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Over the past several years teachers have been inundated with literature

related to the ramifications of their expectations upon pupils' academic

performance. It is known that without clear evidence as to learning ability,

teachers tend to assign pupils to ability groupings on the basis of those

aspects of pupils' behavior which are observable. Some of these behaviors

are favored, hence such pupils are placed in a high ability group; this, in

turn, fosters high reading achievement due to the kind of learning oppor-

tunities offered to that group. In contrast, pupils with non-preferred

individual differences are placed in low ability reading groups, eliciting

different teaching behaviors, some of which are considered to be detrimental

to learning. In most instances, the literature deals with evidence that such

a direct and positive relationship exists, with little time or space devoted

to showing teachers how to improve academic performance through a change in

their expectations.

The key issue, then, is not the teacher noting individual differences,

but the kind of attention given to such differences and the way in which this

attention is received by the pupil. It is conceivable that there is a dis-

parity between the teacher's intent and the pupil's perception, and that

teaching behavior would be modified if the teacher became aware of the

pupil's perception and reception of certain teaching acts. Further, it is

possible that upon learning more about the pupil in social interactions, rather

than in only the formal teacher-learning situations, the teacher may become

more sensitive to the ways the pupil perceives and receives teaching behaviors.

This issue became the focal point of a project conducted in a large urban

center for one school year. Involved in this project were six primary class-

room teachers and an instructor in reading from a faculty of education. As



2/0. S. Trosky

a consequence of working with some 370 pupils ranging from Kindergarten to

grade III, the teachers developed two forms of a teacher's inventory of a

pupil's self-concept (TIPS) which are now being used in many classrooms

across the province.

A description of this project and the two forms of TIPS will be pres-

ented first. The results of the project will follow, including such topics

as: problems in administering the inventory along with strategies to over-

come these problems, and benefits for teachers and pupils from using the

inventory. Because the benefits outnumbered the problems, the teachers

identified certain instructional procedures which helped those pupils

indicating poor self-concepts; these will be offered with classroom

implications.

Project

The sequence of events began with a meeting of the superintendent, the

primary supervisors of the school district, and the university instructor;

discussions centered on teacher expectations and accompanying self-fulfilling

prophecy. Following this meeting, a call was made for primary teachers

interested in working on a project dealing with teacher expectations. The

call was directed to this group because of the expressed need to focus on

primary children who are first to feel the effects of such expectations.

From the list of volunteers, six experienced classroom teachers, repres-

enting all primary levels were selected, and a half-day meeting in June was

set with the University instructor. The cycle of teacher expectations and

self-fulfilling prophecy, and its related literature were discussed and the

group agreed that the aim of the project should be at breaking the cycle.

Further discussions led to a decision that more knowledge of hcw the learner
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perceives himself in relation to the total school environment should be

the focus. Various ways in which this information could be gleaned were

examined, narrowing the choice to a self-concept inventory. It should be

noted that the entire group had reservations in using an inventory because of

certain inherent problems (e.g. answers given to please the teacher or to

"look good"); however, since all other avenues seemed less viable, the

inventory was selected. This was the primary objective but, as will be

shown, the project produced other useful results.

During the summer months, all available self-concept inventories were

examined; common items were selected and paraphrased into language aimed

at the primary child. During an all-day meeting in October, the group

studied these items; some items were kept, others were discarded and many

were modified, resulting in an inventory of some 70 items.

Following the first administration of the inventory, the group met

in December to examine the suitability and phrasing of each item; as a

consequence, two inventories had to be created: one for the younger primary

child and the other for the more mature. The second administration was held

in January. Along with the two variations of TIPS, a score sheet and a set

of instructions for administering were developed. During the March meeting,

the inventories were re-examined and necessary changes made. Since teachers

were beginning to modify certain teaching behaviors based on specific findings

from the use of TIPS, a part of the meeting was devoted to sharing and dis-

cussing these. Third administration took place in April with the teachers

meeting the following month; final revisions to the instrument were made and

each teacher presented a personal critique of the entire project.

(PRESENTATION OF THE TWO FORMS OF TIPS)
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Results

The major result was the development of the inventory but the side

effects were more beneficial if not more important.

