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“ FOREWORD

\
R

The &ery large, complex testing program required for the study,
involving several thousand children in each country, could not have
been carried out with the accurdﬁy and completeness which were so
vitally necessary, without. the extremely hard, thoughtful, dedicated
effort of the reseapch staff in each of the participating centers.

" Thereafter, the development of truly uniform scoring systems for the .
many instruments and the actual scoring of thousands of protocols
e were alsq the,pro@hgt of these researchers, led by the principal
) investigators. It scardely does justice to their conscientious,
deeply insightful work merely to list their names. But that, at
least, must be done,jas a very small token of the gratityde each one

L ' of them.,so richly deserves Station by station, here are the people
. who carried out the work of the study. " —
~ . ' Sao Paulo, Brazil : '
A : o . } ' a
tﬁ‘ Dr. Arrigo L. Angelini, Principal Investigater *

‘ Dr. Hebe R. C. Angelini Research Associay/
! - Dr. Romeu M. Almeida, Research Assistant
ford Dr. Geraldina P. Witter, Research Assistant
*’_ Dr. Jose Fernando Bittencourt Lomonaco, Research Assistant

Miss Maria Helena S. Patto, Research Assistant
Mr .. Antonio P, Agatti Research Assistdnt
Mrs. Carmen S, Andabo Research Assistant
Miss Quelita R. Correa Secretary
Miss Rachel Ferraz 011veira Secretary ) 3\
Mr. Luiz T. Aragao, Data Clerk
Mrs. Wilma A.-Gebara, Data Clerk

. . . -
d J
*

Mexico City, Mexico
R j

Dr Rogelio Diaz-Guerrero, Principal Investigator
.Luis Lara Tapia, Sub- Director of Research
PSIC Maria Luisa Morales, Senior Research Assist/nt
and Field Work Supervisor

Dr. Rene Ahumada, Senior Research Assistant
PSIC. Isabel R. De Ahumada Senior Research Assistant s
PSIC. Ma. De La Luz Fernandez, Senior Research-Ass!stant
Miss Alicia Velazquez M., Junior Resarch Asgistant :
PSIC. Raul Bianchi, Junlor Research Assistant
. ° PSIC. PedroiDiaz G., Junior Research Assistant

| PSIC. Graciela Diaé G., Junior Research Assistant
Miss Silvia Diaz G., Junior Research Assistant
PSIC. Brenda M. Re Y Regis, Junior Research Assistant
Mr. Raul Tenorio, Junior Research Assistant
Mrs. Consuelo Fernandez De Limon, Secretary

, v ) [




London, England

Kenneth M. Miller, Principal Investigator
“Mrs. Margaret Miller Senior Investigator
S. Spensley, Research Assistant \
‘Sue Petrie, Research Agsistant
~ John Marshall, Research Assistant
Kim Kirshner, Research Assistant
Margaret Boyd, Research Asslstant
Elizabeth Stewartson, Research Assistant
= Pamela Williams;'Research Assistant
Hqizabeth Boyd, Reséarch Assistant
Elizabeth Leffman, Secretary Yl
M, Plenderletﬁblv!ﬁia Clerk -

L RN

West Germany ' M S

Dr. ngther Jaide, Princigai Investi&atoC Hannover
Dr. Franz Weinert, Principal Investigato¥, Heidelberg
Dr. Rolf Piquardt,. Principal Investigator Koblenz
Dr. Barbara Hille, Hannover ‘

Mr. Lothar Quack, Hezdelberg ( »

12

Milano, Italy ° . - o ' '
g ey ’

Dr. M. Cesa Bianchi, Prtqctpal Investtgator v
Dr. P. Calegari, Research Assistant .
Dr. Laura Schlera, Research Assistant ) 2

"Dr. G. Brasco, Research Asbistant
Dr. D. Gallofti, Research Assistapt e
. M. Polizzi, Research -Assistaft
FMr. R. Noe, Part-timg Collabérator
Mr. L. Pliteri, Part-t\ime Collaborator

Miss V. Savoia, Part- -t me Co; laborator .
Mr. M. Libutti Part-time Cdllaborator
- . Mr. W. Di Chio, Secretary

Mr. L. Penck, Secretary
Mr. M. Zamberletti, Secretary ,

Mrs. F. Cavalli, Secretary .
Mrs. G. Lupatin, Secretary
Mrs. M. Zamberletti, Data Clerk
Miss M. Zamberletti, Data Clerk
Miss ‘L. Schilton, Data Clerk R
Mrs. R. SlnlSl Data Clerk
' Miss S. Ricci, Data Clerk
Mrs. Pandiani, Data Clerk - b
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. Ljubljana, Yugoslavia

Austin, Texas, U.S.A.

Dr. Leon Zorman, Principal Investigator o IS
Dr. Ivan Tolicic, Principal Investigator K

Chicago, Illinois, U.5.A. \ ‘

.

-Dr. Robert Havighurst, Principal Investigator
" Dr. Guy Manaster, Research Associate IIX

Rena Appel, Secretary

Joyce Bolinger Research AssLstant ‘ B
Sandra Drake, Redearch Assistant ’
Lynda Hoffman, Research Assistant

June Isaacson, Research Assistant

Hellgard Rauh, Research Asgistant

Joel Rich, Research Assistant

Beba Varadachar, Research Assistant

- Jatqueline Wallen, Research Assistant

,Edythe Havxghurst Secretary -

Peggy Frazier, Secretary

'

Dr. Robert F. Peck, Principal Investigator

Dr. Carsl Finley Héreford, Associate Diregtor, 1965-1967.
Dr. Walter F. Stenning, Research Scientigs .

Dr. Owen R. Pratz, Social ‘Science Resear Associate V
Luis F. Natalicio Social Science Resea Associate IV
Elaine Abbott Michelis Social Science Research Associate IV
Joel R. Levy, Social- Science Research Associate III ‘
Thomas K. Saville, Social Science Research Associate III
Rober't L. Shaw, Social Science Research Associate III- ‘
Wilford A. Lawrence, Social Science Research Associate 1T
Liliana Baltra,, Social Science Research Associate 11

" Susan J. Déline, Social Science Regearch Assistant 11

William E. Lakdins, Social Science Research Associate II

. Lawrence W. Wilkinson, Social Science Research Associate II

Marilyn Doris Strauss, Soci~i Science Research Associate Il

.
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John Edward Schultz. Social Science Research ‘Assistant 1I
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- ELeanor Anne Newton, Social Science Research Associate I

Jan}s Ann Ratzlow) Soci:%/Science Research Associate I

-Anne Raynes, Social-‘Sci e Reséarch Associate I .

Clydette D. Sitton, Social Science Research Associate I
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Diana Crow Stenning, Social Sclence Research Assdciate I

John Sheffield, Sgcial Science Research Associate IV

Jim Sherrill, ComZuter Programmer I

James Buchanan, Computer Programmer I

Dale Varnum Clark, Computer Programmer I

Margery L. Barton, Keypunch Operator II .

Alice Marie stell Keypunch Operator I

Martha J. Knight, Keypunch Operator I

David Shaut, Editor ) - -

Natalie Elizabech Leyendecker, Administratiée'Secretary
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Kay Audrey Lambert Bunce, ‘Senior Secretary :

Violeta Juana Chiok, Senior Secretary
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Tokyo, Japan o ' "

Dr. Masunori Hiradtsuka, Director, National Institute for
- Educational Research '
Prof. Mich o Nishibori, Administrative Director .
. Prof. Shunichi Kubo, Principal Invéstigator - . .
. Dr. ‘Eiichi Kajita, Principal'InveStigator
Kanichi Takagi! Prof. of Psychology, .Aoyama Gakuin University,
‘Tokyo.
Masatoshi Seya, Assistant P{of. of LEducational Psychology, Aoyama
’ Gakuin University, Tokyo
Ry01chiro Kosen, Assistant Prof. of Educational’ Psychology, Aoyama
Gakuin University, Tokyo 7.
. Masaaki Yoshida, Assistant Prof. of Educational Psychology, Japan

. Womens University, Tokyo »
Yasua Aoyagi, Researcher: - Xazuko Kunieda, Secretary .
Michiko, Kubo, Secretary - Yoshiko Yamazaki, Translator

Junko Honma, Data Clerk - Sachiko Toki, Data Clerk

‘

When all: of the data ‘had Been collected, scored, and transmitted
to the central station in Austin, several years were required ‘to carry
out the data processtng and the unprecedentedly large-scale statisti-
cal analyses Various vicissitudes, such as periodic,: major break~
downs in the computer facilities, and humam errors which 'réquired.re-
doing of some large. analyses, delayed completion beyond the expira-
‘tion date of the original grant. At this point, Pr. Gary, Borich . . ..
volunteered to seé through to completion all of the analyses of . - [
" Stage I data whieh were needed for Volumes. II, IV and VI of this
series of reports. Thanks to his research acumpn, his statistical
sophistication and his managerial skills, all of these analyses have
finally been compléted, fully and correctly. John Sheffield did the
* computer programming and carried out' the final data processing for the
regression analyses reported in Volume V.

‘ .

The basic computer pvograms for all of these analyses were
originally designed by Dr. Donald Veldman of The University of, Texas
at Austin, who gave ‘invaluable advice at many stages throughout the
study. Dr. Veldman also took complete chargé of. the Analysis of
Variance analyges of the Stage II1 data reported in Volume V. - -

A-lafge'share of gratitude is due to Mrs. Mary Purcell, Mrs. Hazel
Witzke, and Miss Linda Flowers, for their expert help in the prepa-
ration of the final manuscripts for these reports. 5
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Although théy are named in the list of staff members in the Austin’ g
station, special recognition must bqﬁgivun to Elaine Michelis and '
Elma Frieling. Mrs. Michelis worked on the study from its beginning
in 1965 until its completion in 1972, She was primarily responsible
for developing the objectified scoting systems for both the Sentence
Completion and the Story Completion instruments, throughout their
_ intricate evolutions. . She also wrote substantial perts of the final
manuscripts. Mrs, Frieling has served as executive secretary to the Cw
project .for its final two years, meticulously organizing the literally
thousands of details which had to-be brqught together and kept
together in order to bring the project to a eucceseful completion

/

To-Dr. Oliver Bown, my partner of many years and co-director with
me.of. the Research and Development Center for Teacher Education, I owe
a great debt of gratiiude for the many months, over these seven years,
when he has single-handedly managed the R & D Center at those times
‘when I had to be abroad, working with my colleagues in this inter- -
national study.

All of us feel a deep graLitude to Dr Alice Scates of the U s.
Office of .Education for her original encouragement and the continuing,
wise guidance she has given us over the years. Similarly, we are .
intensely grateful for tke unflaggingly patient, understgpding help Vo
given by Dr. Clay Brittain, Dr. Judith Weinstein, Dr. Sudan Klein and
Dr Laurence Goebel, the offlcers in charge of the project for the U.S.
Office of Education, Dr. Joln R. Guemple and Dr, Oscar Millican of the .
Texas Education Agency gave indispensable support in the f£inal phase
of the project. Without their help, -these vdlumes of reports could not
have™been prd&uced The most literal debts of all are owed.to the .o
_Congress of the United State“ to the Research Division of the Voca- »
tional Education Brarth of ‘the U.S. Office of Education, and to the
‘Texas Education Agency, for prOVLding ‘the financisl- support without
which this study ‘could not have been carried out, .
Robert Peck_ ;
_Austin, Texas . : g : ‘ ) .
1974 '
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COPING STYLES AND ACHIEVEMENT :
. A CROSS-NATIONAL STUDY OF SCHOOL CHILDREN

- . AosTRACT

Famlly Antecedents of Coping Behavior in Eight Countries.

vA lengthy, structured interview was held with the mothers of ten
percnet of the 6,400 children who had been tested in Stage I of the
- Cross-National Study of Coping Styles and Achievement, and with the
mothers .of 80 of the 800 children tested in Germany in Stage III. In
- half of these families, In each country except Germany, the father .
was also interviewed, separately. The interview was designed to elicit
the paqent's description of the chiid's coping style and coping
effectiveness, in and out of school; the parent's child-rearing-
practices; the parent's own coping style; and the parent's aspirations
and expectations for the child, educationally and vocationally. The
interview transcripts were coded, then scaled, yielding highly reliable
scores on some 58 variables. ‘ =
These parent-derived scores were then correlated- with relevant
Stage I measures of the children (Stage III, in Germany), and the |
mothers' scores were correlated with the ‘fathers' scores.

The dominant finding was the notab1e41ack of validity of the parent
reports. The mothers knew reasonably well what l'ind of 'grades ‘the
teachers were giving their children. Beyond that, their reports of
their children's behavior bore no more than a chance relationship to
the independent measures of behavior, whether- from peer ratings or
from self-reports. The fathers knew even less about their children.

In only three countries, Brazil, Mexico and Yugoslavia, did they come
at all near to the actual GPA's of their children, when eatimating
their school performance. Otherwise, in no qpun?ry did fathers know.
much at all-that corresponded to the independent data on thei{ children.
| <o "\ .

In Japan, fathers and mothers agreed considerably more oftép in

describing their child than in the other countries. Also in Japan,”
. and in Austin, the mothers and fathers resembled each other in their
self-descriptions on a significant number of attributes; whereas there
- were as many contrasts as similarities in Mexico and Italy, .
. . The major conclusion was that parents, in. all countries, were a very
' unreliable source of ‘information about the hopes, efforts, coping style
or performance of their owh children, Mothers in almost all countries
v 'knew fgirly well how teachers evaluated their children; but fathers
did not know even this, in most places. As for coping ability in peer
Con relations, authority relations, in dealing with anxiety or aggression,
a Yo neither parent reported his child accurately in any country, with only
’ ' a few, widely scattered, small exceptions. \

~,
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COPING STYLES AND ACHIEVEMENT: '
A CROSS-NATIONAL STUDY OF SCHOOL CHILDREN
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. N R A smcrIoN I et .
. . OVERVIEW:@ - .
. INTRODUCTION I

_ While Stage I of the project had been concerned with testing ten-
¢ and ' fourteen-year-old children, Stage II was concerned with inter-
' viewing a’ selected sample of the parents of the children tested.
B v .,., . ; o
o The interview was:planned with more than one purpose in mind *In
‘the first ‘place, it was hoped that it would provide validating infor-
- mation ¥or some of the Stage I data collected from the children,- .
) particularly on the projective instruments -~ the Story- Completion,
the Sentence.Completion, and the Social Attitudes Inventory. There
were alsd sqme questions that related to the information given by the
' . ehild on the ,Demographic .Questionnaire. and the Occupational Interest’
.- e Inyentory These specific comparisons of Stage I and Stage II data
j ' are being dealt with in this volume (Volume IV)
o \
The “interview was also designed to serve a broader purpose of
N ~collecting information regarding parents' own attitudes and values
" Tand, parent/child interaction‘as seen from the parents point of view.

R T AR R i

- 'l' " In fhis way the Stags II results could'be related to the Stage I '
. results ‘il an explanatory fashion. These results also c0u1d permit a
' .Cross- Cultural study of parents, alon&a c .

> . L} . - .
s - . . . ©

T Q

.The interview, then,_was primarily concerned with coping behavior
-and the’ factors that influénce it| Thus,/ most of -the questions arose
from a concep/pal system develop d dur1ng Stage I of the study. The
.work of a number of ‘previous inve stigators was drawn on. .The studies
°of Dave and:'Wolf on home environmgnt were.considered, with particular
regard to Academic Tdsk Achievemeng. The work eof Maccoby and Levin -and
_ the Berkeley growth studies was al‘o consLdered W1th regard to
;, ~« format and question coristruction; the\ source most: heavily used for

' initial ideas was the work of Sellitz, Jahoda, Deutsch and Cook. 1In-
.addition, earlier studies by He eford Havighurst and PECk were drawn

1 - * . “

upon.

s Wiy

4 L

8
o ’ . -
. [ .

Specific Questions

o

Because ‘of their validational nature, a number of questions were
phrased in a manner very similar ‘to that used in the children's ‘instru-.
ments. To take thelprojective instruments fitrst, twelve of the Sep-
tence Comple ion stems were paired with questions in the interview.
The relationship w1th\the Story Completion instrument was not so ex-
tensive but there were certain questions that could be related to
certain stories: _ 1 : - : : : "

' §
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The first fourteen questions in the interview related.to demographic
iriformation and covered the same areas as .the child's demographic
questionnaire .The occupational interest questions included not only
the parents' reports of the child's aspirations and expectatiqna but
also twe parents' aspirations and expectations for the child \

) ’ r

These validating questions did not follow each other in strict
sequence. Rather the interview was planned so that guestions relating
to specific areas{would be dealt with together, making it easfer for
both parent and interviewer. Thus, the interview was divided into two
main parts. Questions 1 - 68.dealt with information related either to
the child or to parent/chlld interaction; questions 89-110 dealt with
parent relevant information. . ° . /7 .
The child-centered questions were structured in the following 'way:

)

Queetion . , ; Type of Information .
1 - 22 . o .Demographic
.23 - 38 ~* .School oriented questions tnclud-
! - ing Academic Task Achievement'as
. : C - well as-Parents' Attitude to = =©
- ' o School . .
39 - 44 : Child Activities including Parent/
v ] Child Interaction ‘,
' .45 - 55 ' v .* Nonacademic Task Achievement
| ' . \" . :7. . . v .o L. " ,
{ 56 - 92 € . Child's rgaction to Authority’
-~ ‘ . ) . ) ! . )
' 63 - 68 - Nonatademic Task Achievement out-
. L side home’
R 3 O ] ‘ ‘
, ’ 69 - 72 ' Octupational Interests
: v 73«76 o ‘ Interpe&sonal Rélations
.77 = 81 ‘add 88° Anxiety .
. _ R Ay

- 82 - 87 o Aggression o
In the parent entered section of the: interview the questions were
arranged as fgilows :

oA , R .
90 _ﬁ 94 Further Education
) . 95 - 103 . Occupational lnformation‘
¢ . _2—.' 4 . . . \
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<. . . . A
104 - 107 . Reaction to Critigism

.

108 - 109 Aggression

- . «

Apart: from validating aspects, it was hoped that three main types

of information would be obtained. The first was coping style infor-
‘mation, which was, covered from several points of view. One was con-
" cerned with the child s actual coping style as seen by the parents,

in the ‘areas already bging investigated i.e., Task Achievement,
Anxiety, Aggression, Authority, and Interpersonal Relations. Infor-
mation was also obtained from the parents about their own coping
styles in a'variety of situdtions under the same area headings.

The second kind was occupational information. This was informa-
tior relevant not only to occupational interests but also to occupa-
tional values. In the latter case the parents were asked to rank the
fifteen Occupational values to permit a direct statistical comparison
with the children's data. In addition, for working parents,informa-
tion was obtained about their own occupational history, attitudes and

- values toward their jobs and'their coping behavior while working{

1 «

.Third was achievement informagion Qhest{onS\involVLﬁg Task Achieve- "~

ment by the child were. divided into the &wo major -greas of Academic and

chores in the home and for fourteen-year-old c ildren to paid ‘jobs out-
side the home. Questions concerning Academic Achievement centered '
primarily around homework, as this was the area of education with which
parents were most familiar. Questions in these areas included- not

only the child's performance in the homework area but the parents' .
participation and support -both for homework and generalized educational
endeavors. In addition, the parents were asked for their evaluation '
of the child's performance in sichool. . o ‘

-Nonacademic Achievement. Nonacademic Achievej;nt related to jobs or

- ~ “« o on \

Construction of the Interview « ) &

n

At the London Conference in 1966 the major responsibility' for the
development of the Parent Interview was assigned te Austin and Lqgndon
and the bulk of the construction. and pilot testing took place at these

;two stations. The initial form of the instrument caused concern in a

number of stations because of it%s length It was ;thought thdt the .
parents would f2ind it too tedious and that Tapport would be lost. Re-

vVlSlonS of this form were therefore carried ocut by both stations and
'agreement redched on a second’ version. THis version® ‘was sent ‘to 3all

stations for translation and pilot testing. On the basis of results
from all stations a shortened form of the interview was constructed and:
once more distributed to all stationse«for translation and pilot test- i
ing. This, form went through two additional revisions in Austin &nd
London ‘before the final’ .form was .agreed on At a meeting in New York in
January, 1967. ‘This’ final form was sent to all count¥ies for trans-
lation ana the translated gersion returned: to Austin and London, after

- back-translation and checking in each country <

»
.

y | D . ) c | ‘ —3-
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" The final interview form}cohsisted of one hundred nine questions
Each value was

plus the ranking of the fiffteen occupational values.
printed on a separate card jand the parents plated these in order of

preference

STAGE II ( PARENT INTERVIEW INSTRUMENT

My name is,
I am from The University: of Texas.
]

Last year your child was part of a large group in Austin sélected
to £i11 out some questionnaires at school. At thesame time, similar
groups of children in‘seven different countries were filling out the

We are interested in finding out how children
what they think about jobs, - N\

same questionnaires.
handle different kinds of situations,
occupations and‘scHool. Lo ) ‘ o
..\ * : ot
We hope the results of this project will help imgrove education
"here and in .other countries, 'too., . . o
. , N A . ., K s ',, i 6
This year we are interviewing parents - here iniﬁustin and. in the @ °*°
same other countries we used last year. We would like tq talk to S
mothers and fathers, too. . , ‘ : ' c oo . .sm'
. . 4 ! . ,f : ' . \
in - '

We, here at The:University of Texas, are not interested
individuals as such, but Amertqans in- general Yqur repliés will,
The interview takes about an
!

be coded and are strictly confidential )
Would you.co-operate with us and answer a few’ questiopa?
- . p

hour.
g o : .
o ) Y, "
— ! - "

Answers to frequent;y agked qnestionsA

[ .
Are you selli?g anything? e Noﬁ_ s S S
\;3;. No. -

Does this have anything ‘td do with my child s. grades?
¢
The Univers1ty of Texas through a grant‘

Who is paying for this? )

s from the U.S. Office of Education .-

.- Yes. L

Have the Austin Schools approved.of this? .
. ;
Because -your child was one of the ones who

Why was I sé&ect;d’ v
filled out our questionnaires at school 1ast year.
H ' i

NS It will be used for

Whdt use will be ‘'made of this matertal? y
scientific and' research purposei to help improve education'.
. . . !ﬁ . ‘

~




v .
INFORMATION SHEET
1., Intér?ieWef ' ! Father-Mother
\”2§‘”ID NQmBér4$ ' ' :Child's First Name ._Age Group

ate
i
n
. -t
\ . .

J 3. Ages of X'l Brothers and Sisters (M,F)
D ‘

: 4. 'What adults live in your' home?, o
) Mother ~ Others (who else?) .
Father . , i - : )
v Grandmothdr . T ; ) -
' .. Grandfather , :
SN — . 2
5. Who takes care of X? (Main responsibility for X)
> Mother . Other ‘ . )
‘Father . S ’ T : ;
. . , . ;f - . : . )
6. Who else ‘takes care: of 1X? (Takes 'spme responsibility for or
, spends time with X) : y o "~
\;' . : s R ! ! . .9,: v A
T 7. Birtg Place (Mother)' ’ B L . - ,? M -
8. Birth Place (Father) ’ . B ' e
9.‘ Mother s. Year of Birth 5 kAge: . . " ;)
ﬂ 25-29 - 30- 34( 35-39' 40-44  45-49 | 50-54 55-5% 60-64
. 10. Father's Year of Birth_ . : ‘(Age: ' . ]
) SR . 25-29 30—34<\ 35-39  40-44., 45-49 50-54 . 55-59 60-64
\»‘ 11. MothEr'stohcupation ' mwr””ﬁ )
[ . . e
) : 3 S ~ 5 et .
¢ . 12.'Father's;Qccug§tion ' . = - y" ,
13. Mother's Educaéion L s
14, Father's Educati&n o, "o
‘ -"’ ‘ 2 ‘\
' %
. ] - %
15. Time in Present House: less th n 1 1 2 3-4 5-6'7-8 9-10 11 12
' _ 13- 14 15+
.//




l6.

17.

. L P
Where clse'haue you lived since X was born? ,

v

23,

24,
25,
26.

" 27.

28.

Have thcrc been any occasions when X has been away from home for .
6 months or more?’ L,
Yes (if yes) Why?
No ‘ ) !
18.  (If yes) How old was l}s-chen_? P - 3
' { ' : “ K- N
¢ . L ' - i .
. S F 7
19. Has X evar been in the hospital? -
 Yes (If es) Why? ST v T
NO ) . , : ~» . v . N >
B ] K o : o . - . ~ »
20. (If yes) For how long? _ s - ) o s
o ‘ - . : N .
_ % R . R .
21. (If yes) How old was X then? - - . . ﬂ'
-!‘ L ~ . ) A . .
22. Have there been any occasions when either parent has .been living.
away from hpme regularly or for 6 months, or more?
Mothef g ' Father . - -t
"Yes (If yes; what circumstances) Yes (If yes,’ what circumstances)
;No - No -
‘!' . . w ’
‘ T
NAw we would like to get some information regarding X.  Please

give me .some words“or phrases which you feel describe X in terms
of hlS schoolworg

[ g, N ‘ ~
f

. -

(If not answered fully above, get information on. the fofTow1ng

" questions) . ’

k]

How does X feel.abth school?
What makes him feel that way?
How do' you think he does' in school?

Do you do anything to encourage X in hlS schoolwork°
Yes (If yes) what do you do? :

. NO

Have you met X's teacher?
Yes (If yes) How did you meet?
No

-
P



. 31. . What do ynh.do’to~seé that X gets his homework doge?

" 34.  What do you feel the school's job or responsibility is?

[N _— . . A

29. When X has homework what does he usually. do?

A .

G- . ) : °

g (If not- anbwered fully above, get information on the following .
questions) ‘ , Lo N y o L
30. How doﬁs he gS about it?: o "m ,

N 32. How’often does he putngf his homework.to~do other things?

Always a P . s J .
Frequently : o ) - ‘
Somet imes " . Ve R
Seldom ~ } » _ , . C e )
. nNever . < . - B :
« . . ) \ , W?,

35. hat %Guld he 'do if he wereéneaxly finished\thh his homework~ .
nd he found that he had been doing it the wn\Fg way?

¢ -

35. - How important do you think ‘school is? , R o
‘ Most important . ) S e . . )
. ¢ Very important . g ) . -
Important - '
Unimportant L. -
Worthless: ' ‘
(1f not answered fully above)

36. "Why? o Vo , o

37. How far would yo? like your éhiyd to go.fh schook?

3§}43How far db'ydu thiqi~he really will go in school? .

v D . . g . ; -

. . - - .‘-_ . ’ . ‘Y ’ » ", ’

‘We are also interested ‘in what chiidren do outside of school; how they
spend their. the,‘theLr activities, how much time they spend around © ¢
adults, how much with the family, etc.

-

39. When He is not in school, what kinds Bfnfhings does X do?

-

v
°

(If not answered ﬁully‘above,“askg) ‘ - S .



v - .. - ™, BT -

- * L
Lo

40. " What kinds of things does the do with you?
oo '
g "4}. What kinds of things does he do with -his mother?

) . G o father? .

N R - -

e HZK What kinds of‘things does he do with the famxly’l

N
°

. ‘ 8 yPr ’ AN o : )
43. Does he belong to any clubs, organizations or grouﬁs” ' o
L. o es (If yes, lifst) - ‘ ) S
. . Qq__/}NO I . 7 I ¥
. .44 . Does he Rave any hobbles lessons, or classes? .
e 4 Yes (If yes, 115:) ' _ . ‘ T
Ly { No i - g ' N l ’ ‘

_ - 45. When you want X to do something, how -do you go about. getting '
R Lo "him to do Lt7

N 46. 'How does h?’respond to this? i R .
. 47.‘ What follow, opiis needed to see that he does 1it? - ‘ ‘%s -7 o
- : 8 f@ you see that- he is not doing a job the rlght way, what do » . ¢
: R you do? " - oL ! '
' 49. How does he react to this? . ¢
50.‘ What jobs oé;chores'does he hase atound the house? T §

- (Lf any chores are mentioned get information on the following
‘questions) = .. ) ' :

51. What are the reasons for his having them7- ' ' o R
' 52. How often do you have to see’ that he does them7 L o
Always
Frequently
Sometimes . : S .
Seldom p : o , L L - -
Never L ’ “ oo Sk
. : / ' "
53. Does he try to get others to. do them for him?
Yes (If yes) Who? _
No . ®




& v . : / '
. ‘ A g j
S R "54. How well does he do them? ' , X v\' A
. ) Excellent . T o A - L
. .~ . .,Good . ’ . ' . o N |
o o Satisfactory ;o (" o { I ' oot
Poor . . ; b L 7 b
o Very Poor .
A . . L

56. How often does X' he1p~ardund the house without being asked?

. U& . Always . 4 ;
s (S R . Frequentl v 'fﬁ ! .
\ ) Sometimey = . - HEE ' :
NE T Seldom’ ' ' @ . < 5
- . o * Nev : ’ ' v v \ .
/ .' v L N
- 4 )7 ,,—;' . (\>
' ) 56, How do you usually discipline or punish X7 f% v .
T 57 What does he do?: (In response %o punishment hentioned in 56).
: . . s
- \ 58. How, does his father usually discipline or punish X?

- AL moth ) .
. 1 ' .. L : v

- 597 What ddg% X do?% (In response'ro punishmenf ment{oned in 58)

.

. I
1 . [ i £

g - Y

. 60+, How doeg he react when you criticize him? .
6l. How does hé react when his fatheér. criticﬂzes him’
Ly mother
L y ' ' . . )
. 62. -How does he react when his brothers and* 81sters or other
» . children criticize him? te

A A\
(Do not. ask parents of 10 year olds &3 through 68)

63. Does X have a regular job or work outside the home? (Record
whether after school or during vacation) :
Yes (If yes) What does he do?
" No ' N~

(If not answered fully above, get information on the following
questions) '

64. How does he feel about his.job? R D

65. Why does he work?

§




66.

67.

"How hard does he work at his job?

How did he get his job? | o .

A\

\

Does he -ask for Help when he runs into problems or difficulties
on the Job? L : ; <
Yes-. a ‘ . i
No ° . S

o « , 5

73.

75 .

76. .

What type of job or occupation would you not like to- see X

A

What particular type of job or occupation w0uld1you 1ike to )
see X take up when he is ‘grown? ‘"‘; . D et '

Y
L

take up when he is grown up? , _
What type of work do you feel X -ould like to oo when. he
grows up? e . : :

What type of work do you feel X probably will do when he

grows up?

Childien are different in how they get along with other
childTen How does X get along with other children?

S N

What do you do to-help X get along with other children?

In what ways do X's friends influence his behav10r7 .

v ° kY
What -do you.think about this? (Friend's influences described
in 75) _ - ‘ :

»

'

7.

. 78.
79.

80.

81.

. ) ’ : o \ |
When X gets worried what does he do-about it?

(1f not answered fully above get-information on the following -
questions) e - . ‘

What kifds of things does he worry about?

How do you tell when X is worried?.
When he has worries does he turn to others for help?
Yes (If yes) Who? :

No

[

I
de

. What do.you usually advise X to do when he is worried?

" -le- -

N



a

3

82. What kinds of things make X angry? - - ' . ‘ﬁd
(If not answered fully above)
‘83, What elsce besides his brother and sisters make him angry?
84. What does X usually do when he gets angry?
: . . . ' ‘
85. .What does X usually do when he gets angry at you? ‘
86. What does X usually do when he gets angry at his father?
o - . -
87. What dovs X usually do when a’friend is angry at him? y
. : 0 ' -
88. What does X u%hally(do when someone hurts his feelings?
. : ‘
WTP ) '
In addition to the Lnformation you 've given us -about X at home - A
and school, we're also Lnterested in.your ideas and actlvities
as a parent ' . -
89. Different people feel different things are important. What‘do
you feel are the imporeant things'a child should learn as a-
Aperson, as he is growing up7
90, Have you taken any courses- or trainlng since you, 1eft school?

Yes (If yes) What kind?°® ' » . «
No . ' .' L )
’ x> . L . - - .

x - - N
(1f yes,.get information on the following. questions) . .

91. Why did you take it (them)? ,

92. When did you take it (Them)?

93. Did you cbmplete it (them)? - g
Yes . | . .
No (If no) What bappened7 .

94, Do you feel you galned from it? _ - '

,  Yes (Pf yes) How? . i S . : .o

"No _ @
(ﬁo not §sk\95 through 103 of housewives) ) -

95. You said you weré a ' * __, could you tell. me
how you came to be in this kind of work? '

“11-



114

96. What is your job like?

(1f not answered fully above, get in%ormatlon on the following
" questions)

97. How do you feel about it?

I 98. What do you ‘like about it?

99. What do you dislike about ie?

100. WOuld you choose the same kind of work if you had it to do over
again? | .
Yes r !
NO 'f“ . )

- ' — i
f e

10}, When you are on the job and problems come up about the work, what
do you do? M . S ' .

. TN .

102. What is the best way to-get along with'your fellow workets .
(colleagues)? _ '

103. What is the best way to get along with your boss or.supervisor?
(do not ask of professionals who have no supervisor) S

\-
I

-

106. By friends? / L '

" 108. ﬁhat'kihds of things make “you angry?

104. What do ygu think or do when criticized?
. (If not answered fully above, get informatiof on the following
.questions) : '

105. By husband?
wife? . &
//J - ,"»: ar

107. By your own/children° <

/ SN w

109. What do,§ou usu:lly do when you are anéry?

Ay



-, .
110, _  do interesting things artist

do’different things money' ) N
* nice place to work get ahead Y

invent new things : own way .

what father.does ., ~ - be ‘famous

always having a job people you like

" help other people : doing job well
. . lead other people ) o '
a Now there .is another thing I would like you to do for me. Here
are some tards on which are printed some statements about work.
Would you please redd each one and then sort the cards into two
piles. In the left hand pile put those which you would consider
least important in choosing a job.

When this has been done say "Now I would Yike ygu to take each '
pile and place them in order from most o least, so on top of the
left hand pile is the card with the statement that would be the u
most likely to influence you in choosing a job while at the bottom
of the right hand pile \is, _the card with the statement that would
be the least meortant to you "

RO

oo hd . '\ .
111, Is there anything else about X that you would like to tell me?

A . vr

frd

-13- . .



C
For the most part, the payrents' responses to the questions were
recorded verbatim by the interviewer. -A few of the questions, such’
as age, for example, were pre-coded and a few of the responses were
recorded along a dimension such as degree of satisfaction or impor-
tance. For example, responses to the question "How important do

.you think school is?",were ¢oded as -- Most Important

- Very Important

_ _— . Important

' . , Unimportant

' Worthless ,

In these insta cE"chcoded questions, however,. there was almoét-
always a following probe so that a verbal response from the parents
was also available. In the case of the example' above, the probe rwas
"Why?" . . o N ) i ‘ . .

2, N [N . /

" In addition to the actual guestions there was a section that dealt
with what were ‘termed post- ~-interview ratings. These dealt with
dimensions ‘of b for that it was thought yere embodied in coping

. style. As these diménsions were not finali%ed wuntil after the inter-

vieyrquestions were constructed there was some doubt as to whether/‘
sufficient information.on the dimensions would be®obtained from ‘the
actual questions. The.interviewers were, therefore, asked to complete
a five-point rating, form for each.of the dimensions in the bléhavior

“areas of Task Achievement (Academic and Nonacadenic), Anxiety, and"

Parent/Child Interaction -

) The pirpose of these rstings was primarily to encourage the |
interviewer to get as much informatio possible. 1If the inter-
viewer knew that he had to make these ra%ings it was thought that he

4W0U1d be more thorough in collecting the information during the imter-
view 4& ~ N

4

In addition to the interview-form itself, a lengthy manual of°
instructions to interviewers. _was constructed. JIn addieion to general
instructions this document contained a question-by-question explana-

tion of the purpose and intent of each question and its ,relationship
to thexcgging dimensions A copy of, this manual was given to every

intervie <

’

When the original interview form came to be translated it .was
agreed that the layout could be.rhanged to suit the. needs. of ‘individ-
ual statiors, though .sufficient space for full recording had to be

.4maintained - Howeyer the numbering dénd sequence .of sections ‘remained

unchanged.



.Selection‘of‘Parents

-

It was agreed at the 1966 London Conference to interview eighty
mothers (ten per cell) and at least forty fathers (five per cell),
In terms of priority, the mothers came first. To select the sample,
- the subjects in each cell were diVvided at the median of the achievement
scores. The sample was then randomly selected, half from either side
of ‘the median. Any refusals necessitated random replacement from
the appropriate half cell. In actual fact, the number‘of refusals
varied across stations. In London, for. example, only two mothers had
to be replaced, while Mexico City had 11.25% efusals and the per-
centage in Chicago was even higher. ‘ |

Training:of Interviewers

This varied from countiry to country, but asimuch time as possible
was devoted to' this procedure. ,Wherever possible, observations of
practice interviews by the entire interviewing team in one-way ob-
servation rooms was carried out. Group review of practice interviews
‘was another method used. Every interviewer carried out at least two™
practice interviews that were gone over with him in detail, before:
actual 1nterv1ew1ng of the sample commenced '

The 1nterv1ewers were either project staff members or interviewers
hired specifically for this purpose and given a period of training and
practice witb this particular interview ‘ .

The interview usually'lasted'from one to two hours and usually took -
place in the parents' home. However in some stations, Milan for
_example, the interview took place in‘tne University Department .
Mothers and fathers were interviewed separately.

°

Method of Codiné

|
!
V
|

The verbatim résponses to the questions were coded using a system
of content categories. _These coding categories were developed from a’
sample of at ‘least twenty-four interviews from each station.  The
“‘translated responses from: each station for each question were typed on
small cards that were. placed in empirical content categories by inde-
pendent judges. The consensus of these judgments formed the content
~coding categories for each question. At this point a delibegate
attempt was made ‘to use as many and as fine categories as possible in
order to preserve the richness of verbal respense. It was felt that
categories could be eliminated or collapsed.later whereas it would be
impossible to discriminate new categories at ‘a later date.

»

Q.

-15-
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Not~ all the coding categories were, however, empirically ‘derived at
this stage. Some of the categories fyom the Demographic Questionnaire
were used intact and some modifications of .the Sentence Completion

> - coding” categories were used to give direct comparability with the
‘ children s data, : - ,
’ . A preliminary codiné manual was developed by the Austin and Londor
. stations and sent to all stations, who then sent back their suggestions
and modifications. _The initial manual was revised in the light of
these critICLSms and the final manual was then translated by each
station. i

A complex system of coder training and calibrationowas.devised to
ensure comparable coding across all stations. ,The first step was to
“achieve comparability between Austin ‘and London on a group of twelve
interviews from each station,  These twenty-four interviews were coded
independently by at least two coders in each station, who then reached
- -’agreement within 'stations. The consensus. results were "then compared
v and’ differences discussed by letter -and. by telephone - When Austin and
P London weré calibrated, i.e., -interpreting the manual in exactly the
same way, each of the other stations was asked to code twelve of their
own interviews, using two or more coders, who then reached consensus
and sent the results to Austin and London. These interviews were inde-
-pendently coded in both Austin- and London and the results compared with
the original station's coding. Differences were discussed and agree-
ment reached. In addition there were some facz-to-face meetings among
v . subgroups of stations to discuss and improve coder reliability.

-

| ’ When ‘the period of calibration was finished, the production coding
' of the entire sample of interviews was undertaken in each:station. In
the. production coding, each interview in each station was coded by -at
least. two independent coders dnd the f£inal code given was the consen-

. - sus of these two individuals. The coders. in each station were the -
" Same individuals who had gone through the calibration process with the
" Austin and London stations T .

i . This elaborate and timerconsuﬁing process was designed to provide
the maximum comparability and reliability of interview data from all
stations. Although laborious, the use ‘of independent coders and the

“ calibration of these coders across stations proved successful. This
.method had the additional advantage of greatly reducing the pOSSlbllity

" of clerical errors.

Q o -16-
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PARENT INTERVIEW CODING MANUAL \

General Directions P

P

Experience with the first twelve interviews has shown that all
interviews must be coded by two coders. The single consensus code
numbers of these two scorers are to be sent to Austin on the standard
coding sheet,- It is essential that the two people doing the coding
both be fully familiar with the Interview Coding Manual and be
calibrated on the standdrdization interviews. Only coders so cali-
brated can be used on production coding. This calibration includes
checking the corrected coding and commentsson the second twelve
interviews when they have been returned from' the Central Office.

”"Each interview is to be completely coded before proceeding to

- another one, i.e., do not code across questions or gections of
- several interviews simultaneously, Ordinarily, a given section
will be the coding unit, however, supplemental factual information

may occur gt other places in the interview. No coding should be

- marked or indicated on the interview protocol itself.

Side comments made by the interv1ewer may' be used by the coder

~only if they clarify an otherwise ambiguous response. However, it

is the-parent's response that is coded ven though the interviewer
may have indicated the parent's respcnse appears not to be "accurate.
The codér’'s responsibility is to code what is recorded and to avoid
inferences- or interpretations. Do not hesitate to usb no information
categories. These categories may result in missing data but they do

not result in incorrect or erroneous data.

)
a

Unless multiple coding is specifically called for, in the manual ~

-only the first response of a multiple or compound response is:to be

coded. An exception is where there is clear evidence in the parent's
statement which indicates that some later part of the responsé is
clearly .the dominant or key part, in which case the dominant or key <

'-response should be scored; e.g., "sometimes I spank him but usually

I send him to his room without his supper." In this case the second
part has been clearly indicated by the pdrent to be the dominant or

. key element of the response.

Although the I.D. Number is numbered 2 in the interview itself

vit should be entered on the first nine columns of the code sheet.

The next column indicates whether the interviewee is a mother ‘or a
father. <Country- specific numbers assigned to interviewers should
follow the I.D. number in the next two columns.

The committee realikes that certain stations have found interesting
materials in their own interviews other than that which is coded.

-17-
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" Code 93 - Don' tfknow: Where parent has/indicated lack of kndwledge |

Thia information has not occurred in sufficient frequency to warrant
additional or extended codes. Space has been reserved at the ‘end of
the code sheet which will allow individual stations to code certain

- country-specific information. Any country which included additional

queStiona ahould find apace avallable for coding them here, also [

All respohaea which are coded "9l” should be sent both 1n English

and in the original ‘language to.Austin. The 24 interviews coded‘ !

in the process of preparing the manual and" calibrating the scorers
will be recoded and will be the last 24 interviews to be coded in ’
production scoring. . . ?o

1‘ .
I

‘Each country should substitute the appropriate insertion forA-
"country-specific" codes taken from the Demographic coding manual
or the Occupational Values coding manual where called for. Only

_the Austin code appears in the present manual. f

Sentence Completion codes have been edited for use in this manual,
If necessary, please refet to the Sentence Completion manual for ‘the :
original. code _ . - ! _ D

N l
AN

Codes™ 91, 93, 95, 97, and 99 will be used for almost all questions g
and their use and meaning will" be invariant _ { . S
Code 91 - This 1s used for relevant responsea which are not covered

by the existing categories. All responses-coded in this category: -

should be listed by I.D. number and question number and foEwarded )
, 'to the Central Office. oo

P
i - . [ .
. . / . . | £ y
© Q .

or said "don't.know." . = : . L

Code 95 - Irrelevant or autistic responaeS" Any response wh&ch does
not answer the question, where parent responded verbally jbut
either misunderstood the| question or gave 'an uninterpretable
response e.g., "What is‘the school job or responsibility?"

"I think. he should gc to work and earn a living instead.!' _ .
' o o : . - ‘[, : g ©é
. . . i . .
Code 97 - Question not appropriate: This code is used.forffollow-up
questions when the response to the initial question ir 4 section
~is negative, making the following questions inappropriate This
‘code is not used in the initial question, as negative responses -
here are accounted for with a code. number other than 97|. Note A

+ that-occasionally follow-up questions in a given section are’ asked. R
and responses given even though the initial question had a negative
response. In thils case, change the scoring for the initial
question to conform appropriately .o f

] ’ /

Code 99 - No lnformation This appliea where the parent did not //
answer or the question was not asked when it appropriately should /J

. : - - -18-



‘have been asked Before using this code, check to be ‘Bure the
question was not answered elsewhere in the interview, perhaps in
a general or opening question-to the section: This category means
there is a blank, no response of any kind either relevant or
irrelevant

: . . .
Where information is asked for each parent in relation to the child,
the first of the palr of questions will always refer to the mother and
the second will always refer to’the father, L.e., in 40 and 41, 56-57
and 58-59, 60 and 61, and 85 and 86; 40, 56-57, 60 and 85 are always
coded for mother and 41, 58-59, 61 and 86 for the father. Therefore,
code mothers"' interviews as they occur, in father interviews code
question 40 into code column 41, interchange 41 into-40, etc.

)

, ‘ CARD 1
o o . COL.
2. ID NUMBER | o - | 1-9
Father-Motner B : » : 'L ¥“. 10
1 Mother . - L . o .
2 -Father _ . *
. 4
1. 1nterviewer'Number . . " . 11-12°

To be assigned by each country to individual
interviewers

L - Pl

3. AGES OF X'S BROTHERS\AND SISTERS (M,F)

. Code actual number in 3A-S, e.g., O = none,, ", =8 or more"
1 = one, etc. ‘9 = nine or more. If twins, ~ 9=no informa- .
" récord in order of birth. If order.of birth “1dn "

is unknown, code other twin as older. (

' . 3A. Number of older brothers , L e 13
_ 3B. Number.of younger brothers A ! - f, ' _ 14
3C. Number of older sisters o i b A " 15
3D. Number of }oungervsiatersi ' . - 16
4. WHAT ADULTS LIVE IN YOUR HOME? . - +17-18

Ol Both parents
02 Mother only
03 Father only . . :
04 One parent and one stepparent : ’
05 Both parents (or stepparent) and other relatives : @

-19-
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06
07

08

99

0

!

One parent and other relatives

One or two parents and non-relatives (include
roomers, aervants, maids) .

Other

No informatioﬁ

-~

WHO TAKES CARE OF X?  (Main responsibility for X)

0l
02
03

<04

05
06
07

99

Both parents

Mother only

Father only

Other relatives, e.g., grandparent, aunt, sistér, etc,
Non-relative, e.g., maid :

Parent and relative

Parent and non-relative

No information

WHO. ELSE TAKES CARE OF X?

01

. 02

03
04
05
06
07
08

99

Both parents-
Mother

Father . .
Other relative, e.g., grandparent, aunt, sister
Non-relative, e.g., maid ' ~ .
Parent and relative y Coa
Parent and non-relative e

No one else _ '

No information.

21-22

BIRTH PLACE (Mother)

0l

02

Same as Demographic code (country specifid)

Same town
Different town, same state (or comparable geographlc

" unit)

03

04
05

06
07

93
99

Rural area (or much smaller town) in same state (or

‘comparable geographic . .unit)

Adjacent state (or -comparable geographic unit)
Same country but distant state ‘-
Different country - close cultural similarity

Different country - different cultural characteristics

Don't know

‘No information

23-24

- =20~



' 8. BIRTH PLACE (Father) o . ' - 25-26 -

~¢

.01
02
QS

o4
.05
06
07

“

93
99

-Same-- country but distant state -

Same as Demographic code (country-specific)

Same town

Different town, same state (or comparable geographic unit)
Rural area (or much smaller town) in same state (or
comparable geographic unit)

Different’ country - cloge cultural similarityL )

Different country - different cultural characteristics

Don't know
No- information

9. MOTHER'S YEAR OF BIRTH - = - 27-28

01
02
03
04
05
- 06
07
08
09

99

25-29

30-34 :
35-39
40-44
45-49
50-54

-55-59

60-64
65 or over

No information . : ‘ .

10. FATHER'S YEAR OF BIRTH o : 29-30

)
.02
03
04
05
- 06

07

-08
09

99

25-29
30-34
35-39
40~bé

45-49 - N

50-54 . o
55-59 - )
60-64.

65 or over

No information

: ] .
'“ll.‘MQTHER'S OCCUPATION

B

S S aem

/ =

; ‘ v "

Same as "Occupations at .the six status levels' plus
supplements (country-specific).

-21<



01 'Medical Doctor, Lawyer, University Professor, Big
Business Manager, Government Department Head : : a
- 02 Accountant, High School Teacher, Social WOrker,_ : s
° Dress Designer, Insurance Saleswoman 2 .
03 Trained ‘Nurse, Bank Clerk, Primary School Teacher,
Laboratory Technician, Secretary '
04 Typist, Dress Maker K Restaurant Cook, Telephone
Operator, Shop Clerk - . =
05 Factory Worker, Usher in Theatre, Hospital
_ Attendant, Waitress, Beauty Operator .
06 Domestic Servant, Baby Sitter, Laundry Worker,’
Dishwasher, Washroom’Attendant ' '
08 Housewife

994No information

' 12. FATHER'S OCCUPATION - E © 7 3334
. Same as "Occupations at the six status levels plus -
msupplements (country-specific).

- o 01 Medical Doctor, Lawyer,. Univeraitv Professor, Big
e Business Manager, Government Department Head o
02 Accountant, High School .Teacher, Arty Captain .Office
Manager, Insurance Agent
03 Traveling Salesman, Bank Clerk, Army Sergeant, Owner
..of Gtocery Store, Bookkeeper
. 04 Carpenter, Mechanic, Restaurant Cook Electrician,
Shop Clerk . : -
05 Factory WOrker, Truck Driver Waiter, Barber, Soldier
05 Janitor, Street Sweeper Dock Worker, Day Laborer,
‘Night Watchman . :

99 No information

13, MOTHER'S EDUCATION . - - o 35-36
Same as Demographic code (country-specific)

01 University graduate

02 Some college

03 High school graduate
04 Some high school

05 Eighth grade

06 Less than eighth grade

99 No information ' - , — . .




14.

FATHER'S EDUCATION

, Same”as.Demograph%c code (country-specific)
0l University graduate

02 Some college

03 High school graduate

04 Some high school

05 Eighth grade

O6_Less than eighth glade ’

.99 No information - S o

. 37-38

15

TIME IN PRESENT HOUSE

0l Less than 1 year - . .
02 1-2 years ' T

“03 3-4 years

04 5-6 years .

~ 05 7-8 years : o
06 9-10 years
- 07.11-14 years ’ :

08 over 15 years

99 No information L _ .

139-40

16.

WHERE ELSE HAVE YOU LIVED SINCE ¥ WAS BORN?

aQ . .
Enter-number Jf moves. 00 = none, 01 = one move,
02 = two moves, etc.

99 No information

41-42

17.

HAVE THERE BEEN ANY OCCASIONS WHEN X HAS BEEN AWAY -
FROM HOME FOR 6 MONTHS OR MORE?

0l No

02 Yes'— school . o

03 Yes - in care, e.g., hospital, correctional
institution fostér home '

91 Other, relevant, not classifiable

95 Irrelevant - :

99 No information

43-44

18.

T

(IF YES) HOW OLD' WAS X THEN?;

/

Enter age of X at .time of separation. 00 = less than " - -
-one year, 0l,= oneé year, 02 = two years, etc. .
. A . .

