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Over the past several years teachers have been inundated with literature
related to the ramifications of their expectations upon pupils' academic
performance. It is known that without clear evidence as to learning ability,
teachers tend to assign pupils to ability groupings on the basis of those
aspects of pupils' behavior which are observable. Some of these behaviors
are favored, hence such pupils are placed in a high ability group; this, in
turn, fosters high reading achievement due to the kind of learning oppor-
tunities offered to that group. 1In contrast, pupils with non-preferred
individual differences are placed in low ability reading groups, eliciting
different teaching behaviors, some of which are considered to be detrimental
to learning. In most instances, the literature deals with evidence that such
a direct and positive relationship exists, with little time or space devoted
to showing teachers how to improve academic performance through a change in
their expectations.

The key issue, then, is not the teacher noting individual differences,
but the kind of attention given to such differences and the way in which this
attention is received by the pupil. It is conceivable that there is a dis~
parity between the teacher's intent and the pupil's perception, and that
teaching behavior would be modified if the teacher became aware of the
pupil's perception and reception of certain teaching acts. Further, it is
possible that upon learning more about the pupil in social interactions, rather
than in only the formal teacher-learning situations, the teacher may become
more sensitive to the ways the pupil perceives and receives teaching behaviors.

This issue became the focal point of a project conducted in a large urban
center for one school year. Involved in this project were six primary class-

room teachers and an instructor in reading from a faculty of education. As
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a consequence of working with some 370 pupils ranging from Kindergarten to
grade III, the teachers developed two forms of a teacher's inventory of a
pupil's self-concept (TIPS) which are now being used in many classrooms
across the province.

A description of this project and the two forms of TIPS will be pres-—
ented first. The results of the project will follow, including such topics’
as: problems in administering the inventory along with strategies to over-
come these problems, and benefits for teachers and pupils from using the
inventory. Because the benefits outnumbered the problems, the teachers
identified certain instructional procedures which helped those pupils
indicating poor self-concepts; these will be offered with classroom
implications.

Project

The sequence of events began with a meeting of the superinteﬁdent, the
primary supervisors of the school district, and the universitxlinstructor;
discussions centered on teacher expectations and accompanying self-fulfilling
prophecy. Following this meeting, a call was made for primary teachers
interested in working on a project dealing with teacher expectations. The
call was directed to this group because of the expressed need to focus on
primary children who are first to feel the effects of such expectations.
From the list of volunteers, six experienced classroom teachers, repres-
enting all primary levels were selected, and a half-day meeting in June was
set with the University instructor. The cycle of teacher expectations and
self-fulfilling prophecy, and its related literature were discussed and the
group agreed that the aim of the project should be at breaking the cycle.

Further discussions led to a decision that more knowledge of hcw the learner
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perceives himself in relation to the total school environment should be
the focus. Various ways in which this information could be gleaned were
examined, narrowing the choice to a self-concept inventory. It should be
noted that the entire group had reservations in using an inventory because of
certain inherent problems (e.g. answers given to please the teacher or to
"look good'"); however, since all other awvenues seemed less viable, the
inventory was selected. This was the primary objecéive but, as will be
shown, the project produced other useful results.

During the summer months, all available self-concept inventories were
examined; common items were selected and paraphrased into language aimed
at the primary child. During an all-day meeting in October, the group
studied these items; some items were kept, others were discarded and many
were modified, resulting in an inventory of some 70 items.

Following the first administration of the inventory, the group met
in December to examine the suitability and phrasing of each item; as a
consequence, two inventories had to be created: one for the younger primary
child and the other for the more mature. The second administration was held
in January. Along with the two variations of TIPS, a score sheet and a set
of instructions for administering were developed. During the March meeting,
the inventories were re-examined and necessary changes made. Since teachers
were beginning to modify certain teaching behaviors based on specific findings
from the use of TIPS, a part of the meeting was devoted to sharing and dis-
cussing these. Third administration took place in April with the teachers
meeting thé following month; final revisions to the instrument wers made and

each teacher presented a personal critique of the entire project.