As with all inventories, there were problems in using TIPS; however

the teachers noted that each of these problems could, in fact, become an

advantage when studied within the total learning situation:

(1) No matter how carefully the items were worded, explanations

were required for certain children. On the other hand, an explanation

did lead to insights into how pupils perceive a given statement and

revealed information related to certain responses. This caused an in-

depth examination of teacher's verbal instructions.

(2) Some children tended to give responses which they thought would

meet the teacher's approval. This problem was met by asking, "Why is

this pupil trying to please me?" producing reflections upon teaching

behaviors. This approach was also used in situations where pupils tended

to copy from one another.

(3) Time in administering was a major concern. However, the teacher

insisted that they, not teacher aides, or supervisory or resource personnel

must administer the inventory b.cause in the responses made, in the attitudes

demonstrated, and in the questions asked during the administration, much

information was obtained about the individual child. This information gave

the classroom teacher a more complete picture of the pupil in the total

school situation.

Despite the time required to overcome these problems, all teachers

agreed that the benefits outweighed the disadvantages: (1) individual

strengths and weaknesses, fears and desires were being revealed; (2) certain

pupils who appeared confident and self-assured were, in fact, harboring

fears and insecurities related to their school work; (3) pupils having poor
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peer relationships outside of the formal school activities were being

uncovered; and (4) most important, individualization was facilitated

because the teacher was now able to relate to individual pupils with

better understanding and deeper empathy.

The benefits were not all from the teacher's point of view; pupils

appeared to benefit as well. Some children began to look at themselves

more objectively, while others began to relate to their classmates with

more concern and reasoning. Further, pupil analysis of the items in the

inventory became more critical with each administration; such analysis

was regarded by the teachers as a healthy sign of growing maturity in

accepting one's self. (This also was an argument for administering TIPS

more than once during the school year.)

Because the benefits began to show up early in the project, the

teachers decided that those teaching behaviors undertaken to help pupils

with poor self-concepts should be recorded and compared at subsequent

meetings. Further, since all communication skills are so tightly inter-

woven with all learning activities, it was agreed that no differentiation

would be made between those behaviors aimed at improving one communication

skill from those aimed for improvement in other skill areas. The list of

instructional procedures in its final form appeared as follows:

1. Teachers should work individually with the pupil for at least a few

minutes each day.

2. Unless the pupil indicates he wants to read with the group, he should

be allowed to read alone to the teacher. He also corrects his reading

assignments with the teacher, remaining otherwise with the group in all

reading activities.

3. Teacher should model for the group acceptance of individual idiosyn-

cracies (e.g., ignoring nervous tics, overlooking odd habits, etc.)
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4. In the evaluation of assignments, the focus should be on the pupil's

production and not on the pupil as a person: by working on the errors

and then by indicating concretely (e.g., token, correct signs, narrative

comments, etc.) that the assignment is complete and correct. In all cases

the emphasis should be on the positive aspects of the pupil's efforts in

doing the assignment.

5. Emphasis in all activities should be on the concept that there is no

shame in making mistakes.

6. In the development of assignments, the guideline should on the pupil's

abilities at that point in time. It may require:

(a) reducing the amount of items;

(b) setting time limits with the pupil himself;

(c) phrasing questions more simply and directly in both

written and oral assignments;

(d) developing tasks more appropriate to his psychomotor,

linguistic, or interest level;

(e) setting options as an incentive in doing more than the

basic minimum (e.g., "You may do more than the five

questions, if you wish").

7. To widen the social contacts, "team" or "buddy" system should be devised

and used frequently in informal activities (e.g., art, games). Initially,

the team should consist of two who appear to relate well with each other.

8. Rewards should be given very often, especially in terms of positions

of responsibility (e.g., being a leader, secretary, etc.). Praise for

effort should be emphasized by the teacher and encouraged from the peer

group.
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9. The entire class should verbalize frequently and in their own dialects.

Depending on the moment, explanations, discussions, open and informal

activities should be encouraged, for they appear to be conducive in devel-

oping self-confidence in talking with one's peers. (Discussions often

reveal that the confident child is in agreement with one with a poorer

self-image.)

