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ABSTRACT

The purpose of this study was to determine the
applicability of sociobehavioral principles and techniques for
influencing or changing the behavior of adults in a learning group.
The behavior on which this study focused was off-task behavior,
defined as that behavior inconsistent or incongruent with the lesson
plan for that particular day, or with the subject being discussed.
Behavioral data vere collected through the use of video equipment and
an instrument developed by the experimenters. Working hypotheses
stated that: (1) the level of off-task behavior, demonstrated before
the experimental condition, would decrease when the three variables
of social reinforcement, extinction, and a discriminative stimulus
were applied as the experimental condition; and (2) the level cf
off-task behavior would return to its pre-experimental level when
systematic social reinforcement was removed. The findings
corroborated these hypotheses. It was concluded that systematic
social reinforcement was a necessary condition for bringing about
behavioral change, but the data did not permit speculation on whether
social reinforcement alone would have effected the observed results.
(Author)
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The purpose of thils study was to determine the
applicebility of sociobehavicoral principles and
techniques for influencing or chenging the behevior

of sdults in a leerning group.

The behevior on which

this study focused wes off-tsgsk behavior, defined sas
thet behavior inconsistent or incongruent with the
lesson plan for thet particulsr day, or with the

sub ject being discussed.

Behsavioral dsta were col-

lected through the use of video tepe equipment end
en instrument developed by the experimenters,
Working hypotheses steted thet, 1) the level of off-
tesk behsvior, demonstrated before the experimentsl
condlitlon, would decrease when the three verisbles

of sociel reinforcsment,

extinction, end » discrimi-

native stimulus were epplled &s the experimentel
condition; and, 2) the level of uff-task behavior
would return to its pre-experimentel level when sys=-
temetic soclel reinforcement was removed, The

findings corroboreted these hypotheses,

It weas

concluded that systemetic soclisl reinforcement was
8 necessary condition for bringing sbout behsavioral
chenge, but the dasta did not permit speculetion on
whether soclel reinforcement salone would heve ef-
fected the observed results.

INTRCDUCTICN

The baslis of a soclobehaviorel spprosch for the purpose of

influencing human behsavior is derived primerily from research on
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leerning end beheviorael modiflicetion in the sociel &and behaviorsl
sciences, Behavior chenge (learning) 1s s primery concern of
adult educetors, counselors, sociel workers, and other members
of the helping professions., The literature of these professions
ebounds with principles, generalizstions, descriptions and
typologies recommended ssgs guides or fremes of reference for the
practitioner, Unfortunstely, little sttention has been given
tc 1ldentifying procedures for ection, besed upon empiricel
evidence, thet the prectitioner can rely upon to effect be-
havior chenge (e.g,, lesrning) with mature students in learning
groups, Greanted, much hsas been done to develop principles for
changing the behavior of children, and recently for training
pearents in the use of such principles to modify the behevior of
their children (Fargo, Behrns, snd Nolen, 1970), /‘ttention
hes foeused upon providing empirical support for principles and
teehniques of behavior chenge, based upon the use of mechlnes,
money, candy end other material objects as reinforcers, Little
has been done to provide support for the use of a more reedily
eavellable reinforeer, socisl reinforcement, Most studles have
focused upon changing tbe behevior of indlvidusls per se rather
then focusing on change of a total group, such es the class,
discussion group or therapy group, This sppeers to be & mejor
omission since so much of the effort of the soclel practitioner
1s expended in group contexts,

This study wes 8imed st identifying end providing empiricsal

support for principles and techniques which can be used by edult




educetors concerned with changing, modifying or enhencing the
behavior of meture students in leearning grours. It seemed
reasonsble to do so since there has been & growing body of
litersture expounding the importance of environmental conditlons
in influencing behsvior chenge end consistency. Cn this one
point, the behevicrists (Skinner, 1971) end third force or
humenistic psychologists (Rogers, 1969) would seem to sgree.
Knowles, spesking from the humenistic perspective, set forth

g numoer of superior conditions of teaching end lesrning, and
placed consldersble emphesis on the estsblishment of s climate
conducive to lesrning (Knowles, 1970, 1973). Yet, he was vague
on how these "superior" conditicns could be operstionsalized by
the prectitioner,

In contrsst to Knowles' emphasis on climete and conditions,
other educstors focused on the sactuel performsnce of sacquired be~
heviors ss the demonstrstion of learning, The teask of the
educetioneal techniclen is to design environmentsl stimuli or
conditions that will yield the desired lesrning outcome. It
seems these viewpoints sre not as antegonistic to the humanistic
perspective as is often argued, even though they place different
emphesgsis on the active intervention of the lesrner in mediating
between environmental stimulli end the ultimste response which
1s presented, The end for both is desired chenge in the leerner.
Likewise, both stress the development of environmentel conditions,
either in behavior specific terms or in global climectic terms,

as being instrumentel to this end. (The suthors of this paper
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wish to stress this similerity rsther than the major point of
difference which exists in these two vieupoints),

