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ABSTRACT ‘ v -

The Prescriptive Counselor Model, as proposed for the
elemertary school, focuses on changing specific student behavicrs
through a particular prescription of materials, activities, and
suggestions for teachers, parents, and the child himself. The
- theoretical emphasis is on dealing with behaviors by observing,
conferring, setting goals, developing prescriptiomns, providing
- materials, and following up on the success of the prescriptions. The
goals of the model are to increase the ability of teachers and
parents to work with students and to permit the services of the
‘counselor to have greater effect with more students. The prescriptive
counselor translates his concern and care through the concreteness
and specifics of the prescpiptive process. (Author/2C)
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LPTINE COUNEELOR IN EHMENTARY SCHO0L

Ask the average elem entary claqs"oon teacher what the counselor doe

in his school and you freguently will bear such cewments as, “Who is he? ©
"He takes students out of my class, and I never knew what happens.,” "L

bt
::D
b

send him my problem students,' '"He gives them tests,” "He deals.with spe

" "You mean, we have one?"

learning problems,’ This is not to suggast that
ha bresent models for elementary school counselors are inadequate but That
couésalors do nét involve the teacher enough and do not directly influence
ot pess on in othe classroum or hsne.  In other words, imporiant influen~
tial pezople -~ teachers and parents are oftern negiected in the one-to-one
~ounseling paradigm.

A model for the s2lementary schodl counseloxr. The Prescriptive Counselor
Model (PCM), has been‘daveloped, tested for two years in elementary schools
in western Massachusetts, and continues to'evolve. This modeal definesvthe
counselor's role in such a way that it combines the efforts of the cpunsglor
wlth those of teécher and parent. It effects not only a 51n gle student,
but also benefits cther children since it is a médel whgreby the counselor
shares or develops the saiils of his clients to deal witnh others.

A Prescriptive Couqselor has thr ce major functions -- prescriptive

consulting, in-service training, and maintaining resource materials. The

v : » . | :
terth prescriptive refers to the consulting function where in the counselor

" sowsults with teacher or parent, and they mutually plan a course of action

wihich 1s a "prescription' to change the behavinr of a child. The prescri
conmzoinrg doss fn-sarvice training with teacha2rs or parents. This oiten

of workshops or other short learning ewxperiences, such as pro-

3f a Prescriptive Counselor is to dez*lop and maintain a collection 01




ERIC

A Fuiimext provided by R

W

i for in-service frzaining or incorporated
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regoriptions. Thus, rhe ewnhasis of the Preseriptive Counselor is
Py > r ¥

on more contact with the teacher or parent and less with the child

cpersonally.  The Prescriptive Counselor supports attempts to intervene

i ways that are se2lf-enhancing for the student as well as the teacher

and that improve the cl :ssroom as a learning climate for all students.
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of the assumptions on which the model is based is that if the
parent and teacher can deal more cooperatively with the youngster's
Loalnaiod . TR o vounaa Iar :'

P .~1.; (U A _,""“";J"""‘L

Ly rhose/ around him. Lhn PCM places cousiderable faith in the dintent

Joesstul and rewarded oand prizmad

and

style of the teacher and parent and recognizes that the elementary school

/
/

counselor, following a Prescriptive Model, will be working within the
i .

chdr's philosophy and style.

/

i

Tha Consulting Function

/In the current push for counselors to leave their offices and to
| | o

more involved in active shaping of the elementary school, a number of
| :

L .

have been developed whereby the counselor becomes a consultant to his

celleagues. Mathods of consultation have been delineated by a number

-

o, 4

siern and ideas, coovdiwsting, comparing observarions, croviding a sounding

o, end dewslioping tentstive bhypothesis Jor setion,..the IR

‘ ;

| - .