(PRESENTATION OF THE TWO FORMS OF TIPS)
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Results

The major result was the development of the inventory but the side
effects were more beneficial 1if not more important.

As with all inventories, there were problems in using TIPS; however
the teachers noted that each of these problems could, in fact, become an
advantage when sﬁudied within the total learning situation:

(1) Yo matter how carefully the items were worded, explanations
were required for certain children. On the other hand, an explanation
did lead to insights into how pupils perceive a given statement and
revealed information related to czertain responses. This caused an in-
depth examination of teacher's verbal instructions.

(2) Some children tended to give responses which they thought would
meet the teacher's approval. This problem was met by asking, 'Why is
this pupil trying to please me?" producing reflections upon teaching
behaviors. This approach was also use§ in situations where pupils tended
to copy from one another.

(3) Time in administering was a major concern. However, the teacher
insisted that they, not teacher aides, or supervisory or resource personnel
must administer the inventory‘because in the responses made, in the attitudes
demonstrated, and in the questions asked duriné'the administration, much
information was obtained about the inaividual child. This information gave
the classroom teacher a more complete picture of the pupil in the totcl
school situation.

Despite the time required to overcome these problems, all teachers
agreed that the benefits outweighed the disadvantages: (1) individual
strengths and weaknesses, fears and desires were being revealed; (2) certain
pupils who appeared confident and self-assured were, in fact, harboring

fears and insecurities related to their school work; (2) pupils having poor
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peer relationships outside of the formal school activities were being
uncovered; and (4) most important, individualization was facilitated
because the teacher was now able to relate to individual pupils with
better understanding and deeper empathy.

The benefits were not all from the teacher's point.of view; pupils
appeared to benefit as well. Some children began to look at themselves
more objectively, while others began to relate to their classmates with
more concern and reasoning. Further, pupil analysis of the items in the
inventory became more critical with each administration; such analysis
was regarded by the teachers as a healthy sign of growing maturity in
accepting one's self. (This also was an arguﬁent for administering TIPS
more than once during the school year.)

Because the benefits began to show up early in the project, the
teachers decided that those teaching behaviors undertaken to help pupils
with poor self-concepts should be recorded and compared at subsequent
meetings. Further, since all communication skills are so tigétly inter-
woven with all learning activities, it was agreed that no differentiation
would be made between those behaviors aimed at improving one communication
skill from those aimed for improvement in other skill areas. The list of
instructional procedures in its final form appeared as follows:

1. Teachers should work individually with the pupil for at least a few
minutes each day.

2. Unless the pupil indicates he wants to read with the group, he should
be allowed to read alone to the teacher. He also corrects his reading
assignments with the teacher, remaining otherwise with the group in all
reading activities.

3. Teacher should model for the group acceptance of individual idiosyn-

cracies (e.g., ignoring nervous tics, overlooking odd habits, etc.)
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4, Iﬁ the evaluation of assignments, the focus should be on the pupil's
productiou and not on the pupil as a person: by working on the errors
and then by indicating concretely (e.g., token, correct signs, narrative
comments, etc.) that the assignment is complete and correct. In all cases
the emphasis should be on the positive aspects of the pupil's efforts in
doingltﬁe assignment.
5. Emphasis in all activities should be on the concept that there is no
shame in making mistakes.
6. 1In the development of assignments, the guideline should on the pupil's

abilities at that point in time. It may require:

