintain the research aspects of its work, which is
vital for educational advance in Ontario.«, :

fRecommendation C9 : “ k‘k o o f””

It 18- recommended that the University of Ottawa plan for enrolment '
as suggested in Recommendation Cl, devote itself to solving ite

- current problems of staff overload and to strengthening its research
activities, while maintaining its valuable contribution as a
bilingual inrtitution. The University should continue its current
)Ed and PhD programmes snd take note of Recommendation C7o,

We accept the views of the University expressed in the Rector 8 1etter

of April 11 (Appendix C-11). Thése comments seem to us to deal adequstsly
with the space issue. But the high student-faculty ratio must remain a
concern. ACAP requested the consultants to confirm or clarify their view
on this point., The above recommendation flows from this further -
correspondence. The University could, of course, request an appraisal
if 1t felt further expert opinion were necessary, The original version

of this Recommendation contained a sentence: "If it should prove impossible
to increase the staff, the enrolment should be reduced." We note

that the University now is planning a substsntial decrease in doctoral
enrolment.

Recommendation Cl10

It is recommended that Queen's University plan for total master's
enrolment as suggested in Recommendation C1 and modify the pace
of its original proposed programme of expansion by setting back
the initiation date of each new programme by at least one year.
Consideration should be given to the priorities in determining the
order in which programmes in curriculum, administrstion, educetional
technology and counselling are introduced. Further efforts should
be made to add interdisciplinary faculty strengths in the fields
of administration, curriculum, ‘educational technology, elementary
education and community education. The adaptation of the existing
MEd programme in curriculum or development of an MA(T) programme
are routes open to Queen 8 to enhance involvement of arts and
science departments in the education programme at Queen s. (see .




According to the University response, Queen's has deferred the expected
dates of initiation of all projected programmes by one year with
continuous scrutiny of all such programmes.

RecommendatiOn Cl1

It‘is recomménded that the University of'Western Onfarib plan the
development of graduate studies in education with enrolment sz
suggested in Recommendation Cl and subject to: ~

{1) a continued strengthening of the academic qualificationd
and experience of College of Education staff;

- (2) rhe availability of well-qualified staff from other depaft-
ments in the university and; - -

(3) the_proviéion of édditional space. (bee pageé A46-A48 and',;
A75) : '

ACAP notes with approval Western Ontariofs plans for dé?elopﬁent‘ofip‘ e
MA(T) programme. Moreover, we would welcome a shift in emphasis towards

the MA(T). The MA(T) programme is described in Recommendation C7 on
‘page 13, , I ’

Recommendation C12

It 18 recommended that the University of Guelph proceed with its
plans to continue the MSc in exteasion education’ with enrolment
as suggested in Recommendation Cl1. ' S '

The research involvement of the'department of extension education especially
in the area of rural development should be encouraged and facilitated,

The University of Guelph's proposed doctorate programme 1n'Extenaion
Education would be unique in Canada, ACAP does not disapprove of

initiating a doctorate programme as long as the requirements specified
in Recommendation C5 are met.

Recommendation C13

It is recommended that Brock University's Faculty of Bducatiou work
towards upgrading the degree status of its staff and documenting

the kinds of relationships and programmes that it could most
usefully promote with other Faculties, with a view to the development
of master's work, The time for initiation of the programme should
be related carefully to Brock's overall priorities for areas of
development, (see pages A52, A53 and A76) -
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'Z'TIt 19 noted thet the Piv\ Year Plan submitted by Brock University end
: approved by the Minister 4oes not 1include graduate work in education,
In the 1ight of these ficze there ace no specific enrolment figures .
for Brock University in kecom..>ndaticn Cl, If the development of a
 programme proceeded mory radpidl, it could be accommodated in the
© unallotted category. It {s unders ood that Brock will: request revision B
- of {its five-yeer,pian.' ‘ , Lo o
‘ i e d 4 C 4

It is recommended thet Lakeheed University note the proposel in
Recommendation C7 to encourage MA(T) work, offer MEd programmes
in Administration and Curriculum and plan for the 1976-77 total
‘ enrolment in Recommendetion Cl. (see pages AS54-A57 and A76)

Recommendetion 015

It 1is recommonded that the University of Hindsor's Fecu1ty of
Education work towards upgrading the degree status of its

staff and documenting the kinds of reletionehips and programmes
that it could wmost usefully promote with other Fecultiee, with

a view to. the development of mester 8 work.< (see pages A58, A59
and A76) S

Although an enrolment figure for Windsor has not been included in'J'
Recommendation C1, it could be accommodated in the unallotted cetegory.

fRecommendetion C16

It s recommended that York University proceed to deVelop its
master's programmes as described below and that it plan for the
enrolment in Recommendation Cl. (see pages A60-A64 and A76)

The Faculty should continue to develop its plans for the MA(T) programme
in faculties with graduate strength, The plans for the MEd in Special ;
Education in collaboration with, the Depertmené of Psychology and the plans
for the MEd in Administration in collaboratio with the Faculty of
Administrative Studies should continue to be developed. o

ACAP notes with epproval the intir gt~at York University in HA(T)
progranmes and inter-departmenta o-operetion.

Recommendation Cl7 ' 1

Csrleton University, Carleton has submitted no formal plan

At rhie time, ACAP makes no recgnmendation 1n regerd to
for greduate work in education. ' (see pages A65 and A76) ~ o

Recommendetion Cls

lt 1s recommended that HcHaeter University develop ite propoeels
for the MA(T) programme in view of its strength in several
arts and science departments.; (see pages A66. A67 and A76)

Alrhough an enrolnrnt tigure for McMaster han not been included in Recomnendetion
cl it could be eccommodeted in the unellorted category. ' ,



ACAP has emphasized the desirability Of;thieft&pé,qffftqgtgﬁﬁe?(ﬂﬂ(i))[,_‘ X
earlier in the report, especially in Recommendation Cl on pages 8, 9, and 10,
and Recommendation C7 on page 13. In developing its master's programme,
~ McMaster might consider cooperative arrangements with Brock University

utilizing the specialized resources ofvthé,?ac@lty-OfJEdugation;,A a

'Rechmendatiog 012,'  . o | . »

It is recommended that the ng’dcip;ijng'crogp_ in addition to its
normal roie, report in December 1974 on the implementation =
of these recommendations up to that time. . ~ = S




'RECOMMENDATION FOR COU ACTTON

Recommendation 020 "ﬁ A‘ . ey ;

It 1s recommended that cou adopt the recommendations of this
report, and, in the expectation that its members will act in
accordance with them, COU inform CUA that it has adopted these
recommendations and request that the embargo on education be
now removed, in accordance with the original announcement of
the Minister that new graduate programmes would be embargoed -
until, for each discipline, a planning study had been conducted.
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- .are.due to the staff of the Advisory Committee on Academic
Planning, to the members of the administrative staffs and =~
Faculties of the Ontario universities with whom ve vieited

and ‘had talks, to the Deputy Minister of Education and his -

- ¢olleagues, to the officers of the:Ontario Teachers' . .«
Federation, to the membérs of the Education Discipiine Group

~and to our administrative assistants and gecretaries in: .

- Bristol, Edmonton and Vancouver.: We.are grateful to them . - -
all, and to the others who have helped us,. for their willing - .

assistance and hospitality, their tolerance of our many = .

‘questions, and for the detailed documentation that:wgsEQUéhff{jf‘”ii;"
an important ald to our work.. (IS TR . A
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Intreduction

The growth of graduate studies is being viewed with suspicion in many
university systems at the present time. Embargoes on new programmes, the
setting of a fixed percentage of total enrolment, analyses of the cost of

graduate degrees, planning reviews of demand and need, are all evidence of
concern.

]

Yet, in this report we recommend at least a doubling of provision for
graduate work in Education in Ontario between now and 1981. Why?

The main focus of graduate studies in Education is on the 1mprovement ,
of quality and performance in the education service. Teaching is an under-
educated profession. It has already been decided that all new. teachers in
Ontario will henceforth require the Bachelor's degree. This has clear

implications for the scale and distribution of opportunities for graduate
study. , )

The need for improvement is not confined to classroom teaching. Humane
and competent administration, effective guidance, appropriate high quality
special services, are the key to educational advance at all levels. Men
and women have to be educated and trained to perform an increasing variety -
of specialized tasks in the world of education. Graduate studies have an
important part to play in such training. e ' '

There 1s an unsatisfied demand for graduate work in education and no

shortage of students desiring and competent to benefit from study opportunities
at this level. ‘ .

Faculties of Education exist in a large and growing number of
universities. Graduate study and teaching is a legitimate aspiration of
any university faculty, and a factor in the quality of work at the under-
graduate level.

We believe that whatever the pattern of growth in other fields of
graduate study in the Province, the case for an expansion of Graduate
work in Education is pressing and should be heeded. Our reasons for this
view, and our suggestions as to how a desirable pattern of development
should be achieved, are set out in the chanters that follow.
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CHAPTER ONE

TERMS OF REFERENCE, PROCEDURE AND :
‘ METHODOLOGY | ‘
5 |




Terms of Roference

~ We were appointed éa'EdUCation consultants to the Advisory Committee
_Academic Planning (ACAP) in January 1972, with the following terms of

eference -

eport on the adequicy of théfpfeséntlstAte‘éf graduate work in
;sredﬂ¢§t16ﬁj@ﬁ”the;ptovince»in general and in each university where -
' | applicable, discussing the followingt ST T e

8y cbvéragé of divisions and speciélities, and extent of activity -
' in each ERGS o pe g e

~ b faculty quality and quantity

.. nature of programmes offered . -

4. envolaent sizs and distribution asong undversities and divisions

| between 1972 and 1982,
78, and without limiting the g

mendations for the development
£ ,b" R

a. Manpower needs; cultural and socistal'needs, and dssirab
- enrolments, year by year, in the various levels of gradt

2 ST & pated & ) g B g T S R E 3 Fg»yr  ‘7
(M.Edyy MiA, Ph.D.; D.Eds, ete(): and the various major subject =
. divisions. In considering manpower needs, one should teke account

- of the 'market' available to graduates (larger than Ontario?) and ~ = -

: of other sources of'supply'fot'chqt‘garket. : , , i ;‘

graduate study in education should be initiated or daveloped

b, ~begr§mmee to be offered -~ in patticulgr, consider what fields of

further in the province, the balance between the more theoratical
and -more applied aspects and interdisciplinary graduate work in
which the education faculties should be involved. Also pay
- ‘particular attention to the suitability of the different types of
~ programmes e.g., professionally oriented and subject-oriented
.- master's degrees and doctoral degrees of various kinds, some
‘research oriented, some in administration. .

‘€. Desirable distribution amongst the universities of responsibility
- for programmes and for specialities, including consideration of
. the.need for any increase or decrease in the number of departments




e

;'~'Diatribution of enrolment amonset the umiversities. 5“38°3t1“3
~,reagonab1e rangea for each institution, for each‘year> :

,krDesirable extent of involvement of profesaioﬁal asaociationst :
“in a continuing advieory role, either on a national or Tf?ﬂfff“ﬂj”"
provincial level.ﬂé : S : E s

»':DeSIrable extent of inVolvement with related diaciplinea, ,"'“ﬁ
‘ particularly in Ph D. programmes.i, -

In all cases, it 1s important that the rationale for the recommendationsifj
be clear; this is espccially important for items c. and d.;. It ds’ ‘
permigsible for consultants to recommend appraisals of individual
existing programmes e e .. R N T

, We must make it cléar at the outset that we have been unable to compose -
our report strictly in accordance with our originzl terms of reference,-lThia
~ relates particularly to the difficulty of making meaningful manpower a ses
~and to the impogsibility of -recommending levels ‘of ‘provision and. enrolme
a subject by subject basis.: Education is not a single compact ‘diseiplin
"the same sense as some of the other eubjects with which ACAP consultant g1
. are concerned, Nor are graduate studies in Education the only‘kind,_hx‘”

~ studies undertaken by teachers, who comprise the main constituents o
“manpower' in this field, As we shall have occasion to nete at. severa
in this report, lack of data on these and other 1ssues has made 1t difficult
for us to be as specific in our recommendations ‘as our terms of reference
seem to- require. e

Procedure

In order to carry out our task, we were provided with written Submissionsi
- from each of the universities that had accepted the invitation of ACAP to take
...part_in the work of the discipline group in Education, with-statistics andw;;”;“
~ statements from the Ministry of Education, and with other material from bodies
- such gs the Ontario Teachers Federation. The university. submissions included
- statements of the present position concerning graduate studies, future plans '
and details of available resources. Curriculum vitae were furnished in respect
~f each member of staff either currently engaged in: graduate teaching or -
'rnpint to be so engaged in the future. :

We held our first meetings in Toronto during the period 6th to 8th June
1972, and diacussed our procedures with members of the diacipline group.

Tt was decided that the analysie of written submissions ahould be under-r»“
taken by one of the consultants, who obtained local help for this purpose.a_A

sunmary. analysis of the written material was circulated to ‘consultants 1n
 August 1972, This included indices of Faculty" etrength under_a number o
" headings auggeated by the analysis of the cgrricula vitae ﬂ“, £

~of ataff with the doctorate, total unive ity experience, Ca:
- exparience, experience in other countries, doc! a SR
~.successfully supervised, graduate courses taught in the preciding five years. ;
- books pubiished. articles and papers in refereed journals, and: other papers
fand reports. These indices and the summariea of univeraity submi iona‘were %




i

-,“-‘i“i R

~ and discussions.

used by the consultants as background information for their subsequent visits

... During September the consultants vVisited the University of Toronto
(Ontario Institute for Studies in Education and the Faculty of Education), -

‘Ottawa, Queen's, Western, Guelph, Brock, Lakehead, Windsor and York, Meetings
wgrc;aisb'héld‘with‘rgpgesentatives,frOm’catleton]and;McMBStergunivet'1t1e§,{

from the Ontario Teachers' Federation, and with the Deputy Minister of =~
'Bducation and membérs of his senior staff. A number of universities and other =

‘bodies made additional documentary evidence available in the course of these
visits and‘meetihgs, and,during,the following months, : R

... The consultants exchanged drafts of the sections.of the report for.which - - .. -
~ they had agreed to be initially responsible during the period October -~ .
December 1972, .Amended and agreed-versions of these drafts were used to
‘produce an interim report, which was circulated to members of the Education
‘discipline group and discussed with them at meetings in Toronto on 4th January
1973. The verbal and written comments of the group have been taken into ~
account in producing this final report. =~ - S

Methodology ‘ i
. We have arrived at our conclusions and recommendations by mesns of the
“Stﬁps,outlinéd;in.éoﬁe detail in Chapters Three ‘and Four. To summarize these

Step One  The present numbers éf]étadﬁété,atddéhfé:iﬁ*doétdféifaﬁd-f5,5__¢
T T Haatersf‘programmea,‘full-time_and;partetimgs are stated, = -

together with some Provincial comparisons.

: Step Two Calcuiatione’are'ma&e of thé,étock>and,§low.éf teachéfs,; ‘
‘ eligible to enter graduate work, . ; RO e
Step Three A series of assumptions’édncerning'the demand add‘heeé for
& ; teachers and others with graduate qualifications in Education
are outlined e.g., - : '

- that the existence of opportunities and incentives for
teachers to improve their personal and professional knowledge
and skill will increase the capacity of the educational system
to achieve desired objectives.

- that certification for senior andAapecialized roles in .the
school system, and opportunities to obtain posts in universities,
CAATs. and elsewhere will increasingly depend upon the possession

of gruduate qualifications.

Step Four It 18 argued that lack of relevant data, the fact that some

‘ skills can be used in a variety of contexts, and uncertainties
concerning the speed and direction of educatirmal change, make
it impossible to disaggregate the need for graduate work in
terms of the programmes and courses required to prepare appro-
priate numbers for the performance of specific educational
roles. o o : ~ ‘ o




Step Five  Individual university projections for full-tine and part-tina
.7 student numbers at doctoral and masters' level for' the peried

. 11976/77 are totalled. -

 Step Six - Some points are made concerning the effect of implementing the
.+ universities proposals upon the overall proportion of
" in Ontario with advanced degrees, =~ =

(AL the above stages ars, dealt with in Chapter

 Step Seven Each;univeféity'b{pbiigioﬁvis'épaeased‘iﬁngcco?dahge,withﬁai‘ :

~est of principles outlined in Chapter Pour, against criteria
that include geographical location, regional and-local demand -~ ™

- and need, level of inatitutional commitment; faculty strangth

. (including inputs from other faculties and effective staff/
student ratios), facilities, research and development environ~

ment and additional special facths;a,g;i @111“&“41#3ﬁi5”‘,¢j-”>‘4

" (Chapter Five.)

.~ Step Eight  The assessments in Step Seven are combined with the argument
AN  of the preceding steps to yleld a total and institutional
- .allocation for 1976/77 and, tentatively, for 1981782, -
- (Chapter Six.) = 7 C e

. The limitations of this formal process will be obvious, During the
*ten year planning period the'stockjof~teach¢:a,wi:h»graduqtgpqualig;gqgiggsg
- (M.Ay/M.Ed./Ph.D,) will increase, but we do .not have complete information -
~-concerning existing StOcksfof.euchiteacherbs,géina:frcm»éutaidé5théf§?&t¢m}f'*
.~ temporary and permanent losses, and other trends ‘that would enable us to

- estimate the effect of such growth on the calculations involved in Steps 2
.and 3. Decisions on the future of certain Teachers' Colleges may: affect
‘some universities' decisions on whether to enter graduate studies and we
‘have no,knowledgg‘df,the,Ministty's;1ﬂtenti6ns.viurésviéftheée;COI;egeg. e
Demand will be affected by the number of post-baccalaureats entrants to - .
© teaching} again, we do not have detailed breakdowns of their qualiicstions, =
"~ We do not know if the prdportiénfofggraduate‘gntra@;_?to—tggchihg;gig“gj!B?‘ i
- average will be the same in the future as 1t 1s now:. We are unable to .
predict what kinds of socialrand«educational'changg>mayg91té:‘thgifuﬁgtigna.ﬂ{f_,
and purposes of graduate studies in the future, whether institutions such as
~the Open University in Britain or the Extended Univereity in California will =
come into existence in Ontario, to. what extent the Province will commit {tself FE
to implementing the principles of 'life~long' or 'recurrent' education, But
~ whatever the weaknessés of our methodology, some kind of schematic presenta~
tion may at least help to expose our assunptions, and to point up some of the
- lssues on which the discipline group, ACAP and the individual tniversities
- vill'need to make up their minds. The following chapter, which dste out somé

- seneral considerations concerning graduate work in Education, may provide
- gome fﬂ:ther;indication.concerninzlthé—velueé and beliefs that have gt

< Our wWork, - .o o T ETRILE DT L el




CHAPTER TWO

GRADUATE STUDIES IN EDUCATION -
GENERAL CONSIDERATIONS.
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Purposes

Graduate studies in Education, in common with those in other disciplin-
axy and professional fields, are usually seen as serving three main purposes.

~ First, they provide a means whereby the present and future teachers,
administrators and specialists in such fields as curriculum development,
counselling and research, can obtain high level professional training. In
the improvement or extension of professional uaderstandings and competencies
tha key words ore specializing, upgrading and conversion, Holding an under-
graduate degreec and a teaching certificate the candidate has characteristi-
cally spent the equivalent of three or four years in academic and one in
professional studies. The primary teacher elects, for example, to become a
specialist in early childhood education, or in reading. The High School English
teacher perceives the need to acquire a more intimate acquaintance with the
now substantial body of theory and research in his field. Or the classroom
teacher at any level or in any field chooses to convert his more general
understanding and experience to couselling services, or to administration, with
all that this involves by way of new studies, new kinds of exploratory and
practical experiences. o ‘ o

Second, graduate studies represent one of the ways in which our knowledge
- of educational processes, of the dynamics and correlates of learning and
teaching, can be advanced. Intellectual curiosity is properly valued as a .
basis for all human learning. Professionally oriented it ought to provide a
central motivation for graduate studies in education. But our expectations

of graduate students must be realistic, especially at the masters level,

Third, graduate studies erncourage and facilitate the development of the
individual student's judgement on a wide range of educational issues, and
contribute to the personal cultivation that is =~ or should be == one of the
outcomes of any systematic educational experience. Such general professional
enlargement has of course much to do with studies in the liberal arts and
sciences as well as with those in education per se.. This points the need for
pervasive interdisciplinary relationships. Some of these already exist,
organizationally, in faculties or institutes of education, with particular
reference to matters of public education. Other humanistic studies --
literature, the arts -~ need to be made available and exploited in pro=-
fessional programmes whether or not they are directly related to a '"teaching
field". The desideratum 1s teachers more liberally educated and humane, not
simply in the academic sense, but in their alertness to the ways in which the
spirit of liberalism and humanity can be brought to bear on pubiic education.
What might education not accomplish if teachers were as professionally -
impressive as the most impressive pesple we know, and personally as mature
and alert and sophisticated as the most professional teachers we know? What
might our society be like if we had all, during our more formative years,
been under the influence of such teachers? ‘ -

The enormous literature on graduate studies in general contains few
statements urging an exclusive concentration on one or the other of these
three missions. But in different countries, at different times, between
different institutions, and different subject areas, there have been
O )nesiderable variations in where the emphasis has been placed. Some vari-
.tions have also arisen from the expectations entertained by different
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"eenetitueneiee. Teacher employing euthoritiee may plece greater emphasis on
the professional mission, academics will stress the advancement of learning.
Fellow professionals w111 look for evidence of personal development. There
arve argumeénts about the extent to which the three missions are successfully
reconciled in existing courses and programmes, and about the effects of such
euccese on different waye of organizins greduate echoole.‘ : :

o On these, and meny othet related 1eeuee. there 13. ae 1ndeed there muet
be. a continuing debate, Bereleon put 1t we11 in his reguatg Edgcetiog 1n

the Uni ed ates. (196 )

"or eerteinly the debate iteelf 1e the thins. The debete 1e
highly important simply in keeping different parts of the system
aware of one another and hence in maintaining the neceeeery or
deeireble equilibrium among the conteetius elemente

~ But debete 1e onlv the right word when we think in terme of a cogtingingﬂu":'“-
dialogue, not one which 18 brought to an end by the. teking of a vote, There
can be.no final reaolution of the kinds of problems with which ve are here
ncerned, merely a continuing geries of ptovieional agreemente, goodvf I
the time being rather than once and for all, until a new set of posaibilit:
conatteinte eppear, or until we._ leatn to conceptuelize the eeuee “afresh,.

. The ecele ;nd type of greduete etudiee thought epptOp ete at_any
particuler time will to some extent depend upon which mission is though
be the moat 1mportant. 1f emphesis is upon the treinina of practitione
then a manpower approach 1s indicated, If stress is upon improvement of
the competence of professionals, then an upgtedins approach is indicated, 1
it 1is the advancement of knowledge . that matters most, then graduate etudies o
will be seen as part of an overall research and develqpment thrust, e?d t*aitf*f"’
scale and scope will be tailored to the appetent needs of the system for new .
_knowledge and research skills. If the "educated man" ideal s dominant, then -

- the scale of the operation will be determined by judgemente. about the pool =
- of qualified aspirants to such status, and the numbers of echolers aveilable :

to supervise and direct their inductiom, i

5 We encoumtered eepects of each of these emphagses duxing our vieite to
~_univeresities in Ontario. One Dean of a faculty (not Education) averred that
~ not more than one in five of honours students was capable of undertaking
o graduate work. He agreed, on that basis, that in Bducation the proportion
-~ would be very much less. Elsewhere, we heard it argued that graduate
o studles should be student centred. Students begin work at many levels,
‘according to the nature and quality of their previous training and exper-
~1ence, their motivation and native wit. The award of the degree should
~ signify, not the attainment of some formal and largely illusoxry "standard", .
_ but the achievement of an increment of personal growth and professional under-
_standing sppropriate to the level from which the student began his graduate
“work. This is consistent with the ideas behind go-called "performance-based"
E 1n1t1e1 teacher education. In the words of orig recent etetement ‘

"Because time 1s a variable, not a constant, and because students
may enter with widely differins beckgrounde end purposes,
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. dnstrustion s likely to
AACTE P

| Thete ave other extreass that may help to point wp the diffioulty of
. our task, Graduate studies in education in Ontaric appear to be at a S
7 turning point. The Gitremes in commitment in the two countvies from which -

Canada often takge;its‘cuo’até,ofﬁgxcg;'ihtotéat;:;By,tﬁsgggd»og;§h§_51*t1g¢& ;3;1JL

~ the United Statea, with a population of around two hundred million, was . .~ -
- annually awarding 45,000 Masters and 3,000 Doctors degrees in Education, more

.- than in any othet singls subject. During the sats period, United Kingdom
- Universities, catering foz a populatiod of some sixty millie

dlate positios
Education
anddian

=1

. The latest figures show that Canada occupies an int
~ In 1971 there were 69 Dootorates and 1,100 Masters degrees i
~ recorded for a population of about twenty million,  Should
~ brovinces move towards the American pattern, which reflects the earl
~ grading of the masters and rapid professionalization of the doctorate; or
o stay,¢1oa¢t~:ojth@)vxsﬁwhgte;ﬁish&?ﬁdQBréﬁhi4?6;9nlycr!allyﬁﬁisgificantiiﬁjf,‘
. university ecircles, and éven there, more among the scientists then in the
- humanities and social sciences S e

It appears that in the minds of many people in Ontario that decieion =
. has already been taken. The upgrading of teaching qualifications that has .
- been guch an {mportant feature of educational policies during the past fev -

years vill in due course pay off in the form of a wholly graduste profession, -

. The proportion of teachers qualified to pursue graduate studies will rise =
- accordingly, The profassionalirzation of specialities such as counselling -
- and guldance will create an additional duuand for study opportunities at = o
.~ -graduate level, - The need for principals snd supervisory staff to receive =~

. appropriate high level training, and to bs better qualified than those who

. they supervise and lead, will add to the pressure.

- The written evidence submitted and the statements made to us in the
~coursa of our vieita by presidents, deans, professors and students, make
- clear that most universities recognize the likely scale of the demand and

- are keen to meet it. Thers are nov nine faculties of education in the =~
 Province sgainst only three a-few years ago. The mumber of experienced =~
. #choolmen with a doctorats and of mocisl scientists laterested in working
in Education is now mych greater, It le not difticult to £
-Yacanc eated by. reriraments, resignations and expansi
ent many of th iqggdg:igl;;p_dl
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V:5~ Need and_demand ; o
k It 1is not difficult to establish the existence of a de@and for extendede“

~ gradiate study opportunities, It is more difficult to prove a;néed‘uAA_ﬁUmbgrﬁﬂ]
- of questions arise. o - e S e T e

' Frst, 1s 1t desired to staff universities with a larger number Of il i
_ academics who have undertaken the bulk of their own univereity studies in. =
Canada? At the present time, as the gurricula vitas of OISE staff clearly .
~show, there are simply not enough Canadian trained and educated men and women -
with the requisite ‘qualifications to £111 senior academic positions., On the

- other hand, there are large numbers of American (dnd to a lesser extent,
,Britiah,pnd,But??éaaf“éduca;eg app;rants5fo:fgq¢h<ﬁogitiqné; oliey ¢

.. recruiting more Canadians with Ph.D.s and established or de
- reputations in their particular fields to the education facull
important questions atout which we shall have more to say late

- Second, should we build the case for graduste studies
- the exlstence of an apparent "demand"? ' Most of the demand

- influenced by apparen hat exls tte
. assumptions about the relationship of graduate stud;
. and by the eize of the pool from which candidates for grad
- drawn. - Should we try to Justify eupply directly on the basis
- demand? Many teachers are likely to prefer and to. profit from

to pursue graduate studies in subject areas other than Educatio

~ graduate studies to whom we have spoken in some universities, espacially
where part-time masters programmes in faculties of arts are common, sugges!
~ that more than a quarter of the graduate enrolment in subjects such as English
- and history already coneists of certificated teachers, Although & positive
relationship between graduate study and quality of teaching performance 1s
- generally and reasonably assumed, this relationship 1s not seimple, self- -
evident or unproblematic. Furthermore, universities concern themselves with
particular fields of study not only to provide a form of professional or .
public service, but because of the intrinsic importance of the issues that -
arige in these areas, and the possibility of advancing knowledge and undex-
standing of these issues. It would be possible to make a case for the pursuit
of advanced work in Education quite apart from the level of demand for study
opportunities that exists among teachers. :

Third, has sufficient consideration been given to the effects of growth
on the standards and status of the masters degree? Should the M.Ed., M,A.T.,
and M.A. be highly selective, indicative of an intellectual level and standard
of performance that place their holders above the generality of their pro-
~ fession? Would a largely open access to a much bigger pool of qualified
applicants tend to reduce expectations, lower standards and affect the ,
comparative value of the degree? Even accepting, as many will not, that these
consequences could follow from expansion, are they necessarily bad? 1Is
there ‘not something to be said for making rather less demanding masters

, , A rogrammes
- g allable to a larger proportion of tedchers? Will the qualit{‘of teachgng'zn
‘[fRJj:t§f1°‘8°1° more‘grom a big 1ift given to a few or from a rather smallgr o

c




_provided for a much lar

ft provided for a much ) gerhu@bqit;»whedireqdutceg are acarce, 48 not
hé;;gttég;ggpigrﬁgéjjuqtify N e R T B e SR

_ Pourth, are we satiefied that the kinds of graduate degrqs that at o
-present exist will meet the needs of the situation that seems likely to =

emerga in the next ten years? Do the proposals made by univereities -~
ncourage us to believe that new styles of graduate programme will develop

6 ‘mebt” thase nieeds? - How far and to what extent: should the development of ... i
graduate work in Education be tied to that in other areas and disciplines, -
~ many of which do not have a similsr professional orientation? ~ ~ °

Ay We cannot answer all these questions. They are not matters that can be

- decided with reference to a single field of study, or without the kinds of . -
~ consultations that were precluded by the time acale and scope of our enquiries.
~ In what follows we must necessarily take a stand on some of the issués involved,
and we hope that by so doing, we shall at least direct the attention of educa-

~ tors in the province to the iMpotténca;bf?thg‘undérliing'pblicychnaidgra;iSns: G

on which some measure of consensus needs to exist if a credible pagtqfn16£;,;5»

‘graduate studies in Education is to emarge,

Ay such consensus is 1tself part 'Sffthey»«cor‘x:tit\q;t_igj,déjbﬁt_e towhich
~reference has alteady been made, The factors that determinme the attitudes
“of ‘any individual or group towards 1ix tation oxr expansion.of graduate studies

in a particular field will derive more from deeply rooted political; _gocial .
~and educational beliefs, than from the conclusions of & planning exercise. .
- The latter can hopefully help to.make decision making more rational, and more
. succedsful in achleving its objectives, But at root, it is a matter of
. beliefs -~ in the effects of an expanding system of public education on the -
- quality of 1ife, in the part that graduate studies might play in that expan-

-~ slon, in the relation of auch‘studieq'to;ptofesaiouAI:competsnce»an¢'personél~ ‘
 development, The conclusions of this report rest ultimately upon the = e
~ consultants' belief that advanced studies under the auspices of a university L

~ faculty of education can be justified in such terms. We can best summarize e

~our position by setting out 8ix objectives which, in our view, graduate studies

1in Education should seek to attain. T S o A

S - to advance, by means of both empirical research and teflection.
- knowledge about the process of education.