-23-
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97 Not appropriate, never away from home
99 No information :

I19. HAS X EVER BEEN IN THE HOSPITAL? 47-48
Enter the number of admissions to hospital. 00 = none,
01 = one admission, 02 = two admissions,letc.
99 No information /
. ‘ - /'
20. FOR HOW LONG? [
20A. Total time for all admissipns 49-50
0l Less than one day, for, observation or outpatient
02" 1-3 days
03 4-7 days
04 8-15 days
05 16-30 days '
06 One month - Six months .
07 More than six months T B
93 Don t know a
97 Not appropriate, never admitted to the hospital
99 No information
20B. Length of’gonfinemeﬁt'for longeé; admission (use same
- code as 20A’if only one admission) 51-52

01 Less than one day, for observation or outpatient
treatment

02 1-3 days’

03 4-7 days - o

04 8-15 days . .

05 16-30 days :

06 One month - six months

07 More than six months ,

93 Don't know

97 Not appropriate, never admittéd to the hospital

99 No information

24 -
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21. HOW 'OLD WAS X THEN? . . o

- .
o

21A, ]Enter age of X at the time of first confinement ':. .
/00" less than opne ycar_’pl one year, 02 = two years s '
etc. ' : o ' < 53-54

- 93 Don t know
' 97 Not appropriate, never Admitted to the hospital
99 No information

21B. Enter Age of X at the time of longest confinement. 00 =
less than one year, Ol = one year, 02 = two years, etc. _55-56
93 Don ‘t know )
97 Not appropriate, never admitted to’ the hospital
99 No information

22. HAVE THERE BEEN ANY OCCASIONS WHEN EITHER PARENT HAS BEEN -
" LIVING AWAY FROM HOME REGULARLY FOR SIX MONTHS OR MORE?

: 22A. Both parents C , ' _ l _ 57

01 No for both
02 Yes, mother
03 Yes, father
04 Yes, both (Also yes.if parent is away regularly and
home only -on weekends)

22B. Mother only : : = . 58-59 .

01 Marital separation or divorce
. 02 Travel in work (other’ than militany)
03 Military service ... |
04 Health, e.g., hospital ‘(mental or physical) -
05 Institutions, e.g., prison (other than hospitals)

91 Other relevant, not classifiable .
97 Not appropriate, no separations
99 No information

22C. Father-only r | - © 60-61
Ol Marital separation or divorce
02 Travel in work (other than military)
03 Military service
04 Health, e.g., hospital (mental or physica’)
05 Institutions, e.g., prison (others than hospitals)
91 Other, relevant, not classifiable
‘. 97 Not appropriate, no separations
99 No information ’
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QUESTIONS 23-28 (READ. ENTIRE SECTION BEFORE SCORING QUESTIONS)

The Information given in 23 may relate to later questions
in this section, but will also be coded itsélf for the
types of activity spontaneously mentioned. 5

23. NOW WE WOULD LIKE TO GET SOME INFORMATION REGARDING X.
PLEASE GIVE ME SOME WORDS OR PHRASES WHICH YOU FEEL
DESCRIBE X IN-TERMS OF HIS SCHOOLWORK. . - 62-63

Q
01 Achievement - Positive: A statement of positive \
academic competency. “'The best in everything,"
""He is doing real good," "He is studious."
02 Achievement * Ambivalent: A statement of both

positive and negative "academic .competency. ''He is
doing all right, had some trouble learning to read,"
"She .is fairly good in the main subjects... some-

times records go -down unexpectedly." »

03 Achievement - Neutral or aver-ve: - "Not so much
distinguished," "O.K.}' "All rigat."

04 Achievement- Negati"*’ A statement cf incompetency.

© "She does not study much," "Absolutely poor -- much
too absorbed in sports."

05 Attitudinal - Affecc,Positlve: A statement of positive
attitudes and/or feelings about school work. ''She
likes school," "...... is véry happy in school,"™ "Takes

~ pride in it." ' . ’ '

06 Attitudinal - Affec; Neutral "It's inevitable," "Goes

because’ he has to.'' ’ o «
. 07 Attitudinal - Affect Negative: A statement of negative
. attitudes and/or feelings-about school work. "-.....

- thinks school is a waste of time." S
Social - Interpersonal - Positive: A statement of :
liking and/or being with friends and/or teachers.

" .... likes all her friends at school, does homework

‘with them," ''likes her teachers.' : .

- .09 Social - Interpersonal - Negative: & statement of not -

’ liking and/or being with teachers and/or other children.
"... can't get along with teachers this year.

-

(]
co

91 Other, relevant not. classifiable
93 Don't know o

95 Irrelevant

99 No information

© . ’

N  24. HOW DOES X FEEL ABOUT SCHOOL? | T 64-65

If information is got here, check #23.

Faad
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01

02
03

04
05
06
07

91
93
95
99

Strong positive‘feelings. "1ikes‘it Very much,”

"Loves. it ."
“Positive feelings. 'Likes it " WKeen on it.":
Ambivalent feelings. 'Likes some subjects doesn't
like ochers,“‘“LLke? sports, doesn't like lessons.’

1 n

Neutral feelings. ''He goes,' '"Doesn't complain.:
Negative feelings. 'Doesn't like 'it.'":
Strong negative feelings. ''Hates it."
Descriptive statement of the student's opinion.
"Takes it seriously," "Thoughtfully," "A game."

Otheé, relevant, not classifiable
Don't know
Irrelevant
No information

25. WHAT MAKES-HIM FEEL THAT WAY? = . L 66-67

‘ol

02
03
04
05

06

07

08

91
93
95
99

1
v

In coding this response, it 1is immaterial whether the
affect itself is positive neutral or ambivalent. or
negative.

Intrinsic values, education, learning. '"Hz likes to

_ learn," "He llkes it," "He feels it is his duty to go
to school." _
Specific academic subject or subjects. '"Mathematics,"

""'Science courses,'" '"Dislikes language."

Extracurricular activities at school. '"Sports," "Choir,"

"Chess Club,” "On account of football."

Social aspects focused on frzends and peers "Friends,"
"Likes being with other children.

Social aspects focused on teacher interaction,

"Doesn't like teacher," "Has a good teacher this year."”
General school environment, the setting, kinds of
activities. "Admires the school," "Thinks the school
environment is very good (bad)," "Likes (Doesn't like)
the discipline " .

Personal characterlstics ""Keen to do well;" '"'Has
pride," '"Is lazy."

Self improvemeﬁt includes careers, goals and improving
familiar situation. '"Sees parents situation,” "To get
an independent position."’

Other, relevant, not classifiable

Don't know _ : :
Irrelevant. ) : R
No information ' )

©=27-
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26. HOW DO YOU THINK H: DOES IN SCHOOL? ' i,

’ \

This question has "a double code., The first (A) is an
evaluation of the child's academic performance, the second
(B) "concerns the parent's satisfaction. '
26A. Oi Excelleﬂ! very good. All indications of superior " 68-69
N . .achievement ' . R
| . . 02 All responses indicating achievement which is \
‘ definitely above average. 'Very well," "Goad." = - -
03 All responses indicatiag achievement which is barely
above average or is basically a strong average. '"His
reports aré average but improving,'" "About average ‘-
"the last two reports were very good," J ~
04 All responses indicating average achievement, "Average,"
"She ‘'is doing all right, more or less, not above and not
below average." - -
05 All responses indicating below average performance
{'Not very well, he is: average at most thihgs, but below
average in a few things.'
06 All responses indicating poor or unsatisfactory work.
. "Isn't doing well because he doesn't study, °*is

PPN

- . intelligent but doesn't work hard." 4
’ 07 All responses. relating to behavior rather than
: performance. '"Cooperates with others positively."
‘—\\\\\\ . 91 Other, relevant, not ¢Yassifiable % ¢ .
93 Don't know o . ’
\L ' 95 Irrelevant ’ v ' ' S .
© 99 No information . ' o

. 26B. 01 No direct indication of either satisfactidn or 1ack of 70
satisfaction "
02 Parent indicates satisfaction with school achievement,
positive affect .
03 Parent indicates dissatisfaction with school achievement
negative affect - :

27. DO YOU DO ANYTHING TO ENCOURAGE X IN HIS SCHOOLWORK? ?fi72
. 1] N

These codes provide for the identification of the
Yes-qualified responses as direct actions, indirect
actions, or attitudinal influences.

01 No (any qualification which is scoreable below should be
scored as _Yes) L
| 02 Yes - unspecified = —
! 03 Yes - homework only (incluées assistance or seeing that
‘ it is done)
04 Yes - academically supportive actions, engage tutors,

" special classes, coaching
-28-
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1

: w A .

05 Yes - academically enriching actions, including books
and opportunities, e.g., encyclopedia, library, museum
visits. ) _

06 Yes -~ attitudinal -- encduragement, ‘interest. “Yes, I
try to encourage her to discuss her practice book, etc.
with me.

07 Yes .- attitudinal—-emphasis on future orientarion i
"Yes, I tell him they nced school to get a good job,"
"Yes, I tell her to study and learn so she can have a
better life. :

08 Yes - direct action, rewards and punishments "No
T.V. tlll she gets her grades up.

09 Material support, paper, pencils, quiet room (but not
including books as scored in 65)

91 Other, relevant, nbdt classifiable _ ‘
93 Don't know

. 95 Irrelevant

99 No information

S

28.

o

HAVE. YOU MET X'S TEACHER? - YES, NO, HOW DID YOU MEET? .73

0l No — ) - )
02 Yes - unspecified &
03 Yes '- school initiated——parent was requested to come to
school to talk about child concerning problem,
discipline,. lack of progress, etc. "Yes, his form
mistress came to see us about him, and have met Dr.
Roberts (Head) in connection with him.' )
04 Yes - school initiated--opportunity or invitation to all &
parents to meet and discuss. "Seldom,,once he was .
administered a test for Vocational .Counseling purposes.
05 Yes - formal routine occasions ‘more observer than .’
participant--PTA, Open House, Programs etc. '"Attend
PTA meetings. Never went to school to ask a better
grade or to complain.'
06 Yes - parent initiated, more participant than observer--
-takés more than general interest, e.g., PTE office holder,
* room mother, etc. )
07.Yes - parent initiated--non-formal. "I go each occasion
‘to talk to them-without being asked ‘'to do. ", to see
how X is getting along " "Yes, frequently. Spontaheously."
91" 0Other, relevant, not classifiable
93 Don't know L ‘
95 Irrelevant

99 .No information ”
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QUESTIONS 29-33 (READ ENTIRE SECTION BEFORE SCORING QUESTIONS)  CARD 2
\ | o . - COL
29. WHEN X HAS HOMEWORK WHAT DOES HE USUALLY DO?° o 11-12

°

A study of the responses indicated that from 29 and
30 together it was usually possible to obtain ’
Information on two variables. 1In many cases the : ‘
- first dimension, time oy, occasion of doing tiomework,
came out .in 29 while the second dimension, ‘conditions
or methods or homework came ‘out in 30, In some protocols,
) however, they came in reverse order. Therefore, in
- order to carry out the two codings, both 29 and 30 must
be considered. ' , . o L

01 Doeq not have any or seldom has an O ' .

02 No reference to when homework done. 'He does it," .
: ) : "Gets it done." i .
¢ _ 03 High priority - immediately on coming home or after . .

a brief routine interruption such as a’snack or
feeding pets :
04 At a regular time - after dxnner after TV prqgram,

N does it at school
05 Usually does it, irregular or,no setméime
I . 06 Avoids as long as possible, procrastxnates, puts off

to last possible moment-
07 May. net do it or does not do it

91 Other,. relevant,. not classifiable
93 Don t know : o

' 95 Irrelevant ‘ \\
99 No information. - .

. CARD 2
o N 4 COL
30.. HOW DOES HE GO ABOUT IT? B _ + 13-14

This information may appear in either 29 or 30.. It
deals with implementation-initiation, how started
~rather than follow-up (which applies to 31-32). Note:
Score on first 5 dimensions if poSsing. 1f not, use
06, 07 or 08. If none of first eight codes can be used,
use 09, or 91-99. :

01 Self ‘initiation-totally. "He never neglects it,'" "His-
own initiative." This code should be used only when »
parent specifically mentions self-initiation. : -
02 Self initiation-basically or mainly. ”We don't push
generally, sometimes he needs reminding.' .

-30-
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, . .

[ \'xv.
03 Self-other initiation. "0ccasxona11y he’ needs a, push "

S "Sometimes he asks for help.' '

! 04 Other initiation-but once started he persists. "O X.
' once you get him started," "Waits until we remind hLm,
then he stays with it."
05 Other initiation-and must keep after him. "I have to

L = push him to study," "She does them when compel ed to." *
ﬂ - 06 ‘Affect positive, "Eager to do it," He likes i

. 07 Affect neutral or ambivalent
. 08 Affect negative
09 Conditions (in absence of any. of the above) e.g., own
room, by T.V., with radlo on '

91 Other relevant, not classifiable
93 Don't know . '

95, Irrelevant

97 Not. appropriate, doesn't have or seldom has homework
99 No information '

3l. WHAT DO YOU DO TO SEE THAT X GETS HIS HOMEWORK DONE? 15-16

This ‘is a two column Code designed to provide informa-
o v . tion for comparison with the dimensions based on the
’ children's data, dimensions of s¢lf initiation- other
Lnitlatlon, stance or confrontation-avoidance,
implementation or direct-indirect. This is generally
considered as implementing behaviors after the
initiation, e.g., see that it is done rather than
getting him started '
Note: As in certain other codes two columns are used.
A first or main analysis may be done using the first
column only, e.g., a 1 in column cne indicates the .
parent does nothing. The second column permits the N
breaklng out of more detailed Lnformation
. M Nothlng-—unqualtfled '
12 Nothing--not necessary, indicating the child does it
: on his own
13 Nothing--responSLblllty to do it or not do it is left
up to the child, parent doesn't bother- "It's left up
to him; JI trust my children." .
14 Nothlng—-external pressures. ''Detention in school if
he doesn't." » ,
15 Nothing--other parent's responsxbility " "It's up to my

wife. ,

16 Nothing--responsibility of person other than spouse.
"Entrust to tutor." "His older brother sees that he does
ic."

21 Seldom or occasxonal reminder. '"Sometimes ask if he has
it '

22 Verbal reminder or question. "Just ask him.' 'Check up."

-31-




23

31

32
33
41
51
91
93
95
97

99

Nag, frequent or continuous verbal reminder . . CARD 2

Check work occasionally : o COL
Check work--usually or regularly/ ' \ 15-16
Observxng, watching ' é//

Deprivation, punishment or rewards

Active. help or assistance // :
Othér, relevant not classifiable
Don't know

Irrelevant ,

Not' appropriate, doesn't have homework
No information Lo \

7

32.

T

HOW OFTEN DOES HE PUT OFF HIS HOMEWORK TO DO OTHER
THIN687 _ , . 17-18

Il

21
22

23

31
32
33
34

35

36
41
42
43

51

91
93
95

97
‘No information -

99

.This is “a two column code The first column

represents the main categories taken’ from the precode

-The second column petmits a- ‘breakdown of mhe intermediate
frequencies for a detailed analysis

©
Always v

Frequently, no comments

Frequently, indications that the child procrastinates
"Puts it off till the last minute." :
Fréquently, indications that the chiid is easily’
distracted \

Sometimes, no comments

Sometimes, on weekends. , o
Sometimés, for secial reasons. '"Plays.with friends."
Sometimes, for preferred activity done by self, not-
with others, e.g., T.V., read book, build model

airplane

Sométimes, situational- procrastinates in one particular
subject : '
Sometimes, miscellaneous

Seldom, no comments '

Seldom--procrastinates

Seldom--distractions

Never ' N

Other,-reievant, not Cl&SSLfiable

Don't know

Irrelevant — : _ . ,
Not appropriate, doesn't have or seldom has homework '

t

N

-32-,
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WHAT WOULD HE DO IF HE WERE NEARLY FINISHED WITH HIS CARD 2

HOMEWORK AND HE FOUND THAT HE HAD BEEN DOING IT THE COL
WRONG WAY?

This questiofl will provide information on the'dimension
of confrontation-avoidance and affect.' This is a two’
column code. : ‘
Note: Correcting it, doing it again, re-doing . starting
over are all to be considered equivalent.

11 Start over :

21 Start over, but would be annoyed. or unhappy but no
mention of expression of feelings. ""He would be
unhappy but would do it over."

22 Start over, but would express unhappiness or annoyance..
"Complain but re-do," ''Be unhappy, tear it up and start
again.'

31 Start over, gets angry but no mention of expression of

*  anger. "He would get mad and do it over.

32 Start over, but expresses anger. "He would say  some
bad words, maybe stomp about, but would re-do {it."

41 Start over, or correct due to pressure, "I. make him."

"He'd have to. ' /

51 Situational, may depend on teacher or subject

61 Would turn to others for help, adVLCG or receive
assxstance

..71 Would not start over.
81 Anxiety, perhaps cry or be upset with no indication-of

\yhether or not the work is started over

91 Other, relevant, not classifiable 7

93 Don t know

95 Irrelevant ,
97 Not appropriate, doesn't have or seldom has homework
99 No information .. - _ .

34.

>WHAT DO YOU FEEL THE SCHOOL 'S JOB OR RESPONSIBILITY 1s?. 21-26

For this questlon, use the codes below to describe the

_ response. Three double columns are used; put -the first -
-part of the response in the first double column (unless
some other aspect is clearly the dominant or most
important aspect of the response).  Put the next job or
responsiblilty in the next column, and the third in the

third column. '"To educate the child, teach them how to

get along with othere and to respect others, and to
prepare him for college'" =02, 08, 10. .''To educate
them" = 02, 99, 99 ° o

o33-



01

02

School subjects. "Specific skills like reading and CARD 2
arithmetic." (This code should only be used where g COL

‘specific subjects skills are mentioned by parent)

To educate, to teach generally

03 To promote or teach liberal -arts, culture
04 To instil morals, values : ' L.
05 To maintain or teach discipline. "To keep order.”
06 To see that the children do their work.'. ''Make them
.learn their lessons."
07 To explain, help the child understand the subJect or
methods.
08-Guidance, individual development, manners. 'Get along
with others . o
09 To build -or promote character personality, personal
" qualities. - oy
10 Preparation for college ar job
11 Preparation for life in general -
12 Home contributions or role. . "Home should teach |
discipline, that is not the school's job.":
13 Limited. "Not too much homework," “School isn' t
everythifig, need time to enjoy things or play.'
89 Repetition of earlier response
91 Other :
93 Don't know
95 Irrelevantf
99 No information
35. HOW IMPORTANT DO YOU THINK SCHOOL IS? 27-28
0l Most important
02 Very important
. 03 Important
04 Unimportant
05 Worthless '
P S B
99 No information . ) : '
36. WHY? ° ‘ ‘ 4 o ’ 29-30.
0l Jobs or socio-economic reasons specifically

02
03

04

Academic reasons, achievement, prepare for college
ot further educatlon ’ .
Personal development. "In their-own.developmént and
enjoyment of life,"” "Other-wise children would be illiterate.”
Social development "It is important because they have
to learn to live and mix with others," '"To teach children
to live in a community, how they get on at school helps
them to learn to give and take.
1
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05. Preparation for life (global). "It is a training

T

"CARD 2
ground," "Can't gev enough of the answers," "School COL
gilves base for life, it's what you learn at school ) N
, that comes out later." ‘ \
91 Other, 'relevant, not classifiable
93 Don't know i
95 Irrelevant
99 No information
37. HOW FAR WOULD YOU LIKE YOUR CHILD .TO GO IN SCHOOL?'_ 31-32
)
~ . This is an aspiration or desiré'question.' Where
" possible the response should be scored on the

standard 6 point scale as established in the

Demographic code, the addition. of codes 07 and

08 should encompass' the rest of the responses. ‘
Ol University graduate
02 Some college ' :
03 High school graduate
04 Some high school : R
05 Eighth grade gerduate !
06 Less than eighth grade N
07 Child's preference. 'As far as he wants to."
08 As far as he is able to go. 'Can't tell yet, depends

on how he develops.' _ ‘
91 Other, relevant, not classifiable
93 Don't know
95 Irrelevant
99 No information ' y 4 .. e
HOW FAR DO YOU THINK HE REALLY WILL GO IN SCHOOL?

38,

This is for expectation,racherfthan_desire.'
01 University graduate o St
02 Some college IR
03 High school graduate

. 04 Some high school

05 Eighth grade graduate ! o
06 Less than eighth grade ; whoT
07 Child's preference. '"As far as he wants to."

08 As far as he is able to go. "Can't tell yet, depends

on how he develops."
91 Other, relevant, not classifiable
93 Don'g know o
95 Irrelevant ‘
99 No information -

[ . -

4 b

s et
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QUESTIONS 39-44 (READ ENTIRE SECTION BEFORE SCORING QUESTIONS) CARD 2
u ' : ‘ : ' COoL
. WE ARE ALSO INTERESTED IN WHAT CHILDREN DC QUTSIDE OF .

- SCHOOL: HOW THEY SPEND THEIR TIME, THEIR ACTIVITIES, HOW
MUCH TIME THEY SPEND AROUND ADULTS, HOW MUCH WITH THE
FAMILY] ETC, ° _

39. WHEN HE IS NOT IN SCHOOL, WHAT KINDS OF THINGS DOES X 009 35-36

Enter the total number of activities spontaneously
+mentioned by the parent; count only the number of

activities mentioned in 39. Although there is interest

in some countries in the content of thece activities, i \\\\
there is ng suggested code other than those covered

in 40-44, . Any country desiring: to do an additional

analysis on this or any other item should code the

information in the blank columns provided at the end

of the coding sheet.

Enter the number of activities mentioned. 00 = none or
no activities, Ol = one activity, 02 = two- activities,
etc. : o

93 Don't know . L . .
99 No information . ©

[

) B . ]
40. WHAT KINDS OF THINGS DOES HE DO WITH YOU?

"Some ipnterviews ‘do not clearly separate the activities
o .participated in with a single parent, a mother or a ,

father, from those done with the whole family. It is
qssential that this be done. A single response such )
as "go on picnics'" should appear only once if the whole
family participates and this should be coded in-question
42. 1If the respondent has definitely stated that some- -
tirec only one parent, e.g., -mother, and in other i
occasions the whole family is involved “in the activity,

~code both for mother in question 40 and for family in
question 42. '
Note: The first of paired mother and father questions
always will be coded for mother; in father interviews
the order of 40 and 41 will be reversed. These questions
will be analyzed.separately in three ways: '

A. According to the Sentenqe Completion code from Stem’ 2

for mothers and Stem 22 for father. .Each is coded
. twice for both the first and second responses given.

/B. Descriptively, items in order mentioned (up to three
activities for mother and two for father).

C. For the number of differenc activities mentioned
irrespective of categories in B.
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5\\ . Due to time lapse between testing and interviewing, CARD 2
include any activities of recent past. COL
40A. Sentence Completion code. Score‘jirsc two responses. 37-40
Always code response for mother in this question.

01 All responses that consist of talking. The subject
matter may be either specified or unspecified. There
must be no mention of affect, ‘either positive or
negative. 'Talk," "Talk about football," 'Talk

~ about school.". :
02 Some specified (non-conversational, non-work) activity.

. No mention of positive or negative affect. ""Go to the ,
show," "Play cards,” "Go shopping," '"Take walks, " "Go -
* to church."

03 Positive a“fect .or enJoyment of the inter—personal

- relationship even if there is also mention of conversa-
tion or activities. All that is necessary for a -
response to be scored in this category is mention of
positive affect, whether in conjunction with activities
or mentioned alone. "Have fun," "Enjoy each other,’
"Have a good time,” "Talk and have fun," "Play games
and enjoy ourselves

04 Doing work or some constructive activity together with

no affect expressed. ''Clean the house,'" "Wash dishes,"
"Work." : -
05 Negative affect or absence of interaction. 'Don't like

v each other," "Fight,'" "Ignore each other."

06 All heutral descriptive responses. No affect expressed,
and there is no mention that they engage in any activity
together. '"We are very much alike,'" '"'See each other."

89 Repetition of earlier response '

91 Other, relevant, not classifiable

93 Don't know

95 "Irrelevant o

99 No information

40B. Descriptive. Score first three responses.
Always code response for mother in this question.

01 Household activities including shopping, gardening, etc. [
"Take kids to school.” ;

02 Conversation : ' . R .

03 Watching T.V., listening to r?dio or records, nothing in
particular, just being around the house '

04 Church or other religious activities

05 Activities away from home, outings, sports, picnics

06 Activities at home- lndoors or outdoors making doll clothes,
chess, card games, etc. '
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40C.

41.

41A.

“41B.

07
08
09
91
95
99

: \} , - CARD 2
School activities, assistance in homework Lo COL ‘
We do everytﬁXQ? together ) ' .
Nothing, very Dittle .

Other, relevént?\got classifiable

Irrelevant
No information \\\

Always code response for\mother in this question. , 47-48

Enter total number of moth r—ghild activities (not
number of different activities). 00 = none, 0l =
one activity, 02 = two gctiQXfies, etc.

WHAT KINDS OF THINGS DOES HE DO WITH HIS FATHER/MOTHER?

No information \\'

Sentence Complétion Code. Score first two responses. 49-52.
Always code for father in this column.

01

02

03

04

05

06

07

89

91
93
95
99

Some (noh work, non- conversational) -activity together
with no affect expressed “"Go to the show," ”Play

ball," "Go for a ride," "Shopping .

Talklng The subject matter of the conversatlon may bée
either specified or unspecified. No positive .or negative
affect expressed. "Talk;" "Talk about.politics," "Talk .
about many.things." . ' )
Positive affect is either specified or may be lnferred

from the response. "Have fun," "Enjoy ourselves,'

"Have a wonderful time. w : _
The interaction is of the nature of a constructive or .
work activity. No positive or negative affect expressed.

"Work,' '"Mow the lawn,' "Wash the car," "Build something."

All negative interactive and/or emotional responses. ''We
don't get along," "We hate each other."
‘A lack of interaction but does not express negative affect.

Do nothing," "Are never together.'

"Neutral' response of a purely descriptive nature. "Think
we .are alike,' "Are together,'" '"Are not apart.'
Repetition of earlier response

Other, relevant, not classifiable
Don't know o . f
Irrelevant )

No information

Descriptive. Score first .two responses. 53-56
Always code for father in this column.

t <
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01l Household activities including shopping, gardening, etc.
02 Conversagion :
03 Watching T.V., listening to radio or records, nothing in
particular, just being around the house )
04 Church or other religious activities
. 05 Activities away from home, outings, sports, picnics
R _ 06 Activities at home either indoor or outdoor, making dpll
clothes, chess, card games, etc,
07 School activities, assistance in homework
08 We.do everything together.
91 Other, relevant, not classifiable :
' 95 Irrelevamt -
99 No information '
89 Repetition of an earlier response

41C., Always code for father in this column. ' ' . 57-58
Enter total number of father-child activities. 06 =
none, 01 = ohe activity, 02 = two activities, etc.

(not number of different activities)

99 No ‘information

42. WHAT KINDS OF THINGS DOES HE DO WITH THE FAMILY? 59-60
Score first one response

0l Ho isehold activities

02 Conversation, meals

-03 T.V., listening to music, iadoor games

04 Church or religious activities. '"Visiting graves."

05 Vacations ) ) ‘ .

06 Outings - museums, sporting events’, either watching
or participating, mo%ﬁes, picnics eating mealé out

- 07 Visiting relatives

08 '""Nothing in particular," "Generally, just together around
the house.

09 Absence . of lnteraction,'nothing, very little

91 Othey, relevant, not classifiable

95 Irrelevant '

99 No information ) J

QUESTION 43 and 44

Response$ to both questions should be read before coding
either. “The coding of 43 is to contain only those activities
that are carried out within some organized framework; 44 is
intended to cover individual activities or lessons.
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43.

DOES HE BELONG TO ANY CLUBS, ORGANIZATIONS, OR GROUPS?

ol
02.

03

04
05

06
07
08
89
91

95,

99

Score first two responses. 0

Organized groups, scouts, YMCA or church youth group

Sports clubs or groups including country clubs
Church groups where acciVLtles are primarily religious
fncluding serving altar. - "church"

Music, ~rt, theatre, dance groups or club

Intellectual groups, whether school base or not, e.g.,
Language clubs, sc1ence clubs, 'stamp or collectLon
clubs '
Service groups, Red Cross Safety patrol
Friendship groups, neighborhood gangs

None, no

Re etition of earlier response

Ofher, relevant, not classifiable

Irrelevant ’

No information -

CARD 2
coL
61-64

44 .

01
02
03
04

05

06
89
91
93
95

9//ﬁo infarmation - o ‘. e

DOES HE HAVE ANY HOBBIES, LESSONS, OR CLASSES?

Score first two responses

Cultural, study, Jusic and art o

Acadenic, reading, forelgn 1anguage study

Recreatiopgl - sport

Recreational - intellectual e.g., collectingvmodels,
photography .
Recreational - domestic or vocational e.g., cooking or
sewing, typing, pets : )

None, no . [\*"'
Repetiéion of earlier response e
Other, relevant, not classifiable ' _ C

‘Don't know

Irrelevant oo

L3

65-68

QUESTIONS 45—49 (READ ENTIRE SECTION BEFORE SCORING QUESTIONS)

45.

WHEN YOU WANT X TO Dn SOMETHING HOW DO YOU GO ABOUT
GETTING HIM TO- DO IT?

Before coding 45 the whole section 45-49 should be
read. It may® be necessary to.transfer information to
have it approprlately coded. For example, in some
cases the task presentation and child reaction to the
presentatxon were both givez in response to question

69-70
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5 ‘ - C e " , “CARD 2
45 iu which casé the child reaction should be dropped CcoL
to question 46. The information in this section may be 69-70
considered in relation to the Story Completion and the
‘Sentence Completfon 7, 9, 35, 42).
Ol The task is presented, no direct reference or suggestion
that the child should carry out other by implication.\\
"Poor old Mum needs a cup of tea. N
02 Rational explanation. 'Give him a reason," "Talk it
over with him," "Explain it to him."
03 Request (mild or’ polite). "Ask politely," "With good
" manners," '"With patience.' ' :
04 Request (strong or with follow up) "Ask and then tell
. if ask is not effective. -2
' 05 .Directive, tell or order. "Tell him," "Tell him to do
whatever it is." o
06 Demand, tell plus threat or actual punishment. "I tell
. - him and if that don't get it, get out the strap.' '
! : 91 Other ‘relevant, not classiflable
93 Don't know
" 95 Irrelevant g$_
99 No information ‘

N

6. HOW DOES HE RESPOND TO THIS? : 71-72

. 0l Does it, unqualified or with positive qualification
" .02 Does it eventually or similar qualification. '"He
N / discusses but generally does what he is told," '"He
’ ' ' procrastinates,' '"He fools around," "Usually does
~it," "Generally does it.

03 Situatlonal it depends on the situation or the task.
"Depends on the day, sometimes he does' it and some-

. times not. .
. 04 Complains or argues but does it. ”Complains a bit but
' will get it done."
05 Emotional response but then does it. '"He gets mad but N
he'll do it." :
. .- 06 Tries to get others to do it tries to get out of it.

07 Refuses to do it

08 Reaction to method of correction usgd with no menrion
.~ of compliance. !"Appreciates ic."

91 Other, relevant, not classifiable

93 Don't know

95 Irrelevant

99 No information




47. WHAT FOLLOW- UP IS NEEDED TO SEE THAT HE 'DOES IT? COL
- 73-74
Method of follow- -up is coded. Frequency or 1ntensity
should be coded 91
01 Nothlng, parent abdication. "I just don't," "Doesn't do
any good." - ' . S
02 Nothing, unqualified not necessary. ''None,' '"He alwdys-
obeys," '"is. pot necessary." :
i
03 Remind him check to see if it is done. '"Encourage him
to do it.
04 Explanatior. "Explain why he must do it.'
05 Nag, or pevsistent reminding. "Insist he do it. :
. 06 Emotional appeal. "Get on my. knees and plead," "If you
love your mother, you will..... " o
07 Reward or praise : j"
.08 Punishment or threat '
91 Other, relevant,’ not class‘fiable
95 Irrelevant . : . ' g } -
99 No information’ '

48. IF YOU SEE THAT HE IS NOT DOING A JOB THE RIGHT WAY, WHAT ,
DO YOU DO’ A . L N - 75-76.
01.It does not happen oxr parent accepts child s way of

doing it. c
02 Instruction, e.g., demonstrate, correction, explain tell
03 Maintenance of standard of performance with no correctlon
"Make him do it over," "Give him opportunity to. re-do
-~ .it," "Make him figure it out himself-.' o
04 Yell bawl-out, ‘tell off : . <.
05 Punish, includtng physical punishment '
06 Parent does it. '"Do it myself."
91 Other, relevant, not classiflable
9” Don't know L
95 Irrelevant
99 No information
49. HOW DOES HE REACT TO THIS?

or
02

03
04

05

upset,"' He laughs

Positive acceptance.- "Tries to 1mprove " "Likes to learn

eagier ways." _

Neutral acceptance. "He 11 do it. " Simple acceptance
positive acceptance must be clearly stated to be coded
Negative acceptance. ."Grumbles but does it.'" '
Refusal. '"He goes ahead and does it his own way anyhow, "'
""Says. do it yourself then.

Emotion reaction Only (acceptance not melled) "Gets

_42_
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' ' CARD 2
- 06 Justifies or rationalizes. "Explalned his method." ~coL
08 Situational. '"Depends on the mood she is in," "Depends -~~~ i
on what it is." -
91 Other relevant, not classifiable
93 Don't know ' .
95 Irrelevant '
- +'97 Not appropriate. Parent doés nothing.
99 No information )
: 50 WHAT JOBS OR CHORES DOES HE HAVE AROUND THE* HOUSE?
. o This quretion is coded in two parts; 50A is coded according

-to the Demographic’ code, and is coded for hoth the first and
second responses given. Where several tasks are mentioned
which fall \into one category count these as one category
onl?f"Sco;E the same way as the Demographic code was used
in each counhtry, i.e., i€ 09 "Exercising pets' was -used as
any care of pets or if 07 "Shoe cleaning" was uysed as any
-care of own clothes, use this same scoring for parent
interview. For any coding difficulty or problem, refer

to Demographic coding manual. 50B is coded for the context

e in which the chore is performed.
- CARD 3
. 50A. Job.or chores, Demographic code, score first two ‘ COL
‘responses . o " 13-16

01 Bed making
02 Dishwashing

¢ " .. 03 Washing windows
04 Cleaning house
‘05 Laundry

06 Car washing
07 Shoe cleaning
.08 Gardening
. 09 Exercising pets
S .10 Cooking
. 11 Caring for younger children
12 Help parents generally
’ ‘13 Seldom helps, does very llttle
’ 14 Helps only when forced to do so
15 None :
. .89 Repetition of earlier . response
* 91 Other. '
o " 93 Don't know
95 Irrelevant
99 No information

-~
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CARD 3

50B. Context in which chore is performed ' CoL
A 17-18
Ol Care of personal items only. 'Keeps his room up." ‘ .
02 Help with family only. '"Dishes," "Mows yard"
03 Personal items and family. 'Keeps his room up, helps
with the dishes." ‘ s
91 Other

95 Irrelevant
97 Appropriate, has no chores
99 No information

51. WHAT ARE THE REASONS FOR HIS HAVING THEM? ' 19-20

01 To help or assist parents, whether or not necessity
SO n -is mentioned. '"Wife can't do it all," "To help out."
02 Duty, has to be done, because I tell him to, to get
) the work done. "It has to be done." y
‘ 03 To teach responsibility. ffood for personaliCy
development, learn to be responsible.'

- . 04"To learn skills or qualities (excluding responsibility)
" 05 Likes to or wants to do it
06 Share wich the family, cooperate. ''Be a part of the
. family.'

07 To keep the child occupied, giving him something to do.
"Keep out of trouble."

91 Other

93 Don't know

95 Irrelevant .

97 Not appropriate, has no chores

99 No information

N

S2. HOW OFTEN DO YOU HAVE TO SEE THAT HE DOES THEM? 21-22

01 Always

02 Frequently

03 Sometimes

04 Seldom

05 Never

97 Not appropriate, has no chores
92 No information

53. DOES HE TRY TO GET OTHERS TO DO THEM/FOR HIM? v'23-24
0l No
L _ 02 No’ (quallfled), no one else to get, wouldn'c let

- aiiyone else do them
03 Yes-siblings
04 Yes - parents bty
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: CARD 3
05 Yes - peers ' : COL .
06 Yes - unspecified or other than 03-05 :
95 Irrelevant
97 Not appropriate, has no chores
99 No information

T

54. "HOW WELL DOES HE DO THEM? - - 25-26

0l Excellent
02 Good
s 03 Satisfactory
04 Poor
05 Very poor ke
97 Not appropriate, has no chores
99 No informaticn

55. HOW OFTEN. DOES X HELP AROUND THE HOUSE WITHOUT BEING
~ ASKED? ‘ - . 27-28

01 Always

02 Frequently v _ _
03 Sometimes . : B
04 Seldom )

91 Other .
93 Don't know - ' ‘
95 Irrelevant ’ ‘ :

99 No information

'QUESTIONS 56-62 (READ ENTIRE SECTION:BEFORE SCORING QUESTIONS)
_ Score 56, 57, and 60 for Mother, 58, 59, and 61 for Father.
56. HOW DO YOU USUALLY DISCIPLINE OR PUNISH X? . 29-30

N 3 _ , .
Always égde responses for mother in this column. - This
. question ‘and the following ones frequently elicited
complex of\pompound‘statements_with two or three
different elements. Score only the first or dominant
response. o . i

Ol None. "I don't, he does not need it," "His father
" handles it." ‘
02 Discussion, rational means. "Explain the situation and
'~ what we expect of him." = - ’
03 Praise including nonverbal or material rewards.
04 Verbal (mild), e.g., scold, nag, disapprove .
05 Verbal (strong) with emqgion or affect, e.g., yell, bawl-out
06 Threat \r45' '

r




. CARD 3
07 Deprivation (of privileges) outings, pocket money, etc. COL
08 Deprivation (of movement) .confine to room or house
09 Physical (mild) socially accepted within each country
"spank."

~ 10 Physical (strong) all punishments other than spanking—or

forms which are not socially. acceptable within each
country. ''Beat him," "Strap him.'
91 Other, relevant, not classifiable
93 Don't know’ '
95 Irrelevant
99 No information

L3

57.

WHAT DOES HE DO (in response to punishment wmentioned in.56) i

: ‘ ' ' ~ 31-34
Always code responses for mother in these columns. '
Score first two responses.’ ‘

0Ol Takes well, corrects behavior, accepts

02 Apologizes

03 No overt reaction, quiet

04 Grumbles, complains, pouts, sulks

05 Withdraw, goes to room, listen to T.V. or radio

" 06 Cry, sad, sorry

07 Angry, mad

08 Hostile nonverbal behavior

09 Shout, argue, talk back

10 Discuss, present his view - : )

11 Situational v : “«
89 Repetition ) ‘

91:Other, relevant, not classifiable

93 Don't know S

95 Irrelevant

97 Not appropriate, not disciplined or pdnished »
99 No information e ‘. -

58.

HOW DOES HIS FATHER/MOTHER USUALLY DISCIPLINE OR PUNISH X? 35-36

) @ :
Always code responses for father in this column.

01 None. ™I.don't, he does not need it," "His mother handles
. it " ' . . - N . . . . )
02 Discussion, rational meana "Expléins the situation and

what we expect ‘of  him,'
03 Praise, eté. ineluding also nonverbal or material rewards
04 Verbal (mild) scold, nag, disapprove .
05 Verbal (strong) with’ emozion or affect, yell ‘bawl out .
06 Threat
07‘Deprivation (of privileges) outings, pocket money
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. ' CARD 3
08 Deprivation (of movement) confine to room or house COL
09 Physical (mild), spank, socially accepted in country
10 Physical (strong).all punishment other than spanking
or forms which ‘are not socially acceptable within
each country. 'Beat him," "Strap him." -

91 Other, relevant, not classifiable
93 Don't know .

95 Irrelevant

99 No information

59.

". 04 Grumbles, complains, pouts, sulks

WHAT DOES X DO? (Inm respcnse to punishment.mentioned in \
58). ' 37-40

Always code responses for fathers in these columns.
Score first two responses.

01 Takes well, corrects behavior, accepts

02 Apologizes :

03 No overt reaction, quiet .
05 Withdraw, goes to room, listen to T.Vs or radio
06 Cry, sad, sorry

. 07 Angry, mad

08 Hostile verbal behavxor

. 09 Shout, argue, talk back

10 Discuss, present his view - ' . !
11 Situzational :

89 Repetition of earlier response

91 Othc:, relevant, not classifiable

93 Don't know '

' 95 Irrelevant '

97 Not appropriate, not disciplined.or(punished ' ‘ .
99 No information ' : '

QUESTIONS 60-61

60.

-

Mother scored for 60 and father for 61.

HOW DOES HE REACT WHEN YOU CRITICIZE HIM? 41-42
Always code fespcnses‘foﬁ mother in this column | |

ol Positive acceptance "Very good," "Well," "Tries to
improve. '

02 Apologizes
03 Quiet

04 Ashamed, remorse, humiliated, gets hurt
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05 Sulks, pouts : - CARD 3
06 Withdraws ' ‘ - coL

07 Cries - ’ ' :

08 Gets mad

09 Humor, laughs it off . ,

10 Defensive verbal, e.g., makes excuses, argues, talks back

11 Verbal rational. '"Discusses it with me.'

12 Non-acceptance: won't take or ignores. '"Doesn't pay any

", attention,' "Doesn't take." ,
13 Situational '

‘14 I don't criticize

, : 91 Other, relevant, not classifiable
) 93 Don't know ‘ ‘ B
95 Irrelevant '
99 No information

61. HOW DOES HE REACT WHEN HIS FATHER/MOTHER CRITICIZES HIM? '/ 43-44
Always code responses for father in this column

01 Positlve acceptance "Wery good,’ "Well,' "Tries to
. improve.

02 Apologizes

03 Quiet .

04 Ashamed, remorse, humiliated, gets hurt
—————05—8ulks;- poutsmmmu—w-r v
‘ ' 06 Withdraws - . e L -

07 Cries ’ ' o - S

08 Gets mad . , o R : :

09 Humor, laughs it off ) R

10 Defensive verbal, makes excuses, argues, talks back [ 7

11 Verbal rational. ”Discusses A ;fw“mmA“,

12 Non-acceptance, ‘won't take or ignores "Doesn't pay any

attention,' "Doesn't take." Co ‘ S

13 Situational

14 He doesn't criticize - ! .

§ . . -

91 Other, relevant, not classifdiable *

. 93 Don't’ know
95 Irrelevant
99 No information

MY

62. HOW DOES HE REACT WHEN HIS BROTHERS AND SISTERS OR OTHER .
CHILDREN CRITICIZE HIM? ‘ 45-46

0l Positive acceptance - pays attention, accepts it
02 Doesn't react - is quiet, ignores, doesn't bother him
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03 Mild reaction - fusses, cries, gets hurt,. talks back CoL
.argues .
04 Strong reaction - verbal shouts, quarrels, phyeical
fights. "GeLs mad ."
05 Withdrawal - goes to room, outside
- 06_"Defensive". reaction. - laughs it off, wisecracks.
"Superior attitude taken."
08 Is not criticized

91 Other, relevant, not classifiable
, 93 Don't know
v - 95 Irrelevant
; 99 No information

QUESTIONS 63-68 (READ ENTIRE SECTION BEFORE‘SCORING.QUESTIONS)

63. DOES X HAVE A REGULAR JOB OR WORK OUTSIDE THE HOME? . 47-48
This code is the same as used with the Demographic
questionnaire.

0l No "

02 Yes - no further information j »

03 Yes - shop work, sales clerk, stock clerk

04 Yes - housework : ‘

05 Yes - gardening

06 Yes - farm .

07 Yes - with equipment or machines

08 Yes - paper delivery (boys) - baby sitting.(girls)

91 Other, relevant oot classifiable
93 Don't know

95 Irrelevant

99 No information

64. HOW DOES HE FEEL ABOUT HIS JOB? 3 | 49-50"

0l Positive feelings. '"Likes it a lot.'
02 Neutral, "O.K., seems all right." .
03 Negative. "Doesn't like it but dpoes it for the moneyv
93 Don't know how he feels

- 95 Irrelevant

- 97 Not appropriate, has no job outside the home ,
99 No information . . : b
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< 65. .WHY DOES HE WORK?‘ : : : COL
: ' 51-52
0l Economic (family siLuation) "To help out." .
02 Economic (child). "For extra pocket money," "Saving
. for college."
03 Likes doing the job
04 Parental pressure or encouragement, 'It'. good for him
to .learn." ' '

91 Other, not classifiable
"93 Don't know

"\ .95 Irrelevant : » :
97 Not appropriate, has no job outside the home i>
99 No information : : -
‘ y4
66. HOW DID HE GET HIS JOB? ' o Lo 53-54
s . . - .
0l Self-initiated
02 Through familyv member. 'Father got it for him."
03 Was asked to do it, it was offered to him. 'He used
£o. mow grandmother 5§ 1awn, the neighbors asked him to
do theirs also '
91 Other, relevant, not ciassifiable
93 Don't know :
« 95 Irrelevant
97 Not appropriate, has no job outside the home ’
99 No information :
67. HOW HARD DOES HE WORK AT RIS JOB? | ‘ .55-56 .

0l Hard, steady, conscientiously
02 Not very hard

91 Other, relevant, not classifiable

93 Don't know

95 Irrelevant :

97 Not appropriate, has no jop outside the home
99 No information

68. DOES HE ASK FOR HELP WHEN - HE ‘RUNS INTO PROBLEMS OR DIFFICULTIES

ON THE JOB? 57 58
"~ 0l No. '"No, does-not have any."
02 Yes : )

.03 Yes - .qualified

91 Other, relevant, not classxfiable o N
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93 Don't know COL
95 Irrelevant

97 Not appropxiate, has no job outside the home

99 No information :

69. WHAT PARTICULAR TYPE. OF JOB OR OCCUPATION WOULD YOU LIKE
TO SEE X TAKE UP WHEN HE IS GROWN? o . ' 59-60

\ !

Code responses accordLng to the country-specific Demographic
code where possible. Note that there are separate codes for
males and females., Use codes 09 through 12 only when the

- status level for th: occupation cannot be assigned.

Same as "Occupatlons at the six status 1evels"\p1us
supplements (country specific)

Male

01 Medical Doctor, Lawyer, University Professor, Big Business
Manager, Government Department Head
02 Accountant, High School Teacher, Army Captain,. Office
Manager, Insurance Agent C .
' 03 Traveling Salesman, Bank Clerk, Army Sergeant Owner of
Grocery Store, Bookkeeper
04 Carpenter, Mechanic, Restaurant Cook, Electrician, Shop
Clerk o ' ‘ '
. 05 Factory Worker, Truck Driver, Waiter, Barber, Soldier
) 06 Janitor, Street Sweeper, Dock Worker, Day Laborer, Night
Watchman . )

Female .
‘01 Medical Doctor, Lawyer, University Professor Big Business
Manager, Government Department Head
02 Accountant, High School Teacher, Social Worker Dress
Designer, Insurance Saleswoman
03 Trained Nurse, Bank Clerk, Primary School Teacher,
) Laboratory Technician, " Secretary
' 04 Typist, Dress Maker, Restatrant Cook Tehephone Operator
s Shop Clerk : .
05 Factory Worker, Usher in Theatre, Hospital Attendant,_
Waitress, Beauty Operator -
05 Domestic Servant, Baby Sitter, Laundry Worker, Dishwasher,
Washroom Attendant’ ‘ ’ :
08 Housewife ,
. = g Voo ) .
09 Child's preference. Whatever the child desires, parent will
not interfere ’ ' B
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. 10 Child's welfare. Whatever wili make the child happy, CoL

fulfill the child
1L No pre&erence, have not thought about it

"12 Anything decent or moral S

91 Other, relevant, not classifiable
93 Don't know ;

95 Irrelevant

99 No information

70.

WHAT TYPZ OF JOB OR OCCUPATION WOULD YOU NOT LIKE TO SEE X
TAKE UP WHEN HE 1S GROWN? : 61-62

01 No restrictions. ''Never thought about it no job that
I will not want him to do."
02 Particular profession, architect, minister, lawyer, etc.
03 Low status "job (excluding moral consideration) "Common
labor.'

04 Specific occupation not covered in 02 03, secretary,

midwife, etc.

05 Any: job not suited to temperament of child or not in
keeping with regard to his capacity or abilities

06 Immoral or illegal activities. "Prostitute " “"Dance hall
.girl,;" "Cheap entertainer."

91 Other, relevant, not classifiable
93 Don't know :

95 Irrelevant

99 No information

el

71.

-Male - ‘ ‘ _ ' ' .

WHAT TYPE OF WORK DQ YOU-FEEL X WOULD LIKE TO DO WHEN HE
GROWS UP? - _ | : 63-64

01 Medical Doctor, Lawyer, Universxty Professor, Big

Business Manager, Government Department Head

02 Accountant, High School -Teacher, Army Captain, Office
Manager, Insurance Agent '

03 Traveling Salesman, Bank Clerk, Army Sergeanr Owner of
Grocery Store, Bookkeeper : -

04 Carpenter, Mechanic Restaurant Cook, Electrician, Shop
Clerk

05 Factory Worker, Truck Driver, Waiter, Barber, Soldier

06 Janitor, Street Sweeper, Dock Worker, Day Labotrer, Night
Watchman ' o ' :
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0l Medical Doctor, Lawyer, University Professor, Big Business
Manager, Government Department Head

02 Accountant, High School Teacher, Social Worker, Dress
Designer, Insurance Saleswoman

03 Trained Nurse, Bank Clerk, Primary School Teacher,
Laboratory Technician, Secretary

04 Typist, Dress Maker, Restaurant Cook, Telephone Operator,
Shop Clerk

05 Factory Worker, Usher in Theatre Hospital Attendant,
Waitress, Beauty Operator .

06" Domestic Servant, Baby Sitter, Laundry Worker,; Dishwasher;
Washroom Attendant l , '

08 Housewife ‘

09 No preference, has not thought about it

91 Other, reéekant, not classifiable
93 Don't kno ,

95 Irrelevant

99 No infefmation

72. WHAT TYPE OF WORK DO YOU FEEL X PROBABLY WILL DO WHEN HE
GRO UP? e 65-66

Male

Ol Medical Doctor, Lawyer, University Professor, Big Business
Manager, Government Head ' .
. 02 Accountant, High School Teacher -Army Captain, Office
, Manager, Insurance Agént -
03 Traveling Salesman, Bank Clerk, Army Sergeant, Owner'of
Grocery Store, Bookkeeper
04 Carpenter, Mechanlc Restaurant |[Cook, Electrician, Shop
_ Clerk 4 : p
05 Factory Worker, Truck Driver, Waiter, Barber, Soldier
06 Janitor, Street Sweeper, Dock Worker, Day Laborer, Night
Watchman ‘ '

Female
\\ ' |

01 Medical Doctor, Lawyer, University Professor, Big Business
Manager, Government Department Head

02 Accountant, High School Teacher, Social WorRer, Dress
Designer, Insurance Salesw0manr' o

03 Trained Nurse, Bank Clerk, Primary School Teacher,-Laboratory
Technician, Secretary '

1
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04 Typist, Dress Maker, Restaurant Cook Telephone Operator, COL
Shop Clerk .
05 Factory Worker, Usher in Theatre, Hospital Attendant,

Waltress, Beauty Operator
06 Domestic Servant, Baby Sitter, Laundry Worker, Dishwasher,
+  Washroom Attendant . ) ' '
08 Housewife :

-

09 No preference, has not‘thougnt about it

91 Other, relevant, not classifiable
93 Don't know

95 Irrelevant

99 No information

. ‘

73. CHILDREN ARE DIFFERENT IN HOW- THEY GET ALONG WITH OTHER
CHILDREN, - HOW DOES X GET ALONG WITH OTHER CHILDREN?

This question is coded in two ptats. 73A is to record the
parents evaluation of how well the ¢hild gets along with -
other childrem. 73B is descriptive of the child's
behavior with other children. . Co

‘73A. Parent’s evaluation ' - v 67-68

01 Very well, excellent
02 Average (friendly)
03 Not very well, poorly

93 Don't know
95 Irrelevant
99 No information
73B. Child's behavior ' . 69-70"
01 Assertive - leader, bossy, dominating, opinionated
02 Not assertive - follower, shy, self-conscious
03 Has a .temper
04 Gregarious, likes company -
05 Independent. !Stands up for himeelf " "Pretty independent
06 Changes his friends often

07 Very few friends. '"Not many friends "
08 Very close or long time friends. 'One or two cloed friends."

09 No friends. A loner " E . T

91 Other. relevant, not classifiable
- 93 Don't know |
' " 95 Irrelevant
99 No information
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CARD 3
COL

* WHAT DO YOU DO TO HELP X GET ALONG WITH OTHER CHILDREN? 71-72

\
Nothing . .