(a) reducing the amount of items;
(b) setting time limits with the pupil himself;
(c¢) phrasing questions more simply and directly in both
written and oral assignments;
@ developing tasks more appropriate to his psychomotor,
linguistic, or interest level;
(e) setting options as an incentive in doing more than the
basic minimum (e.g., "You may do more than the five
questions, if you wish").
7. To widen the social contacts, "team" or 'buddy" system should be devised
and used frequently in informal activities (e.g., art, games). Initially,
the team should consist of two who appear to relate well with each other.
8. Rewards should be given very often, especially in terms of positions
of responsibility (e.g., being a leader, secretary, etc.). Praise for
effort should be emphasized by the teacher and encouraged from the peer

group.
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9. The entire class should verbalize frequently and in their own dialects.
Depending on the moment, explanations, discussions, open and informal
activities should be encouraged, fof they appear to be conducive in devel-
oping self-confidence in talking with one's peers. (Discussions often
reveal that the confident child is in agreement with one with a poorer
self—iﬁage.)
10. " In certain instances, teacher should show affection for the children}
physical contacts deliberately made (e.g., hugging, cuddling) and pupils
allowed to show their affection for the teacher (e.g., sitting on teacher’s
knee, holding her hand, etc.),
11. In some cases, discussioné with parents need to be initiated to help
the child improve his iﬁage as a learner. :
12. Play-acting should be éncouraged; it helps the child's self-image in
relation to peer approval, In certain cases, teacher should model audience
approval of performance.
13. Individual guidelines or rules for acceptable social behavior need to
be provided for special children; these rules need to be fair but firm.

Though the project officially terminated with the development and

report of TIPS with its related materials in June, 1973, many classroom

_ teachers who observed the project are using the materials along with the

)

services of those teachers who were originally involved in its development.
Other teachers taking graduate courses in elementary reading have been

using it with considerable satisfaction. Finally, due to the publicity

xelated to the benefits of both the instrument aud the project, a large

guburban school district is piloting the two forms of the inventory and
is also involved in developing a similar inventory at the intermediate

level, assisted by two instructors from the faculty of educationm.
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Implications for Classroom Use

The Teacher's Inventory of a Pupil's Self-Concept (TIPS} is not a
unique instrument; many.such inventories are available and widely used.
However, this inventory is unique in having been created and field-tested
by practising classroom teachers, and in teachers' reports that changes
in teaching behaviors benefiting individual pupils arise from its use.
Using TIPS convinced those teachers that the vicious cycle of teacher-
expectations-—self~fulfilling prophecy can be broken, allowing for more
individqalization and better teacher-pupil relations.

Perhaps the most important feature of this project was the process
of developing the instrument. The teachers were able to address them-
selves to certain objectives in the light of rheir own needs and to follow
through in achieving these objectives. This ﬁrocess demonstrated to them
the usefulness of becoming involved as a group of teachers in educatiocmnal
development directed toward their particular needs; the professional
thinking of those concefned was stiﬁulated by this kind of 'research'.

The inventory is not fool-proof nor is it free from thdse inherent
problems related to a self-concept inventory; as with any such instrument,
it is as good as the professional competence in administering and inter-
preting it. However, a primary teacher wishing to use it can be assured
that TIPS has direct classroom application and can benefit the pupil in
her charge. As one teacher put it:

."This inventory makes you sit down and look at the child

... Wwe teachers are not perfect; we need to be reminded
that they (the pupils) are individuals."
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DIRECTIONS FOR ADMINISTERING THE TEST

Choose a day when the pupils are alert and eager.
8
Approach the administering of the test as a "game".

Read questions aloud to the pupils.

If pupils are very young or have difficulty in following
directions, administer the test individually or in a
small group (maximum 5),

. If the pupils' attention span is very short, the test

may be administered in several parts.