- to bring thé fruits of research and experiénce in the humanities
. and physical and social sciences to bear on educational problems.

~ to improve and extend the educational acuity, profeaéional

understanding and competency of individual practitioners in the field of
education. : - : R ‘ ‘

bE S o : : ’ 7 .
S .= to provide initial preparation and training and appropriate
further professional study opportunities for an increasing variety of
~specialist educational roles. R ’ |

... = to stimulate a critical dialogue with the profession on matters
‘affecting the structure and organization of the school system, the values
snd beliefe embodied in teaching procedures and practices and the continuous

RJCution of curriculum, pedogogy and evaluation

P RN
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- to elaborate and sustain, among colleagues, profeuionals and
the public, an awareness of the university's responsibilities towards and
involvement in the work of educational institutions at all 1eve13.
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 Present Provision (Step One)

There are at present some 2,954 students enrolled in full- and patt-
- time courses for graduate degrees in Education in the province of Ontario.
Full programmes exist in only three universities -- Toronto (OISE), Ottawa
and Queen's, There are in addition students enrolled for graduate courses
‘at the University of Western Ontario, and some-full- and part-time students
engaged in studies for the M.Sc. in extension education at Guelph University,
The distribution between full~ and part-time students in doctoral and masters
programmes is shown in Table 1. , ’

T TABLE 1

‘Ehrolments for Graduate CourseayﬁndyPrOgtémheé‘in Educatioh 1972/73 -

| Bxtenston

P, [ B, 1 MaAc | MoB4 | Education
T, B0 A, BT[RBT B B B (B BT

BTy

Toronto, OISE| 242 113] 2 2 |11 eo | 97 1285

Ottawa 53 144 115 4n
Queen’'s o . ; : 5 109 | 1
L | . . (55)p R
- Guelph , 123 26
Western . - 62rn .
Total 205 2571 2 2 | 226 540 [102 1481 | 23 26

Total all codrees and programmes ~ 2954

*There are 55 "inactive” students at Queen’s. These atudenté attend the summer
school programme full-time. An M.ED. under this programme takes 4 summer
terms.

*%A M.ED. degree is not offered at the University of Western Ontario but 62
students are registered in master's courses on a part-time basis.

Ontario and the other Canadian provinces

Table 2 shows the enrolment for graduate degrees in education in each of
the provincial groups categorized in the Canadian Association of Graduate
Schools Statistical Survey for 1971, and compares this enrolment with the

O mber of degrees awarded to yield an index of productivity. The final column
. ERICows the corresponding productivity indices for all division B subjects
== ocial aciencesg'ih‘the;ﬁtéups”qoncetned, o , S
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TABLE 2
Graduate Degrees in Education: Enrolment and Awards, by Provincial Area 19?1' 
Area Enrolment Awards Productivity
Masters ngétora Masters | Doctors| - Education All Cat B
F.T. [P [P.TLP.T | o ww ] D
Maritimes| 92 | 393 60 15,3 . | 21.7] 8.8
Quebec 351 | 635| 86{ 53| 67 2 6.7 1.4 22.7| 5.3
Ontario | 368 |1536 | 261| 163 663 26 36,8 6.1] 341 6.9
Western | : " :
"Provinces | 590 | 681} 210| 66| 380 41 29.8 14.8| '26.9 [13.0

A slightly different picture emerges if a common population base is
assumed. Table 3 shows the number of graduate students enrolled and the
number of graduate degrees awarded in Education per 100,000 of the population.

TABLE 3
Enrolment and Degrees Awarded in Education
Canadian Provincial Groups, per 100,000 of Popuiation
Area | Masters enrolmentJ | Masters & doctorates
awarded
F.T. | P.T.
Maritimes L4 19 2
Quebec 5 10 1
Ontario 4 8 . 8
Western Provinces .10 11 7
o Ontario leads the field in the number of degrees awarded, but has smaller

[{L(jproportionate enrolments than the Western provinces, especially at the Ph.D,
- level. o | | EE TR
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Adequacy of existing provision

~ Our evidence on this point is derived from the following sources.

= the numbers of qualified students that universities currently
~ offering graduate courses are forced to reject. : S
: €{‘:5:* éxsutveys of teachers conducted by Brock UniVersity. Lakehead
University and the OTF, , : o
= the short fall in Ontario educeted appligants:fdtvpbs:é*in ,
-universities, colleges and schools who have high level graduate qualifica~
otiong. ] ‘ ‘ ) ‘ ' .

- the substantial numbers of Ontario«teQChérc'vho travel during = -
American universities.

. = the interest that other Americen universities have shown in
;eatab1ishing}bffrcampusgcoursee in Ontariq1cent;g§.;'  o

,,1ffffFro@fﬁhgéﬁtindiéitiOﬁﬂy some of which éto'GGCuméhtedkmaféffully in the
~following sections, we conclude that there is a prima facie case for

~expanding provision, especially at the Master's level. .

[iﬁg”?6§1 6f»?11g;b1§'C@ndid@tea'(Steé'twq) N

to teaching in Ontario shall be a degree from an accredited university, -

. training.. 1In 1970, nearly 80 per cent of secondary school teachers in the

~~ Province held at least a Bachelor's degree, against only 20 per cent of

. elementary teachers (Watson C., et al, The Secondary 1 ‘ :

1972, Table 11,p.42 and The Elementary Teacher, Table 15,p.37).. In that year
-there were nearly 34,000 secondary and over 41,000 public elementary teachers
~employed in Ontario, plus a further 16,000 in the Romen Gatholic separate

_schools. 'About one eighth of the graduate secondary teachers and some one

~per cent of all the public elementary teachers already possessed a Masters
-~ or Doctors degree. ‘ ‘ ‘ ‘

ey The present pool of potential candidates for graduate work comprises
that proportion.of approximately 27,000 secondary and 12,000 elementary and
 RC separate school teachers (i.e., holders of bachelor's or master's degrees)
_.Who wish to pursue such studies and whose qualifications are acceptable to

the graduate schools. An actual enrolment of under 3,000 in graduate studies
. in Education in Ontario, plus an unspecified number in universities elsewhere
- (estimates we have been given vary from 150 to 600 ~ we shall assume 300),

'f ylelds a very approximate enrolment percentage of 8.5. (3,300 as a percentage
of 39,000.)

, The rate of growth of this pnol is dependent upon (a) changes in the size
- of the teaching force, (b) the rate at which graduate teachers will replace

'non graduates in Ontario, (c) the rate at which serving non-graduate teachers
PPY L B I

O ' upgrade their qualifications, (d) changes in the proportions of graduates
’]ERJ!:ining grades adequate to ensure their candidature for graduate study. We

ided by ERIC.

_fBB;h winté"-andwaummét sessions to pursue graduste studies in neighbouring nenad

‘:”"fitihéé:Seed“deéidédfthat'frdm'1973 the minimuhaqﬂélifiéatiohs for entty .=

either in Education, or another approved degree followed by 4 year of teacher |

T°GCh°r"T°t9“FO.'OIsE“ A



oy ), teacher demandiforecaeta are crucially dependent upon assuﬂp~ [
~ tions concorning birth rates and pupii/teacher retioa.“On the most economioal
| PTR; the’ elementary?teachingﬂf;rcexwil 1 de ‘ 1B 197

4 0 7y

 t1g¢"from the. 36,459 of 1971 to 38, 288 in?1977, falling to 32 629 in 1982,
~ These fluctuations: ara. relatively small. and are not the main facto
ithe size of the pool. _ . 4,? i

to 8 ‘low poiat of 5

i The rea11y important factor is (b). the rate of recruitment of new i
pa,graduates, ahd on this, available figures permit only very crude calcula’ions
~ to he made, We can add together beginning elementary teachere. -trac ot
,;‘secondary schools and a rather. ‘arbitrary 20 per cent of. thoe‘ ratu to the
.. profession: (based on. exiating graduate proportions) to give a-total graduate
~ © elementary teacher acquisition for each year from 1973/4 to 1981;
of increagse in thie percentage of gradudtes ¢annot be calculated a _ur tely i
© - -on this baeis, as annual withdrawals will be from a total‘teacher*‘
¢+ includes the new graduate acquisitiona of previous years. ‘Even_ go, 310
. likely that due to changes in admission requirements alone, the numbet of
~ graduate elementary teachers c¢ould double by 1977 and quadruple by 1981,
~the secondary schools, 80 per. cent of teachers are already graduatea or graduate

fnequivalents, and this percentage can be expected to increase by the end of the
decadeo e . : . } ; b

Against these figures must be placed the number of Ontario teachersiwho 3
* obtain graduate degrees and remain in schools, and the numbers of new teachers
with Masters or’ Doctore degrees who are recruited from outside the aystem.,s

“ ... . The. rate at which aerving non-graduate teachers will upgrade their qualifi-*
o cationa is: ynknown. A survey carried out by . D, A Sta er. ( 1 - 4
as Part-time,Students, Ontarié Teachers Federation 1972) shows that substantial
 numbers of teachers are-enrolled in cradit’ earning courses, but we do uot know
. hovw many .are likely to obtuin their degrees during the.period with which we are
- concerned. - Stager estimated that the mean time required to. complete degreee by
' means of such part-time study was 7.5 to 8.years.  To these ‘gradyates must be '
- added the not inconsiderable number who obtain degrees from neighbouring
f;;American universities or by- periods of entirely full—time study.,‘f

A It 'will be olear that our. ‘data does not permit any very accurate estimate
~to be made of the numbers of teachers who will be eligible for graduate atudiee
‘ during the next ten years. Leaving out of account in-gervice upgrading and the.
- growing.stock of -teachers with. graduate: degreea, and.basing.estimates of the.size
- ~of the pool solely upon the effects of changed admission requirements to teachifg
_suggests that there may by 1981/82 be some 48,000 elementary and more than 30,000
‘decondary teachers who have at least the Bachelors degree. To maintain existin
“levela of graduate study enrolment on this basis would require that some 6,600 "
‘frplacea be provided by the end of the planning period with which we are concernqd._

' Demand and Nead (Stepa Three and Four)

. —In making judgements about the number of places that might be provided
e over the next ten years either a manpower or demand approach cOuld be
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adopted}, A manpoweyr approach might show that qualified principals, counsellors |

e and specialists in early childhood education are required {n numbers that can-

- not be prepared within the framework of existing graduate programmer, and given
the Ministry's views on where responsibility for this type of preparation should
" 1ie, these programmes should be expanded to meet the need.

A demand approach, whilst taking these manpower considerations into account.

?%ﬁ would also involve an estimate of the extent to which teachers are at present

- fession will create a much larger "pool” inevitably suggests a substantial. rate

i?,ﬁposaibility of universities having the staff and facilities to enable- programnes

“failing to secure the graduate.study Opportunities that they want. and would make
recommendations acc0rdingly. : . ,

" The approach that we adopt. haa important implications fOr future growth. If~’
we assume that in the future the same or an increasing proportion of qualified
' applicants will want places as at present, the fact that a fully graduath pro-

- of growth, But 1if ‘graduate studies are mainly to prepare qualified: pereonhel g
- for high level positions, then growth will be smaller, . for the numbers of: prinoi~e;
~pals, counsellors and other specialized personnel required is unlikely to: increase
a8 rapidly as the proportion of graduaLe teachers with a B average and graduat

study aspirations. : : e , o 3

The consultants have chosen to employ a demand basia for their calculations
of pogsible future provision, moderated by judgements concerning (a) the

" to be. mounted at an. appropriate level and (b) the volume of such work that th‘fg;
‘province is likely to be willing to afford. - e , 2

k  The reasons for adopting a demand basis are first, that the'consultants i
lack the information necessary to relate the composition of the teaching force, -
in terms of levels of qualification, to the requirements of particular kinds of e
role performance withih the system. .In other words, they are not in a positiont :
to tackle the problem of disaggregation that would be necessaty to permit - :

_credible forecasts. In nearly every country there. is an absence of information
concerning, for example, how individuals with c0unselling qualifications are
actually used in the system, and what kind of skills. directly contribute to the
performance of particular roles. This links with a ‘gecond problem, that of S
substitutability. It is possible to argue that few of the highly developed skills
of the education profession are of a kind that are solely and exclusively relevant
to the parformance of narrowly defined tasks. The skills and knowledge obtained

by a person who has had high level training in educational administration do not

IText Provided by ERIC

remain unemployed and unexploited until he is promoted to a principalship. The
administrative functions of the school, in common with other specialist functions,
are not embodied in a single role, but form part of the responsibility of a large
number of staff. Manpower forecasts tend to assume a clarity and fixity of role
definition and near zero levels of skill substitutability that cannot be justi-
fied in the present context.

Third, it has not been found possible to predict likely future changes in

the technology of teaching and the organization of schools with the accuracy
that would be necessary to justify a manpower approach. It is safer to think in
terms of the progressive upgrading of a substantial number of teachers, by means
of both role specific and more general programmes, rather than the preparation of
peraonnel for roles and tasks that have not yet been invented. " Such tasks are much
[: Cﬁ likely to be performed satisfactorily by a teaching force that contains a

R\/ ficient number of intellectually flexible, socially alert and professionally
’“committed membera‘than by one. in which there is a small nu@ber of people with




. ;;ig ‘

f{lébécifté training fdi‘sobn4;o+bg—redundaht duties. 'Thé‘iettqr5m§y>be cheaper
~1n the short run, dut it could prove a lot more expensive later on.

: " "The context of educational change

. In the past, graduate qualifications have often been seen as a preparation =
~for work outside the classroom, as teachers' college or university lecturer, - = -
full-time counsellor, school or system administrator, specialist subject adviger. -
- Whilst the number and variety of such specialist posts may well increase: in the
- years to come, they are unlikely to expand in the same ratio as graduste study
‘opportunities and they will decreasingly be seen as separated from the work of
the classroom teacher. There are likely to be more mixed roles, as teacher/- -
social worker, teacher/counsellor, teacher/adjunct profegsor; greater stress-on .
democratization and participation may cause administrative functinrns and: res- '
-ponaibilities to be distributed among larger numbers of staff, rather than
veated in a single role; there may be greater stress on school-based further' =
professional training, in which members of subject departments and whole faculties
~ participate as groups rather than as isolated’indiViduals;‘active'partigipation‘;;

in curriculum development will be seen as a responsibility of every teacher,
rather than of a few speclalists. Lo o

All this argues for a consideration of the sultability of present graduate-
~courses for the education and training of men and women whose future work will
still be largely with schools and with children, and not always in other special-.
ized roles in institutions. At present Ontario universities offer the M.A. (Ed.)

and the M.Ed. (Guelph has an M.Sc. programme in Extension Education).. At least

~: two universities have plans to develop M.A.T. programmes. The M.A.(Ed.) 1s

- generally seen as a qualification by means of which students can proceed to e
doctoral work, and includes a la.’gar proportion of theoretical study than the M.Ed. -
It 1s sometimes only open to “tcnovia graduates and must be pursued by means of 1
full-time study. The M.Ed. .ends ‘o be regarded as a professional degree., It
- does not normally lead on tu doctorsl level atudy, and is made up of courses with
~a somewhat more practical orienta:i.n than the M,A. Large numbers of students
- work for the M.Ed. on a part-ti:: \.asie, The M,A.T. is biased towards study in
the area of the candidate's teaching specialization, and often involives faculty -
other than from departments of education. o R

; There seems to be room for the development of all thfée‘typeé‘of ptbgrammé
.. 1n the province, but there is also a need for flexibility in adaission require-

"7 ments, course patterns and eligibility for further advanced study. "It would be

undesirable if the M.Ed. came to be seen as inferior to other types of masters -
awards, or if it appeared that the subjects studied for an M,Ed. degree had no

... Pplace in higher qualifications.

0 he brakes and letting the aystem roll. The experience of the United States and

rovided by ERIC

: Any expansion of graduate work should be characterized by a real and- o
sustained effort to bring together, first, the interests of the schools and the
educational system in obtaining information and ideas, second, students! :
interests in finding topics for research and investigation that are personally

and educationally relevant, third, the universities' interest in maintaining the
highest standards of scholarship, and fourth, the team and multi-diseiplinary
approach required in approaching some of the more important topics for research,

It seems doubtful £f these interests will be rgconciled simply by reléasing

RICither countries with e substantisl volume of graduste study and research activity
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‘in Education suggests that major disjunctions between these interests are likely
to continue unless a greater effort is made to bring the different parties ;
together, to convince university deans that high level studies in the teaching of
reading and aspects of physical education or child study are academically respect~
~ able ag well as practicably desirable, to involve Ministry and Board officials
-~ and teachers in the identification of issues for investigation and in digcussions
- concerning how the information and {deas thus generated might be fed back to
committee and classroom, to preparing proposals for grants in aid and foundation
financing that give groups of students opportunities to undertake research that
will contribute towards their own doctoral objectives. ’

We take it as axiomatic that the active discussion of these issues should
accompany any process of growth in the scale and scope of graduate studies in
Education, o . ~

,‘Gtaduate etudies and in-gervice courses

; Any estimates of growth in graduate study opportunities must take account

of the provincial policy on in-service studies for teachers. We have been =
~asaured that it is the Ministry of Education's intention to hand over responsi-
bility for in-service courses to the universities. Among the difficulties of .

such a transfer are the high costs of university provided courses andkthé'COnfiicti~id

between what some people claim to be an excessively theoretical approach on the

 part of the university faculty and others as the low level, "nuts and bolte"

~approach of gome of the present Ministry courses. We do not know if an impartial -
~investigation, such as we have been unable to make, would show these problems to E

Vf‘ be as large as some of our witnesses felt them to be. It could, however, be

argued that such problems as there are might be ¢vercome by reconceptualizing
for planning purposes all the kinds of work undertaken by teachers after certifi-
~cation as further professional study, rather than undergraduate and graduate
work on the one hand, and "in-service coutses” on the other. :

‘ In principle, there seems no reason why any of the kinds of work encompassed
by the title further professional studies should not carry some credit towards
- appropriate university courses at undergraduate or graduate level. Such appar-
~ently bread and butter topics as the teaching of reading, the administration of
school records, the organization of the open areas elementary school, the content
of the secondary school physical education programme, are all capable of being
dealt with at many different levels in ways that are consistent with the aims and
purposes of both undergraduate and graduate study, Differences in subject matter
and in level of treatment are not in themselves sharp enough to justify any very
clear distinction being made between university and non-university studies, Such
distinctions customarily have more to do with who is responsible for organizing

- and teaching the course, and even the instructors of non~-university courses are

sometimes themselves university teachers, There should be means whereby staff of -
the Ministry of Education and Ministry of Colleges and Universities, of the

school boards, teachers organizations and universities concerned with further
professional studies can meet together on a regular basis to discuss needs,
1dentify and help to reconcile differences in emphasis, and make proposals to the
respective providing bodies on new courses and forms of organization. We are
aware that there have been good contacts between for example, the Ministry of
Education and individual universities over specific proposals and developments,

but this does not seem to us to be enough. More broadly based coordinating
o , . '
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- groups are nesded, They should bs concerned ot only with the mssessment of
: ox;otgus‘pyqzramme-;,but vwith the need for new ones, with reglonal and provin-

. odel availability, with communication and with general watching brief, A
. broader conception of further professionsl studles for serving teachers, =~

_ characterised by & real effort to olarify the relationship betwesn, and respon-
- oibllity for, graduate, undergraduate, "wake-up" and non-award bearing courses, -
~ 1s 8 necessary stage in the up-grading of the provincial tesching force, =

- courses and programmes, permitting an institution to offer study opportunities
for which demand and/or need exigts and which do hot form part of a neighbour-
ing inetitution's programme, Cooperation between universities 1is essential, -~ .

.~ This 1s particularly important, -for example, in the metropolitan Toronto area, -~
. whers QISE, York and the University of Toronto Fatulty of Education are all ~ -

- iavolved in further professional study for teachets, and in areas awsy from a
university, vhere off-campus offerings may be necessary during winter sessions,
The guidelines on off-campus co'irses recently agreed by OISE represent a useful
clarification of practice in this area of activity,- It has also to be recognize
that university involvement in any .provincial coordination of further professi

- studies involves more than the faculties of education. As has been noted earli
-many teachers are studying in arte, science and social science faculties, -

N:‘gdmiision Standards and Student Support

‘ Another factor influencing the scale of provision is the level ‘of admission
- requirements to graduate programmes in Education. We have met some differences of
opinion on this issue in the course of our discussions in the province, and these
have been referred to in an earlier section. ’ : o e

e Our position on the principles involved can be stated quite simply. Ome e

- of the most distinctive educational ideas of our times has to do with the

~ appropriateness of brosder access to education at all levels, and with the need

- for a new and more open look at transfer credits and admission requirements, .

This is not to imply rvight of access without indicators of probable success; it

~ does imply less parochial attitudes with respect to credits both in arts and

 sclence and in education, an opportunity for the applicant to prove his capscity

in terms of present performances, rather than those of ten years or so esrlier,

. and attention to the length and quality of his professional contributions and
. experience. R , e ‘ SR B F

, ~ 8Some of the suspicions that have been entertained concerning the quality
- of applicants for graduate work in education in the past will have been coloured
. by the gederally lov standard of initial requirements for teaching, especially

_ for teaching in elementary schools. A professional inage bassd upon requlee= "
- ments of one year pdst Grade 13, however irrelevant to the actusl qualifications.

- of graduate study aspirants, does little to inspire confidence concerning =
- educational studies within the university community as a whole. =

Within a few years this image will have changed, and the Education R

~ faculties will have new opportunitiss to establish the academic and professional -

~ credibility of their field, At the same time, there will etill be a need to

_ retain flexible admiésion requiremonts. Baccalaureate degree results are by o
- means & faultless indicator of graduate study potential, éspecially in eduéation

{-ore candidates are normally mature men and women with substantial professional

RJf:bori

E
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Such candidates will need appropriate financial aupport. The level of
financing that may be appropriate to recent graduates embarking on Masters end
Doctoral work in a non-professional faculty is often quite inadequate for
candidates in education. 1In the United Kingdom a recent government White Paper
Education: A framework for Expansion, December 1972) has stated that by the

'A; end of the decade not less than three per cent of the teaching force will -at

~ requirements that include

any one time be on full-~time secondment on full pay for study in a university,
college or professional centre, We recommend that attention be given to the
possibility of ensuring greater regularity of practice and a higher level of
~provision in respect of teacher secondments by school authoritiee in Ontario,

In the light of all the foregoing, wé favour a pattern of admiseion

(a) a genersl arts or science degree with at least eecond*claea'
standing, normally plua one year of profeeeional studies

(b) a four year B.Ed. with second clase standing | ,
(¢) a four year B. A./B Ed., or B, Sc./B Ed. with eecond class etanding

(d) any of the above without second class etanding, but with 7_yu~»
auccezeful completion, at a similar level, of an appropriate,;*'ll

numbeX of‘ relevant courses, which might be other than under-
graduate arts and science courses ‘

(e) plus appropriate standing in such specific undergraduate
coursés as may be deemed requisite for entry to a ‘particular
programme or field of specialization.

1t must be emphasized that these recommendations are without prejudice
~ to the candidacy of some exceptional students with or without prior experience
of educational studies whose background qualifies them for admission on other v
grounde. This 18 particularly important in respect of certain graduate pro~ — ~ =~
grammes in e.g., adult education, higher education, etc.. ; :

‘The bniversities' Projactions (Step Five)

Another step in arriving at a realistic estimate of future provision is
to examine the numbers for which universities wish to provide. Table 4 shows
tentative projections offered by some of the universities in the Spring of
1972, These are based on 1971 enrolments, and might have been different 1if
- the 1972 position had been used as a base. A number of universities that have - -
indicated their clear intention of undertaking graduate work in education have
not yet specified their likely levels of enrolment, and no figures are avail-
able for other institutions (e.g., Carletou, McMaster) that may later wish to
become involved.
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TABLE 4

Tentative Projected Enrolmentg for Graduate Courses and Programmes
-1n Bducation. 1976/77 (as submitted by univereities early in 1972)

University Doctorates M.A. M.Ed. MAT. chsr ‘
F.T. BT | F.T. BT.| BT. BT FuT. PT| RuT. PuTY
Toronto, OISE 240 110 150 168 1607
Ottawa 50 60 | 200% 900%
Queen's o 42 300
Western 35 175 60
 Lakehead _ ’ : 10 35
York i 39 w| 72
" Totals o 290 170 | 389 900 |255 2157| 60 72

' _*includes all Masters programmes

Some of these figures have since been revised, and this has been’ taken into
account in arriving at the recommendations in the final section of this report.
Furthermore, variations in the statistical base of university forecasts - some
figures were given in terms of FIE, others reflected actual enrolments - and in

" gome cases, lack of fluformation about the type of programme (M.A./M.Ed. etc:.)
propoded, suggests that these figures may not be reliable., They do, however, .
‘provide some indication of the universities' expectations at an serly stage in
the plaaning exercise that has led to this report.

The Stock of Teachers with Graduate Quslificstioue (Step Six)

- Given the age distribution of graduate students. and the fact that job

Vopportunities outside the classroom ard outside Ontario for those with Masters'

and Doctors degrees may not grow as rapidly in the future as they did during

the sixties, it seems possible that increased provision during the next few g
- years could lead to-a fairly rapid increase in the proportion of teachers- - - - - oo

qualified at this level. Our terms of reference reflect the anxieties that exist

in many countries concerning the possible "over-production” of advanced gradu,tes

But given the largely professional character of the field of studies with which . =

we are concerned; such considerations appear rather less relevant to our task than'

they may be to that of other consultant groups.

The '"market" for graduate students in Education is very much in the hands

of those who determine the qualifications necessary for employment at different

~levels of the educational system. Shortages and surpluses are, to some extent
O it least, artifacts of the certification process. If the reasoning of the
R\()receding sections is sound, and improvement in the level of qualification of L
he teaching profeseion does produce educetionsl end societal payoffs, then the e




; volume of advanced work that ehould ba undertaken haa more to do with the
- exigtence of appropriate facilitles and with what a particular system can
afford than with the limitations of a particular market. It is for these
~  reasons that we have concentrated in thie report on demand, educational need.’
" and the quality of courses and programmes, rather than upon the effects of =~
- the universities and our own ptopoaale on the numbera of teachere qualified S
: at various levela., ; , S B

o We now turn our attention to the alaeasment of 1ndiv1dua1 univernitieo' o
'i'ptoposala. o : ; S S, -




CHAPTER FOUR

© GUIDELINES AND CRTERIA FOR |
INSTITUTIONAL ASSESSMENT

A FuiToxt Provided by ERIC S




A-26

In the preceding chapter we outlined six steps in our reasoning about the
future of graduate studies in Education in the Province of Ontario. In this
chapter we take our argument a stage further in outlining the guidelines and
criteria that we have employed in making the institutional assessmenta that
are set out in detail in Chapter Five.

The first section of the chapter states five general principles concerning
institutional involvement in graduate work that derive from positions formulated
earlier in this report. In the second section we list the headings under which
we have set out in the following chapter to appraise the part that each institu-
tion might play in graduate work in Education.

, A word of caution is needed here. Our assessment of individual institutions
1s designed to facilitate discussion within the discipline group and beyond. We
‘make no claim that it has ultimate validity; indeed, it is highly dependent on
our personal impressions, assumptidéns, and beliefs. We have, however, tried to -
make the fullest possible use of the data supplied by each university, including
the curricula vitae. And we have tried to be systematic in the process of
reasoning from these data -- as, for example, in the use of indices for the
application of specific criteria to each of the institutions,

General Principles and Guideiines

I. Preamble: The evidence reviewed in the preceding chapter suggests
that the Ontario university system will face a considerably increased:demand
for graduate studies in Education -=- initially and primarily at the Master's
level, but later at the doctoral level as well., Furthermore, we have argued
that the position of graduate studies in education can be defended quite apert
from the existence of a burgeoning demand.

The evidence also suggests that studies in professional education, at
both the graduate and undergraduate levels, are in need of reassessment,
experimentation, and innovation. :

The foregoing argues for a somewhat dispersed, diversified and competitive
system of graduate studies in Education.

Principle #1. There should be no ggneral prohibition against any university
becoming involved in graduate studies in Education -~ at the Master's level, in
gpecific and approved areas. Indeed, most universities should be expected to move
in thig direction, in accordance with certain guidelines, at some appropriate time.

11. Preamble: It is generally assumed that graduate study in any discipline
should develop upon a solid base of undergraduate programmes. In education, this
assumption is normally interpreted to mean that graduate education should develop
upon a base of undergraduate teacher education programmes. In the Ontario context
this tends to mean that graduate studies in Education should be contemplated only
in those universities which have absorbed, or will absorb, Teachers' Colleges.

This assumption is not an unreasonable one. But we have been impressed by
the observations of certain Ontario universities: first, that the history of
some institutions engaging in both teacher education and graduate studies in
Education has shown a measure of misunderstanding snd conflict between the two
O ctors =- with the result that quality has been difficult to achieve at both

E[{l(:vels' and second, that some of the most distinguished graduate programmes in




' Education in other coutries (the U.S.A., for example) have developed upon :

oa2r

strengths in, and collaborative arrangements with, the baaicqmnd related
~ disciplines -~ not upon teacher education programmes.