10. In certain instances, teacher should show affection for the children;

physical contacts deliberately made (e.g., hugging, cuddling) and pupils

allowed to show their affection for the teacher (e.g., sitting on teacher's

knee, holding her hand, etc.),

11. In some cases, discussions with parents need to be initiated to help

the child improve his image as a learner.

12. Play-acting should be encouraged; it helps the child's self-image in

relation to peer approval. In certain cases, teacher should model audience

approval of performance.

13. Individual guidelines or rules for acceptable social behavior need to

be provided for special children; these rules need to be fair but firm.

Though the project officially terminated with the development and

report of TIPS with its related materials in June, 1973, many classroom

teachers who observed the project are using the materials along with the

services of those teachers who were originally involved in its development.

Other teachers taking graduate courses in elementary reading have been

using it with considerable satisfaction. Finally, due to the publicity
4

,related to the benefits of both the instrument and the project, a large

suburban school district is piloting the two forms of the inventory and

is also involved in developing a similar inventory at the intermediate

level, assisted by two instructors from the faculty of education.
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Implications for Classroom Use

The Teacher's Inventory of a Pupil's Self-Concept (TIPS) is not a

unique instrument; many such inventories are available and widely used.

However, this inventory is unique in having been created and field-tested

by practising classroom teachers, and in teachers' reports that changes

in teaching behaviors benefiting individual pupils arise from its use.

Using TIPS convinced those teachers that the vicious cycle of teacher-

expectations--self-fulfilling prophecy can be broken, allowing for more

individualization and better teacher-pupil relations.

Perhaps the most important feature of this project was the process

of developing the instrument. The teachers were able to address them-

selves to certain objectives in the light of their own needs and to follow

through in achieving these objectives. This process demonstrated to them

the usefulness of becoming involved as a group of teachers in educational

development directed toward their particular needs; the professional

thinking of those concerned was stimulated by this kind of "research".

The inventory is not fool-proof nor is it free from those inherent

problems related to a self-concept inventory; as with any such instrument,

it is as good as the professional competence in administering and inter-

preting it. However, a primary teacher wishing to use it can be assured

that TIPS has direct classroom application and can benefit the pupil in

her charge. As one teacher put it:

"This inventory makes you sit down and look at the child
... we teachers are not perfect; we need to be reminded
that they (the pupils) are individuals."
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DIRECTIONS FOR ADMINISTERING THE TEST

1. Choose a day when the pupils are alert and eager.

'1

2. Approach the administering of the test as a "game".

3. Read questions aloud to the pupils.

4. If pupils are very young or have difficulty in following
directions, administer the test individually or in a
small group (maximum 5).

5. If the pupils' attention span is very short, the test
may be administered in several parts.

6. Should an item require explanation as to its meaning for
a particular group, teacher should feel free to do so.



NAME:

. Makes things well

(CODE: UNSHADED =1 POSITIVE)

YES

2. Draws

3. Likes one's hair

4. Likes school

5. Science - interesting

6: Plays by himself

. Finishes work quickest

8., Mathematics likes

9. Teacher's questions - likes

10. People's help likes

11. Chews pencil

12. Play likes being leader

13. Confident

NO YES NO YES NO
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14. School work -tries harder

15. Likes Self

16. Reading - easy

17. Teacher's ouestior - afraid ,/,:://,///-'//'3 '1///14/7/77/f ::://laiy(//-
/8. Plays with friends - likes r/t /7/1 /////

1/P-7.

19. Finish jobs likes

20. Rudeness

21. Leadership

22. Finishes work slowest

23. Tolerates use of things

24. Reading finds 1:ard

/
///7/1:1
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ii//////
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25. Games nicked last ,/,0#X0i .
it

//' ^

1/70108
26.

Works - fear of teacher 17././/h/f/L'.., -/11',11.1

,1/''7117Y71 , /27, Doing - independence

f14/11':'///) it p I

(,/47/h,i

28. Afraid cf being rude

29. Cries to get own way

30. Fights

31. Hard to finish

32. Things taken - cries

.
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NAME; YES NO YES

;.