VR L Lo colanavooion, Lo devsiop tentanive recommominiions
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yHich fit the uniguenass of the child, the tescher, and the setting.  (P. 137).
tHa Prescrintive Counselor amplifies this model of collaberation since he or

becoma

models

teaching

authors (Faust, 1968; Caplan, 1970; McGehearty, 1969; Dinkmeyer, 1968).
kmeyer's definition of consulting states: 'Consulting is the procedure
sough which teacher, parepts, principals, and other adults significant

{7 the Jifa of the child communicate. Ceonsultation involves sharing infor-
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covaiop action--oriented recommendations witll the \._f.'flbull._n,k. that will seive

cuenszior.  He wmust develop and improve skills at putting acress ideas to
othetr adults so. that they can use them effectively, and he must be able o

2onsuic iﬁ an idiom that takes into acccunt the theoretical outlook and

o0 is

lating to schools, the Prescriptive Counselor uses learning theory and bha-
-havior modification. A ‘typical consulting seguence is described in the next

several paragraphs.

Contact. After 1n“ervwce Lra1n1n5 sessions, the first contact is dinitiat Ld

normaily by the teacher, the counselor sets up an appeointment and reviews a num-

o

er of services available to the teachar such as classroom observation, conferenc:

She asks the teacher to complote

'J)'

nrescriptive units and prescrlptlvo water als,

a behavior checklist 'which tends to isolate one behavior of concern.

bgervation. - The second step in the prescriptive process is classroom
obs&rvation. Ideally, the counselor.observes during the time period when
chavior daslgnated b} the teacher as proolesat1c31 occur with greatest fre-

3 1

During the initial observation, no attempt is made to observe a

behavior; rather, a behavioral survey is done which consists of
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Voo Lons unouz what is goin
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LT, SOOR arvangenant, patierns or beﬁuwlcrs, peer involvement, clrs.-—

voom climate, etc., written so that they may be discussed with the teache:

duriny the conference. In subsequent observations by the counselor cr te.c.-

counts are made on the targeted behavicr. - This is iicne

to halp the teacher learn observational skills so that ne or she or an aie

etfectivenass of the prescriptions.

-
- - - 3 P -

-, - - o .- . . . - ~ 2 e N
PROLUVLSRCLNN Q0 COuNSSLIT eRsgovatlions ars ACooDlLIsnaed oy pooling La-

formatlion derived frca counselor, teacher, and parent observations, a behavior
checkiist, previous test results, baseline charts, and possible referral reports
for special services. Thé Prescriptivé Counselor attempts to verify his or her
observations and inquires about any apparent disparities between what the
teacher is saying and what has occurred during the observation period.

Further information is collected about the student's'interests in ozdér
friends, objects, or social-reinforcers. If the teacher is uncé:taiﬁ about
these, he is asked’to apply the Premack principle, noting what the student
rhooses o do in his free time. He may also ask the studant to £ill in =
reinforcement questionnaire such as the Dollar Reinforcement Survey (Dollar,
127Z),  An dwpertant part of the sbservation phase is to find out what steps

7 been taken by the teacher to change the student's behavior and

At

—

row wifactive they heve been,

Duaring che Counarinn navi ool oorha zondar

~ne wlih the teacber, the Prescriptive Counselor focuses on objective ba-
2 dLodacu, ; L osdme, the Peasociptive Counselor oas 000 encnirigs
discussions of motives or family 1ife, since neither is dirsctly observable.
Th somotime: d"'xm;lt, since many teachers see behavior as gymptonmavic
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srlying ewotiocnel conflicts, yet do nct have the time nuT ain 3
fo deal wirh such causes.

he goal sét:ing pnrt of the preSC'iptive phase, Lae
he has in worh_;g with the student. The counsclor
ine or pinpoint them as discrete behaviors and éta:e
Thén the goals are prioritized,tand the target Bahavior is

aims to reinforce the teacher's confidence in his

achieve behavioral change with the child and to
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Pras rlptlona. The most crucial part of the consulting phase is to es-—

tablish the nr‘scrlptxon. by which the teachexr or parent may work to change
the behavior of the student. When the target behaQior has been defined,
baseline observatlons set up, potential reinforcers 1d°nt1f1ed then the
plan of;en procéeds from these definitions; ‘Contracts,‘token systems, .
modeling, reiﬁforciné incompatible alternatives,-time out,.. any one‘or,a~
combination of many beﬁavioral'techniques may be empléyed, as ﬁell_as‘altér—

+ions in the instructional process, or other environmental interventions

If there are apprOpri ate resource maLer“an For use with or b§ the stu—
dant,‘the prescriﬁtion specifies them. Prcqcr1pt1v= Units DUDl]Sﬂtd by the‘
Leérning.Problems Laboratory'(1§73) nay be incorpprated.