Encourage social activity. "Serve things for his friends,"
- "Take them on outings," 'Welgcome his friends in our home."
Training; positive approach, encouraging certain personal
behavior. '"Tell him to be friendly.'" . -

04 Training, negative approach, discouraging certain behaviors

" "Don't fight," "Don't be so bossy."

05 Training, both positive and negative or training unspecified
"I give him advice." . \

» 06 Whatever we can ™

07 Punishment. "Punish hia for egotistic behavior.

91 Other, relevant, not classifiable

95 Irrelevant

99 No information

75. IN WHAT WAYS DO X'S FRIENDS INFLUENCE HIS BEHAVIOR? 73-74
0l Deny, no influence. ''They don't' " o ,
2 General influence, good. "I approve of his friends."

03 General acknowledgment of influence, neither good nor
bad. )

04 General influence - bad.

05 Specific influences such as hair fashion, social habits
"What they play."

06 Influences others but is not influenced himself

- 91 Other relevant, not classifiable

93 Don't know- &G

95 Irrelevant

99 No information

76. WHAT DO YOU THINK ABOUT THIS? (Friends influences described

in 75) . 75-76

01 Posxtive. "1 approve of her friends,”" "I think it's 0.K."

02 Ambivalent, conditional, situational; "Depends," "I don't
mind as long as there are limits.

03 Neutral. "Must be so," "It's inevitable," "I doun't care.

04 -Negative. "I disapprove," "Don't think it is too good."

05 Approves lack of influence. *Glad he is independent."

91
93
95
99

Approves. influence on others. -
Other, relevant, not classifiable
Don't know

Irrelevant

No information
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WHEN X GETS WORRIED WHAT DOES HE DO ABOUT IT? . COL
11-12
This question relates directly to Sentence Complet foi
Stem No. 23.
o1 Talking about the worry with someone else
02 Depressed or anxieus affect. The anxious affective -

04

05

06

07

08

09

10

11

responses are often essentlially repetitions of the stem.
"Géts upset," '"Really gets worried " ’Eets sad," "Feels
depressed,'" "Feels bad," "H2 cries.

Attempts to cope with the worry by goal-directed thinking

+ or action oriented toward eolving the problem. "Thinks
about 1it," "Asks himself what's wrong," "Iries to figure -
out what happened,'" "Does something about it.' ° Qﬁ\i”_;z

Tries to remain calm, forgets about the worry, ‘or indulges
in some activity designed to forget about or minimize the

. worry. '"Tries to be calm,'" "Tries to forget about it," .

"Walks around to calm aown," "Whistles."

All ambiguous responses:that imply a complete loss of control

when the subject is worried. "He panics," "Does foollsh _ ,
things," "Completely goes to- pleces.' ' : , }
Withdraws from the physical situationwith no other action or '
affect expressed. "Goes to room," "Leaves.'

Specific behaviors that he indulges in when worried.. - -
These bzhaviors are not goal-directed actions designed

to solve the.problem but are’ overt reactions to the '

worry. '"'Bites his nails," "Eats a plece of sugar, "

"Plays with a plece. of string " A

All physiological or 1nvoluntary responses. "Trembles,”

"Gefs an upset stomach," '"Can't sleep." L C

A lack of action or of affect of any sort. "Doesn't talk,"

"Doesn't do anything," "‘Just sits there.” g

Hostile affect or action as a reaction to worry. ''Gets: :
-mad," '"Becomes wery angry." - a
All responses mentioning the outcome to the situation \\\

12.

13

91

"~ 93

95
99

best, " "Iries to look on the good side."

causing the worry, or focusing on the future in some-manner.
"Finds it turns out-all right in the end," "Hopes for the .

Not - diSplaying ‘his feelings or keeping them to himself
This response differs from 04 in that there is no mention
of trying to stay calm, this is only to prevent the open

display of feelings ”Keeps it to himself," "Doesn't

tell. anyone y
Doesn't worry "Doesn t worry much 1.

Other, relevant, not classifiable )

Don't ‘know . : , ' s
Irrelevant ’ '

No informatinn
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78. - WHAT KINDS OF THINGS DOES HE WORRY ABOUT 13-14

3 i .  CARD 4
: ' COL

This question was intended ta parallel| the Sentence Completion

".Stem No. 28 but the coding do&s not trhnsfer dtrectly.

07

L . oL
Death B

War - . ’[
Physical health c '

Academic problems, homework, grades, school conditions
or quality of instruction

Youth problems, peer relatlonships "Getting fat," '"Hair , v
or clothes," '""Making the team. - s ) T .
Family problems other than health. "Money;?'“Thingb she

can't have, we can't afford." 4 .
Self concern, his own behavior, misbehavior, faults, future,

‘being punished, change in environment

08 Institutions, political situations, religion.

.9l Other,lréleYant, not classifiable

. 93 Don't know . ) \

" 95 Irrelevant \

- 97 Not appropriate, has no worries -
99 No information.

79. HOW DO YOU TELL WHEN X IS WORRIED? i . 15-16
0l Can't tell - - :
02 Discussion. 'Talks it over,” "Says he is,'" "Complains.
to me." - : . : '

03 Hyper-active, talks more o -
04 Hypo-active, talks less, stays in room more :

05

06
07

91
93
95
97

99

Loses his ‘temper at siblings.

Appearance (excludxng lcvel of activity), pale facial o
expression, way of manner of talking » . . /

Nervousness anoluntary reactions, bites’ nails fidgets,
nausea

Other, relevant, not classifiable

Don't Rnow . -. S ' S

Irrelevant . ' .

Not appropriate, has no worries— - ' _ R -
No information ' ' '

A
K2

80. WHEN HE HAS WORRIES DOES HE TURN TO oruERS‘FbR HELP? 17520

f o

In some cases it may be necessary to obtain the ‘information
to code this question from 77, 79, or 8l. This question
relates to the Sentence Completion ‘item numbers 10 and 23
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Do not include responses where parent sees child is worrled
and offers help, the question is '"Does he turn to others?" \
Score both first and second responses to the question.

01 No
02 Yes - unspecified
' 03 Yes - mother _
04 Yes - father \
SR OS(YES’f parents
° ' 06 Yes - other relations
07 Yes - siblings
08 Yes - peers .
09 Yes - teacher : \
10 Others, God, minister, neighbor

.91 Other, relevant, not classifiable
93 Don't. know
95.Irrelevant ,
. 97 Not appropriate, has no worries
-99 No infprmation _ _ /
\

j

oty

. 81. WHAT DO YQU USUALLY ADVISE X'TO DO WHEN HE IS WORRIED? 21-22

v 01 Support reassurance, "T%AL him not to worry," "TeLl
him we'll take care of it
02 Direct action at source. //"Talk to the teacher if school
basis," "Work it out." :
03 Face or accept. the inevyéability of the situation.’ "Accept .
~it," "There is nothing you can do about it."
04 Seek religious solace éf ’
05 Tension reduction. "q for a walk,'" "Keep busy."
06 Ambiguous responses (ambivalent) "It depends on the
_problem, I analyze iﬁ
’ 07 No advice given "I don't."

91 Other reLevant, not classifiable
33 Don't know /
95 Irrelevant ‘ ﬂ

97 Not dppropriate, hlas nc worries

99 No information

82. WHAT KINDS OF THINGS MAKE X ANGRY? . . 23-26
- 83. WHAT ELSE BESIDES HIS BROTHERS AND SISTERS MAKE HIM ANGRY?
Regard 82 and 83 as one question. Score flrst two responses,

01 Petty annoyances inflicted upon him by others, usually peers,
of the type that practically all children are exposed to

Qo . . o : ‘ -58-
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often and would not be considered serious grievances.
"Someone picks on him," "His brother comes in his room,"
"His brother bosses him," '"Someone calls him bad names.'
02 Other's treatment ‘of him that is of a more serious or long-
lasting nature. Include belaviors considered "wrong" in
a moral or ethical sense. "People are cruel to him,
"He's taken advantage of," "He's cheated or lied to.
03 His behavior is controlled by the parents (or other authority
figures) either by (a) not being allowed to do something
that he wants to do, or (b) being forced to do something
that he does’not want to do. ''Has to do dishes," 'Has
to practice the piano," "Can t go ta. the show," ''He
‘doesn't get what he wants.
04 The subject's own behavior is the cause of the anger. Do
not include in this category responses relating to school
failure or poor performance in school. "Does something
bad," "Breaks something," "Gets into trouble."
05 In essence repetitions of the question, ""Get mad, "
"Someone makes him mad."
06 Parental (or other authority figures) punishment or scolding
"When he gets a whipping,'" "When bawled out by parents.'

"Criticism."

07 Being unJustly or, unfairly accused of something that he:
claims (or at least implies) to be innocent of. ''People
say - she s doing wrong and she's not," '"Someone calls him
a liar.

08 Mistréatment. of other people (or animals) by someone.
Srecifies that the anger-producing behavior is specifically
the mistreatment of one living thing by another without

mentioning himself .as the victim or the aggressor. 'Sees
someone mistreated," ”Someone hurts one of the family,"
'"Someone is cruel to a dog.'

09 Poor academic performance is the cause of anger. "Fails -
.a test," "Makeslbad grades, " "Makes careless mistakes on
4 test. “ i

10 Annoying behavror or undes1rab1e characteristics of another
person. 'People are hypocritical and snobbish," ""Someone
does something idiotic,"” "My parents have an argument,”

. "The younger generation is criticized."

11 The source of anger is in things or events completely
unspecified. '"Something goes wrong,” "Things do not 80
his way,'" “Something happens.'

12 Behavior of others that violates some personal or
idiosyncratic, political, religious or other type of
belief system. "People knock qur country,'" "People.
demonstrate agaipst Vietnam,' "LBJ says something,"

. "He sees a form of segregation."

13 Never or seldom gets angry
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14 Siblings, e.g., brothers and/or sis;ﬁ@s* : COL
89 Repetition of earlier response

91 Other, relevant, not' claSsifiable// '
93 Don't know , . /
95 Irrelevant . e
99 No information : /

84. WHAT DOES X USUALLY DO WHEN HE'GETS ANGRY? o 27-28
. / ..
Ol Withdraws from the situation. "Goes to room," '"Leaves
' . ‘the house," "Has to be by himself."
; , 02 Hostile or aggressive affect, but there is no action ,
indicated. '"Sulks and/ pouts," "Is grouchy," "Gets mad," -
"Blows up," 'Gets really angry." . L
03 Attempts to prevent the overt expression of his anger,
controls the angeré/or indulges in activities designed/’
to control or overgome thg anger. ‘''Tries to va}m‘down,
"Tries not to show it,! '"Counts to_lO0.*~""
04 Verbal expression/of hggtiLﬁty,"or one may infer that the
hostility is express”a verbally.” ""Curses. someone out '

"Tells them he's mad," "Lets them know how he feels,'
"Talks back." I

05 Depressed or anxious affect, or intropunative hostility
"Cries,'" "Gets sad," 'Feels terrible " "Gets wery upset,'

"Gets mad at- himself "

06 .Physical aggression (or desire to- be aggressive physically)
against another person, animal, or inanimate object.
""'Starts a fight," "Beats someone up," 'Wants to fight
someone,' '"Kicks the wall, " "Throws something," "Takes
it out on the dog.'

07 Physiological or involuntary reactions "Trembles,”

"Turns red," "Shakes all over. : :
08 No.action or'affeet of any sort, or where the response is
: stated in the negative. "Doesn t speak,” "Sits on the

A : sofa doing, nothing," "Forgets it," '"Doesn't mind." '

09 Attempts to cope actively with the source of the problem
or anger-producing situation.. ~"Just tries to face the
problem," ["Does something about ie," "Stands up for his
rights,’" "Thinks fast and accurate."

10 Seeks help from others

91 Other, relevant, not classifiable |
93 Dor't know . S
.95 Irrelevant : ’
97 Not appropriate, ‘never or se1dom gets angry
99 No information

-‘r
!

*Jse this code only when response cannot be coded in one of the ‘other
categories
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85. WHAT DOES X USUALLY DO WHEN HE GETS ANGRY AT YOU? 29-30"

85 is always coded for mother and 86 for father.
. . . N
s 01 Withdraws, leaves the physical situationa "Goes away,"
"Leaves the room,." "Goes to his room. B

02 The’ control of affect and/or behavior is .either specified
or implied. Attempts either not to become ‘angry or to ’
control any anger that is felt. '"Tries to control his
feelings,' "Calms down," "Doesn't show it," "Takes it
well," "Counts to 10." :

03 All negative depressive emotional reactions "Feels sad,"

- ."Feels bad," "Cries."”

04 All negative hostile emotional reactions with no action.
"Really gets mad," "Very angry " "Furious," "Sulks and
pouts," '"'Hates them 4

05 No action or affect mentioned or implied These'are
primarily responses of complete inaction or responses
stating only what is not ‘done. '"Does nothing," "Just
sits there," '"Just listens," "Doesn't speak," "Doesn' t
-sulk or pout." '

06 Verbal aggression against the- parents is either specified
or strongly implied. '"Tells us how mad he is,'" "Tells
me off," "Talks back,'" ''Curse me," "Let me know how he
feels," "Yells.'" ‘ N

07 Attempts to resolve the misunderstanding or difficulty by
either (a) talking about it with the parents, or (b). o
thinking about the behawvior to try to understand what
was done wrong or what should have been done. ”Thinks
about what he has done," "Talks to parents about it,"
"Explains his side " "WOnders what be could do to keep
it from happening again

08 Behavioral rebellion or overt regative behaVLor that
doesri't appear to be primarily-verbal.  "Doesn't obey,"
"Does someéthing to make us mad,' '"Throws a temper
tantrum,'’ "Revolts;" "Refuses to eat."

09 Submission and/or acceptance of blame with respect to the
parent's attitude. ''Obeys anyway,' 'Forgives,"
"Apologizes," "Understands," 'Loves us even more . -

. because it is for her own benefit; " "Repents '

10 Withdrawal of affection

11 Need of affection

o .

91 Other, relevant, not classifiable, 'Doesn’'t get angry at me."
93 Don't know '

95 Irrelevant - ]

97 Not appropriate, never or seldom gets angry’ as response - to 82,
\.99:No information ' o ' T

»
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86. fWHAT DOES X USUALLY DO WHEN HE GETS ANGRY AT HIS : * COL
FATHER/MOTHER? 31-32

86 is always coded for father

- 0l Withdraws, leaves the physical situation. "Goes away,"
"Leaves the room,'" "Goes to his room. :
02 The control of affect and/or behavior is either specified
or implied. Attempts either not to become angry or to

control any anger that is felt. . '"Tries to control his
feelings," "Calmg down," "Doesn' t show it," ”Takes it
well," "Counts to 10."

03 All negative depressive emotional reactions. '”Feels sad," .
"Feels bad," 'Cries. ! ' L=

04 All negative hostile emotional reactions with no action.
- "Really gets mad," '"Very angry " "Furious," "Sulks and
pouts," '"Hates them " .

05 No action or affect mentioned or implied. These are
primarily responses of complete inaction or responses
stating only what is not dgne. 'Does nothing,' ''Just
sits there," “Just listens," '"Doesn't speak,’ "Doesn t 0
sulk. or pout

06 Verbal aggression against the parents is elther specified
or strongly implied. ."Tells us how mad he is," "Tells
me off," '"Talks back," "Curse me, " "Let me know how he -
feels, " "yells."

07 Attempts to resolve the misunderstanding or difficulty by
either (a) tabking about it with the parents, or (b)
thinking about the behavior to-try to understand what
was done wrong or what should have been done. "Thinks
about what he has done,'" '"Talks to parents about it,"
"Explains his side," "Wonders what he could do to keep it
from happening again

08 Behavioral rebellion or overt negative behavior that

doesn't appear to be primarily verbal. 'Doesn't obey,"
"Does something to make us mad," "Throws a temper

. tantrum," '"Revolts," '"Refuses to eat.

09 Submission and/or acceptance of blame with respect to the
parent's -attitude. 'Obeys anyway,'" "Forgives,' "Apologizes,"
"Understands," "Loves us even more because it is for her
own benefit, " "Repents."

10 Withdrawal of affection
11 Need of affection [

91 Other, relevant, not classifiable

93 Don't know :

95 Irrelevant : .

97 Not appropriate, never or seldom gets angry as response to 82
99 No information
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87. WHAT DOES X USUALLY DO WHEN A FRIEND IS ANGRY AT HIM? 33-34

Scored same as Sentence Completion Stem No. 34

01 Behavior on his part designed tor resolve the difficulties
with the friend or to maintain or reinstate the friendship.
"Tries to find out why," "Tries to make up with him," 'Tries

- to°'get her to play,' '"Calls them up and- invites them-over."

02 Not reacting, doing nothing, or ‘ignoring the friend. '
"Ignores him," "Does nothing," 'Doesn't get mad,'" '"Becomes
silent."

03 Hostile emotional reaction toward the situation or friend
with no other action. '"Gets mad at them too," "Is angry
also. : . '

04 Leaving the friend's presence. 'Goes away,'" '"Goes home."

05 Depressed or anxious affect "Feels very sad," '"Wants to

‘cry," "Gets very upset.' . o

06 Simple acceptance of the friend's anger. 'Takes it well,"
"Accepts him.'

07 Hostile verbal or 'physical action or the desire to indulge

"in some hostile action toward the friend. '"Hits them,"
"Thumps them,'" "Fights him," "Knocks his block off," "Tells
her off," l'Wants to hit them

08 Finds (or attempts to find) other friends to play with.
"Finds new ones," "Gets another friend ! "Plays with
another.

10 Denial. '"Don't think they do."

. 91 Other, relevant, not classifiable
93 Don't know :
95 Irrelevant A ,
‘99 No information ™ ¢

.

88. WHAT DOES X USUALLY DO WHEN SOMEONE HURTS HIS FEELINGS? =  35-36
Scored same as Sentence Completion Stem No. 32

0l Ignores, does not react toward, or withdraws.from the person

who did the hurting. 'Leaves them alone," "Goes away from
them," "Pays no attention to them "' "Does nothing," 'Gets
- quiet
02 Negative depressed ar anxicus affect with no other action.
""Cries," "Feels so sad," “Feels terrible,” "Becomes very
upset, " "Gets nervous. "
03 Hostile affect with no other action, '“Gets mad,'" '"Is very

angry at them.'
04 A "stoical acceptance attitude toward his feelings being
hurt. The main difference between category Ol and this

.
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category is that there is an implication here that the
individual's feelings have actually'been hurt, but that -
he tries to accept it, whereas in 0l one cannot
necessarily infer that thé subject's feelings have been
hurt. '"Tries to stand it," '"Takes (t,' "Doesn't cry."
05 Verbal hostility toward the source of -the hurt feelings.
"Tell them what he thinks of them," "Curses them out."
06 Attempts to cope by thinking about or trying to understand
- why other persons hurt his feelings. '"Tries to figure out
what happened,' '"Wonders why they did it."
07 Physical aggression, hostile reaction.(nonverbal) or the
desire to ‘engage in physical aggression toward the source

A of the hurt feelings.c "Beats him," "Uses violence," "Thumps
_them," "Would like to beat them."
08 A physiological or involuntary reaction "Normally goes
red,' "Trembles."

09 Attempt to cope with the situation by reacting in a positive
manner toward the other person, discussing the situation
with him, or trying to convince the other person not to do
what he has done,. - :

10 Turns to others

11 Doesn't happen

91 Other, relevant, not classifiable
¢ ~ 93 Don't Know

95 Irrelevant

99 No information

z

89. ° DIFFERENT PEOPLE FEEL DIFFERENT THINGS ARE IMPUORTANT. WHAT DO
4. YOU FEEL ARE THE IMPORTANT THINGS A CHILD SHOULD LEARN AS A
PERSON, AS HE IS GROWING UP? . 37-40

- Score first‘two responses

Ol Religious values
02 Social graces, good manners, culture, tact
N " 03 Social values - getting along with others, respecting
‘ others' points of view, tolerance, not making trouble
for others, helping cher'people
B 04 Pusitive personal chdracteristics, attributes, or values -
- honesty, truthfulness, independence, responsibility
(5 Materialistic values - value of money’
06 Specific skills, music, housework, etc.
Y 07 Citizenship; respect law, etc. '
. 08 Sexual ‘education and guidance
09 Mental health, understanding self, having a goal, personal
happiness, able to live with hlmself -
10 Value of educatdion

Zeu-
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! 11 Importance of family, respect for parents and elders: ’
89 Repetition of earlier response
91 Other, relevant, not clagsifiable . l
L : ‘o

93 Don't know
95 Irrelevant
99 No information . -

90. HAVE YOU TAKEN ANY COURSES OR TRAINING SINCE YOU LEFT SCHOOL?
41-44

Céae énly two, starting with the most recent and going
back. ) '

61 No :

02 Yes - professional, technical, vocational

03 Yes - .intellectual, could lead to a degree

04 Yes - intellectual, short ‘term, a 11terature class,
language class, etc.

05 Yes = recreational flower arranging, hobby, etc.

‘06 Yes - domestic, cooking, sewing, etc. )

07 Yes - service, first aid, how to teach Sunday School etc.

89 Repetition of earlier response'

91 Yes - others not classifiable above

95 Irrelevant

59 No information

91. WHY DID YOU TAKE THEM? ' _ ‘ 45-46
01 Economic press, vocational preparation maintenance or
improvement T
- 02 Personal or family usefulness. "A persor should know how

to," "I want to be able to," "To help the family."
03 Social usefulness, Red Cross or Sunday School
04 Improvement, self, "I wanted to know more about it,"

05 Personal satisfaction, interest, distraction. "Something
to do to. get out of the house, " "To meet people," "Because
I 11ke them : -

91 Other, relevant, not classifiable
. 97 Not appropriate, has taken no courses since school
99 No information

92. WHEN DID YOU TAKE IT (THEM)? . 47-48

01 Shortly after school - when single, when young, before
family, or over ten years ago :
02 Between 5 and 10 years ago :
03 Within last 4 years, but not at present
04 At present
Q . -65-
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05 Over a long period (several courses). Some long ago, some
at present

91 Other, relevant, not classifiable
'~ 97 Not appropriate, has taken no courses since school
99 No information " ' :

93. DID YOU COMPLETE THEM? . 49-50

01 No - completed none of them
02 Completed some of them
‘™ 03 Yes - completed all of them

T 97 Not appropriate, has taken no courses since schoél
99 No information

94, DO YOU FEEL Yo? GAINED FROM IT? : - 51-52
01 No |
02 Yes

97 Not appropriate, has taken no courses since school
99 No information :

4

95. YOU SAID YOU WERE A __, COULD YOU TELL ME HOW
" YOU CAME TO BE IN THIS KIND OF WORK? . 53-54

The main dimension here is how the father (or working

mother) came to be in this particulaq'field of work rather

than the specific job he has at the time. ' Take the infor--

mation for this dimension from wherever it may be found

in this section.

0l Wanted this type.of work, "I became an apprentice;' I felt

. I would be qualified or good at itc."” '

02 Convenience - time and/or 1ocation "Close to homg," ""Same

hours as children," "Work in home. '

03 External factors, accident, necessity to change work

04 Family trade or anily pressure

05 Through friends o1 others

06 No particular reascn. "I just applied, sort -of fell into
it," '"Walked into it,'" "Just drifted into it. "

- 07 Not working or housewifh ‘

08 Financial returns of this particular field of work.

91 Other, relevant, not classifiable

. 93 Don't know

L 95 Irrelevant ,
' - 99 No information —_
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96. WHAT IS YOUR JOB LIKE? : COL
. 55-56
The responses to this question are coded only as descriptive
or evaluative responses.

01 Descriptive; describes. some aspect of the work. ''Keep
.. books,'" "Sell machinery."
02 Evaluative. "It is a good4ajob," "It payd well." ' {

91 Other, not classifiable
97 Not appropriate, not working or housewife’
99 No information

97. HOW DO YOU FEEL ABOUT IT? ‘ 57-5§-m~“

0l Positive affect. "I like iL "
02 Neutral or ambivalent
03 Negative affect. "Don't like it much."

> 93 Don't know ,
i., 97 Not appropriate, not working or housewife
99 No information
98. WHAT DO YOU LIKE ABOUT IT? . 59-60

These categories are based on the occupational values
presented on cards in questionm 110 and on those in the
Occupational Values Inventory. :

Ol Interesting things, challenging

02 Different things, variety, unique or rare types of
‘'occupations ' :

03 Nice place to work, good location

04 Security 5 _

05 Service, helping other people

06 Leader, authority

07 Self-expression, creative or artistic

08 Money - .

09 Advancement, a chance to get ahead

10 Independence, a chance to be on your own

11 Being with people you like, nice people including boss(es)

12 Accomplishment, doing a job well

13 Special characteristics of the job. "I like to walk on
foot," "The finishing and 1aying out the job " 4

14 Everything . -

15 Nothing ' o ' \

91 Other, relevant, not classifiable e .
93 Don't -know . ) }
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95 Irrelevant ) .
97 Not appropriate, not working or housewife
99 No information S
99, WHAT DO YOU DISLIKE ABOUT 'IT? -

61-62

) This coding is in part-the negation of the values in 98.
o In case of difficulty classifying responses, consider which
of the values it negates.

01 Boring, dull, little interesé, routine - -
.02 Poor condition... "It is too far“away," "Too hot here,"
"Shift work." ‘

03 Insecurity, not very steady, sometimes out of work

04 No responsibility, have to follow orders

05 No self-expression. '"I can't use my own ideas.'

06 Low pay ’

07 No opportunity for advancement . . .
08 No self-direction, can't work on own, dependent on others
09 Don'tt'like fellow workers or bess '

10 No feeling of -accomplishment. "'Can't feel you 've done -
anything," "As soon as you get it clean it gets all dirty
again."

11 Special characteristics of job. .''So much sadness," "Slapped

by older patients."
12 Everything_ coLe _
13 Nothing ° ~ ' - ¢ .
14 Too much work o -

91 Other, relevant, not classifiable

93 Don't know N

95 Irrelevant

97 Not appropriate, not worxlng or housewxfe
99 No information

B}
100. WOULD YOU CHOOSE THE SAME KIND OF WORK IF YOU HAD IT TO DO OVER?
& . ' ) 63-64
01 No : . ~ .
02 Yes )
03 Conditional or uncertain

93™Dofi't know
97 Not appropriate, not working or housewife
99 No information :

101, WHEN YOU ARE ON THE JOB AND PROBLEMS COME UP ABOUT THE WORK,
WHAT DO YOU DO? . .65-66
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01 Salve: by self. 'Work it out," '"Look it up in manual. "
02 Attempt own solution and then seek help from co-workers, .
* 03 Attempt own solution and then seek help from’ SUpervisor
04 Seek help from co-workers :
05 Seek help’ from supervisors e ‘2 :
06 Seek help from others (wife, friends awdy from work)
07 Withdraw, leave -the field ' ‘ -
08 Affective responses
09 Denies problems® . .-
91-0ther, relevant, not classifiable o
93 Lon't know o : -
95 Irrelevant - _
97 Not appropriate, not work g or housewife <
99 No information

/

102. WHAT IS THE BEST WAY TO GET ALONG WITH YOUR FELLOW WORKERS
: (COLLEAGUES)? . l 67-68

0l Not appllcable, e.g., works alone

02 Do your work, e.g., pull your own welght, do your share

03 Ignore them ’ |

04 Achieve good social relationships, be friendly, kind with
them, be yourself, give and take.

05 Tolerance try to understand them or their point of view,
respect them, make allowances for them :

91 Other, relevant, not classxfxable

93 Don't know

95 Irrelevant - .

97 Not appropriate, . not working or nousewife .
99 No information :

¥,

103. WHAT IS THE BEST WAY TO. GET ALONG WITH YOUR BOSS OR SUPERVISOR?

) ‘ ‘ 69-70 -
o1 Not applicable "I work alone.' ' :
02 Do work well or properly, follow 1nstructions do as
- told. ¢»'Do your work.' - ’
03 Do more than is required. "When you see things that need
doing, do them."
04 Respect

05 Keep out of way, don't bother him (with little problems)
06 Flhattery, yes man, use psychology o ;
91 Other s

93 Don't know

95 Irrelevant 7 .

97 Not appropriate not working or housewife

99 No ‘information ' .

O ‘ - Lo . ’ . -69-
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e \ 104 . WHAT DO YOU THINK OR DO WHEN CRITICIZED? ' 71-72
. . ) ] i . - M ‘ ! .
0 01 Rational analysis (including separation of justified from
. unjustified). "It all depends' statements, reflect -
upon self N E o

02 Takes well (according to country definjtion) .

03 Ignores, don't care; don't pay any attention, don't listen,

- get quiet, withdraw ‘ ’

04 Dislikes, gets hurt, depressed

05 Humor; laugh it off, laugh - , \

. 06 Defensive verhal  make excuses, criticize back, argue q
"Bawl out," "TEIl them off." = -

", .. 07 Ratioral verbal interaction, talk it over, d;scﬂas ic 3

with them . ‘ R

08 Get mad - Co ' //ff{ : . \%'\

09 Doesn't happen, never criticxaed /// o R

10 Takes poorly S 7 L ' - %

1! Physical aggressxve behavior// _— - P

g SR Sy

91 Other, relevant not/classifiable : . \ : I

93 Don't know - o . 1 _ o

95 Irrelevant . _ ' ' , o , o

99 No information . . - ‘

, 105. BY HUSBAND/WIFE E o | 73-74

01 Rational analysis (including separation of justified from
unjustified). "It all depends' statements,\reflect ‘upon -
self, : -

: 02 Takes well (accordlng to country definitron) .
¢ 03‘Ignores don't care, don't pay any attention,-don’'t listen,
.get quiet, withdraw ' : ‘ : :
" 04 Dislikes, gets hurt, depressed

05 Humor, laugh it off, laugh Ty . .

06 Defensive verbal, make excuses, criticize back, argue.
"Bawl out,"” "'Tell them off." '

07/RatLona1 verbal interaction talk it over, discuss it with
them . o / I

‘08 Get mad : K " _

09 Doesn't hdppen;._not critrcized by husband/wifée _ .

10 Takes poorly = uw. = - : Cy

11 Physxcal aggressive behavior ‘ '

i
4/—

91 Other, relevant not classifiable

93 Don't khow
p 95 Irrelevant : o
“ _ 97 Not appropriate, is never criticized as an answer to 1064

99 No information
' /

0 | s . -70-
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106. BY FRiENDS? ' . © 75-76

‘09 Doesn't happen, not criticized Ty friends

. 91 Other,Jrelevant, not classifiable .

kS _,..g
01 Rational ana1y51s (including separatxon of justified from A

unJusthiedf' "It all depends" statements,. reflect upon
self 7
02 Takes well (according to country deflnition)

03 Ignores, don't care, don't pay any attention, don't listen,.

get quiet, withdraw.

04 Dislikes, gets hurt,; depressed

05 Humor, laugh it off, laugh '

06 Defensive verbal, make excuses, criticize back, argue.
“Bawl out," "Tell them off.% ’

07 Rational verbal, interaction, talk it over, discuss it
with them '

08 Get mad

10 Takes poorly: o~
11 Physical aggressive behavxor _#/[\ ‘

93 Don't know - N

95 Irrelevant ’ :

97 Not appropriate, is never criticized as an answer to 104
99 No information :

107,

CARD 5

b . ‘- COL
BY YOUR OWN CHILDREN? : 11-12
81 Rational analysis (including separation of justified from *
‘unjustified).” "It all depends" statements, reflect on
oneself - I .

.02 Takes well (accordlng to country definition)

03 Ignores. "Don't care," “Don't pay any attention."

04 Dislikes, gets hurt, depressed ’

05 Humor, laugh it off, laugh :

06 Defens1ve verbal, makes excuses, criticize back. 'Bawl
out," "Tell them off." ) S

07 Rational verbal, talk it over, discuss it with them

08 Get mad -

‘09 Doesn't happen, not criticized by chlldren

10 Punishment, anludxng physical - scold{child hit them.

9] Other, relevant not clas51flab1e - "Child should not criELCLze"

‘93 Don'ts know R T
95 Irrelevant ' ‘ ’

A

97 Not appropriate, is never criticized as an .answer to 104
99 No information :

-71-
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.{ 108. WHAT KINDS OF THINGS MAKE YOU ANGRY? 13-14

01 Petty annoyances of the type that practically all people
are exposed to often and would not be considered. serious
grievances by most people.

02 Other's treatment that is of a more serious or long-lasting -
nature. Included here are behaviors that most people would

consider "wrong'" in a moral or ethical sense. ''People are
) cruel to me," "I am taken advantage of by others," '"People
k mistreat me, T ”I am cheated or 1ied to," "Someone breaks a

promise to me.

03 The action or event causing the anger originates with the
self. The subject's own behavior is.the cause of the
anger . Do not include responses relating to work failure

or poor performance in work, "I do . something bad," "I
break something " "1 do sométhing unsatisfactorily," "I
get in trouble. ' .

04 Repetitions or synonyms of the stem. 'I get mad," 'Someone
makes me mad,'" '"When I, fight because I'm mad."

05 The source of anger is child, ''My children,' 'The kids,
when they don't mind." C
06 Being unjustly or unfairly accused of something that he

" claims (or at least implies) to be innocent of. "People
24 say I'm doing wrong ard I'm not," "I'm accused of d01ng
‘something+I didn't- do,'" ”Someone calls me a liar and I'm-
nOt n )

07 The mistreatment of other people (or animals) by someone.
The anger-producing behavior is specifically the mistreat-
ment of one living thing by another without mentioning
himself as the victim or the aggressor. 'I see someone
mistreated, " "Someone hurts one of my family," ”Someone
, : is mean to people," 'Somcone is cruel to a dog.'

‘ 08 His own poor work performance is the cause of anger (poo¥
work performance of others code in 14) * "I make careless
mistakes in working a test, :

09 Annoying behavior or undesirable characteristics of another

person. '"People are hypocritical and ‘snobbish,'" "I come

upon an incompetent idiot-" '‘Someone does something idiotic.
10 Things or ‘events completely unspecified.. "Something goes

wrong," "Things seem to go wrong," ”Things do not go my

way,'" "Something happens.’ :
11 Behavior of others that violates some personal or idiosyn-
cratic, political, religious or other type of_belief

system. ''People knock our country," "People demonstrate
against Vietnam " "LBJ says something,” "1 see a form of
seregation.'

/ 12 Spouse

13 T don't get angry

el
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COL -
14 Work related problems other than own performance. "Someone
not doing his share," "When things go wrong at the office.’
91 Other, relevant, not classifiable, it depends
95 Irrelevant;
99 No information _ ' o
109, WHAT DO YOU USUALLY DO WHEN YOU ARE ANGRY? . 15-16
01 Withdrawing from the situation apparently causing the
anger. "Go to my room,'" '"Leave the house," "Go away as
fast as I can,'" "Have to be by myself."

02 Feeling hostile or aggressive affect, but there is no action
indicated. Some of these responses are essentially
repetitions of the stem, and others express more passive
aggressive affer:. "Sulk,"™ "Am grouchy," "Get mad,n "Am

- really angry. e
03 Attempting to prevent the. overt expressioh of his anger
~ controlling the anger, or indulging in activities designed
to control or overcome the anger.- ''Try to calm down, " ,
"Iry not to show it," "Go try to cool off," "Count to 10: "

04 The verbal expression of hostility, or one may infer that
the hostility is expressed verbally, '"Curse someone out,"
"Tell them I'm mad," "Let them know how I feel," "Talk
back."

05 Depressed or anxious affect, or intropunative hostility

~ "Cry," "Get sad," "Feel terrible," 'Get very upset "'bet
mad at myself." '

06 Physical aggression (or the desire to aggress physically)
against another person, animal, or inanimate object. -
"Start a fight," "Beat someone up,” "Want to fight

& ' someone," "Kick the well," "Throw something," "Take it '
/ © out on my dog." ' '
' 07 Physiological or involunrary reactions. ”Tremble " "Turn
. red," "Shake all over. : & .
08 No action or affect of any sort, or where" his response
is stated in the negative. "I don't ...," '"Don't speak "
"Sit on the sofa doing nothing," "Don¥t cuss or fuss,
"I do nothing,'" "Forget it." "Don't mind." '
~ - Oé‘Attempting to cope actively with the- source of the problem
N ‘or ‘anger-producing situation. ""Just try. to face .the
E . problem " "Do something abaout it," "Stand up for my- )
; ‘rights," "Think fast and accurate." :

T 91 Other relevant not classifiable
95 Irrelevant - ‘
- 97 Not appropriate, is never angry
99 No information . - C :
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110. Enter the rank order of each of the fifteen occupation 17-46

values, beginning with 'do interesting things' and continuing -

down that column of values. When the rank for ''lead other

people' is entered, begin 6n the second column of values with

"artist" and continue until finished. Two coding columns are

used for.each rank, i.e., Ol = rank 1, 02 = rank 2, 03 = rank

3, etc. If no rank is given, enter 99 .on the coding sheet.

1

POST INTERVIEW RATINGS:

1. WAS OTHER PARENT ALSO INTERVIEWED? 4748
This information does not appear on the Post Interview |
Ratings form and must be obtained from other sources.

0l Yes v
. 02 No - refused, objected, personal réasons
' 03 No - health '
: 04 No - time, too busy
. 05 No - temporarily away from home
¢ . 06 No - separated

07 No - not attempted
08 No - other

99 No information

3. TOTAL TIME OF INTERVIEW. - . . 49-50

61 1-30 min.
_ 02 31-45 min. ' e
" 03746-60'mipn. o R o

04 61-75 min. ' {

05 76-90 nﬁé?// R B
06 91-105 win. : - _ .

07 106-120 min.
08 121-150 mix.
09 Over 2'1/2 hours

99 No information

4. NUMBER OF CALLS OR ATTEMPTS TO ESTABLISH INTERVIEW 51-52

e "~ 01 First-contact
_ 02 Second call or attempt, appointment from first contact
‘03 Third call or attempt, or &appointment set up' at second contact
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04 Fourth call or attempt : j . ‘ .
05 Five or more attempts

99 No information

: ) CARD 5
5. HOW WAS INTERVIEW ARRANGED OR OBTAINED? CoL
_ : 53-54
Ol Interview completed at first contact
02 Appointment for interview made at first contact
03 Telephqne call set up appointment
04 Other . 8 ‘

- 99 No information

' QUESTIONS 6-8 PERSON ‘ : 55-56

Lo 6. 01
02
03
04

Talkative

Responsive
Urging needed
Other

No information

Good vocabulary

Adequate vocabulary o

Poor vocgbulary

No infofmation

~8. 0L
~02.

03
04

Comfortable

Uncomfortable: .

Tense

Other

~ T
—————

99 No information

. RATING SCALES C

- The dimensions of each rating scale should be coded in order, )
. i.e., from top to bottom. For each -dimension, the space on®

the left is' coded 1, the next space 2, and so on until the

last space on the right is coded- 5. Noté& only one column on

the coding sheet is provided for each number. Therefore,

~the space on the far left would be coded 1 {not O1), the
. next space 2, etc. If none of the spaces on a dimension

are marked, leave that column on the scoring sheet’ blank.

 CHILD IN. scaoor, (TASK %}mvamnr) ' L 61-66 *
Q S . -75- ' ‘ ' o
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~ coL
- CHILD AT HOME (TASK ACHIEVEMENT) . _ 67-72
CHILD OUTSIDE THE HOME (NON-ACADEMIC TASK ACHIEVEMENT) 73-77
_ CARD 6
| - coL
CHILD'S HANDLING OF ANXIETY : 11-12
PARENT AT WORK (TASK ACHIEVEMENT) 13-17
'PARENT -C}IILD' INTERACTION o - 18
..\/ T w
I )
- ) - i i R
r
} f
|
{
[ ) !
//:, : .
\
. ®
76~




Two general rules for scaling were made as follows:
\
1. For all items where the response is represented by a frequency
count, and where it is theoretically possible for the subject
to obtain a frequency represented by a score greater than 9,
no mere than 8 responses should be actually coded. Thus a code
of 09 would represent a frequency of 8 or more. '

2. Following is an cxample of the procedure for obtaining a total
scale score for a given subject across items representing a
_glven behavioral area., The example is given for the child's

coping effectiveness in the area of Academic Task Achievement.

(a) If to Q23 the coue is 01, 02, 03, O4 then enter the
appropriate scale score in Coping Effectiveness -Task
i Achievement. :

(b) If to Q26 the cbde is anything except 07, then again enter’
. the appropriate scale score for Coping Effectiveness-Task
Achievement. !

{(c) Add the scale scores for Q23 and Q26 and divide by two.
This is the final Task Achievement Coping Effectlveness
scale score for thdt child.

: ' (d) If the code for Q23 is not Ol, 02, 03, Or O4, then the scale
s¢ore of the code given to Q26 is the final Task Ashitvement
Coping Effectiveness scale score for . -that child.

(e) The same logic should be followed for all other dimensions.

: ) . ; -77-




SCALING MANUAL FOR PARENT-INTERVIEW DATA

I. Child-Relevant Items

cl
Col. 62-63 Q23: Words ot phrases describing x in terms of
schoolwork
(a) Area: Academic Task Achievement-Coping
Effectiveness ‘
Scale Score 5: Code 0l
Scale Score 3: Codes 02,03
Scale Score 1: Code 04 ' : \
. ‘ A
4 L
(b) Area: Task Achievement-Affect
Scale Score 3: Code 05
Scale Score 2: Code 06
/ Scale Score 1: Code 07 : ;
/ (c) Area: Interpersonal Relations-Affect
Scale Score 3: Code 08 -
i _ Scale Score 1: Code 09
cl . Q24: How does x feel about school? ' R
Col. 64-65 :
(a) Area: Attitude Toward Task Achievement
Scale Score 3: Codes 01,02
Scale Score 2: Codes 03,04,07
Scale Score 1: Codes 05,06
cl Q25: Omit
Col. 66-67
cl Q26A: How do you think he dpes in school?
Col. 68-69
(a) Area Academic Task Achievement-Ccping
' Effectiveness
. : Scale Score 5: Code/OTw\
Scale Score 4: Codg/OZ ’ _
Scale Score 3: Codes 03,04 - %
Scale Score 2: Code 05 K
Scale Score 1: Code 06

Note: Use Q23 a 4nd b only if Q24 a and Q26 a are invalid,
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c2 Q29: When x has homework, what does he usually do?

Col. 11-12 - _ -
(a) Area: Academic Task Achievement-Engagement
Scale Score 3: Codes 02,03,04,05
Scale Score 2: Codes 01,06
Scale Score 1l: Code 07
c2 Q30: How does he go about it?
Col. 13-14
(a)  Area: Academic Task Achievement-Initiator
Scale Score 3: Codes Ol,Oi
Scale Score 2: Codes 03,06,07,08,09
Scale Score 1: Codes 04,05
c2 Q32: How often does he put off his ‘homework to do
Col. 17-18 - other things?
[

(a) Area: Academic Task Achievement-Fngagement
, Scale Score 3: Codes 41,42,43,51
v Scale Score 2: Codes.31,32,33,34,35,36
' . Scale Score 1l: Codes 11,21,22,23

c2 . Q33: What if the child was nearly finished with his’

Col. 19-20 ' homework and he found he was doing it the wrong
- way?

Scale a (affegct): Omit

Scale b: Area: Academic Task Achievement- .
' i Persistence

Scale Score 3: Codes 11,21,22,31,32

Scale Score 2: Codes 41,51,61,81

Scale Score 1l: Code 71
: ¢

c2 Q38: How far do you think he really will go (in school)?

Col. 33-34 —~ <

o

(a) Area: Child's level of academic attainment
i as estimated by parent. (Related to
demographic -item) '

Scale Score 7: Code 01
° Scale Score 6: Code 02
Scale Score 5: Code 03
Scale Score 4: Codes 07,08
- Scale Score 3: Code 04

‘Scale Score 2: Code 05 ) ////
Scale Score ‘Code 06 ,
S /

_ \
- ) -79- \

ERIC - - ‘

- N W

.

G
<




c2- Q39: What kind of things does x do?
Col. 35-36
( ‘ (a) Area: Activity Level

Scale Score 1l: Codes 00
"/ Scale Score 2: Code 0l
‘ Scale Score 3: Code 02
Scale Score 4: Code 03
Scale Score 5: Code 04
Scale Score 6: Gode 05
Scale Score 7: Code 06
Scale Score 8: Code 07
Scale Score 9: Codes 08,09,10,11,etc,

Q40A: What kind of things does he do with you?

~(a) Area: Parent-Child Interaction (Mother)
c?2 Part 1 (First Response)
Col. 37-38 _ Scale Score 3: Code 03 v
: Scale Score 2: Codes 01,02,04.06
Scale Score 1l:; Code 05

c2 Part 2 (Second Response)
Col. 39-407 Scale Score 3: Code 03
: Scale Score 2: Codés 01,02,04, 06
Scale Score 1: Code 05
(Add these two scaled scores and divide by two
" . for the final scale score. If only one scale
_score -{s valad, do not divide by two.)

c2  Q4OB: Omit

Col. 41-46
c2 v Q40C: Total number of mother~chi1d activities
" Col. 47-48 '

(a) Area: Activ1ty lLevel Parent-Child Interaction

Scale Score l: Codes 00

Scale Scofe 2: Code 01

Scale Score 3: Code 02

Scale Score 4: Code-03

Scale Score 5: Code 04

Scale Score 6: Code 05

Scale Score 7: Code 06

Scale ‘Score 8: Code 07

Scale Score 9: Codes 08,09,10, etc.

c2 Q41A: What kind of things does he do with his father?

Col. 49-50
: (a) Area: Parent-Child Interaction (Father)
Part 1 (First Response)
Scale- Score 3: Code 03
Scale Score 2: Codes 01,02,04,07
Scale Score 1l: Code 05,06
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c2 Part 2 (Second Response)
Col. 51-52 Scale Score 3: Code 03 .
" Scale Score 2: Codes 01,02,04,07
Scale Score l: Codes 05,06
L .
(Add these two scaled scores and divide by:two
for the final scale score. If only one scale
score is valid, do not divide by two.) ;

c2 : Q41B: Omit

Col. 53-56

c2 Q41C: Total number of fatheruchild'activities
Col. 57-38 '

Area: Activity Level. Parent-Child Interaction
Scale Score 1: Codes 00 S

Scale Score 2: Code 0l
, Scale Score 3: Code 02
" : Scale Score 4: Code 03
Scale Score 5: Code 04 . &y
Scale Scora 6: Code 05 ) N
Scale Score 7: Code 06 !
Scale Score 8: Code 07
- Scale Score 9: Codes 08,09,10, etc.
: : {
c2 . Q42: Omit
Col. 59-60 ‘
c2 . Q43: Does he belong to any clubs, organizations, etc?
Col. 61-64 . _
Area: Activity Level. Non-Academic Task -
Achievement o . ‘
. Col. 61-62 Col. 63-64
~Scale Score 3: 61,02,03,04,05, .& 01,02,03,04,05,
| ‘ 06,07 ‘ 06,07, 89
Scale Score 2: 01,02,08,04,05, & 08 ’
06507, B
. OR 08 . . & 01,02,03,04,05,
, L : I 06,07
Scale Score 1: 08 ~ v & 08
i c2 = ' - Q44: Does he ‘have any hobbies, 1ess$ns, or classes?
' Col, 65-68 : o C :
Area: Activity Level. Non-Academic Task
Achievement \
v €ol. 65-66 'Col, 67-68
: Scale Score 3: 01,02,03,04,05 & 01,02,03,04,05,89
L 8 Scalg Score 2: 01,02,03,04,05 & 06 '
' - © "OR 06 - & 01)42,03,04,05
Scale Score ¥: 06 & 06 - :

-~
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c2 Q46: How does he feSpond to this? (See Q45 of fRI)
Col. 71-72 .