Drinciple #2., Either one of two condirions ghould be regarded as the

- basic qualification for a university's entry into graduate studies in. Educatienl

Either

a. The university should have an establiehed teacher educationkprOgramme L
with a "critical mass" of highly competent staff members in the
appropriate specializations in Education:

b. The univereity should have a minimal cadre of staff members in
Education and a specific plan for supplementing this cadre with
contributions from appropriate related fields.

111, Preamble: Education as a fleld of study encompasaee a hoet of
specializations and sub-specializations, This has led, in some cases, to the
growth of very large faculties and colleges of Education, sometimee 3rave1y
isolated from the rest of the university.

In other institutions, however, attempts were made to take account of ,
Education's breadth as a field of study through another technique; the develop~
ment of the so-called ''generalist professor". (Some of this is now in evidence
in Ontario universities.) The dangers of this sort of thing are obvious:
superficiality in scholarship; a decline in the research that ought to attend
teaching; and a general demeaning of graduate study in Education.

Principle #3. Quality graduate studies in Education can best develop in
close collaboration with the various.non-Education faculties and departments

of the university, with graduate programmes planned to include contributiona
from the various related dieciplines.

: [On the current Ontario gcene, because of its size and apecial mandate,
OISE has established itself as a special case.)

IV. Preamble: Just a few decades ago, secondary education was provided
only for the intellectually and economically privileged. After the Second
War, however, secondary education was opened to all and post-secondary ;
 education became the exclusive domain of the privileged. -But etill:latery; - - -
just over a decade ago, post-secondary education was similarly expanded and - o
diversified to include opportunities for all high school graduates. Then
graduate study became the only remaining bastion of academic standards and
exclusiveness.

Today, there are many (including members of the teaching profession in
Ontario) who contend that the time has come for universities to reexamine their
requirements for admission to graduate study. They base this contention upon
twd arguments. ‘each of which has some empirical support: first, that under-
graduate experience has not proven to be a good predictor of success in graduate
(:study, and eecond, that experience and maturity (which teachere allegedly achieve
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in their profession) is a better predictor of success than is undergraduate

achievement.

These considerations pose a dilemma: on the ore hand, one cannot but
appreciate the university's desire to maintain standards -- though one might

well wonder whether limiting admission as it now does is the best way:to achieve .

this admirable goal; on the other hard, one cannot but sympathize with the :
‘mature individual who would 1ike to have one more opportunity to be involved in
the educative process ~- but is denied by reason of an undergraduate record.

Principle #4. Universities shouid reeramine the methods they ow employ
to maintain quality; they should reexamine their admission policies; and they.

however, should be'fully as demandingﬁae they are elsewhere in the univeraitz..v"

V.  Preamble: Finally, a8 a matter of principle, a clear dietinction must
be made between graduate study at the Master's level and graduate study at the
Doctoral level, Indeed, all of the principles and guidelines enunciated above
must be viewed in the context of this distinction.

‘ Haster s level study is about to become a rather common aspiration among -
- professional educators. This development is one uhich should be encouraged and -
facilitated. ; :

‘Doctoral level study, however, is 1likely to remain, throughout the fore-"»f

should experiment with probationary admissions, transition programmes, and the ,,fﬁﬁg
iike to give more people a chance at gpraduate eiudy. Standarda of performance, - ¢

seeable future, the aspiration of a considerably smaller group of individuala in

the Education profession.

Principle #5. Although there appeera to be much to commend ratherrrapid

expansion and development of master's programmes, such is not the case with -
respect to doctoral programmes., On the contrary, a good case can be made for
no new doctoral programmes until: (1) the institution proposing the programme
has had substantial experience -- say five years ~~ in Master's level WO;AL

2) the demand for doctoral work has increased to the point where new of
tunities are needed; and (3) standards of staff qualifications, facilities 'and
8o on have been clearly established. o

Spacific Criteria

Against the back-drop of the general principles enunciated above, each
e specific institution's plans for the development of graduate studies must be
o reviewed in terms of a number of specific criterias

1. Geography and Catchment Area. Does the University have the population
base to support graduate programmes? Does it serve a '"region" -- defined in
terms of its geographic location and/or the population which it might serve by
reason of its uniqueness or strength of its programme?

It must be recognized that some universities, such as Lakehead, might base
their claims upon the discreteneas and perhaps isolation of their natural.
geographic catchment areas -~ while others, such as OISE might base their claim
upon a programme which draws upon the whole of the Province, and elsewhere.

., It must also be recognized that certain non-educational and non-economic
'.°fectore must be coneidered in connection with this criterion, Conceivably. in
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;‘féﬁ§zgi¢éh tégion;_théie uay be h‘kin&:of'ethos; aiaet”of regional nniQuenésbeh‘ .
.~ and aspivations which argue strongly for the establishment of regional institu=-
~ tions and programmes. These cannot ba ignored. R T :

. I1. Demand and Need, -1s there evidence that individuals will, in faet,
avail themselves of opportunities for graduate study if and when such oppor- -
.- tunities exist?. Is it the opinion of policy-makers in Education that péereonnel

- need such opportunities? SR e , : BT

111.  Institutional amhﬁiuneht.' Has the University displayed initiative
in and genuin support for the developwent of gradiate studies in Education?

Are there indicat’ons that the whole University will give thrust to the
endeavor? g ’ ‘ | .

. FacuZty Strength. Does the Faculty of Education have a critical m@éé-ffé
of qualified staff? 1Is there evidence that other disciplines have actually been
recruited to the service of graduste studies in Education? ' :

V. Facilities. 1Is the library adequate? Are other facilities of space and
equipment available for the programmes proposed? : : R

VI. R & D Environment. 1Is there potential for an environment in which
graduate student and faculty research can flourish?

~ Application of Suidelines and Criterié

Our mandate 18 to recommend, with respect to each institution, as follows:
1. Whether or not it should offer graduate programmes;

2. 1if so, at what level;

3. in what fields;

"% vhen it might begin;
5. under what conditions, and

6. for what numbers of students,

As we have noted, our terms of reference call for a precise specification
of the numbers of students to be enrolled in the various specialisms in each ok
institution. This part of our mandate appears to have grown out of & manpowar

- approach to planning graduate studies, which we have argued is inappropriate . -
in the field of Education. - ST

In application of our principles and criteria, we begin with two aasumptioﬂat"f ;

1. that most, 1f not all, institutions should, under certain conditions,'
plan to offer the Master's programme; and

2. that few, i1f any institutions, other than those now offering Doctoral
programmes should consider doing so before about 1977. :

"\} Clearly, each university's éasé 1s a special one. Some base,their claims o
RIC largely upon established strength; others largely upon geography, other largely =~
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" Hence, it 1s very difficult to engage in general cdmpariaons among or

between various institutions’ proposals. Tho

ugh all criteria are to be

'i*--regatdéd»aa;iﬁportant,‘eome;cleafly have greater significance in one situation
©~ than in another. Similarly, though one insti

tution may appear to have a .

stronger cage than another, in terms of‘preseﬁtéday cond1;1ons,'thé”latter‘may R

e appear to have potential which camnot be igno

o fécéd_with these dﬁd ofher difficultiesk

,;" th9eed‘through two phases of analysis: . firg
- compdrigon of the strengths and weaknesses of

~ Becond, an agsessment of each specific propos
~<;empﬁiqu,;and 80 on, 'These asseasments follo

red.

of comparison, we decided to

t, a general assessment and i
~al1l institutions' proposals; and = -

al in 1ight of its special character

W ‘ e P
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In this Chapter we provide, with respect to each institution

Ao

A description of the existing situation and a etatement of the
institutions's aspirations. These draw upon documents prepared for
ACAP, visits to the various campuses ‘and discuaeion with education '

- officials throughout the Province.

, Ontario Institute for Education Studies. University of Toronto
_University of Ottawa - S : . :
‘Queen's University, - Kingston Sl
_University of Western Ontario, London

2,

;An evaluation in tgrms of ceography, Demand, Institutional Commitment. Tfi

| An outline snd appraisal of the institution 8 plsns for its own future.f»
,Recommendations N | |
'Chapter 1s divided into three sections :

._,Universities with existing graduate programmes or courses 1n AR
Education o _

‘Uhiversities that have submitted proposals for graduate work in f= L

Faculty Strength. Facilities and R and D environment.~

. .

University of Guelph

Education

Brock University, St. Catharines
Lakehead University, Thunder Bay
University of Windsor

York University, Downsview

3. "Other uriversities

Carleton University, Ottawa

McMaster University, Hamilton

Faculty of Education (formerly Onterio College of Education)
University of Toronto

[y




kkSection One

Universities with Existing Graduate
Programmes or Courses
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5c‘;iversit_ of‘Toronto Ontario_Inetitute for»Studiea in Education '

s A Desctigtion Of the epproximately 3.000 etu@enta fellowing gtaduete ST
;ﬁtog;ammesﬂin_education in the Province of Ontario, OISE entols some 1*891. orl )
63 per cent of the total, distributed am ' ‘ 1
O an half the 452 full-time atudents irsuing
Jevely” the soeb i{stributed about equally between M.A: an
“Appiied ,‘ychology ( 6 per_ cent) Curriculum. (13 peffcent) 4nd. Histj;
ilosOphy f Bducation (12 per cent) account for about half the:
ols jiNearIy ellfthe 1 220 plusfpe »timi:
2. (POt /

i
;educationg
dgeﬁu'Stu ieéznepertzb

The ents are supervised by 119 fu
embera (1971 figures), the great majority of hom posse
their respective areas of specialization. Table 5 (cal

faveilable on form 1a and 1n- Lssues, Earolmer

staff time spent in each divisionhégfff7gi Bt

! 52.Ca1culations from figutes ‘on which: Table 5 s besed indicat,cthat 95
fper cent of the full-time and 60 per cent of ‘the part-time staff in. contact
with OISE graduate students hold the Ph. D degreé, The majority of’p ptetimé
staff and practitioneys with specialized responaibilities in a School eyatem
or other educetional agency.~~ : : . . o

: Candidates fer admission to. the M. Ed.,must hold a 3 or 4 year Pase oF T
,Bonoure Bachelor's degree with at least B standing. have had_a:yeag,of,prqriyh,;
“fesaionel education or its equivalent and at least_one'year ‘guct ul o

_the Mlller Anelogies Teet. _For the M.A., a four year deg
equited.v Most Ph.D. aspirants take the M.A. firet," then ‘the
“year of the 3 yeer ‘Doctoral programme, but some enter direct.;c_"‘ 3 of
-Toronto M, Ed. may be’ admitted to the Ph, D.. subject to the auccéssful*completion
of certain additional studies. - The Ed.D. requires a M.A. or M,Bd, with high
fetanding. 'demonatrably successful profeasional experience in educetion high .
‘scores on the Miller: Analogiea Test and Graduate Record Examinations Amtitude Teet
‘Teat, evidence of ability to undertake independent research, and: eppropriete L
_veferences (OISE Bulletin). In answet to questions posed in- 1971 by the -

Ontario Teachers' Federation, OISE indicated that, allowing for differences
between - ‘proposed fields of study, about one in two of qualified applications

lfor full-time couzges and four out ‘of five of those for pert-time programmes:

ve been successful in obtaining places in recent years (Addendum to Memo-
ndum £ O T.F. to. Chairman of,Ed cetion Di " line Group)-*~ £




TABLE 5

Ontario Inetitute for Studies in Education:
| Enrolmenta and Staff Data_1971/72

, B Studanta ' No. of Staff ﬁo?fﬁifh '
S Bt R Full-time Part-time Ph.D, Staff on
_-|Division : | Doee M. Mo | P T, P‘T., BT P, T FTE bastis
r o v L 2 o 3”,‘]1,,k4 o5 6T 1 ”8. :
© [Mule vearton {12 17 92 [1s 3 133 | . 71;
?Q'*Applied Paychology f o B T Bt
| (dne. Counselling) |66 46 179 23 19 |23 12 20, so;;-»»
~ |computer Applications | 9 7 40 91 9 1 | osdas [
. levrrteutum 22 3% 219 |23 8 {22 5 | 17,25
- [Bducs Admintstration |14 30 129 2t 1 |2t o0 | 1675
T Educational Planning | 14 6 32 {13 L |12 1’<;1'1z 80
e Higher Education 13 2 2 2 2 |2 1r:i o2 16¥'i?
[Mitstory & Philosophy 28 23 . 123 |11 1 |10 o gu o
' Heasurement and ‘ : 3 : kS B ,“;'; |
Evaluation .. |10 15 19 14 0 14 0 Z‘LO.QS_i'“
|soctiology and c . ; el
: -~ Education 17 18 45 7 1 0 0 | 5.03
- |special Education s 2 153 6 9. 6 5 | 6.22 ixc‘i‘
{cher _ 4 2 O R R B |

*Because the ACAP and the OISE classification of diviaions do not exactly
coincide, and student numbers are given in accordance with the OISE list, the
latter has been used for this table.i_

’SOurces: Columne 1= 2 from Table 11 of Issues, En olmentr Pr ojections p.6. .
R Column 3 from Table XI of Issues, Enrolment, Pro ections p.18. .t
Columns 4 - 8 ‘¢alculated from forms la and b (Lection BZa(i)) in,OISE
Submission op. cit. '




A-36

do not take into account those potential students who may have been counselled

out prior to the formal consideration of applications. . :

_ Course requitements for the M.Ed. comprise at least eight half-courses, o
~each of one to one and a half class-hours weekly throughout the regular session,
~The M,A, requires six half-courses, a theésis and one academic year of fullstime
. _8tudy. For the Ph(D,, two years of residence are demanded, with a major subject
- - equivalent to four half-courses, a minot of two.half-courses (often undertaken in-
. & graduate department other than educution), a major thésis which must "constitute -
& significant contribution to the knowledge of the field of study", and an oral =
~ examination (University of Toronto General Requirements for De rees p.25). The
- Ed.D/ programme has recently been reactivated, . T oo

..~ In the period-1967/8 to 1971/2 the University conferred just under 2,000
.~ Graduate Degrees in Education, the annual total doubling from the beginning to -
- - the end of the five-year period. The most recent year's total was twenty-seven i

. Ph.D,s, six Ed.D.s, fifty M,A.s and 403 M.Ed.s. (OISE Submission form 6.) - Of .

_ the eighty-two Doctoral Graduates in the period 1968/71, forty-one obtained ' . -

.employment in Ontario, sixteen in other parts of Canada, and.twenty-five else-
‘where -~ forty-four as University Professors, sixteen'in Education Administration
_and twenty~three in other positions. (OISE lssues; Enrolmefits, Pro ections op. -
~cit. Table XXX p.42;) ~ =~ o ToooommemmmemTEEEEER T

. The space resources available to OISE at the preaent time are claimed as =~
'fully adequate'; some expansion 1is possible within the existing bullding, .
. which could be extended to twice its present size on adjoining land which has
:’ralreaéy‘been*eecureafagainst'thisreveﬁt@algty;fFlﬂ;additibhﬁtdgtheﬁuqulﬁ“,fxw z”
. faculty offices, lecture, seminar and committee rooms, each full-time student
~ ¢can be provided with a working station of 75 eq. ft. (OISE Submission Section.
sz(ii)-)~‘o:her‘chilitieg»1nc1adefan,audioeviSual;aervicé,nﬁiti?éfigbtéfiff
~ audio-vigual unit, a modern langusges centre tape collection, sid an 18-man
~ editorial division responsible, intep alia,‘for.thevphblicatidﬁ“of~fougﬁ*;%f‘[.; b
*educational journals. Reader-printér terminals comnect with 1BM 360/65, 370/155,
. and Univac 1108, aud the Department of Computer Applications has its own time- .
shared facility, There 1s full back-up capability. There 1s an education clinic
. and a modern languages centre incorporating a 40-position language laboratory and =
C.C.T.V. equipment (Submission B2b(vi)). - ' : IR ' e :

OISE is affiliated with the University of Toronto for graduate studies in -~
~education, and under the agreement of affiliation supplies the overwhelming bulk =
of the University's Graduate Department of Educational Theory, A potential = .=
difficulty arises within the University of Toronto - OISE relationship, in that
over the years there has been relatively little contact between OISE and the
Paculty of Education, University of Toronto. However, in December 1972 an AU
Education Task Force was establighed at the call of the President of the University
of Toronto,” to explore and recommend ways in which closer cooperation and collab-
oration may be effected to make maximum use of the various resources bearing upon
Education associated with the University, and in particular cooperation and collab- .
~oration between OISE and the Faculty of Education., The Task Porce has the full- -
"support of the Director of OISE, the Dean of the Faculty of Education, and the
Dean of the School of Graduate Studies.

Given the scale of its existing operation, the future plans of the University
~tvonto and of OISE are of particular importance in assessing the developmenc
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Eveluatioh:

. 1.- Geogrephys Toronto ie et the centre of
6eree‘in Onterio‘, 8 NOY d 's

 geography alone,QOISE 18 1ike1y to be vi
~of‘the most attractive centree in Cena '

_ curi:en 15;. OISE entols 1.891 ‘graduat ecudents‘*in_,
'5932 of the‘tgtel for the whole of the province. |

Faculty Strongthf .Tha diatribution of‘f ul
trength in all fieldefof,specializetiu,,, (
ISE comperee‘fevoureb ~

_niveraity of Toronto. 'tghes. nevertheleaa. ped: substantid.
“plinavy strengths within itself, A11,of;theemhdorldiéeiplin
‘education are well represented on the faculty. . Purthermore, these pear to be
deployed in such’ ways as to facilitate 1nter~departmental end, hence. intera"*
‘disciplinary cooperation within the institution.

.5‘5. Eecilitieaa Tha Inotitpte has one of the £ina$t. moatfob to-da =
{11ties anyvhere in North America. Space is adaquate for now and ex enq‘bleé
or the future; the library is well-gtocked dnd well—menned; and thefA oy ‘

omputer. and other technologicel tesourcés ere superior.'e

' 6. R, & D. Environment: 'OISE was creeted. not only to 3ive impetus to
;greduate studies in Education in Ontario, but also to pioneer the development ‘
of a major R, & D, thrust in education for the province. In keeping with this:
-aspact of its mandete. the Institute asgsembled a large, competent, research and
’developmont—oriented staff; it endeavoured to establish 1linkages with various
‘parts of the education gsystem to facilitate R. & D, work; and it attempted,

through its budgetary procedures, reward aystem. and other means, to promote R.
& D. projects in 1its staff, ‘

- As 18 inevitadle in an enterprise of thie netura. there were errors in
ement and’ unantic peted probiems wete\encountered: the mobiliza
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In most cases, these moves have been welcomed both by the profegsion
and by sister institutions. But not always.

We could find no evidence to indicate that OISE wishes to establish any-
thing like a monopoly either in graduate studies or in R. & D. activities.
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Universitz of Ottewa Facultz of Educetion '

A Deacri tiont Ottawa had a graduate education enrolment in 1972/73
of 783. of whom 197 were following full- or pert~time courses for the Ph.D.
- (The ¢orresponding figures for 1967/68 were 168 and '15,) . These students were

 distributed between five areas of specialization - Psychopedagogy, Bducat{ional
Foundatlons, School Counselling, Educational Adminietration, Heasursment and
Ex:grimentetion - and supervised by 31 full-time and 20 pert~time faculty
members,

, Admiesion requirements to the Master's progremme include the pOssession of o
. a Bachelor's degree with at least B standing, For the Doctorate, the M.A, (Ed.),
or the M.Ed., plus an interim research report of up-grading paper are required. ol
In answer to questions from the OTF the University has indicated that I
currently able to meet only 30 per cent of the demand for extra-mural (part—time)ﬂg
programmes, but that places can be found for all those quelified candidates who
are able to study on a full-time basis (Addendum to Memorandum from OTF to

Chairman of the Education Discipline Group, P 10)

COurse requirements for the M Ed. comprise 8 full-courses eech consisting
of 60 hours. The M.A. requires, in addition, a thesis, The Ph.D., requires 4
consective semesters of residence, 6 full-courses, an oral- comprehensive examin-
ation, and a thesis representing a significant contribution cb edueation. ,

In the five-year period betweén 1967/8 and 1971/2 some 830 Higher Degrees
in Education were conferred, all but 40 of these being at the Master's level.
No statistical information is available concerning the -locations and types of
‘posts to which Ottawa students move after graduation, and the figures given by e
the University for the most recent employment of their students do not distin-
guish between part-time and full-time. It appears that three~quarters of the
graduate student body was last employed in Ontario, a further 11% came from A
Quebec, 3X from other parts of Canada.and the remaining 11% from other countries.,,;g
(Calculated from Submission form c{111}). ‘

Space resources are currently scattered, and during summer session are
inadequate. A new Faculty of Education building was due to be taken into use
in 1974, but we were disappointed to learn that this has been indefinitely
postponed. v -

= In the University brief to the Committee on Univsrsity Affeirs of November
‘ ,1970 it was proposed that total enrolments in Education should rise from 740
dm 1972/73 to 960 by 1976/77, divided as follows between full-time and part-

"~ time, It needs to be noted that no increase is proposed in the number of
Doctoral etudents over this period.
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TABLE 7

Projected Enrolments in Masters & Doctoral Programmes:
University of Ottawa

1972173 | 1976/77

Full-tine 170 200
Hagters Part-time 680 500
| Pull-time | 50 50
‘Doctors Part-time . 60 60

4 . It 18 estimated that this would require the addition of 17 full-time staff
- members, the present situation being described as follows: S

ik "Until the student/professor ratio becomes more realistic, planning for the
. future is not very encouraging. Many of our staff feel that they are building -

. castles in the air., Taking the Experimentation and Heagurement concentration -
- as an illustration we find that four full-time staff carrying full teaching loads
. supurvise 24 Ph,D. candidates and all Masters candidates doing research in the
.concentration, as well as providing the necessary consulting service for the
othér concentrations. Similar situations could be described,"  (University

of Ottawa Proposed Future Plans p.3.) ‘ '

The Faculty of Education is now providing off-campus graduate courses to
approximately 170 students. This number £é included in the total of part-time
enrolments, At present, an unwritten policy requires that students take at

- lease one-half of their course requirement on-campus. , '

B. Evaluafion!

1. Geography: This is an established institution which, because of its
Francophone and humanistic ethos, draws its students not only from the City of
-~ Ottawa but provincially and nationally. A survey indicates that some two-
.- thirds of the present student body give bilingualism and the opportumity to = =
.~ have close contact with French. culture as their main reason for choosing Ottawa.

2, Demand: One of the special factors that has stimulated demand for
graduate gtudy opportunities in Ottawa 18 the use of French as ‘a medium of
instruction up to and including Grade 13. This has added to the pressure for
part-time places from high school teachers, which the university cannot at

-present satisfy.

3. Institutional Support: The university has a unique responsibility
in Ontario to develop bilingualism and develop French culture, and attracts
special grants for this purpose. It is claimed, however, that these are in-
adequate, and that the university as a whole guffers from shortages of funds.
. O Staff/Student ratio in Education is admitted as being the least favour-
ERICy of any dupartment and the university authorities are conscious of the mneed




| ;f';..ese i_hd bilinsual institution.

I 4y Faculty Strength: The exieting well qualified etaff are vev_
‘eaxtended. ‘Efforts have been made to relate the research interests of:
~,f;aapiranta to those of the staff, but even so, we do.not- believe that it :
~to expact adequate. eupervieion of graduate work. especially at doctoral le a1,
the basils of ratios such as those referred to'in Section A above . Members of
other facultles and departments play their part, but we doubt if: thig 1s sufficie
to meet the obligations which the Faculty of Education has assuned.

; 5. Facilities: Present inadequacies arise mainly ftom the temporaty e
character of the accommodation occupied by the- Peculty.v Whilst; e.8.3. “computer
facilities are very good, there is a shortage of claseroom and: office -Bpace,
espacially; durirg the summer session, The library is well stocked and has 300d

. holdings of research journals and a complete ERIC collection, but t'eppear
congested and there 1s inadequate sedting for the numbe? of gtidents"
It was hoped that these deficiencies would be overcoma when
education building came into use in 1974, We do not know if
to house.a specific number of studenta in various: categoriee%(undersra
post-baccalaureate, graduate) ‘but the position now that the taking-int use
of new accommodation has been postponed will clearly have to beL,ake'
acsount | 1in °valuating our recommendations. L : s

6. Research and Development Environmentt Research in Franco*Ontarian
schools 1s said to be a main concern of the Faculty, whose. professors
closely. with local school boards in the develOpment and -implementation ¢ £

" programmes in the Ottawa area, Staff overload, however, must 1inevitably
the time that can be devoted to this aepect of the work of the ?aculty

{mit

} Although each of the' oncentrations

- plans for innovations and enrichment', some are especially noted: . Ip. .
- Bducational Administration, "plans are being made to involve the.educational
_community in educational administration leadership projects"” with

reference to "bilingual or French language‘schools" 21t 18 exp

. that- this development will ‘have to be aét agide’ "unlesa‘

- about 1n the financing of a Facultyio ;
.jtg;iﬁdu ation \dministration concentrs fon 1

- ing program [ atudy.

~ student-person concepts”, and; in fa

- programmes therein in view of promoting” resp
R 2 felt that morf ataff is needed;ﬁéﬁ"“=‘h

The Faculty intenda to continue o eeek approval of its Maater" r
-~ to be followed, in a year or two, by a Ph.D. progtamme -- in comparati
_international education. It notes that its Comparative Education Cent
currently planning "various internitional meetings where experts will ba called
in to discuss with staff and students not oaly the solutions to present-day 5
probleme but also solutions to situations and problema uhich are bound to hit ua ﬁ,f
as a result of future societal upheavale" , ; 1

‘,
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: Gtgduﬁte_enyblments.and staff needs are projected as followst

o TABLE a

_’Projected Graduate Enrolmenc (?ull-time and Part-time) 1n Education‘ui' .

f;Fu11~timez Haater 8 | 170 jj 1 f%
s ~Doctoral | .~ 50 . 50
Total - ‘”6-220-f£

Part-time: Haster a 680'5351f5?bbi;Q,;_
o Doctdral ;ti 60 60 .

Projected Neada in Terma of s: £ .Relative to Grad“at°v8u?o_‘?

: 1974-1975

s | .1272&:;974’“

,eupported 80 4s to 1

11 levels. Indeed it ts diificult

ion o a~tfu1y bilingual university, dedicated to the. cause
nd b ura sm’and aervips a kind of 113hthouae function o

.. But - for the University of Ottawa Paculty of Education Lhis may be & very
diffic‘\t»ain_to achieve,. Already its resources are over-extended, - Already
fou : “deny ad 1on tquuaiified appiic nta for e

; “pf a bilinguai philoso#ﬁy.
severe when‘carleton University's plans for =
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- D. Recommendations: It is recommended that - until Carleton's plans

~ emerge - the University of Ottawa devote itself to the resolution of 1ts
~current problems, We hope that those related to epace may be solved by restor- 5
~ing the new Education building to the prograume, Meafivhile it seema clear that S

_ at the graduate lovel at least, there needs to be substantial improvement in

~ the staff/etudent ratio. -At pregent. this must m{litate strongly, not only against

b R. -and D. involvement and perhgps>other*aapecta'0f the;opgrétion;jf»

- B8 PR a i b

 ',théAQuality‘offexieting and pioposed programmés, but 3156 aga1hét‘staff»teaegféh;&ng

e s G e N e v e L e g s e
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Queen'a Univ’ereity, Kingston ‘

e De cri tiont Queen s has been operatin graduate programmes in Education e
- only since 1971, and in 1972/3 had a total of 108 part-time and 5 full-time e
~ Master's students specializing in Administration and Curticulum, plua 55 "1nactive" il
“‘students who attend the aummer school programme £u11—t1me. i : L

S The work of these,studento 13 supervised by some 28 fu11- and part-time
£a€ulﬁy'membéra, whoee?fhll*tiﬁh"ﬁﬁhiVﬁlenf'fbr‘graduate ‘atudies total
geven, It is anticipe_ed that a further 14 ~‘*°F§f wii

college complex. with eingle room accommodation for 600 a Ly
“additional floors will increase’ capacity to 900. ‘An integrated;reso ces entre,
incorporating the llbrary; with seats for 300, A/V spaces and equipm
“mental’ classroom faeilities, and;a DP-11 computer re al
5 ; id there {s

G The projected enrolments for each year: 76/77, 1f
j‘programmeg‘are 4 proved,_ v in ‘Table 10 tNB Theae figuf |
.enrolments on mainly part £t grammes, large n : '
::forward from one year to. the;_ex“,'rather than graduate populatlona)

»

. ; ETTE SO A
"Reviaed Projected Enrolments, Part-time and Pull-time' Qﬁeemfe;pnivereity’

72/73 | 13/74 74/75 75116 | 76/77 | 71/78

 Part-timet Summer | “150 | 190 | 260 | 320 | 360 | 400 |
- |Winter 172 |10 | 180 | 210 | 260 { 20 |

. Full-time: s [ 12| 20 30| 3 |40

© Full-time Equivalentsl 59 | 75 9 | 116 | 135 | 152
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Evaluation.

g 1. Geography snd Catchment Area: Queen 8 University. at Kingston,i‘“‘“‘”
: roughly at the ha1f~way point between Toronto and 0 c

The University assumes its “drive-in catchment ares" to inci
9~of the Province of Ontario =~ extending westyar 8
Durham-and- eagtward -to- Cornwall and-the’
professional ‘educators in . thig are als at
;,Queen 8 graduate students vere fro_,‘ &Lf,ly“

1 In addition. Queen 8 draws students from the anglophone sector st

-~ portion of the province =-- ‘including Ottawa ‘and environs.  Whether or not thi

" ‘sitdation will continue to prevail- depends to a considsrsble extsnt upon future.
: developments at Carleton (discussed elsewhere in this report). S e

It 1s clear that Queen s does serve and will continue to serve a8 substantiala
" catchment area =-- defined in terms of the developing regions surrounding the -

university, and also in terms of the institution s attrsction to prospective f;lj
students from elsewhsre. : . ;

N 2, Demand and Need. Currsnt sssessments of demand in the Queen’s tch~ c
. ment area (as defined above) indicate that enrolments in M.Ed. ‘programmes could._
~ rise from about 60 full-time equivalents in 1972/73 to nearly 150 in 1976/77.vp; ‘
Such estimates do not appear to be out of line with estimates of need for the up~‘
»grading of professional educators in the region.,:~“ ‘ .