Even though Knowles is widely quoted by meny edult edu-
cators, he i1s somewhsat vegue on how the superior conditions of
teaching end lesrning could be operstionelized to creste the
desired learning situstion. Vith this es the problemstic
clrcumstence, the sguthors of this paper felt that concepts
end principles teken from leerning theory (primerily the be-
haviorist school) would be helpful in operstionelizing the vague
notions of the '"ideel" clsss climste so often edvocated by

humenistic educeators,

ST ATEMENT COF THE P ROBLEM

Most perticipents in edult and continuing educstion functions
may be considered edults, They have sccumuleted work experiences
of vearious kinds, and have gcquired other socisl responsibilities
thet may effect their roles gs leagrners, They must ettend to @
variety of gsociel, economic end other personal responsibilities
beyond those to which less mature students must sttend. These
other resvonsibilities msy, snd probebly do, interfere with their
gbility to attend to msterisl or content being presented in
learning groups. Since most students in edult educstion settings
bring many conflicts into the learning situstion, the educator
must be pearticulerly sttuned to designing end implementing pro-
grems, activities and beheviors thest will cepture the sttention
of the mgture student so thet educstionel ends msey be more ef-

fectively sttained. Meny suggestions hsve been mede by writers
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concerned with this problem. They hsave suggested that course
content be relevant and spplicsble to the concerns of the sedult
leerner, that ectivities be structured which actively engege the
adult student in the lesrning process, snd that the learner be
helped to be responsible for the sttainment of his own lesrning
objectives, The specific nuences of capturing, directing and
maintelning the attention of edult students do not sppear to be
present in the litereture, Therefore, the problem of thils study
was to assess whether a soclobehavioral approach using systemstic
gociel reinforcement could be effectively utilized to direct the
learner's sttention awey from exterrel problems end focus 1t on
the substeantive content of en edult learning situstion, unless

of course, the purpose of the lesrning situsetion was to deel with

external problems,

PURPCSE CF STUDY

It wes recognized thet other theoreticsl systems exist which
call for focusing on the internsl stete of the client end other
such varigbles, but the purpose of this study was to determine the
soplicability of sociobehsaviorsel principles and techniques for
esteblishing environmentel conditions that would influence the
behavior of adults. DMore specificelly, the objectives of this
gtudy were to determine: g) whether selected behavioral veriebles
would effect & change in behsgvior of sadults in & clessroom set-
ting, these verisbles belng sociel reinforcement, extinction and
e discriminetive stimulus (SP); and b) whether the chenge in

behavior would be malnteined when socisel reinforcement was removed




end the extinction snd SP were meinteined.

The behsavior thet wes focused upon in this study wss off=
task behavior exhibited by edult students in & formsl classroom
setting. The sociobehavioral principles of systematic soclsl
reinforcement, extinction and discriminstive stimuli were
selected &s independent verigbles, It was felt thst by initielly
limliting study verisbles to these, a base would be developed
from which to extend future reseesrch efforts to encompass more
complex beheviors in the variety of leerning settings in which
edults are found,

For purposes of this study, it also appeered to be more
meaningful to begin with s resal rsther than e contrived problem
for the dependent varisbic. The specific notion here was to ask
sn instructor in en sctuel lesrning group situetion to identify
2 behavior or class of behaviors he would llke to extinguish and
replece with other behsviors., This provided & basis for sssessing
the environmentel or climactic circumstances in the learning
setting that were reinforcing the desired behsvior, some of which
the instructor could alter. This, therefore, provided a sltustion
derived from practice to test the sapplicsbility of sociobehaviorsl
principles and techniques for influencing or chsasnging behsvior
of edult students in s clessroom setting to the end of estsblishing
en environment more conducive to student learning. Thus, the
decision was not to contrive a behavior to be modified, but to
begin with s "resl" problem in the hope of beginning to develop s
theory derived from preaectice rather than the more feamilier

theory-to~practice continuum,




REVIEW CF LITERATURE

} review of the litereture on leerning theory end behavior
modificetion has evidenced a lerge number of studies conducted in
leboratory and clinical settings, Meny of these studies have
demonstrated the effectiveness of primary reinforcers in chenging
the behavior of animels in the laborstory. Studies conducted in
clinicel settings have focused on the treetment of various kinds
of pathologicel and dysfunctionel behaviors., (Wolpe and Lezarus,
1966; Yates, 1970), These studies, while often conflicting, in
general attest to the efficiency of sociobeheviorsl principles
end techniques as beses for attslning desired behsvior chenges in
these settings. (Aubel end Mech, 1953; Hall, et el, 1968; Thomas,
1, 1968).