Should an item require explanation as to its meaning for
a particular group, teacher should feel free to do so.
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O e S et (o] Rt} Wt G NS G et oS Pt At S WY G Wi i TR et Gt Gt} RO Gren et Gy S Pl G Gt} e . NS Gue— A G S S G Genet Bt St Smanry G {— e

4. My friends make fun of me Yes NG
U7. Vhen there is no school, 1 Yes  No
have a loT of fun. - '

Ug8. I work in scnoc! becauce | |
cm ofraid the Teccher will Yes Mo

G P S Pt e S At Gt Gt PRt Gt Gt gt ot it G Grit e o G} G e Petrh St an ity P B G A S e G B G VTS RS G Gy Gk Stinp Pt St Gl Pt - ——

4o . 1 like To fell jokes.  Yes o




o | | - 9 -
50. If people Tecse me, I - Yes No
| walk away and leave Them. | |

* ——— - " S Gt G . G D Sy B G (s G S Gt S Gt it et S A Pt P G Gt PAE G et P (sl S G WA D S G-t Gae G

51, Vinen my schnool work is | Yes . No
~wpong, [ cdre. ,
52. ‘ien children tcke my things Yes - No
I snout aT Them. |
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DIRECTIONS FOR ADMINISTERING THE TEST

Choose a day when the pupils are alert and eager.
Approach the administering of the test as a '"game'.
Read questions aloud to the pupils.

If pupils are very young or have difficﬁlty in following
directions, administer the test individually or in a
small group (maximum 5).

If the pupils' attention span is very short, the test
may be administered in several parts.

Should an item require explanation as to its meaning for
a particular group, teacher should feel free to do so.



NAME:

(CODE: UNSHADED =

POSITIVE)

YES YES

] YES

Makes things well

NO

Draws well

Likes one's hair

C///” 7
AR

34
A

I;' v,

?///./%,/. |

i

i

Likes school

W

Science - interesting

/8

T,
7

7,

Likes to be by himself

W

7

_J/-// 4 {
TS

W

7

|

7
44‘

)
I//Z

I

H
1

Finishes work guickest

W/

s

70

7

Wi

Arithmetic - likes

iz

i

Teacher's questions - likegp

LA

; /

i

K
A

5
i

-

O\oc.:o“s:xmmbkywr—a

People's help - likes

PR ——— 1
A
s

TU

-

T

T

e
i

;/ ;/ ! ‘///: oy
'_4'_/_//2 f/{.’/ /: ;

ju—
w

Likes self

e

)

ju-
(2}

Reading - easy

s

il

/1,
1k 7/5%/

1

]
i
4

11. Chews pencil 1 ;22&22;%2& 5 ' S
12. Play - likes being leader ?éﬁéﬁ?Z/“ ;gﬁzgzyyf‘ b&%%é%%&?yf :
13. Sure of self - ////f | {///////7//?
14. School work - tries harder QZZZQ?}@ 4§7Jlé7f§ ! // //ﬁﬁl

o
3
IS

S,

17. Teacher's questions-afraid ﬁ?%&ﬁ%&%& EZ&QZA60%7 !
18. Plays with friends - likes e R !
19. Finish jobs - likes L / /[/ - Y
T
21. leadership 245?2?% Z%ZQZ%Z? ﬂ@;fl;"

I

22. Finish work - slowesf ZZZ%Z%ZZZ _ : TS j . )
23. Tolerates use of things » ?§ﬁ446§? (AZZQZZZE %ﬂQZ0ZZQZZ£‘
r !

Iy
I~
.

Reading - finds hard

NS
w

Games - picked last

Ul

-/ //
Wi

WYL

’

i

T

w

W

;
S ]
_—

!

I

26. Makes friends easily (I 2

27. Works - fear of teacher ﬁ?%%%%é%?_, %ZZOQW%ZZZ?WN‘V*M

28. Doing - independence Z4%370f§ . 346&22?;
ANy IS W, 14, '

29. Cries to get own way /Q£7ﬁfZ%z. §4A00%¢640¢

3. fﬁghts

w
-

Hard to finish

i

E
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NAME ; YES NO # YES NO YES l NO