33. Good leader

34. Quick to anger

35. Likes to finish

36. Talks to adults

37. Good news - excited

38. Work in school - likes

-- 39., Loses game - cries

40. Meets new people - afraid

41. Makes noise - likes

42. Loses game fights

43. Ridiculed when playing

44. Teased - angry, shouts

45. Things taken - fights

46. Ridiculed

47. Occupied outside school

48. Fear of teacher - works

49. Telling jokes

53. Teased walks away

51. School work wrong cares

52. Things taken shouts

K/

INO ' YES NO



LEVEL I Name:

WHO AM 1?

Yes No

1. I am'cood at making ,things.Yes No

2 I draw quite well. Yes No

3. I like my hair jhe way it
is. Yes No

I like school. Yes No

5. I like to learn about Yes No

such things as animals,
plants, weather.

G. I like to play alone,

t

No



e

2 -

I finish my work faster
than others. Yes No

8. I like Mathematics (numbers).Yes No

9. U)en a' teacher asks me' a

question in school, I like Yes No
to answer.

(O. I like people to help me. Yes No

11. I chew my pencil.

[2. nen I play with my
friends, I like to tell
them what to do.

Yes No

acs No



13. like to try new things Yes Mo

14. When my school work is
wrong, I feel I must try Yes
harder.

15. I like the kind Of person Yes No
I am

V

16. Reading is easy for me. Yes

17. Mien a teacher 'asks mela
question in school, I am Yes No

afraid to cinswer.

18. I like to play acmes with Yes No

my fri ends.

19. Once I start a
to finis:-1 it.

J ob, I Ifke Yes No



20. I talk back to people. Yes No

21. nen I ploy with my friends,
I am a good at telling them Yes

what to do.
k0

22. I finish my workslower than Yes No

Others

23. I let children ploy with my Yes No

things.

24. I find it herd to read. Yes No

25 In games I'm picked lest. .Yes No
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26. I work in school because I

am afraid the teacher will
not like me.

Yes

27. I like to do things myself. Yes No

28. I am cfrcid to talk back to Yes No

people.

29 I o get my own way, I cry. Yes No

I cet -into a lot of fights Yes No
at school.

31. Once I si-crt something, Yes
I'd rathdr not finis!-1,it.



32. Men children take my things, Yes No

I cry.

33. Men I play with my friends, Yes, No

I am a good leader.

34. I get mad quickly. Yes No

Once I have started a job,
I feel like finisMng It. Yes No

36. I like to talk to big people:: Yes to

37. nen I hear good nev!s, I Yea- No
get excited.



38. I like to work in school. Yes No

M. If I do not win the game,
cry.

Yes No

40. nen I meet new people,
feel afraid to speak to Yes No

them.

41, I like to make noise in the
class.

Yes No

420 If I do not win.the game, Yes No

I fight.

nen I play,with other child-Yes No

ren, they mike fun of me.



44. If people tease me,
get angry and shout.

Yes No

45. nen children take my Yes No

things, I ight with them.

46. My friends make fun of me. Yes Na

47. Vficien there is no school, I Yes No

have a lot of fun.

48. I work in school because
am afraid the teacher will Yes No

punish me

49, I like to to jokes. Yes No
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50. If people tease me,
walk away and leave them.

Yes No

51 o :nen my school work is Yes

..wrona, I care.

52. nen children take my -things Yes No

I shout at nem.
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DIRECTIONS FOR ADMINISTERING THE TEST

1. Choose a day when the pupils are alert and eager.

2. Approach the administering of the test as a "game".

3. Read questions aloud to the pupils.

4. If pupils are very young or have difficulty in following
directions, administer the test individually or in a
small group (maximum 5).

5. If the pupils' attention span is very short, the test
may be administered in several parts.

6. Should an item require explanation as to its meaning for
a particular group, teacher should feel free to do so.
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NAME:

ArTITIMPI`i.
.