What the teacher has tried ﬁobdo pfeviously to change thé studenﬁ?s b;+1"‘ €

bavioi.may suggest some possibilities for new ?résériptiéns; ‘Sihcg béhavior‘

-

about currently in many places, so.e ‘toachers.
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~hoy Ao nobt know how to implement the details. “The authors find that thesc
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ceachers welcome technical assiszance and ouppafb as wney LUy o

e,

skills. If‘referral for other special services such as testing, speech, or:

darial work seem advisabla as part of the prescription, the referral procodure
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rollow-up, An imporfant narc of the prescription is plannina che foll o~

=it & follow-up is never le

h
rr

to chance. It normally

mataly a week after the prescriptiorns are instituted,

teacher and counselor and parent,

Arranging fce
takes place upproxi-

Eay]

The Prescriptive Coun-

seloxw, hovever, encourages the teacher to contact him if something special

Thyeead s 1T e F=4 A =1 Ty g e - er T - oA -
Duving follow-up ceafevrsnces, the couaseleor and teacher review bhasslipas datka

zd the chart of the targeted behavior. They evaluate in detail the prescrip-
tions that are being used to modify behavior, altering them as necessary. The
ceunselor helps the teacher plan an intermittent reinforcement schedule when

it is appropriate.

Another follow-up meeting is scheduled, Observation, con-

ferring, and planning may begin for another benavior wnich needs to be

strengthened, maintained, or extinguished. The counselor tries to be alert

« -

to whether the prescriptive plan is manageable, given the classroom situation.

.

T cs

me general remarks about conferences with teachefs seem appropriate
here. It is dimportant to attend to practical arrangements because conference
tige i35 generally stolen from coffee brea&s, lunch hours, or after-school.
hours, and is limited. A hdlf hour is about the maximum amount of tiﬁa that
an elementary teaéher's schédule. The limitation of

1

issue to work out with building principals so that teachers

crder o have conferences.

fhen the initial confevence date Ls made, the the
s e IO . . SR U - U S RS B IR -
usity fov a nald four or clear gonference nime, Lagaily, tng toliow-up
. Toinonenoun z oW o ol Do oast LR asaurad oardd

the taacher does not lose a2ll of his free time for the day, A quiet place

wiah mdniral dnterruptions 1s another essential to insuve privecy to the teach-
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tor the studont being disoussoed,  Toeacher lounges v

puulie and do unt serve well as conference ldcarions. “The counselor in &

n for tho consuvltes, rememb

w

rs that modeling is a potent

teaching method and is attentive to such details as time and place.

Although theose remarks about consulting have bzen geared to -working

with Zeachers, they zapnly to pavents as wall. The Prescriptive Counsslor

1

s home. Then training

mny not be able to observe directly in the studant

The Prescriptive Counselor's prascriptions includes the parent because

1eir cooperation, wmany behavior changes in the classroom are short-

1ived. TParents and teachers are hungry for concrete suggestions and materials

to help them become more competent in their own eyes and. thus willing to

b

change and focus on the student's weliare,

:
s
:
i
!

The In-Service Education TFunction

The Prescriptive Counselor takes responsibility for providing in-service txailr
ing workshops on various behavioral techniques, particularly targeting bhehavior,
enarting, and reinforcement principles. These are skills which will be called

uwpon during consulting sequences. In-service training way also include a2 re-

wizsw of materials from the prescriptive resource center and now LO usé thar

o
s
.
H

2nd DATanits fto Hoeo of

. N e o - ey A -1 . FoSPonasd o ror
veo ather benetflis for the counscelor In assSulling TeSPOLRsSLLRILY L s

w

There

i

) . ; AT
in-scorvice education, as well as cthat of increasing his ox her own skills,
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Workalwps permit the Prescoviztive Jounse qu to establish his credibility,
soosehenl pevsonnel in a none-ovaluative ztmosphere.  If acheol administratars