Area: Authority. Engagement & Coping Effectiveness
c2 : (1) Engagement '

Col. 71-72 Scale. Score 3: Codes 01,04,05
. Scale Score 2: Codes 02,03
Scale Score l: Codes 06,07

c2 (2) Coping Effectiveness
Col. 71-72 .~  Scale Scdre 5: Code 01
‘ : Scale Schre 4: Codes 02,04,05

Scale Score 3: Code 03

Scale Score 2: Code 06

Scale Score l: Code 07
c3 . Q49: Omit
Col. 11-12 oy
c3 Q50A Jobs or chores. Demographic code, score first
Col. 13-16 two responses, '

Area: Number of hoﬁsehold chores mentioned

Col. 13-14 < Co}; t5-16
Scale Score 3: 01,02,03,04,05, 06 Y d 04 ,05 -
07,08, 09 10 11, : 06 07 J8, 09 10,
11,12

Scale Score 2: 01 02 0~ %%,05,06, & 13 14,15,
: ¢7,0f v4,10,11,12,

Scale Score 1: 13,14,15 . & 13,14,15

3 . Q50B: Omit ’
Col. 17-18
c3 © ' Q52: How often do you have to see that he does them?
Cal. 21-22 - _ , : '

Area: Non-Academic Task Achievement. Initiator

Scale Score 3: Codes 04,05

Sclale Score 2: Code 03

Scale Score 1: Godes 01,02
c3 Q53: Does he try to get others to do them for him?
Col. 23-34 ‘ ' ’

. Area: Non-Academic Task Achievement.
i Implemeh{ation

. .. Scale SeoreJB: Codes 01,02 ~
- , : Scale Score 1: Codes 03,04,05,06
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c3

‘How well does he do them? °

Q54
Col. 25-26 4
' Area: Non-Academic Task Achievement. Coping
' Effectiyehess .
Scale Score 5: Code 01' ‘ :
Scale Score 4: Code 02 : = e
Scale Score 3: Code 03 ’ N
Scale Score 2: Code 04
Scale Score l: Code 05
c3 Q55: How often does x help around the house without‘.
Col. 27-28 being asked?
Area: Non-Academic Task Achievement. Initiator
Scale Score 3: Codes 01,02
Scale Score 2: Code 03
Scale Score l: Codes 04,05
. e3 *  Q56: (Never been scafed) y
Col. 29-30
. c3 : Q57: What does he do? (In response to punishment
¥ Col. 31-34 mentioned in Q56) .
\‘ Area: Authority, Affect, and Coping Effectiveness
Scale A. Affect
lst response
Sqale Score 3: Codes 01,02,10
N Scale Score 2: Codes 03,05,11
‘Scale Score 1: Codes 04,06,07,08,09
2nd response: ‘ - : f'
. ) _ Scale Score 3: Codes 01,02,10 (and 89 if 01,
* i 02,10 in lst response aBove)
Scale Score 2: Codes 03,05;11 (and 89 if 03,
/ -~ . <_ 05,11 in 1st response above) _
' Scale Score l: Codes 04,06,07,08,09 (and 89
. if 04,06,07,08,09 in‘lst
_response above)
Summate the two scaled scores for Affect and
divide by 2 for the final scale, score for this item,
1f only one scale scoré is valid do not divide by 2.
Scale B: Coping Effectiveness
* lst response: _
Scale Score 5: Codes 01,10
Scale Score 4: . Code 02
v ) ’ . -83-
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Scale Score 3: Codes 03;05,11
Scale’ Score 2: Codes 04,06.07
Bcale Score 1l: Codes 08,09

* : .2nd respomse: .
' Scale. Score- S Codes 01,10 (or 89 if 01, 10
S in lst reéponse)
Scale Score 4: Code 02 (or 89 - if 02 in 1sL
~ - response)
. Scale Score 3: -Codes 03,05,11 (or 89 {f 03,
o ' - 05,11 in lst response)
' o Scale Score 2: Codes 06,07 (or 89 if 04,06,

o . - ' - I 07 in 1st response), 04
. ' “ ~ Scale Score 1: 08,09 (or 89 if 08,09 in lst
: &/( ' response) :
Summate these two ‘scaled scores for, Coping.
o Effectiveness and divide by 2 for the final
scale score for this item. Do not divide by 2
‘ . _ 1if only one scale score is valid
c3 ' Q58 f(Never been scaled)
Col. 35-36 , R ' L
_ R . Q59: What does x do? (In response to punishment ~J
b . TR mentioned in Q58) : AN
h Area: Authority, Affect and Coping Effectiveness
A Scale A: Affect ' - "
kN lst response: ' o
Col. 37-38 _Scale.Score 3: Codes 01,02,10
Scale Score 2: Cades 03,05,11
Scale Score l: Codes 04,06;07;08.09
c3 o L 2nd ‘response: Y -
Col. 39-40 Scale Score 3: Codes 01,02,10 (or 89 if 01
. y , } : ' 02,10 in 1st response) i
. oo ‘ . .Scale Score 2: Codes 03,05,11 (or 89 if 03,
' ’ ' 05,11 in 1lst response) :
Scale Score l: Codes 04,06,07,08,09 (or
. " 89 if 04,06,—07,08,-09 in
"1st- response)’
Summate these two scaled scores for Affect and
‘divide by tiwo for final Affect scale score for = |
this item. Do not divide by two if only one scale
- ~score 1is valid. .
-3 o Scale B: Coping Rffectrveness l
Col. 37-38 lst response:
. Scale Score 5: Codes 01 , 10
Scale Score 4v Codes_02v
'Scale Score 3: Codes 03,05,11
Scale Score 2: Codes 04,06 07
Scale Score l: Codes 08 ,09
P ) . // . .
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c3 an response: :
Col. 39-40 Scale Score 5: Codes 01,10 (or 89 if 01,10
. in 1st response)
Scale Score 4: Code 02 (or 89 if 02 in 1st
. ‘response)
Scale Score 3: Codes 03, 05 11 (or 89 if 03,
) 05,11 in lst response)
Scale Score 2: Codes 04,06.07 (or 89 if 04,
. 06,07 in lst response)
Scale Score l: Codes 08,09 (or 89 if 08.09
' in lst response)

Summate these two scaled scores for Coping
Effectiveness and divide-hy 2 for the final Coping
Effectiveness scale score for this item.,/Do not
divide by 2 if only one scale score is valid.

Q60: How does‘he react when you criticize him?

i

Area: Authority. ‘Afféct and Coping Effectiveness

c3 Scale A: Affect \
Col. 41442 ‘Scale Score 3: Codes 01,02,11
‘ Scale Score 2: Codes 03,06,09,13
Scale Score 1l: Codes 04,05,07,08,10,12
: B Il

c3 ‘ Scale B: Coping Effectiveness

Col, 41-42 Scale Score 5: Codes 01,11 :

. Scale Score 4: Code 02 ‘
Scale Score 3: Codes 03,06,09,13
Scale Score 2: Codes 04,05,07,08,12
Scale Score l: Code 10

Q61: How does he react when his father/mother criticizes
him?

Area: Authority. Affect and Coping Effectiveness

—~

c3 Scale A: Affect .
Col. 43-44 Scale Score 3: Codes 01,02,11
' Scale Score 2: Codes 03,06,09,13
Scale Score 1l: Codes 04,05,07,08,10,12
c3 Scale B: Coping Effectiveness
Col. 43-44 Scale Score 5: Codes 01,11

Scale Score
Scale Score
Scale Score
Scale Score

4: Codes 02

3: Codes 03,06,09,13

2: Codes 04,05,07,08,12
1: Code 10
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c3
Col,

c3
Col.

.c3
Col,

-e3
Col.

c3
Col.

c3
Col.

c3
Col.

c3
Col.

c3
Col.

45-46

45-46

47-48

49-50

51-52

53-54

55-56

57-58

67-68

Q62:

- Q63:

Q64:
Q65:
Q66:
Q67:
Q68:

Q73A:

‘or other children criticize him?

.
How does he react when his brothers, sisters,

\

Area: Inhterpersonal Relatians, Affect, and -
Coping Effectiveness '

QY

!

<
—~

Scale A: Affect .
Scale Score 3: Codes 01,06
Scale Score 2: Codes 02,05
Scale Score l: Codes 03,04

Scale B: Coping Effectiveness

_ Scale Score 5: Code 0Ol ' ' /
Scale Score 4: Codes 02,06 '
Scale Score 3: Code 05 o ™
Scale Scote 2: Code 03 C
Scale Score 1

: Code 04 7 !

Does x have a regualr job or work outside the.
home ? :

Area: Whether or not child has a job (Dochotomy) -

Scale Score 3: Codes 02,03,0 ,95,06,07,08 - .
Scale Score l: Code 01 N

/"/
7
Omit

Omit
Omit
Omit

Omit

How does x get along with other children?
Parents' evaluation

Area: Interpersonal Relations. Coping
Effectiveness

Scale Score 5: Code 0Ol
Scale Score 4: No codes
Scale Score 3: €ode 02
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Scale Scoure 2: No codes

Scale Score 1 Code 03 ,
c3 _ Q738: Omit
.Col. 69-70
Q75: In what bay do x's friends influence his behavior? -
' c3 7Sa; Omit
Col. 73-74
. 4 .
: c3 75b: Area: Typc of peer influence on child's behavior
h Col. 73%74 " (From positive to negative)
- if' - ' Scale Score 3: Code 02
. Sca.e Scvore 2: Codes 01,03,05,Q6
Y ) C Scale Score 1: Code 04
A 3 © Q76: Omit
o Col. 75-76 .
. A
.- - ' Q77: When x gets worried, what does he do about: it?
e N ' - Area: Anxiety, Stance, Engagement, Affect, .
: ' Coping Effectiveness X
ch - e (1) Stance .,
Col. 11-12 . Scale Score 3: Codes 01,03,04,11
Scale Score-2: Codes 07,13 -
Scale Score 1: Godes 02,05,06,08,09,10,12
ch " (2) Engagement . T .
Col. 11-12 Scale Score 3: Cade Ol g
- Scale Score 2: Codes 03,04,07
. Scale Score l: Codes 02,05,06,08,09,10,
11,12,13
ch (3) Affect
Col. 11-12 Scale Score 3: No codes
Scale Score 2: Codes 01,03,04,06,07,09
. 11,12,13
' Scale Score 1l: Codes 02,05,08,10
ch : (4) Coping Effectiveness
Col, 11-12 Scale Score 5: Codes 01,03
Scale Score 4: Codes 04,11,13
Scale Score 3: Codes 06,07,09,12
Scale Score 2: Codes 02,08,10
Scale Score l: Code 05
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AT 'Q78: Omit.

. Col. 13-14 : . “
c4h ' ~Q79: Omit
) Col. 15-16 -
Q80: When he has worries, does he turn to others
for help?
. Area: Anxiety, Ald or Advice Requested
eh . lst resé;nse:
Col. 17-18 Scale Score”3: Code 0Ol
\ - Scale Score 2: No codes
S~ Scale Score 1: Codes 02,03,04,05,06,07,08,
: 09,10
. Ka
) ch - 2nd responsg: o :
Col. 19-20 . Scale Score 3: Code 0l (or 89 if Ol in
. ‘ " lst responge) .
Scale Score 2: No codes
: Scale Score l: Code 02 through 10 (or 89
\J/ . if 02 through 10 in lst
L response) '
““‘ -9 1 ' R
- Summate these two scaled'scores-and divide:Qy 2 to

obtain final scale score for this item. Do not
divide by-2 if only one scale score is valid.

ch ; ' Q82: Omit ‘ ,
Col. 23-24 ‘
b Q83: Omit !

Col., 25-26

) g s - :

ch Q84: What does x usually do when he gets angry?
Col., 27-28

t Area: Aggression, Ehgagemént, Affect, and Coping
- ) . Effectiveness’

v (Scaling for Stance has been omitted) ;
cb 4 f Scale 1: Engagement
Col. 27-28 : Scale Score 3:.Codes 09,10
' Scale Score 2: Codes 01,02,03,04,05,07,08"
Scale Score 1l: Code 06
\

ch , Scale 2: -  Affect
Col., 27-28 Scale Score 3: No codes

Scale Score 2: Codes 01,03,08,09,10
Scale Score l: Codes 02,04,05,06,07
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ch Scale 3: Coping Effectiveness
Col, 27-28 Scale Score 5: Codes 09,10 _ -
" Scale Score 4: Codes 01,03
Scale Score 3: Code 08
Scale Score 2: Codes 02,05,07

) - - Scale Score 1: Codes 04,06
ch ‘ Q85: What does x usually’do when he gets angry at you?,
Col. 29-30 ! ‘
' Arca: Aggression, Engagement, Affect, & Coping
' Effectiveness S '
» ' (Scaling for Stance has been omitted)
ch " Scale 1: Engagement
Col. 29-30 Scale Score 3: No codes
‘Scale Score 2:+Codes 01,02,06,07,08, 09
Scale Score l: Codes 03,04,05,10,11
ch ‘ Scale 2: Affect
Col. 29-30 _ Scale Score 3: No codes
- e Scale Score 2: Codes 01,02,05,07 09 10,11
Scale Score 1: Codes 03,04,06,08
ch Scale 3: Coping Effectiveness
. Col, 23-30 Scale Score 5: Code 07
' " Scale Score 4: Codes 02,09
Scale Score 3: Codes 01,05,11 A
Scale Score 2: Codes 03,04,10
" Scale Score 1: Codes 06,08
ch " Q86: What does x usually do when he gets angry at his
Col. 31-32 : father/mother? .
Area: Aggression, Engagement, Affect, & Coping
- Effectiveness
N (Scaling for Stance has been omitted)
Coch Scale 1: Engégeﬁent
Col. 31-32 : Scale Score 3: No codes
. . Scale Score 2: Codes-«01,02,06,07,08,09
- Scale Score 1l: Codes 03,04,05,10,11
ch’ ’ ~ Scale 2;-Akfect
Col. 31-32 Scale Score 3: No codes
S Scale Score 2: Codes 01,02,05,07,09,10,11
. ' ) . Scale Score 1: Co@es 03,04,06,08
’ N . // !
/
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ch

Col. 3{-32
CQ .

Col. 33-34
ch -

Col. 33-34
c4

Col. 33-34
c4

Col. 33-34
ch

c4

Col. 35-36
‘cA

Col. 35-36

Q487:

Q88:

Scale 3: Coping Effectiveness
Scale Score 5: Code 07
Scale Score 4: Codes 02,09
~ Scale Score 3: Codes 01,05,11
Scale Score 2: Codes 03,04,10
Scale Score l: Codes 06,08

What does x usually do when a friend is angry
at him?

Area: Aggression, Engagement,
Effectiveness

Affect, Coping

~e

(The scaling for Stance has been omitted)

Scale 1: Engagement
Scale Score 3: Codes 01,07 '
Scale Score 2: Codes 02,03,04 05 06,10
Scale Score 1: Code 08

Scale 2: Affect ‘ r
Scale Score 3: No codes .
Scale Score 2: Codes 01,02,04,06,08,10
Scale Score 1: Codes 03,05,07

Scale 3: Coping Effectiveness )
Scale Score 5: Code 0l
Scale Score 4: Code. 06
Scale Score 3: Codes 02,04,08,10
Scale Score 2: Codes 03,05 ‘
Scale Score 1: Code 07

What does k usually do when someone hurts his®
feelings?

Ltance, Engage- -
_ffectiveness

Ared: Interpersonal Relations,
ment,- Affect, and Coping

Scale 1l: Stance o ‘
‘Scale Score 3: Codes 04,05,06.07,09,10
Scale Score 2: Codes 01,02,03,08,11
Scale Score 1: No codes

Scale 2: Engagement |

Scale Score 3: Codes 09 10 _

Scale Score 2: Codes 01,02,03,05,08,11

Scale Score Ix\Codes 04,06.0\



ch Scale 3: Affect

] Col.-35-36 Scale Score 3: 'No codes
e } . Scale Score-2: Codes 01,04,06,09,10,11
\ ‘o, Scale Score 1: Codes .02,03,05,07,08
ch : Scale 4: Coping Effectiveness
Col. 35-36 Scale ‘Score 5; Codes 06,09

¢ ale Score '4: Codes 01,04,10

1 Scale Score 3: Code 11

S.ale Score 2: Codes 02,03,05, 08
1

’ Scale Score-1: Code 07
I11. Parcat-Relevant ltems
;
cl « QZOB:-Parents'bsatisfaction with child's 'school
B /
Col. 68-69 performance ‘ i . .
. Area: Parents' evaluation of child's academic \

task achievement ' ) w

Scale Score 3: Code 02
Scale Score 2: Code 01
Scale Score 1: Code 03

cl Q27: Do you_do.anything to encourage x in his school-
Col. 71-72 ' work? .- >

’ . Arca: Child's academic task achievement, Parental
" implementation
* ' 3
Scale Score 3: Codes 03,04,05,06,08
Scale Score 2: Codes 02,07,09

Scale Score 1: Code 0l

cl : Q28: Have you met x's teacher? Yes, No., How did
Col. 73-74 - you meet?
Area: Child's academic task achievement. Parental
initiation : k

Scale Score 3: Codes 06.07
Scale Score 2: Codes 02,05 !
- Scale Score 1: Codes 03,04 '
\ Sca}e Score 0: Code 0l ‘ ]
, ) - ; s
c2 - Q3l: What do you do to see’ that x gets his homework -
Col. 15-16 done? ' . . . _ v
Area: Child's academic task achievement Degree
o # | of-active and direct .intervention b by '
b ) ! Earent in chle s homework
-91_
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c2

Col.

c2

Col.

c2

Col.

c?2

Col.

c2

Col.

Q34:
21-22 '
‘ Q35
27-28
/

Q36:
29-30

Q37;
31-32

Q45:
69-70

Scale Score 3: Codes 32,51
Scale Score 2: Codes 21,22,23,31,33,41
Scale Score 1:‘Codcs 11.12,L3,14,15,16'

What do you feel the school's job or responzibility

is?

Arca: Parents' conception of the major funct Lon
of school - Task Achlevement or other
(Dichotomy)

Scale Score 1: Codes 01,02,03,06,07,10
Scale Score (0: Codes 04,05,0809,11

How important do you think school is?

Area: Child's Task Achievement. Parental attitnde
toward the impprtance of school

Scale Score 4: Code 0Ol
Scale Score 3: Code 02
Scale Score 2: Code 03
Scale Score 1l: Codes 04,05

Why? . (Is school 1mbortant - see Q35)

Area: Parents' conception of the major function
of school - Task Achievement or other
(Dichotomy)

Séale Score 1l: Codes 01,02
Scale Score 0: Codes 03,04,05

How fdr would you like your child to go in school?

Area: Parental aspiration for child's level
of academic attainment

Scale Score 7: Code Ol
Scale Scaoke 6: Code 02
. Scale Score 5: .Code 03
Scale Score 4: Codes 07,08
Scale Score 3: Code 04, .
Scale Score 2: Code 05 oA
§cale,8éore 1: Code 06
.

‘When you waut x to do something, how do you go

about getting him to do it?

\
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c2 .

Col. 73-74
c2

Col. 75-76
CJ,“

Col. 19-20
»

c3

Col. 59-60

Q47:

Q48:

Q51:

Q69:

Arca: Child's Non-Acad.:.mic Task Achlevement ,
Strenpth of parental dircectivenesd

Scale Score 6: Code 06
Scale Score 5: Code 05
Scale Score 4: Code 04
Scale Score 3: Code 03
Scale Score 2: Code 02
Scale Score 1l: Code 01

What Iollow-ué is needed to see that be does 1it?

-

-~ A}
2

(See Q45 and 46) ) e ‘
Area: Degree of Implementation by parent for
child's non-academic Task Achievement
(Dichotomy)

Scale Score 3: Codes 03,04;05,06,07,08
Scale Score 1l: Codes 01,02

If you see that he isn't doing a.job right, what
do you do? : ‘

Area: Degree of constructive guldance by-parenﬁs
Scalé‘Scbre Code 02

5
Scale Score 4: Code 03
Scale Score 3: Code 0l
2:
l:

Scale Score Codes 04,05
Scale Score Code 06
1
WhaR are the reasons, for his having them?
(jobs around the house)

Area: Child's growth versus parental convenience

-

Scale Scoce 3: Codes 03,04,06
Scale Score 2: Cudz 05.
Scale Score 1: Codes 01,02,07

What particular type of joB or occupation would

‘'you like to see x take up when he is grown?

Area: Socio-economic status level of the parents'

aspiration for the child :
Scale Score 7: Code 01

Scale Score 6: Code 02
Scale Score 5: Code 03
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cl

Col.

3

Col.

.

c3

Col.

cl

Col.

LN

“,

cb

Col.

61-62

63-64

65-66

71-72

21-22

- Q70:

Q71:

-Q72:

Q74:

Q8l1:

.

12

Scale Score 4: Codes 08,09,10,11,12
Scale Score*3: Code 04
Scale Score 2: Code 05
Scale Score 1l: Code 06

Omit

What type of work do you feel that x would
like to do when he grows up?

Are

a: Socio-economic status level of parcents’

estimate of child's aspiration

" Scale Score 7: Code 01
Scale Score 6: Code .02.
Scale Score 5: Code 03 .
Scale Score 4: Codes 08,09
Scale Score 3: Code 04
Scale Spore 2: Code 05
Scale Score l: Code 06

v

What type of work do you feel that x probably
will do when he grows up?’

Area: Socio- economic status level of parents
expectation for the child

Scale Score'7: Code 01

‘Scale Score 6: Code 02 ,

- Scale Score 5: Code 03

Scale Score .4: Codes 08,09

Scale Score 3: Code 04

Scale Score-2: Code 05 .
Scale Score 1

What do you do to

children?

: Code 06

help X get along with cther

\

Area: D.sree of constructive:giidance.for
interpersonal relations

.

Scale Score 3: Codes 02,03

Scale’ Score 2: Codes 01,05,06

Scale

Séore 1:

(Y4

Codes 04,07

1

What do you usually aFvise x to do when he is

worried7‘

Area:

Parents'

degree of 'ehcouragement of the

[~

child to deal actively with his anxiety

o
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-3

c3 |

Col. 61-62

cl

Col. 63-64
K

3 7

Col. 65-66

Col. 71-72

ch

Col.

21-22

Q20:
.

Q71:

Q72:

Q74:

081:

.

Scale Score 4: Codes 0%,09,10,11,12
- Scale Score 3: Code 04 ' '
Scale Score 2: Code 05
Sc1le Score l: Code 06
Omit
N A Y

‘What type of work do you feel that x would

like to do when he grows up?

1

Arca: Soclo-economic status level of parents'
) estimate of child's aspiration
Scale Score 7: Code 01
Scale Score '6: Code 02
Scale Score 5: Code 03
Scale Score 4: Codes 08,09
Scale Score 3: Code 04
Scale Score 2: Code 05
Scale Score 1: Code 06

Whay type of work do you feel that x probably
will do when he grows up? -

Arca:. Socio-economic status level of parents'
. expectation for the child

‘

: Code 01

Scale Score 7 .

Scale Score 6: Code 02

Scale Score 5: Code 03

Scale Score 4: Codes 08,09

Scale Score 3: Codes 04 .

Scale Score 2! Code 05 - .
l: Code 06 : o

Scalc:Score

What do‘y%u do to help x get along with other
childrem? ' |
‘ i)
Arca: Degree of constructive guidance for
intﬂrpctsonal relations

Scale Score 3: Codes 02,03
Scale Score 2: Codes 01,05,06 P
Scale Score l: Codes 04,07

What do ybﬁ usually advise x to do when he is
worried? A

Area: Parents' degree of encouragement of the
child to deal -actively with his anxiety
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Col.

ch

Col. 37440
‘CIQ

Col. 41l-44
ch

Col. 45-46
ch

Col. 47-48

T och ,

Col. 49-50
ch

Col. 51-52
c4

Col. 53-54
c4

Col. 55-56
ch

Co). 57-58
¢4

Col. 59-60
ch

61-62

Q89:

Q90:

Q91:
Q92:
Q93:.
Q94:

Q95:

Q96:

Q97:

Q98:

Q99:

Scale Score 3: Code 02
Scale Score 2: Codes 01,03,04,05,06
Scale 8core 1l: Code 07 .

Omit

Omit. (Due to the wide variation fn the ages
of the parents, the opportunity ior such tratning
varies.)

Omit
Omit as rcféra to Q90
Omit

Omit

-~

You sald you were a . Could tell me
how you came to be in this kind of work?

Area: '"Locus of Control" (Note: This 1item
{8 not to be scaled'for mothers, only
- for fathers.)
Scalt Score 3: Code Ol
Scalc Score 2: Codes 02,05,07,08
Scale Score 1l: Codes 03,04,06
. [}

Omit

How do you feel about it? (your .job)

"Area: "'Parental Attitude Toward Job'"

Scale Score 3: Code 01
Scale Score 2: Code 02
Scale Score 1: Code 03

Not to be scaled. Will be trcated like the
childrens' Occupational Values data.

Not to be scaled, Same as Q98
a ‘. : \
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ch Q100: Would you choose the same kind of work if you

Col. 63-64 had it to do over?
Yt Arca: Degree of Job Satisfaction (
A ‘ k ' y
Scale Score 3: Code 02 ’
Scale Score 2: Code 03
Scale Score 1l: Code 01
ch ' Ql0l: When you are on the job and problems come
Col. 65-66 up about the work, what do you do?
Area: Task Achievement - Implementation
\ -
v
. Scale Score 3: Code 0} .
. ‘ .. Scale Score 2: Codes 02,03 *
' Scale Score l: Codes 04,05,06
Scale Score 0: Codes 07,08,09
ch Ql02: What is the best way to get along with your
~ Col. 67-68 . fellow workers (cnlleagues)?

Area: Degree of Interpeqsonal Orientation

. ' Scale Score 3: Codes 04,05
S . Scale Score 2:!Codes 01,02
Scale Scorxe 1: Code 03 ’

¢4 - Ql03: What is the best way. to get albng with your
.Col. 69-70 boss or supervisor? )

Area: Task Achievement Orientation (1n authority
relatlonship) A dichotomy

ScaLe Score 2: Codes 02,03 -
Scale Score 1l: Codes 01,04,05,06

ch ' Q1047 What do you think or do when criticized? -
Col. 71-72. ‘ ' ) .

Area: Interpersonal Relations, Stance, ‘Engagement,

Affect, and Coping Effectiveness’ ~

-
¢

ch . Scale 1: Stance
Col. 71-72 Scale Score 3: Codes 01,02,06,07,11 -
Scale Score 2: Code 09 \

Scale Score l: Codes 03,04,05,08,10

ch , Scale 2: Engagement

Col, 71472 © Sqale Score 3: Codes 06.07
oL Scale Score 2: Codes 01,09
‘Scale Score 1: Codes 02,03,04,05,08,10,11 ¥
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..54 ' . Scale 3: Affect
Col, 71-72 . . Scale Score 3: Code 05 i
- Scale Score 2: Codes 01,02,03, 07 09 \

.ch o Scale 4: Coping Effectiveness y r’
Col. 71~72 Scale Score 5: Code 07
s ' ' Scale 'Score 4: Code 02

Scale Score 3: Codes 01,03,05,09 ‘ N
Scale Score 2: Codes 04 08,10
Scale Score 1: Codes 06,11 /

cb’ B QLl0S: By husband/wife (What do you think or: do when

Col., 73-74 _ - eriticized?) .

Area: Interpersonal Relatlions, Stance, Engagemént,
Affect, and Coping Effectiveness

/

ch Scale l: Stance

‘Col. 73-74 Scale Score 3: Codes.0l,02,06,07,11

Scale Score 2: Code 09
Scale Score 1l: Codes 03,04,05,08,10

ch ) Scale 2: Engagement . .
Col.-73-74 Scale ‘Score 3: Codes 06.07
T Scale Score 2: Codes 01,09
Scale Score l: Codes 02 03 04,05,08, 10 ll

ch o Scale 3: Affect , C .
. Col. 73-74 ;o Scale Score 3: «Code 05 Co
.Scale Score 2: Codes 01,02,03,07,09
Scale Score/ l: Codes 04,06,08,10,11

¢4 . Scale 4: Coping Effectiveness

Col.'73-74 A - Scale Score 5: Code 07 r
. Sc%le Score 4: Code 02
Scale Score 3: Codes 01,03;05,09
_ Scajle Score 2: Codes 04,08,10
) ' ‘ " Scale Score l: Codes 06,11'

. . .\. ‘
ch ' Ql06: By friends? ~ (What do you think or db -when
Col. 75-76 criticized?) ’ e

~ S ' / : Area: Interpersonal Relations, Stance, Engagement,

b _ . Affect, and Coping Effectiveness .
.”gA K o » Scale 1: Stanée ) .
Col. 75-76 S Scale Score 3: Codes 01,02,06,07,11| .
’ . Scale Score 2: Code (9

Scale Score l: Codes 03,04,05 08 10
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ch Scale 2! Engagement
Col. 75-76 Scale Score 3: Codes 06,07
Scale Score 2: Codes 01,09 .
Scale Score 1l: Codes 02,03,04,05,08,10,11
’. .
ch ‘ Scale 3: Affect
Col. 75-76 Scale Score 3: Code 05
Scale Score 2: Codes 01 ,02,03,07,09
Scdle Score l: Codes 04,06,08, 10 11

‘

ch Co Sc&le 4: Coping Effectiveness - .

Col. 75-76 . ° Scale Score 5: Code 07 .
Scale Score 4: Code-~02

, ' - Scale Score 3: Codes 01,03,05,09

Scale Score 2: Codes 04,08,10
Scale Score 1l: Codes 06,11

G5 ’ Q107: By yourfown children? (WEat do you thfnk,o;
' Col., 11-12 N do when crit%cized?) .ot oY
) ' . P 4 R 5 .
Area: Interpersonal\Relations, Stance Engagement,
Affect, and Coping E fectlveness -

cS . . Scale 1: Stance
Col. 11-12 Scale Score 3: Codes 01,02,06,07,10
' Scale Score 2: Code 09
Scale Score 1l::Codes 03,04,05,08

c5 Scale 2: Engagement ® '
Col. 11-12 ) Scale Scbre 3: Codes 06,07,10
o Scale Score 2: Codes Oly 09
\\\\;\ Scale qure 1: Codes 02,03,04, 05,08
N ) c5. : ' Scale 3: Affect
Col. 11-12 Scale Score 3: Code 05-.
. ' ’ Scale Score 2: Codes 01,02,03,07,09
Scale, Score l: Codes 04,06,08,10
c5 Scale 4: Coping Effectiveness
Col: 1i-12 ) Scale Score 5: Code 07
‘ o ' Scale Score 4: Codes 02,05
Scale Score 3: Codes 01,03,09
Scale Score 2: No cbdes
Scale Score 1: Codes 04,06,08,1Q.
~N S (Note'tO’Japén regarding QlO?'thrOugh Ql07: We shall
- .not change the scaling of overt hostile behavior (Scale
Score 1) since it is essential that the interview data
. . » be scaled in a mannef consistent with the scaling of

E Stage i data. Overf hostile behavior has been assigned




t . ' 4 Y-
" a scale score of 1 on the dimension of Coping Effective-
ness for all Stage I Sentence Completlon stems which are

v similar to the above-mentioned ltems.) // .
c5 ' ‘ Ql08: QOmit N
Col. 13-14 ) .
c5 ‘ QLl09: What do you usually do when yéu are angry?

Col. 15-16

rea: Aggression, Stance, Engagement, Affect,
! ] and Coping Effectiveness

-

cs 8cale 1: Stance . -
Col. 15-16 N Scale Score 3: Codes 03,06,09 [ :
NAY Scale Score 2: QQdes 01,02 04(?5 07 08 .
- Scale Score 1l: No codes
. w5 . ' Scale 2: Engagement
Col. 15-16 o Scale Score 3: Code 09 J
Scale Score 2 Codes 01,02,03, 04 OS 07 08
Scale Score 1l: Code 06 . N
c5 . Scale 3: Affect L .
Col. 15-16 Scalq#Score 3: No codes.

Scale’Score 2: Codes 01,03;08,09 ° v
Scale Score 1: Codes 02, 04,05,06,07

c5 .Scale 4: Coping Effectxveness o ’
Col. 15-16 Scalé Score'5: Code 09 ' )
( ' Scale Score 4: Codes 01,03
\ . - . Scale Score 3: Code 08 f \2
: . Scale Score 2: Codes 02,05, 07"
Scale Score 1l: Codes 04, 06
c5 Ql10: Not scaled. ' Enter tank order of occupational
Col. 17-46 values. ' ) “
\ i
4 ", i
, -
N




Instructions for Obtaining Final.
) Scales Scores From Parent.lnterview

I.' Child Relcvant InformatiOn

-
. ’
~

A. Academic Task Aphicvument .

i

1. Stance! No data .
) ' 2. Engagement: Sum scaled scores of Q29 and Q32 and
o o divide by 2.
) 3.  Initiation: Enter Q30 scaled score
. 4 Aid/Advice: No data’
' 5‘ Implementaor: No data :
.Affect: Enter Q23 (Scale b) 'scaled score '
7. - Coping Effec;iveness Sum scaled scores of Q23 (Scale a)
and Q26A. Divide tHis by 2.
8. Level.of Activity No data
) 9. Miscellaneous:
- - Q33b..Labq1 as Persistence
' Q38: Label as Estimate of Level of Attainment

10. Attitude Toward: Enter scaled score of Q24 |

.

B. Non-Academic Tfsk Achievement -0
* s ' \ ' N
1. Stance: No data ' .. o
2. Engagement: No data - S
3. Initiation: Sum scaled scor;s of . Q52 and 55; then

4

divide by 2. , 't
Aid/Advice: No data * o B
Implementation: Enter scaled score)for Q53
Affect: No data
‘Coping Effectiveness: Enter scaled score for Q54
Level of Activity:, Sum scaled scores for Q39, Q43, and
- Q44 and divide by 3. T
9. Miscellaneous: No data
10. Attitude Toward: No data

¢ C. Authority

’
-
o~ UK

1. Stance: No data , '
2. Engagement: Enter scaled score of Q46
3. 1Initiation: No data ,
. 4. Aid/Advice: No data . e
5. Implementation: No data "
6. Affect: Sum the scale scores of Q57 (Scale a), Q59

(Scale a), Q60 (Scale a), and Q61 (Scale a).
Divide by 4.
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7. Coping Effectiveness: g .he scale scores of Q46 J

(Scale 2), Q57 (Scale B), Q59 (Scale B), Q60
(Scale B), and Q61 (Scale B). Divide this total

by 5. k ’ : \
8. Level of Activity: No data ‘ oo . \.
9. Miscellaneous: No data ) : : \ 2
10. Acttitude Toward: No data ! ’

\
-

Interpersonal Relafions

P 4
h

Implemen;or No data
Affect: 'Sum the scale scores of Q23 (Scale c) Q62 |
(Scaie a), and Q88 (Scale 3) Then divide this K,'
total by 3. ! - - .
7. Coping Effectiveness Sum the scale scores of Q62
; | (Scale B), Q73A, and Q88 (Scale 4) Divide this
toFal by 3. . a
8. Level of Activity: No data '
9. Miscellaneous: Label Q25B as Type of Peer Influence .
e on Child's Behavior. /
10. Attitudq Toward: No data -
ot

“1l. Sta Ze: Enter scale Becore -of Q88 (écale l)
2. épgement Enter scale score of Q88 (Scale 2) - :
3. Initiation: No data ° ~ T a 5
4. Aid/Advice: No data ~ : -
5- . . . ™
6.

Aﬁxiely

Stance: Enter scale score for Q77%{Scale 1).
Engagement: Enter scale score for Q7 (Scale 2) .
Initiation: No data

. Aid/Advice; Enter final scale score‘Tor Q80. -
‘Implementation: No data AN :
Affect: Enter scale score for Q77 (Scale 3).
Coping Effectiveness: Enter scale score for Q77 (Scale 4)
Level of Activity: No data
Miscellaneous:; No data
Attitude Toward: No data : : ,

-

).

OWO~NOWUH WP —

[

Aggression !

1. Stance: No data i >

2. Engagement: Sum the scale scores for Q84 (Scale 1), Q85
(Scale 1), Q86 (Scale 1), and Q87 (Scale 1). Then
divide this total by 4.

Initiator: No data

Aid/@dvice: No data

Implementor: No data

oW
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B} ; 6. AEfect' Sum the scale scores for 6*4 (Scale 2), Q85
T ' R - (Scale 2), Q86 (Scale 2), and Q87 (Scale 2). Then

: K divide .this total by 4. '
¢ 7. Coping Effgctivcncsq- Sum the scale scores for Q84

( . f (Scale 3); QB85 (Scale 3), Q86 (Scale 3), and Q87 ;
- oL, (écale 3). Then divide this total by 4. PR o
8. Level of gctivity: No data : _ S
9. Mikcellaneous: No data L '
10. Attitude Toward: No data a ' '
“ . T R 0 '

. G. Miscellaneous: : . ' h .
.o . QSOA: Label as Number™eof Household Chores Mentioned:

Q634 Lavel as Does Ehlli ave a job? . -
\" ‘ - ‘. . —
H. Parent-Child Interaction
S ]> [ N oy,
1, Activity Level Sum'the scale scores of Q40C and Q41C,
- , .then divide by 2.
- 2. MiScellaneous: Sum the”scale scores: of\QQOA and Q41A
\;' then divide by 2. . \
N - N , , L N . Y .
) 11" Parent—Relevant-Informatlon ) . ! ‘ .
! A. Academic Task Achlevement . .
N i 1. Stance: No data \ . _ ' .
2. Engagement: No data ) ’ K .
3.. Initiation: Enter scale score- for Q28
> 4. Aid/Advice: No data . ¢
5. Implementation: Enter scale sc?re for Q27 RN
6. Affect: NO data
* , 7. Coping Effectiveness: No data
8 Level of Activity: Ngﬂdata “
. 9. Miscellaneous: . .
Q26B. Label as Parents' 'EValuatidn of Child's Academic
.Task Achlevement
» - Q3l1. ' Label as-Degree of Active InterventioqA_x Parent

. in-Child's Homewor&
: Q37. Ldbel as Pirental Agp_ration For Child's" Level
. : . of Academic Attalnment :
10, Attitude ' Toward: Sum the gcale scores for Q34, Q35, and
Q36 anq divide this total by 3. . - e
\ . A
B. Non-Academic Task @chievement

v

~

©1. Stance: No data .
‘2. Engagement: No data _ " ° . : @
3. Initiation: No data ' _ _ ' . . .
o 4, Aid/Advice: No data ‘
~ 2y . -
‘ o N
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S. lmplementation Sum the scale scores for Q47 and QlOl

and diyide this total. by 2. Lo

6 Affect: No data ) .
: 4 . 7. Coping Effectivenegs: No data,

- o 8. Devel of Activity: No data -
' 9. Miecellaneous. ‘ : °

( Q45: Label as Streng;; h of Parental Directiveness
‘ “'Q48: Label-as Degree of “Constructive Guidargcé by- Parents

b . Q51: Label as Child's “Growth vs Parental Cgnvenience

e o W, .Q69: Label as Socio-economic Status Level of Parents'
c) £;4;/// Aspiration for the Child -
. . ' " Q71: Label as Socic-economic Status Level ¢f Parents'
. . " Estimate’ of Child's Aspiration

& A Q72: Label as Socio-economic Status of Parénts
” Expectation for 595 Child
. 10, Attitude Toward: Sum the ‘scale scores of Q97 and Q100
. " and dtVide this total by 2. .

C. Authority

Stance: No data
.. 'Engagement: No 'data
Initiation: No data
‘Aid/Advice: No data
. Implementation: No ddta
.~ Affect: No data
Coping Effectiveness: No data ; /
Level of Activity: No data
Miscellaneous: . ~. . o
+ Q103: Label as Task Achievement ‘Orientation in Authority

: RelatiOnshiQ - »
£ -10. Attitude Toward. No data

3

D. Interpersonal Relations

¢ l. Stance: Sunm together the ‘scale scores for Ql04 (Scale 1), .
Q105 (Scale 1), Ql06 (Scale 1), and Q107 (Scale 1).-
Then divide this total.by 4. ’
-2, Engagement: Sum together the scale scores for Q104
. (Scale 2), Q105 (Scale 2), QL06 (Scale 2) and Q107 .
‘ (Scale 2). Then divide this total by 4. T
. Initiation: No data .
Aid/Advice: No data . Dol
Implementation: No data : e
Affect: Sum together the scale scores for QlO4 (Scale 3),
_Ql05 (Scale 3), Q06 (Soale 3), and Qlo7 (Scale 3)
"Then divide this total by 4,
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: ' ) \
‘ ‘ 7. Coping Effectiveness:

v

Sum togqghar the scale scores for®

S, Q104, (Scale*a) QﬂOS (Scale'4),.Ql06' (Scale 4), and .

Ql07 (Scale 4). Then divide thig total by 4, .

8. Level of activity: ‘nd.data

9; Miscellaneous'.

4

. - Q74: Label. as Degree of Constrictive Guidance For

' ' - . Laterpersonal Relat Lons

Co Q102 Label as Degree of Interpersonql Orientation .

10. “Attitude Toward: No data
) ' " E. Anxlety + ! . R .

/) . : . Stddce: No data X

‘ ’ Engagement: No 'data
Indtiator: No data
Aid/Advice: No data /
Implementation: No datia
Affect: No data K
Coping Effectiveness: No daka
Level ,of Activity: No'data
Miscellaneous: No data
Attitude Toward: No gata

OVvwom~NOULSWN -

F. Aggreséibn’

Initiation: No data
Aid/Advice: No data
. " Implementation: No data - .

[

~

Level of Activity: No data
Miscellaneous: No data . !
Attitude Toward: No data ~

.
'—J
oCwmNOoWVMPFWN -

G. Miscellaneous

Q95: Label ‘as Locus of Control

S

H. Parent-Child Interaction

No data

o
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Sténce Enter scale score for Q109 (Scale 1) .
Engagement: Enter scale score for’ Q109 (Scale 2)

-

Affect: Enter.scale score for Q109 (Scale 3) y
Coping Effectiveness: Enter scale score for Ql09 (Scale 4)



; Classificatiop- of CHildeelevant Items as to

P

ARENT INTERVIEW

(a) Area of Concern and (h) Type of Scaling Imposed

. [}
ébhér

TA-

.
2 -

P-C

. TA . Migc.or Inter-
Acad NonrAcad Auth, IPR Anx: Agg. Unique Action
Sta‘nce ' ~ Q88 N Q77 ; .
] Q29 . . Qa4 qss,
Engagenent Q32 Q46‘ Q88. Q77 Q86,Q87
Initiation Q30 8?5’
Aid/Advice Q80
Implementor Q53 :
* Q23) -
Affect Q23 Q57,Q59, Q62, Q77 Q84,Q85,
Q60,061 Q88 .Q86,Q87
Coping . Q23,  Q3k _Q46,957, Q62, Q77 Q84,Q85,
Effective- Q26A - Q59,Q60, Q73A ~ 086,Q87
ness Q61 @ Q88 -
Level of 4 qQh9, : , :
Activity : - Q43, - Q40cC,
. Q44 ‘ | \ 041C
Misc. & "Q33b, Q75b Q50A, Q4OA,
Unique Q38 - Q63 Q4lA
‘ [ *
Attitude Q24 'y
Toward ' 'Xm_
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PARENT IMTERVIEW

Classilication of Parent-Relevant Items as to ' "
.(a) Arca of Concern and (b) Type of Scaling Imposed ‘ !
. Other  P-C
a TA . TA ‘ . Misc.or - Inter-
Acad Non-Acad- Auth IPR  Anx Agg- Unique . action
) Stance : Qld4 LN Q109
. _ Q105 \ ,
' Q06 2 %
Qlo7 '
Engagement T Qlo04 ’ Qro9
. ; : Q106 , 3 ,
= | Q107
5 Initiation Q28 - | /- : S
Aid/Advice - ! ‘ : > L.
. L ~ . - . - N
© . ‘ . N . i RN . -
Implementor Q27 Q47,Q101 , , N . .
L (N -' SRR | . ‘
T . ) ) T
Affect o QLo4 . Qlog '
) .. Qlos - N
Ql06 : oo /
3 - . Qlo7 - o : L
Coping 7 , . . Ql04 Q109 e )
. Effective- . 'Qlos - : Cn
ness * , . . Q106 ‘ . : Sw -
, ' -/ 'Q107 .
Level of . B S e \
Activity . ’ -
Misc. &  Q26B, Q71,Q72 Q74-
Unique Q31, Q45,Q48, Ql03 Ql02 . Q81 Q95
: Q37 Q51,Q69 - * - (
~ X B = = - g g T — . <
, Attitude  Q34, Q97, . L
- Toward ~ Q35, Qloo - © ‘ e I .
| - E o
\ »/x .
. {
3 e |
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Conclusion -

In general, the interview appears to have been successful in
collecting parent perceptionsg, within the usual limitations of self-
report measurcment. . The method was feasible in that all stations were
able to.complete their interviews within the prescriptions of the sample,
the content of the interview material was related to the data collected
from children in Stage I, and the coding was of sufficiently high
comparability across stations to permit meaningful comparjisons.

‘On the negative sxde, the process was so time consuming that the
//,Lm\\sample.pf parents was necessarily limited. . This{ in turn, limited the
7 Tineness of analysis by research design variable ds the cell fre-
quenclés became too small when the sample was b oken down by many
dimensions In view.of the paucity of these kipds of data in cross-
chltural studxes, howeve;, the effort seemed worthwhile. B
\ -

; ‘
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PROCEDURE: INTRACOUNTRY REPORTS

BRAZIL

Procedure

The data collecting concerning the {nterviews with parents was
carried out in .1967. )

The sample of parents was chosen as follows: 1. Each subject of
the elght groups was classified as an over- or under-achiever, taking
into consideration the group. Achlievement score mean. 2. In each
group, five subjects were randomly selected from cach of the two
Achievement subgroups: the subgroups of the higher and of the lower
scores. 3. These subjects' parents constituted the parents' sample.
4. The whole sample of mothers (eighty), but only forty fathers, were
interviewed. 5. For each group, besides the ten homes selected for
doing the lntervlews, some additional ones were selected for eventual
use to replace the ones previously selected {f necessary.

In order to contact the parents, the schools provided the subjects'
addresses. The first contact with the parents occurred eitlier by
personal contact, by telephone or by school arrangements of the inter-
view. ,

The living areas of the families were in accord with their social
class, that is, the upper-middle families were living in the most *
pleasant and residentlal areas of the town and the upper-lower in the
Lndustrlal and surrounding ‘areas. ~ .

It was not possible to interview four percent of the parents first
chosen. These few parents agreed to be interviewed hut, as they had,
too many, social or business appointments, they did not have any time
for the interview. In these &ases, after three trials, they were
dropped from the sample. Other missing subjects (about four parcent)
occurred in cases of families moving out of the city or who had addres-

/ ses unknown at the school. —p

L

[3

Generally speaking, it 1s possible-to say that the parents' attitude
.¢toward the interview was good and relaxed, but mothers seemed to be
more cooperative than fathers.

Almost all the studies and research accompllshed in Brazil in the .

o fields of psychology and education are made through standardized tests;
sb there are only a-few using the technique of interviewing. This

' happens because Brazilian researchers usually work alone, or with one
“or two collaborators. .Also, .there is no great financlal support, in
Brazil, for research in behavioral sciences. Therefore, due to lack ~
of staff help, collective technlques are easler to use than indlvidual

ones .
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Some few researchers using this method (Willems, 1953; Maynard
Araujo, 1955; Castaldi, 1956; Hutchinson, 1957; Gouveia, 1957; Angelini
and Rosen, 1964; Ginsberg, 1964; Aguirre, 1965) do not make explicit
references to any speclal difficulties when they contacted the parents
in order, to interview them. Therefore, we concluded that {f any dif-
ficulty appeared, it was probably not great. - M

" The staff of interviewers was made up of four instructors of psy-
chology and two psychology students (last year). Four interviewers
were female and two were male. Male interviewers talked with the
fathers and females with the mothers. ' ,

Before startﬁng the work, the staff studied the interview manual ,
the items of the interview and performed some interviews for training
(four) with parents not included in the sample. After each interview
used as traidigg, they discussed the problems that had emerged and
made an evaluation of the interview, in corder to improve their perfor-
" mance in the interviews with the actual sample.

Methodology

There was no mention in the Brazilian Psychological Reviews of any
studies that have obtained this sort of information by this method.

Some researches carried out in Brgzil which have produced informa-
tion relevant to the questions and findings associated with the Cross-
National Interview are summarized below according to the topics indi-
cated.

1. Studies of child-rearing practices which report on such’topics as
child discipline or changes in child-rearing practices, et cetera.

Angelini and Rosen (1964) examined the differences and similarities
among three Brazilian cities -- Sao Paulo, Rio de Janeiro and Americana;
and between.two countries, Brazil and the United States, in indepen-
dence training through an interview with the mothers. In relation to
independence training, five questions from the Winterbottom question-
naire were posed to the'mothers:

- To be active and energetic in climbing, jumping and sports.

- To try hard things for himself without asking for help.

- To make his own friends among children his own age.

- To have interests and hobbies of his-own. To be able to entertain

himself.

- To make decisions like choosing his clothes or deciding how to

spend his money by himself.
The mothers had to indicate the approximate age by which they thought
their children should have learned the behavior described in each ques-
tion. The results obtained showed that independence training is given
earlier in the United States than in any Brazilian city. As far as
Brazil is concerned, this training is given earlier in larger cities
like Sao Paulo and Rio de Janeiro than in smaller towns' like Americana.

No significant differences were found related to social«class.
-110-



2. Studies of family influence on child bghavior with particular
rkference to the extended family structure. . '
* A study using McClelland's projective technique (Angelini, 1967)

' studied the relation between family structure and achievement motiva-
tion. A comparison between the intensity of children's achievement
motivation and size of their families indicated that the larger the

' size of the family, the weaker the achievement motive. Concerning
birth order, the results showed that achievement motivation was higher
for the single child, followed by the first child, the child in the
middle position and, last, the younger child. :

3. Studies of parent-child reclationships -

a. Pilerson (1954) verified that in Brazilian rural communities there
is a parent-child continuous dependence, often until adulthood. Some-
times grown-up children, even after they got married, stayed in their
parents' home and continued to depend morally and economically on them.
Parents tended .to be indulgent toward their children; 'in some cases

the child received such good treatment that he became dependent to a
high degree upon his parents.

3

) _ © o
b. According to IBOPE data (apud Pfromm Netto, 1968), among young
people living in Rio de Janeiro, with ages ranging between fourteen
and twerity-five years old, emancipation occurred around twenty years
6ld. Nevertheless, for almost half of them, to be emancipated did not
mean living by themselves or earning their own money.

c. A high percentage of young people did not include leaving the
parents’' home in their concept of emancipation (Mugiatti, 1966).
-
4., a. Ginsbgrg (1947) investigated the factors that influence social
acceptance and\rejection among children and adolescents between six
and twenty years of age, attending public schools in Salvador (Bahia
State, Brazil). Generally, subjects mentioned the following reasons
for seating near some classmates at school: friendship and personal
choice, good classroom behavior, good school achievement and, less
frequently, prior relationships among families. As far as skin color
of the student was concerned, a slight tendency was found for the
“subjects to choose as friends classmates with their same skin color;
_this tendency increased with age.

‘ b. ' Bicudo (1953-1954) studied 4,520 students from nine to fifteen
' years of age in Sao Paulo. They answered .a questionnaire about -accep-
tance--rejection between them and their classmates. This research
found a positive correlation between the skin color of the student who
rejected and the skin color of the student rejected, but racial preju-
~dice appeared explicitly in only twenty-two percent of justifications
for the rejections. Kindness, good behavier, good school achievement
and friendship were the motives more frequently mentioned by the
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’ students. There were some differences when they weréxﬁibuped\according “
to sex; kindness was more frequently cited by girls, whereas friendship
and good school achievement were more appreciated by boys. Among the
causes for rejection, to be.a bad student (including to-be talkative,
lazy, or to copy the lessons from their classmates) was the strongest
one, appearing with a higheér percentage in the justifications given by
the boys.

-c. In a study carried out by Brandao (1963) as in the ones mentioned
above, among the personality traits which contributed to popularity,
- being a good friend was frequently mentioned by children and adoles-
cents. Nevertheless, adolescents attributed more importance to good |
‘behavior" in contrast to "misbehavior.'" On the other hand, 'to be a N
bully'" appeared as justification for rejecting a classmate with a
higher frequency in the child group than in the adolescent group.
Joo-. 1
. 5. Studies of parent involvement in the\school community.

Parents' opinion about the teaching of elementary school children
_was surveyed by Gouveia (1957) in some towns of Rio de Janeiro State.
The opinions of-214 parents about the mbre important. aims of school
were fairly distributed. The higher percentages were for character
formation (twenty-seven’percent) and learning to read, write and count
(twenty-six percent). . According to parents' residence (rural .or urban)
education level and salary, the expectations in relatign to school | -
varied. To learn to read, to write and training for an occupation
were more important for rural parents. Character fdrdation and citizen
responsibility were more prized by parents living in the city, and of
higher educational and salary level. Almost half of the parents-said
that the school§ were fair or good, but censured eagerly certain _
aspects such as short hours of school, long vacatiohs, overcharged
curricula, inappropriate buildings and absence of the teachers. Forty
- percent considered the school good.: The remaining ones were ‘less
pleased; they accused school and teachers of~fai1ure making the
government‘responsible for -the situation.’

It was also observed that the higher the educational level of the
parents, the more severe was their judgment of the school.