7 3. Institutional Commitment' At a formal level, the Vice-Chancellor s .
. letter to Professor Preston of 4th“AUgust, 1972, indicates that- the Faculty of
. Educatien has the support of the university to embark upon all.of its
- new programmes. There are factors, however, that make for a certain
" asgessing the long tsrm prospects of graduate studies within the acad
”1ﬁf8t Kingston. s e S T e

: ’« Firs the Faculty is geographically sepsrate from thé re_
and -although this is now unavéidable, 1t could inhibit .developmen

,nterdepsrtmental cooperation and understanding thst csn bs an. mpo‘ an
,the success of graduate programmes. : s S

,”; Ths Faculty is vell aware of the need to work at this problem, sndfsn
:increasing number have both formal and informal contscts with other' gpa
‘ie.g., English, Psychology snd Politicsl Stud es., VRN

el S'cond the init al Quesn s proposal for 3raduste studies in Educationywasm‘
,spproved by the Minigtry only after. certain relaxations in admission

“had been: agreed. " 1f the conviction still exists in the Province that
requirements were ustified, this might prévent the: Faculty from mak
“cor ribut o to the professiona1 development of teachers that ve hsve« rg
: ' me: :

xit is sppsrent that ths planning;and preparation for expanded graduat';
ng.place largely. vithin’th' Facul Ed c
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i

... 4, Faculty Strengths Graduate work is supervised by 28 full- and part- -
‘time faculty members -~ for a total FTE of just over 7. It is projected that this ‘

- “-strength will be doubled to a total FTE of 14 by 1976, Sixty per cent of present
vvfaculty hold the Doctoral degree., Lo k : o

- 8o far, little eupplementary strength is being drawn from other faculties ot
*and departmente. , o | k , ) L

5, Facilities: The Faculty enjoye firat claae technical and audif;i,f;
;faoilitiea. including extensive reprographic equipment. ~The: Lib :
“fou 188 4" compIEte'ERIG’chlection. and geems: perfectl”“““
\pcale of graduate studies proposed.. Therd 1s a school: 1ibr.
ggd some 500 journale ere taken which are relevant to gred ISy

ucation.

: R. & D. Environment. Whilst some individual«membera‘o ‘
(obtained 1in the past or are preeently in receipt of - grente;frdm [- 1)
TCanada Council and other bodies, there 18 at. preeent no ‘jo instit' 10
thrust.” We believe that the Faculty could ‘profitably give more ttent
ments: in this area, ae contributory to the 1ong term eucceea )
,graduete otudiee.»;u P ,

g

v Prokosale‘for the Future: At preaent Queen

“v : 8 off the
.in‘the areas of Ct tgicuﬁum and Adminiatration., Four addi',n:w

are. ready_forfapproval.r Programme planning in ntary’) 3
* ‘Educati n hag just. begun, It is anticipated tha -these will;b
mieeion;in about a year.,phfg '

"f’fii;M ‘the development of Ph D, programmes, perhaps by l977 in the fielde of
‘Curriculum and Administration. ‘

D. Reeommendations: In terme of its. location, its potential catchment area;E
~ and estimates of need and demand, Quéen's case for the gradual expansion of its . .
- graduate programmee in Education (as outlined above) seems to be a sound one.», L T

Furthermore, it hae the facilities and the formal approval of the Univeraitykfj
"adminietration to embark on the proposed programme of expaneion.' ,

L But, in view of the danger of over-extending etaff, and in view of the need
j{for*an appropriate R. & D. environment, we would recommend'

‘;"hat Queen s be encouraged to modify the pace of ite originel propoeed
of ansion byfaetting back‘
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v

3 : Thet careful consideration be given to priorities in determining the u
;Order in which programmes in curriculum. administretion, technology and- counsel
ing ace introduced.~o L . ‘ o

,j 3, Thet further efforte be made to edd interdisciplinary faculty”atﬁ‘ :
n th]’field of adminietrationg eurriculum and technoloSY. end ultimetely in
eie nt‘ry education and °°MP nity education. L

% ‘,Mihat thefdf elopment of e M. A.T, progra 3 88 6 ’
,for the near. future, but rather that efforts ba made to achi
 of ‘the proposed programmes through adaptations of the: existing
- in Curriculum, in much the same way as ie contemplated for the su 8 'ci”
vgin Physieal Edueetion.a_? ; s =

11zatior

‘ 5., That Queen 8 tentative aepiration to’ begin offering doctoral programme
- at some time in the foreseeable future be kept alive for reassessment. , g

In summary, we commend a steady and consistent growth over the next five
years, in line with the university 8 aSpiratione indieated in Table 10.,.:

‘ PR
PR T
o R it e E



; -»Thqfvnivetaityfdoea’not yet have approvalffor'the?mounti
ctor! 9»@{0 rammes 1 ion, but ali ) :

‘,.It,is pro oqed that by the winte ‘segsion of‘19;5/76
: ”:,:t~H.Ed. level should:bg off‘ d,




,nalysia,of;the daca 1né1udedfin;Formilc and 2 shows that of. the?isv
iduale whose curriculum vit gg Aare: provided, 6 have updertak ; raduate
hing ia th t five years, g from a -half-course to 8 cou

r osals prepa_

full p”pport £ the Universityx
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AV Descriptisnt The University of Guelph developed out of three distin-
guished institutions: a Veterinary College, an Agricultural College, and the
Macdonald Institute, Not surprisingly, it has maintained strong agricultural,
community development, and extensions orientations: =~~~

and future plans in graduate education. Indeed, all of Guelph's programmes in
- this field are Extension Fducation Programmes; they cater to students, not only .
in schools, bt also in various institutions of community development, adult

»wdi@séeQtiéhtaﬁiphé?hééé“héd:ar?trbbi?ihfluénéé»hpén‘Guélhhfqia¢¢i?i§iea¥ﬂ%#f*ﬁf%ﬁ

 ‘education; and so on, o

Agricultural Economics and Extension Education, formed from two former depart~ T
ments bearing similar titles. The Department of Extension Education was established
in 1959 "to provide an academic programme of training for agents of change in the . .

- fleld of agricultural extension and to undertake related research" (Guelbh‘Univeteifj.

-OAC Study Committee Programmes:and Organization of Ontario ricultural College for
the 70's, January 1971, p.64). The department was in 1971 providing programmes . . =
‘"dgsigned to meet the growing needs of individuals concerned with many aspects of
. extension, adult education, and rural, regional and international development’ ' e
7 (Ibid p.65). 1In the statement of proposals for creating a school within the Univer-:
sity, it was stated that one of its functions would be to "be responsible for = - <
‘teaching, research and extension programmes relating to the planning, communication,
implementation, administration and evaluation of extension, adult education and
community development programmes'. o ' S i

" Graduate studies in Education form part of the acitivites of‘the;schdoiﬂoftyl!tl:

That school, like all dther,séctiohs of the;University,kis very much ihfluenéédjk
by the following statement 'of University policy: ' - ‘ ' n

+ + + in 1ts graduate studies and research programmes the University = -
will have as its central concern studies dealing with the quality of

life in a non-metropolitan setting and with-the interaction between = .-
metropolitan and non-metropolitan environments , , A e

, ~ In the session 1971/72 there were 20 full-time and 19 part-time students

undertaking graduate studies of a nature that fall within'the purview of the - = -
- education dis¢ipline assessment, compared with 9 and 2, respectively, five years
- earlier, Eight Paculty members are currently engaged in this work, a full-time
. equivalent of 4,95, Six of the eight have the Ph.D. degree. There are no == -
~doctoral students. e A T T T T T T

- The mifldum requirement for admission to the Master's programme s a
‘Bachelor's degree.in an Honours programme or equivalent, with a B standing having =
been achieved in the work of the last four semesters of the last two undergraduate

© years, plus at least a year's experience in extension education, and an under- .~ .

_graduate programme which reveals superior. performance in social science subjects, -

B, Eveluatfon:’
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i

In terms of its’ accssaibility by part-time drive-in students, its immediate»

o catchment area extended from Toronto and Lake Ontario on the east to Lake Erie on o
- the south and to London on the west, S . '

e r R N 2

: Ih light of the unique character of the University, however, one must also ff
3stake account of an "extended catchment area", which in Guelph's case includes the;
> whole of Canada, and beyond. ", f_( Sl - f;-, e :

"TDemand and Need: There ia 1itt1e atatistical, vidence;to _uppo‘
th *we‘may anticipate rapidly'increasing -demand-and- : opf
for. graduate studies in Extension Education. It is true however, that
‘such: opportunities are now minimal.' Only at OISE and tha; it
Columbia are'doctoral programmes offéred.

2 ;:projected enrolments are for 18 full-cima and 36 partﬁtime by _975 |
by August 15, 1972, actual enrolments had reached 23 full—; :
:pated) and 26 part-time. SR

y 3.. Institutional COmmitment': Guelph's Extension Educat ‘Section
1 much ‘a rart of the university. and its modest aspiration“fo owt! rro
of the university itself>t‘ IR

6' Rs & DQ EnVifOﬂment} The . f ; £
- Education Department have,: in the paat. focuee l“rgely up
- various relevant environments — how he behavea,
}ﬂknowledge. 5“¢ S : i S

*_“ , The intention of the department is to move more deeplvﬁ nt
‘change process and the ways in which it may be facilitated“
,fchangs agents" ‘? : g s

e G e B e S

. c. Proposals for the Future._ The Department doea not propo
direction or emphases, in any. significant way, in the nedr future, -
L intends simply to maintain its dinstinct statustand role. (For;e‘amp,
' Department has decided not-to get into, the business of : providing Progr
Principal certification; it chooses to leave this function to. other institutions.)ﬁ

k The Department does, however hope to extend its programmes in two wayS'-s

i. 'by providing a portion of the proposed graduate programme in Rural
Development; and ‘ . ‘

11, by introducing a Ph.D, programme in Extension Education within the, e
g next three yeara. , U . L R

Itkis anticipated'that the former aspiration may be achieved 1arae1y by;f@:"
: 13 gfon Education to students in Rur ter
‘these coutrses and related research




O assessments of supply and demand.~

Svanli
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‘The case for the proposed Ph.D. programme 1s based largely upon an expecta—‘

: tion of increased demand and the unique character of what Guelph can offer in thise-

field.

- D, Recommendetions: We believe that Guelph's Department of Extension . .
- Education plays an almost unique role in graduate education in Canada.  Its domain
has been clearly defined and limited; it encounters little competition from other
_institutions; and its aspirations for the future appear to 3row out of realistic

1. We recommend that the pattern of continuity and modest growth which has L
characterized the institution for 'the past five years continue to characterize it }f
for the next five. :

2, We further recommend that the Department's R. & D, involvement, which iti}Q
is anticipated may emerge as a result of Extension Education ] engagement in Ruralff?
Development, should be encouraged and facilitated. - ;

3. Finally, we recommend that Guelph's tentative plan to develop a Ph D. |
programme in Extension Education be considered seriously if and whenz

i, 1f 1t is possible to maintain ratios in the Department in line with
: those in other Departments of the University, ‘ ‘

1. the need and demand for such a’ programme 1s demonstrated;
111, faculty in the Department is appropriately'strengthened; and -

iv, the contributions to. the programme by other Departments have been
negotiated.‘ _ _
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 Brock University, St. Catharines

U AL Descgigtiou: The College of Education at Brock was forméd in 1971 Jith
f1>the integretion of St. Cetharines Teachers' College into the University.;» ’

o Plans for graduate work at Brock are only at an embryonic stag Eof develop-
' ;‘ment. ‘The Paculty's submisgion suggests that such work - should be introduced Yag -
close to 1974/75 as practicable", but it is difficult to comment on this proposal

‘1In the absence of ‘evidence concerning Ehe avaiiabifity of suitﬁble staff and ‘the
o scale of the operation.r . , ‘ ,

, Of the fourteen members of College of Education staff at September 1972. one g
besides the Dean, has the Ph.D. Two are completing dissertations for. doctorates,
and two are enrolled in graduate programmes leading to doctoral- degrees and have - ¢
been given: leave of absence for this purpose. :

The Brock submission suggests that the highly qualified Faculty needed to :
sustain graduate studies would be drawn from other departments of the University, '
and would constitute the "core of Faculty around which, with appropriate input: from‘”“
full-time College of Education Faculty, advanced studies in Education can be planne
introduced and taught". (Submission, p.8.) A 1list of eleven such faculty was-

~'supplied to the consultants, all with the Ph.D,, yielding a full-time equivalent
of 2.25. e

B. ”EValuation.

1. Geography: The Niagara peninsula is said to. be culturally and ecologie
cally diverse, with particular educational needs and challenges. A Faculty of - ' .
Education at Brock would be strategically placed to meet these. McMaster lies
< within thirty miles of St. Catharines, but it has not submitted a formal brief
~ for graduate studies in Education. , : i _
T2 Demand: 1In 1971 there were 487 elementary and 67 secondary~schools ‘;v
. operating in the Niagara region, with 6,097 elementary and 3, 647f' o
~teachers, - Estimates vary widely. of the number of teachers; in.
" enrolled in Master 8 programmes at’ other Canadian institutions,
 "Niagara and: other U,S, universities. One of our sources suggeste
Brock has suggested ‘that the figure may be as high as 500.:g

' Teacher spokesmen pressed strongly for programmes at Brock. f, _tha
there would be: little difficulty in recruiting 100 Haster 8 candidates,’”i OUg

: g 3. Institutional Initiative and - Support: The President and Academic Vice—f;
"President are strongly supportive, gengitive to teacher-education needs and»to i
- ‘the ways in which the university must cooperate 1f 1t 'is to make a genuine 5
" contribution to the upgrading of teachers and administrators. Specifically with
‘freference to admigsion standards, it was said that "Brock is relatively easy to get"
- ugh to get Out"‘ : : ; : e S :

et

Faculty»Strengtht Nhile the academic background and experience of the i
1imd ‘ : |
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among inhirited teachers' college staff will take place at a rapid rate and that
the faculty will soon be strengthened by new appointments from outside.

Interdisciplinary support appears to be substantial, Many members of the
Arts and Science staff have had teaching experience in the public schools, or are
keenly interested in their work.

5. Facilities: The College of Education is housed in the St. Catharine's
Teachers' College, a substantial new building on the Brock campus. Library and
resource materials (including audio-visual facilities) are modest == by no means
insignificant, but not yet quite adequate to graduate work.

6. R. & D, Environment: - The main areas anticipated are curriculum theory,
teacher behaviour, institutional c¢limates and community ethnic influences. Of
four recent requeets for government 'grants in aid", one was successful and a
full-time research associate was appointed to compile a five year development
plan for teacher education in the region. The Dean has strong personal commit-
ment to the achievement of a substantial research effort.

C. Proposals for the Future: An interdepartmental approach 1is proposed,
‘with two main emphases: "a managerial concern for implementation of the
curriculum through school and community resources", and "a diasciplinary concern
about changing and improving the behaviour of teachers in classrooms to meet the
demands of rapidly changing social systems'. Suggested common core themes are
curriculum theory, teaching behaviour, social systems, urban rural field studies,
interpersonal strategies and counselling.

D. Recommendations: It is difficult at this time to translate the above
proposals in structured programmes. It would appear, howaver, that a broad range
of courses is contemplated, with emphases on administration, sociological and
psychological foundations, counselling and curriculum theory, as well as curriculum
studies and teaching in particular subject areas. Such a range of offerings would
be necessary if Brock 1is to serve the full regional needs of the Niagara area.

As aspriations, the Brock proposals seem useful and valid. 7There 1is as yet
an insufficient cadre of senior Education personnel, a vagueness about programme
proposals, and a lack of defis itiveness about the enthusiasm and readiness of Arts
and Science personnel to cooperate in Education programmes. Perhaps the solution
of the second problem would foilow upon the solution of the first. It ought to
be possible to document the thixd. All this, however, will take time. Whether
or not a date 'close to 1974/75" is feasible for the initaition of proposed
programmes will depend on emerging indications of demand and the speed with which
the faculty is able to move. Developments at McMaster will, of course, be a
factor on the demand side. ’ :

It is recommended that Brock be encouraged to work toward the development
of Master's programmes in Education -- and that its progress and status with
respect to Education staff, interdisciplinary cooperatioi, library and ‘assoctited
facilities, and programme design and structure be reassessed at such time as it
has met the appropriate criteria.

EKC
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Lakehead University, Thunder Bay

- A, Descriptiont The University does not at present offer any graduate
programmes in Education. As recently as 1969/70 its work was limited to the
Diplowa in Elementary Teacher Bducation, but during the last two years under-
-graduate degree programmes have been introduced, steps have been taken to phase
out the Diploma work, and studies in secondary teacher education have been
expanded, Undergraduate studies in Education may be combined with studies in
artg and sciences, and at the end of four years students may qualify for both a

B.A./B.SC, and a B.Ed. degree. One year consecutive programmes for the B.Ed. are
also available. '

The Faculty of Education has proposed the names of more than 20 staff who
are seen as qualified to conttibute tc graduate studies in education, divided
among the following areas of specialization. - o

x

TABLE 12
Lakehead University:
Qualifications of Staff Contributing to Proposed Graduate Programme

Number With Ph.D. | With Ph.D.
| under way
Psychdlogy o 2 1 L
Special Education. 2 (1 P.T.) 1 0
History of Education 1 1 2
Philosophy of Education 2 0 2
-Comparative and Inter- '
national Education 1 0
Administration 2 2
Curriculum Development 10 4 5
~ Measurement 2 Evaluation 2 1 1
Educational Technology _ 1 0 0
Coungelling _ 1 (P.T.) 0 0

8ix members of the anticipated Faculty have any experience of teaching
graduate courses in the past five years.
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The Faculty has put forward plans to introduce work at Master's level, with
specialization in educational administration and in curriculum development.. The. ...
numbers proposed are modest, involving a build-up feom 1973/74 to.a total of ten
full-time and 35 part-time students by 1977/78, involving 14 Faculty members,

The case for graduate work at Lakehead is supported by the evidence of a survey
conducted by the Faculty in 1971. Some 450 professional educators in North-
Western Ontario made returns, which indicated inter alia, support for the intro-
duction of a Master's programme and indications that there would be a sufficient
number of qualified and interested candidates. The Faculty argues that programmes
should reflect the growing tendency towards a decentralization of educational
decision making, particularly in curriculum areas, and this is a major considera-
tion in giving high priority to curriculum studies and educational administration,
with subsequent investigation of the feasibility of programmes in guidance and
cougselling. ‘ ‘

Resources of space are stated as being quite adequate for the next five
years, and appropriate computer and other specialized equipment is available,
Cooperation with other departments of the University at graduate level is en=
visaged as including cross-appointments and joint teaching, and discussions are
taking place with academic departments concerning possible involvement in the
proposed M.Ed, programme in curriculum and development. Professional edu:ators
in the region are also closely involved in the work of the Faculty, as committee:
members, part-time instructors, and in cooperative research activities.

B. Evaluation:

1. Geography and Catchment Area: Lakehead University, situated on the
north shore of Lake Superior, serves as the centre of higher education for the
city of Thunday Bay and the vast, sparsely settled regions of North Western

-Ontario. -This university is so distant from any other that the reality of a
- natural catchment area cannot be questioned. :

- ‘What can be questioned, however, and indeed has been, is whether or not it
is an economically and educationally viable proposition for a small inctitution
such as Lakehead, given its meagre and scattered population base, to proceed with ‘
graduate stucies. oo : 4

, This question is not an easy one. But we are of the opinion that at Master's
level at least, the answer must be an unequivocal "yes"; the catchment area 1is
quite adequate to support Master's programmes. Furthermore, such programmes would

undoubtedly enrich the whole university. At doctoral level, however, we have

‘reservations; the population base may not be adequate to support such advanced work. -

- Nor may the enrichment which one might expect to result from doctoral studies com-
pensate for the strain that the endeavour would inevitably impose upon the
institution. :

2. Demand and Need: Lakehead has conducted extensive surveys of the perceived
need and.likely demand for graduate studies in the area. The results of these. .
surveys, supplemented by the arguments which were presented to the consultants both
by prospective clients and by prospective employers of graduates, add up to a very

“eonvincing case insofar as need and demand are concerned.

O In a manner which s vieved as a modest and cautious response to demand, the
‘RJf:rersity proposes to accommodate only 15 part-time students in 1973/74 and =
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gradually build up to enrolments of 10 full—time and 35 part-time students by
11977778,

3. lnstitutionel Commitment: All officials of the University from the
President to the Deans, to the Committee on Graduate Studies expresied deep
commitment to and support for the Faculty of Education's plans in graduate
studies. Though the Faculty itself is engaged exclusively in Teacher Education,
there appears to be a substantial cross-campus affiliation, Five professors in
the Faculty of Education offer courses and supervise graduate studies in the
Faculty of Arts. Professors in the Faculty of Education sit on all University
committees. The Dean has his office in the main building with other university
officials and appears to have devaloped with them a mutually acceptable phil-
osophy of graduate studies.

4, Feculty Strength: Twenty of the present staff members are deemed to
have the qualifications reQuired for graduate instruction.

A rather vigorous prOgremme of staff upgrading end development 1s in
evidence. Several staff members, through sabbatical leaves, attendance at
- summer school, and so on, have recently been awerded or are about to qualify
for the Ph.D.

In addition, support staff have already been recruited, teutatively, from
various related disciplines across campus to assist in graduate instruction.
(The proposed plan here is largely an extension of the plan which is now operating, ..
apparently successfully, at the undergraduete level,)

5. Facilitiest Existing space, supplemented by new seminar rooms recently
constructed, seem to be adequate, as do research facilities and equipment.,
6. R. & D. Enviroament: Though the Lakehead staff is not at all experienced’
in sophisticated R. & D, in Education, the groundwork exists for what could prove
to be a major programme. Good relationships with various educational institutions
are clearly in evidence. In anticipation of a stepped-up R. & D. venture, the
University has negotiated research agreements with the two Thunder Bay School
Boards., , ‘

c. Proposals for the Futuret The Faculty proposes, for now, to offer only
- an M.Ed., Degree Programme, with two spe:ializations: Administration and
Curriculum.

These choices have resulted from a number of considerations: estimates of
need and demand, faculty strength, facilities, etc.

Lakehead does not at this time aspire to the establishment of Doctoral
programmes,

D. Recormendations: In light of all that has been noted above, Lakehead's
case is compelling, '

1. Accordingly it is recommended that approval be granted to offer the M.Ed.
Pfogremme, according to plan, in the areas of Administration and Curriculum to
(. :
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accommodate students as follows (including full- and pért-time):

TABLE 13 _
Lakehead University: Recommended Graduate Student Numbers 1973-1978

Specializations and Numbers of Students

Year Curriculum Administration Total
1973-74 ' 7 : 8 15

197475 12 13 25
1975-76 1 ; S YA 33
1976-77 | 20 | 20 40
1977-78 ' 22 23 45

Though a formal proposal to offer the Ph.D. is not likely to emerge for
some years to come, it may not be out of place to comment on an idea expressed
to us, which, while in quite a preliminary form, may well be worth developing
== a Ph.D. in Instruction in Higher Education -- planned and ccordinated by
Education as a degree in Instruction, but staffed and supervised by the whole
University.

In light of emerging efforts to develop sophisticated instructional and
learning systems in post-secondary education (combining technological and human
resources) the idea referred to here may well prove to be the presage of one of
the major thrusts in graduate education in years to come.,

The vision of a Faculty of Education spearheading such a venture =-- with the
whole University as its staff -~ 1s an exciting one., The pay-off might well be
much improved instruction at the college and university level.

2., It i1s recommended that the idea of such a programme be kept alive and
developed more fully for further examination at some future time.
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University of Windsor

A, Descrigtion. The Faculty of Education was formed in July 1970,
following the integration of Windsor Teachers' College, and programmes for the
B.Ed. degree were approved in 1972, The Faculty hopes that studies for the M.Ed.
and the Ed.D. will be developed in due course, but no plans have yet been made.
In the meantime the Faculty is cooperating with OISE in the provision of off=-
campus Master's level courses in educational administration,

Details of 16 present Faculty members have been provided for purpbses of
the education discipline assessment. None at present has the Ph.D.

B, Evaluation:

1, Geography: Located on the U, S. border, rather than in the eentre of its
catchment area, other than Wayne State in the U.S.A., its nearest competitor would
be Western, in London, 118 miles to the north-east.

2, Demand: The "Windsor area'" is said to include Windsor, Essex, Kent, and
Lambton counties, with a total of 6,193 teachers (public and separate). It is
not clear, however, that all of these (e.g. Lambton) would be drawn to Windsor
rather than to London. Administration courses currently given by OISE in Windsor
apparently accommodate only half (45) of those who are admissible, and it is
suggested that enrolments would mount dramatically if other OISE departments were

" able to offer courses in Windsor. At the sume time, Wayne State offers courses
‘in Windsor, Sarnia (and London?). Another American university (Virginia) is
beginning graduate courses at Windsor in the fall of 1972,

3. Institutional Initiative and Support: Graduate programmes in education
have strong administrative support, -although in the absence of detailed proposals
it is not clear whether this would extend to upgrading programmes (say, for
elementary teachers) in a specifically professional context. There was evidence
of greater administrative support for M.A.T. than for M.Ed., programmes.

4, Faculty Strength: Of the 16 members none at present has the Ph.D. although
at least four are presumhbly near completion of the degree.

It is said that a developing M.Ed. programme at Windsor '"can and should" draw
on the total resources of the University. The Department of Psychology now offers
a course in educational psychology, the Department of Sociology in the sociology

~ of #ducation, and the Department of Philosophy in the philosophy of education.
Other depar:iments or members thereof (e.g., Music) have indicated a wish to be
involved.

5. Facilities: The Faculty of Education inherited the Windsor Teachers'
College in 1970. This is a substantial building, although located four and one-
half miles from the main campus. Its facilities, equipment and library holdings
are generally modest. Computer and other facilities on the main campus are thought
to be superior. It seems that the Faculty of Education will move to the main
campus in or about 1974,

- 6} R. & D. Environment: This will inevitably remain very modest until
' 1 research capabilities of the present Education staff are substantially
:raded '
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C. Proposals for the Future: Six programme areas are suggested for
"relatively immediate implementation": special education, international
education, educational administratfon, counsellor education, curriculum develop-
ment, and environmental studies in Education. Six half<courses are proposed for
Year 1, and a field study dissertation equivalent to two half-courses for Year
11. No details are yet available. , S

D. Recommendations: Given the recency of the Dean's appointment (some

8ix months as of February 1973) and the recency of the college's absorption by
the University, it is not surpiising that programme details are lacking and that
the programme ideas themselves are vague. Given also the (as yet) total lack of
senior degrees among the Education cadre, and the lack of documented working agree-
ments and relationships between them and their Arts and Science colleagues, it '
seems clear that this Faculty is yet a long way from offering any graduate degrees
in Education., :

The long-range climate, however, seems favourable. It is recommended that,
as the Faculty of Education works to upgrade the degree status of its members, it
works also to discover and document clearly the kinds of relationships and pro-
grammes that it could promote with its colleagues in other faculties.

E S
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York Universigy, Downaview

"A. Descriptiont The Faculty of Fducation at York University admitted its

first students in the summer of 1972, following a programme in Special Education,

in which area the Ministry of Education looks to the University for a major ini-
tiative, A number of pilot courses in education have now begun and it is antici-
pated that Lakeshore Teachers' College will be phased out and selected elements
absorbed within the Faculty by June 1975. Within the next five years the Faculty
intends to propose the introduction of both M.Ed. and M.A.T. degrees, -Teaching
for these degrees will be closely integrated with the work of other academic de- -
“partments of the University, the Faculty of Education acting as an administrative -
and coordinating unit. 1In this, the University will be following the pattern that‘*~a
it has already decided to establish in respect of undergraduate studies, whereby
~ teaching in the field of education is provided mainly by means of additional aemi-‘ :

‘nars and other arrangements in existing subject departments of the University:. .
In sum, it 1s intended that "graduate studies in Educdtion will . ., , draw upon .
the total resources of the University and will also reflect a close consultative :
relationship with the educational community".

It is suggested that numbers of Masters students might increase from 43 in
197475 to 106 in 1977-78, The largest single number in the latter year (43)
would be in the M.A.T. programme, with 32 students pursuing Master of Education
programmes, and a similar number undertaking studies for tha M.A. degree, via.
existing programmes which permit the study of Education. SIS .

© The University has submitted curricula vitae of some 85 staff memberq who L
have indicated their interest in participating in teaching programmes in: Education. o
It is believed that there may be other faculty who share this interest. 'A large E
proportion of the staff concerned have a Ph.D. and a substantial number have
experience in schools and colleges. York has recruited many staff membets from

~ outside Canada, and its Canadian faculty alsv have a good deal of experience of

- study and teaching in American and European Universities. Cross appointments
are a general practice in the university, and it is not intented that these should

be confined to Education. :

York now has some 18,000 students, mainly from the local area, but with
certain programmes, such as those in Business, Fine Arts, Environmental Studies
and Law, drawing from a province-wide and sometimes Canada~wide constituency.
Its facilities for Physical Education are particularly well developed, with two
large gymnasia, an indoor swimming pool, dance studios and four performance
laboratories; courses in this field are the responsibility of 28 faculty members
under the direction of one full Professor,

B. Evaluation:

1. Geography: York University shares with OISE the large metropolitan
Toronto catchment area. To some extent, this sharing is likely to take the form
of competition for graduate students -- particularly full-time resident students.
However, in light of the area's very large population base and its patterns of
metropolitan development, it could be that York will, in future, become the major
‘centre of graduate studies for one part of the regiOn (the north and west) while -
OISE becomes the major centre for the other part (the south and east) -~ particu-
‘ﬂ*ly for part~time, drive-in Master's students. On the other hand, it could be
R\f: each institution will have its own peculiar appeal, which will prevail over

fjraphy.
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S - . TABLE 14 L
Projections of Student Enrolment, York University
1974 ~ 1978 '

Progranme 1974/75 | 1975/76 | 1976/77 | 1977/78

M.ALT. | |

- Blology 2 3 4 5

- Chemistry ) -2 -3 4. 5
English 2 3 4 5

' Geography 2 k! 5 5
History 3 5 - 7 9
Mathematics 3 5 ; 7 7 ‘
Physics 2 kK 4 5
French Literature -0 1 2 3
Total M.A.T. 16 26 37 4
H » . - . 3

- Psychometrics 8 10 12 12

" Administration . 8 12 16 ] 20
Total M.Ed, | 16 22 28 32
M.A.(Ed)_within existing programmes

" History 2 4 5 6
Philosophy 1 2 2 3
Psychology 3 6 9 9

 Sociology 2 3 3 57
Environmental Studies 3 5 7 7
Total M.A.(Ed.) 11 | 20 - 26 30

- TOTAL ~ALL PROGRAMMES | 43 . 68 91 - 106
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In any case, in gpite of the proximity of OISE, York University has the
potential to draw students from a large catchment area.