(CODE: UNSHADED = POSITIVE)

YES NO YES NO YES NO -1

1. Makes things well
r.

,

;

./Ii.

r /0
2.Drawswell

,0

Al 7§/ ////)./''':

/////;?,',./ ----V ./76/1,P/T-3. Likes one's hair 1 / /,'Ii
' , ./ .'.1.-...

///././/,/il4. Likes school
W// , vi ,/////h/J,:/,/,:.,,i./,;

if, ii.,/ '.

5. Science - interesting
. ,

/ ,,,ii

i /e// //a 4 kV/ //////1

6. Likes to be by himself

(/::/,d

V/ /;',;i2...(/ 4 -_,---4iiiiii/ / 8 ////1 'l-7...-4

:4//////1/h1
S' -:,e-e-f

7. Finishes work auickest

i://// //ii//////
---...-,-, :
///////1/1.1

"/,
ii/ //

re/ / / d
/ ,//../.

.

8. Arithmetic - likes
.

KI4"://
9. Teacher's questions - likes

///'
, ,, , .,,,r'.// /A

i 1////711/7/7/
;,..,//,.//,,,,

p'0/7 i7/i /,/ i

7 /
"

riff 01):

..._

10. People's help - likes
,

:,111. Chews pencil 7 /Oh ?:
. 12. Play - likes being leader .//////////'

13. Sure of self /7/7Y :

:: ff /////

14. School work - tries harder //22.742/ §7/1//':i 7/

15. Likes self /0/.////A.
17

r/4 ,/bit':._

16. Reading easy V////////i
r//

,,,

r////,///,72,/../Y,/ 1
17. Teacher's questions-afraid '',//aW/. ;4///.,/,///z,///1

°4/474011/4//6
18. Plays with friends - likes

. r

"/'// ,..1////,'71/.///d
ii/1/////M

19. Finish jobs - likes ////////)
/

:/: /,,,,
i

20. Rudeness h/ ,/ ;':///////////A ., 1(///7/0///1.

21. Leadership ///1 / /I'
/ / Z14020. V/ZON

22. Finish work - slowest -7////y/ /
a/./J4///i7% 27270, i

, , ,,,,,
23. Tolerates use of things /.///////4 "Pi '/I11/111//,//.]

24. Reading - finds hard UP /'
iy4/.///7 7

10187B---
25. Games - picked last k//// a EV/i/ / / /j. P/47,0

i / ///1//i.,,,________,r

26. Makes friends easily . 1/1,/ ,,,,1 r 7/ i/ 1/,,l/,. ,

27. Works - fear of teacher r,(,/,//,/,,
---

oftri/Z11111111

tv,//llgazi ,,,gb./,
-17/171,7;11/.177/28. Doing - independence i ,/.....,y,.:y 1--//11 //77:./7/, /7-:/1

29. Cries to get own way 1,//..X/'M 1.'''/,' /://1VV,/// ii//// / 41/ ,i

31. Fights yrom Phip1/4/fivi.
I

///Awkili, _

31. Hard to finish Via/A [(/////710 g/11/1 /1rib, tilt. 1 - / I.

C

1
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NAME: YES NO YES NO YES NO

32. Things taken - cries IA

70 / / :/ /

33. Good leader / z/ilt
V / ///

fr. ii 7
1///0 //1

,

,val, 1
'7/, //t ' i

34. Quick to anger

35. Likes to finish r 11/ roppygi plIN 1
36. Talks to adults f //// 6/11//h/4-1 Ok/A
37. Good news - excited / // //:

Piljth////.//
V./0/ // ///,

17/ ////0477/

IN38. Likes cheating AM/
:It

.1 1 1r V//
39. Work in school - likes ////J

i

7 NIP
40. Loses game - cries V/////1//////// .///////4///)

/ iii ill.-it ij-17, '',/,';'-7,ti .: /
ra--

41, Meets new people - afraid ry,2yth 41/ ilwill ,ill/ 114ti
42. Makes noise - likes Vg Pi ,!,//1

'-i

J ii

43. Loses game fights 4';/ 77

/// /// /: / /44. Ridiculed when playing il
,

/ /i)