6. Studies of long-or short-term‘parental aims for children.

In the previously cited research, Angelini and Rosen (1964) studied
also parental aims for children. In this research, mother's level of
occupational aspiration was rated by the number of occupat ions chosen
by the mother among eight dccupations representing six categories of
social status. Surprising similarities-were found between Brazil and
the United States, and among Brazilian cities. Significant differences
were found in relation to social class; mothers from the upper classes/
aspired to occupations of higher social prestige for their children

~than did lower class mothers.
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MEXICO

- Durlng the development of the cross-national study, it became
apparent to all the participating scientists that we should have access
to parents and teachers as important-sources of validation criteria for
‘the results obtained in ‘the children. It was decided that a subsample
of t&e parents of the children in the study should prove to be suffi-
cient™Mor the purpose, while not overtaxing the facilities of the
research teams. :

The criteria of selection implied a combiration of random sampling
ard a criterion that would dichotomize the sample of children with
regard to their intelligence as measured by the Ravérn test. The -
specific procedure was as follows: for each one of the eight cells of
the design, the median Raven score was determined. Then, by a random
procedure, five children above the median 'and five~ children below the
median were chosen

It was decided to apply the interview to all the eighty mothers in
the sample but only tc forty of the fathers. This was decided upon
the realization that it would be much easier to contact and interview
Mexican mothers than it would be to contact and receive the cooperation
of the Mexican fathers. At any rate, in the final analysis there were’
one hundred twenty interviews completed in Mexico, It 1s important to
indicate, however, that the fathers were not actually divided in the -
same random way as the mothers, since the interview with the fathers
was exclusively done Iln those cases in which it was possible to
receive’ cooperation from them. In all of the eighty cases the mother
was questioned in regard to the possibility of interviéwing the
father, and when this was impossible, those male parent interviews
were dropped. Because of this, the father interviews did not complete-
ly follow the dichotomous criterion as did the mother interviews.
However, it was possible in all eight cells to interview five fathers
per cell. ’

In order to contact the parents for the interview, the first thing
that- was done was to acquire the information about their addresses and,
whenever possible, their telephone numbers. Next, whenever this was
at all possible, the people were contacted by telephone in order to
obtain an appointment. This procedure was successful in a few cases.
The success was more common with the upper-middle parents-than with,
the upper-lower. The more general form of contact was going to the
home, as the address was entered in the school records in order to
contact the mother of the child. Sin¢e the parents of ‘the upper-lower
children often lived close to the schools attended by their children,
~ we would send interviewers into the general area in order to systemati-

~cally knock on the doors of the selected cases. They then would either
carry on with the interview if the mgther was reaqy, or else establish
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an appointment for the interview at a later date. There were extreme '
cases in which it was necessary to call up to seven times at a given
place before the mother could be reached. 1In the cases where this
happensd, .the interviewers would try to obtain information from the
neighbors regarding possible times during which they could reach the
mother. This type of approach, however, seldom gave accurate infor-
mation regarding the time at which one could find the mother at’ home.
These were, however, the exceptional cases. It was frequent that the
interviews would be carried out on the very first visit. This was
particularly so with the mothers of the upper-lower children, who
appeared always more willing and condescending than the mothers in the
upper-middle class. In the cases when it was not possible to obtain
the interview on the first visit, an appointment was made for a secdnd
one. Again, the number of times that this had to be done was signifi- ~
cantly greater with the upper-middle class than with the upper-lower
clags parents. From the very first personal contact with the mother
she was asked about the possibilities of also interviewing her husband.
Such an opportunity turned out frequently to be a difficult one. Often
in the upper-lower class, the fathers could be interviewed only after
working hours, and they would, at those particular times, be bored and
tired and not very willing to see anybody. Also, in.the upper-lower
class, significantly more often than in the upper-middle'class, the
father wéuld visit the home only once-a week, and in one case only -
once per month. This, of course, created difficulty. In some of these
cases, the interview of the father had to be abandoned because of the
actual inability of finding him for the interview. In the upper-middle,
class the problem regarding the fathefs was the fact that they were
always busy. The mothers would sometimes indicate. that it was probably
difficult if not impossible to get the father for an interview. One
of the ways in which these problems were frequently solved was after .
the mother had explained very thoroughly the nature of the interview
to the father. The interviewer would'finally get an, appointment with
" the father at nis place of work. - ) P

The question of where the families lived and the describtion of
the area% in which they lived, is not easily answered. Mexdco City is
a large mosaic, in which -- although it is true that the people in the.
upper-middle andwupper economic classe$ live in residential zones in
‘which there are much'more often than rnot large Bouses with dttractive
architectural features and gardens -- upper-lower and even-low-class
housing may be found interspersed, frequently in the same- block or
between the blocks of residential houses. . However, for our own specif-
ic sample, there is one clear difference.  While the upper-middle
parents were widely dispersed in a large number of residential areas.
like Pedregal de San Angel, ‘Lomas de Chapultepec, Polanco, Anzures,
Ciudad Satelite, Colonia del Valle, et cetera, the parents in the upper-
lower tended to be clustered fairly closely around the schools attended
by ‘their children. " This, of course, .indicated that the upper-middle
" ‘class parents were capable of transporting,their children fairly far
from their living quarters, while the upper-lower oftentimes were
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economically unable to do so, and tended to send their children to the
closest state school available. The range of areas where these schcols
for the upper-lower children vere located is very great, both topologi-
cally (since they would be found just as often in ‘the north as in the .
south or in the west or in the east of the city, as it would be regar-
ding the appearance of the zone),frqm very worker-like housing urban
zones, made up of small, one-story houses to areas where there is a
combination of .low class and middle class and even upper class housing.
f

All parents, regardless of sex. and social class, once they accepted
the interview, showed themselves cooperative and tended to respond
directly. and spontdneously to the questions. “This was,. however, sig-

"nificantly more.so‘with the upper-ltower group. Genetally, ioo, the

mothers answered more willinglyl although more passively, than the
fathers. .It may be interestinglto add, since this was often commented
by the interviewers, that the mqthers in families where the fathers
were not living consistently at their homes tended to insist upon
indicating that their husbands were wonderful men but that their. fre-
quent absences from their homes were due to economic reasons since
their jobs demanded their absences. In a typical Mexican wife's way
of expression, they would indicate how much their husbands had tc
sacrifice ‘themselves in*order to keep the home on its economic feet.

- Actual refusals occurred only twice in the ‘entire sample. .In these

cases the refusal sas extremely clear and insultingly direct. There
were at the most two othér cases where the parents refused the inter-
view. It was probably not more than four or five percent of the

-entire population that refused for some reason or another to answer.,

However, it was necessary to substitute up to ten percent of the inter-
" Wiews originally sampled. The rest of these failures were due\to
inability to find the addresses of the parents; or in some cases
families where there was no father. As indicated in previous lines,
the general attitude of the parents with regard to the interview was
one of acceptance, sometimes resigned acceptance, since they had been
‘reasonably convinéed ‘that what we were doing had to do with matters
connected with the education of théir children. However, in most’
cases, the cooperation was -open and decided, ‘and there was much inter-
est shown in the questions that were asked.,  Sometimes, too, the par-
ents would seek further information about the study and the reason for
the entire broJeCt from the interviewers, These questions were usually
answered-at! the eni of the, interview. There was greater passivity,

as well as é more spontaneous and trusting reacting from the mothers

in the upper- 1ower‘than from the mothers of the upper-middle cla.s,

' The latter appeafed slightly more inquisitive and even slightly suspic-

ious, HoweVer,\all mothers ended the interview with a feeling of
trust and fﬁiendliness toward the interviewers. The fathers were in
general more active, a little bit more distrustful, and they showed
more restlessness and some amount of nervousness when they were ques-
tioned and often interrupted the interviewers to ask the reasons for a
given question or the reasvns for the entire interview and even for
the purposes and reasons of the research. This particular trend was
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certainly more common in the upper-middle class tathers than in the
upper-lower class ones.

If .one combines the paucity of research in the behavioral sciences
in Mexico with the even greater paucity of information about what is
being done, it will not sound strange to say that there has been only
one other study in which.parents were interviewed with the same amount
of care and with the same degree of success in Mexico. This was done
by almost the same team of researchers as were utilized in the cross-
national. The intervicws were connected with the cross-cultural
longitudinal study of cognitive and personality development®of school
children that R. Diaz-Guerrero conducted in collaboration with Dr.
Wayne H. Holtzman from The University of Texas. In that study, about
two years prior (1965-1966) to the cross-national interviews, about
two hundred parents were interviewed. The, interview was a modification
from the original interview by Wolf, et.al. In this interview there
was particular concentration on a number of criteria that might have
to do with the cognitive, personality and intellectual development of
the children. Furthermore, it included two attitude questionnaires,
in order to inquire 'into the philosophy of training of the chilﬁren.‘
This entire study was completed and the results have 'een analyzed but
it has not as yet been published. .The pattern of difficulties and -
percent of cooperation im that-study was very similar to the present
one. There was in Mexico, of course, the semi-literary study of
. Oscar Lewis and his five families. There was also one early study,
by one'dfvour students, Josefina Convers Vergara; in which about twenty-
five families from the lowest class in Mexico City were interviewed
during the fllness of one of their children. In this study the inter-
view was much less sophisticated and there were several other instru-
ments utilized in getting the information. The: goal of that particular
study was o see the reaction of the parents during a situation of
stress being produced by the presence of illness in the-family. In
this study Cenvers Vergara got one hundred percent cooperation from
the mothers.

All the interviewers in this cross-natidnal study were members of
the research team from the Centro de Investigaciones en Ciencias del
Comportamiento which grew within the Centro Electronico de Calchdooof
the National~University of Mexico and has been under the direction of
R. Diéz;Guerrero. The first interviewers were those that had previous
training in'interviewing from the cross-cultural study mentioned pre-
viously. The plan for the training of others consisted of giving them
some readings in interviewing first. Secondly, they accompanied the
trained interviewers on three or four occasions, and then they gave the
interviews under the supervision of the trained interviewer for two or
three more times., Finally, they did their own interviewing. All of
the interviewers were advanced undergraduates, graduate students, or
recently graduated professional psychologists from the Colegio de
Psicologia of the National University of Mexico. Every completed inter-
view was examined by the interviewer and at least one other interviewer
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ands sometimes by Maria Luisa Morales also, in order to check the
answers and ask about some of the ways of -answering and the way the
interviewers had recorded the answers, and so forth.' The original
1nteryiewers‘for the IDPEM (the previously cited research) were trained )
with observation through one-way screens at the old laboratories of

the Colegio de Pgicoloagia of the National University of Mexico.
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To select the sample of parents to be interviewed the children in
each of the eight subgroups were divided at the median of the Achieve-.
ment scorés (Reading and Mathematics). Children where both parents
~ were not present were eliminated and the sample was then randomly
- selected, five from each side of the median. Refusals necessitated
random replacement ‘rom the appropriate half cell, giving a total of
eighty mothers. .

i . .

The head teachers of the schools concerned were most cooperative in
giving lists of addresses of the parents who had been sampled. Initial-
ly all mothers were contacted by /the research associate who visited
each address, explained the purpose of the interview and made an
appointment for -an interviewer to call. An appointment card was left
with the mother .so she would have & remindér of when the interviewer
was coming. 'If the appointment wag made more than two weeks ahead a
reminder card was sent through the/mail a few days before the actual
interview. e '

At the time of the 1n1t1a1 contact the possibility of interviewing
the father also was-mentioned to the mcther but it was made clear that’
each interview would be carried out separately.. In between making the
appolntment and the actual jinterview the mother was asked to approach
her husband. When the interviewer called, he ascertained whether or
not the father was w1111ng to be 1nterviewed and if so made a firm
appointment - -

]

The areas in which the families were living were generally represen-
tative of the schools in which tne testing had‘been carried out.
There were three main areas --predominantly upper middle class, mixed
lower middle and upper working and working class.

. ' | :

Two mothersirefused to be interviewed, both from the upper middle
. class grouping, one the mother of a ten-year-old girl, the other of a
fourteen-year-old .girl. Both refused because they could not see that -
the study had any direct relevance to their own child and were there-
fore not interested. - Forty-eight fathers agreed to be interviewed, _
thus’ 1eaving thirty-two who were not willing, thirteen from the mlddle
class and nineteen from the working class groups. The main reason
given was lack of time. Some fathers did indicate that if an insuf-
ficient number: of father interviews were obtained they would find the
time to be interviewed. It was not necessary to call on them however
as more than forty father interviews were obtained :

Parents who were interviewed gave readily of their time and were
most hospitable on’the whole. It was rare for an idterviewer to experi-
ence the extremes of being offered a steak for lunch at one interview
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and to be reyed. hungrily by a large Alsatian dog throughout the entire
period of the next call. Most interviewers experienced situations
somewhere 1in between the two just mentioned. :
SLveral parents proved extremely helpful during the pilot period of
the 'interview, travelling long distance€s to be interviewed behind one-
way screens and in some cases suggesting questions that might be used
to supply relevant information,

There was no basic difference in the attitudes of fathers and
mothers toward being interviewed. ~

In one other English study, mothers of a national sample of
delinquent boys were interviewed in order to check correspondence with
the information given by their sons. The mothers were contacted by
the same method as used in the cross-national study. The success rate
" in the London area was approximately the same as that for the cross-
-national study. e )

The interviewers went through very intensive training. As some had
already worked on the construction of thé interview schedule they were
already familiar with both questions and layout. The necessity of
intensive knowledge of order and wording were continually stressed so
that, if necessary, an interviewer could conduct the LnterVLew without
us1ng the schedule at all. :

Once completely familiar with the schedule each interviewer carried
out a number of interviews with other members of the team in order to
become used to writing the resporises verbatim, :

The next step was for each interviewer to carry out an interview
with an actual parent behind a one-way screen, observed by the rest of
the team. The research associate, who acted as tutor did the first
of these as a demonstration, These interviews were then thoroughly
criticized by the observers. Finally, each intervizwer carried out at
least two practice interviews in the parents' homes and the campleted
schedules were then gone over with him in some detaxl before the actual
interviewing of the sample commenced.

It should be mentioned here that for each interview two schedules
were used. One was used for the actual interview and the interviewer
was free to use abbreviations or personal shorthand to get down as
much information as possible. As soon as possible after the interview
was completed the interviewer wrote up the interfview so that it was
meaningful and readable. -

Throughout the period of the survey a check was kept on completed

interviews to make sure that the interviewers maintained the same high
standard until the end . *
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. The German Parent Interview differed in some points from the other
Cross-National Parent Interviews: -

1. Our interviews were carried out two years later than those
in the other countries, i-.e., April through June 1969.

2. We only interviewed mothers, not fathers. ‘ L
3. Some items had been deleted in the German interview so that
nothing can be said about interpersonal relations in the
parent-child interaction area and about academic task achieve-
ment of mothers, and only little on personal characteristics
of mothers, .

: “ng- . ) . -
Since Germany had combined Stage II and Stage 1II, mothers of those
children were interviewed who had been tested with our- modified Stage

III instruments, .

The following table shows the distribution " our parents in the
eight cells for all three stations:

Stations - - . Variables
F | o "
. 10 . 14
) o UM uw UM .

. m f m f m b3 m - 3 .
H 4 3 & 4, 3 3 .3 3 27
Ko 4 ..3 4 3 34 4 '3 .28
Hd 2 4 2 3 4 3 3 4 25

- Total =~ .10 10 10 10 10 10 10 10 80
H= Hanﬁover . ' UW = Upper Working .f m-= male
Ko = Koblenz : UM = Upper Middle : f = female -
Hd = Heidelberg L . o

The mothers were chosen randomly at each statidén from each subgroup.

Parents were contacted either by phone or by personal visit, Very few‘f
parents refused to be interviewed '(five percent), and generally it was
possible to get the consent for ‘one of the following days after the
first contact. 'Parents agreed mainly because they had been informed
of the study by their children's having been tested before.: Thus,
what had been allowed by the head of the school should be '"something

- serious.! In order to be sure, however, some parents asked their
children "Is that the man who tested you'in school?" before letting the
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interviewer come in. He was in fact the same person as that testing '
in the classes. . - : a
te 1
All parents interviewed lived in the center of one of the three
cities, the areas being equal to those from which the'schools were
. chosen. v

1
[}

_ The general attitude of mothers toward the interview was quite posi-
tive, i.e., they were interested in the questions and frequently said
mcre than necessary. Middle class mothers tended to answer more, freely
and naturally, whereas working class mothers often asked whether their
replies could have any consequences on the school records.

The intersiews were carried out by two graded psychologistsh one in
each station. Before the interview they met twice in order to go
through the questions and to come to an agreement concerning their .
behavior in the interview situation. Then four pilot interviews were
carried out by each in each station; thereafter they met again to come
to a final "strategy." Two of the interviewers had had éxperience

o interviewing people during their practical courses as students in
psychology, and one had already done interviews for an advertising
service :

fo

2N

II.

3

- During the last few years there have been a ‘lot of publications in
Germany on child-rearing practices, from workers in various fields such
as, psychologists, sociologists, teachers, and social workers. - The,
works go from scientific studies to more journalistic views on the
usefulness of the old traditional forms of education. Two English
authors had some influence on the discussion in Germany, one with
broad experience in practical education, the other a psycholinguist,

who has stinfulated many psychologists and sociologists to do Similar
research in Germany: A S, Neill and B. Bernstein. ‘

As to the methods for assessing child-rearing attitudes, most

studiss used questionnaires like the Parent Attitude Research Instru-
ment by Schaefer and Bell, many of those using a short translated ver-
sion of this instrument (e.g., Keil, W. and Keil, H., 1970). Xemmler
(1960) and Kemmler and Heckhausen (1957,.1959) tried to get data on

~ the jndependence training of German mothers by asking questions similar
to those of Winterbottom. Wesley and Karr (1968) used the same set of
questions for a comparison of American and German'mothers.

+ snottwer approach is to ask children about their parents and their
child- -rearing attitudes and practices. This method, desdcribed by
Bronfenbrenner, and Roe and Siegelman, has also been used  in a variety
of German studies (e.g., Hermann et. al., 1968; Minsel and Fittkau,
1971). )
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Concerning educational practices at home and in the school that can
only be apsessed by direct observation, we have few studies. Most
research Yn.thlis area was done by Tausch, R. and Tausch, A.M., from
Hamburg University, summed up in their book on' educational psychology.

(1970). //’—“ ‘ .

"The influence of certain child-rearing attitudes on the children's
behavior and personality was studied in a number of works, particularly
by workers around Heckhausen on the development of motivation (Heck-
hausen, H., 19655 Heckhausen, et. al., 1966; Heckhausen and Kemmler,
1957; Heckhausen and Roelofsen, 1962; Heckhausen and Wagner, 1965),
(Keil W. and Keil, H., 1970), but also on cognitive variables (Hermann
and Stapf, 1968, 1972) and certain personality dimenaiona like those .

" in the Children Personality Questionnaire by Potter and Cattell (Seitz

and Jankowski, 1969) .

Generally one can say that no German study con‘erning the field- of
parent-child relations 'has up to now undertaken to get information in
so many behavior areas on the child by the interv#ew technique as the
cross-national investigation, the results of which are presented below.

[

P
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The parents were chosen by chance within the sample of children of
the first stage so that eighty mothers and forty fathers were selected
to be inmterviewed,

For every one of the eight cells we sampled ten more subjects than
necessary, in order to substitute those parents who refused to be
interviewed. Only in some cases (fifteen) did the interviewers visit
the parents at ‘their homes. The majority of the parents were inter-
viewed at the Institute of Psychology after having contacted them by
phone and havipg fixed a date with them, .

The parents b nging to the upper-middle class live in the center
or near the cent of Milan. The parents .belonging to the upper-lower
class live in the center or in the outlying areas of the city. The
types of areas were substantially the same as those from which the

-schools were chosen. The parents in general were interested in cooper-

ating in the study. Nine fathers and five mothers (twelve percent)
refused to be interviewed, saying that they were too busy. It has been
observed that.mothers were more willing to cooperate and showed a
greater interest than fathers did. Mothers' knew their children better
and gave in gerieral more exhaustive responses not only as far as the
achievement of the :child at school but also as far as his attitudes and
behavior were concerned. In some cases fathers gave the impression of
under-evaluating the importance of thé needs of their children and
showed a rather rigid attitude as far as the educational system they use.

Compared to other studies in which the subjects were contacted by
teluphone, our initiative has been more successful, since we obtained
a higher percentage of cooperators.

For the interview we selected three psychologists belonging to the
permanent staff uf the project and two of the best assistant psycholo-

_gists”wprking at the Institute of Psychology of the Medical Faculty of

Milan.

The training was divided in two different stages ¥In the first

.stage the five interviewers had several meetings in which they discus-

sed the technique of the interview and the goals of the field work.

The second stage regarded a certain number of pilot. interviews
(five) carried on by each of the interviewers. After that, another
meeting was arranged with the principal investigator and the types of
responses were analyzed.

Parents' interview method has already been used .in our country in
scientific psychological studies.
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The Programma IARD of Milan, in connection with the Van Leer Foun-
dation (1969), carried out seventy-two interviews with mothers of
children who have been previously tested. .
. ’

The content of these interviews concerned family influence on child
behavior with particular reference to ‘the extended and nuclear family
structure and to the parent-child relationship. This study is relevant
to our research in the sense that it indicates the relationship between
the structure of the family and the parent-child interaction on one
hand and the capacity of socialization of\the child and his level of
academic achievement on the other hand. The results of this research
are still unpublished.

Another research carried on in Italy which is relevant to our study
is that of Migliorini and Peterson (see Child Development, Vol. 38,
n. 4, 1967). 1In this study seventy-one mothers and seventy-one fathers
of Palermo (Sicily) and an equal aumber in Champaign (Illinois) have
been interviewed following schedules adapted from those of Sears,
Maccoby and Levin (1957) in order to study the common and the different
patterns of behavior of Italian and American parents. The results of
this study show that Sicilian parenrs-differ“from parents in the
United States mainly in the severity of the control they exercise over
their children. Furthermore, American permissiveness for aggression
toward parental authority, as well as encouragement of aggression
toward peers, are substantially greater than in the Sicilian culture.
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The parents were chosen by chance, so that eighty mothers and forty
fathers were chosen to be interviewed. The interviewers visited the
parents who were chosen at their homes and asked them to participate
in the study. The parents lived in the center or near the center of
the city of Ljubljana. The types of areas were the same as those from
which the schools were chosen.

The parents were interested in cooperating with the study, in gen-
eral. Only three fathers (2.5 percent) refused to be interviewed,
giving as an excuse that they were too busy. It was observed that
mothers were more willing to cooperate and showed somewhat more inter-
est than did the fathers.

Mothers knew their children better and gave, in general, more.
exhaustive responses, especially concerning the achievment of the
child at school. Fathers frequently said’ that mothers usually visited.
;parent-teacher meetings and, therefore, knew more about the child.

For the interview the Best students of paychology who were in the
last year course were selected. The interviews were done by four
students. Each of the students interviewed twenty,mothers and ten
fathers,

The training consisted of the following: first, the authors dis-
cussed with the students each: question in the intervtew in detail;
secondly, a preliminary interview with two mothers and one father was
made. After that, another meeting with the students was arranged and
the types of responses were analyzed. g

Finally, we have no scientific study dealing with problems of family

influence on child behavior and other problems dealing with the
interview.
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This section will detail the procedures used .in 1ocating and get-
ting cooperation from parents, of children tested in Stage I to be
interviewed for Stage II and will describe the interviewers and
their training.

As explained in the Introductory Country Chapter in Volume I, the
Chicago sﬁation had some difficulty in maintaining school system
cooperation with the(ﬁroject and this greatly'affected the procedures
and sugcess of our Stage II sampling. Ideally we would have (1)
divided the student sample from Stage I into high and low achievers
withln .each of the eight Age-Sex-S5ES groups, (2) taken their parents'
names and addresses from the school files, and (3) randomly selected .
erm each half an order of parents to approach“for [interviewing with
credentials from the school approving and pro oting our efforts. The
¢ircumstances for Stage II interview sampling were far from ideal and
differed in the two school system areas, Gary and Flossmoor. 1In Gary
we received cooperation on this task from the schools although it was
somewhat limited. We gave the_system a list of twenty names of chil-
dren from each of the eight groups (if we had that many in a group)
and they gave us the parents' names and addresses for these children.
The system would not sanction the interviewing however.

We then sent the attached Letter A to the parents with their name
and the name of the child typed in the appropriate space. A member of
the interviewing staff visited the home a few days later, interviewed
then, if possible, or tried to make an appointment. What followed
then was a series of personal or telephone calls attempting to make an
appointment for an interview. This continued until we were definitely
rejected or accepted. Since the system would not supply us with
additional names and addresses we tried to find other parents by
matching children's last name, parents.' last name and neighborhood.
This was barely worth the effort except for the three parents inter-
viewed whom we located in this way.

The range of area in Gary in which we interviewed covered the full
house type, neighborhood. range. Reports by "interviewers best sum it~
up. One said she felt ''shabby" interviewing a woman in such a magnif-
icent home, whereas in some cases we had a male accompany a female
Lnterviewe* because: it was not considered safe for her to travel in
the area alone.

¢

~In Elossmoor a somewhat different approach had to be taken. The

school éystem would not help us at all. ' In fact we were asked not to
men fl the previous testing. Therefore we sent a letter to all

peogiz we could determine from telephone listings and maps as having
the same last name as and 11v1ng<in the school district as one of our
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" subjects. - This meant sending many more letters than we had subjects
and it was not feasible to follow .these letters up personally. We
enclosed a return card. If the card was returned saying that they
had a child in our age ranges we interviewed the parent. 1f no cqard
was recelved we sent a followup letter and card. (One result of this
procedure was that we interviewed parents of children not in our
sample, which were, of course, of no use to us.).

This procedure makes it impossible to say how many parents were
actually contacted, or how many actively refused by choice or pas-
sively refused to be interviewed by neglect or happenstance. The
Gary parents who were interviewed knew their children had partici-
pated in the study and would therefore seem to have a greater inter-
est in the study. The Flossmoor parents who were interviewed did so

becavse of interest or civic duty but not as much for personal reasons.

The interviewers were six graduate students at the University of
Chicago. They were all:;members of the Cross-National Study staff at
that time and had been selected for a variety of reasons, not just
interviewing experience on-which they varied from slight to nil.

The training was conducted first in a classroom fashion in which
we read and discussed the meanings of the interview schedule,
techniques and scoring. Role playing was used with the interviewers
interviewing one another as if they were parents, followed by dis-
cussion of their role playing. Lastly each interviewer administered
the interview to a local parent, not from our sample.

Y .

At the conclusion of the training the interviewers had all reached
a high:level of agreement on style, approach, and content for the
intervigWs. It would appear that supervision over the interviewers
was not adequate (it was the responsibility of this author) and that
the level reached in training was not in all cases maintained in the
actual interviewing.
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LETTER A

UNIVERSITY OF - CHICAGO
Committee on Human Development
5801 S. Kenwood Ave. Phone: 288-5565
Chicago, Illinois 60637

Dear Mr. and Mrs.

Last year the.staff of the project entitled "Coping Styles and Achieve-
ment: A Cross-National Study of Children' tested approximately 1500
childxen, 50 classes, in the Gary school ‘system. ‘We, at the University
of Chicago, aré one testing station on this project that is being con-
ducted elsewhere in the United States and in six foreign countries.

All of the children tested around the world answered the same questions.
The questions were about their behavior in various situations relating
to school achievement, and their educational and occupational goals.

Your took these tests. The next phase of our project is

to interview parents of the children tested. We want to ask parents_
questions that are generally the same as those we asked their chilldren.
The interview will take approximately an hour and would be conducted
at your home at your convenience by a member of our staff.

,The interview will be strictly confidential In fact, we promised'the
“children that their answers would be confidential, also, and the inter-
viewers will not know how your child responded to these questions.

The U.S. Officeydf Education supports this project and the School System
of Gary has been assisting it. The project will hopefully give edu-
cators a better idea of children's behavior and its effect on their
school work, their hopes and .plans, and the amount of agreement between -
children and their parents on these questions.

If yousagree to participate in this study, we believe you will not only
spend an interesting hour being interviewed but you will also be help-
ing in a worldwide effort to improve education.

One of our staff will call you in the next few days to answer your
questions and make arrangements for your interview.

Thank you for your consideration.
Yours truly,
Guy J. Manaster

GJIM/f ‘ " Project Director
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LETTER B

UNIVERSITY OF CHICAGO
.. Committee on Hunan Development
5801 S. Kenwood Ave. Room 205
Chicago, Illinois 60637

Dear Mr. and Mrs. 4

The U.S. Office-of Education in Washington, D.C. is conducting a
study of the way children deal with problems and how this relates to
their school achievement, and educational and occupational aims. This
study is being conducted in two places in the U.S. ‘and in six foreign
countries. We, at the University of Chicago, are carrying out this
study in the Chicagoland area. The study has potential value for the
improvement of education for all children in the U.S. and for school
systems around the world, as well as important theoretical implications
in social science.

"Coping Styles and Achievement: A Cross-National Study of Children"
is the title of ‘the research project. It will run for five years with
numerous phases including testing in schools, interviewing teachers and
interviewing parents. We are currently beginning the phase in which we
interview parents.

The interview will be given to parents of children 10-11, and 14-15
years old and will ask them questions about the way their children deal
with situatioris in and out of school, and how the parents deal with
these situations also. All of the information will be kept strictly
confidential. We are not investigating a single child or a single
family. We are interested in the way situations are handled and edu-
cational and occupational goals are formed by different groups of
Americans in general.

For this reason Flossmoor is one of the groups we are gcing to sample
as typical of a good suburban community. We are writing to you now in
- the hope that you will cooperate with us and become part of 'this sample.

The interview will take about an hour. We would like to give it to
cach of you but will be satisfied if only one of you participate. 1f
cither, or both, of you are interested in being interviewed or desire
further information ccncerning the interview, please mark the enclosed
postcard appropriately and send it to us. We will call you.

By participating in this phase of the project you will not only be
: donating about an hour of your time to the future of education, but you
should enjoy an integresting educational experience as well.

Thank you for your consideration,
' Sincerely,

Guy J. Manaster
GIM/f ‘ -130- Project Director
Enclosure ’ ' ’
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The parents of ten percent of the children who had been studied in
Stage 'I were to be interviewed in Stage II. The purpose was to try to
identify parental characteristics and child-rearing practices which
might be etiologically related t6 the patterns of coping behavior and
attitudes found in the children. ,

At the Austin station, the chief work was done in developing the
detailed interview schedule for the interviews which were to be con=,
ducted in all countries. Once a detailed format had been worked out\\

" in draft form, it was circulated to all stations for their comflents

and the appropriate revisions.
AY

Thereafter, thrce sets of interviewers were recruited, Black, Latin-
American and Anglo-American, for the purpose of interviewing Austin
parents in each ethnic group.” Intensive, continuing training was
given these interviewers. After several hours of discussion of the
interview schedule, each interviewer .conducted ‘several interviews with
adults who were not members of the research sample. These interviews
were carefully reviewed by Dr. Hereford and the other staff members
who conducted this phase of the research. Where the interviewers were
not able to perform with full adequacy, replacements were secured.
After the training interviews were completed, and the, research inter-
views began, these interviews were sampled, reviewed for adequacy, and
used for the continued training of the intervxewers

The sample was selected on the basis of the achievement records of
the children who had been tested in Stage I. The children in each of
the eLght cells in the Anglo- -American sample, for LAEE%nce were
divided ‘at the median for that cell on their composiqe achievement
score (the average of their standardized Mathematics and Reading
Achievement scores). Each cell was thus divided into a top and bottom
half, on child achievement. The ultimate aim was to obtain 1nterv1ews
with ten parents in each cell, five from the top half and five from
the bottom half. In order to be sure of enough complete interviews, a
random selection wwas made of thirty children from. the top half of the
cell and thirty from the bottom half of the cell. Interviews werc
sought with. the mothers of the children on this list until complete.
interviews were obtained with five mothers of high-achieving children
in each cell, and five mothers of low-achieving children in each cell.

Since interviews were also sought with half as many fathers, three
fathers of high-achieving children and two of low-achieving children
were targeted as informants. Thus, one condition for the selection of
the mothers whose interviews ultimately were used, was the availability
of an interview with the father in half of the fami)ies where the
mother could be interviewed. ' K

™
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The chief practical }roblem was arranging appointments to meet with
mothers and fathers to discuss the purpose of the -interviewing and to
set up a time to conduct it. Needless to say, it was far harder to
contact fathers and adrange for the interview than' to reach the mothers.
The actual refusal rate was very low.:. Onck an interviewer had been
able to meet with the parent or parents, it was possible to set up a
subsequent interview with very .few refusals,

Once the parents understood the purpose of the study and of the
interview, they generally evidenced real personal interest. There
were no complaints following any of the interviews that it had invaded
family privacy, touched on unduly sensitive issues, or otherwise offen-
ded or upset fither parent. Unquestionably, considerable credit for
this positive outcome must be given to the tact and good judgment of
the selected interviewers, and to the extreme care and alertness with
which the interviewer training was conducted, throughout the study.
Another factor which probably‘ helped was the care taken to match the
~ethnicity of the interviewer to the ethnic background of the parents
to be interviewed. It was not solely a matter of putting the parents
at ease. We found that the interviewers of a given ethnic group had a
good many points of special knowledge and insight which made it pos-
sible for them to probe beyond overly-general answers, or rephrase
questions in such a way as to elicit much more full and frank statements
from the parents, within the natural limits of frankness which any
such LnrervieWLng inevitably encounters.

In the end, a_ten percent sample of .parents from each of the eight
cells in the Anglo-American sample were. interviewed. All of the Py
mothers in this semple were interviewed, and half of the fathers, in™+!" -
each cell. In the Latin-American and Black samples, twenty percent of ¥
the mothers and ten percent of the fathers in each of the cells were . °
interviewed. This was done in order to achieve the same number of
respondents as in the Anglo-American sample, which was the minimum
number necessary for statistical analysis,

L~
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JAPAN

This is a brief review of the edicational situations, the parents'
educational concerns, and the sampling method of interviewed parents
which may be needed for the understanding of Japanese interview data.

Educational Situations and Parents' Educational Cofcerns in Japan

I3

- In Japan where social mobilMty is preat, what decides the future of
children is, first of all, theix school career. - That is, if somecone
receives only éompulsory educatiyn, it is an unfavorable condition to
him while graduation from a wellgkiputated university means very much
for him. Therefore, even the parepnts of lower socjal status want to
send their child ren to college and}or university, gﬁ%ugh they them-
selves could not receive higher education. Thg§;g§%ﬁe characteristic
features appear concerning Japanese education. Firstly, what is impor-
tant is not the academic abilities children get in university, but the
diploma they get there. The situation is not different even in case
of girls, eithér. That is, if a girl has a poor academic career, she.
is handicapped in finding a mate who has a brilliant future prospect.
Now, most universities confer diplomas ‘to their students as long as
they stay there for a required number of years and pay their- tuition,
no matter whether they study hard or not. Therefore, what parents aim
at is nothing but to send their children to a well-reputated univer-
sity. In order to achieve this aim, they have to send their children
to an upper secondary school which successfully sends many of its
graduates to well-known universities. Then, in order tp'entgr a well-
reputated upper secondary school, their children must be in a well-
known lower secondary school, many of whobe'graduates go to a well-
reputated upper secondary school. Every time children enter a higher

‘level of school, they have to go through a highly competitive entrance

examination. In order to have children pass the exam, a tremendous
amount of preparatory education is given, which often makes them sacri-
fice the development of their character, health, sociability, and crea-
tivity. This is done even at the age of kindergarten in its extreme
cases. One could say it is desperately done all over Japan.

Such defect, tragedy, or disgrace of Japanese education has certain-
ly given many ill effects to several aspects of our society. Yet, the
parents and the whole society must recognize the existence of. the sys-
tem. Needless to say, there is much criticism of it, and many reform
plans have been ‘proposed. As this is a problem, however, where the
interests of various kinds of people are entangled with each other,
reform campaigns have always resulted in going halfway and being in-
effective. In other words, it may be said that our society still
approves the existence of the system, tBOugh there are many complaints
about it as well. . - '

Py
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What parents -request of teachers may be easily understood from the
previous statements. That is, they ask teachers to assist their chil-
dren and have them successfully enter a well-reputated school of higher
level. On the‘side of the school, teachers well know the parents' ~
desire and usually try to cooperate with them. Nevertheless, not a
small number of teachers maintain noble, humanistic ideals. But there
are many barriers which restrict their efforts to put their ideals
into practice. )

*

Sampling Method

First, each of the eight subgroups studied 'in the First Stage was
divided into good and poor groups by pupil's academic.achievement. As
all the sample pupils of both ages in Japan had been giveh the matlie-
matics test and the Japanese language test made b4y the Ministry of Edu-
cation, each pupil's scores .of the two tests wereé added together. and
the medium of the composite scores was obtained for each subgroup.
Before th~ scores of the two tests were added, the scores were conver-
ted so that the full score would be the same in both tests. Thus, at
the obtained medium point, each subgroup was split igto two groups con-
cerning pupils'. academic achievement. From each of thus-obtained six-
teen subgroups, five pupils were random-sampled and their mothers were
interviewed. That is,.eighty pupils, ten percent &f the eight hundred
Stage I sample pules, were sampled and their mothers were made the
sample for the mother's interview. Then, the fathers of the half of the
sampled pupils were also made the sample for the father's interview.

“When fathers were sampled, in Subgroup One three fathers were taken out
of the five whose children were good academic achievers and two out of
the fiver whose children were poor academic achievers while in Subgroup
Two, two were taken from good achievers and three from poor ones. This
procedure was repeated inoerch set of Subgroups Three and Four, Five
and Six; and Seven and Eight. '
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FINDINGS: INTERCOU§TRY ANALYSES

I3

" VALIDITY OF MOTHERS' REPORTS OF THEIR CHILDREN'S ACADEMIC PERFORMANCE

The correlations in Table 1 for Hypothesis 3 indicate that only in
England, at age ten, was there a significantly large correlation between
mothers' reports of academic performance and their children's Raven
scores. At fourteen’ years, there were correlations which approached
significance in Italy, Yugoslavia, and Austin. Thus, with only these
partial exceptions, the mothers did not assess their children's\agademic
-effectiveness by their intellectual capacity or potential. ‘

Rather, the.mothers of the ten-year-olds appeared to be basing their
assessments on some knowledge of their children's actual school perform=.
ance, in dll stations except Brazil, Italy, and Chicago, as the corre-
lations bearing on Hypothesis 14 in Table 1 illustrate. Even here, the
" correlations approached a really substantial level only in England,
Yugoslavia, and Austin. The mothers of the fourteen-year-olds showed
some knowledge of their children's actual performance, as estimated by
their Mathematics Achievement scores, in Mexico, Italy, Yugoslavia, and
Chicago. Even here, th: correlations were modest, at best. At this
age, mothers in Brazil, England, Germany, Austin, and Japan evaluated
their children's academic success in ways that had almost nothing to
do with the children's mathematics skills.

. Taking Reading Achievement as the criterion, as in Hypothesis 25,
there were more significant correlations, and larger ones, than in_the
case of Mathematics. The mpthers' estimates of academic performance
‘achieved or approached significant correlations with Reading Achievement
in all stations but Italy, at age ten. The mothers of the fourteen-
year-olds, again, showed a lesser degree.of acquaintance with the
children's .actual ‘school performance. Their ratings did not correlate
with Reading Achievement in England, Italy, Chicago or Japan, although
there were significant corrélations of moderate size in the other five

stations. ‘ ;

As might be expected, since teacher grades are commonly reported to
parents in some form, the mothers.,in all stations gave performance
ratings on their children which correlated significantly, and quitea
substantially in many cases, with GPA. This was true at age fourteen,
as well, except for Mexico and Japan. The correlations were somewhat
lower than at age ten in Brazil, Germany, Italy, and Austin but they
were even higher at“age fourteen in England snd Yugoslavia. Thus, the
ceneral tendency was for mothers to be more fully aware of their
children's school performance at the ten-year-old level than at the
fourteen-year-old level, except in England, Yugoslavia, and Chicago.
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When the Peer Behavior Rating on Academic Achievement was correlated
with maternal ratings, as for Hypothesis 45, there were significant,
positive correlations in six of the nine stations. The correlations
were insignificant in Germany and Italy, and the BRS data were unusable
in Mexico. The mothers of the fourteen-year-olds in Brazil, England,
Yugoslavia, and Chicago showed as great or greater correspondence with
peer judgments, and the mothers of Italian.fourteen-year-olds joined
their ranks. YThe mothers of the German adolescents still did not
correspond with peers in their judgments and the mothers of fourteen-
year-olds in Austin and Japan showed no significant correlation with
peer ratings

»

g

Conclusions

I, In most national samples, the mothers' appraisals reflected a
greater knowledge of teacher evaluations, as reflected in GPA, than of
the actual mastery of subject matter skills their children had:

- achieved.

2. The mothers appraisals corresponded more closely to their‘
children's reading performance than to their mathematics performance
4

3.. Mothers' appraisals tended to correspond with peer Judgments
~ in most countries, particularly for ten-year-olds, but -this}correspon-
dence was not as strong as the correspondence of mother ratings with
children's Grade Point Averages.

4. 1Instead of a consistent, universal-tendency for mothers of
fourteen-year-olds to be. less in tune with their childfen's agemates
than mothers of ten-year-olds, the reverse actually was true in four
of the eight countries where the comparison was made. Mothers of
fourteen-year-olds agreed better with their children's peers in
England, Italy, Yugoslavia, and Chicago than did the mothers of the
ten-year-olds in those places. The reverse occurred in Austin and
Japan, where the mothers of the fourteen-year-olds did not match at. all
with their children's peers in Judging their children's academic effec-
tiveness. ;

VALIDITY OF MOTHERS' REPORTS OF THEIR CHILDREN' S SPECIFIC COPING SKILLS

The data for -the following observations are listed in Table l for
Hypotheses 12 through 44. 'Validity'" was estimated here by noting the
~occurrence of significant correlations between mother reports of :
various child coping skills and the .performance criteria, Where éven a
few national samples showed significant correlations between maternal
report and the criterion, this was taken as an indication of some modest
‘degree of validity in those places, for the mothers' reports.  Else-
where, where there was no correspondence between mother ratings and
child performance, the maternal estimates of child coping skills
probably should be considered invalid, . —
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In the realm of Academic Task Achievement the correlations of mother
ratings on Engagement, Initiative, and Persistence showed significant
correlations with Mathematics Achievement in only a few instances.
Among the ten- year -olds, maternal reports did correlate significantly
‘with the child's mathematics performance in Brazil, England and
Yugoslavia, as the data for Hypothesis 12 indicate. For the fourteen-
year-olds, there was a significant correspondence only in England and
Germany. The findings for Hypothesis 13 indicate that there was
practically no correspondence between maternal reports of Child
Initiative and-the child's performance in mathematics. Hypothesis 15,
_concernipg Persistence, actually.found a near-significant negative
correlation occurring in Chicago, although there were positive corre-
lations in Mexico i v Yugoslavia, and a near-significant positive
corrélation in Austin at age ten. For the fourteen-year-olds, there
were. no'significant correlations whatever. Overail, maternal ratings
on specxfic coping skills bore little relationship to Mathematics
Achievement. - .

~ The picture was no more solid when Reading Achievementiwas used as
the criterion. Maternal ratings of Child Engagement" correlated
sxgnifitantly only in Japan at age ten,.and not quite significantly at
fourteen in Germany. There were significant correlations between
maternal ratings on Initiative and Reading Achievement in only one
country -at ten and one at fourteen. There was a little bit more
‘correspondence between maternal ratings of Persistence and Reading
Achievement. At ten, Significant correlations occurred in Mexico and
Austin;. at fourteen, in England and Japan, as the findings for
Hypothesis 26-indicate.

When Grade Point Average betame the criterion, as in Hypotheses 36
through 44, mothers' ratings of Engagement at age ten correlated sig-
nificantly with.GPA only in Japan; but at fourteen there were signifi-
cant correlations in Germany, Italy, and Yugoslavia. Similarly, for
Initiative at age ten only Chicago showed -a significant correlation;
but at fourteen, mother reports correlated significantly in Brazil,
Yugoslavia,and Chicago. Mother ratings on Persistence showed sig-
nificant positive correlations at ten in Brazil and Japan; at fourteen,
the positive correlation held up in Brazil but a significant negative
correlation appeared in- Germany

All in all, maternal ratings of such characteristics as Engagement,
Initiative, and Persistence in dealing with homework or other forms of
school work, proved to bear only a slight correspondence to measures of
actual school performance. As will be discussed a little further on,
this could well be due to the strongly skewed distributions of maternal
ratings on many of these variables. (See Appendix B , Section VI in
* Volume 1). '
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The Hypotheses in Table 1 which bear on coping skills in the area of
Nonacademic Task Achievement, such as home chores or out~of-school work,
showed almost no correspondence between maternal ratings and the
criterion measures of school performance. That is, maternal ratings
-on Initiative, Implementation, or even Coping Effectiveness when their
children were dealing with out-of-school tasks correlated’either not
at all or sometimes negatively with school performance. This was
particularly true in England where, at both ages, the children whose
mothers saw them carrying out home chores dependably were less likely
to get good mathematics grades; and at fourteen they were less likely
to get good reading grades. There were no significant correlations, or
enough to count, between maternal ratings-on coping skills in the Non-
academic area as comparad with GPA. ‘

A tentative conclusion might be drawn from these findings that wcrk
habits are not necessarily generalized from in-school to out-of-school
tasks. Indeed, at least in some countries, such as England, Mexico,
and Germany, the children whose mothers rated them higher on the
Initiative, Persistence, and overall Coping Effectiveness they showed
at home tasks were less likely to show these characteristics in-school;
or, at least, their school performance was likely tc be less effective
than that of children who were not as dédicated in their approach to
home tasks, ’

Maternal ratings on Coping Effectiveness with respect to Authority,’
Interpersonal Relations, Anxiety, and Aggression showed no meaningful
number of significant correlations with the.childqs;'s actual school
performance, when the criteria were Mathematics or\Reading Achievement.
There was a slight relationship, in a few countries, when teacher grades
were the criterion but the correlations were even negative in certain
instances. There appears to have been little or no generalization of
coping skill across the five behavior areas, at least insofar as
maternal reports showed any meaningful correspondence with school per-
formané€. Of course, alternatively, the doubtful validity of the
maternal descriptions may have accounted for this lack of d generalized
pattern. ' %' '

VALIDITY OF MOTHERS' REPORTS OF CHILDREN'S COPING EFFECTIVENESS

Hypotheses 45 to 101 in Table 1 bear on this issue in their various
" ways. The most direct test was the comparison of maternal ratings on
Coping Effectiveness in a given area with peer BRS ratings in the same _
behavior area. Thus, Hypothesis 45 matched the peer rating on Academic
Coping Effectiveness with the maternal report of the Child's Academic
Effectiveness. The findings on Hypothesis 45 have already been
reported. They showed a significant, positive relationship between
maternal report and peer rating everywhere but Germany and Italy at age
ten, and everywhere but Germanv, Austin, and Japan at age fourteen. In
this one aspect of behavior, maternal reports do appear to have been
reasonably accurate.
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The picture is quite otherwise for all of the other areas of behavior.

Hypothesis 54 compared the peer rating on Nonacademic Coping Effective-
ness with the maternal report. There were no significant correlations
at all at age ten, and only two at fourteen, in Chicago and Austin.

In general, if the highly reliable pooled judgment of agemates be taken
as a reasonably eccurate criterion, the judgment of mothers about their

“children's Coping Effectiveness with non-school tasks either was quite

inaccurate or dealt with -tasks which were quite different from the ones
the agemates saw each other performing -

Hypothesls 63 tested the relationship bLetween peer and maternal
reports of lnterpersonal Effectivenees. There was only-one significant
correlation at age ten, in Austin, with a pear-significant but negative
correlation in Japan. At fourteen there was only one significant
positive correlation, in Italy. The mothers' repcrts of their chil-
dren's ability to get along with agemates appeared to have been largely
invalid in almost all couutries, at both ages, by the testimony of. the
children's classmates. The mothers may have seen them interacting with
different’ children in the home neighborhood than the ones they went to
school with. If so, there was no similarity in the children's social
adjustment in the two settings.

Hypothesis 73 tested the relationship between peer and maternal

reports of children's ability to cope with anxiety. There was only one

significant positive correlation at age ten and two near-significant

.negative correlations, one at age ten and one at age fourteen. Once

again, maternal reports of their ¢hildren's ability to cope with

-anxiety were not at all borne out by the peer reports.

HypotheSis 82 tested the relationship between maternal and peer
reports on the children's ability to cope with authority. There were

. no significant correlations and only two near-significant ones. The

maternal ratings were not validated by the peer ratings.

Hypothesis 92 tested the relationship between peer and maternal
ratings of children's ability to cope with aggression, There was only
one significant correlation at either age and it was a negative one.
Here, too, the mothers' judgments of their children were not at all

borne out by the pooled judgment of schoolmates.

As Appendix B, Section VI, in Volume I shows, the maternal ratings
on many of these coping.skills were heavily skewed. The mothers in
Japan, for example, when rating their children for Engagement with
academic tasks had a group mean of 2.93 on a 3.0 scale. This left
almost no rcom for variance among children at either age in Japan, on
this variable. Indeed, the lowest mean, in England, was still 2.44 on
the 3.0 scale. Similar skewing, favoring positive ratings for the chil-
dren, was found on many of the other scales. The effect was not
universal, however, in all dfeas and it was not as great for the Coping
Effectiveness scales as for the more minutely described scales for
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specific coping skills., Thus, the maternal ratings on Coping Effective-
ness in the Academic Task Achievement area, which has a scale of 1 to 5,
had a low mean in Italy of 2.9, with a standard deviation of a high
mean In Mexico of 3.79.

In the area of Nonacademic Tasks the mothers were much more real-
istic, in the sense that they gave a mean score which was just about
the mid-point of the scale, when they rated their children on
Initiative. They were a little positive (a little above the mid-point
in the mean score they assigned) in rating Implementation in Chicago,
Austin, and Japan; a little bit higher still in Mexico, Germany, and
Yugoslavia; and highest iniBrazil, England, and Itdly. The Coping
Effectiveness ratings in all stations had means above the scale mid-
point. This effect was least pronounced in Mexico, only slightly more
pronounced in Austin and Japan but most pronounced in Brazil, followed
by England, Italy, Yugoslavia, and Chicago. It is undoubtedly worth '
noting that an appreciable/ percentage of children holding outside jobs
was reported only in the U.S. A much.smaller percentage was reported
in England. A few boys were reported holding outside jobs in Mexico;
a very few girls in Japan; and none whatever in Brazil. Thus, the

- referent for the question varied considerabiy from country to country,
no doubt implying paid, outside work for an appreciable number of
mothers in the United States but only home duties in Brazil and in some
of the other countries.

In the area of Authority there was some skewing on the maternal
ratings for Engagement, giving a mean score to the children above the
scale mid-point. There was an opposite skewing in their ratings of

. Affect. Mothers in all ¢countries except Japan reported their children
showing feelings toward the negative side in reacting to people in
authority. The Coping Effectiveness ratings did not show any
appreciable skewing in any of the countries with regard to Authority.

" Consequently, skewing cannot explain the lack of correlation between
maternal ieports and peer or self- reports in this area of behavior .