9]

workshops, they will have & base on wnich to cupport tcacher effor:

gith students and will understand how the counselor works in the Prescrip.ine

v

role.  In instances wheve an all-faculty werkshop is not possible.
a group of teachers wmav come together with the counselor to work on issues

-f bzhavior management. This is an opportunity tec develop a teacher-couns e~

12 support group on the model of a Fredrickson Supportnve Rﬂsource Tea

(opadrickson, L3710 ar Dinkmayer C-gmoup, with & sehavioval orientation (Disk-
reyer, 1971), where techniques can be l2arned, teachers can help one znother

carry cut observations, and a variety c¢f perspectives can be exchanged on a

particular behavior managemsnt problenm.

The Resource Tunction

Because of red tapé and budget delays, the teacher is often not in a
éositién to identify and acquire booké, games, or audio-visual materialsfwhiéh
could be used with prescriptions;l The Prescriptive Counselor is in a goqd

. position to establish and ﬁaintain.a school-wide prescriptive‘materials re-—
source center walch inciudes 211 types of materials which focus on behavioral.
'aud attitude change. Teachers and parents can be serﬁed by a school-wide

prascrintive resource center operated by the counselor and his staff., Part

ot plans and materials for workshops (handouts,
v ddeaquate information on referral services

bt xiste of the schoals is ket in the resource center. A divectory cf pecple

or who have natocicls

: e o wed .- - .
Lo iy cerfain T2 Willlaog n L Aan
ol LTI 1l =, i o Gzl Tee-
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wihens ond solect matevrials to be purchased involves sove people in the!

n the sbnool Wmay cooper—

,...

peE. The 1mr’--:‘,' or instrucrional nateriasls center

I
vivtem) Lado .
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Eapericnce a3 a classroom teacher sensitizes the ccunselor to many of tha noeds
teacher hias for support, personal reinforcement, 2nd resources. It also

the teaching techniques necessary for “esigning -

and presenting workshops and other in-service training events. A

cground in learining theory and btehavior modification is essential.

Weriing knowledge of spacial education methods is uscful, as is awareness of

2ferral ¢ schoci.,  Tha Pro-
ling and consulting expertise, the former

privarily with children, thellatter nostly with adults - and the ability to
transmit these skills to oLhersf Learning how to select, organize, and
civeulate materials from the resource center are other facets of the training
DYORTAL.

he background and trajning of a Preseriptive C01ng.lor is a composite

cf all the pre

0

eding skills and others, 21l leading to being able to write

srescriptions for dindividual children that will effectively change their be-

)

vior, chereby enhazncing their own and others' learning experiences. Such
2 training program includes a field practicuam or internship, observing, con-~
sulting, proscribing, and evaluating. At the University of Massachusetrts

A ym R 3

VAmparsc) a Prescriptive Counselor training program is being daveloped.

The Prascriptive Counselor Mcdel has been utilized by tha Learninag Prob-

Lows Laporatory fow Small Schools in Vestern Massachuseits which is funded by

s Stata Depart
sl wwlZantive: o aonmunging atodeni sghavior T zvsoand pals
1so appear to support the Prescriptive Counselor Model to the. extent that

1.,
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Aowrescriptive Counseler Hodel for the elementary school counselor big
Boaenodeveldoped and tyisd din Western assachusette Scheols.  The Model has

chree major functions, providing in-service training, developing prescerip-
R R activities, and oparating a prescriptive resource canter, The focus
is on the counselor helping the teacher and parent be more effective in
changing the‘banavior of the child. . Prescriptive units which coﬁtain prac-—

suggestions and materials are provided for teachers and parents. Copi
oo

~
< -~ I <y e Sy a1l o= [ - v
T . ol LALES are gvallgord JrTom one L:‘Rfﬂ.l\‘.b‘ e}

b

Lems Laboratory, South Amherst School, Amherst, Massacrusetzs, 01202, TFur-
ther work is continuing on the model. A graduate trairing orogram is being
developad at the University of Massachusetts to inplement the model in other

alementary schools.
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