2, Demand and Need: York does not propose to introduce graduate programmes
in Education until 1974, It is modestly estimated that an enrolment of 43 in the
1974-75 term will increase to 106 in.the 1977-78 term.

Demand statistics, relating specifically to York, are not available, However,
on the basis of perceived need alone, York's case for a modest programme seems
totally justified. Indeed, if and when the University does proceed with its current
proposals, there is not likely to be any short-fall of .clients; instead, the demand

is likely to be for more spaces, not fewer, than the University now contemplates
providing. -

3. Institutional Commitment: On the basis of statements in the University's
submigsion, it seems clear that the organizational philosophy behind graduate
studies at York 1s radically different from that at a number of the other univer-
sities with which we are concerned.

York University has developed what appears to be a very strong climate of
enthusiasm and commitment around its proposed new ventures in the field of
Education -~ both at the undergraduate and at the graduate level. Top Administra-
tors, Deans, Department Heads and faculty members appear to be quite willing,
indeed eager, to throw their support behind the York concept of graduate studies
in Education. Members of other Departments in the university already involve them-
selves in work in the schoéls.

The progress of the "York concept' of educational studies is bound to attract
considerable attention. Its success must depend heavily on the ability to main-
tain the interest and involvement of staff for whom Education is 2 secondary
commitment, the quality of the contribution that can be made by - "adjunct professors
whose main task lies in the schools, the possibility of creating a coherent and
meaningful programme of studies from the efforts of individuals whose educational
orientations may be very diverse, and the capacity to argue for and obtain, through
good times and bad, an appropriate share of resources.

To the extent that success is dependent on enthusiasm, the prognosis is good,
It is vital, however, that the problems inherent in the York plan be recognized.

4. Faculty Strength: York has only begun to build faculty strength in the
area of Fducation. A new Dean has been appointed and given the dual task of:
(1) phasing out a Teachers' College and developing undergraduate programmes; and
(2) developing graduate programmes and recruiting the faculty strength needed to
support them,

At this stage, it is difficult to assess progress. Undoubtedly some of the
faculty to be inherited from the Teachers' College will contribute to graduate
programmes ~- primarily, perhape, as clinical professors, Clearly, strong commit-
ments of support and cooperation have been received from the various Departments
of the University. Also, there is a declared intention to add to the cadre of
of education specialists.

Q  The plan for staff development seems sound. Exactly what will materialize as
[:Rdﬂ:aduate education faculty is as yet unclear.
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‘5. Facilities: The facilities available for the support of the proposed
- programmes are superfor. Current library holdings, which include a full ERIC '
collection are impressive; budgetary allocations for further expansion are gener-
ous, : |

6. R. &.D. Environment: Not surprisingly, nothing like an adequate R. & D. |
environment for the support .of student and staff research has yet been created.

| -But plans for the future are promising., Like undergraduaée programmes, the
proposed graduate programmes are to be linked in real and substantial ways, not
only with other Departments of the University, but also with "the field",

; York 1s located adjacent to a number of experimental and innovative education
‘systems, Careful planning of its initial thrusts, and judicious negotiation of
field contacts should produce the desired environment for R. and D, : :

C. Proposals for the Future: York proposes to 1ngtiate‘two new graduate
degree programmes:?

1. the M.A.T. degree -~ for the preparation of master. teachers and
curriculum developers in the various teaching fields; and

2, the M.Ed. degree -- for specialized practitioners in such fields as
Special Education and Administration.

When these programmes are launched in 1974 it is anticipaféa-that 16 will be
enrolled for the M,A.T., 16 for the M.Ed. and 11 for the M.A. By 1977, it is
anticipated that these numbers will have increased to 44, 32 and 30 respectively.

It is York's declared intention to develop its graduate programmea in5 .
Special Education. Until recently, specialized training in this field was offered
to teachers largely through courses offered by the Ministry, But now the Ministry

has expressed a wish to delegate this important role to the Universities --
‘particularly to York, which appears determined to take this role seriously.

Also of note, is York's desire to design and offer innovative programmes in
Administration, in collaboration with the University's distinguished Faculty of
Administrative Studies. - _ T

D. Recommendations: We are satisfied that York has demonstrated the potentiél
to develop a somewhat unorthodox, but academically and professionally viable,
graduate faculty of education. A commitment to innovation is combined with realist-
ically modest aspirations for growth. : ’

1. It is recommended that York's ﬁroposals be approved and that it be en-
couraged to initiate the "new mode' of Master's programmes which it has proposed.

2, Specifically, it 1s recommended that York be encouraggd‘to develop moré
fully its initial plans for the M.A.T. programme (in the fields specified); for
~the M.Ed. in Special Education (in collaboration with the Department of Psychology)

and in Administration (in collaboratiun with the Faculty of Administration).
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We must point out, however, that York must not minimize the problems involved
int (1) the building and melding of the diverse and multi-disciplined staff which
‘will be required to make the plan work; and (2) the establishment and maintenance .
of the required R, & D, environment. Both these tasks will be difficult.
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~ Carleton University, Ottava

- The Consultants have not had an official presentation from Carleton, nor
indeed any formal discussions with its officers or staff. They have, however,
had the ddvantage of informal meetings with Professor P.D, McCormack, Chairman
. of a Teacher Education Curriculum Committee which prepared a report for the

7 Senate, 5 ' o ‘ o S SRR

“7”’7"! Théf£o116w1ng agreéﬁents (amdngyothérs)‘émetge frbm;thib repbft:fjthétkﬁ f J’°

~ Paculty of Education (if established) should offer both consecutive and con=-

 specializations throughout both.elementary and secondary levels, and that 1t =

i .fiﬁ pr1nc1p1e,the“establishment of a Faculty of Education at Carleton (subject to -~

f,,¢urrent;programmea;‘that existing rec arch facilities at Carleton (especially
- 1n psychology and sociology) could make a substantial contribution to research
~ and development} that'.the Faculty should be able to dev.-iop a diversity of Bl

‘%;shgﬁld:béfablgftp:rise'rapidiy'to‘8n enrolment of 800 = 1,000 students witha
. teaching staff of approximately 50, Many, perhaps most, of the latter would come
- from the Ottawa Teachers' College; and Carleton "would expect to see their numbers

- augmented by colleagues offthé'high68t1§Ch01§tly reputation.” - .

 ‘:The'Senh£é Committee's reCOmﬁéhdétioﬁSVWete‘és;~foiloﬁély th§E Séﬁ§fé 8?5?0§e3

the qualifications indicated above), and that the President or his delegate be' '
requested to consult with the Department of Education to arrive at a mutually o
~acceptable agreement for -the estabilshment of a Faculty of Education; o ‘ :

The Committee of Consultants does not know what action, 1f}any; ha§ yetr5één '

- taken on the Carléeton Committee report, It does, however, strongly support the
-~ 1dea of a Faculty of Education at Carléton, and the development of graduate studies
~ in-Education therefrom. It concurs in the Carleton Committee's observation that

k“'v‘"the size of the teaching community in the Ottawa region asserts an iﬁdisputably;f A

“5?‘valid regional claim to the establishment of teacher aducation at Carleton" =~

~ no mater what happens at Queen's, many miles away. And there is indeed much to be
~ said for thé¢ development at Carleton of a graduate studies Bducation programme S
-~ which would be academically competitive with Ottawa's and which would itself attract
-a very substantial group of students. : R
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‘HbMaster Universit:, Hamilton

A. Description: MeMaster did not provide the Education Diecipline
Committee or the Consultants with background materials or plans for the develop-
ment of graduate studies in Education -- because the University felt that "{ta
‘teacher programme must be established and operating before any consideration
could be given to eventual involvement" (from Proposed Plans for Education at

~ McMaster University). , f

~ The University does not at present have a Faculty of Education, but has been’
~engaged in discussions concerning the integration of Hamilton Teachers' College
and the establishment of such a Faculty, Proposals were placed before the Senats
in June 1971, but a decision by the Ministry has been delayed until the details’
~of the Ontario master plan for teacher education .re known. o ~ LT

The Senate Committee on Teacher Education recommended the initiation of a -
four year concurrent programme for the B.Ed. degree, together with a 12/15 month.
congecutive course for existing graduates. No recommendatione were made concern-
ing gradvate 3tudies, but in a letter to Dr. Preston of July 17th, 1972, the
Dean of the Graduate School has stated the University's interest in offering
graduate work in due course.

The Senate Committee's report proposed a separate faculty organizaiion, but,
with a substantial number of joint appointments with other departments -and divisions
The possibility of establishing a School of Education within an existing faculty
was considered and rejected, - o B

As noted elsewhere in this report, the consultants do not necessarily agrée
with the assumption that established Teacher Education Programmes must always be
a prerequisite to the invitatien of graduate studies in Education. :

Furthermore, the consultants were aware of McMaster's interest in moving intO’i
Education, at both the undergraduate and the graduate level, at some time in the
future, ' ‘ x

4 Hence, though we did not visit the McMaster Campus, we did meet with delegatgsf
from that University and discussed with them their general aspirations in the
field and, particularly, the report of the McMaster Senate Committee on Teacher
Education, ' ‘

The report which follows 1s; of necessity, brief and lacking in specific
recormendations.

B. Evaluation:

1. Geography and Catchment Area: The population of metropolitan Hamilton
is approximately 500,000 -~ in the Canadian context, one of the largest of the
medium-gize metropolitan regions. ; ;

Brock, which is one of the so-called "emerging universities", but which las
already embarked upon teacher preparation programmes, is in neighbouring St.
. Catharines. And Guelph, which 18 already involved in limited graduate programmes .’
~in Bducation, is not far away in the other direction. '

ERIC
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Nevertheless, McMaster, an established University, situated ag it is at the
- heart of the general catchment area, must, if it so degires, receive every con-
sideration in the allocation of responsibilities in Education.

2, 'Démand and Need: No statistics are available which would enable one to
comment on demand. A reasonable case for need, however, might be assumed puraly .
~on the basis of the population of Hamilton, . ’ ‘ =

: ~ 3. Insiitutional Commitment: McMaster's commitment to the idea of both
~undergraduate and graduate programmes in Education appears to be very strong,
The University is eager to pursue its proposal to take over responsibility for
the Hamilton Teachers' College and to move into graduate studies at sOMe appro= -

. priate time in the future. - : ‘

4, Faculty Strength: THe University proposes, if and vhen it is approved
-~ for Teacher Education, to build an appropriate Faculty of Education (in addition -
- to the 27 members it will inherit from the Teachers' College). ’ R N

It proposes, 1f_and when 1t is approved for graduate studies, td‘add:qther i
staff and to establish strong relationships between Education and other Departments, .

(Already some Education courses are offered in Departments such as Sociology
and Philogophy., The plan would be to build upon such existing arrangements and

~ extend them to other areas such as Business Administration, Behavioural Psychology, -
etc,) : ‘ : - o S

“C, Proposals: McMaster's proposal; though as yet informal, is

1. to take over the Teachers' College, if that is the wish of the
Ministry;

11, to begin to strengthen its staff in Education; and

111, to begin, at an appropriate time, to plan graduate studies in .
Education.

D. Recommendations: Whether or not McMaster will or should take over the
Bamilton Teachers' College is not yet known -~ and is not a subject for comment
or recommendation in this repo:t,

Hence, if the University holds to the view that it should not contemplate
graduate studies in Education until Teacher Preparation Programmes have been
established, then the matter would appear to be closed -- as far as this report -
is concerned. '

We would recommend, however, in accordance with the views expressed on page
24, that McMaster be accorded the right to plan for graduate studies before or
without the establishment of undergraduate programmes.

.
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. University of Toronto: Faculty of Education (Ontario’College of Education)

" The Ontavio Cdllgge of Education (now the Faculty of Education, University
of Toronto), has not figured in the foregoing statement because it currently offers

~no programme in graduate studies.

-~ In 1971-72, the staff of the College numbered more than 120; its full-time
 enrolment, 1,450, The main programme of the Faculty is now devoted tn the B
 preparation of secondary and elementary teachers through a one~year professional =
- programme based upon an acceptable undergvaduate degree. Thig programme leads to -

- the B.Ed, degree and (on recommendation of Faculty Council) to teaching cartifi-
. .cates granted by the Ministry of Education., In addition, the Faculty offers
_.courses leading to a variety of special certificates, and summer and part-time
- programmes for in-service education. :

. The Faculty also offers, in cohjunction‘wiyh the University's Division of
- Extension, a part-time B.Ed., programne in whi<h nearly 500 gerving teachers are
currently enrolled, o ‘

: ; The Faculty has not offered graduate programmes since the inceptidn of OISE,
1965. It now intends, however, to seek University approval for the degree of
Master of Arts in Child Study for the academic year 1973-74,

While a formal proposal for the offering of this degree has not yet been. 4
presented to the School of Graduate Studies, a detailed draft has been prepared.
The programme would build on the extensive experience of the Faculty with its
"Ingtitute of Child Studies, which in 1971~72 enrolled 69 students. On this basis
it is proposed that some 70 Students would enrol for a degree programme in
197374, with a maximum full-time enrolment set at 80. : :

, - The staff and other resources and facilities listed for the proposed prow

. gramme appear to be adequate. OISE itself offers no such programme. It would
therefore, appear that most circumstances are favourable for the offering of a
Master's degree in Cliild Study (in Arts or in Education) by the Faculty of
Education, It 1s, of course, unfortunate that the Faculty's laboratory school
operates only at the secondary level, but presumably the classrooms which have been
available to the Institute of Child Study would be available for the degree pro-
gramme,

, The operation of such a programme'would obviously fill a professional need,
ard provide for the Faculty of Education a modest re-entry to graduate studies,

Other prospects for graduate studies mentioned informally by Faculty spokes-~
~men include vocational education, physical and health education, music and art,
and modern languages. The Faculty seems ready to cooperate with OISE and other
departments in the University in the development of programmes in these fields.

- As noted previously, an Education Task Force is currently at work to explore
and recommend directions for closer collaboration between the Faculty and OISE.

A decision as to whether or not the Faculty should engage in graduate studies will

no doubt be dependent upon the outcome of the Task Force's work. Whilst Faculty

- strength for graduate studies is not at the level of that of OISE, it compares

- very favourably with that of departments in other universities which have made

O _oposals for the introduction of similar programmes. Sixteen par cent of the

‘RIC.culty have the doctorate, some 60 per cent a Master's qualification.

rovided by ERI
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Whilst, as we have noted, the future pattern of relationships between the

. Faculty and OISE are outside our terms f reference, there is much to be said for

undergraduate post-baccalaureate and auvanced studies in Education being conceived,
for certain purposes, as part of a single whole. We would hope that steps might
be taken in the future to embody this conception in the arrangements made for
initial and further professional study for teachers in the University of Toromto.




CHAPTER SIX

THE FUTURE SCALE OF GRADUATE STUDIES
"IN EDUCATION IN THE PROVINCF




Our procedure vequires that we draw together the argument in Chapters Two

,snd Three, the principles of institutional development set out in Chapter Four
.and the recommendations of Chapter Five to produce an estimate of the scale and
-d4stribution of graduate studies in Education in 0ntsrio in 1076~77 and,. more i
’tentAtively, in 1981-82. o , T _ . :

', It will be recslled that ve hsve reasoned thst the pool of csndidates eligible
-for and desirous of éntering upon graduate work may double by the. end=of the decad 8
-and that.the size of the demand and the gize of the market will depend  to
,considsrabls extent upon teachar deployment and csrtification"policie

ice,  University. projec*ions for 1976~77 ware set out in Table 4
ere exanmined in the course of ths institutional sssessments undertak

iv

2831 policies within ' >
23 can accomplish without loss. of uslit at t
11ling to afford if the qu ity of teaching and learning 'in its
leges and universities 1s to be maintained and enbanced. In the light o
{ vsluationsuin Chapter Five, we differ. slightly from the universities a
:thia numbe might beet be distributed..,-; :

5?0n1y 4. very samll increase in Doctorsl programmes is _projected f
We have set out our reasons for believing thatlgraduate studies at th
should;be'cOncentrated in a emall: 'umber of inst,tutionsg>,v? pliev

e : ‘resources. po doctorsl progrsmmes, and
.possible shift of emphnsi,ffgConeideration might also be give, ) the. .
appropriate kinds of post ~doctoral study. . The success of any g h}sh
hasis will, of course, depend to some extent upon the svsilsbility f an
‘approoriste volume of funds.for atudent support,-and this is.a matter thst will';
require csreful negotiation with the Provincial authorities.'i': ; : : .

g our suggestion for an increase in the prOportion of Doctoral level work at
OISE reflects our assessment of the considerable academic and institutional -

~ strengths of the Institute, and our judgement that larger numbers of highly -

- educated men and women will be needed to undertake teaching and development work
in Education and related fields in other universities, CAATs and eleewhere.~

’

For ressons that we hsve already set out in this report, we have not been able

- to be as specific as hoped for in detailing proposals, specislism by specidlism- and

- course by course, for the future distribution of graduate work in the Province. We.

- argued in Chapter Three that for planning purposes there 18 a need. to reconcept- .
udlize the post-initial education and training of the teacher as further: professional»i
studieg, and within this framework to examine the kinds of graduate study that seem =

beat fitted to serve thé personal and profeesionsl interests of teachers snd the

educstionsl snd social needs of Ontsrio during the next ten yeare,<"~~~f~

e In the past, msny grsduate programmes hsve served, not as a means to upgrsde
O ompetency. snd understanding of‘the clsssroom tescher, but as a form of initial

RIC".
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~ training for other educational roles., We believe that in the future there ehould
‘be more programmes that ara directed to the improvement of teaching as such., This
does not mean that Masters level work should be downgraded to the level of 'tips

for teachers', This and other stereotypes of what 18 involved in the fdvanced :
study of learning and teaching have for too long got in the way of a rially radical .
~examination of what universities can and should do to fulfill their reep0nsib111ties
‘to those who, from kindergarten to Grade 13, educate each new generation of under-
-~ graduates and future citizens. Even in terms of sheer gelf-interest, the univer-v~4
. slties dre involved in what goes on in classroom and school. The failure of'the
‘universities to recognize the ways in which initial and further professional studies
for teachers are both alike and different from other kinds of professional prepard-:
‘tion has in some countries led to proposale that a substantial part of the- reSponsiﬂ

elﬁ;bility for such work should be handed over to bodies which have only tenuous

~“connections with university level study, Present policies in Ontario.are entirely

- in the’ opposite direction, with the universities being asked to take on a new range
‘of tasks and an even greater share in the preparation and upgrading of teachers,

- We welcome this trend, but we believe that if it is to succeed there will be & need

k:‘~“for universities, and particularly for faculties of Education, to share the plann- -

ing of courses and programmes with other tadies on a scale that has not yet been
attempted. In particular, it has on a number of occasions been suggested to us that
the Minstry of Colleges and Universities does not always show sufficient awareness:
of the implications for the growth of Educaticnal studies of decisions taken by the
Ministry of Education, e.g., the upgrading of teaching requirements and the transfer
of responsibility for in-service training to the universities, We are not in a
position to evaluate these criticisms, but we do, in Chapter Three, suggest that
discussions be initiated concerning the kinds of machinery that might be useful in -
the closer coordination of all kinds of further professional study for teécheru. S

Tables 15 and 16 provide tentative earolment figuree for Master's and Doctor 8
programmes in the various institutions for 1976-77 and 1981-82 respectively, i
Consistent with our earlier argument and calculations, we have provided for a -

doubling in the number of enrolments in Master's and Doctoral programmes by 1981-82,
and for the involvement at the Master's level of all those universities which have
or seem likely to set up Faculties of Education. SE

In some cases we have increased the number of enrolments proposed by individual
institutions, in others we have suggested a rather slower rate of growth., Our
proposals for the future numbers at OISE may seem too modest, But we have formed
the view that a too rapid incrcase in student numbers at the Institute might pre-
judice its important, and indeed unique, research and development functions. The
prsent formulae for university financing places an emphasis upon student numbers
as the basis for growth. Some institutions would seem to deserve special considera-
tion. An emphasis upon, and appropriate support for, the R. and D. aspects of the
work of the Institute is vital not only for its own future, but also for the whole
~of graduate studies and four educational advance in the Province.

, We would urge that all Faculties should give careful attention to the possibi-
11ty of M.,A.T. and othier new type Master's programmes, focussed directly on the '
eeds and interests of the high level classroom practitioner.
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TABLE 15

2 Recommendationa on the Scale and Distribution of Entolments
1n Master 8 and Doetor's Programmea in Education. Ontario, 1976-77
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+

~ 0ur terms of reference indicate the desirability of estimating. enrolments )
for the planning period up to 1981-82, We do 8o in Table 16, but again would wish
to stress the very tentative nature of the figures this contains. During the next
ten years, many changes may take place in our attitudes towards and our arrarnge- =
ments for graduate study in' general, and graduate study in education in particular.‘
. Who can say, for example, what effect the implementation within the Province of =
~8ome of the recommendations of The Learning}Society might heve?

~ TABLE 16 ; ‘
Tentative Recommendatione on the Scale and Dietribution of Enrolmente
in Master's and Doctor's Programmes in Education, Ontario, 1981-82
 luniverstey Ph.D.JEAD. | MA. | MEd | MAT. | Other ol
Toronto, OISE
& University F.T. 350 200 200
|of Toronto P.T, 200 150 1950 100
Ottawa F.T, 50 150%
P.T. 60 700%*
Queen's : F.T. : ? 75 ;
‘ P.T. ? . 400 100
Western | F.T.| 50 ,
P.T. 200 100
Guelph ‘ | F.T. ? ‘ ' 75
P.T, ? 75
Brock F.T. 100
PnTe . 200
Lakehead F.T, 20
P.T. 70
Windsor F.T, 50
‘ P.T. , 100
York 50 50 150
Carleton , ? ?
McMaster . : ? 7
TOTALS | 660 400 4165 600 [ 150
" |Total Doctor's |
t?zeand Magter's | 660 , 5315

1 As for Table 15
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Summsrz of Recommendations .

‘1;

2.

3,

4,

5.

An increase in entrolments for graduate study in education from the present

total of 2,954 to 4,410 in 1976-77 and 5,975 in 1981-82, consistent with the

likely demand from teachers for advanced qualifications, with trends in staff
deployment ard certification policies within the education profession, with
what the universities should be able to accomplish without loss of quality,
and with what the Province should be willing to afford if the quality of
learning and teaching in its schools, colleges and universities, is to be

- maintained and enhanced. .

(Chapters One to Three, Chapter Six, Tables 15 and 16)

‘A pattern of admission requirements that includes

*

'(a) a general arts or science degree with at 1east Second class standing,

normally plus one year of professional studies ‘

‘a

- (b) a four-year B. Ed. with second class standing ‘

(¢) a four-year B.A, IB Ed. or B.Sc. /B Ed., with second class standing

(d) any of the above without second class'stunding, but with ‘successful
completion at a similar level of appropriate number of relevant
courses, which might be other than undergraduate arts and science
courses

(e) plus, appropriate standing in such specific undergraduate dourses
as may be deemed requisite for entry to a particular programme or
field of specialization,

Universities should reexamine the methods they now employ to maintain‘QQality;»i o

they should reexamine their admission policies; and they should experiment
with probationary admissions, traneition programmes and other means that make
graduate study available to suitable candidates. -
(Chapters Three and Four)

Greater attention to the particular kinds of student support most appropriate
to the needs of mature candidates, and to the possibility of ensuring greater
regularity of practice and a higher level of provision in respect of teacher

secondments by schgol authorities in Ontario.

(Chapter Three)

An expectation that most universities should move in the direction of
involvement in graduate studies in education at the Master's level, with or
without a parallel involvement in undergraduate work and initial teacher
preparation, and generally in close collaboration with other faculties and
departments of the university.

(Chapter Four) :

No new doctoral programmes until (1) the institution proposing the programme
has had substantial experience -- a minimum of five years is suggested -~ in
Master's level work, (i1i) the demand for doctoral level work can be shown to
have increased to the point where new opportunities are needed, and (1ii)
standards of staff qualifications, facilities and institutional support have

‘_been clearly established.\

(Chapter Four)




9.

10.

11.

e R
o e L
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iConsideration of the case for sstablishing broadly based coordinating groups
. for all forms of further professiondl study for serving teachers, including

both graduate and ‘undergraduate work, whereby scaff of the Ministry of

- Education and Ministry of Colleges and Universities, of the school boards,
_teachers' organizations and universities could meet togeéther on a regular .
- basis to discuss needs; identify and help to reconcile differences in
- emphasis, and make proposals to the respective providing bodiee on new courses-
. and forms of organization. o , , el
~;(Chapter Three) '

'j,ﬁCareful attention to be given to the possibility of M A T. nd other new type
- Master's programmes, focussed directly on the needs and interests of the high—
-lavel classroom pracitioner in elementary, secondary and tertiary education.

(Chapters Two and Six) , o

That the Ontario Institute for Studies in Education uhould maintain the

‘pattern of growth in Master's programmes that it has set for itself, should - -
- contemplate additional growth in Ph.D. and Ed.D. programmes, should introduce Y

an element of post-doctoral work in selected areas (with adjustments in its
other work as required), and should monitor very carefully its changing role
in the &xpanding 8&t of institutions offering graduate studies in education.
We regard an emphasis upon,. and appropriate support for, the R, and D. '
aspects of the work of the Institute as vital not only for 1ts own future,

but also for that of other institutions and for educational advance in the
Province. ,

(Chapters Five and Six)

That the University of Ottawa, Faculty of Education devote itgelf to solving
its current problems of staff overload, to maintaining its valuable contribu=-
tion as a bilingual institution, and to strengthening its R, and D. activities.
without substantial increase in enrolments during the planning period.

(Chapter Five)

That a gradual expansion of Master s level work at. Queen 8 University be
encouraged, with specialization in the fields of .curriculum, administration,
educational technology, counselling and, ultimately, elementary education

and community education. That further efforts be made to add iater-
disciplinary strengths to the work of the Faculty, and that. development of an
M.A.T. Programme a8 such be not contemplated for the first part of the p]anning
period. That attention be given to the development of a greater R. and D).
thrust, and that aspirations to offer doctoral programmes be kept alive for
reassegsment at an appropriate point of time.

(Chapter Five) '

That plans for the development of graduate studies at the University of Western

Ontario be approved on the scale proposed, subject to (1) a continued strength-
- ening of the academic qualifications and experience of College of Education

staff, (11) the availability of well qualified staff from other departments,‘

‘.(iii) a flexible attitude on the part of the University eoncerning admission‘:

requirements, including the possibility of probationary status, (iv) the - :
provision of additional space,"and (v) reconsideration of the balance of M.Ed.

~and MiA.T, provision within the proposed overall total, with a.view to making
opportunities available for M A T. courees to be pursued on a part-time basis.;

(Chapter Five)




17,

13,

18.

‘respect to Education staff, interdieoiplinary cooperation, library and
- assuciated facilities, and programme design and structure be reasaeseed
o at such time as it haa met the appropriate criteria. e : .
?%-jﬁ,(Chapter Five) ; . : B ‘
‘ fMThat approval be granted to Lakehead University to offer M Ed. programmes
e dAn Adminiatration and Curriculum.g““ o) O Do g
'a;;g(chapter Five) »

. - That the University of Windaori_Faculty of Educatigg work towardo up- 7’
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That the modest patteyn of growth proposed by Univereity of Guelph in its
programmes of extension education be encouraged and facilitated, including
in due course its tentative plan to develop a Ph, D. programme in thia '
spacialism, g , g .

(Chapter Five5

That rgck Univereitz be ancouraged to move towarde the development of
Master's programmes in Educaticn, and that its progress and atatus with '

grading the degree status of its members, and to documenting the kinds
of relatianships and programmes that it could most usefully promote with
colleagues, with a view to the development of Maator 8 worv during the

sacond half of the planning period.
_;(Chapter Five) :

3 That York University 8 propoeals for a "new mode" of Master s programme
. be approved, and that the Faculty be encouraged to develop more fully its .
~initial plans for the M.,A,T. Programme in the fields specified, in Special :
Education (in- collaboration with the Department of Psychology) and:in =

Administration (1n collaboration with the Faculty of Administration).~ rhe:[‘f”“‘
the progress of Pr°8ramme-bui1ding be carefully monitored. =

(Chapter Five)

That Carleton University be encouraged in ita efforts to work out: theg’gjﬁ

nature of its future involvement in educational studies, and that consider-
ation of the possibility of graiuata work at Carleton be undertaken without
necessary reference to the establishment of undergraduate programmes within
the university.
(Chapter Five)

That McMaster University should similarly examine its educational involve-
ment, and that again, the possibility of eventually making provision for
graduate work should not be prejudiced by forthcoming decisions on the
future of the neighbouring Teachers' College.

(Chapter Five)

That the proposal for a Master of Arts in Child Study from the University of
Toronto, Faculty of Education be given sympathetic attention, and that the

University be encouraged in its efforts to clarify the relationships betweenyi'ff

the Faculty and the OISE.
(Chapter Five)
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. ‘Postseript

: it 18 not uncommon to find the most urgent significance of a recommendation

' situated somewhere outside its formal limits, In the present instance, our terms
- of reference do not oblige us to consider the changes which the future will bring.