Interpersonal Relaticnships showed something of a skewing on Stance,
a quite normal distribution of maternal'ratings for Engagement, and a
somewhat skewed distribution of Affect -scores.(understandably leaning
to the negative side since the situations presented were all problem-‘
atical). Probably for the same reason the interview-based maternal
ratings of Coping Effectiveness had means somewhat below the mid-point
on the scale except for Yugoslavia and Chicago where the mean fell
just at about the scale mid-point, v . -

Summing up, mothers slightly underestimated their childgen's ability
to cope with problems of inhterpersonal relationships, apparently, but
they distributed their ratings in a normal fashion. There was not
enough skewing to explain a lack of correspondence with peer or self-
reports. In the area of Anxiety, German and -Japanese mothers. gave their
children very high ratings for Stance, Engagement, and Coping Effective-
ness. Conversely, mothers in Brazil and Italy tended to rate their
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children below average for coping with anxiety in respect to Stance,
Engagement and overall Coping Effectiveness.

It is worth noting that these highly optimistic ratings by German
and Japanese mothers go contrary to the evidence reported in Volume V,
based on the  firsthand data from the children themselves. It is
precisely in Germany and Japan that the children show considerable
signs of inner strain when faced with anxiety-creating situations. It
is true, particularly in Japan, that they act in such.a way as to
handle the external problems, but this does not appear to reduce their
inner tension to'a comfortable degree. It would appear that the
mothers uvf the children in both of these countries do not recognize
this conflict between an apparent skill and an inner uneasiness of
considerable proportions. This issue is explored more thoroughly in
the overall summary of this study in the final chapter of Volume I.

‘In the area of Aggression, the mothers in all countries rated their
children slightly below the mid-point of the scale for Engagement,
toward the negative side of Affect, as is quite understandable, but all
rated their children below the mid-point in ability to cope with
aggression. This was particularly true in Brazil, England, and Japan,
and for boys in Germany. '

" Conclusions

1. The mothers in most countries reported their children's éoping
skills in a way that was modestly correlated with peer perceptions, but
solely in the realm of Academic Achievement.

2.. There was almost no significant relatiomship between maternal
reports and peer reports in any of the other areas of behavior.

In summary, t: 2 mothers gave a quite inaccurate picture in the
interviews of how well their children cope with peer relationships, with
people in authority, with anxiety and with interpersonal aggression.
The precise reason for this lack of validity cannot be stated with
assurance ,of course, but the most likely alternatives would seem to be,
either that the mothers simply don't know very much about how their
children compare with other children in coping effectiveness in all
these ways, or they distort their picture of their own child rather
‘greatly and thus fail to see what he really is able to do, or how he
accomplishes it, when he cdoes. The skewing of the maternal ratings un-
doubtedly accounts for some of the missing validity which would be
expected, Thnis evidence would tend to support the "distortion' theory.
Nevertheless, there was a lack of validity even when the maternal
ratings were normally distributed, which tends to indicate that the
mothers really may not have a very clear or precise picture of their
children's style and level of coping skill in these several important
aspects of life, except in academic performance where they regeive
direct, .periodic reports from the school.
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COMPARABILITY OF MOTHERS' REPORT AND CHILD'S REPORT OF THE CHILD'S
COPING STYLE .

In the data shown for Hypotheses 102 through 137, only two out of -
the thirty-five comparisons show a significant correlation between
mother report and child report in as many as three countries.

Hypothesis 116 tested the relationship between maternal report and
self-report on the Sentence Completion for engaging with anxiety-
arousing problems. There were significant correlations of .30 to .45
in Brazil, Mexico, and Italy; but there was also a significant negative
correlation of - 34 in Japan. This is a separate bit of evidence which
further tends to support the interpretation that Japanese mothers may
not really recognize and understand their children's inner feelings
about dealing with anxiety-arousing situations.

Hypothesis 137 tested the relationship between maternal report and
Story Completion self-report of Affect about aggressive encounters.
There were significant correlations of .29 to .35 in Yugoslavia Austin,
and Japan; but there was a negative correlation of -.23 in Italy.

Overall there was almost no correspondence between the children's
self-perceived reports of their own coping styles and their mothers'
perceptions of their coping styles.

Two exceptions to this general pattern do appear in Table 1. One
emerges from the correlation of maternal reports-with the children's
self-descriptions from the Social Attitudes Inventory (Stage I form).

- 'The other piece of evidence comes from the matching of maternal reports
with certain Sentence Completion scores. .

The evidence in Table 1, for Hypotheses 48, 49, 56, and 65, shows
an appreciable degree of relationship among the mother's ratings of her
child's academic achievement, of his nonacademic achievement, and of
his interperscnal relationship skills. With respect to Task Achieve-
ment, children who were rated highly by their mothers tended not to
score themselves high for behaving in an actively defensive manner in
Brazil, Italy, Chicago, Austin or Japan, varying somewhat by age.
Similarly, children whose mothers rated them high on Academic Achieve-
ment did not tend to rate themselves as passively defensive if they
came from Italy or Chicago at age ten, or from Yugoslavia or Austin at
age fourteen. Children whose mothérs rated them as good copers with
non-school tasks rated themselves highly as passive copers at age ten
in England, Yugoslavia, Austin, and Japan, while at age fourteen they
tended to rate themselves as not being passive copers if they lived in
Austin. Children rated high by their mothers for coping well with
interpersonal issues tended to rate themselves as passive copers in
Brazil, Yugoslavia, Japan, Chicago, and Austin, depending on age, as
Hypothesis 65 indicates. Thus, there was some correspondence, albeit
a somewhat indirect and complex one, between child-~described coping
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Table 1 ] -
COMPARISON OF MATERNAL. INTERVIEW DATA WITH CHILD CHARACTERISTICS
. Maternal Reports of Child Coping Correlated witl. Actual Chlld Achievement and Coplng Scores

Correlativns With
Achicvement

1
IND
Age  'Braz.'Mex. ' Eng.' Ger.'ltaly' Yugo!Chi. 'Aust.'Japan' P<

'H‘.\‘pul.h\'ii.‘; 1. There will be a positive relationship’
between the Raven scove (Stage | - Var, 1) and 10 -13- -0l 30 -04 -02 13 |(-28) 04 -16 19

maternal report ot Academic Achivvement: Engagement 14 06 13 2 -12 13 06 .21 -18 231 23
(Stage 11 - Var, 102), . -

10 | -05 12

w
U
»
—
o

-00 | 02 | 12 |[¢27)[-13 | QL

fivpothesis 2. There will be a positive relationship

hetween the Raven score (1) and maternal report of 14 44 -06 15 -07 05 -23 14 10 -15 (08)
Academic_Achievemert: Initiation (103), - -

- . . 10 | -03 29 48 11 21 03 08 23 16 17
Hepothesis 3, There will be a positive relationship -

between the Raven score (1) and maternal report of 14 10 10 01 17 (30) (30)' 11 (28) 21 77

Academic Achievement: Coping Effectiveness (103).

‘ <09 | 15 | -20 | 18 [(-30)} 08 | 23 | 25
Hvpothesis 4. There will be a positive relationship -~ 1 16 (-30)

between the Raven score (1) and maternal report of 14

- 18 09 10 06 15 08 -1 66
Academic Achievement: Persistence (106). 16 10 3

-06. | -21 -19 -14 -21 18 -27 06 -03 61
Hypothesis 5. There will be a positive relationship 10 06 2

between the Raven score (1) and maternal report of 14 07 | -20 .16 -32 -23 12 -0l -03 ~04 86

Nonacademic Achlevement: Initiation (109).

10 -22 0 -12 09 -14 25 08 | -02 07 56
tiypothesis 6. There wlll be a positive relationship > .

between the Raven score (1) and maternal report of 14 09 .17 -20 .03 -16 o1 .05 -15 -17 88
Nonacademic Achievement: Implementation (110). )

. L . 10 | -14 -18 -02 X -10 | -15 22 -09 02 75
Hypothesis 7. There will be a positive relacionship

between the Raven score (1) and maternal report of 14 - 1 -30 X 10| -08 10 -15 10 09
Nonacademic Achicvvement: Coping Effectiveness (1l1) 0 - - (09)

) ol ] -03 | -11] -12} 20 06 | -01 [ 23 14 | -15 70
Hypothesls 8. There will be a positive relationship

hepween the Raven score (1) and maternal report of 14 11 -09 06 | 05 16 19 .08 03 (28) 79
Anthority: Coping Effectiveness (113).

2

] -03| 09 -191 06| g5 | -01 | o8] -05{ %2} s0
Hypothesis 9. There will be a positive relationship -
butween the Raven score (1) and maternal report of 14 ' i

-0D -02 -

Interpersonal Relations: Coping Effectiveness (119). 2% 02 15 26 09 07 18 | 70

10 12 K - ' -
Hvpothesis 10. There will be a positive relation- 0z o7 38 23 03 03 10 5 63
ship between the Raven score (l) apd maternal 14 08 g

. 10 1 - - -
report of Anxletyv: Coping Effectiveness (125). 3 05 10 13 15 . 07 07 83
: 10 -16 - - - - - -

Hypothesis 11. There will be a positive relation- 10 12 18 09 03 17 08 02 86
ship between the Raven score (1) and maternal re-

14 - - - -
port of Aggression: Coping Effectiveness (128). L5 4l 18 05 16 0z 03 07 05 30
Hypothesis 12. There will be a positive relatlon- 10 EL) 17 44 -0l -03 39 -08 08 19 23
ship between Mathematics Achievement (2) and :
maternal report of Academic Achievement: _ _ '
Engagement (102) . ) 14 027 02 | (29) 3z 15 08 18 | -14 12 35
Hipothesis 13. There will be a positive relation=- 10 -02 | ( 28) 47 22 -0 19 OL"\ 14 -24 _0_].
ship between Mathematics Achievement (2) and bl
maternal report of Academic Achlevement: .
lnitiation (103). 14 24 22 15 02 -0l -07 28 (28)] -05 33
Hypothesis l4. There will be a positive relation- 10 18 3} 67 31 10 49 13 5471 34 03
ship between Mathematics Achievement (2) and
maternal report of Academic Achievement: Coping i
Ef fectiveness - (105). 14 10 ® 1> 13 l@ H 33 21 22 49
Hypothesis 15. There will be a positive relation- 10 -05 1 32 06 17 07 36 | (-28) (26) 24 14
ship between Mathematics Achievement (2) and -
maternal report of Academic Achlevement:

4 2 2 - -
Persistence (106). L ot 0 021 12] -01f 23} -03 | 15| 95
Hypothesis lo.  There will be a pogi[ivu relation- 10 -00 05 | -11 -19 -17 -11 -41 -03 16 65
ship between Mathematics Achievement (2) and . ,
miternal report of Nonacademic Achievement: , R
Luitiacion (109). R 14 00 -26 | -24 -18 02 -03 -05 -21 06 67

¢ .

Hypothesis 17, There will be a pousitive relation- 10 22 -09 [(-29) 30) -19 30 03 -09 ' 04 (09)
ship beowren Mathematics Achievement (2) and - T
maternal report of Nonacademic Achievement: 14 03 05 ) -3 08 00 -17 -0! -1l -4 76l
implementation (110). - i

Note: Underlined correlation coefficients are significant at or below the .05 level,
Correlations shown in parentheses are significant between the .05 and the .10 levels.

i : - . .
The right-hand column shows the probability that true Internatiocnal Differences cxist.
Q Underlined probabiltity figures represent a significance tevel below .05,
E lC Probability tigures in parentheses represent a signiicance between the .05 and .10 levels.
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Correlations With

Achicvement (continued)

Q

ERIC

' - ' IND
Age |Braz.|} Mex.|Eng. | Ger.]Italy!Yugo.|Chi. \ !
Hypothesis 18. There will be a positive relation- 10 o ' Aust. Japan) P<
ship between Mathematics Achievement (2) and 16 -2 03 X -14 } -23 16 | -05 (30)] - 05
maternal report of Nonacademic Achievement: 4
Coping Effectiveness (111). L 15 02 {(-29)} X 05 | -09 23 | -05 03 36
Hybothesis 49. There will be a positive relation 10 i |
? - 17 {1 13 | =i7 | -08 - -
ship between Mathematics Achievement (2) and H 7 1o 09 2. 14 19
maternal report of Authority Coping Eficc ness
sy I y Coping ectiveness 14 17 -11 -04 19 26 09 40 “12 26 28
Hypothiesis 20. Thére will be a positive relation- 10 21 33 08 04
) " : - 04 4
ship between Mathematics Achievement (2) and - 23 08 23 04 43
maternal report of Interpersonal Relations
Coping Effectivendss (119 14 00 | (3L)[(-27)| -17 19 07 09 14 11 30
Hypothes{s 21.  There will be a positive relationr 10 03 16 10
> - - 1 - . -
ship between Mathematjcs Achievement (2) and ! 09 L 12 02 09 19 68
maternal report of Anxicety Coping Effecti s ; T
(125) P ety Goplng Bifectiveness | =03 [ 12| o4 | -15| 09{ 2| -l6 [-12] 10| 90
Hypothes{s 22. There will be a positive relation-
: s 10| 03] -08| -11 -
ship hetween Mathematics Achievement (2) and 03 09 |¢-27) 15 07 ot 7
maternal report of Aggression Coping Eff 2S5 N
C128) Asg ' coplng Etfectiveness ol -2t | 18| 02| -06) -03| 06/ (28 o1 | 09| 57
Hypothesis 23. There will be « positive relation- 1o 14 %0 20 -25 08 -0l 08 o4 3 68
ship between Reading Achievement (3) and maternal
report of Academic Achlevement: Engagement (1079 . 14 09 | -09 18 o 12| -08 | -07 | -18 02 67
S 2R AR : i}
Hypothesis 24. There will be a positive relation- 10 _051 24 39 | -2 12 22 (32) 17 -10 17
ship between Reading Achievement (3) and maternal -
report of Academic¢ Achicvement: Initiation (103). 14 02 -09 12 ] (26) 24 02 35 19 21 56
Hypotﬁesis 25. ' There will be a positive relation- 10 31
ship between Reading Achievement (3) and mavernal e 29 27 3—4' 11 33 33 58 42 22
veport of Academic Achievement:; Coping Effec.ive ]
(105). ping Effeccivenesy! a | 23| a2 | 03| 35 | a3l 1] 4| 22| o5
Hypothesis 26. There will be a positive relation- 10 19 34 -05 13 12 16 -13 (28) 4§ - 08 35
ship between Reading Achievement {3) and maternal N
14 01 4 -
report of Academic Achievement: Persistence (106). 2 27) O6 15 07 07 -00 36 72
) ) 10 ] 23 23] -16 [(-27)) -16 | -10 |(-28)] 03 18 |’ 20
Hypothesis 27. There will be a positive relation-
ship betwden Reading Achie.vemen: (3) f.m(.i maternal 4 12 _37 -24 | -55 -39 12 06 -17 -0l 26
report of Nonacademic Achievement: Initiation(109). = = -
va'pclthesis 28. There will be a positive relation- 10 06 08 -23 -17 22 10 11 -08 03 79
ship between Reading Achievement (3) and maternal
repart of Nonacademic Achievement! Implementation 14 23 -18 -33 3% -08 -12° 03 -06 -12 25
(110). :
livpothesis 29. There will be a positive relation- 10 24 =24 -06 X 18 | -22 19} -02 24 14
ship between Reading Achievement (3) and maternal
report of Nonacademic Achievement: Coping Effective- . @nl -12 -25 X 03 -15 23 05 14 15
ness (L11) . . :
i, o ; ) 10 11 (30)| -17 31 -37 14 215 38 14 (07)
‘Hypothesis 30. There will be a positive relation- — —_
ship between Reading Achievement Q) and matc_'rnal 14 07 -13 -02 21 -03 21 18 .09 (29) 59
report of Authority Coping Effectiveness (113). 3
. 10 04 26 | -13 13 4 ~24 | 09 19 18 ol 60
Hypothesis 3l. There will be a positive relation- : :
ship becween Reading Achievement (3) and maternai 1% | -0l 09 224 | 1e -0l 32 -15 -09 17 17
report of IPR Coping Effectiveness (119).
. 10 22 14 -10 22 25 23 -15 15 -50 ols]
ltypothesis 32. There will be a positive relation-. .
ship between Reading Achievement (3) and maternal 14 ol 14 -07 00 -le (29) 38 10 08 | 47
report of Aaxiety Coping Effectiveness (125).
) - 10| -20 | -v3 | -07 | -l6 [ -08-{ ~15 05 05 04 89
Hypothesis 33. There will be a positive relation-
ship between Reading Achievement (3) and maternal 14 02 07 | -14 13 | -12 02 06 | -07 | -00 97
report of Agpression Coping Effectiveness (128). .
. . 10 24 11 07 15 26 24 24 08 36 78
] Hypothesis 34. There will be a positive relation-
ship between Grade Point Average (4) and maternal 14 21 | -03 19 12 12 | G| 16| -18 08 42
report of Academic Achievement: Engagement (102). 1= - .
. S . 10 04 24 21 -02 -00 18 48 13 12 32
Hypothesis 35. There will be a positive relation- -
ship between GPA (4) and matcernal report of Academic 14 19 .05 30) 05 -02 % 4o 09 09 27
Achievement: Initiation (103). - = -
o 10| 58| 47| 58| 41 239 59 56| 65| 35, 83
Hypothesis 36. There will be a positive relation- — — - _ _
ship between GPA (4) and maternal report of . 14 3 64 3 37 76 64 26 13 00
Academic Achievement: Coping Effectiveness (105). 32 23 — EL) - — - (26) -
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Correlatlens With ) .3,
Achlevement (continued) Age | Braz| Mex.|E Ger, [Tcaly|Yugo,[Chi. lAust.|Jepgo 2<
Hypothesls 37, There wlll be a positive relation- 10 b | 04 o6 | -08 23 03 13 3 43
shlp between GPA (4) and maternal repovt of . N
Academic Achievemeut: Persistence (106). 1 (27) |-05 2 32 08 0é 18 11 ue 8.
Hypothesis 38. There wlll be a positive relation- 10 -08 25 -1o ~32 | -03 ol -8 15 "0 19
ship between GPA (4) and maternal report of . N - ~ . . -
Nopacademic Achievement: Initiatfon (109). 14 00 4L -19 03 i 18 ol 09 02 3
Hypothesis 39. There will be a positlve relation- 10 | .93 |-01 -4 -0z ) -2l Sl "5 2] o5 85
ship between GPA (4) and materndl report of i j . R . . .
Nonacademlc Achivvement: Implementatlon {L10). 14 !02 2 i % lo 03 12 0z B 37
Hypotheris 46: There will be a posltive relation- 10 | 705 |-18 06 X ~32 16 or | -o1 j-02 72
ship between GPA (4) aid maternal report of Non- N . _
academic Achievement: Coping Effectlveness (111). 14 s 24 16 X 2l ok (33 23 08 15
liypothesls 41. There will be a positive relation- 10 02 ol -13 02 -0z 35 o7 42 05 3
ship betwecen GPA (4). and maternal report of _ . . ' R .
Authority Coping Effectiveness (415), 14 Q0 |-13 02 % 06 09 19 06 32 46
Hypothesis 42. There will be a positive relatlon- to 00 | 38 (-27) | (28)| -06 20 a6 34 | -2 42
ship between GPA (4) and maternal report of IPR . . R
Coping Effnctiveness (119). 14 10 U -04 21 16 09 ot 13 v %0
iypothesis 43. There will be a positive relatlon- 0 3 -13 0.0 26 -20 Al [(-28) 2
ship between GPA (4) and maternal report of Anxlety . . . .
Coplng Effectiveness (125). 14 00 | ol 1 06 i6 08 01 10 |(-28)] 09 81
iypothesis &4, There will be a positive relation- 1oy orjol 05 | 00| - j-22 | -16 | -03 | -12 | 98
ship between GPA (4) and maternal report of ~ ~
Apgression Coping Effectiveness (128). 14 00 {(30) 03 09 34 00 17 08 08 84

Correlations With .

Coping Effectiveness
Hypothesis 45a. There will be a positive relatlon- : 4

" ship between Academic T.A. Coping Effectiveness 10 e B 4L 20 1o 38 4 3 | 40 86
as measured by BRS (5) and maternal report of . '[‘ 1 11
Academic Achievement (105). 14 a6 | X 26 28 | .43 4 10 ! Q
Hypothesis 45b. There will be a positive relatlon- . 32 3
ship berween BRS Task Achievement (5) and Mother's 10 R G| o 02 | €26)) 39 8 ) 2
Evaluation of Ghild's Academic Task Achievement (135) 14 51 | x 51 31 | (28)| 4 60 ' 08 43 1n

loj o8] 02! 117 «x 04 | <03 | 54 -08]| 19] 16

Hypothesis 46. There will bte a positive relation- : : .
ship between SAT Active Coping (41). and YA -08 10 08 X 10 -02 10 -18 06 95
maternal report of Academic Achievement (105).
’ L0 3l -11 23 X -02 |- 09 27 | -08 10 45
Hypothesis 47. There will be.a positive relation- N )
ship between SAL Passive Goping (42) and maternal 14 27 -133 -13 X -02 17 20 16 -y
report of Academic Achlevement (105). 2n - z (08)

. 1 - - - - - -_ Y
Hypothesis 48. There will be a negative relationship 0 ) (-26) L2 " 2 X 10 02 |(-32)| -42 10 10
between SAL Active Defensive (43) and maternal 1 _ _ _ - _
repory of Academic Achievement (105). 4 18 10 18 X 33 14 -44 38 | (-30) 3
Hypothesis 49. There will be a negative telation- to ~05 21 -16 e A 02| -38 1 -15 07 19
ship between SAL Passive Defensive (44) and maternal
report of Academic Achievement (105). - L4 14 -99 IO X -18 | (-30) 11 |(-27) 10 19
Hypothesis 50, There-will be a positive relation- 10 43 | (-31) 03 -10{ -08 02 13 18 12 (08)
ship between T.A. Coping Effectiveness as measured b .
Sentence Completion (5!} (Germany 68) and maternal’ 14 . ~
‘report of Academic Achievewant (105). . Bnf 34 14 09, 3 0.7 48 | (¢ .26) 06 03
llypothesis 51. There will be a positive relation- 16 19 24 24 24 202 -13 |+ 17 16 12 16
ship between Total Coping Effectiveness as measured _ R
by Sentence Completion (79) (Gdrmany 112) and maternal 14 25 16 15 17 (28) 10 '53 24 17 03
report of Academic Achievement (105), - B _ — : -
Hypothesis 52. There will be a positive relation- 10 -20 20 _25 36 X 17 -06 14 20 29
ship between T, A7 Coping Effectiveness as measured b - )

. Story 1 (138) (Germany (29) and maternal report 14° 25 16" 15 . 17| (28) 10 53 | -24 17 03
oi Academic Achievement "(105). : — - b
Hypotheysis 33. There wilt he a positive relation- 10 42 33 as 19 10 (29) 26 L @Eny s
ship between Total Coping Effectiveness as measured
by Story Completion (l46) (Germany 227) and 14 -10 02 %] 23 | -07 (28)] " 41 13 | -12 17
maternal report of Academic Achiievement (105). -

Hypothesis 54.° There will he a positive relation- 10 -10 X .23 X -20 -09 03 | -23 a3 91
ship between Coping Effectiveness in Nonacademic "

Achievement as measured by BRS (6) and maternal 14 -0l X 11 X -15 -05 37 42 -05 11
teport of Nonacademic T.A. Coping Effectiveness(ll1) —_ -

Hypothesis 55. There will be a pcsitive relation- 10| -2 10 16 X

ship between SAL Active Coping (41) and maternal ¢ i o8 £ 02 oz (27 2.
report of Nonacademic T.A. Coplng Effectiveness 14 -16 206 (29) X -05 .11 2 -03 -04 59
(l11). ) :




Correlations With

Coping Effectiveness (continued) . IND

e |Braz.|Mex. |Eng. | Ger.}ltaly|Yugo.] Chi. JAust, |Japan P<
10| -06| -15] 32 x 09 | ¢29)| -11 | (26)| 35 | (06)

Hypothesis 56. There will be & positive relation-
ship between SAIL Passive Coplng (42) and maternal
report of Nonacademic T.A. Coplng Effectlveness

1 -17 -16 21 X ‘17 22 02 02 -21 32
(111}, 4 .
h . '
Hypothesis 57. There will be a negative relation- 10 | -08 b6 22 X 20 | -22 | -09 =37 | -17 (08)
ship between SAL Actlve Defenslve (43) and maternal :
report of Nonacademic T.A. Coplng Ef[ectlveneas ' % .13 02 | -13 X A .00 | -19 _12 .01 96
[Ny - i ;
Hypothesis 58. There will be a negative relatlon- 0| <25 | -0s 02 " 08 | <20 | <12 | -15 is 57
ship between SAI Passlve Defenslve (44) and maternal _ ” " p
. report of Nonacademic T.A. Coping Effectiveness (l11}. 14 -2 -07 02 £ 02, 26 18 25 00 75
* Hypothesis 59. There will be a positive relation- 10 11 -0l | -11 X 1 16 o% 05 -07 04 .92
ship between Nonacademlc T.A. Coping Effectiveness ag, :
measured by Sentence Completion (51) and maternal 16 06 -02 07 x . ! -12 04 | -05 09 24 g4
report (111). )
Hypothesis 60. There will be a posLtILve relatlon- 10 -36 -0 [ 06 X ol 26 | -07 21 -10 31
ship between Total T.A. Coping Effectiveness as - - L
measured by Seutence Completion (79) and maternai 14 ot -10 | -05 X 12 22 03 -02 | -01 94

report of Nonacademic Tagk Achievement (111).

Hypothesis 61. There will be a positlve relatlon-
ship between Nonacademic Coping Effectiveness as 14 11 19 02 X -18 ~24 28 07 23 05
measured by Story 6 {142) and maternal report (111). — - -

Hypothesis 62. There will be a positive relaticn- 10 10 -3, | -00 X -4 09 | -19 |7 12 16 40
ship b.~ween Total Nonacademic Copling Effectiveness —
as mea-urcd by Story Completion (146) and maternal 14 0t 02 15 X o1 02 13 14 10 99

report of Nonacademic Coping Effectiveness (111).

10 04 X 00 | -04 -0l 15, | =01 44 1(-~27) 03
Hypothesis 63. There wlll be & positive relation- '
shlp between IPR Coping Effectiveness as measured 14 22 X 06 00 46 [ 0% -0l 07 42
by BRS (8) (Germany 7) and maternal report (119).

Hypothesis 64. There will be a positive relation- 10 | -05 04 | -16 X oL i6 02 10 | -04 95
ship between SAL Active Coping (41) : -

and maternal report of IPR - Coplng Effectiveness » 14 13 23 33 X 05 01 17 09 (29) 57
(119). — '

Hypothesis 65, . There will be a positive relation- 101 32 19 | -o01 X 02 | (27)] 04 17 ll (29)‘ 47
ship between SAI'Passive Coping (42) and maternal 4

relport of "IPR - Coping Effectiveness (119). 4 32 14 15 x | -22 08 19 27) 07 27
Hypothesis 66. There will be a negative relation- 6] -3 -07 08 X 20 o -07 -02 -05 39
ship between SAL Active Defensive (43) and maternal ; R

report of IPR - Coping Effectiveness {119). 14 __09 -22 05 X 23 | -36 ['-08 -04 24 12
Hypothesis 67. There will be a negatlve relation- L0 95 -02 04 X Bl B I i 01 79
ship between SAI Passlve Defenslve (44) and maternal :

report of IPR - Coping Effectiveness (119). 14| -lo 06 15 X =26 [ -06 [(-29)] -06 [(-27) | 53
Hypothesis 68, There will be a positive velatiod- 1o -12 03 19 1+ 12 71 °-17 1¢(-30){ -23 -Q9 -0l 51
ship between IPR Coping Effectiveness as measured by

Sentence Completion(57) (Germany 77) and maternal 14 o4 | -0L ! -01 08 19 12 09 -0l | -05 95
repott (119) AN

Hypothesis 69. There will be a positive relation- . . “

ship betwzen Total Coping Effectiveness as measured 0} -02 | -13 15 09 [ -13 | -14 | -20 04 | -06 79
by Sentence Completlon (79) {(Germany 112) and
maternal report of Interpersonal.Relations Coping

Effectiveness (119). 14 21 03 + 32 | -06 25 A 08 L6 -6 -05 33 
Hypor.h:ésls 70. There will be a positive relatfion- 10 0S -07 -10 25 ~-15 -06 14 ° 02 40 13

ship between IPR Coping Effectiveness as measured by
Story 4 (140) (Germany - Story 2 - 143) and maternal 14
report (119).

03| 03 17| -20| 15| -35 | -0L_| o6 | 02 | 69

: e | -02 11 0 X 26 24 -
Hypothesis 71. There will be a positive relation- 3 . 18 ) 05 03 8
i ship between Interpersonal Coping Effectiveness as 14
measured by Story 7 (143) and maternal report (119).

-17 221 12| .X -06 -0l 11 08 -08 82

Hypothesis 72. There will be a positive relation- 10 14 04 | -09 { -02 | -10.| O5 33 23 04 65
ship between To.al Coplng Effectiveness as measured N . :
by Story Completion (146) (Germany 227) and maternal 14 -16 -03 04 17 -15 -0l [+ 17 -05 | -23 65
report of Interpersonal Coping Effectiveness (119). : )

Hypothesis 73, There wlll be a posl’.:ve relation- 10 3L X 23| <07 | -10} -24.) -1l 1o (-26) | (08)

ship berween Anxiety Coping Effectiveness 4s measured _ . R
by BRS (9 Germany 13) and mgternal repori (125). 14 3 X 15 24 02 06 17 1(-28) 2 4

. A} - - y - -
Hvpothesls 74. There will be a positive relation- 10 c8 06 23 X 00 04 0% 22 o1 86

Q aip berween SAT Active Coping (41) and
EMCuernal report of Anxiety Coping Effectlvenesa(lzs)

16| =23 | 23| o027 x 1 (30)] -67 | -26 02 | -20 | 13

/
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. HWith : IND
Coping Effectiveness (continued) Age. 1Braz.{ Mex.|Eng. Ger. |ltaly | Yugo. Cht. Rust. | Japan| P<
- 10| 02/ -31] 10 0 06 |-14
Hypothesis 75, There will be a poslélvc relation- X ’ 02 12 59
ship between SAl Passive Coping (42) and maternal 1w | _10.! o3 06 | -19 | -43 5
report of Anxiety Coping Effectiveness (125), > . X — 2 03 19
' 10 - 10 16 -10 -11 23 | -11 4
Hypothesis 76. There will be a negative relation- 20 = X 1 18
ship between SAl Active Defensive (43) and maternal
. X 14 17 -0l -18 {-13 | -03 -037 |~ 4
repurt of Anxlety Coplng Effectiveness (125), 08 X 0 22 8
10 | - 2 | 21 - -06 | -21 | i8 |-1
Hypothesis 77. There will be a negative relation- 02 2 X 08 6 ! ! 3
ship between SAL Passive Detensive (44) and maternal 14
01 | -1 -04 -4 }-13 |-09 | 07 } 07
report of Anxicty Coping Effectiveness (125), > o X 9>
Hypothesis 78, There will be a positive relation- J 10 -22 -04 | -10 16 13 -19 -05 ol 08 84
ship between Anxiety Coping Effectiveness as measure
by Sentence Completion (69) (Germany 95) and by
< 14 1 -02 - 0 -1 1 -1 .
maternal report (125). 08 > 0 1 28 > 2 ! ! (06)
Hypothesis 79, There Kill be a positive relation- 10 -05 -217) -14 14 0l -00 | -27 ~16 -00 92
ship betWeen Total Coping Effectiveness as measured
by Sentence Completion (79) (Germany 112) and by 14 I6 | 06 | 04 | -13 | 14 } =32 |-19 [ o2 |[(26) | 29
maternal report of Anxiety Coping Effectiveness(125). -
. 10 14 16 12 X 06 ~07 -20 37 -10 31
Hypothests 80. There will be a positive relation- — .
ship between Anxlety Coping Effectiveness as measured |4 -09 16 25 x | -11 18 -18 _18 16 | 35
by Story 3 (l141) and by maternal report (125).
Hypothesis 80a. Therg will be a positive relation- J 10 N 02
ship between Anxiety Coping Effectiveness as measure .
by Story 4 (Stage I11l - Var. 171) and by maternal 14 04
report (125) - GERMANY ONLY. .
Hypothesis 80b. There will be a positive relation- 10 04
ship between Anxiety Coping Effectiveness as measured
by Story 6 (Stage ILI - Var, 199) and by maternal 14 -1l
report (125) - GERMANY ONLY. .
flypothesis 8l, There will be a positive relation- 10 20 00 -14 20 ol -04 200 |27y | 22 33
ship between Total Copling Effectiveness as measured .
by Story Completion (146) (Germany 227) and maternal | 14 | -17 19 | -02 02 {-20 |-01 }-11 [-21 09 |68
report of Anxiety Coping Effectiveness {(125).
Hypothesis 82. There will be a positive relation- 10 13 X 04 -17 04 18 19 (29) | -13 44
ship between Authority Coping Effectiveness as
measared by BRS (7) (Cermany 6) and by maternal 14
> b 11 X -
report (115). 02 (30)( 15 07 10 04 18 9
Hypdthésis»&]. Theve will be a positive relacion- 10 -04 -08 -04 X -09 26 16 08 20 64
ship between SAL Active Coping (41) B
and maternat report of Authority Coping Effective- B - ;
ness (115). 14 03 |-05 16 X 04 15 21 10 14 97
10 03 06 - S
Hypothesig 84. There will be a positlve relation- B X 13 22 3 04 15 3
ship between SAl Passive Coping (42) and maternal 14 4 [-10 |- . .
report of Authority Coping Effectiveness (115), — 2 X 10 15 23 -0l 08 (07)
- 1o | 25 | 12 {-07 x [-03 | -13]-0 -
Hypothesis 85. There .+ill be a negative relationship) 7 16 06 6{4
hetween SAL Active Defensive (43) and maternal 14 4 28 .
- - 00 -0l - - -
report ot Authority Coping Effectiveness (115). t X 0 20 04 40 ol 3
. . | ;
Hvpuothesis 8b, There will be a negative relacion- 10 .02 -02 32 X 02 05 -68 21 2% 7
ship between SAI Passive Defensive (44) and __
maternal report of Authority Coping Effectiveness 14 03 03 .02 X <10 -20 14 -17 -02 85
(115), . N
Hypozhvsf\\&?. There will be a positive relation- 10 -09 ~42 18 -09 07 40 12 (26) " 20 (08)
ship hvtwﬁ@q Authority Coping Effectiveness as * - —
measured by {entence Completion (63) (Germany 86) 14 2% | -11 06" W | -12 25 2 0
and by maternal report (115). ) (28) ! 17 47
Hivpothesis 88, ﬁfhcre will be a positive relation-
c ship between Total Coping Effectiveness as meas:red 10 219 _33 04 -6 16 . 21 09 16 25 (08)
by Sentence Completion (79) (Germany 112) and by - =
maternal report of Authovity Coping Effectiveness 14 5] _02 _ _ .
Cis). ! 2 02 23 10} -B6 05 25 09 21 { 80
Hypothesis 8Y., There will be a positive relation- 10 - ) _ _ ) N
ship between Authority Coplng Effectiveness as 1 i o8 X 09 32 07 05 -23 38
measured bv Story 2 (139) and bv maternal report 14 04 .,
-23 09 - 2 -
(115). X 12 04 12 07 32 30
is 9 I 11 be i : b
Hyputhesis 90. There wl_l he a gosxtlve relation- e 17 -24 926 X ~04 09 02 _04 -17 45
ship between Authority Coping Effectiveness as :
measured by Story 10 (145) and by maternal report 14 -00 -18 -13 X 14 -07 -00 25 0l 71
(115). - ,
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Correlaciona Hlth'

Coping Effsctiveness (continyed}

Q

. Inp
. : '\ Age |Braz.| Msx. | Bng. | Gar. | Italy Yugo.| Chi. pust. |JapeniP &
Hypothesis 90a, There will be a positive relation- 10 -22 .
ship between Authority Coping Effectivenssu aa
measured by Story 5 (Stage III - 185) and by maternal ,, -32
report (115). GERMANY ONLY. b
Hypothesls 91. Thegs will be a posltive relation«
shlp between Total Coplng Effectiveness as meamsured 10 17 13 15 10 | -03 22 |-01 08 |-10 78
by Story Completion (146) (Germany, 227) and by
maternal report of Authority Coping Effectlveness 14 | -21 | -12 | -03 oS | -04 13 {(32) | 11 16 36
(115). e
“10].08 | x {-15]x 17 |-26 | 05 |-18 [-06 | 40
Hypothesis 92, There will be a positive relation- .
ship between Aggression Coping Effectiveness as 14 05 X 08 X 21 26 21 |~-12 |-o07 58
measured by BRS {10} and by maternal report {128),
. 10 03 X 24 X 38 |-15. | 01 [-13 06 42
Hypothesis 93. There will be & positive relation- : -
ship between Aggression Coping Effectiveness as 14 -06 X 19 X .12 31y | -22 13 02 24
measured by BRS (11) and by maternal report (128). 0 -~ Gn
' " T
Hypothesis 94, There wlll be a positive relation- 10 -05 [(-29) | -15 X o5 |-07 -08 |-24 |-07 68
ship between SAI Active Coping (41) . . )
and maternal report of Aggression - Coping Effective- 4 | _g0 15 | -18 X 03 19 11 |-06 {-06 68
ness (128).
Yoo 10.{ o5 |-16 | 06 | x |-03 f-10 [-15 [-03 |28 |6l
Hypothesis 95. Ther® will be a positive relation- .
ship between SAI Passive Coplng (42) and maternal 16 15 37 | -44 X 10 |-08 |-05 |[-05 13 61
report of Apgression - Coping Effectiveness {(128). - - -
: ) ' 10 116 1-06 [-08 |.X 05 }-25 03 {-30) | 01 32
Hypothesis 96. There will be a negative relatio:-
ship between. SAI Active Defensive (43) and mater: il 14 -19 -18 .11 X 22 05 .05 .29y [-17 91
report of Aggression - Coping Effectiveness (128) .
. 10 |-16 | 11 | 35 | x 09 ] 05 |-14 {-26) [-17 14
Hypothesls 97. - There will be a negative relatlon- : '
ship between SAI Passive Defensive (44) and matermal | 14 08 | -01 |-16 X 21 03 10 |-19 ]-01 67
report of Agpression - Coping Effectiveness “128).
Hypothesis 98, There will be a posltive relation- 10 00 |-02 16 08 0ol £-30) {-05 |-12 .20 86
ship between Aggression Coping Effectiveness as .
measured by Sentence Completion (74) (Germany, 103) 14 o |-18 | 10 01 9. |-00 J-07 |-14 03 93
and by maternal repoert (128). .
Hypothesis 99. There will be a positive yelation-
ship between Total Coping Effectiveness as mbasured 10 | -04 | -26 07 | -04 | -03 15 | -04 [ -17 11 76
by Sentence Completlon (79) (Germany, 112) and by
maternal report of Aggression-Coping Effectiveness . } !
(128) . ] 14 07 17 | -08 | -02 38 | -06 98 10 25 56
Hypothesis L00.  There will be a positive relation- . .
ship between Aggression Coping Effectiveness -as 10 -08 20 04 06 -08 12 14 (28) | 02 66
measured by Story 8 {l44) (Germany, Story 3, 157)
and by maternal report (128). 14 . -1.6 06 | -17 17 | -13 05 06 24 08 61
Hypothesis 101. There will be a positive relation-
ship between Total Coping Effectiveness as measured _ . .
by Story Complerion (146) (Germany, 227) and by 10 | -00 15 0L }-19 11 08 |-16 | -05 2 75
maternal report of Aggression-Coping Effectiveness 14 12 | -20 | -23 14 07 !-10 |-11 05 08 76
(128). 3 .
Correla:lons- with '
Coping Style Measures
‘ Hypothesls 102. There will be a positive relatlon-
ship between Academlc T.A. Engagement as measured _ . _ . :
by Sentence Completion (Stage I - 50} (Germany, 10 03 16 16 11 03 2 -03 (429) 08 51
Stage III - 66) and by maternal report in the . ] p
fnterview {Stage II - Var. 102}, 14 07 24 23 [-03 [-12 J(30) | 20 [-04 04 28
Hypothesis 103. There will be a positlve relation- :
ship between Academic T.A, Engagement as measured by 10 oL 13 3 01 -17 -09 -13 -02 -06 62
Story 1 (89) (Germany, 122) and by maternal report
of Academic T.A. - Engagement (102). 4 ) -14 | -00 01 05 | -08 06 25 10 10 83
Hypothesis 104. There wlll be & positive relation-
ship between Nonacademic T.A. Initiation as measured 10 18 02 -14 X 11 -16 17 -04 -06 76
by Story 6 (113) and by maternal report of Nonacademic
Task Achlevement - Infitiation (109). 14 00 o1 03 X -03 |-32 07 03 11 52
Hypothésis 105. There wlll be a positive relation- - . 9 5 R 2
ship between IPR Stance as measured by Seuntence 10 0o 2 03 | -09 -06 2t 0z o1 19 68
Completion (55) {(Germany, 74) and by maternal . : : :
report of IPR Stance (116). 14 11 05 . 14 32 05 14 12 3 16 7
Hypothesis 106.. There will be a positive relation- 10 | -o1 " -09 02 | -30 ' .21 | -o08 03 09 | 42
ship between IPR Engagement as measured by Sentence
Completion (56) (Germany, .75) and by maternal 081 . - 18 05 11 | -o08 02 84
report of IPR Engagement (117), 14 08} 17§ -07 (-28)
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Correlations With

Coping Style Meunurea (cuntlnutd) Age Braz.|Mex. |Eng. Ger,{Ttaly{Yugo.| Ch 14 ,]!gu|71<‘
! Hypothesls 107, Thcre. wlll be a positive relation- 10 -15 X 22 X 17 aL =05 |-11 -03 »-
ship between IPR Engagement as measured by Story &4 ; : .
(102) and by maternal report (L17). 14 -13 31 08 X 11 14 12 13 03 67
Hypothesis 108, There will be nvposlclvc relation- .
ship batween Positive IPR Affect as measured by o J-08 | x 23 1-09 |-10 j X K X s
Sentence Completion (60) (Germany, 81) and Affect
by maternal _report (118). 14 -4 -13 X X 02 02 -14 X X 90
Hypothesls 109, There will be a negative relation- . N
. ship between Negative IPR Affect as measured by 1o -05 15 26 35 2 oo -0l 06 1 51
Sentence Completion (58) (Germany, Hostlle Affect 78)
and Affect as measured by maternal report (118). L4 | -06 03 33 |-08 [-01 09 §-32) |-05 }-14 13
lypothesis 110, There will bo. no significant relation- ,
ship between Neutral IPR Affect as measured by Sentence!®. | 9% |15 22 24 |-22 1-00 0L }-06 |-13 63
Completion (59) (Germany, 80) and Affect as measured
by materngl report (118). 14 09 ol -33 11 t-00 [-10 34 05 L4 13
Jvpothesis 111, There will be a positive relation- i
sulp between LPR Affect about the problem as measured 10 19 -1 j-06 X |-l 20 3 |16 00 3
by Stury & (105) ; atern . ) '
hy Stury ( ‘ )“ ind by maternal report (118) 14 17 06 00 X 20 19 8 |-26 l-02 s
T \,’. ; )
Hypothesis 112, There will be a positive relation- 0 02 -03 05 X 09 07 -1l | 16 |-11 94
ship between IPR Affect about the problem as measured
by Story 7¢{.49) and by maternal report (118). 14 25 2 07 X 32 |-22 -09 \ L& =35 92
Hypothesis 113, There will be a positive relation- 10 13 08’ 04 16 |-14 ;15 -10 16 |-04 80
ship between (PR Affect aboyt the ocutcome as measured
bv Story 4 (106) (fur Germany Story 2, Outcome Affect . . . ~
(1451) and by maternal report (118) 14 07 02 20 05 (-06 |-21 07 |-22 48 12
LY
i 10 - 10 00 - - -
Hypothesis 114, There will be a positive relation- o4 X 12 21 .19 o7 29) | 30
ship between LPR Affect about the outcome as measured| 14 16 N . 0
by Story 7 (124) and maternal report (118), 00 (-29 X 08 o7 19 0.3 12 66
10 - - - - -
Hypothesis Il5, There will be a positive relation- 33 00 07, X 12 05 09 10 13 56
ship between Anxiety Stance as measured by Sentence 14 18 7 .03 X W 02 _22 13 2% 16
Completion (67) And by maternal report (121), - ’
llypu[\\csis 116, There will be a positive relation- 10 j{-27) 21 -02 19 03 ~11 05 -12 -19 54
ship hetween Anxiety Engagement as measured by .
Sentence Completion {68) (Germary, 93) and by 14 30 34 04 21 4 0
K . - - - -1 - 4]
maternal report (122). ) - 45 6 8 09 34 Y
) ) 10 -0l -12 16 X '05 08 -20 14 12 73
Hypothesis, 117, There will be a positive relation-
ship between Anxiety Engagement as neasured by 14 -09 20 A X -20 08 07 -39 .02 19
Story 5 (108) and by maternal report’ (122) =
Hypothesis Lls. There will be a negarive relation- . .
ship between Negative Affect about Anxiety as 10 -05 08 -0l -14 -21 ol YA 11 0l 91
meavored vy Sentence Completion (70) (Germany,
Hostile - 96) and Affect as measured by maternal 14 -22 {(-28) 06 09 -52 -09 13 | -24 12 13
report (124). -
Hyvpothesis 119, There will be no significant relation-)g 05 -08 ol .03 21 -0l -4 | -11 .0l 91
ship between Neutral Affect aboat Anxiety as measured .
by Seatence Completion (713 (Germany, 98} and Affcet 14 22 (28) | -06 -02 53 09 13 24 .12 13
as measured by materpal report (124), - : - uE
- g
Hypothesis 120, There will be a positive relation-.| )q 09 |(-31) 16 X L19 10 -04 '17 11 b 30
ship between Affect about the problem as measured by °
Story 5 (111) and by maternal report of Anxiety - 14 -03 -19 -05 X -06 12 03 -15 -13 95
Affect (1247, .
Hvpothesis 121, "There will be a positive relation- 10 _07" _04 42 X 09 11 08 15 31) 57
Miip between Alfect aboat the outcome as measured by _ .
Story 3 (l12) and by maternal report of Anxiety - 4 26 13 X X -17 06 .27 13 do kA
Affect (124), ’
Hypothiesis 121a.  There will be a positive retatton- 10 -12
ship between Affect about the onutcome as measured by }
Stoen 4 (Stave LI < Var. 169) and by maternal report] (4 -0l
ot Ansicty - Atteor (1249 GERMANY ONLY.
Hypothesis 121h. There will be o positive relatlon- 10 _15
ship,between Affect about the oatcome as measured by
Srorv b (Stage LIL - Var, 197) and maternal report 14 08
of Andivty - Atfect. (124), GERMANY ONLY,
Hypothesis 132, , There will be a positive relation- 10 -01 -08 -14 -04 -11 ol (32) |-06 21 56
ship betweea Aathority Engagement as measured by
Q Sentence Completion (62) (Germany, 84) -and by 14 15 (28) 13 12 o1 02 -05 |-03 .20 58
maternal report (113), / 0N
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Copink §_§IZ“ Measures (continued) \ Age [Braz. | Mex.! Eng. | Ger. {Italy fugo. I Chi. |Auat.| Japani{¥®
Hypothasia 123. There will ba a poaitive relation- ‘10 -0 3 j-03 X -03 02 |-15 129 |-09 A
Story 2.(37) and by maceroal repore 113y | 16 | |05 o) x | iz |-n -0 |33 w2 | 8
Hypothesis }24. There will be a positive rellntlon- 10 | -06 “13 13 X "08 12 "3 |06 74 02 “
;::}gjb‘;;"'(zgzg‘“::g';zég:ﬁ:“l“"::p;:t“ﬂig;“d by 14 |21 [ 21 | o7 | x 10 | |-02 |02 | o1 | s8
eyt vge ity ikl I |
measured by Sentence Completion (64) (Germany, 10 03 33 | -14 06 S 08 -02. 1 -37 16\
Hostlle - 87) and Affect as measured by maternal 14 | -10 08 o1 | -13 19 |-09 }|-56 ol -16 10
report (11%). —
ohip betveen Neucral Affect abour Avehoricy sa 10 |08 |33 | 13 |46 | m | 07 (-2 |02 ) | %
REfebe an measured by macernal repore (1rdy. o oy 14 | 15 08 |03 | 18 |19 | 08 | 5 [0 |21 |10
iypocterle 127, ore gttt be s posicve relacton | 4o | 15 | x |0 x - | % Jao | x| oo
e by Sentence ggiitt‘ﬁ‘“)(‘f"’ and Affect as |, 6 | x | w0 [ x | x [or [x |[x -2 |6

, .
| drormebls 123, Tuers wiil be u penteive celacion | g | |0 | 2 x| w o e u s
R{fzfzr){&ﬁ(?” and by maternal report ?f Authority- 1% | -01 11 | -18 X 17 19 0 13 N\QS 489
') . \~~ s
Ship begwecn Affect shout the probien aa measarearny | 10 [ 72+ (24 [08 | x| -26 |12 |06 |07 (12 |55
iz?zztlglizis) and by maternal report of Authority-" % | -0s .08 .13 X -19 17 02’ (-30) | 09 49
typorhests 130, There il be o postctve celetton: | o | |- |2 [ x| o |10 |0 [0 |0 [
i;t;:th(ﬁg()))‘ and by maternal report of Authority- 4 25 [(-30) 02 |'x |30y | 10 16 08 35— ] U.
Hypoﬁxesls 13;.. There will be a positive relation~ 10 03 14 '-llo. X -21 X 2h7 -18 -18 30
ship between Affect about the outcome as measured . g .
iitiz‘r’i{;gé::g&;ﬂg maternal report of | b g x s e foos feos |07 |92
3
Hypothesis 131a. There will be a positive relation- 10- -21
ship between Affect about the outcome as measured by
Story 5 (Stage I11 - var, 183) and by maternal 14 -39
report of Authority-Affect (114). GERMANY ONLY, =
Hy;.)othesis 132, There will be a positive relation- 10 | -12 14 -10 X w19 o4 '13_ -1o oL I %%
Sentence Completion (13) and by maternal repore(r2ey] 10 |00 | 21| 08 | x |- o [o'f-m fas || 5s
Hypothesis 133. There will be a positive relation- 109 -21 1--07 03 X |29 f-01 -1 2L 1(28) 1(09)
Story 8 (126) ‘sed by macersal sepore (126y. o | 1|16 | 06 |10 ] x [ 2 | o4 | 20 |-2 [\ao
sypecyests 136 There ettt ve s pegscive retation | 1 | g | o5 |z | 3 [ 05 |0 |5 |2 | ue |
reasured by sentenee Complecion O S0t | 16| 09 | w0 | o [ [0 ] o6 | @ |0 w |
onip bepusen Neutral Affect sbour Agaression as 10 | 16 | -05'| 12 [-09 | -05 |04 Rl R R L
and Affect as measaed by maternal fesore (131 | 14 |00 | 10| 1o [ o2 [ o2 |06 [T fun e | e
Hypothésls 136. There will be a positl\}e relation- :
ship between Affect about the problem as measured 1o 09 ) -i8 (:?0) X 17 ] -07 28 | -08 '09/ 23
D e i ot Mfecs e egpored by masersal [T s [ [ x| [ [0 | 2 [ 16
anip. berween ALfect apout the outions s nessared | 10710 |09 | x | x |3 Job|-e j@n] s | o
:{oit?rxfféeitl(ziz;x)\c{ by maternal report of Aggres- 1 | -09 X 02 X | -26 |-23 |-03 K_27‘) 12 | 43
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style oun the Social Attitudes Inventory %nd the maternal ratings of
Coping Effectiveness, particularly in the Task Achievement areas. This
was by no means true in all countries bu& it appeared in enough places
to be more than a chance occurrence,

The Sentence Completion score for Copi'g Effectiveness in the Task
Achievement area correlated significantly with mother reports of
Academic Achievement at both ages in Brazil, and at fourteen in Mexico,
Italy, Chicago, and Austin, as well. The total Coping Effectiveness
score on the Scentence Completion correlated positively and sjgnificantly
with mother rating of Academic Achievement at age ten in Brazil, Mexico, ..
Yugoslavia, Austin, and Japan;and at age fourteen in Yugoslavia and
Chicago.