45. Teased angry, shouts W// 2e7/2
'

(c,{//

46. Things taken fights
71/ , /AOh

C I

WI Fl I 11

47. Ridiculed Oh ,i '
48. Occupied outside school

7 r7" . i J

7 // /A , /./g/ 1 I R117/1/4//1/4

49. Fear of teacher - works VA//',././. //, /
;V PR :i

: 1

1

//74 '?//
r/// M i 1 i50. Tolling jokes

51. Teased - walks away

1
4

52. School work wrong - cares

,/,' i/ /7/1//i

'?' / /; /7/ /;:i

'. i i ' jit

53. No school- something to do
/////1//

.;-'i
:"1

-ai1.---------Ltii
54. Steals 17/17%/ /) i ' '' /eV/ .0"9////////)n,, - ,,

..fr

55. Things taken - shouts rff A ggazi //////17./z

///l2

*-,-/*h
56. Lots of friends f /71/Arrii ada,ci IS



LEVEL II Name

WHO AM I?

I. I am good at making things. Yes

No

2. I drow quite Well. Yes
No

3. 1 like my hair the way i t is. Yes

No

. I (ike school. Yes
No

5. I find Science interesting, Yes .

No

6. I like to play alone. Yes
No

7. I finish my work faster thcn
others. Yes

No



8. I like Arithmetic.
(cthemctics)

Yes

No

9. then a teacher asks me a
question in school, I like

to answer. Yes
No

I like people to help me. Yes
No

H. I chew my pencil. Yes
No.

120 nen I play I th my frien4,
like being a leader. Yes

No

13. I am sure of myself. Yes
No



14. nen my school work is
wrong, I eel I must try Yee
harder. No

15. I like myself.
Yes
No

16. Reading is easy for me. Yes
No

17. ',then a teacher asks me a
quection in schoel, Gm

afraid to answer. Yes

No

lg. T like to play camas with my

friens. Yes
No



19. Once I start a job, I like to

finish it. Yes

No

20. I like to be rude to people .Yes
No

21 . then I play viith my friends,
I am a good leader. Yes

No

22.. I finish my \iork sioer than
others. -Yes

No

23. I .et children play v:ith my
thinos. Yes

No

2. I find it hard to read. Yes
No



25. In games, I'm picked last. Yes

No

26. I make friends easily. Yes

No

27. I work in school because I a-1

afraid.the teacher will not
I ike me. Yes

No

28. I like to do things myself. Yes

No

29. To g et my own way, I c.ry0 Yes

No

goo I ciet into a lot of fights Yes

at school. No

M



3t. Once I start a job, I find it
Yes

No
hard to finish.

32. nen children take my things,
I cry. Yes.

No

33. When I play v:ith my friend's,

Lam a cool leader. Yes

No

34. I get mcd quickly. Yes

No

35. Cnce I have started a job,
feel like finishing it,.

Yes

No

36. I like to talk to big people.
Vleo
No



37. hen I hear cooc nevis, I get
excited. Yes

No

38. I like to cheat. Yes

No

39. I like to work in school. Yes

No

40. If I do not win the game,
cry. .Yes,

No

41. When I meet new people, I feel

afraid to speak to them. Yes
No

42. I like to make noi cs,c>.

class.
in 1 h6

y OS

No



43. If I do not win the c Ome,
fight. .Yes

No

44. nen I play with other children,
they make fun of me. .Yes

No

45. If people tease me, I get

ancry and &out. Yes

No

4. ,,
nen children-take my thinds,

I fight with them. Yes

No

47. Others make fun of me. Yes

No

48. 'iii en there is no school, I

know what to do. Yes

No
c



49. I v:or!: in sccl :::ecuY:e
0:78 ClralU e leacnr.r

pun
. ,

me. Yes

No

50. I like to tell jokes.

51..

Yes

No

If people tecse me,
and leave them.

wal., away

Yes

No

52. en my school York is wrong,
I care. Yes

No

53. nen there is no sc'clool,
have something to do.

54. I like to steal, 1/..,hen

nobody knov.'s i t.

es

No

Yes
No



10.

55. ,''hen children tdkc

I shout a1 Them.
my thi.n:;s

Yes
No

560 I have lots of friends. Yes
No