We nevertheless regard the ability in some measure to foresee and in any case to

. ba prepared for whatever may come as essential ingredients in any scheme of

“education, Television {s already telling our children that the future, which they

1 :,'mUStVSOOn;cope‘with, will be in many imperative ways quite differennt from the
. pattern of the past recorded in their text books. No generation of Canadians has

yet been properly prepared for what it has had to face., The rate of change, how-

e _ever, has been such that even in the years of world warfare, no disaster of an’
° irremediable kind has occurred. We can no longer count on the rate of change
 accommodating itself to the pace of human adaptability. It is incontrovertible

~ that our children now entering the schodls will in a few decades be in positions

| ~ of responsibiiity, authority and control in a Canada so transformed by the pressure
~of events and the advance of science and technology that we have difficulty in
-~ visualizing it or assessing its problems, This, however, we must do. The report

would be lacking in fidelity to fact if it failed to emphasize the responsibility
- reating upon planners, executives and teachers in Canada, and especially in this -
‘central province of Ontario. They will be held accountable by the rising generation

ﬂ ~ in terms of how well they made ready for the future,

‘ »VTHéré'is n0~way thht'wé'can bettef recognize our responsibility to the members

©of this generation than by providing them with an enlarged vision of the future.

‘There is no way that we can better face this future than by preparing educatoérs
‘who are themselves acutely sensitive to its probabilities, and who possess the
1iberal attitudes and the professional competence necessary to assist children
and young people in the assessment and mediation of its problems,

o e have agsumed that the undérlying purpose of our repoft is to help in the
making of judgements and policies that will contribute to these desiderata. We
“hope that we have, in some substantial respects, fulfilled this purpose.







| I. General Commenta

There is general agreement within the Discipline Croup
that this report is a timely and valuable gtudy of the present
gituation in graduate‘studies ih education in Ontario and Eﬁat
itrprojects.a reasénable and appropriate scale of expansion
"in the field for thg dec#de ahead, We recognize, as do the
consultants, the limitations which made it impossible for them
to report in strict accord;nce with the terms of reference.
These include the limited time made available to the consultants
in which to complete the study, the difficulties of making
meaningful manpower analyses, the lack of compactness within
the "discipline", and the problem of isolatingkgraduate studies
within the larger sphere of further professional studies for
teachers, Market-place demand is not a reliable criterion
for determining real need in a field where most of the can-
didates for full-time study are already employed and plan to
retﬁrn to that employment at the conclusion of their degrees,
and where the part-time candidates (which represent at present
about three-quarters of all candidates for degrees) continqe
their studies from an existing base of employment. We accept
the'statement in the introduction to‘the report that 'teaching
is an undereducated professioﬂt' Given the size of the teaching
force in the province (92,798 as of September 1971); the stronyg

O _>:ncouragement of profgséional teacher organizations, and the
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recent decision to make teaohing a degree-baaed profession in
ontario, we agree with the consultants that there is a olear
demand for considerably more opportunity for graduate studies
in education in this province, This is all the more obvious
as we observe large numbexrs of Ontario teachero who cannot

be accepted into existing programs and who commuto“across;the,
border to enrol in graduate programs in the United States,

or who oversubscribe extension graduate programo offered by

American Universities in various centres in Ontario,.

1I. Comments on General Principles behind the recommendgtlohs‘””‘~

The members of the disciplino group are generally ip ‘

on pp. 24-26.

There were some members of'the group who questioned
whether there was a need for every university in the province
to become involved in graduate studies in Education. We do
rot believe principle #l should be so interpreted and there-
 fore we<accept the principle of no '"general prohibition"
provided the oriteria outlined in principle #2 areiadhered to
and that regional needs are clear before any new progrom is

introduced.

A _';‘»

agreement with the five'basic principles outlined in the report: fl



| there 1o strong suppore for principle ¥ within the
qf‘group.k Demanding standarde of performance are accepted as‘[;};i,ifif

ffesesntial but coupled with that is ‘the strong belieﬁ that o

fpfadmission criteria should be flexible. that they must recognize
kﬁtffthe professional experience of the applicants and that they
'fy:should provide probationary periods in which candidates can
iprove their competence to continue in a degree program."'"
Some views were expressed that principle #5 wae a

o 1itt1e over-cautious, but after discussion it was agreed that

‘the conditions specified in principle #5 were realistic before

new doctoral programs should be considered.

ITX. Comments on General Reco egdatiogs (i.e.~Rec. 1 to?7
' ; . ~ on pp. 74-75)

Note - The disoipline group has made no attempt to comment onl:
" the specific recommendations #8 to #19 for particular in-~'ﬁ .
‘stitutions at this time. It was felt that the individual

University'responses would deal with these. It is our under—’

standing that. we shall be asked as the Discipline Group to
‘comment on the University responses to those recommendations

‘when they have been received.

z'_‘Regommendation #1 jﬂ

General agreement was expressed with the scope of

":; expansion which repreeents aydoubling of enrolments in_graduate

:‘EMC e




B
. o
studies in education by 1982, This recommendation should be ‘
read in the knowledge that approximately 76% of all enrolments:l:e
are projected as part-time enrolments. Given the oriteria
spelled out in the recommendation, these projeotions are seen .

as realistic and essential.

 Recommendation #2
The members of the diBinline group accept?tﬁzrﬂ‘

of admission requirements set,odt in this reco ,endation a

L

normally appropriate.‘ It was pointed out‘tha thoyirefléot

programs in education in the province. ish.

} We do w

1 to commend the attitudes expressed in the paragraph following
2(e) on page 74 and on page 20 in the report.: We would ; i
‘hope that in establiahing admission atandards appropriate ;':‘ S
attention would be given to flexibility and broader access to

- programs by taking into consideration professional competencies f‘ﬁ
and experiences and by recognizing, as the consultants do, |

that "baccalaureate degree results are by no means a faultless

indication of graduate study potential®" - p, 20,

Recommendation #3
The discipline gyroup agrees that greater attention to
student support needs to be given if we are to repair even

modestly, the disparity between numbers of part-time and




 Be5
full-time students and if institutions are to be able to givé ‘
greater attention to R and D thrusts as called for in the report.

- Recommendation #4 ')

) See comments on general princjplea
BgcommendatiohAﬁé ; behind report.’

Recommendation #6

‘There was‘strong,support fq:»the recommenda§1on Ehap
broadly bésed coordinating groups should be formed to pian
for all forms of further profeosionglugtqu_fo:‘serviﬁg ﬁeachpxs."f
We‘readilyaaccept and would argue gt;opgly th;t‘thgpe i?,ﬂgf,.
need for many patte:ns of continu;ng gdugqgion.‘ T@gse,époyid_
not be seen as alternativés to Fh9;9¢°99 of g:ana;gAagpqigsL
recommended in this report but as additional ways to meet the
demand for updating by theylarge‘teachiﬁg_fprge,in;gh;s‘provinge. -
The éxperiencgyof this study encourages us to‘be1;evetth§t_
there is a need for continuing broadly based‘coordinatibn,and ;

planning of all further study programs for teachers.

Recommendatibn #1 

The discipline group warmly supports the idea that
graduate studies should have as their main' focus, what is
happening or what should be happening, in the classrooms of

this}province.



The disoipline group ie unenimoue in communioating a

'Q;teenee of urgenoy for the adoption of an aoceptable plan for Sl

ff‘,graduate studies in education eo that the present embargo on

?,fkprograms may be 1ifted. ,There are eeveral programs, well

fﬂfoniveraities ae soon ae permiseion ie given to do so. Mean-kiﬁge
ffwhile many teachers are being prevented from undertaking
ifgraduate etudies beoause of the 1ack of plaoes in existing
hﬂp‘programe, and community preeeure on Univereities to initiate
?f' additional programs is mounting. _»*? | | ‘

) Finally the membere of the discipline group wish to
"express their deep appreoiation to the coneultante involved
in thie study. We appreoiated their energy, their patience.
their probing questions and their determination to get thrbugh’
to the heart of each of our problems.’ Their visite to our
campuses were pleasant and, although much too short, they were

full of significance for us. We believe that this report
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kérovidee a sensible basis for the rationalization of graduate

‘studies in education in Ontario and we thank them for it.

s 8 o

Respectfully submitted,

R,

Overing, York University

Stuart Nease, University of Windsor -

R.
Gv’t
L.
N,
H,

Jc’

P.
J.
V.

Moase, T. Fielding, Brock Univeraity'
Flower, 0.I.S,E. *
Desjarlais, University of Ottawa
Nicholson, University of W, Ontario
Caldwell, University of Guelph
Trueman, McMaster University
McCormack, Carleton University
Angus, Lakehead University

Ready, Queen's University
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The Education Discipline GrOup met on Apri) 17th to :

. review ita reaponse (dated April 4th. 1973) to tho coneultante‘

"]report on Graduate Studies in Education in Ontario in the
light of reactions which had heen eubmitted from individual
wintereeted universities. Ae avresult of that,meeting, we

wish to reiterate.

1, We do not see graduate studies as the only appropriate

route for the profeeeional development of teachers. We :

' support the idea of a strong non-degree pattern of continuing ",.fi
education being needed as well, we believe that the gcope of
greduate studies recommended-in the,report will bring the

desired balance between graduate degree and non-degree programs

in continuing studies in education.

2. We wish ton emphaeize that we eupport the concept that
‘graduate studies in educationiehOuld bekjuet as demanding as
graduate studies in other disciplines. However, we feel just

as strongly that the needs for‘graduate studies in education ‘
are, in part. different and that the needs of the ﬂpractitioner",'v
for professional studies must be recognized as well as those

“of the educational theoriete. Coneequently. we urgeethat~

the profeseional competencies of the candidatee be recegnizedje..nm;
in admission procedures and in program ‘planning and that

: applied etudiee be emphaeized as well ae educational theory. .




B-10

‘We see no conflict between a desire for quality and a recog=-

nition of the total needs of the‘peressipn.

3. The members of the Discipline Group note the recommend-

ation #3 on page 35 of the consultants’ report -

"There will be timee when leadership will
be required:; there willjbe‘times when cooperation
will be requiredy‘and there will be times when
0.1.S.E.'s role ﬁill‘be modified in response to

development in other institutions,"

They commend 0.,I.S.E. for its response to this recommend¥
ation;and’etrongly urge that mechanisms be established “for“
increased cooperation and coordination of study programs of -

various types and at various levels throughout the province.‘ll

4, There was a unanimous feeliné among the members of

the Discipline Group that the Ministry of Education should

be urged to eettle the future of the remaining Teachers
Colleges so thaé the development of_plans for graduate seudies
in universities which preeently do not have undergraduate
faculties will not hold up unnecessarily the recommended
overall planned development of graduate studies for the

Province.
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5. We wish to make one textual change in our response
dated April 4, 1973. On page 5 in the third line from the
bottom, change "their" to "a" - reading "a main focus" rather

than "their main focus",

6. Without‘commenting specifically on individual items,
the Group wishes to draw attention to simall factual errors
in the consultants' report to which particular institutions

have drawn attention.

The members of the committee wish to express their
appreciation for the opportunity to bevinvolved in this
discipline review. The committee will be pleased to send
representatives to discuss this report in ACAP or COU if

this would be useful.

Submitted on behalf of
the Education Discipline Group

present at the April 17th meeting

L. Desjarlais, University of Ottawa

S. Nease, University of Windsor

H. Caldwell, University of Guolph

G. Flower, 0.1.S.E.

N. Nicholson, University of Western Ontario
V. S. Ready, Queen's University

not represented at this meeting

McMaster, Lakehead, Brock, York,.Carleton
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OBROOK NTVERSIY
Education Dieoipline Assessmsnt

The Uhiveraity 1a in general ement: with the report 1nsomr as :lt v
*aﬁ‘eots Prock University, Since the visit of the consultants in 1972, a6 -
- wh,ich time the College of Education was just enter 1ts gecord year as an ¢
L ?'al part of the University, there has been ste: rogreas towards the .
» deve nt of a graduate raoulty ard & definite plan ror an MEd. progrem, -

L Menbem of the Collegs faoulty contdnue to develop. the. capabilities ,
S ;for ort‘erins graduate work by formal enrolment in Ph,D, programs at other
7 Inatitutions and by ongoing research agsooiated with the development of the
- pre=certification’ pmg'ann. It 18 oonsidered that the davelopment of the  ~
- -existing pro ) Anto account the special needs of. entrants holding
the bache. or: 8 degree and the effectivo "assooiate teacher" velationship wity

- local boards of uoation, will provide a strong base for the. devoloplwg
& sowd graduate program. New appointments of- faculty interested in gt‘a uat:e
: ;;..work are envieaged to provide additimal mpetus to the develomnt. Sii

Lelanad For 1973-7!& ﬁ-. 18 embioipated 'chat the main thmst ot‘ the 0611ege will
. Me’ m the ongoing development. of the pre-certificate program, However,.the’
fr'general form of a graduate program along the lines reported in C and Dy p. 583,
1s taking shape in discussions between faculty menbers of the College amd Art
S and ‘Solence, Some definite commitments fyom Arts and Soience have been made -

- arkl others are imminent. In order to speed the development:of the proposal. 1b
18 intended to allocate some definite portion of the 0011ege's msources to s

- this task alone in 1973-711. e

S The demand for an M.Ed, program at the University from ragional teaohers

' remains strong, In view of this demand, the progress towards a progeam proposal,

~ and the davelopment of the faoulty mentioned.earlier, it is considered that the
~target date 197475 is just feasible althoud\ it is recomised that 1975-76 18

. & move probable date. ,




 been ready to consider the introduction of education as a spacific

CARLETON UNIVERSITY .
RESPONSE TO FINAL REPORT ON THE EDUCATION PLANNING ASSESSHENT

The authors of this xeport have with considerable success
observed on the more important terms of their mandate; that ia, to view
this question as relating to the Ontario system as a whole. The teport,
therefore, quite frequently makes reference to undergraduate - well as
graduate training in education, since although they are not necessaxily =
to be found in the same university, the on¢ relates to the other move
intimately than in perhaps any other professional program.  1In very. .= =
general terms the proposals made seem to be sensibla and based on ap -

relisble evidence &8 could be ascertained. The particular recommendations
relating to specific universities seem always to be based on both & conce
for the system as a whole and the particular capabilities and resoufces -
of individual institutions. SLU L EEEe L T T

, . The references to Carleton University express acggrqée[ e
the atate of planning on this subject. Carleton has for a nupber

offering and thore have been reports prepared proposing approaches to. prq
‘rams in education which are consonant with some of the more i{mportant =~
recommendations in the report. Carleton's position has been, and continues
to be, that the education of individuals for an occupation in the school -
system 1s a provincial-wide problem but one which must at the same time =
take into account real rvegional constraints. There has long since been .
agreement by the members of the University and the Ontatrio Teachers - =
College as to the practicability of Carleton aaguming the responsibility
in undergraduate education which in a sense Ontario Teachers College now.
carries out, There also have been a number of strong expressions from

the Ottawa communityj that is, the local school board, the local associa-
tion of elementary teachers and representatives of the Ontario Teachers'
Federation, toward the establishment of a program in education at Carleton.

It 1s our view that the recommendations found in the report
relating to Carleton are in recognition of our capacity to engage in both
graduate and undergraduate work in education or im graduate work alone. It
1s our view, however, that since we are dealing with a total system, we
would bt unwise - even though we welcome the strong support of the consul-
tants for a Faculty of Education at Carleton and the development of graduate
studies in Education therefrom - to proceed with steps toward the implemen-
tation of either kind of program without an invitation from the provincial
government to do so.




GOSULTANTS' REPORT - _BDUCATION PLANNING ASSES:

ergity of Guels ante

The University of Guelph wishes to record its
satisfaction in general with this Report in its implications for

the University. We ara gratified that our efforts in theyfieid

of thenoion Educatton are aupported. and we take note of thu
commanta of the consultants with regard to the development of & -
 %D.nunmthaﬂum memwuuwofmumemmw-

the consultants for the care with which they huve set out in

- Chapter Four the five Principles and the six Specific Critetia

which they have usad in asseaaing the program and plans ofieach t“'

univeraity {avolved,

Notwithstanding our ganeral satisfaction, we conatder
itltmportant to have in the record the followtng comments on |
specific points: |

A. University of Guelph

(1) P.49, 4th paragraph, Section At the "statement of

o~ University policy" 1is a quoﬁation from a draft teport~
on Aims and Objectives. The fina14réport on Aims -
and Objactivea. as approved by che Unive:sity Sen&te,

- uses different uords to expresa esaentially the sawe 5 _,_1271{

idea: e An graduate programs there will be a. majot




Education Planning Assessment

(3

(4)

_(g>“ip 49 Seetion A,z

~‘should read. , laat'four emesters

C-4

althouah not excluoive, emphacia on the ltfe ;.“f-
oervicei and related areac e new programs

will be undcrtaken T only when a cignttitant

need and apecific competenee can be demonotrated

the

(and with regard to recearch)

icme°F°h¢§ﬁl13 'ei

two undergraduate ..." SR
E

P.50, Section 52'; the concluding sentence’is

correct ‘because the doctoral progra
at the Untversity of Britieh COIumbia.
with Adult Education, do nor focus extenotvely‘
the upecific fleld of Extenrion Bducqtion- éuelph‘ _
proposed doctoral program would. theretore, be unique .., 

unless such a program is 1mplemented elaewhere in -

Canada in the meantime.

P.50, Section B6: the penultimate word 1n the aecond

line should be “practitioner" |
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EduentiOn‘BIanning Assessment

(5) P, 51‘-Seetion D2t the meaning of. the recommendation “

)

is unclear, unless the expression "R & D involvement"

ahould read “R & D Environment" : The latter expresaion
is used in a specialized vay by the consultants.

General Univereity policy would permit the Senate

"{to*authorize?Extension“Educationrparticipationrin““”*““W““““““ e

Rural Development onlz if that participation promisedrk

to enhance (1. e., to encourage and to facilitate) the

‘"environment" to vhich the eonsultants refer;

P.51, Section D3i: the University of Cuelph;

systematically assigns instructional and research

capability to departments, The basis_of'these

assignments is well understood. The 4.95 full-time

equivalent faeulty4noted~by'the oonsultsnte in
Section A, Sth paragraph, could, at our present
graduate stuuent ratios, handle 35‘£u11-tiMQ‘Students.
The full-time equivalent of our 1972-73 enrolment
(Section B2, 2nd paragrephj, is 31. To handle the

50 full-time and 50 part-time graduate students
projected by the consultants £or 1976-77 (Table 15,

P 72) would require the addition of 4 full time

equivalent faculty. ‘Theknumber of graduate students




- C=6

Education Planning Assessment

actually enrolled in 1976-77 would be expected not

" to exceed our eepabtltty to meet their needa. The ~

Appreteel procedures ot the Ontario Council on-
Graduete Studies ensure that any propoaed Ph. D;
program will be inaugurated only it the quelity

- -of thet program is. fully edequete.,

;w,(7):fP 51, Section D31£i: while the preeeding eomment

"7;_edeale wlth etrengthentna ee to numbere, 1t eav befpkj;l
‘edded here thet 1t 1e the intentton of the Unt:‘r‘ ty;f
to enaure ecrengthenius a to qunlicy .- partieularlyffff

et the research level (eee eleo commeht 5).‘

(8) P.51, Sectionen31v= the structure of the University

of Guelph, with its unusual array of "Departmente".

has for some years led to an unﬁsuelly‘good levelk
of interdepartmental cooperation. We expect to seas

no diminution of these desirable relationships.

(9) P.22, Table 4: this table does uoc include the
Guelph projectien in Extensfon Education. The table
can be completed by inserting in the "Other" column

25 F.T. and 34 P.T.
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(10) Having 1n mind the conoultants' ‘support of the

c7

i 0!88 progran in Speeial Educatton and of the a_f 
_proposod M.A. 1n Child Btudy 1n the Universtty of
Toronto Paculty of Educatlon, we conaider 1:
deotrable to draw attentton to the oxiatance, ot
Guelph, of the Centre for Bduca:tonal btnabilitiet o
ond the Departmnnt of ramily Studteo.» The Centre
for Educationnl Dtaabtltttes 1is an 1nror-departmont¢1
renearch unit to "... coordlnate recearch 1n the
causes and treotment of edueattonrl fotlure which 1;?;’iffff
may be related to mental, behavioural, phyoical
or social handicaps vod! (aee oraduate c:lendar,
University of Guolph). The Centre doos,npt offer¢
graduate degree programs, bdt'ttrdoeo provide |
tactlttteo for research in this 1mportant'areo.
The Untversity {e prepared to cooperate wtth OISB ‘
it any such association is sought. o
The Department of Family Studies includes rn‘
its Master's program the treld of cﬁild‘orUdtea.
The program, not being in the strict aense an

Bducation degree program, hac not been involved

in thtn asge;oment, It {8 possible, however, that
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i1t may be of 1nterest to thoae planning the

Toronto program in Child Studtea. R

" B. Ganeral

(1) Table 3 on page 14 lacks the apprOprLate Doctors’

enrolments whtch are neceaaary 1n order to complete ‘ﬁ {‘
 the em&rtson with Tabla 2, me eme of thé tabla
":i71m911es the 1ae1uaion of both lavela. but on1yt;‘

‘Rﬂ}iug.tera! enrolmenta are recorda

- 'Qu_yl(é),;ﬁaad,aaalbadaﬁd}1ﬁThe Untveratty of,éuelph notes

e 'Hwith interest the consultants' use of the word e
a,‘ "demand" to 1denti£y atgdant 1ntareat in the :

availability of graduate ptogtams. In the commoner» ;ffif
usase, "demand“ teflectc manpowar requiremwnta as i
over againat manpower supply. The point 1: an
1mportanc one bacauae, as the conaultanta make clear
on page 17 and again on page 27, they regard‘the
manpower approach as 1napprbpf1ate in the field of

Education. 1It is possible ihat the University of

Guelph program in Extension Education may be affected

more by demand for mahpower than 5} dehand from students.

Finally, we reiterate cur appreciation of the

consultants' efforts in producing a thoughtful and thought-provoking
doaumang.

o Sk
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L Lakehead Unijrer-lty

mm mnonr muum Y, ONTARID. CARADA. '

3

oéo{mmﬁoeui ‘ | - . Mgrch- 19th, 1,97'3.

Dr. M. A. preﬂton;
Executive Vice-Chairman,
Advisory Committée on Academic Planning,
~ Ontario Council of Graduate Studies,
- Council of Ontario Universities,
102 Bloor Street West,
, TORONTO. Ontario. '
' MSS 1M8

S 7Dear Dr. Prestom

Re! FINAL REPORT ON THE EDUCATIONAL PLANNING ASSE§SM§' NT

poy

‘We have examtned with interest the final report of the
consultants on the Education Planning Assessment. The authorized per-(
_sons at Lakehead University who have read the report have heen greatly
impressed with the breadth and thoroughness of it. We support both the
general recommendations made with regard to the davelopment of gra-
duate studies in Education in the Province and the specific recomnienda~
tions made with respect to the M, Ed. Program submitted by the Faculty :
of Education at Lakehead University. . ,

Your attention is drawn to one small error on Page 54 of the‘
report. Paragraph 2 should reads :

"The Faculty of Education has proposed the names
of 17 staff who are seen as qualified to contribute

- to graduate studies in education, divided among the
following areas of specialization," -

~ Yours sincerely,

- ANDREW D. BOOTH,
President.




HcHASTBR'S ROLB IN
GRADUATB HORR IN RDUOATION

Qij\‘pr_t;j 3'.; 1973,

Boins eognisant of the txpnnﬂioa in gruduatc work in cducation
.nvto;gtd by the AcAP conaultuntl and alno ot thc neodo

‘![jf'graat rzﬂnutltou nrca, ueuantot 1-

g 1 ; 458 1
_by Hautor 's of'Arts 1n Teaching degrccc in othor in titutions

koftottn uould bc dircceed towurd the trainins of Kcator l tj 3

eurriculun dcvelopctc.

He con-ider it likoly that auch ptogrnnnca vould
providn opportunitiou for praeticing teaeherc to ongasa

in pong»baccalaurcateft?
addition to undertaka forual atuqtoo in

wbrk 1n a givan diaciplinc. and in

| cducation. They would be

1nvolved in plannins curriculua. in daviaing,3_;_
‘following at 10:.: :uo yearo of clannroon teaching,

andio~viuun1 aida and
’]x in othcr projccts that wbuld be rolovant to the clalaroan.,f‘

‘ Hb ahould also record that wa havc includad tho likolihood of



UNIVERSITY OF. OF

INIVERSITE ©'OTTAWA

- N80, NUE CUMREALAND :
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480 CUMBRRLAND WYARET

, o OTTAWA, ONTARIO
O : Conada KIN ONS
CARINET OU RECTEUR S o .

. orrceormemecron
CApril i, 1073

Dr., M.A, Px‘eaton, ‘ :

: .Executive Vice-Chairman, ‘ . i
S At Advisory Committee on Academic Planning, ! : o
L Ontario Council on Graduate Studies,

102 Bloon Street West, ~
TORONTO, Ontaniq, M58 1M8.,

Dear Dr, Preston, | o T .
; “'This is a response to your request fqr'cohm§hfﬂy;f

from the University on the consultants' report.on Graduate

Studies in Education, . e e e

e e s | e ol

, ‘ The impression given by the statement on page 37
- of the report that our space resources are ourrently socattered
is unfortunate. It is a fact that our Faculty of Education '
is temporarily located in a large rented building away from - -

~ the main campus, but we are unaware of any overorowding., =
During the Summer Session, because of the larger number of ot
students enrolled, wé do use certain additional leoture halls
outside that building and even rent facilities from the Ottawa o
Board of Education. Concerning the postponement of the =
construction on campus of the planned new building for our
~Faculty of Education, we can only state that the provinolal .. .. .
embargo on new university construction was imposed at the - ‘
time when we were already negotiating the building contraot,
It should be made clear that we expect to proceed with the
construction of this building as soon as the provincial
embargo is lifted. ‘

' I should like to emphasize our strong disagreement
with recommendation 3 on page 38, We do not believe that '
~ there are any more uncertalnties concevning the future of
~ the University of Ottawa than is the case with other Ontario
~ universities, Our present enrolment, graduate and under-
. graduate; is approximately 8,500, . He feel that, when fully Vi
~ developed, the campus ocould provide facilities for approximately

15,000 students.  ‘Any question of the need for a satellite -
campus or a second bilingual institution is therefore
unwarrdnted, In this connection, it should be pointdd out
that our part-time enrolment of anglophones greatly exceeds

- our part-time enrolment of f£rancophones in our Master of

- Education programs. This is what one might expest in view of
. the anglophone and francophone population of the province,
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We also question the need to await the development
of Carleton University's plans for graduate studies in educa-
tion before further developing our graduate programs in this
field, We are not aware that Carleton has frentioned any
intention to develop graduate studies in education in its
1ist of proposed new graduate programs. Be that as it may,
we absolutely have to oppose any explicit or implicit
statement that the University of Ottawa should serve the
French while Carleton serves the English speaking. What
Carleton does is Carleton's business and we are on record
not only as willing to, but as actually cooperating with
her. But we, for over a century, have been serving and wil
continue to serve both English and French speaking. ‘
And we are not convinced that the Consultants for the
discipline groups assessments - including Education - have
understood and recognized this. ACAP should!

" Yours sincerely,

—— . .
k; \ wm."/ .
Rogir Guindon, 0.M.I.,

Rpctorc
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QUEEN'S UNIVERSITY
KINGSTON
ONTARILO-

RESPONSE TO' THE REPORT ON GRADUATE STUDIES IN
EDUCATION IN THE PROVINCE OF ONTARIO PREPARED
BY THE EXTERNAL CONSULTANTS APPOINTED BY THE
ADVISORY COMMITTEE ON ACADEMIC PLANNING OF THE

© COUNCIL OF UNIVERSITIES OF ONTARIO

APRIL 1973




isétious attempt to. assess the basis for expansion and an - .

 and modus operandi clearly, and in these terms make a strong
- case for continuing expansion in the years ahead. They: t
‘relatively open position towards the concept of gxa
. _ineducation; (see for example P,19) and emphasize
-of ‘quality using more flexible approach
' those advocated in the COPSE Report:The L¢
. 'position-and- their-analysis:of current:
them-to supp

-education.

1Resppn§é‘£6-the Géheréi’chpmmendiéiéﬁs-(Rl ﬁhiQﬁgh;g?j}5;;fJ

Rl (The scale of future graduate studies)

 QUEEN'S LN
KINGSTON, ONTARIO

" FACULTY OF EDUCATION
DUNCAN McARTHUR HALL

An Impression of the Report

The report is a valuable document which makes a

appropriate scale for graduaté studies in educationﬁiﬁgontéfgbf
in the next decade or so. The ‘authors state their ‘assumption:

head. y' take

1ality using more flexible approaches: to gdmig ..

ng Sog1
A f-current-data-and: proje
m to support the aspirationg of practically all
Universities interested in developing graduate:progr:

| As far as the general recommendations of the Report
are concerned (Rl through R7 on pp:. 74 and 75), the following
represents an initial response: ST T

" We accept this recommendation as a falr and attainabl
increase in scale under the qualifications noted. DR

R2 (Admission Requirements)

: We fully endorse the flexibility intended by this g
recommendation, emphasizing in particular the need to experiment
with other ways of admitting candidates whose earlier academic
records may not match their greater maturity and capabilities
for graduate study in education. We therefore underline the
importance of the suggested patterns of admission requirements
and the rather stronger statements in the relevant discussion
on pages 19.and 20. E o T o
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We furthey believe that the prinociple espoused on,P{19'o£ the
regort that further professional studies sgguld caryy sone
University ore might we ave been Inoluded as part of this

"

‘recommendation.

R3 (Student Support) and Ré (Coordinating Groups)

We endorse both of these recommendations to the
full. We would point ou* that support is most needed for full
time students and that such support is strongly interrelated
with the strength and direction of R/D thrusts and the establish~
ment and maintenance of doctcral programs. The desirability of -
broadly based coordinating groups meeting to solve prograx needs
le.g. the rationalisation of off campus offerings) and student
support needs &.g. teacher release for study as is projected in
the U.K.) 18 surely clear. We regard R6 as very timely and
significant. :

R4 (Involvement in graduate level studies only)

We are a little hesitant to endorse this recommendation
unreservedly. While we acknowledge that not all advanced study g
of education is field~oriented, we feel that proposals to offer
‘graduate programs by universities not offering initial teacher
preparation should be most carefully scrutinised to ensure that :
“ they fulfil real needs in educationally and economically justifiable .
ways. A :

R5 (Doctoral Programs)

While we accept criteria (i) and (iii) relating to
‘the initiation of new doctoral programs, we are not sure on what
basis criterion (ii) is proposed. We agree that the number of
Universities engaged in doctoral work should be small, but surely
any institution which meets criteria (i) and (iii) should not
necessarily be debarred from offering a doctoral program on what
appears an ill-defined criterion such as (ii).