/R /R

—,

7 1,

3%. Quick to anger ' 7//4’////// ,7/4,//:/!’4/@ ////Z//,/A///[I/Z‘

e
s

35. Likes to finish 4/////////' :/]//z{///[///:f //////r/(//%/f‘
/1)

36. Talks to adults 7////// /://' ,/’7//’//67///////§ 7///./.’/’7

37. Good news -~ excited 7////]/7/{, }5//27/%%;///‘:; //7/71-/////]—/;//;
: t —

38, Likes cheating W// %y/i”ﬂm //////////

39 . vork in sewool — uikes |V /i
T T

40, Loces game - cries

410 Meets new people - afraid rfé‘/{é’/&/{//% gy
/ // / .

4

i) S
42, Makes noise ~ likes / /7// , /[//////I//ﬁ !// /i
/ /{ I 111

44. Ridiculed when playing //////,47

i

/I
43. Loses game - fights /,2’////% f/f/////// |

45, Teased - angry, shouts ///////////

£6. Things taken - fights f7/§///////

47. Ridiculed 7//////,’//// /.T ////[ i 77777
i
49. TFear of teacher - works /’f/’////,/// ‘//////////7‘ !
/
i/

il
48. Occupied cutside school /////7//// y/////—zm ;/777]
, 76f;

i
. elling jokes 7/////{'?/'“ ,//////////l //
50. Telling j s H/H 10117/ S 1V
51. Teased -~ walks away %///{7//1 ,/////%//_, '{//
52. School work wrong - cares : K/J/i//[///ﬂ‘ /,/:// ///;Ij /]/T /_,/
AR TROLI /] /"A,'f';/‘/

7
W
53. No school- something to do AL /‘-

e oA ) .

56.. Lots of. friends ///////////;jﬁ ;{7//7/7/7/7/,¢J JZ&/;//;/////
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WHO AM I7
l. 1 am good at mcking things. Yes
| No
2. 1 drow quite well. Yes
No

A G, SR WA S VS T I Wt St G . Gt Gt Ul W Wt} ) GO et A S kot G Gt G SO AT G} G Bt sl G Gt G Wl G W i i

The way i7 is. Yes
No

4, 1 like school. Yes
No

5. 1 find Science inferesting. Yes
- No

6. 1 like To play alone, Yes
| No

. e G St G A S B G e G, bt GTt P S Gt S P o PO Pt St P Bt Pt Gy H— St e Gt Gt S G G B B T oy e

7. 1 Tinisn my wvork fasier Thon |
oThers. | Yes



..2'..

8. I like AritThmeTic. . Yes
(MathemaTics) | No
9. lihen a teacher asks me «
question in school, T like
to answer. | Yes
No
0. I like people fto help me. Yes
No
ll. 1 chew my pencil. Yes
- No.
12, VYhnen T play with my friends,
I like being a leader. - Yes
Mo
15. I am sure of myself. Yes
No
Q



R
N
.

4. Vihen my school work is
~wrong, I Teel I must Try Yes
harder. No

St Bt P et Wt D Pt B G it sy W s G U Wit (ot Gt i} Gt D DOt} et G S Bt Sl A B Gt G G G Gt} G o Sttt

Yes
| No
|6. Recading is easy Tor me. Yes
| No
|7. ‘Yihen a teacher asks me ¢
cuection in scnocl, 1 cm
arrdaid 7o cnsver. - Yes
k Mo
18 I like fto play games with ny
friencs., Yes
No

— T—— B S . S Gt b n marost B S G e AT Gtin G ot g St B S Gt e o SO By . S St a8 Pt et G S Seup —ah St S vy
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9. Once I start a job, I like to
Tinish ifT. ~ Yes
No
20, 1 like to be rude to people.Yes
No
2l ., ‘then I play with my friends,
I am a gooc lecader, Yes
<
No
22. 1 Tinish my work slover Than
oThers. “Yes
No
25. 1 let children play with my
Things. | Yes
" o
24 I ©ind iT haerd To recd Yes
No



—5 L]