R

Similarly, the total Coping Effectiveness score for the Story Com-
pletion instrument correlated significantly with mother rating of
Academic Achicvement at age ten in Brazil, Mexico, Yugoslavia, Austin,
and Japan; and at fourteen in Yugoslavia and Chicago.

- N ;

In summary, thére was a rather consistent pattern of agreement
between self-report, maternal report, and peer report when it came to
overall estimates of a child's effectiveness in dealing with academic
tasks. In none of the other areds of behavior, however, did mother
ratings agree substantially either with self-report measures or with
ratings by the children's classmates.

MOTHERS' REPORTS OF CHILD REARING PRACTICES RELATED TO CHILD BEHAVIOR

In general, as Table 2 illustrétes except for a frequently signifi-
cant relatlunship bctween the mother's expressed satisfaction with her
child's academic achievement and the child's real achievement :
(itypotheses 151, 161, and 171), the mothers'! reports of their own child -
rearing practices bore extremely little relationship to the measures of
actual child behavior. The number of corrélations in Table 2 that
exceeded even the generous criterion of a ten percent level of proba -
bility did not exceed chance, except possibly in England and Mexico.

-

v

There were very few relationships which reached significance in as
‘'many as three or more countries. In Mexico and Germany, there was a
negative relationship between the.child's GPA and the amount of _
encouragement in schoolwork given by the mother.’ In Austin, this
relationship was significant but positive. Mothers' guidance of non-
academic achievement was positively related to GPA in Japan and almost
rcached a significant correlation in Italy and Yugoslavia. This was
true only at age ten. Maternal encouragement of thé child to deal with
his own anxicty was positively rclated to GPA in Italy and Japan bhut
negatively related to GPA-.in Brazil and Mexico, for the fourteen-year-
olds. This kind of training for independence in the handling of anxiety
'seems to have a positive effect on school performance in Italy and Japan
but a negative effect in Brazil and Mexico.
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Another significant international difference was found for
Hypothesis 186. In Mexico, when the mother encouraged the child to do
his own schoolwork, this was positively related to total Coping Effec-
tiveness as measured by the Story Completion; whereas in Chicago the
relationship of these two variables was a negative one. The data for
Hypothesis 189 on the ten-year-olds showed a positive correlation
between maternal initiative in contacting the child's teachers and the
‘child's Passive Coping score on the Social Attitudes Inventory in
Brazil and Yugoslavia; whereas Iin Mexico the relatiodship was a
negative one. '

The data for Hypothesis 193, at both ages, showed a significant re-
lationship in some countries between the amount of teacher contact
reported by the mother and total Coping Effectiveness as measured by
the Sentence Completion. At ten years, this relationship was positive
in Chicago but negative in Austin. At fourteen years it was negative
in Brazil, Mexico, and Japan. This offers a hint that, in the latter
three countries at least, the fourteen-year-olds effectiveness in
coping on his own is understandably better if his mother leaves his
school performance to his own initiative rather than maintaining a
close surveillance through contacts with his teachers.

Hypothesis 197 demonstrated a positive relationship between the
Active Coping score and the SAI and the degree to which the mother
reported helping the child with his homework, in Brazil; in Chicago and
Austin, on the other hand, such active iantervention was negatively
related to the child's self-report of Active Coping. The evidence for
Hypothesis 199 showed a negative relationship between such help with
homework.and the Active Defensive score in the SAI in Yugoslavia, while
there was a significant positive relationship in Mexico; both of these
occurred at age ten, only. 'In this respect, as in several of the
relationships repqrted abové, the children of Mexico City did not appear
to demonstrate the dependence and passivity which have been found in
earlier studies of Mexican folk societies.

The evidence on Hypotpesis 201 at age fourteen showed a significant
negative relationship between help with homework and thé.Sentence
Completion measure of Academic Coping Effectiveness, in Mexico, Chicago,
and Japan. In these three sites fourteen-year-olds whose mothers leave
them to their own devices, report that they handle academic tasks more
effectively. ' '

Hypothesis 210 showed the largest number of significant correlations,
although in opposite directions in different countries. Among ten-year-
olds, maternal directiveness was positively correlated with the
Sentence Completion score for total Coping Effectiveness in Germany and
Italy but negatively correlated in Mexico. At fourteen, significant
negative correlations appeared in England and Italy but a positive
correlation appeared in Yugoslavia. These international differences
were significant beyond the .02 level. The effect of strong maternal
directiveness changed with increasing age and it also varied in its
effects from one countr- to another.
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Table 2

Mothers' Reports cf Thelir Child-Rearing Practices Correlated with Actual
Childrri's Achievement and Coping Scores

Correlations with

Achievement IND
Age (Braz. Mex. (Eng. | Ger.jItaly;Yugo.; Chi.jAust.(Japan(P<
Hupothesis 138. There will be a positive relation- | 10 -03 L 09 03 -13 -0 06 -19 3 32
ship between the Raven scure (1) and the level of _
activity reported by mother (131). 14 17 18 08 11 05 10 05 03 04 84
- 4 - - - Y
Hypethests 139, There will be a positive relation- 10 19 A ! X 23 06 o3 06 08 41
ship between the Raven scorgg(l) and the amount of -1 1
teacher contact reported by the mother (133), 14 14 4 (29) X 13 o 12 10 15 43
N_\rpotht'sis; 140, There will be a positive relation- PlO 14 -19 -0 -01 -3 03 17 -07 -02 37
ship betweun the Raven score (1) and the amount of \ N
vncouragement in schoolwork regpnvted by mother (134 14 13 19 10 12 1 -03 20 -02 -08 89
Hypothesis 141. There will be a positive relation- 10 00 ol 4 -04 19 22 Go 03 21 20
ship between the Raven score (1) and mother's , .
evaluation of child's Academic Achievement (135). 5 5 o8 ol 13 22 (29) 08 38 13 74
Hypothesis 162, There will be a positive relation- 10 19 [-10 {-19 |-12 12 f-27) | 22 17 ]-24  1(10)
ship between the Raven score (1) and the amount of
help with homework reported by mother (136). 14 -12 ~26 16 -00 -08 19 10 -19 -19 2
Hypothesis 143, There wiil he a positive relation- 10 )-05 1-24 1-09 19 s 1-05 07 |-23 |-18 71
ship between the Raven score (1) and maternal report:
NMonacademic Achievement Directiveness (142). 14 19 16 44 18 -03 ol -08 14 14 (09)
Hvpothesis 144, There will be a positive relatiocn- 10 30 11 -03 -1l ol 22 -17 13 27 55
ship between the Raven score (1) and maternal report _
of Constructive Guidance of Nonacademic Achievement 14 o1 05 -16 -1l 02 o1 00 02 14 9'7
(143). .
Hvpothesis 145, There will be a positive relation- 10 -21 -12 -23 X -18 -15 21 07 00 44
ship betwevn the Raven score (1) and materral report
wf Nonacademic Achievement: Child's Growth vs 14 12 0l -20 X 10 -20 (29) 00 -13 35
Mother's Convenlence {(144).
Hepothesis 146, There will be a positive relation- 10 24 10 24 X 00 08 -16 05 -14 44
ship hetween the Raven score (1) and maternal
report of Interperscnal Relations: Degree of . .
Constructiveness for (Child‘s) IPR (152). 14 -16 -02 07 X -1l -18 -04 -0 16 86
Hypothesis 147. There will be a poéltlve relation- 10 (27) 11 15 11 -05 -06 -03 -06 -35 18
ship between the Raven score (1) and maternal report .
of Anxicty: Degree of maternal encouragement of childl )4 _21 -08 _06 14 -04 -12 -3 00 14 62
te deal with his own Anxiety (154). -
1 - 18 11 -0l 34 04 15 30 25
Hypothesis 148. There will be a positive relation- 0 03 12 0 — (30)
ship between Mathematics Achievement (2) and the . _ - . - 09 96
level of activity reported by mother (131). 14 03 20 06 ol 00 02 00 05
. . - 2 - ’ 17« | 45
Hvpothesis 149, There will be a positive relation- 10 16 05 0 X 16 20 03 v !
ship netween Mathematics Achievement (2) and the
- -14 20 11 -11 07 29
‘amouny _of teacher contact reported by mother (133). - 14 08 X 26 »
Hypothesis 150. There wiil be a positive relation- . _ .15 -09 -00 01 21 28 _28 22
ship between Mathematics Achievement (2) and the 10 03 2 (28) )
amonnt of encouragement in schoolwork reported by 14 19 .03 17 _22 -12 17 -16 09 07 58
mother {(134) . S
- 5 1 0 |[-01 49 27 0l
Hypothesis 151. There will be a positive relation- 10 06 17 23 (28) ! 2 - @n bt
ship between Mathematics Achievement (2) and mother's 40 4 70
cvatluation of child's Academic Achievement (135). 14 14 22 12 D4 23 — 26 40 40
- -08 07 18 -19 35
Hvpothesis 152, There will be a positive relatior - 10 21 04 3 03 04
ship botween Mathematics Achievement (2) and the . _ B _ 21 -7 -21 1t 29
amount of help with homework reported by mother(136). 14 1 10 1 03 05 8
flvpothesis 153, There will be a positive relation- 10 -10 l-28) | -08 20 o4 17 17 -33 -03 65
ship between Mathematics Achievement (2) and -
maternal veport of Nonacademic Achicvement
. 14 - - - -
Dircctiviness (142). 03 |-22 =33 | 16 | 19 1-08 | 22 | 19 |-02 }(08)
Hypothesis 154, There will be a positive relation- " _ -12 23 -0l 15 15 56
ship hetweep Mathematics Achievement (2) and 10 15 26 09 24 i
maternal report of Constructive Guidance of Non- _ _ 30 53
academic Achievement (143). 14 1 1 2! o7 09 16 1 05 (30)
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e |Braz. Mex. 1 Eng.. Ger.. Italy;Yugo.y Chi.[Aust.Jspan P <
Hypothesls 155. There will be a positive relation- .07 .0 R . -
ship between Mathematics Achievement (2) and materna 10 0?7 07 /'23 X 14 21 o7 02 -03 36
report of Nofacademic Achievement: Child's Growth vs . ;. - _ _
Motlier's Convenlence (144). 14 oL 11 / 27 | X 07 14 o8 06 1 84
7
’
.. Hypothesis 156, There will be a positive relation- 10 |-02 0’5 18 X . 03 09 -06 -02 08 96
ship between Mathematics Achievement (2) and maternal :
report of Interpersonal Relations: Degree of Con- 14 08 16 36 X -05 -19 02 -0 24 16
structiveness for (Child's) IPR (152). _ !
Hypothesis 157. There will be a positi'v‘e relation- 10 04 ~06 23 | -19 |-06 03 10 31 07 78i
ship between Mathematics Achievement (2) and maternal| . —
report of Anxiety: Degree of maternal encouragement 14 -17 -37 11 -06 0.3 08 07 -02 13 kA
of Child to deal with his owh anxlety (154). - 1 N
10 11 16 24 27 12 29 -03 11 21 52
Hypothesis 158. There will be a positive relation- (27 (29)
ship between Reading Achievement (3) and the level
of activity reported by mother (131). 14 12 03 -06 02 -02 09 07, 05 16 98
Hypothesis 159. There will be a positive relation-" o | -20 % 21 X b -12 o7 26 22 .1‘9
ship between Reading Achievement (3) and the amount _
of teacher contact reported by mother (133). 14 19 09 16 X a - -08 23 0L i
Hypothesis 160. There will be a positive relation- . _. .
ship betweeh Reading Achievement (3) and the amount 10 05 [(-28) | -06 26) |-06 0?7 18 21 -OL 46
of encouragement in schoolwork reported by mother - i
(134) . 14 20 03 15 15 (28) {-39 24 237 [-02 |[(07)
T T
Hypothesis 16l1. There will be a positive relation- 10 2 18 28 @n 19/ 48 (29 |33 16 (06)
ship between Reading Achievement (3) and mother's g
evaluation of child's Academic Achievement (135). 14 18 -}—_g. 02 E1 17 25 04 31 21 53
PREET ol M -19 | -05 8 |-16 ol |4
Hypothesis 162. There will be a positive relation~ - 3— 03 0 07 0 EY 0 2
ship between Reading Achievement (3) and the amount % | -04 | -20 13 | -23. | o8 08 |-09 |-26 23 32
of help with homework reported by mother (136). i
10 1) -25 |-15 -07 08 |[-20 08 -3L -11 56
Hypothesis 163. There will be a positive relation- . -
ship between Reading Achievement (3) and maternal 14 .26 -23 -29) 22 -09 48 (30) 22 ol 00
report of Nonacademic Achievement Directiveness (142)|. —_ -
Hypothesis 164. There will be a positive relation- 10 -] 03 13' -15 10 27) 08 _16 05 25 66
ship petween Reading Achievement (3) and maternal i
report of Constructive Guidance of Nonacademic 14 | -07 05 |-20 09 14 ol 25 08 15 60
Achievement (143). . .
g
Hypothesis 165. There will be a positive relation-| 4 12 -18 | -15 X 20 | @27) 11 20 0l 35
ship between Reading Achievement (3) and maternal : :
report of Nonacademic Achievement: Child's Growth vs 14 16 -22 A X ol -18 11 02 -08 47
Mother's Convenience (144). .
Hypothesis 166. There will be a positive relation- 10 22 15 11 X .10 17 -15 05 03 7é
ship between Reading Achievement (3) and maternal ) ) !
report of Interpersonal Relations: Degree of Con- 14 -05 22 28 X 10 -0l 14 14 |-18 31
structiveness for (Child's) IPR (152). (28) ) i
Hypothesis 167. There will be a positive relation- 10 32 05 18 '11 v_13 ~06 -12° 05 -09 19
ship between Reading Achievement (3) and maternal .
report of Anxiety:; Degree of maternal encouragement 14 -00 -45 12 11 0 ~16 .12 14 18
of Child to deal with his own anxiety (154). - 06 0
Co 10 24 09 14 -08 1) 29 08 |-05 30 59
Hypothesis 168. There will be a positive relation- _ (29 (30)
ship between Grade Point Average (4) and the level 14 10 14 13 -17 18 1% | -12 09 18 85
of activity reported by mother (131). N .
10 { -04 04 15 X 16 2 1| 9%
Hypothesis 169. There will be a positive relation-’ - 06 02 3 0
ship between GPA (4) and the amount of teacher con- 14 22 -00 | -00 X 22 -23 21 18 02 43
tact reported by the mother (133). ) :
10 | -13 -31 00 |-35 -1 -21 8 1 04 22
Hypothesis 170. There will te a positive relation- _ — 0 0 L
ship between GPA (4) and the amount of encouragement 14 -09 -17 .08 -1 y - -1 - 71
in schoolwork reported by mocher (134). 0 0 0 08 29) 0 0% 00
10 49 52 43 2 3l 45 8 28 9
Hypothesis 171. There wiil be a positive relation- — e — - 3 - - 28 (28) 6
ship between GPA (4) and mother's evaluation of 14 47 32 61 26 11 7 4 04
child's Academic Achievement (135). el R B A 3 2L |4 2 -
10 | -19 [(-30) {-19 14 {-02 |-12 =33 09. 04 36
Hypothesis 172. There will be a positive relation- -
ship between GPA (4) and the amount of help with 14 =21 -27 =23 -12 (30) |-15 -31) |-08 12 43
homework reported by mother (136).
: 10 |-03 |-15 1-05 | 07" | 20 | 03 2 |-10 }12 | 83
Hypothesis 173.  There will he a positive relation- -0 ! 0
ship between GPA (4) and maternal report of Non- 14 .16 -2 .08 2% _2 22 32 2 07
‘academic Achievement Directiveness {(142). 6 04 6 - 0 on
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Correlations with M

Achievement (continued) i ) IND
Age | Braz, Mex.  Eng.  Ger, , Italy Yugo, Cht. Aust., JapanP<
1 -0 - 27) | -0l
Hypothests 174, There will be a posftive relcation- 10 2 1 ° 22 (26) | 27 0 s 33 68
ship between GPA (4) and maternal report of 14 -16 .22 2 22 _ 18 22 12 1 2
Constructive Guidarce of Nonacademlc Achievement (143). 2 0 o7 ’ ’
1
Hypothesis 175, There wtll be a positive relation- _ . .11 . 3 2 _
ship between GPA (4) and maternal report of Non- 1o 02 2 X 15 et o7 —_ o7 b
academic Achlevement: Child's Growth vs Mother's 14 15 .35 .20 X 21 -08 03 19 -10 31
Convenivnee (144) ., — :
Hvpothesis 176, There will be a positive relation- 10 _23 .17 08 X 09 06 0l 02 -04 v82
ship between GPA (4)- and maternal report of Incer-
personal Relations: Degrec of Constructliveness for 4 -0l 26 1731 X “14 _02 -03 04 4
_ (Child's) IPR (152). ] ! b 23 >
i
v
Hvpothesis 177, There will be a positive relation- 1 4 _04 _ _
ship between GPA (4) and maternal report of Anxiety: Lo 22 (29 18 : 06 2 0 0 12 13 29
Degree of maternal encouragement wof Child to deal
4 - - 00 -1l 13 -00 (-20 28
with his own anxicty (154).% e [(-30) -36 38 (28) —
Currelatjions with
Coping Effectiveness
Hypothesis 178, There will be'a positive relation- 10 -03 X -17 -08 -10 -20 -02 -00 -11 93
ship between the amount of encouragement in school-
work reported by mother (134) and Academic T.A. 14 15 X -36 -27) | -05 -20 -20 08 03 30 -
Coping Effectiveness as assessed by BRS (5). —_ :
. . . 10 -05 09 25 X 13 -08 15 -11 04 82
Hypothesis 179, There will be a positive relation- -
ship between SAL Active Coping (41) and maternal 14 20 | -04 | -16 X 16 07 00 |-26 .[-28).] 55
report ‘of Task Achicvement ” Implementatign (134). i
1 - -12 X - 10 |- -1 -06
Hypothesis 180. There will ke a positive relation- 0 0z 04 10 22 ! %
ship between SAIL Passive Coping (42) and maternal . -05 X 06 |-21 3 04
report of Task Achievement - Implementation (134). 14 06 |22 3 2 2 2
: 1 -24 4 -11 X 1 16 [-2 08 -0
Hypothesis 181, There will be a negatlive relation- 0 2 0 > k % > 28
ship between SAL Active Defensive (43) and maternal 4 _ 2 X 1 11 09 23 05 k
report of Task Achievement - Implementation_ (134). ! 05 09 > 0 s
10 -14 -03 c7 X -0 13 -28 - -
Hepethiesis 182, There will be a negative relation- > 2 09 1 86
ship between SAL Passive Defensive (44) and maveznal 14 -08 -28 -10 X _ 1
report of Task Achievement - Tmplementation (134). ( ) 2 3 00 09 09 69
Hepothesis 183, There will be a positive relation-
ship between the amount of encouragement in school- 10 09 13 -13 _ _
work reported by mother (134) and Academic T.A. : — 03 08 i 00 19 0é 27
Coping Effectiveness as neasured by Sentence 14 02 -06 19 _ ~
Completi o n (1) (Germany, hy) . M 93 12 09 34 12 -18 49
topothesis 184, There will he a pusitive relation-
ship between the amount of encouragement in school- 10 12 1 _38 _ _ _
work reported By mother (134) and Total Coping . ! . 09 016 08 00 19 ol 3
Ertectiveness as measurcd by Sentence Completion 4 I y ~ _
Gy (Germane, 112 1 04 0l 10 14 09 11 -18 -08 -26 82
Hopothiesis 18%.  There will ;ﬂ’ a pesitive relation- . .
ship between the amnant of encouragement in school- 10 -06 32 10 _ = . _ _ _
work reported by mother (134) ard Academic T.A. G2) 1060 03 03 20 08 02 08 4
Coping Effectiveness as measured by Story 1 (138) 14 2 02 26 | -15
4 b A - - - -0l -
{Germany, 129). _ 03 26 Lo 02 29
Hupothesis 186, There will be a positive relation-
siip between the aanunt of entouragement in school- 10 13 02 12 -14 -2 -0 1 1
work reported by mother (134) and Total Coping 2 > 0 2 03 b6
Effectiveness asimeasured by Story Completion (146) 14 .17 44 -18 “14 ‘ _ . _
(Germany, 227). ! - 17 o7 32 09 o %
Hupothesis 187, There will be a positive relation- 10 17 X 16 X 06 -18 (29) 09 22 11
saip between the amount o! teacher contact reported i
by mother (133) and Academic T.A, Coping Effective- 14 04 X 21 X .
- 02 -16
ness as assessed by BRS (5). . (29 03 22 3
1 - - 3 - - -
Hopoteeain Dhds There will be a positive relation- L,' 2 o8 12 R 00 23 03 LO‘) 04 62
ship wetween SAL Active CGoping (41) and maternal 14 04 -10 .03 X 10 02 03ﬁ_25 -06 9
veport oi Task Acticverdnt - Initiation (133).

] 1 - R _ _ .
Hopethesis V8Y. There will be a positive relation- Y — F 3 1z X 03 @n o8 13 19 9
ship o hetween SAL Passive Coping (42) and maternal 14 -10 19 -1 : - ~

__repdrt ot Task Achivvement - Initiation (133). . ! X 26 2l 23 '8 L7 14
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Copi ffectiveneaa (contipuad) mp
Coping Rf Age | Brax, Mex. »Eng. ; Car. , Italy Yugo., Chi. AuatinJapan <
- 10 [-0r Jeos <12 } x Jdo] o3 |-z |19 [-02 |6
Hypothesis 190. Thare will be a nagative relation- ! . ! | !
ship between SAI Active Defensive (41) and maternal 14 03 | - 16 1 -03 |-06 |-
report of Task Achievement - Initiatfon (133). 03 X (\) 8 20 28
: ' - -14 X - 3 {-09
Hypothesis 191. There will be a nagative relation- 10 15 o o 2 10 1 3
ship between SAI Passive Defensive (44) and maternal | ,, 12 X -13 3 |06 |- 1
report of Task Achievement - Initiation (133). 04 20 . ‘ 0 0 32 3
Hypothesgis 192. There will be a positive relation-
ship between the amount of teacher contact reported 10 14 .02 19 |-x .43 07 22 -11 .16 03
4+ by mother (133) and Academic T.A. Coping Effective-~ - —
ness as measured by Sentence Compltion (51) 14 .10 | -18 08 X 16 33 | -04 00 |-12 11
(Germany, 68). -
Hypothesis 193. There will be a positive relation- 10 -16 09 19 X -12 08 19 31 f-13 04
ship between the amount of teacher contact reported - — i
by mother (133) and Total Coplng Effectiveness as 1 | -31 [-38 j-15 | x { o1 [ 25 |11 -29) | 12
measured by Sentence Completion (79) (Germany, 112 — - 04 )
Hypothesis 194. There will be a positive relation- 10 | -01 02 |-39 X 18 '10 =02 |-11 04 39
ship between the amount of teacher contact reported —_
by mother (133) and Academic T.A. Coping Effective- 14 -22 07 -04 X 08 -| 19 08 |-00 {-19 68
negs as measured by Story 1 (138) (Germany, 129).
Hypothesis 195. There will be a positive relation- | 19 | .15 |.00 | 19" [ x |-14 | 23 | 46 [-11 [-19 {(08)
i ship between the amount of teacher contact reported -
by mother (133) and Total Coping Effectiveness as 14 .12 .00 | -00 X 26 08 ol . .28 48
measured hy Story Completion (146) (Germany 227). 04 )
Hypothesis 196. There will be a positive relation- 10 | -14 X .15 03 1-13 |-09 06
ship bptween the amount of help with homework 29 03 0 »
reported by mother (136) and Academic T.A. Coping 14 | -08 |} x |-23 1-31 |-or [-04 |-22 |-01 | 18 | 72
Effectiveness as assessed by BRS (S5). : .
10 11 {-04 |-00 X 22 -22 0l 10 03 78
Hypothesis 197. There will be a positive relation-
ship between SAI Active Coping (41) and the amount 14 30 o1 -03 X -29 04 -33 -37. 00 26
of help with homework reported by mother (136). G0 F ) o -
Hypothesis 198. There will be a positive relation- 10 |1z }-07 {-18 X 22 =20 ]-16 |-00 o7 46
ship between SAI Passive Coping (42) and the amount _ . \
of help with homework reported by mother (136). 14 13 18 oL X 3L 14 10 1 i 32
Hypothesis 199. There will be a negative relation- 10 }-13 3 23 X 06 |- 120 03 9
ship between SAL Active Defeunsive (43) and the amount R ~
of help with homework reported by mother (136). 14 1L oL 03 X 21 07 09. 2l -02 93
Hypothesis 200. There will be a negative relation- 10 -0 10 07 X 13 43 .04 "26) |-02 (06)
ship between SAI Passive Defensive (44) and amount of . R
help with homework reported by mother (136). 18 17 1 05 X . 16 05 -09 3t 19 28
Hypothesis 201. There will be a positive relation-
ship between the amount of help with homework R R _ _ R )
reported by mother (136) and Academic T.A. Coping 10 j-14 09 13 ]f[‘ 28 16 14 o |-08 39
Effectiveness as measured by Sentence Completion . R . - _
(51) (Germany, 68). 14 10. 32 14 20 15 |~08 34 18 27) 15
Hypétt\ests 202.  There will be a posttive. relation- .
ship between the amount of help with homework - . - '
reported by mother (136) and Total Coping Effective- 10 03 |-01 |-32 10 22 09 |-04 |12 1 lf_
ness as measured by Sentence Completion (79) - - _ 11
(Germany, 112) . 14 15 -17 00 01 03 03 02 21 11 8).__
Hypothesis 203. There will be a positive relation- [ .
ship between the amount of help with homework gy 1o . : s
reported by mother (136) and!Academic T.A. Coping 10 27.{ 1> 28) o1 08 3 -06 20 06 17
Effectiveness as measured by Story‘]l (138) (Germany. 14 o1 |-11 .03 35 |-02 .17 04 -32 (30) 10
129L . U —_ - .
Hypothesis 204. There will be a positive relation-
ship between the amount of help with homework _ _ - _ _ _ _
reported by mother (136) and Total Coping Effective- 10 (28) 13 06 05 05 ol 18 06 ,12 37
ness as measured by Story.Completion (146) R R R R _
(Cermany . 227) 14 03 02 03 0S [4)% 16 11 61 13 27
"Hypothesis 205. There will be a negative relation- 10 05 X 08 02 37 -07 -05 12 26 32
ship between strength of maternal directiveness as -
measured by maternal report (142) and Nonacademic 14 .20 X 09 -10 08 -29) ' 07 03 -17 43
T.A. Coping Effectiveness.as assessed by BRS (6).
Hypothesis 206. There will be a positive relation- 10 oL j-23 12 X 38 |-16 26 19 06 [(07)
ship between SAL Active Coping (41) and Nonacademic -
T.A. Strength of Maternal Directiveness(142). 14 22 R X ~06 15 1-00 17 19 89
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Coping Effectiveness (continued) : IND
Age  Braz. Mex. ,Eng. , Ger., Italy Yugo., Ch!, Aust. Japan P<
Hypothesis 207. There will be a positive relation- to ot o 03 X 3z [-0s 13 0z [-21 36
ship between SAL Passive Coping (42) and Nonacademic
T.A. Strength of Maternal Directi{veness (142). 14 07 13 =21 X -18 9 [-32) 05 -16 24
Hypothesis 208, There will be a neéntlvc relation-
ship between SAI Active Defensive (43) and Non- 0 10 jo7 j0z X -18 }-06 | 43 |19 | 23 | 30
academic T.A, Strength of Maternal Di tiveness
el . eng ) ern rectiveness 14 07 18 14 X 19 14 00 [-38 [-02 17
Hypothesis 209. There will be a negatlve relation-
ship getweun SAl Passlve Defensive (44) and Non- to 07 08 -00 X 00 |-12 -15 02 -10 97
academic T.A. Strength of Maternal Direcelv ] -
(142) . & N Lness 16 le1e |-00 f-11 | x 03 |03 |27 |17 |-05 |67
Hypothesis 210. There will be a positive relation-
ship between Strength of Maternal Directiveness as
measured by maternal report (142) and Total Coping 10 10 -46 [-17 3 33 03 1-03 {-18 08 02
Effectivenass as measured by Sentence Completion
(79). (Germany, 112). P % |-05 | 07 J-43 |-08 -39 |35 |12 |17 |o2 |oL
Hypothesis 211. There will be a negative relation-
ship between Strength of Maternal Directiveness as 1o f-07 -23 05 X -10 -0l 22 11 37 11
measured by maternal report (l42) and Nonacademic M »
T.A. Coplng Effectiveness as measured by Story o . -
(142) . Y 4 4 1-23 | 03 )-10 [ X |08 [-03 |-11 [-25 | 04 |85
Hypothesig 212, There will be a negative relation-
ship between Strength of Maternal Directiveness as '
measured by maternal report (142) and Total Coping 10 02 01 14 06 (28) § 02 -07 -08 25 51
Effectiveness as measured by Story Completion .
(146) (Germany, 227). 14 1 -10 -38 1-21 -21 12 -10 ]-03 |-05 41
Hypothesis 213. There will be a positive relation- ’
ship between degree of constructive guidance reported 10 -08 X -16 X 19 19 -31) 20 21 13
by mother (143) and Nonacademic T.A. Coping Effectivef -
ness as assessed by BRS (6). 14 05 X 04 X 00 07 -00 (29) 00 90
Hypothesis 214, There will be a positive relation- Ll 35 25 | -15 X 06 |-18 [ 17 }-09 12 21
ship between SAL Active Coping (41) and degree of
constructive guidance reported by mother (143). 14 -18 18 -06 X 09 (31) 02 -03 26 20_
10 07 14 11 X 04 | ~19 25 -09 -03 74
Hypothesis 215. There will be a positive relation-
ship between SAI Passive Coping (42) and deg}'ae of 14 ° 15 -10 13 X 15 | -06 01 15 05 46
_ constructive guidance reported by mother (1105).7 -
Hypothesis 216, There will be a negative relation- 10 11 04 -05 X -10 -08 1 03 _.13 95.
ship between SAL Active Defensive (43) and degree of . _ _ _ . . . _
constructive puidance reported by mother (143).° 1 07 2 02 X 16 34 48 03 o7 22
Hypotimsis 2172. There will be a negative relation- 10 05 12 -04 X -24 -13 05 -l -14 &
ship between SAL Passive Defensive (44) and degree B . _ _
of constructive guidance reported by mother (143). 14 5] 11 13 X 05 17 08 17 -07 93
Hvpothesis 218. There will be a positive relation- _ . . _ _
ship between degree of constructive guidance reported 10 ol 16 13 18 02 20 K-29) 23 05 28
b mother (143) and Total Coping Effectiveness as _ N .
measured by Sentence Completion (79) (Germany, 112). M- 2L {(-30) 08 23 3L 22 23 22 23 (o7
”.'.v?nthr,'si:; 219, Therce will be a.posit%ve relation- 10 .18 16 13 X (-29) 05 -26 10 -04 16
snip between deuree of constructive guidance
reported by mother (143) and Nonacademic T.A. ‘ . . . 1o
Coping Effectiveness as measured by Story 6 (142). 14 ot 09 04 * 04 16 17 v 09 7
Hypothesis 220. There will be a positive relation-
ship between degree of constructive guidance i . ~ . _ ~ .
reported by mother (143) and Total Coping Effective- 10 03 (30) 08 0 09 20 i o7 22 4_1__
r(yz;.:m;l:“meiz;;cd by Story Completion (146). 14 21 27 (28) | -12 “l6 | -04 07 13 (30) | 82
Hypothesis 221, There will be a positive relatlon- _a _ _
ship between amount of guidancc' reportud by mother 10 ](-28) X (27) X 05 02 17 19 .05 35
2 " ; ctivenes 5 E d
re N parn Coplng Effectivenss as measured by v 1ol x ool x |02 |-11 | o4 |00 |03 |98
4 ’ - -
Hypethesis 222, There will be a positive relativn- 10 t 04 07 X 03 33 ol 13 40 301
ship between SAL Active Coping (31) and amount of , [ _ _ _
goidance reported by mother (152). ) 14 ol (29 o X 03 '8 06 20 0% 29.
Hvpothesis 223, There .»'Jill be & pasitive relation- 10 02 Le -0 X -07 20 ol -0l (29 63
ship between SAl Passive-Coping (42) and amount of . . _ _ _
_guidance reported by mother (152). b 22 27 («28) X 21 o8 os 13 27) | (08
s7-
157 -
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Corzelations with

. Coping Effectiveness (continued) IND
3 e |Braz.| Mex. Eng. | Ger.|ltaly| Yugo, Chi. Aust, Japar | P<
Hypothesis 224. There will be a negative relationy 10 09 00 o7 X 16 04 -03 02 -3 89
shi;y between SAL Active Defensive (43) and amount of
guliance reported by mother (152). 14 08 | -10 0 X 26 17 129 )-02 |-13 47
‘Hypothesis 225, There wlll be a negatlive relatlon- 10 07 -00 -0 X 01 | -04 13 08 -03: 99
ship between SAI Passive Defensive (44) and amount
of guidance reported by mother (152). 161 -14 201 15 X 03 0z |-03 08 | -05 87
Hypothesis 226. There will be a positive relation-
ship between amount of guidance reported by mother R _ _ _ _ :
in Interpersonal Relation problems (152) and Inter- 10 -2 2 18 X 06 20 04 26 10 32
personal Coping Effectiveness as measured by _ _ _
Sentence Completion (57) (Germany, 77). 14 -0 05 X 21 18 14 17 1 15
Hypothesis 227. There will be a positive relation-
ship between amount of guidance reported by mother _ R _ . .
in Interpersonal Relation problems (152) ‘and Total 10 [(-26) | (29) 33 X 10 ot 18 (\-27) -0l 17
Coping Effectiveness as measured by Sentence . _
Completion (79) (Germany, 112). 14 18 17 09 X 10 14 08 10 18 85
}lypoqthesis 228, There will be a positive relation-
ship between amount of guidance reported by mother . R _ . _ _
in Interpersonal Relation problems (152) and Inter- 10 19 1(-30) 19 X 13 o7 04 ]-06 o7 34
personal Coping Effectiveness as measured by R _
Story & (140) (Germany, Story 2 - 143). 14 03 13 09 X % s 20 14 (29) 27
Hypothesls 229. There will be a positive relation-
ship.between amount of guidance in Interpersonal .
Relation problems reported by mother (152) and 10 -08 08 09 X 03 06 00 -04 2 o1
N ;:z:;pgis(cfzg; Coping Effectiveness as measured by 14 18 13 04 X -17 .10 A 07 13 80
Hypothesis 230. There wiil be a positive relation-
ship between amount of guidance in Interpersonal _ o1l _ | _ -
Relatlon problems reported by mother (152) and 10 04 09 X ot 22 09 03 08 88
Total Coping Effectiveness as measured by Story _ -1 -
Completion (l46). (Germany, 227). 14 22 13 20 X 03 0 09 18 Zlv 46
Hypothesis 23i. There will be a positive relation- 10 10 X 08 -14 -01 {-05 ¢{-19 ol -00, 94
ship between amount of encouragement about Anxiety
reported by mother (154) and Anxiety Coping Effectivef X -
ness as measured by BRS (9) (Germany, 10). 14 -U5 X 02 -06 46 | (28) 10 13 02 02
Hypothesis €32. There will be a positive relation- 10 11 00 -07 X 03 }-06 |-09 03 |23 91
ship between SAL Active.Coping (41) and amount of
encouragement about Anxlety reported by mother, (154). 14 09 -07 30 X -05 |-19 00 03 -05 53
Hypothesis 233. There will be a positive *relation- 10 15 -11 14 X -0l 03 11 19 02 94
ship between SAL Passive Coping (42) and amount of
encouragement about Anxiety reported by mother (154). 14 12 26 [-28) X 21 |-01 |-15 -10 12 18
Hypothesis 234. There will be a negative relation- 1o |-19 05 12 X 19 07 1-27 j-l16 |-10 45
ship between SAL Active Defensive (43) and amount of 4 . ]
encouragement about Anxiety reported by mother (154).| !4 08 14 16 X 03 |-05 "f-I1 07" |-20 76
Hypothesis 235. There will be a negative relation- lo |-09 13 ]-20 X -05 |-07 1(32) [-21 |-16 38
ship between SAL Passive Defensive (44) and amount of
encouragement about Anxiety reported by mother (154).] 4 |-04 09 03 X -1 [-15 |-11 (?9) 12 53
Hypothesis 236. There will be a positive relation-
ship between degree of encouragement about Anxiety - lo -09 07 04 05 13 (28) (-05 19 02 60
~eported by mother (154) and Anxiety Coping Efffectivp- i
ness as measured by Sentence ,Completion (69) *
(Germany, 95). 14 1-02 |-20 03 -02 -01 20 07 |-11 -0l 92
Hypothesis 237. There will be a positive relation-
ship between degree of encouragement aboul Anxiety
reported by mother (154) and Total Coping Effective- | 10 |-22 |-03 17 21 18 23 17 07 .02 58
ness as measured by Sentence Completion (79). : :
(Germany, 112). 14 (28) | -32 02 06 -07 11 35 [-09 05 14
Y .
(Hypothesis 238. There will be a positive relation-
ship between amount of encouragement about Anxlety 10 16 1-24 13 | x =141 -06 15 00 |-09 32
reported by mother (154) and Anxiety Coping Effectivel
ness as_measured by Story 5 (141). 14 17 -04 16 X -09 -05 0l -19 02 82
Hypothesis 238a. There will be a positive relation-
ship betwe»n amount of encouragement about Anxlety lo 00
reported by mother (154) and Anxiety Coping Effectivef
ness as measured by Story 4 (Stage 1II - 171).
Q Germany Only. 14 -02
-158- K
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Correlations with .
Coping Effectiveness(continued)
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ERIC

WA Fuitex: provided by ERIC

R IND
Hypothesis 238b. There will be a positive relation- | Age |Braz.]Mex. |Eng. |Ger, |Italy)Yugo.] Chi.|Aust, {Japan|P
ship between amount of encouragement about Anxiety 10 20
repurted by mother (154) and Anxiety Coping Effective !
ness as measured by Story 6 (Stage III - 199). 14 09 !
GERMANY ONLY,
Hypothesis 239, There will be a positive relation-
ship between amount of encouragement about Anxiety 10 17 -11 -Q6 04 17 -03 16 -07 05 89
reported by mother (154) and Total Copdng Effectivt - : ) '
ness ag measured by Story Completion (l46) (Germany, 14 | -l6 -10 {-02 25 | -17 -07 |-12 -45 (-28). | 69
227). ' _

.
A
L4l
.
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On the other hand, Hypothesis 222 showed a pésitiVe correlation in
Yugoslavia and Japan between the amount of guidance reported by mother
and the Active Coplng score.on the SAI, suggesting that amount of

'guidance is not necessarily the same as the directiveness with which

the guidance is given.

Hypothesis 227 showed a negative relationship at age ten in Brazil,

‘England, and Austin, between amount of maternal guidance in Inter-

personal Relations and the total Coping Effectiveness score in the
Sentence Completion. In these three countries, a high degree of
maternal guidance appears to work against the development of indepen-
dent coping skills. In Mexico, on the other hand, the relationship
between maternal guidance and the Coping Effectiveness score was
positive.

The evidence bearing on Hypothesis 237 showed a positive relation=
ship in Brazil and Chicago between maternal encouragement when the child
becomes anxious and the child's total Coping Effectiveness score in the
Sentence Completion. In Mexico, on the other hand, this relationship
was 2 negative one. These relationships approached significance only
at the fourteen-year-old level,

Interpretation of these extremelv scattered, sparse relationships
carries very little weight, in any case. Out of 202 tests of the 101
hypotheses, relationships which reached significance at the ten percent
level appeared in no more than twenty-six of the two hundred and two
tests in England, twenty-four in Mexico, twenty-three in Chicago,
twenty-two in Japan and Yugoslavia, twenty in Austin and Italy, fourteen
in Brazil, and an extremely low eight in Germany. These instances of
significent correlations scarcely exceed the chance level for Table 2
as a whole,

Consequently, the most important finding from this part of the study
is that even intensive, careful interviewing by well trained, reliable
interviewers did not obtain a picture of maternal child rearing which
related in any substantial way to the- actual behavior patterns
demonstrated by the children, in any. of these national samples, Taken
together with the evidence in Table 1, the results almost overwhelm-
ingly suggest that mothers simply are not reliable reporters either of

their children's behavior or of their own child rearing behavior, as it

might explain their children's coping behavior.

t

MOTHERS' COPING STYLES IN RELATIONSHIP TO CHILD COPING BEHAVIOR
Essentially the same lack of reliability and validity of maternal

reports is suggested by the data in Table 3. With only a few minor

exceptions, this table demo:cstrates that maternal reports of their own

coping behavior bore extremel, little relationship to the coping behavior

of their children. ' Indeed, where significant correlations.do appear,

they are sometimes contrary to the hypothesized relationships. For
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Mothers'

Correlations with

Table 3

Achlevement and Coplng Scorés

Reports of Their Personal Coping Styles Correlated with Their Children's

ERIC

Aruitoxt provided by Eic:

Achievement IND
Age | Braz., Mex.  Eng. jGer. ;Italy;Yugo [Chi. jAust.,Japan P

Hypothesis 240. There will be a poaltive relation- 10 14 [(-28) §-14 X 03 4 |-10 }-14 03 53

ship between the Raven score (1) and maternal report J

of Nonacademic Achievement: Implementation (139). 14 -3 "3 03 X ol 21 12 -10 -22 24

Hypothesis 241, There will be a positive relation-

ship between the Raven score (1) and maternal report 10 o t6 -09 -04 02 32 08 06 05 60

of Nunacademic Achlevement: Attltude Toward Non-

academic Task Achievement (146). 14 -10 [ -10 K-29) | -07 02 03 09 [-21 -28) 72

Hypothesis 242, There will be 8 positive relation- _

ship between the naven score (1) and maternal report 10 03 20 {-12 {-00 [-09 1 16 05 04 85

of Authority: Task Achievement Orientation in

Authority Relations (147). ) 14 -02 03 -0 -03 -0l 04 -16 -22 -22 68

Hypothesls 243, There will be a positive relation- o e 09 03 o7 10 3 -0 -02 -0l 69

ship between the Raven score (l) and maternal report .

of Interpersonal Relations: Coping Effectiveness(151) 14 -07 2 (2.8) 02 21 ‘LlB i ot oo 43

Hypothesis 244, There will be a positive relation- o -13 ~26 06 X -0z |-07 09 04 }-09 81

ship between the Raven score (l) and maternal report P N N N
_of Aggression: Coping Effectiveness (158). 14 23 04 07 X H M -12_7“ 00 [

Hyputhesis 245, There will be a positive relation- o |-16 3 [-05 [-86 1-06 08 [-30) |-08 |-l4 2

ship between the Raven score (1) and maternal report B ]

of Locus of Control (159). 4 | 38 08 07 [0l }-02 |47 |18 | 3L |26 |15

10 07 -11 -08 X -00 |-02 10 |-31 -02 95

Hypothesis 246, There will be a positive relation- —

ship between Mathematics Achievement (2) and maternal| ., -02 -25 00 X 05 (28) |-o1 S11 231 28

report of Nonacademic Achievement: Implementation Qﬁ . —

Hypothesis 247, There will be a positive relation- 1o j-02,]-21 |}-32 04 14 35 or [-23 ol 05

ship between Mathematics Achievement (2) and maternal <

veport of Nonacademic Achievement: Attitude Toward 14 1-03 |-0l {-26) |-40 07 {-06 -{-03 |[-31 {-18 76

Nonacademic Task Achlevement (146).

S

Hypothesis 248, There will be a positive relation- 10 -11 =21 .21 -05 ol 18 -08 |-23 -07 56

ship between Mathematics Achievement (2) and maternal

report of Authority: Task Achievement Orientation in 14 ol 09 41 .26 -08 09 09 -33 -26) 12

Authority Relations (147). - -

t

Hypothesis 249, The » will be a positive relation- 10 21 04 02 -15 -03 47 14 15 -05 37

ship between Mathematics Achievement (2) and maternal -

report of Interpersonal Relations: Coping Effectlve- 14 26 26 08 22 02 12 -13 .21 04 45

ness (131). :

Hypothesis 250. There will be’a positive relation- to -1z -7 “03 X b7 " 15 A -3 20
- ship between Mathematics Achievement (2) and maternal _ _ _ = 1
. _report of Aggression: Coping Effectiveness (158). 14 18 B 20 X 06 19 03 22 05 2

¥ -

Hypothesis 251, There will be a positive relation- to “06 16 o7 06 -7 1 22 o -08 B4

ship between Mathematics Achievement (2) and maternal _ ~ _ 6

report of Locus of Control (159). 14 (28) 06 19 16 04 25 04 23 05 7

Hypothesis 252, There will be a positive relation-

;] 10 14 -22 -16 X -05 25 -19 |[-10 -08 33
ship between Reading Achievement (3) and maternal

report of Nonacademic Achievement: Implementation 1 7 03 -4 -05 X .02 32 02 -03 .22 48

(139). 2L -

Hypothesis 253, There will be a positive relation- . . . - - _' b

ship between Reading Achievement (3) and matermal to ot 13- X -~ 3 7 IOA i »

report of Nonacademic Achievement: Attttude Toward . _ ! . . 1

Nonacademic Task Achievement (146). 14 20 04 21 . X 07 1 08 27) 26 2.

Hypothesis 254, There will be a positive relation- _ - 19 3 . . ’ .20 20

ship between Reading Achievement (3) and maternal 10 04 19 19 18 0 (30) 1 16

report of Authority: Task Achievement Orientation 11 4 : _ -3 .15 00

in Authority Relations (147). t 09 "2 14 03 27 08 36 . —

Hypothesis 255, There will be a positive relation- 10 .13 20 .09 08 .08 43¢ 1-13 13 17 14

ship between Reading Achicvement (3) and maternal _. :

repuort of Interpersonal Relations: Coping Etfective- 4 ‘19 19 07 .ol 12 21 (28) 03 20 | 90

ness (151). , I _

L -1s [ l1e -6 |-06 1 .13 | 45

Hypothesis 256, There will be a positive relatlon- o 1 : 3 1~ X b 06 (30) >

ship between Reading Achievement (3) and maternal 14 02 =33 10 X 02 |-27 |-28 -12 10 kA
- report of Aggression: Coping Effectiveness (158), o -

0 Al
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ong with
hieveme continued} IND
Aga Praz. {Mex. |Eng. | Ger,|Italy|Yugo.] Chi,]Aust. |[JapaniP <

Hypothesls 257. Thera will be a positive relation- 10 05 11 o4 129 o1 10 {-01 (-26) | 03 75
ship between Reading Achievement (3) and maternal K .
report of Locus of Control (159). 14 00 00 20 06 14 16 11 36 |-07 46

Hypothesls 258. Therq will be a positive relation- 10 os |-18 |-13 x L 07 |-23 08 2 17

ship between Grade Point Average (4) and maternal ¢
report of Nonacademlc Achlevement: Implementation _ _ _
(139). 14 0l 25 (28) | X 13 32 04 16 |-22 ((07)

Hypothesis 259. There will be a positive relation-

ship between GPA (4) and maternal report of Non- 10 -07 -19 -12 19 -33. 14 15 -03 -06 41

academic Achievement: Attitude Toward Nonacademic
Task Achlevement (146). 14 02 11 02 02 -00 11 03 {-27) |-13 74

Hypothesls 260. There will be a positive relation-
" ship between GPA (4) and maternal report of Authority:

’Jé:;zl;)Achlevement Orientation in Authority Relations 14 06 06 |-23 |-11 -02 19 Loz |-10 -f-13 70

10 {-13 {-14 }-06 {06 |-06 |03 |05 |-00 |-19 |89

Hypothesls 261. There will be a positive relation- 10 |-o0l 04 f-11 }-13 |-03 43 j-o 14 14 64

ship between GPA (4) and maternal report of Inter-
personal Relations: Coplng Effectiveness (151).

14 09 13 05 01 -05 13 10 |-14 05 92

Hypothesls 262.' There will be a posltive relation- 10 -3 -2 04 X -22 03 05 2 04 18

ship between GPA (4) and maternal report of Aggres- _ _ s
slon: Coping Effectiveness (158). 14 18 31 14 X -0.9 04 -01 12 08 31

10 |10 |12 Jos |-03 [20 |25 [-32 [-18 [-02 | 24

Hypothesis 263. "There will be a poaltlve relation-

ship between GPA (4) and maternal report of Locus _
of Control (159). _ 14 08 11 00 |-14 05 |-09 01 04 |-14 96

Correlations with

Coping Effectiveness _ . P
Hypothesls 264. There will be a positive relation- 10 00 X 10 2 12 (30) ol |-12 (19 54
ship between maternal IPR Coping Effectiveness as -
measured by Self-Report (151) and 1PR Coping 14 2 X .18 24 07 08 |-07 42 02 18
Effectiveness.as measured by BRS (8) (Germany, 7). -

Hypothesis 265. There will be a positive relation- m 18 04 @n | x .03 10 -31) 03 02 39
ship between SAI Active Coping (41) and maternal .
. 1(1;[5(1():0plng Effectiveness as measured by Self-Report 14 06 | 12 ob X .17 25 .12 08 25 41
‘Hypothesis 266. There will be a positive relation- 10 10 32 20 x .| o8 14 07 .05 03 81
ship between SAI Passive Coping (42) and maternal . - : \
IPR Coping Effectiveness as measurad by Self- Report 14 | -06 15 - o7 X o7 |-26 |-25 10 |-03 52
(151). .
Hypothesis 267.. There will be a negative relation- , MJS 02 |-20 | x 40 l-08 {-26 [-35 |:25 83
ship between SAI Active Defensivé (43) and maternal i — ==
IPR Coping Effectlveness as measured by Self-Report 14 |-00 {-031|-03 X 209 }-23 |8y {-08 |-09 53
(151)
Hypothesls 268. There will be a negative relation- 10 | -18 o1 {.-20 X 232 )-28) |-08 __]20 02 82
ship between SAI Passive Defensive (44) and maternal i
B IPR Coping Effectiveness as measured by Self-Report 16 | -20 | -37 03 X 01 |-35 | o9 1% |-15 18
(151). . = b .
i
Hypothesis 269. There will be a positive relation~ :
ship between maternal IPR Coping Effectiveness as 10 -26 (28) | -02 10 205 -1-17 |-18 |-06 08 46
measured by Self-Report (151) and IPR Coping _ !
Effectiveness as measured by Sentence Completion 14 - 24 26 1% | -21 16 25 09 |-10 [-01 75"

(57) (German, 77).