R7 (M.A.T. and other new type Master's programs)

We endorse this recommendation heartily in its intent
of encouraging "classroom-oriented" Masters' programs. However,
the M.A.T., itself is an American program the intent of which to
a large degree was to supply the Honours background in a scholarly
discipline, often not found in typical U.S. undergraduate teacher
educatioqaﬁ{%gg 8. The necessity for this is considerably less ;
in major/ P8ities with Honours programs. Because of this, and
also the difficulties associated with implementing such programs =
e.g. the fact that teachers generally do not perceive them
favourably, we prefer other alternatives to achieve the same end
e.g. by encouraging other University Departments such as History,
Music, Physics etc, to provide specific graduate level courses
geared to the needs of graduate students in education.’
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4.

Studies at Queen's (Pages 42 to 44)
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Sopponse to Racommendations for Specific Universities other than
ueen's

Recommendations 8 through 19 relate to proposed
developments at specific Universities. At this time, we would
offer only a few comments on those relating to Universities
other than Queen's. One is that, although the projeotions for
individual Universities seem reasonable when viewed in isolation, -
the report contains few statistios of a regional nature relating
either to population or to educational supply and demand. We -
have already noted our concern with Recommendation 4 (involvement;ﬁ
in graduate studies without requiring an initial certification
program) ., These two points seem important ones to bear in mind
if the continuing development of graduate studies in Ontario is
to be made on a realistic basis. s

Response to the Report's Description and Evaluation of Graduate

‘ “We accept the desoription and evaluation on Pages
42, 43 and 44 as generally accurate. We note, however, that, i
although specific mention is made on Pages 42 and 43 of the =
problem of admission requirements at the time of the: initiation
of the Queen's M.Ed. program in 1970 and 1971, this point is not:
discussed in the relevant section in the body of the. report . on
Pages 20 and 21. We feel that this is a deneral point which
affects all Ontario Universities and not ausE Queen's and that
it should be viewed in this light, rather than as something
unique to Queen's.

~ Some Inaccuracies Relatin ng to Queen's Universitx

At least three inaccuracies, one of .a potentially
gserious kind, should be noted. At the top of Page 42, the o
statistics given refer in actual fact only to the Fall Term of g
1972. The figures for the next term-differ, because the program
operates on a semester basis, both as regards admission and course
of ferings. The corresponding figures for the Winter Term are :
126 P.T, 5 F.T. and 52 inactive., The same kind of loose thinking
seems to have been applied to Table 15 on Page 72 where the
Queen's projections for 1976-77 become thode recommended by the . .
consultants. The table gives the figures 35 F.T. and 240 P.T.
These are presumably taken from Table 10 on Page 42, but there
they refer to Winter enrollments only.



.Tha distinotibn between summerkand‘non-aummet part time
~enrollments is one which does not seem to have been fully

;ys’l
University

- relating to Queen's as confirmation of the soundness of our .
- developments to date and of our plang for the future. i
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rationalised. A figure of 300 (the average of summey and

- winter) would seem a more juatifiable figure to appear in
~ Table 15. A third, but minor inacouracy appears at the top
of Page 44, where the addition of»the,woxd:graduatevdp#thef

beginning of line 4 would remedy the situation,

Response to Specific ReComméhdations Relatihy'toMQuéeh‘é“

We view the apeoifiq'reéommegdétlbhsioﬂftﬁé»Repoft~y ‘

1. As regards the pace of development, we welcome the wise
~counsel contained in the recommendations. We have already
deferred the expected dates of initiation of all projected
new programs by 1 year and are subjecting them to continuing
sorutiny as they take shape. ~ o BRI S O S W ol

~The question of prioritied in program development is a

~ continuing one. We have felt that school counselling
should receive priority over educational technology, and
it is hoped that at least the M.Ed. program in school
counselli?g will be operational sometime in 1974 (preferably
July 1974). - o T SR

The quastiof of geographical separation is a real one, but
_ it is gradually being overcome. As we move towards the
" initiation and development of concurrent teacher education
programs at the undergrac.iate levels, the opportunities for
inter-faculty and inter-disoiplinary appointments grow =
n Mgstg

~«greater@_.FO:‘examplev!tW°;¢x9§§ﬁ§f?O#ﬂtmﬁﬁtﬂi(Qhﬁ’i
~ Education, and one in Art Education) go 1 “

" Faculty of Arts and Science in July 1972 &

seeking.hétter'.‘t r-faoulty and inter-d imental co-

- and un;exstandingwa:afhe&ng explored, such as interchange ¢
~faculty via participation in courses, lectures and colloqui
In making new appoiritments, inter-disoiplinary aspeots will
. be carefully considered, =~ . . T

nto effect

As already indiocated, the Faculty of Education agrees with -
‘the view expressed in Recommendation 4, on Page 45, and -
-favours co-operation with major discipline Arts and Science
Departments via suitable discipline-oriented courses at
graduate level designed to meet the needs of education
students rather than by M.A.T. programs of the present type.
However, there may well be exceptions to this general approach
and these will be explored fully in the next few years, =




5.

6.

Research and Devo}o e

~ Professors in key areas @
- Evaluation, Coaputing etc,, “on Facult Y 2 Faculty
~only now reached a stage in its devel»pm_ e‘wheﬂ #twcl

The mounting of a docto"a'~'fg'f ”

~experienced both in'gradua ing and .
- financial support for fu11 time st’den,'

The signiticance of paying contiuuing attention to t i
_énvironmeént, espeoially at an '
y) level ig acknowledged. It éhOuid

ba pointed out that ‘the Pacilsy 10 barely 5 years old,
nov are the firet yeara of stability 1n
at hand, and a gufficien humber of ves

in which aveas R/D thruats of a compreh naiy
most advantageously be of red. Pl re
1denti£y such thrust J

ineluding those noted in n-the report,
téaching

conditions.
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nwnov AL RELATIONS AND PLANNING , : ‘ TORGNTO 181, ONTANIO

April 17. 19?3

Dr. Mi A, Preston

 Executive Vice-Uhairman

" Advisory Gommittee on Aoadenio Planning\
102 Bloor Street West : :
Toronto M53 1M8, Ontario

- Dear nt. Prestonl '

I am writing to give you the University 8 oomment on the Gonsultants'
Report on Eduocation. o o 5

Ve agree with nuch of ‘the emphasis in the report. The deoision not
to expand doctoral programmes except under special conditions (Table 16 -
and recommendation 5) seems a wise one in the present situation regarding -
Education, It is quite olear also that a significant expansion in grad- -

~ uate work must be planned, although even the consultants appear to have
considerable regervations about the size of the expansion their Tables B
yield. . .

~ The University of Toronto has some serious reservations, however.

about the methods the report suggests to meet this expansion. The oon-

sultants seem to us overly enthusiastic in literally pushing everyone

into Master's work, even universities which make no olaim or are very-

modest and even diffident in doing so. - Their views on Brook and Garleton,
~ for example, seem to me to require further aonsideration, - Given that o
there is a need to expand. significantly ‘and only a fev instituticns are
now involved, the oonsultants had an opportunity to evaluate the overall
needs of the diseipline and how beat these could be met by. speoialized
programmes, to secutre an appropriate geographical dispersion, and so on,
Insteéad they appear at time simply to be validating what the universities
want to do or even might went Yo do without sufficient oonsideration for
the overall oonseqpenoes.,u ‘ - =

- Qur reservations on ‘how they suegsst we meet the expansion go further.
~ Surely there 1s a need for a yange of methods of meeting the need for ‘
upgrading and refurblshing teacheis' skills, The emphasls on Mastéi's pro- =
. grammes of various kinds to neet this need seems overdone, We would have
“benefited from & fuller disoussion of ways to inorease access to short
 oourses and classes designed to improve teachers' skills, and ways of = - .
making these more easily available to teachers who are not located in oities
with signifioant eduoation and university faoilities. Similarly, while

i




reference is made at times to the need for co-operation of Eduoation and
other Faculties (not least, at this University) there is no systematio
disoussion of the ways in which established Faculties might be more fully
used to meet the considerable expansion in demand, without overdue etrain
-on the limited supply of highly skilled professional eduoators.

: In brief, this University has serious reservations about the effeots»-
on the quality and effectiveness of the resulting Education faoulties if
the considerable expansion envisaged is met by proliferating programmes
as indicated. We suggest more yeliance be placed on those institutions

- which have or show a major commitment to this area, along . with 8ome NEG L

‘smaller but high-quality programmes speclalizing in certain aspeots of or‘;a

different approaches to education.  We nesd hardly emphasizé that all new
‘programmes must go through a rigorous appraisal prooess, -and not. appeal ‘
to the favourable mini appralsals in this or other” assessment reports. ;?>
I might add that the School of Graduate Studies of this Universlty dis- .
‘agrees with the evaluation in the yeport of our proposed Mastex's degree -
in child Study, and hae asked those involved to improve the proposal;ftw,L

1 should add that the University of Toronto has reoently reoeivedja',j'
report from a special Task Force. appointed to study the relation between
the bodies involved in Education at this University. The Yreport ocontains:
reoommendatione which should lead to oloser working relatiéns between the ..
Graduate Department of Educational Theory and the Faoulty ‘of Education in
partiocular, as well as stronger links between these and other Univereity
Departments and Faculties. U : :

Finally, a comment on Tables 15 and 16 showing recommendations on the S
Scale and Distribution of Enrolments for 1976-77 and 1981-82. As overall -
planning guides these may be of some interest. If they are interpreted
as quotas by institutions, or as a basis for arriving at quotas, then
this University would have to take strong exception, whether in Education -
or in other disciplines. It is our view that quotas. interfere with student .
choice of urlversity, reduce the incentives on universities to produoe high
quality programmes, do not glve adequate emphasis to the development of
special flelds by universities, and eventvally remove from universities the
power to declde priorities, This University has made this point on numerous
occasions. We urge you to think of altermative and more self=-regulating
schemes for allocation among universities both in this discipline and in
others: We have supported alternatives-in-the past, as you know, and I
believe it would be very desirable for ACAP, with selected consultants,
to consider further refining these and other alternatives. I am sure no
one in ACAP wants to impose further straightjackets of the kind we are
struggling with in Engineering. .

Let me add in olosing that some of the data on enrolment, hence
projeccions based on these, may be in error (Table 1, p. 13 and Table 4),
The figures in Table 1 for Torxonto do not include some 150 part-time



- Master's students aotually enrolled in 197273, buy for courses in the
- second tern rather than the first tern on shioh the figures ih the table
- are based, Similarly, about 300 additional part-time Master's candidates
~_who ‘are enrolled here in sumner session, but not-in the ourrent fall ox
winter term, are exoluded. In fact, our aotual total enrolment at the i
moment comes very close to the estimates entered in Table 13 for 1976+77.

Sinoérgly'yours;u~‘

[

“Jo He Sword
Vice-President

‘Institutionalyﬂéiations and Planning
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‘,,Response ef the University of Western Ontario to the Report
of the Consultants in Education of the Advisory Conmittee on
E Academic Planning. _

April 6, 1973
This report was generated by 8 Committee of the Senate of the

University of western Ontario charged with preparing the University's response
fto the report of the A C.A.P. Consultants on. Graduate Studies in Bducation.~, |
" The review of Graduate Study in Bducation is discursive end less preoise}ﬁ?

'4;than previous A, C.A.P. reports. The recommendations seem to be. founded on

_certain premises which, so far as we are aware, &re not enunciated government

f;fpolicy. It is implied on pages 70 and 71 that further professional studies shoul

l‘fto & considerable degree, become the graduate component of Faculties of Bducation
fin the Universities of Ontario. This committee believes that the continuing
jeducation of teachers should take many forms of which University graduate study
fis only one. Ministry of Education certificate courses, short non-credit co rs
',fand conferences, and curriculum development workshops are ail valid componenta!
E,{of professional development. In this connection it should be noted that it is the‘
:;;stated policy of the Ministry of Education to transfer its sumner certificate
courses for teachers to the Faculties of Education. On the other hénd, we beiieve
~ that for the advanced training of a certain number of classroom teachers. the - o
‘,development of such speciaiists as the guidance counsellor. and for the training of ;?
iu:school administrators graduate study is both desirable and necessary. :

It is the.opinion of the Committee that imprOVement of‘classroom

- teaching may well be achieved by M.A.(T.) programs and we are unreserved in our E
;Uaupport‘of such a program, However, the notion that a ratio of 30:1 should prevailg,*
- between M.Ed. programs and the M.A.(T.) programs (p. 72, Table 15) is hard to

‘ accept. It is the view of this Committee that attention should be concentrated on

iimprovement of classroom'teaching and less to providing qualifications which tend



~to remove the teacher from“the’teaching environment, A diverae pattern of "in

5 service" teacher-training in which post-graduate university experience is only
~_‘a part would seem to be a desirable objective. The use of the. 4-year honourS‘

\‘t,program as a base on which to build superior teachers remains a desirable precept s

" which should be preserved. Tho general notion that lowering of standards of

o Graduate Schools will improve the quality of primary and secondary teaching within ’

, the province is incomprehensible to the Committee and in our view an undesirable = .
development. The proposition (p. 10) "Is there not something to be said for ‘f
:making rather less demanding masters programs available to a larger proportion of S
teachers?'" and the surprising statement that follows leaves anyone committed to L
| ~ quality deeply concerned. Surely there is no reason to suppose that highly
qualified and respected members of the teaching profession require a graduate:
degree to make them acceptable as recognised experts in their area”of activity,
The notion that a University graduate qualification is an essential prerequisite cp
to demonstrating expertise seems both irrelevant and undesirable. The quality
decision about the individual teacher mmst be made by the local education authorityﬁ'
and not by some certifying agency concerned with acquired knowledge’and not nith
actual practice of the art.

| In specific terms the Faculty who will shortly become the Faculty of | |

Education at this University are concerned with improving the quality of classroom 5;
| teaching through the M.A.(T.) program. This program has already received approbation
from the 0.C.G.S. Appraisals Committee. It is the firm belief of this hacuity that :
' guidance within the schools has been inadeQuate in the past and, accordinéiY}'themeﬂ
second program which it proposes to advance is in the area of guidance and counsellin
In this program it is hoped that a genuine psychological basis for guidance can be
developed and that a soundly tased group of offerings will be provided. This
‘program has heen submitted to 0.C.G.S. for appraisal. dFinaily‘it'is‘hoped‘that‘

[:R\!:roup of Educational Administrators and other personnel can be developed who .

Tt Provided by ERIC
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“iy'have 8 graSp of the changing concepts of curricula coupled with a recognition of
s fa_the principles operating in the educational process. This M. Bd, (BducatiOnal
,‘,,Studies) progran will be put forward in the near future.

- The standards for admission to these programs are a natter of concern. ;5

:fff‘fpho M A, (T ) program as proposed by this University, has as an adnission requirement

Htwi: a8 four year honours degree or. eQuivalent. The possibility that soneuhat different %

rf;_v_requirenents may be used £or the M Bd, programs should be examined. Paraphrasing

- the recommendations of page 21 we believe the following to be more3app""
f;for the M Bd. prograns. | | ‘ T

| (a) a four year B.A, or B, sc. with at least second class standing o
- ,four year B.Ed, with a comparable ievel of performance“‘
(b) | 8 general arts or science degree with at least second eiass standin
o and at least one year of professional study with the equivalent o
8B standing. o ' e

(¢) plu appropriate standing in such specific undergraduate courses as

may be deemed requisite for entry to a particular program or field

of specialization. , U , o
The projections set out for- the University of Hestern Ontario by
'»Tables 15 and 16 may be realised. The possibility of 60 in tho M. A (T ) program .

: ‘by 1976-77 is considered réasonsbhle, provided additional subject areas are

successfully appraised by 0.C.G.S. and it is hoped’ that by 1982 this figure nay
haVe’risen to 80 full-time and 20 part-time students (as opposed to the notation
in Table 16). The combined development proposed_for the'Guidance‘and~8ducationa1 u;
Studies, is probably reasonably accurately forecasted in Tables 15 and 16.
In sunnary the views of the Cemmittee are: | | | ‘
1) that complete transfer of further professional studies for teachers
"to‘graduate;sChools within the Universiiies is Betn‘uﬁneeessafy'ana“;““““

undesirable.




oy

3)

4)

5)

fthat the four yeer honours degree or equivslent should renain the ;

'0-25 {jvﬁkk“

dbackbene for- entry to graduate studies in Bducetion. s

thhat the proliferation of uaster's degrees within the educstionel

system founded on a lowering of standards of graduate schools is neitherif

'desirable noy productive of quality, ‘ ‘ ,
that certain master's programs going beyond the normal honours degree

and providing specialist experience sveileble only in the Universities

are useful and desirable. , i ;
that the programs advanced by this University are aimed at sensitiVe .
and. critical areas where supplementar; education cen be used by the l_'lf*

teacher to advantage.
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| ~ THE RESPONSE OF THE UNIVERSITY OF WINDSOR =
o U Y0 THE ACAP TEPORT - - -
- "GRADUATE STUDIES IN EDUCATION INTHE PROVINCE OF ONTARIO"
o T T Aped) 9, 1973

lations to the writers of the Report, ”Regbrts,Of;this kind are frequent {'sor o
'e*hrepleté;withawelianigh'jncomprehen31ble‘J rgon and statistical tables that it
. 1s refrashing to read and study a document that is clear .in {ts focus and:

. At the.present critical perdod thfo¢"h{ﬁh{chfh{?

- The University of Windsor's nftial conment fs an expression OfQCOhg'QtF‘ it

o } the. pr | r ; her education {s passi
- 1n Ontarfo, 1t 1s important to have stated a precisely enun¢iated raison

(nr\foragrﬁduﬂieiﬁtﬁdiﬂsiiﬂLCquﬁﬂtiQni7iJh°7P91hﬁﬁh!Sihe@D;N@ﬂQf ‘the™]

- that teaching 1s an under-educated profession and that:an
‘aw111fbbfa;prerequjsitezfgr?entrance?tgztgefpr

"1973&37T"Q19V14°n90fﬁﬂdMQQQQiﬂttheﬂﬂﬁgorwl"«.A

396014of:canﬂidgxss*sanzbcach@nheiIQd;whtb various” uh
decades (page 16, para. by page 70, arﬂsa.;agwj‘“

these data can be added: the more philosophical vi

-main purposes of graduate studies, whether in

: -OF professional field, Wh L 15 impo

or_alla, the "need for pervasive inte
1.the paragraph on page 18 should

L o s; % g
{plinary.
onsidere

- "My expanston of graduate work should be chardcter
©rea fand‘sustélnﬁd;eftortxto;bring¢pqgether.,ftnﬁh..
. 0f the schools and the educational system 1n: obtainin
- and {deas, second, students' {nterests {n:finding topics for
searChjandsinvestigatipn:that,hre'Persdnally?anééeﬂqcaw.Qn&J._
relevant, third, the univer§tt1es!:1nterestain“m§1ntain1ﬁg_thg,51
“highest standards of scholarship, and fourth, the tear and multi-
disciplinary approach required in approaching some of the more
important topics for research, .~ . S

- Most of these philosophical, organizationa) qnd;paedagqgichlscon;ep;\, o

_are to be found, if not explicitiy certainly by implication, in the Uniyersity

- of Nindsor'svreﬁort to theiACAP,consultahts~1n‘Sgptgmbehig1§7g,agrhaf3ug§;10n“f

- 1s whether in the intervening period of time, there 1s increasing idence to

- endorse both the University's report and the statements cited above. With

- respect to interdisciplinary relationships, the Dean of the Faculty of Educa-

: “tion is a third reader for three Masters' dissertations (one each in the -

... Departments of SocioIogy and Political Science, and one in the School of Socfal -

- - Work); the Dean has had lengthy discussions with representatives from Depart- L

= ments of Psychology, Sociology, Philosophy, Fine Arts, Music, Orama, Religious

o Studies, Physics, Mathematics, English, and Communications concerning .the cons . .. .

~ tribution these Departments can make in an M.Ed, program; a Faculty of Educa-

- tion professor has been asked to teach a course by the Department of Music next -

year, Further, there {s indication that there is administrative support from

- outside the university conmunity for graduate studies in education, For example,

the Director-Designate of the Windsor Board of Education has evinced more than = .
passing interest in creating linkages between the educational system and the

b university with respect to "students interests in finding topics for research
-~ aNd_{nvestigation that are personally and educationally relevant". The point




¢ 8t agpronchof the ntvrstty of Windsor 1 congruent wih the conce
“@apressed in tne ACAP Report, The Report is correct in the assertion that ther
~is.adm1nistrat1v§‘support'1h*the”universigy‘for'graduatg“stud1§§51n*educag19n;3

- The Reportls spacific remarks about the University of Windsor are, on:the
wholey relevant for. September, 1972, It is submitted, however, that the situa-
tion has changed since that time and firmer data can be supplied to support the
~ University's desire and ability to mount M.Ed, programs, =~ . . =

.. OISE's offering of off-campus courses leading to the M.Ed, in Educational
Administration will continue with a second group of students ih the summer: of
1973, but, because of financial difficultiesy there {is no guarantee that:the .
- Institute'wil] be able to continue throughout the regular academic period. o
- 1973-1974." (OISE- will see the first group of students, fortysthiee in number
: t“”°99"vt9~the‘¢9mp1et1°N”ofathe;ﬂrosramwin~the;snringibté19\4e)i he: second
- group of students will therefore have to continue thelr studies in.Toronto,
‘because of the distance, their program can only be completed exclusivel
the summer school route, thereby adding .to student cost in terms of 'tim
. dollars, Alternatively, the students could offer the two OISE 1973 § me :
~ courses as partial fulfilment of a Windsor program leading to an M,Ed: in Edu
tional Administration., A third E0531b111t ‘{s apparent, They could enrol at
- Wayne state University which doubtless would be willing to find a base in Windsor
- a§ they;havefforatheirjCOUnseIIor»£ducationlprogram;“or.;1ndeeqagg;;eggng nivers
sty of Virginia entrepreneurvcoUId;leqdaano;hQr.1nyasign:1ntgiégngg1§n'Nc emi
- territory, In brief, the invitation to OISE to offer courses in Windsovr: has: ha
~a successful outcome, but the success {s- 1imited both in the Departments will{
to offer complete programs (only one Department, Educatfonal Administration, *
accepted the invitation) and in the short period of time in which courses could |
be,of{?reg. Clearly, Educational Administration {s a program for which thare -
are clients, . TR A e AT T T

f;COUhsellor"EdQCAtion‘1s offered‘by “aynejstété~UﬁiV§f§ff&ﬁ5hd}fheiUﬁiﬁéfsi_
of Virginia to approximately 150 Canadians who are taught almost compleggj¥ib¥i”‘
= 8imila

~_nhon-Canadians using non-Canadian sources, experiences, and practicum
~ Counsellor Education 1s a program for which there i mand,

A5 a demand.,

... Special Education has an enrolment of 126 -in a Ministry of Education course’
- held 1n the city under the auspices of the Windsor Separate: School Board of =
~ Education, Pepresentations have been made by this graup of students for con-
© tinuing graduate university courses in the field,- The Council for Exceptional:
.Ch11dren'5upg0rts.the<not19n of graduate studies 1n a number of universities..
‘There {s ample scopa for field studies In indsor and Essex County. Undergrad-
© uate candidates taking courses in Early Childhood Education offered by the
.. Department of Psychology number eighty in the current year.. Many of them.are -
" teachers who have~SHOWJJ1nterestjin‘graduate work, It is apgarent’*thérngrQ,_
on the basis of numbers alone that Special Education and Early Childhood Educa-
tion can be deveioped, T S R e P R T

e In"thé,first three of the above programs, a tentativé sequence70f'cogr§§§1f7 ‘
- and a practicum have been worked out, In each case, the main emphasis is'on
- part-time study. ‘ : - & L




0 much cannot be made of the fect that Hindsor is a border city end { e

. therafore.vulnerable to incursions from the U.S.A. as has already been noted, e
There@is ‘another point to emphasize, however, Not only are Canadian students

forc *to a study of Amarican problems, many of which are not ace iluil,;-, e

i”~e‘amm?.mummu problems and :1ssues, wtnm nto the payn

nordinate tuftion feeswthat represent a personel financial drain’ a3 well

as a dollar drain from the country, It {s not an unreasonable essumption;that

Studont _rasources: should -have some bearing in: the consideretio ' fing.

= ~edu¢etion in the University. e :

‘admitted: it the present lack of doctorates held by the present
1372 serious drawback in developing a graduate program at. the
a8 .5_lthgggh by June 1974 it is enticipa egjtnat«tgo;will have

The y rej omment that the Windsor Fa
is a-long wa ' from offering gredgete degrees 1n:edut Nt DY
~ the ‘present- aculty of Graduate Studies it | os 3 _cadre of insf
. on staff.” These will be reinforced bg the hiring of six Ph,D,":

: areas already mentioned. These will,.e,acquired during the

S Beginning in September. 1973. the University is prepar g und
yithe category of special students, potential graduate students in education _ho
- may apply such courses to the 9raduete program when it nes been approved. i
~ -These courses would be° oy S e

| Sociology 514c Sociology of Education Systems , -
,'kSociology 615¢ - Soc1ology of Higher Education
Psychology 431 Introduction to Clinical. and Counselling Psychology
Psychology 450 - Psychological Assessment - i
Psychology 600 680 Introduction to Counselling and Introduction to
Evaluetion end Measurement.

 CPC:ajk | C.P,Crowley, Ph,D,,
SR . - Dean of Graduate Studies,
University of Windsor,
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YORK uunvanslrv"

4150 KEELE ITNIIT. .
DOWN!VIIW- ONTARIO. CANADA

wO?ﬂClO?THiDtAN s . o ',- April 6, 19731

'Profeeaor M. A, Preston,
‘Executive Vice-Chairman.
ACAP, -

Council of Ontario Universities.
102 Bloor St. W-. o

~ Toronto 181, Ontario.,

k';’péar Mel,

, ~ Though work in Education is only just beginning at York, so that
1t 18 too early for the University to have detailed plans, we welcome the

~ report of the ACAP consultants as it relates directly to our own Paculty

- of Education and take seriously the recommendations in parasraph D on
- pp. 63-64 which state

' We are satisfied that York has demonatretpd the potential to develc

~ somewhat unorthodox, but academically and professionally viable, g:
faculty of education, A commitment to innovation 1s combined with
realistically modest aspirations for growth,

1. It 18 recommended that York's propoeals be apprOVed and that i: b
encouraged to initiate the "new mode" of Master's progremmee which
‘hae proposed.

2. Specifically, it ie recommended that York be encouraged to devel
more fully its initial plans for the M.A.T. programme (in the fields
specified), for the M.Ed. in Special Education (in collaboration with
the Department of Psychology); and in Administration (in collabora Con
with the Faculty of Adminiatration). : c

We must point out, however, that York must not minimize the problem
‘involved ini (1) the building and melding of the diverse and multi.
digciplined staff which will be required .to make the plan work; and

- +(2) _the establishment and maintenance of the required R. & D. envir~
'ment. Both these taeks will be difficult. ’

g If the report of the consultante is. accepted. the Univereity will continu o
plan for its future graduate programmes in Education in the way specified i:
~paragraph D, 2 and in the University's own submisgion. Given the remarks neé
on p.64 and in the light of our own experience, it is possible that the ;
“ning may take a year longer than anticipated. It was hoped a small numbex
of students would be admitted in 1974: the long process of internal discu




Professor M.A, Preaton - April 6, 1973

and external a?preiaa1 may, however. make 1975 a more realistic starting date,
The Univereity's plane as stated in the "five-year plan" have been reviewed
‘carefully in the 1light of the consultants' report, We remain convinced

o “that  the University has the potential for creative and aociaily useful proé -

. M,Ed, ‘atudents projected for the Province 88 a whole seems high, perhaps e

¥ ' not by itself constitute a pressure system which will predispose us all to

£y “York recerves the ‘tight to modify 1te tesponse when ACAP 1teelf r

. grammes leading to an M,Ed. (in limited areas) and to an M, A.T. (1n selected
‘ teaching disciplines). , ,

: The ACAP consultants have accepted York 8 exporimental model as being
1nte11ectueily sound and adminietratively feasible, without of course detrec:ina '
from the different plans adopted by other Universities. The total number of

~alarmingly high. York hopes that this total projection of M,Ed, students ’oeé;

proceed in an uhadventurous; uncreative and inflexible wayiThe Univeraity;
would have serious reservations about the mere meee-ptoduction of u.Ed. ctu-
dents, We trust that nothing in the consultants' report will be read as
implying that ultimately a master' e degred w111 become a notmal or routine
quelification for teachers., ' N ok :

This is the University 8 reeponse to the: report offﬁhe“:GQP

'7;;;ﬁ\\:»:h‘
Mich

1 Collie,
. Dean.,g};fc;







- Procedure for Bducation Planning dAssegsment | R

A Tasks to be Performed by Diseiplire Grou§  ,

~AJl. Prepare 1ist of major divisions of study. and rese vch withi
- graduate work in’education.. Since this breakdown ‘to
considerable extent, determine tha fort of the plapning repot!
it718 °f~°°ﬂ81d6f€bie7im$6rtéh¢9:aﬂd*?illfb@fthﬁfﬁubiéﬁt*éf :
discussion with ACAP and with the consultants, :

A2, Suggest euitable consultante. This el

- of information on cUrrent, past and fubure progran
- described in paragraph B.1,

me

A, Roquest from professional groups. ¢

>r0f 1 groups, thei ents on extsting
: sraduate_prosrammes;in;eduéationfandahOW?sheyi he. - o

megt the

provipcial;needs,fo;ﬁeQcht;éhﬁgagfhﬁy]Qee he

A5, Examine and comment on the data on current and pa -strengths
and meet with the consultants and make gsuggestions to them on
problems and {ssues on which thetr advice seems especially .