25, In games, I'm picked last. VYes

No
26. 1 make friends easily. Yes
MNo
27. 1 work in schocl because I an
afrcid. The Teccher will noft
| ike me. - Yes
No

e et St e Ao et ot P S S oA 20t G S St et Mt e Bt it st e B4t Gt et e et e S Bt St e S ot oeett e v s

No
0. 1 cef info a loT of fights Yes
at school. ~ No

S Gt G S . Bt Bt e oy et e bt BIRY G 4 e ar® At St Frew # S Etn ety Simem ¥ TS sima e Smme pumg

— s s s o S S P

3

*'E C

Full Tt Provided by ERIC.



" 31l. Cnce I start a job, I find i

hard to Tinish. Yes
No
322. ‘hen children Take my things,
1 cry. Yes:
| | No

Bt B S D B B A Bant Sy i B P B e At G Gy St Pt § e Gt G Srma—t e S S —— G ST Sty G et (i G e BV o St

33, Ylnhen I play with my friends,

I.am ¢ cood leader, -~ Yes
No

gu., 1 geT mcd quickly., . ~Yes.
- Mo

s G Gy e e ) Sy Bl Ot i T S S G oy s e Py M Sy P S St Mt st Mot i Bty Garoth Gt e St i i} i, § S vt e Wepemt

35. {nce [ hove started o job, 1

teel like finishing if..
B Yes
Mo
36 I like 7o Tclk 70 bic pecnle,
~ Yes
. o No
Q . .
BRI e -
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57. 'hen I near coocC news, I gef

excited. ~ Yes
| No
38. I like 7o cneat. | - Yes
' | o
et e e e e e e ——
29, 1 like 70 work in school. Yes
No

B S e G P s Pt S et P Sy e, WP op it G o Gt B G S e iy Wl gt Pepe At S Beaamy S S—r W G P Mg S fed et S

A s i, ot g T s e e a0 Gy A Bt et Gl e PN TS e Gt et Wt G et Bt et % 4 e et A Gt P e Se® S et

Ui, When I meet new peopnle, I feel
afraid To speak To Thnen, Yes
| No
42. 1 like to mcke noise in the
class, | Yes
| Mo

Full Tt Provided by ERIC.
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U3, 1f I do not win the game, I

fignt. Yes
No

Uy, ihen 1 plcy viTh other children,
they make fun ci me. - Yes

Cmr St e g — e G P B, — —— Gt G Sl S, ot Gt odmnp Gms Gt S PSPt Bty oty Mo Sl B WU fomaeet e I

U5, IT people Tease me, I ceT

ancry and shout. Yes
No
Ue. lVinen children -take my Things,
I fight with Tn.m. Yes
No
47. OCthers maoke fun of me. Yes
| No
ug. ‘Yihen There is no school, T
know what to do. fes
No

Aruitoxt provided by Eic:



- 9 -

4e. I wvori in schocel fectuze |
cn cfroid Tne Teacher vill
nunieit me. Yes
No
50. I like 7o tell jokes Yes

P P . et M — — — et G et S e S Yk (e B B Gk D S hramiy (Y Gt PP G Gy G Wttt Brmeett S Wise it Gt QU Svovt. amoet

51. IT neople Tecse me, I welk away
anc leave Them. Yes
NO

O B — St St G S S i gy S Pt Bt P B iy S et St ST® Gy rad S Byt My S Gt St it e et St SO it Sy ot fuiret

52. \inen my school vork is wrong,
I care,. | Yes

e B v et et S Gy G gt WP St A Pt G M G S e &t TS Gt it Tt oirn o S e et v ity S, Gt s D Bt St Sy St

h3. 'nen There is no schnocl, 1
hcove something to do. Yes

54, T like to stecl, when
hobody knows iT.
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B55. Vhen children Take my Things
I shcut at Then. Yes
10
56, 1 have lots of friends. Yes

O
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