Hypothesis 270. There will be a. positive relation-

ship betwee;\ maternal IPR Coping Effectiveness as 10 -19 -33 o -19 16 21 09 36 25 08
measured by Self-Report (151) and Total Coping ) ) =
- Effectiveness as measured by Sentence Completion 14 A 3 08 | -25 04 09 03 |-17 03 73

(79) (Germany, 112).

Hypothesis 271. There will be a positive relxa(zon- .
ship between maternal IPR Coping Effectiveness s 10 03 0s” | -09 -06 -07 o2 18 |-10 22 76
measured by Self-Report (151) and IPR Coping

Effectiveness as measured by Story 4 (140) (Germany, 14 01 | ~17 49 | -14 01 05 00 14 03 37
Story 2 - 143)., - -
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Cogtelnglc;hi with
Coping Effectiveness (continued)

. a.0]
Ca ' Age |Braz. Mex. (Eng. | Ger. Iltaly)Yugo.) Chi. jAust, Japan P
Hypothesis 272. There will be a posltive relatlon- 10 16 § H
. - =20 14 X - - -
0 ship between maternal IFR Coplng Effectlivenass as — 07 1 13 06 §-30) |13
1 medsured by Self-Report (151) and IPR Coping K
: Effectiveness as measured by Story 7 (143). la-17 18 1-05 X 10 27 -34 (-32) |06 12
\
Hypothesis 273, Thel;e/wlll be a positive relation-
i ship hetween maternal "1PR Coping Effectiveness as F
l measured by Self-Report (151) and Total Cuping 10 1 -06 15 36 -1 2 -02 22 -06 49
Ettectiveness as measured by Story Completion ' !
(146) (Germany, 227). | M )13 [ tojro 407 J19 143 |-06 -09 |09 34
: B [
! Hypothesis 274, There will be a positive relation- . \
ship between maternal Aggression Coping Effective- '
ness as measured by Self-Report (158) and Aggression- to -2l X -0l X o135 20 4l 30 00 (08)
Coping Effectiveness as assessed by BRS (10) -
(Germany, i2), ] 14 -01 X ~30) | X 03 18 -22 19 |-03 28
livpothes{s 27%. There will be a p;)sltlve Yelation- ’
ship between maternal Aggression Coping Effective- to -2 X 06 X -04 -07 -09 -3 04 33
ness as measured by Self-Report (158) and Aggres- .
sion - Coping Effectiveness as assessed by BRS (11). 14 -19 X 22 X 13 -04 -19 04 |-10 65
tlypothesis 276, There will be a positive relation- .
ship between maternal Aggression Coping Effective- lo -38 -07 21 X -0 (27) |-09 1 -25 (09)
ness as measured by Self-Report (158) and SAL Active
Coping (41). 14 1-02 |-07 j-24 | X 17 1-08 {-30) |-10 |08 |70
Hypothesis 277, There will be a pQuitive rélutlon- /
ship between maternal Aggression Coping Eiffective- /10 -4 -06 3 X 11 -05 -02 31 04 o
ness as measured by Self-Report (158) and SAL . . \
Passive Coping (42). / 14.1-32 j-08 |-01 X 04 -23 -30) (03 [-04 7
H.‘ hesis 278. Tt itl b i lati (/ ‘ T
ypothesis . ere w € a negatilve relatiof- 1 - . 2 - . . -
ship between maternal Aggtession\]oping Effectivé- 0 03 L 03 X 23 21 20 21 12 41
ness 3s measured by Self-Report (158) and SAL /. . R
Active Defensive (43), J ].104.1 0l 12 06 X 08 -03 14 08 J-11 95
Hypothesis 279. There will be a negative re étlun- ) I ’ . - -
ship between maternal Aggression Coping Effective- 10 15 12 02 X -18 3 43 j-20 -0l oL
ness as measured by Self-Report (158) and SAL
_ Passive Defensive (4b). 14 1-10 41t §ve | x  1-08 1-21 107 (o8 |18 |47
Hepothesis 280. There will be o positive relation-
ship between maternal Aggression Coping Effective- 10 16 .07 -05 X 08 .05 .17 16 14 40
ness as measured by Self-Report (158) and Aggres- - :
_ sion - Coping Effectiveness as measured by 14 -32 -15 -08 X -00 -28 05 .15 10 70
] ’ Sentence Completion (74) (Germany, 103), —_ .
epothiesis 281, There will be a pusitive relation-
shlp Potween maternal Aggression Coping Effective- 10 ot ~04 19 X 09 05 -1 _
ness as measured by Seif{-Report (158) and Total 6 2 1o b8
Coping Effectiveness as measured by Sentence . A -135 35 -07 X “14 16 .37 04 ol 14
' Completion (79) (Cermanv, 112). P -
Hyputtesis 282, There will be a positive relation- ) ‘ -
ship between maternal Aggression Coping Effective- ! |4 20 2'0 -09 X 00 07 07 10 -06 86
ness as measured by Self{-Report (158) and Aggression- ‘.
Coping Effectivencss as measured by Story 8 (144) 14 11 _26 05 X 1 -02° (-32) {-04 02 43
(Germany, Storv -3 -~ 157). .
Hypnthesi,s 283. Thereé will be a positive relation-
ship between maternal; Aggression Coplng Effecrive- 10 -07 13 -07 X .15 -18 02 (26) 17 42
ness as measured by Self-Report (158) and Total
Coping Effectiveness as measured by Story Completion | 4. 21 -10 -06 X 14 15 .20 _08 06 56
(146) (Germany, 227). :
Correlations with : .
Coping Style Measures . N )
- . N
Hypothesis 284, There will be a positive relation-
shipy between maternal IPR Stance as measured by 10 10 17 15 20 06 02 -08 .01 10 96
“Sclf-Report (Stage Il - Var. 148) and Child's : :
IPR Stance as rr_‘--,|:,vu‘::d bv Sentence Completion . 14 17 kN 07 -01 -02 25 -03 ) 09 81
(Stage L = Var. 53) (Germany, Stage L[IL -774). - | ) -
1 . .
’ ‘!‘.‘p\r!;flu‘-t‘* 2o There wlll. be a positive .rl-l.n.inn- 14 -0 19 ~14 S -29) |-02 06 _01 03 82
ship belyeen maternal LPR Engagement as ml‘ilb‘lll‘t'd{ by
Selt~Repurt (149) and child's IPR Engagement as 14 '_00 0'5 -29) X -08 -12 16 s o1 1 76
mcasured by Story 4 (102). - v
. . * .
, M;.-l_)othnsts 286. There will be a positive relation- 10 -21 -39 -1l X (28) 05 _17 Lol os |15
ship between maternal I[PR' Engagement as measured by -
) W self-Report (149) and child's IPR Engagemeént as 14 o1 05 02 X 23 1-37 -15 |oe 13 3
EMC measured by Story 7 (120). — ]
= ' . , -le3- {
- ~
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Correlations w
i le (continued)

: ' I
Hypotheais 287, Thare will ba a negative relation- | Age |Braxz. Mex. Kng. | Ger. Italy Yugo., Chi. Auat. Japan ¢
ship betwean maternal IFR Affect as meaaured by - - - 1 . i
Self-Report (150) and IPR Negativa Affect expressed 10 3 10 03 . 13 03 ‘16 2 03 09 3
by the child as meaaured by Sentence Completion . - o - 04 .
(58) (Germany, 78).. 14 26) j-15 00 04 33 47 04 04 03 33
Hypothesis 288. There will be a negative relation- . - - . R
, ship between maternal IFR Affect as measured by 10 44 10 02 12 03 16 22. 03 10 21
Self-Report (150) and child's IPR Neutral Affect R 03 ‘4l _
as measured by Sentence Completion (59) (Germany, 80 16 % 2 00 07 19 a4 02 04 03 64
Hypothesis 289. There will be a positive relation- 2 " R .
ship between maternal IPR Affect as measured by 10 ! 20 29) | 00 X % X 07 46
Self-Report (150) and child's IPR Positive Affect / 16 B
as measured by Sentence Completion (60) (Germany,81), 14 06 19 X X % 16 ,“ X X 27
Hypothesis 290. There will be a positive relation- . - » - : . .
ship between maternal IPR Affect as measured by 10 16 o8 04 X 03 03 00 28) 18 4
Self-Report (150) and child's IPR Affect about the R . R R N
Problem as measured by Storx 4 (105). 14 17 09 21 X 20 06 23~ o1 03 - 51
Hypothesis 291, There wll]. be a positive relatlon- = . .
ship between maternal IPR Affect as measured by . 10 28) 19 1l X 05 04 16 11 06 61
Self-Report (150) and child's IPR Affect about the R - I R .
Problem as measured by Story 7 (123), 14 20 (28) o8 X 3L 05 \15 39 17 o
7oA
Hypothesis 292, There will be a positive relation- 2
ship between maternal IPR Affect as measured by R L -1 10 A
£elf-Report (150) and 'ch_}.ld's IPR Affect about the 10 00 04, 12 12 A7 0.3 %i 3 10. 1
Outcome as measured by Story 4 (106) '(Germany, 14 03 |-00 |-11 [-21 |@oy 115 [ 08 |-135 43
Story 2 - 141), \ =
: o : F - T
Hypothesis 293, There will be a positive relation- 1 0% 1 .
ship between maternal IFR Affect as measured by 10 5,. o 2 X 03 09 0§ - 02 16 8
Self-Report (150) .and child's IPR Affect about the 14 1703 06 04 X 18 02 131 | 04 .05 99
Outcome gs measured by Story 7 (124). e . - .
] - , . ‘]
Hypothesis 294. .There will be a positive relation- | ,q | 3 00 2 X 04 |-35 .-29f-3 oL |-04 13
ship between maternal Aggression Stance as measured — x —_ t
by Self-Report (155) and child's Aggression' -Stance 16 1-06 ] 06 |-26 x\ ] 26 |-25 09 |-18 11 30
as measured by Sentence Completfon (72}, -
Hypothesis 295. There will be a positive relation- 10 35 X 08 X -19 X -02 15 16 36
ship between maternal Aggression Engagement as
measured by Self-Report; (156) and child's Aggression+| 1, .11 [-03 .[-06 X 35 10 X 21 17 |19
Engagement as measured /by Sentence Completion (73). .
Hypothesis 296, There will be a positive .relation- 10 17 fen 13 X 07 X o4 |23 |-06 68
ship between maternal Aggression Engayement as >
measured by Self-Report (156) and child's-Aggression-| 4 26 |-01 14 X 10 12 |-43 |-24 16 05
Engagement as me asured by Story 8 (126).
<
Hypothesis 297. There will be a positive relation- )
ship between maternal Affect about Aggresslon as 10 |-21 {-03 |-25 X 38" |16 [(31) [-05 10 04
measured by Self-Report (157) and child's Aggres-
sion - Affect abgut the Problem as measured by ! 14 49 |-16 -48 X 00 39 |-01 03 03 01
Story 8 (1299. - - . -
Hypothesis 298. There will be a positive relation- [ )
ship between maternal Affect about Aggresalon as 10 19 00 X X 19 |22 -20 -09 -3 18
measured by Self-Report (157) and child's Aggression- :
Affect about the Outcome as measured by Story 8 14 23 X o | x -10 |-10 [-01 [-3;1 21 1%
1130)_ {Germany, Story 3 - 155). * —_ = :
Hypothesis 299. There will be no sfganlcnnt} relatioh- . Lo N
ship between maternal Affect about Aggresslon as 10 os V-12 | o2 X }1 10 {-13 |- 03" 86
measured by Self-Report (157) and child's Aggression- . . T '
Neutral -Affect as measured by Sentence Comp].etlon 16 |[-22 {-06 |-08 X .03 {-07 22 {-05 ‘o1 82
{76) (Germany, 106) N . - . . i
- . . e
Hypothesis 300. “There will be a negative relutlon- ] ) ..
ship between maternal Affect about Aggression as 10 -09 12 -02 X -11 -10 12 14 -03 86
mejsured by Self-Report (157) and child's Aggression ) .
Negative Affect as measured by Sentence Completion 14 22 04 08 X 03 07 |-22 -05  |-01 82
(75) (Germany, Hostile = 104). " | - /
o . Z
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example, in Hypothesis 247 at age fourteen, the mother's attitude

toward her own work was negatively correlated with children's Mathe-

matics Achievement in England, Germany, and Austin. The relationship

was also negative in England amohg the ten-year-olds, although it was .
positive in Yugoslavia at this age. Similarly, mothers.in England and
Austin who reported a task achievement orientation on the job, in

Hypothesis 254, had children whose Reading Achievement was less than
average. There was a near-significant positive relationship. between
maternal task orientation and child Reading Achievement, however, in
Yugoslavia, at both ages.

There did appear to be some national differences which might bear
interpretation, at least in those stations where the number of sig-
nificant correlations.excecded chance expectation. Yugoslavia and
Austin had twenty-two such correlations out of a total of one hundred
twenty while Brazil had ninctecen such correlations. The variables on
which the significant correlations occurred were substantially dif-
ferent, however, in ecach of these three countries.

MOTHERS' CAREER ASPIRATIONS COMPARED WITH THEIR CHILDREN's ASPIRATIONS
AND ACHIEVEMENT

As @n index of maternal. ignorance of their own children's values,
hopes, and expectations, the evidence in Table 4 is all too consistent.
Only in Italy did the mothers' occupational aspiration level come
anywhere close to matching the child's aspiration level. Elsewhere,

.the evidence for Hypothesis 301 showed a significant negative corre-
lation between mother's and child's occupational aspiration levels at
age ten in Chicago. In no other station, at either age, did the
mothers' aspirations correlate significantly with the aspirations of -
their own children.

When asked directly to report their children's occupational aspir-
ations, as in Hypothesis 302, the mothers in Brazil showed some accuracy
for ten-year-olds; in Mexico, for fourteen-year-olds; in Yugoslavia, at
both ages; and in Japan, for the fourteen-year-olds. The mothers in
the other stations showed very little accuracy in estimating how far
their children wanted to rise in occupational status.

A similar pattern appeared on Hypothesis 303 which tested the rela-
tionship between maternal and child occupational expectation levels.
At age ten, there was a signif icant positive correlation only in AusLin
at fourteen, only in Mexico and Germany.

~165~
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In general, the mothers in most stations have only the haziest,
inaccurate concept of how far their children want to go in life and
there is very little relationship between the children's aspirations
and their mothers' asplrations for them. '

The one notable exception to this general observation occurs in
the places where the mothers have had direct information from the school
on their children's performance. Hypothesis 311, for example, tested
the relationship between the child's Mathematics Achievement and the
mother 's- hopes for the child's educational level. There was a sig-
nificant positive relationship in four countires, at age ten: England,
ltaly, Germany, and Yugoslavia; and this held up at fourteen in
England and Yugoslavia. The correlations did not reach significance,
however, in the other countries. The evidence for Hypothesis 313, on
the other hand, showed contradictory evidence. At age ten, in
Yugoslavia, mothers' Occupationbl Aspiration for child was positively
correlated with the child's Math Achievement. But in Chicago and
Austin, at the same age, this relationship was negative.

Hypcothesis 316 showed a substantial number of positive correlations
between mother's Aspiration for the child's Academic Achievement and
the child's actual Reading Achievement. The correlations were positive
and significant at age ten in England, Italy, and Yugoslavia; and at
fourteen, in Mexico, England, Italy, Germany, Yugoslavia, and Japan.
Clearly, in these countries the mothers' aspirations were fairly
realistically attuned to what must have been a reasonably accurate
perception of their children's réading ability, particularly at four-
teen years of age (see Hypotheses 25 and 36 in Table 1).

On Hypothesis 317, the correlations were considerably smaller and
less frequent between the child's Reading Achievement and the level of
the mother's; Occupational Expectation.

‘The evidence for Hypothesis 322 showed a somewhat similar pattern of
positive correliations between matérnal Occupational Expectation and
the child's GPA: in Brazil, Germany, Yugoslavia, and Austin at ten; in
Germany, Yugoslavia, and Chicago at fourteen. Somewhat similarly,
Hypothesis 323 found significant positive'gorrelatibns at age fourteen
betweer child's GPA and mother's Occupational Aspiration in Mexico,
Germany, Italy, and Yugoslavia, although there was a significant °
negative correlation in England. (’” B

’ H

Thus, in a number of countries the mothers showed at least a rough
correlation between their aspirations for thelr children and their
children's school grades and reading achievement. Nonetheless, their
hopes had little to do with their children's actual aspirations and
expectations.. They just did not seem to know very much about what their
children hoped to do in life.

N
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Table &

Mother's Carcer Aspiratione for Child Correlated with Child's Aapirativns and Achievements

Correlations with

Aspirations and Expectations IND
. Age |Braz.] Mex.] Eng.| Ger.|Italy|Yugo.|Chi. 'Aust.}Japan]P
llypothests 301. Therzs will be a positive relation- .
ship between mother's vccupational aspiration for 0 07 12 05 10 30 18 34 16 03 2
child (145) and child's occupational aspiration
tevel (38) (Germany, 31). 14 18 (-05 02 09 36 19 -06 -12 17 27
Hypothes{s 302. There will be a positive relation- 10 46 11 08 13 -09 50 20 ) -07 03
ship between mother's report of child's occupational - —
asplration level (140) and child's occupatlonal 14 23 {(29) 09 21 33 43 02 ol a8y 47
aspivation level (38) (Germany, 31), -
Hypothesis 303. There will be a posltive relation- 10 -0l 0?2 -03 -09 00 19 07 XA 02 65
ship between mother's occupational expectation for f— ) _
child (141) and child's occupational expectation 14 27 18 02 35 10
2 - 26 15 -26 06 1
level (37) (Germany, 32). - o ’
Cocrelations with
Achievement
10 iy 23 42 28 07 06 - 19 1
Hyvpothesis 306. There will be a positive relation- . (28 03 2 28
ship between the Raven score (1) and Mother's 14 o1l 2 47 4 26 21 1 03
Aspirativn for Child's Academic Achievement (137). ! > - 2 3 27 32
10 9 |-05 04 2 05 19 -1 21 0 4
Hypothesis 307. There will be a positive relation- 2 22 7 ' 3 !
ship between the Raven score_(l) and Level of Mother's 14 13 07 2," 24 16 10 13 1 1
- - - . 4
Occupational Expectation tor Caitld (141). b / 2
10 19 02 -15 08 -14 20 -1 «04 9 1
Hypothesls 308. There will be a positive relation- ? 38| 1o
ship between the Raven score (1) and Level of Mother|s 4
-07 37 -04 11 18 2 14 1
Occupational Aspiration for Child (145). - ,0 03 0 0 63
10| -08 |22 | is0] 54| 31| 47| 16 11 16 | (07)
Hvpothesis 311, There will be a positive relation-
ship between Mathematics Achievement (2) and Mother ‘s 14 -05 26 48 17 -17 37 22 08 25 15
Aspiration for Child's Academic Achlevement (137). - _ )
Hvpothesis 312. There will be a positive relation- 10 1 03 22 22 -03, (30) 06 06 -05 65
ship between Mathematics Achievement (2) and Level o .
Mother's Occupational Expectation for Child (l41), 14 05 12 -20 -3 08 08 09 -18 18 5?‘
-01 02 -03 -0l -18 38 -28) [ (-29) 15 14
Hypothesis 313. There will be a positive relation- 10 0 ha ( )
ship between Mathematics Achievement (2) and Lewel of _ 220 1 0 0 19 7 .
Mocher's Occupational Aspiration for Child (J45). 14 17 1 2 13 ! 2 > 0 o
-04 5 4 4
Hypothesis 316, There will be a positive relation- 10 o4 12 2 B ! 24 05 23 12 92
ship between Reading Achicvement (3) and Mother's 9 : 40 2
Aspiration for Child's Academic Achlcvement (1375, 14 I 30 23 LE] &2 23 00 23 — 8
2 -1 4 8 26
Hupothesis 317, There will be a positive relation- 1o 2B 18 03 Qg 2 0 2 O 2
ship between Reading Achievement (3) and Level of 221 2 2% 04 4 1
Mother's Occupational Expectation for Child (l4l). 14 (30)) 18 2 En 05 3z 2 8
2 8 -03 -10 11 23 -40 <23 19 06
Hypothesis 318, There will be a positive relation- 10 3 o - : (06)
ship between Reading Achievement (3) and Level of , " 0 16 .09 13 3
Mother's Occupational Aspiration for Child (145). L4 06 2 09 % 30 2 >
! - - 2 F 41 16 21 7 02
Hypothesis 321. There will be a positive relation- f— 0 00 2t 24 2 0 - 0 —
ship between GPA (4) and Mother's Aspiration for p e 24 15 L4 57 22 05 04 9
Child's Academic Achievement (137). 14 93 2 N - (09)
: 1 1| 15 22| 34| 20| 37| oe| 36| -02] A
Hypothesis 322, There will be a positive relation- | 0 i — = - \
ship between GPA (4) and Level of Mother's , 20 ol 31 19 28 11 07 13 7
Occupational Expectation for Child (141). 14 02 - - ¢ (28 GD _)K‘
- 00 01| o5 10| 20 -27{ -15| 10| 54
Hyvpothesis 323, There will be a positive relation- L_lo to
ship between GPA (4) and Level of Mother's 6 223 Gy 41 35 42 41 S04 | --01 -0l ol
Occupational Awpiratian tor Child (145). - - = ~— - -
1 -0 | X ) v oor| e2] s 15| 0] (o9
Hypothesis 320, There will be a positive relation- 0 b (26) - ' ¢
snip between BRS Task Achievement (3) and Mother's " 08 %« 17 S12 15 56 18 04 A 16
Aspi.ation for Child's Academic Achievement (15 ). -
; U le| -00] X 3t o9 o4 37] 09} 33 00} 35
Huepothesis 327, There will be a pesitive relation- — - -
ship between BRS Task Achievement (3) and Level or 14 19 X 05 o (10) 23 20 .02 11 64
Mother's Occuapaticnal Expectation for Child (141 ) . ’ 3
10 -5 X -Q7 -Q7 ) -03 434§ -1t 14 Q7 14
Hupothesis 328, There will be a positive relation-
ship between BRS Task Achivvement (3) and.Level ot 14 o118 % -19 03 3. 37 26 1 .09 ol
Mother's Occupational Aspiration for Child (145 l . - - _
B -167-
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COMPARISON OF FATHER INTERVIEW DATA WITH CHILD CHARACTERISTICS

Because of the small size of the father samples, only forty in cach
country, the scores of all forty fathers were combined for correlation
with the Stage I measures obtained on the children.

In general, the fathers turned out to know even less than the mothers
about their children's behavior or their school performance.! In
Yugoslavia and Japan they had a little knowledge of their children's
Mathematics Achievement but the correlations in the other countries were
insignificant. The fathers in Mexico and Yugoslavia knew little about
‘their children's Reading Achievement. Even Grade Point Averagg, how-
ever, which is at least available to most of the fathers, was not
estimated very closely. Only in Brazil, Mexico, and Yugoslavia'did the
paternal reports of child achievement correlate significantly with GPA;
in England and Japan the correlation approached significance. In Italy,
Chicago, and Austin there was simply no ‘relationship between paternal
reports and actual child achievement as measured by grade average.

The findings reported in Tabie 5 on all of the other hypotheses can
be very simply summed up. With two partial exceptions, the picture the
fathers presented of their children had no more than minor, accidental
points of resemblance to any of the measures of coping behavior obtained
in Stage I. This was largely true even in the case of Hypothesis 45,
which compared the peer BRS rating of Academic Coping Effectiveness with
the fathers' reports of Academic’ Achievement.

The fathers' reports of Academic Achievement did correlate positively
and significantly with the total Coping Effectiveness score on the
Sentence Completion \in Brazil, Italy, and Chicago, and almost reached
significant correlat&on in Yugoslavia. The fathers' report of the
child's Engagement in situations involving Aggression correlated posi-
tively and significantly with the score on this same dimension, as
measured by Story Completion 9, in Italy, Yugoslavia, and Chicago.
Otherwise, the correlation coefficients were small and extremely
scattered, mo more in aggregate than would be expéected by chance.

The conclusion appears inescapable that fathers in all of these
countries know far less about their children than do the mothers. The
fathers Iin Brazil, Mexico, Yugoslavia, and Japan showed a slight degree
of acquaintance with their children's academic performance but even this:
was not true in England, Chicago or Austin. In all other aspects of -
child behavior, whether the criterion be a peer rating or a self-report,
the fathers' descriptions of their children bore almost no resemblangé
to the independent evidence about those children's actual behavior.

1t would appear that urbanization has so thoroughly sgparated -
fathers from their children that most fathers literally know very little
that is true and accurate about their own children, Indeed, it almost
seems as if the fathers do not observe their children alertly, even in
the. home setting, or they would have shown more accurate perceptions of
"their copirg behavior. ~168-
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COMPARISON OF PATERNAL INTERVIEW DA?A WITH CHILD CHARACTERISTICS

Table 5

Paternal Reports of Child Coping Correlated with Actual Child Achievement and Coping Scores

Correlations With

Achlevement

Hypothesis 14. There will be & positive relation-
ship between Mathematics Achievement (2) and
paternaﬁ report of Academic Achievement: Coping
Effectiveness (105).

Correlations on Total Sample

Braz.

Mex .

Eng,

Traly

ugo

Chi.

Aust.

Japan

17

13

10

Hypothesis 25. There will be a positive. relation-
ship between Reading Achievement (3) and paternal

report of Academic Achievement! Coping Effective-
ness (105).

10

12

03

10

Hypothesis 36, There will be a positive relation-
ship between GPA (4) and paternal report of

Academic Achievement: Coping Effectiveness (105).

(19)

0l

11

(19)

Co

rrelations With
Coping Effectiveness

Hypothesis 45, There will be a positive relation-
ship between Academic T.A. Coping Effectiveness

as measured by BRS (5) and paternal report of
Academic Achievement (105),

16

08

13

(19)

18

-01

(18)

Hypothesis 46. There will be & positive relation-
ship betwecn SAL Active Coping (41) and paternal

vepori of Academic Achlevement (105).

08

13

07

09

-05

-06

Hypothesis 47. There will be a positive relation~
ship between SAl Passive Coping (42) and paternal

report.of Academic Achievement (105).

03

02

-00

-07

09

12

7
‘=05

Hypothesis 48. There will be a negative relation-

ship between SAL Active Defensive (43) and. paternal
report of Academic Achievement (105).

03

-04

-01

-14

-15

0l

-02

Hypothesis 49. There will be a negarive relation--
ship between SALl Passive Defensive (44) and paternal
report of Academic Achievement (105).

05

07

-02

ol

05

-11

-07

Hypothesis 51. There will be a positive relation-
ship between Total Coping Effectiveness as measured

by Sentence Completion (79) and paternal report of
Academic Achievement (105).

07

-0l

-19)

-10

06

Hypothesis 53. There will be a positive relation-
ship bgtween Total Coping Effectiveness as measured

by Story Completion (146) and paternal report of
Academic Achievement (105). .

|-16

05

07

-08

02

-14

Hypothesis 63. There will be a positive relation-
ship between LPR Coping Effectiveness as measured

by BRS (8) and paternal report (119).

-01

il

-05

(19)

07

(-19)

Hypothesis 64. There will be a positive relation-
ship between SAL Active Coplngniﬁj§ and patermal ™

report of IPR - Coping Ei[ectlvenégufTrfgs.

12

11

15

- 08

-01

Hypothesis 65. There will be a positive relation-
ship between SAL Passive Coping (42) and paternal

report of IPR - Coping Effectiveness (119).

-0l

03

-06

-01

10

08

-03

Hypothesis 66. There will be a negative relation-
ship between SAIL Active Defensive (4)) and paternal

report of IPR - Coping Effectiveness (119).

08

-08

-14

06

12

Hypothesis 67. There will be a negatlive relation-
ship between SAL Passive Defensive (44) and paternal

report of 1PR - Coping Effectiveness (119).

o

06

07

05

-05

-19)

Hypothesis 68. There will be a positive relation-
shlp between 1PR Coping Effectiveness ‘as measured
by Sentence Completion (57) and P#ternal report

(119) ;

T o

-13

-06

-08

09

-05

U5

e
e

Hypothesis 706, There will be a positive relation-
ship between IPR Coping Eftectlveness as measured
by Story & ¢160) and paternal report {119).

22)

-0l

02

Q

ERIC

Hypothesis 7I'. There will be a positive relation-
ship betveen Interpersonal Coping Effectiveness as

measured ty Story 7 (143) 4fd paternal report

(119).

-06

02

-01

-05

06

07
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Gevzalations With . : Correlations on Total Sample
" Coping Effectiveness (contlnued) Braz.) Mex.| Eng.}1taly|Yugo.|Chi. JAust.Ylapan

Hypothesis 7). There wlll be a poaltive relatlon-

ship between Anxiety Coping Effectlveness as measurefl -11 09 o

by BRS (9) and paternal report (125). =03 1-13 03 04 }-12

Hypothesis 74, There wlll be a poaltive relation-
ship between SAI Active Coping (41) and paternal

report of Anxlety Coping Effectiveness (125).

Hypothesis 75. There wlll be a posltive relation-
ship between SAI Passive Coping (42) and paternal

report of Anxiety Coping Effectivenesa (125). 03 23 03 |-07 02 11 13 |-08

Hypothesls 76. There will be a negatlve relation-
ship between SAL Actlve Defensive (43) and paternal

report’ of Anxlety Coping Effectiveness "(125).

06 |-05 |07 |-18 [-22 [-07 | -02 |02

Hypothesis 77. There will be a negative relation-
ship between SAI Passive Dcfensive (44) and paternal
report of Anxiety Coping Effectiveness (125). _

i 02 13 07 00 00 05 , 10 [-08
Hypothesis 78. There will be & positive relstlon-
ship between Anxiety Coping Effectiveness as
measured by Sentence Completion (6%) and by 06 07 02 14 -0l 16 -12 |-08

paternal report (125).

Hypothesis 80. There will be a positive relation-
ship between Anxlety Coping Effectiveness as measured

by Story 4 (l4l) and by paternal report (125).

-12 ~-06 -09 (21) 07 -02 (21) | 15

Hypothesis 82. There will be a positive relation-
ship between Authority Coping Effectiveness as

measured by BRS (7) and by paternal re'port (l115).

Hypothesis 83. There will be a posltive relation-
ship between SAI Active Coping (41) and paternal

report of Authority Coping Effectiveness (115). 02 04 %9 06 11 08 -07. |-o1

Hypothesis 84. There will be a positive relation-
ship between SAL Passive Coping (42) and paternal

report of Authority Coping Effectiveness (115). %08 12 04

Hypothesis 85. There will be a negative relation-
ship between SAL Active Defensive (43) and paternal

report of Authority Coping Effectlveness (l15). . 03 L o7 11 _16 11 L1 -00 |09

Hypothesis 86. There will be a negative relation-
ship between SAL Passive Defensive (44) and

paternal report of Authority Coping Effective- ol 06 06 03 07 00 -08 ¢-19)
ness (115).

Hypothesis 87. There will be a positive relation-

ship between Authority Coping Effectiveness as
measured by Sentence Completion (63) and by 28 “14 i0 -0z -10 18 -08 02
paternal report (113).

Hypothesis 89. There will be a positive relation-
ship between Authority Coping Effectiveness as

measured by Story 2 (139) and by paternal report 08 05 02 |-0s 06 10 S16 |-11
(115). '

Hypothesis 90. There will be a positive relatlon-
ship between Authority Coping Effectiveness as

measured by Story 10 (145) and by paternal report d-21) |[-09 10 -14 07 02 1_05 -00
(L15). .

Hypothesis 92. There will be a positlve relation- ]
ship between Aggression Coping Effectiveness as |

measured by BRS (jﬁ).and by paternal report (128). 02 25 |-07 -0l 05 04 03 |-09

i
Hypothesls 93. {There will be a positive relation-
ship between Agétgsslon Coping Effectiveness as

measured by BRS (l1) and by paternal report (128). 02 06 09 03 10 25 16 |-01

Hypothesls 94. There will be a positive relation-
ship between SAL Active Coping (41) and paternal

report of Aggression - Coping Effectiveness (128). 02 08 2% 02 15 16 -06 {-07

-Hypothesis 95. There will be a positlve relation-
ship between SAL Passive Coping (42) and paternal

report of Aggression - Coping Effectiveness (128). -02 19 07 -07 _12 11 i3 |-13

Hypothesis 96. There will be a negatlive relation- N
ahip between SAL Active Defensive (43) and paternal

report of Aggression - Coping Effectiveness (128). o 02 |04 (-19) o4 t1z | -06 [-04

b

Hypothesis 97. There will be a negative relation-

ship between SAL Passlve Defensive (44) and paternal
report of Aggression - Coping Effectiveness (128). 12 08 ' 13 a9 07 04 07" 06

u-pothesis 98. There will be a positive relation-
11p between Aggression Coping Effectiveness as

Q
'[E l(:-usured by Sentence Completion (74) and by

rrrrr 'ternal repore (128). . :
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Correlations With
Coping Effectiveness (continued)

Correlations on Total Sample

Braz.

Mox.,

-En

Italy

Yugo.

Chi.

Aust

Hypothesis 100, There will be a positive relation-
ship between Aggr .ssion Coping Effectiveness as

Japan

measured by Story 8 (144) and by paternal report
(128). ' '

03

07

-£2

I
Correlations With
Coping Style Measures

Hypothesis 102, There will be a positive relation-
ship between Academic T.A. Engagement as measurced

by Sentence Completion (50) and by paternal report
(102).

-06

0l

-05

10

-03

10

Hypothesis 103. There will be a posltive relation-
ship between Academic T,A. Engagement as measured

by Story 1 (89) and by paternal report of Academic
T.A, - Engagement (102).

-01

15

08

02

-10

Hypothesis 105, There will be a pusitive relation-
ship between IPR Stance as measurced by Sentence

Completion (55) and by paternai report of LPR
Stance (116).

15

-14

11

03

08

~-13

12

Hypothesis 106. There will be a positive relation-
ship between IPR Engayement as measured by

Sentence Completfon (56) and by paternal report of
IPR Engagement (117).

-11

02

03

09

-07

-14

Hypothesis 107. There will be a positive relation-
ship between LPR Engagement as measured by Story 4

(102) and by paternal reporc (117).

16

-03

02

-03

-14

(20)

Hypothesis 109. There will be a negative rel. .on-
ship between Negative IPR Affect as measured by

Sentence Completion (58) and Affect as measured by
paternal report (118),

10

05

-20)

-03

-06

Hypothesis 110, There will be no significant relatibn-
ship between Neutral IPR Affect as measured by

Sentence Completion (59) and Affect as measured by
paternal report (118).

-13

-09

01

-02

05

Hyputhesis 111, There will be a positive relation-
ship between IPR Affect about the problem as measuref

by Story 4 (105) and by paternal report (118),

04

-06

-06

-05

-02

09

Hypothesis 112, There will be a positive relation-
ship between 1IPR .Affect about the problem as measured

by Story 7 (123) and by paternal report (118),

-00

-06
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Hwpothesis 113, There will be a positive relation-
ship between 1PR Affect about the outcome as measured

by Storw 4 (106) and bv paternal report (118).
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Hypothesis Ll4. There will he a positive relation-
shiip between [PR Affect about the outcome as measured

by Story 7 (124) and patcrnal report (118).
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Hypothesis 115, There will be a positive relation-
ship between Anxliety Stance as measured by Senttnce

Completion (67) and by patermal report (121).
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Hypothesis 1l6. There will be a positiVe relation-
ship between Anxicty Engagement as measured by

Sentence Completion (68) and by paternal report
(122).
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Hypothesis 117. Theve will be a positive rela&iun—
ship between Anxietv Engagement as measured by

St v 5 (108) and . paternal reporv (122).
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Hypothesis 118, There will be a4 negative relation-
ship between Negative Affect about Anxiety as
measurcd by Sentence Cofpletion {(70) and Abfect as
measured by paternal report (124).
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Hypothesis 119, There will be no significant relation-

© ship between Neutral Affect about Aoxiety as measured

< hy Sentence Completion (71) and Atfect as measured l

by patirnal report (1249
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Hypothesis 120, There will be a positice rriu(iwu-l

snip hetween Affect about the propslem as mweasared *_L
be Story 3 (1l11) atd b pateraal report of Angicty-
Aftect (1243,
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Hvpothusis 121, There will be a positive relation-
ship between Affect about the oateome as meas red

b¥ Storw 3 (112) and by pateraal reporc of Arxiets-
Affect (124).
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Correlations With

Coping Style Measures (contlnued) Correlationa on Tocal Sample
Braz; Mex. | Eng, |Italy|Yugo,|Chi. |Aust.'Japan

Hypothesis 122.., There will be a positive relatlon-
ship between Author‘ty Engagement as measured by

Sentence Completion (62) and b aternal report )
113y P (62) yP P 12 [-12 o3 o1 {26 [0z |-03 Fou

Hypothesis 123. There will be a positive relatlon-
ship between Authority Engagement as measured by

Story 2 (97) and by paternal'report (113). o4 02 o1 05 10 04 |¢-19) fos

Hypothesls 124. There will be a positive relation-
ship between Authority Engagement as measured by

Story 10 (132) and by paternal report (113).

Hypothesis 125. There will be a negative relation-
ship between Negative Affect about Authority as

measured by Sentence Completion (64) and Affect

as measured by paternal report (114). -30 08 {-08 [-16 10 |09 -00 08

Hypothesis 126. There will be no significant rela-
tionship between Neutral Affect about Authority as

measured by Sentence Completion (65) and Affect
as measured by paternal report (114),

Hypothesis 127. There will be a positive relation-
ship between Positive Affect about Authority as

measured by Sentence Completion (66) and Affect
as measured by paternal report (114).

Hypothesis 128. There will te a positive relation-
ship between Affect about the problem as measured

by Story 2 (99) and by paternal report of
Authority-Affact (114). 07 o4 |4 o6 |18 18 | 12 09

Hypothesis 129. There will be a positive relation-
ship between Affect about the problem as. measured

by Stery 10 (135) and by paternal report of

Authority-Affect (114). | 07 12 08 09 07 04 04 (11

Hypothesis 130. There will be a positive relation-
ship between Affect about/the outcome as measured

by Story 2 (100) and by paternal report of | L L
Authority-Affect (114).° 08 o7 o7 o7 03 02

'
(53
w

13

Hypothesis 131. There will be a positive relation-
ship between Affect about the outcome as measured

by Story 10 (136) and by paternal report of | 0G 6 |
Authority-Affect (114). 08 0 11 12 10

Hypothesis 132. There will be a positive relation-
ship between Aggression Engagement as measured by

ii;g;‘nce Completion (73) and by paternal report ot |-15 |-o0s 1% |-15 21 -04 | 05

Hypothesis 133, There will be a positive relation-
ship between Aggression Engagement as measured by

Story 9 (126) and by paternal report (126). 06 1-15 -09 26 23 30 17 |-15

Hypothesis 134. There will be a negative relation-

ship between Negative Affect about Aggression as
measured by Sentence Completion (75) and Affect as B -09 13 '_ BB ] )
measured by paternal report (127). 10 15 [(21) |-05 18 |-18

Hypothesis 135. .There will be no significant relatipn-
ship between Neutral Affect about Aggression as.

measured by Sentence Completion (76) and Affect as 10 09 13 Is -21) 05 18 18
measured by paternal report (127).

Hypothesis 136. There will be a positive relatioﬂ'
ship between Affect about the problem as measured

by Story 8 (129) and Affect as measured by paternal

|- 03 -01 - -14 - -
report of Aggression - Affect (127). 13 0 06 04 1 02 |-l4
Hypothesis 137. There will be & positive relation-
ship between Affect abouc the ocutcome as measured
by Story 8 (130) and by paternal report of Aggres- _ 05 : j j j ]
sion - Affect (127l 12 Q3 07 10 03 09 i 08

Note: Underlined correlation coefficients are significant at or below the .05 level,
Correlations shown in parentheses are significant between the .05 and .10 levels.
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COMPARISON OF FATHER AND MOTHER DESCRIPTIONS OF THEIR CHILD

Table 6 shows the results of correlating the mother and father
descriptions. These are descriptions of the same child as seen by the
two parents. . '

There were notable national differences in the amount of parental
agreement in describing the child's’ behavior. In Brazil, only two of
the thirty comparisons showed significant, positive correlations
between mother and father. In Italy, none of the correlations reached
a significant size. 1In Chicago, there were seven'correlations sig-
nificant at or below the .10 level but six of thege seven were negative.
The fathers and mothers in Chicago actively disagreed about most of the
things they reported about the same child. This was somewhat true,
though to a lesser extent, in Mexico City. There, five correlations
were significantly large but two of them were negative. The mothers
and fathers in Mexico City agreed on the child's degree of Coping
Effectiveness in school, his capacity to engage himself in dealing
with people im authority, and the number of out-of-school-activities
he pursued. They disagreed, however, about the degree of initiative
he showed in pursuing home duties and also about the kind of affect he
displayed in Lnterpersonal relationships.

~In England, Yugoslavia, and Austin five of the thirty comparisons
showed significant correlations.between father and mother in a positive
direction. The largest of these correlations was only .31, however,
-and most of them were appreciably lower than that. The amount of
agreement between the fathers and mothers in these centers was just
barely enough to exceed the chance level. ' : >

The pne notable exception to this general pattern of weak agreement
,betweek’mother and father occurred in Japan. The Japanese parents
agreed fn ten of the thirty vafiables to a significant degree and always
in a pgsitive direction.’' They agreed as closely as .53 on whether the
child Had an outside job and they correlated .50 in describing the

level of activity between parents andvchild It would appear to be a
rTeasonably safe inference that family closeness is more marked.'in Japan,
even in as urbanized a center as Tokyo, than in any of the other
countries in this study. The fathers and mothers agree in describing

a larger array of child characteristics and they agree more sub—
stantially.

COMPARISON OF MOTHER AND FATHER SELF -DESCRIPTIONS

Table 7 presents a diréct comparison of the self-descriptions by
the mother )and by the father. This table can be read inferentially for
similarity ‘or difference of maternal and paternal sex roles in the
various societies. There was a substantial difference among the
countries both in the amount of similarity shown and in”the particular
places where similarities and differences occurred.
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COMPARISON OF MOTHER AND FATHER DATA

Table 6

.

Correlations of Mother and Father Descriptions of Thelr Child

5

Variable 'Braz. |Mex, Eng. ltaly'Yugo.]Chi. [Aust.|Japan
102. Academic Task Achlc;lemnt - Engagement ~07 09 09 18 |.-02 -0t 15 -06
103. Academic Task Achlevement - Initiation 13 ] 121 29 oL | 10 ] 0902 |08
105. Academic Task Achievement ’-// Coping Effectiveness e ':,—Q 10 1 (20) 02 1 1

. 106. Academic Task Achievement - Pcrsla.tencc 04 % 05 -05 -12 07, (-20)| 12 22
107. Academic Task Achievemsnt - E‘Eliic‘iﬁn Expected 06 | 05 | (18) |12 | 23] -04 | 06 | 04
108. Attitude Toward School 21 02 13 01 08 04 123 -12
109. Duties at Héme - Initiation 07 ,..:-l/ 2 171 09 | -23} 10 |23
110. Duties at Home - Imllcméntatlon 17 17 17 -04 26 -06 15 22
111, Dut’ldes at };ome - Coping Effectiveness 07 06 15 02 12 -17 17 04
129. Number of Household Chores a \-2—5 13 28 09 25 | -09 il 29
130. vDocs Child Have Outside Job -12 14 17 X 08 321 23 /2
112, Out-of-School Activities - Number 15 (19) 08 01 16 07 .2_6. K1Y

' 113, Authority - Engagement 17 23 | 05 -06 07 | -08 (-03 (19)'
114.  Authority - Affect ] 104 -0l 12 | 08 | -17 |-02 | 25
115, ‘Authority - Coping Effectiveness 0% 18 -0l 11 08 1(-21)1-05 18
116, PR - Stance 06 1 -12 [ -06 -05 | 03 | -17 |12 {07
117, IPR - Engagement - * 02 oL 06 v03 -08 | -17 | 23 11
'ylf
118. IPR - Affect ' -06 1(-20)} -08 -15 | oo | -12 |-06 | 08
119. IPR - Coping Effectiveness 05 | -17 | -10 -04 17 | -07 | -14 i
120. IPR - Tvpe of Peer Influence on Chlln;'s Behavior 08 | 05 13 -06 3L [ -23 | 06 -04
121, Amxicty - Stance e - -05 §- 13 | =05 02 | 18 |-19 |00 |(19)°
122, 'Anxier.v - Engagement -09 -10 -02 06 09 [(-21)] 03 21
123. Anxiety - Aid/Advice i R 05 | '13:] -13 [ 00 | 02
124, Anxiety - Affect -l ook -17 09 | -18 | -04 | 13 | o6
125 .Anxlcty - Coping Effectiveness fo‘“ -06 "“‘ ﬁ 08 -12 03 15
126. Aggression - Engagement 064 -98 |(-20) -16 07 j(-20)| 06 |-05
127, Aggression - Affect . -19 -08 -11 -11 09 | -18 ];3 00
128. ‘Aggression - Coping Effectiveness -08- -00 | -14 -16 187 -11 13 ol
131, - Parent/Child lnLeractloﬁ - Level of Activity 08 | -08 0 00 .1 04 -12 | (20) | 50
. 132, Parent/Child Interactlon - :I‘ype of Interaction 13| -0 04 03 | -03 09 12 12,
with Parent
o
Q
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In two of the locations there was a sizeable degree of positive
similarity between mothers and fathers. These were Austin and Tokyo,
where seven or eight out of the twenty-seven comparisons reached a
significant level of correlation. -In Austin, all of the seven sig-
nificant correlations were positive. They dealt with self-described
initiation in contacting the child's teacher; degree of satisfaction
with the child's achievement, in school; own.implementation of tasks
at adult work; occupational expectation for the child; achievement
orientation on the parent's job; the degree of interpersonal orien-
tation on the job; and coping effectiveness in dealing with aggression.

In Japan, the mothers and fathers tended to describe themselves
sormewhat similarly when it came to approaching tecachers; intervening
in their child's homework; their occupational expﬁctations for their

child; their own stance toward issues of Interpersoral relationsj;~thelr . -

degree of Engagement in efforts to solve interpersonal problems; and
thelr degree of encouragement of the child to deal actively with his
own anxiety. Their self-descriptions differed significantly only in
describing the degree of constructive guldance they supplied to the
child. In Austin and in Tdkyo there seems to be relatlively little
contrast between the mothers and fathers in the aspects of behavior -
-dealt with in Table 7.

The same picture appeared to a slightly lesser degree in Yugoslavia,
where mothers and fathers described themselves. similarly in reporting
on their satisfaction with the child's.academic achlevement; their
fmplementation of work on thelr own jobs; the reasons. they gave for
disciplining their child; their estimate of their child's occupational
aspiration level; and their sense of being in control of their own fate.

There_was an appreciable amount of significant relationship between
father and mother self-descriptions in Chicago but this was almost as
often contradictory as complementary. The parents described themselves
similarly when talking about their implementation of work tasks; their
estimate-of their child's occupational aspirations; their own attitude
toward work; their degree of interpersonal orientation on the job; and
their stance toward aggression. A systematic sex difference appeared,
however, on the other three measures of reaction to aggression:

" Engagement, Affect, and Coping Effectiveness. Thus, the differences
between fathers and mothers in Chicago was strictly localized to the
area of behavior in the face of aggression. Otherwise, they showed a
fair amount of similarity in the way they perceived their child "and
dealt with the world .

The evidence in the.other four countries was much weaker. The

mothers' and fathers' self-dcscriptions agreed with ‘one another on
three variables in Brazil and in England, with no_disagreements. In
Mexico and Italy there were hiints of somewhat greater polarization of (.5
sex roles betweén the parents. In Mexico, mothers and fathers agreed="
on their satisfaction with the child's academic achievement but they
disagreed in describing(their own efforts to get the child to work at
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his studies, in the degree of comstructive guidance they supplied the
child, and also in the degree of interpersonal orientation they showed
in their own work., In Italy, the mothers and fathers agreed on their
degree of satisfaction with the child's school achievement and also in
~ their self-descriptions of the effectiveness in coping with aggression.

They disagreed rather visibly (-.35) in their statements of their own
occupational aspirations for their child, They also disagreed a little
in describing their own tendency to encourage the child to deal actively
with his. anxiety. ;

: -
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Table

Correlations of Mother and Father Sell-Descriptions

7

¢

" Variable Brn‘z Mex.| Eng. Italy'Yugo.|Chi. [Aust.|Japan
132,  Task Achievement - Inittacion 16) 02 -1l -07 | -07 ) 04) 22 423
.134. *iask Achievement - Implementation -08 [ -25 | -04 -04 | -02 04 | ol 07
135. Satisfaction with Chlld's Academic Achlevement " L) 2| 16 3| A 1327 |04
136. Active Intervention in Child's Homework 22| -6 06 00 | 08| -14 | 14 | Q0)
137, Aspiration for Child's Level of Education 09 | -1 | o4 0L | 157 -16)-01 | ol
138. AtCitude Toward Function of School 15| 12 - 03 | 05| -12 §-07 |-12
139, Wérk Achievement - Implementation 03 | -02 -03 -05 2% 32123 10
140:. -Estlmate of Child's Occupational A.splrntion Level 19 -02 14 -03 (19) 38 |-04 15
141. Occupational Expectation for Chlld - Level @y 11| u 151 16] 00} 26 | 35
""/:.'-\)."”Ué'g'ﬁpntlonal Aspiration fo; C_hlld - Level -02 1 -03 -35 - 03 -13 ‘OO (19)
142. Strength of Parental Directiveness ol 01 -17 00 13 -04 03 10 -
11;3. Degree of Constructive Guidance “ 03] 43 04 -02 15 -13 1 -02 -22
' v . >
144 'Reason for Discipline - g::::t:].céz‘:::nzz -08 07 11 lo 32 0l | 16 '} 03
B 146. Attitude Toward Work : lo| 181 2 -2 ] lof 29 )07 |03
. 147. Achievement Orientation on Job 03| -1z | 08 S04 08} 15 27 | 1l
148. 1PR - Stance .| 04 -08] -09 10| -09| o4 03 | 32
149. IPR - Engagement 1| o2 -o06 -02 | 02 -08 06 |(19)
150. IPR - Affect 09} -1t} -14 07 06 | -14| o0 | 09
151., IPR - Coping Effectiveness ‘ S147) =07 -08 03 12 -13 1 10 05
' . . Relations B
152. Constructive Guidance for Child's Interpersonal/ -10 15 04 , -05 | -12 ] -13] 10 17
153. Degree-of Interpersonal Orientation on Job 151 -23 24 -04 12 B2 66
154, Encouraging Child to Deal Actively with his Anxiecy| 02| 10| 03 (-20) 05| 03] 07 | 24
155. Aggression - Stance 04| -05- 05 04 | .15 (21)| -02 0l
156. Aggression - Engagement , 02 05 02 ol -04 -32 ] 04, 1-02
157, Agpression - Affect 014 -03  -02 12/ 07 -26| 11 [-08,
158, Aggression - Coplng Effectiveness -02 1 -05 | -07 (20)} 08 | -24 | (19) |-04
159. Locus ‘of Control -13) -02 | -od 05] 26| -04 |03 12
v . c, .
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