A6, Both {n consultation with ACAP and egparately, consider the

- situation revealed by the tabulation of proposed future - S
programmes and consider whether future plans should be modified = .
or developed in detail, As a result of this step, individual -
universities may wish to revise the material described in B.l.d. -

" below, ‘ el L i

A.7. Possibly develop a tentative plan for development of established
. Oor 'new graduate work in education in Ontario, paying attention -~
to adequate coverage of the major divisions of the discipline.

A.8, Prepare'a flow chart for thé'qtﬁayQ ok |

A.9. Meet with the consultants ﬁrior to the publication of any repbrt.

Informatioh from Universitics

B.1, Each university is asked to submit a statement of the

university's current position in graduate studies in education
and the rationale for it, :




Eech university is aeked to eupply to ACAP (datee ehown below)
on the appropriate forun (eee paregraph A 3, ) the followingt

" a) for each of the major divisione determined ih etep A.l.‘,,

than one diviaion.“-\

B

 viz. special education, psychology of education, history .
of education, philosophy of education, sooiolagy of ediscas
‘tion, comparative and international education, couneellips
adninistration, curriculum development, educational =g
~ planning, adult and continuing educatien,: meaeurement
 evaluation, educational. technolOSY. computer epplioatio,
higher education. othar ;s“‘~- s , . -7

(1) ‘current list of a11 faculty members (for part~time
" memhers and persons with joint. eppointmente ghow the
fraction of time epent on education); 5 ;

‘(ii)- numbera of full-time and part-time faculty members
for each of the’ past five yeare; sl S

(111) for the current year. and the preceding five years.
 number of graduate students’ apeeializins in the
division and numbers of (1) mdc.er's and (2) doctoral
candidates, differentiating courde and theeie '
programmas; o

(iv)  if possible, dagreee awarded, by degree for each of o
;five years. : O : k‘-_'~

I

Under these three haadinga one individual may appear under more

b) “for each "facultx"

(1) 'Currlicula Vitarum of those faculty membera now
- engaged in’'graduate work in education or who!
university considers will be relevant for it
* future plans, showing inter alia.complet:
"1iats; research and consulting funding: A
five years when’ réleévant to h ,cademi.
‘numbers of students aupervised during

.‘_career e

(ii) resources of apace -a statementrindicatins the. £ac ,ty e;
view of the Adequacy of its space, and, in connection
with the future plans in (d) below. diecussing future

space provision; : b :

(111) description (qualitative and quantitative) of current
undergraduate activity in education; (B.Ed., Diploma :
. or Teaching Certificetion programmes). ; ,




'e‘(not broken down by divisions) ‘in previous five yeara,

. down numbers by

D=3 - .

)

(iv) other itens which cannot be allocated to the separate.
o divieions. such as computing facilitres, publication
facilitiea. special activities;
(v)  support from rolated departments and extent of
formalization of thaL support}

(vi) extent of major laboratory facilitiee and ecuipment;f

(vid) libraxy resources “and budget = OLC wi11 suggest
I Wimethod of reporting; o - o

” :(uiii)~ statement of current admission requirements for eachi,f‘fef
‘graduate programme with commenr : sy

'table of charecteristice of graduate students 1n’ the facultyﬁ°'

‘separately for M. Ed.y- M A., u A (r) Ed:Ds and. Ph n., breakii“

}f,(i)‘ff full-time and part~time' ‘ ; »
f”(ii) limmigration status (3 years if possible)

‘(iii)' province of most recent cmplovnent (for currcnt year&f
. only, for Toronto and Ottawa only); R e

(iv) ‘sources of finapcial support for full—time students |
" (for Ottawa and Toronto only, using categories"' -
auggestcd by these institutions); o :
(v) o time to ieach Ph.D, degree, i
(vi)  Ph.D. ABDs;
(vii) degrees awarded (number of each);
(vi11)’ 1Immediate post graduate employment of Ed.D. and Ph.D.'s

_ showing also hoy many returned to previous employer A
a(if possible). - ) | e

pioposed plans for the future, in as much dotail ag the
university can provide, including the proposed scheme for
supporting these plans, and accompanied by supporting arguments,
including consideration of the sources of graduate gtudents
-and an analysis of demand for graduates from the programmes.
Wherever possible, numerical data of the types requested in

(a) and (b) above should be included in future plans. As a
minimum of quantitative data, planned enrolment figurcs and
ataff size for five years should be given,

L4
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oG Consider the msterials prepared by ths discipline group an, the':

'3.3. The material 80 supplied will be collated by AOAP and transmitted'i'f

Preamblel The present position of graduate atudies in education in
- Ontario is different from the position of many other disciplines in

~ for graduate studies in education) recommended that a rationalized

. D.£t,>’> -

to the discipline group for action indicated in psragrapha
‘ASo,A6n’ aﬂd A07n P «

Buds ‘Apart from the material described in B.1, d. and to some extent

- generated at the department level, each interested university
will be requested to make an individual statement on ite plane
fox the development of education, in. particular the items of .
future commitment implied by item B.l.d, .. This- statement will
be made availsble to the discipline group.

Dates: B.2, &) ()3 b) (11), (111), (1v), W), (viii),d i "'ffff_jf
| ¢) (1) (11) (111), (Vii)! d) = June 1. e

~ B.2, a) (ii). (111), (1v); b)Y (i), (vi), (vii);
©e) (iv), v), (vi), (viii) - July 7 '

B4 ~ JUly 31o

Terms of Reference of Consultants

the province. Only three institutions presently offer graduate degree i
programmes in education, At least eight other universities have' i
expressed an interest in developing graduate studies in education. o i
An embargo was placed on the approval of funds for further programmes -
raduate studies in education early in'1971 when: the report of: the
CUA7CPUO Joint Subcommittee on Finance/Operating Grants for Teacher = .
Education Programs (and which recommended weights for operating formula;~f

plan for the development of this field be produ"ed. e

:auniversities and obtain othet dat ~

| x_example, employers of
'of graduate deg es, professional and learn

“the. campus ‘of each intores“ univeraity. y: ule.
«"appropriate officials at: the. Department o;~Education who sre é'z***
" -concerned with teacher certification, Reports of appraissl

consultants are privileged documents and are not-to be'made
available to ACAP consultants. Consultants shall consult with
the discipline group near the beginning of the work, during the
‘ work as they consider necessary, and immedietely before preparing_
r“nwtheir final report. -




 :5  C§2. Report on the adequacy of the pteeent,atate of ataduate woxk
. in"education in the provinte in “
ﬁhere_applicable, discussi g*the

“qcffenrolmenf*size an
d visions

g taduates ‘(larger
, fsupp1) for th“

' fProgtammes to.

,"_ d1sc1p11nary 8r
*should be involv

~ degrees and doctoral degrees of various"lnds; home‘teaearch~ 
”.oriented, some . 1n ndministration. Madiat ‘ ‘ o

Desitable diatribution amonggt the universities of reSpon~
sibility for programmes and for ‘specialties, including
‘consideration of the need for any increase or decrease in
the number of departments offeting doctotal work. N




D.

E.

D=6

d. Distribution of enrolment amongst the universities,
suggesting reasonable ranges 8 for each institution, for .
_each year,

e Desirnblo extent of invoIVement of professional associatione
in a continuing advisory role, either on a national or
provincial level,

f. Desirable extent 'of involvement with related disciplines,
particularly in Ph D, programmes., ‘

In all cases, it is important that the rationale for the
recommendations be clear; this is especially important for
items c¢. and d.

C.4. It is permissible for consultants to recommend appraisals of
individual existing programmes. Of course, any recommended
new programmes would need appraisal when they were
sufficiently developed to begin.

Appointment of Consultants o

The consultants shall include one person of wide academic experience
in Canada but in a different discipline. ;

Report of Consultants

The consultants submit a joint report to ACAP, Minority reports

are of course, possible. The reasoning leading to their recommenda-
tions should be given fully, in view of the subsequent treatment of
the report. The report is submitted for comment to the disciplire
«group and to each interested university.. There may be informal

or interim exchanges of views amongst the discipline group, the = .
universities, and ACAP. Any university which wishes to‘mgke a. formal
statement on the consultants' report shall submit it to' ACAP, Any
such report shall be ;ransmitted to the discipline -group. ' The

S discipline group shall submit its formal comments and/ot recommenda~ﬁj5~f“5?
~ tions to ACAP.  ACAP ‘considers the discipline group and university

statements along with the consultanta' report and transmits them to
COU with its recommenaations of the position COU should adopt.1‘ B
Copics of the material transmitted to COU will be supplied to 0CGS,

and to members of the discipline group and to the interested universities." -

The consultants' report 1s to be submitted by February 1, 1973.
The formal comments from a university are to be submitted to ACAP
by March 7, 1973 and the formal comments of the disciplina group
by March 31 1973, 1t is expected that cou will deal with the
report in May or June 1973.
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APPENDIX E

 DISCIPLINE GROUP MEMBERSHIP

Dean s; M. Irvine‘r
Professor P. D. McCormack

Professor G. L. Warlow (Harch-September 1972)
Professor H, W. Caldwell ’

Dean J. T. Angue - T
Dean J. H. Trueman .

Dr. C. D, MacNeil until January 16, 1973
Dean L, Desjarlais

*Dean V. S. Ready

Professor C. C. Pitt until December 31, 1971
Professor G. E. Flower

Dr. N. L. Nicholson

Professor R. S. Devereux until January 29, 1973

Dean A, S. Nease

Professor S. Eisen until May 19, 1972
Dean R. Overing .

% chairman of discipline,groap







"Academic Planning;

' ‘"counc11" or OCGS means the Ontario COuncil on Graduate Scudies;

", '"Committee of Preaidents" ox CPUO means the Committee of P__;identa of 1

.*'Univeraitics of Ontario;




";Membetship , : ‘ B

. (a) The Committee shall consist of at leaet seven membere of the professoriate
| in Ontario univeraitiee, some of whom shall: be membors of the Council.ee
”(b) AThe members of the Committee shall serve for such. periods of time as the
,Council may determine, and they shall be eelected in euch manner as may
'provide for reasonable balance both of ncademic disciplines end of univereitie

':(c)'“The membere of tha COmmittee shall be appointed as individuale. -

egicnaitman‘

‘4. The Chairman of the Conmittee shall be named by the Council. and he shall hQVe

one vote.

‘:nQuorum A .

;3:5. A majority of all members of the Committee ehall constitute e quorum.;
‘;ﬁfnnctions~

-6 The functions of the committee shall be , ; Co

(a) To advise OCGS on steps to be taken to implement effective provineial |

planning of graduvate development. . | |
(b) To promote the rationalization of graduate studies within the univereities; ;;
in cooperation with the discipline groups; o - ‘ ’}.'-ﬁ
(¢) To recommend, through 0CGS, to CPUO the carrying out of planning‘asseeemente;i
of disciplines or groups of diec;plinesland to reeommend_suitabie arrAnge,;g;
ments and procedures for each assessment;
(d) To supereiee the conduct of‘each planning assessment epptoved by‘CPUO; B
‘e)_.T9H:QSP°"d,t° requests by’CPUO to have a dieciplinefaeseeement conducted
by proposing suitable arrangements; - |
(f) To submit to CPUO the reports of the assessments togcther with any

recommendations which the conmittee wishes to make. A copy of the report

- shal) be sent to Council,



'fu;isdiction | ‘
" In order that the Committee may dischsrge the functions described in Section 6

"jbove. 4t shall be authorized el Ty |
;v(e) to request a university to proVide such informstion pertaining to graduate‘U

ﬁstudies as may enable the Committee to discharge its functions;

o W e R, A«a» e e € s ar e

t(b),ito request a discipline group to provide such information as may enable the

,Comnittee to discharge its functions; o . . "
o (cj"to receive reports from the uniVersities and from the diecipline greups,
- psnd to comment and communicate with the uniVersities and the discipline
. groups concerning such reports; |
(d)p’to convene a meeting of any discipline group for the purpose of discussing ?;

the development to dste, and proposals for the future development of

graduate etudies in the discipline concerned,
| (s) ~te send one or more representatives to a meeting of a discipline group at 7”7

fkthe invitation of the discipline group; S

(f) 'to make such suggestions to a discipline group as may be deemed appropristei
_"to the. functions of the Committee; | ’ "' |
jg),‘to supervise the conduct of planning assessments, snd to report thereon to-
iiif'the Committee of Presidents of Universities of Ontsrio; 4 |
,:Vi(ﬁz pgenexally to report and te make recommendations to the COJn011;
‘fafp(i)‘-to seck and receive advioe from eppropriate experts;
‘(j);fte employ consultants in connection with planning sssessments.;~-;

.Procedunes

}Thc pioceduro to be follosed by the Ccmmittee shnll be as approVed by the

VCOmmittoe ef Presidents of the University of Ontario.~i

a ¥

' Committce s function is solely advisory.~




ACAP DISCIPLINE GROUPS AND THEIR ROLES

'_“1. Es;gplishment of a Group

~

a. V¥hen it is considered desirable to activate planning of graduate work in some :
. discipline(s) or interdisciplinary area, COU, on the advice of 0CUS, will authorize

. tho establishment of an ACAP discipline group, if it wag not already approved and
_._included in the May, 1968 list, If it is already authorized, ACAP may decide to set.

b. The Executive Vice-Chairman of ACAP will then invite the executive head of each =
~  university (including Waterloo’ Lutheran University) either to nominate a member
* - of the discipline group or to indicate that his university has no plans for grad-
" uate study in this discipline in the next five yedrs or so. If a univexsity can
~ state no plans for future graduate work in the subject, but feels that a.watching

brief is desirable, it may appoint an observer to the growp, =~ -~ . . .

¢, Changes of a university's representative are to be notified by the gkecﬁciye‘head{_f

d. The group shall select its own chairman,

.2, Meetings | o e
‘é;i*Axdiscipline gfoup'may meet at the call of its chairmén~0r,1n‘a¢cord w1thfitgnbﬁﬁjfff
- arrangements. : NI Loaiian

b, A discipline group may be called to meet by the Executive Vicé-Chairman'é¢;1ngﬁ£6ffi

PR

'f 3.  Responsibilities

a. The group is to keep under reV1ew>the-plans for'§§3ﬁuaté‘w6rk in its discipline in
- Ontario, including new developments and trends in the discipline, and to make - = .
" roports to ACAP on a regular basis. ' : R

b, The group may make racommendétiohs to. ACAP in connection with graduate work in
- its discipline when it considers it appropriate. ‘ R

%c; ACAD will assist the group in obtaining information and data, as mutually agreed,f .

»d; ¥When COU has instructed ACAP to,cdnduct a planning aésessmént, the discipline
group will assist and advise ACAP in determining procedures and terms of reference,
will report as requested and will generally facilitate the assessment. '

" Approved by 0CGS March 22, 1973

g
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‘“31kUnivatoity of Alberta, Ptofoaaot and Chairman of th

- G-l -
HAROLD 8, BAKER

Born Lumsden, Saskatchewan, January 25, 1909

B.A. Univaroity of Toronto. 1932
M.A. University of Alberta, 1938
Ph.D. Columbia Univeroity, 1968

< Peacher and- superiutendont 1n- Albortt tchoolo. 1933«431 ; i i
, olon o

- -Bducation, 1947+62 : .

_University of Calgary, Dean of the racuity ot Edueutiou. 19¢

Staff member, Alberta Human Resources Raseatoh408gg’ 11, 19

" Weston rellow, Institute of Education. University o
British Council Commonwealth Interchange vieitor, Uni
h Studied education in Japan and U.s 8 R. ;

Univotaity of Albarta. Profelaor of Bdu’”ti

Principal Publicationst

k "The High School Bngliah Teucher: Con‘ ,

. and Role",: 1949. Ryerson Press -

: "Hords and Ideac' Books 1, 2 and 3. 1951-2-3. :
i"The Future and. Educations Alberta 1970?2005".

- Resources Counedil = g R
Also articlea in petiodicalo and chaptora n book

: Addresaay Paculty of Educotion.
: " University of Alberta,
2dmonton. Alberta. '




*1<i;Born London; Ensleno. April 6. 1902 .,,*'

'U'f‘B.A. University of Britieh COIumbie. 1930
- M.A. University of Toronto, 1931 fes

nPh.D¢\Univereity of Toronto, 1936 S e
D Queen's Universicy, Univereity of Toronto i
L McMaster.Univetsity,. Univ £ Wi

S Ly toba, “Eng] sh.-1937*46-;~~~
'*~‘Univereity of British' Columbia. Profeeeor of Enslieh. 1946-65.
Profeeaor 1965—;5 i {

Univeraity‘

,Pellow of the Royel Society of Cenade
- Lorne Plerce Medal, 1970 . . ‘
‘Member, Humanities Research Council of Cenede. varioua timea
Governor-ceneral'e kwards Committee. 1951-56 ..

: Principal Publicational o ‘ SR °A _,;i '<1,A EN ,i';f“’ '*

‘ ,“Deeper into the Foreet" (poetry). 1948. Moclellend—Stewett
- "Milton, Henneriem end Baroque (criticiem), 196 *Univereity of
" Toronto, Press S
"The Chequered Shade" (poetry), 1963. Mcclellend-Stewart
"Alexander Mackenzie and the Northwest", 1969, Faber
Aesociete Editor and Contributor to "Literery Hietory of Caneda" 1965

'Addtessa Department of English, n
RS University of British Columbie.
Vencouver. nritish 001umbie..




LA “‘sw‘

- “‘Born Saakatchewan. December 7. 1921 B

" B.A, University of British Coluubia. 1946 c
’t’-Ph D Univeraity of Chicago. 1959 ,-"

o 108657
‘ouﬂahtion Staft Aeaociate. _

réreachar and | rincipai Bri;ioh Columb a;schooi
QzUniversity-o 9Ehicago. 198760, Wik,

o 1957«59,¢_ssiat‘ tYProfeasor, 1959i R By
onniversity of: a, 65) ,asooiate;?rofaoaot. ?rotesaor and Head o

. ‘of Department: “Soconda:y \ . e :
i Vigiting Professor, Universit California. norkoly i19§3 -ig S
. Univeraity of Btitioh Columbia; 1965-68, ProfOQGOf ond Chlirnan Of e
" the Centre fof the Study.of Administration . o~-ﬁ L
‘ Director, Alberta:Human: Rescurées Research C uﬁcil. 1968~72 s ca
'~ Coordinator of Rosearch, Alberta Commission on Educational Planning 1969~72;“

A President, L w. Downey Re!carch Associates Ltd.. 1972~ (e S

‘"‘fQueen 8 Coronation Hbdal 1953 L e ;
;}}fSeverai conaultancias on educational planning. admiuiatration andopoiiey
’5 ;Ptincipal PublicatiOnss e ol

»V*;i"rhe Task of - Public Bducation" 1960. Ohicago & Hidweat Adui Latratio
 "Leadership Training for Educational Adminiattatora" (wi h
71961, University of Alberta - -
© "The Sacondary ‘Phase of Bducation" 1965, Blai 011 Pubi shin
' "The Small High School", 1965, The Alberta Schoolfrtuoteog AsQooiation
~~"A1bert:11971t roward a8 8ocia1 Audit" 1972, Human Rasources ch.
7 “Coune s o
. Algo editor of several compilations and authot ot articloe‘iu pttiodicolo .?gj
- and chapters in booka oL , , o N

o Addrgas: L. w. Downey Research Aasociates Ltd.,v‘*
' Ste. -1001-1040 ‘116 Street,

Edmonton;, Alberta. ‘
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ADV[SORY COMMITTEE ON ACADBMIC PLANNING
Ontario Council on Graduate Studles

Brofetsor M, A. Prcston o "COUNCIL OF ONTARIO umvaksl’,flssr’f
‘Executive Vice-Chalrman - f_ ‘ . }gf 68 o%r S(regt West, ‘l‘oronto lsl.On arloﬂ_

_Po:tal code: uss 1H8 ‘w .i =

Ootober 23, 1973,

“Deana of Gtaduate Studies at carleton. Guelph, chaater, Ottawa,
'“Quaen 6, Totonto, Hostern Ontatio. Windsdr and York

Dean C. Plint, Brock
Dr, 8. "alk‘rg Lm‘l“d

| Members of the Edu'ation Diacipline Group
© FROM: : .M. A Prestot_-""‘ ' ' , _‘
- subagor: mmomxms ™ om\num HORK. I muurzou

:,““‘1'.,. N

",‘M: 1ta neeting on. Oetobct 16, c 0.V, ucyepted the A.G,A P, recmudat:lon tha].g,

- further advice be aought from univeruties and the Discipline. Gtoup' oti_the. m:
of future enrolments in usters ptosrms 1n Education.‘-‘»'l‘hi ‘

a‘a a utter of urgoncy. T R

N



< Octoﬁgr 23, 1973

%J,, 'and it may well be that a flexible appxoach 1s ueeded, basins 1mmediate actions “»«gw
.+ on the agsumption of a aubatantially amaller number. but keeping the poaition _——_—
 ,;tQ;undot annuai review. S ‘ G e

- 0,0.U, did not have time at the meeting to discuse Recommendationa c8.
018, - It mdy be useful to clarify the view of the. situatio‘mat Brock
- and Windsor; which ACAP predented to the C,0. A moetin‘ 1

,1nititutions have & substantial way:to'g; in.

~taoilities-needed for -masterg!: ‘ :

“unld hey will redch tha necassex a d &

How ver 1f. one:or more do 80, th guiding principlc it

9 18 resson A.C,A.P, shovs a unallotted Inrol,

or 8o of a programme. The number Teasot
:v,but amcnduent of(th; number

Bro‘ﬂ)g Ttent v »
N Wagner, Wilfrid Laurier
7 L. Watt, Waterloo

: w. Watson, Laurentian




fﬁdviecry Oomittee on Acada:\io Pla.nning
its 10 Graduats Work' ‘“’cion

o) ﬂut the mﬂvexsities andtba Disoipline Gr p make veports on the .
 desirable and likely ‘distributions of master's en olrent amongst the

- wiversities in 1976-7 asspning that the total pzovimialenroh t
(Decenber 1 oomt) will be (a) 3200, (b) 3500 and (o) "*«'3890 o

Item (a)-m:ohrentasofbecenberl, 1973 e AL R e
7o date, the officlal responses from the miversities have not been,
moeived Hov:ever,atameet.ingoftmbiscipime“”‘ rerber. 261
repcresentativea Of the varigus uni; iitles concerne




the field are able to give graduate co’u'ré& only. It is of t.he utmost
importance that these courses be reqularized into approved pmgrmns at the
“earliest poesibls time,

|eimE, | students |F.T

57
43

'me Discipline Group has approad1ed the Ministxy of Education for ity
‘information on future certification and other reqiirements which. may Anfluence
the nurber of teachers seeking masterls degrees. While no clear-cut. statemente
seen possible at the mommt, it would appear that no specific noves are currently
contenplated to dmange the present situation and prospects, thouqh Ministry
officials express the view that the zequiremant for the Supexvisory Ofﬂcer'
Certificate may eventually include a mter-s deéree v.hich 18 ot required at

; the mnent. s

S E






~ for vp-to-date projections of enrolment as of Decenber 1, 1976, !

~Quite frankly, we strongly resist the attempt to apportion scmo arbitrary

, provinoial total among institutions, given the largs nurber of unknowns in
~ this situation, Planning figures may all too easily become quotas, to the

disadvantage not only of the Province as a whole, but also of individual '
jtmiversitios within the provincial aystem | :

The Diaoipline Group asked each university rﬁpresented in the o

" dmoffloial flgures, in that they came throuch ‘menbers of the Msoipum‘ | Y
 Group, rather tham'offioially from the uiversities concerned, They are
"j’sumnrized in Table II. It should be noted that the untvereitiea ar»e put into
4 wo groupes thosawhidm have- progrm*in operation noworwhi&“have been
.swoessfully appraised, and those with pmqrams st.ill to be begun»o - 8 :

i faculty resources énd‘potentialwi‘th ’expres d needs" fron the tleld, =
?therefore recamervi that: | e i ‘

Py

e (@) ‘these projections be taur.en as a nealistic overall taxget
S ‘for plaming graduate studiee ln Educatiom |

b apecific quotas be plaoed on individual institutions:
a_nd

(c}. the Discipline Group be d«.axged with mak.ing an annual
. review of pmjectiw.s and enrolment to assess growth,
trends within the field. 2
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'I‘ABI.EII

mmlments Universities in Graduate Prgrm
uca on as of m I, I§76ﬁ

il

Universities mrrently 0ffering Proqra:rs or with ngrams Successfully App;:aised o

" Doctoral Programs Ph.D, .D.) ‘ Masters : ’
st F.I. PUT students 'F 'I‘.E.
239 1908 2147; | f’Sll?:l‘-;{'
S 30 w0 dw
99 S 1130 o :;,,;i,.,;;‘f_f:‘v ,
B % e %

550 s 20
3123 3570",!% 48

. . FJ. PJT. Students  F.T. oF.

 U.of T./0ISE 202 212 504 356
Ottava 50 60 16 68
ity 0 ] =

iiVJestern mtario




_,_‘arbitrarily-selected eystem-wide total would be. g

We firmly believe that. whatever

- tigwe or figures may be adopted for rough plaming purposes; annval review in the

-+ light of events wi11 be vitally important.

It is furﬂxer noted that each of the :

13200, 3500 and 3800 totals falls below not only the original recam-endations of

" the consultants to the Education Planning Assessment, but also “far beiow the reoent
o ’est.u-nates for school people alone from the Minietry of Education. o

, ‘Given those serious reservatione and cautims, and always allaving for what
"~ we are convinced may be considerable variation, we have worked out a possible ‘ '
distribution at the 3200, 3500 and 3800 levels, as indicated in 'I‘able III.

TABI.E III

, Imsxiole Distribution of f Master! s Enrolment in Education as of De anber 1 1976, .

Assmﬂng ’Ibtal Provincial Enrolmeni: of 3200, 3500, aner 3300

ams or with Programs Suooessful l Agpraised

i UniverSJ.ties Current_lj Offermg

U Of T /OISE

'Ibeal Enrolment of 3200

Total Ehrolment of 3.;00

honts

_ stRdants

'Ibtal Em;oln'ent of 380'

s%gatg%ts

- 1860
700
- 200

50
50

50

1950

750

o230,
105

2000
800

280
2

6

Universities Planning Programs or with Program Not Yet Appraised

ol e
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Finally, the Discipline. Group regrets that it was not able to meet the
requested deadline- of Decenber 1 for submission of this report. The issues

. involved are complex, -farwreaching, and of vital importance to this Province

and to the several universities aeeking to serve the Province through graduate
~ studies in Education.

- Vemon S, Ready, Chaiman, for'
‘thequcation DisoiplineGrmxp
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omce olthe Mlnlstry of | 416/985-2605 Mowat Block
 Education - . . ouensPak
‘ : Toronto ontarlo
M7AIL2

Depu!y Minister -

R H‘T'J.U'i' SR AR X

po—
] ‘“‘
3

November 28, 1973;

Dear Dr., Preston:

When we met in your office on NOVembet 6 to discuss

. graduate work in education, you requested the Ministry,of Education to

provide A.C.,A.P, with (a) an estimate of the number of teachers who

would 1ikely undertake masters' degrees in education if the opportunity B
to do so were offered by certain faculties of education and some universi~

ties that do not presently have a program in teacher education, and (b)

information on future certification and other requirements: which night
influence the number of teachers aeeking maaters' degreea.

: A memorandum has been sent to the ten Regional Direc-'f_
tors liating the universities that may be offering graduate programs in

_education and requesting their estimates of the number of teachers who

night undertake graduate programs in 1976-77 and 1979~80.K The results

ic;°f our survey will ot 1ike1y be available until the. middle of Decemberf

Ministry officials have diecuesed utute certification

~ and othervrequitements which. might influence ‘the number of teachers seek-
, ;ing masters‘ degrees and haVe indicated that the graduate wcrk pxes itiy

" cates, It is possib]e. however, that the requirement ‘for th"Sunervisory~
 Officer's’ Certificate may eventually include both a principal'e certifi~

;: cate and a maeter 's degree.y If this change uere to be‘implemented. it




H-11

, I hope that this information will brove useful to
your Committee. ~

¢’

Yours sincerely,

go E. st‘w&rt, e
Deputy Minister of Education.

B Dr. M, A. Preaton. g . .
. Executive Vice-Chairmen, - L
",; ;vAdv1sory COmmittee,on Academic Planning.,- G




cootthe ~ Ministry of y R 416/965.2605 M°Wa‘9‘°°“
oputy Minister Education R ' OueensPark
[EE _*oronto Ontarlor L

3 M?A 1[.2

December 20, 1973,

Dear Dr. Preston:

' : ‘As indicated in my letter of November 28,
1973, a memorandum was gent to the ten Regional Directors
of Education requesting their estimates of the number. of-
- teachers who might undertake masters programs
-',and 1979~80._ £.my 1

R w '~v,d'I hope that this |
fﬁvalue to your\Committee._:;%wrt,
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i s ..Omaro
Office of the Ministry of 416/965-2605 Mowat Block
Deputy Minister Education ‘ ‘ ; Queen’s Park
» ' Toronto Ontarlo

M7A 112

MEMORANDUM TO:  REGIONAL DIRECTORS OF EDUCATION
L 'RE1 . GRADUATE STUDIES IN EDUCATION

The Advisory Committee on Academic Planning
(A.C.A. P ) Ontario Council on Graduate Studies, has recent-
- 1y presented a report on Education Planning Assessment,to the
Council of Ontario Universities, This report makes a number -
of recommendations concerning future developments in graduate
"programa in’ education in Ontario. The. universities specificaliy
‘recommended to offer M,Ed. programs gre the following: Brock,
Guelph, Lakehead, Ottawa, Queen 8y Toronto, Western, Windeor o
: and York._,~»‘ s o : E '
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‘ admiesion to mastere' programs, would you submit an estimate oi; o
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BSTIHAIES OF REGIONAL DIRECTORS RE DISTRIBUTION oF TEACHBRS ENROLLED
IN HASTERS' PROGRAHS 1976~77; 1979-80
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