et

Fewer studles have been conducted using "normel" populations
as subjects., Those studles which have done so and which were
conducted in formel classroom settings, used children as the
subjects (fubel snd Mech, 1953; Hell, et o1, 1968; Thomaes,
et 8l, 1968), In genersal, these studies used various combinations
of social reinforcement, extinctlon techniques and discriminetive
stimulus procedures to influence behavior, Although the studles
have produced some conflicting results, they do tend to support
the use of sociobeheaviorsel principles end techniques in chenging
the behavior of individusl children in cleaessroom settings.

Mult eduvcators, hoﬁever, are not working with children or
animels, nor sere they often working with petients in e clinicel

setting. The populstions in sdult educetion settings ere usually



a meture, '"nmormal'" end sociaelly responsible edult population,
Knowles, &and others indicste that to trest such sudiences in the
same menner as we do youth is not conslstent wlth the principles
of andrsgogy-=the art and science of helping edults leern, To
be Inconsistent with these principles is not to recvgnize the
respensibility sdults heave for thelr own continulng self~growth
and development, Nor is it cognizant of the role the educator
1s to perform in establishing e climate which fecllitstes the
leerner's self directed movement to the stteinment of his educa~
tional goals., Those circumstences which interfere with this
movement are seen es entithetical to a good learning situstion,
The suthors of this psper were concerned with the operstionelie
zgtion of Knowles' principles of eandregcgy and were particulsarly
concerned with how sociobehaviorsl principles could be adepted
to encoursge an edult lesrning environment in sn sdult learning

group,

METHODCLCGY

The methodology of this study was besed upon a design
developed by experimentsl psychologists for ensalyzing behaviorsgl
change over time, It consisted of estsblishing e baseline which
provided g besis for forecasting whet level the behavior would be
in the future were the experimentel procedures not introduced.
The new level of beheavior, derived after implementation of the
experiment el procedures, wasg compared with the level foreceast
from the beseline meeasures, £ simple compearison of the mesan

end vaoriances of the dats tsken from the begseline wlith those



obteined during the experimental procedures was felt to be s
relatively meaningless procedures It was felt that the trend of
the date over time was the most lmportant considerstion in sana=-
lyzing behevior chenge date such ss thisi &n impor' ant veristion
used by meny psychologists is to "reverse'" an experiment by dis-
continulng the experimentsel procedure snd asssessing whether
behaviors return to the previously esteblished baseline level,
This veristion wes followed, in part; in this study,

This study consisted of a pre-baseline mesgsure; an experie=
mental conditlon during which the three independent variebles
(social reinforcement, san extinction technique, and the discrimi-
native stimulus, e.g., & change in the structure of the delly
lesson plan) were introduced; and s post-baseline measure where
one independent variable,.social reinforcement, was removed.

The besic research design wes comprised of th. following
nine steps:

l, Identifying an instructionsal circumstsnce thet was
amensble to this type of study. This was accomplished
by:

e) Interviewing the instructor of a class composed of
edult students to determine if he decslired to reduce
or extinguish s behavior or class of behsviors emitted
by his students,

b) Expleining to the instructor how g sociobehaviorsl
spproach might be helpful end gsining his cooperetion

in implementing the study,
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Defining end stesting operstionsally the behevior(s) thet
were to be changed, The ingtructor identified a behavioar
he desired to extingulsh and & behavior he wished to
enhance or to replace the extinguished behsvior. This
was sccomplished by:

a) The instructor's reporting thst certein behaviors such
as shuffling peper, getting out of sest, discussing
irrelevant problems, end so forth, seemed to occur
frequently enough to interfere with the learning
prodess,

b) Clessifying with the instructor all of the undesirsble
behaviors es "eff-task behavior", Developing with the
instructor sn operetionel definition of off-task be-
havior, e.g., eny observable or sudible behsvior
which is inconsistent or incongruent with the lesson
plen for thet perticulsr day, or with the subject
being discussed., Also, developing an operationsl
definition of on-task behavior, e.g., &ny observeble
or gudible beheavior not specified as being offetssk
behsvior,

Obteining e baseline or operent level of the present

behgviors thet were to be changed, Thls was sccomplished

through the use of video tspe equipment end an instrument
constructed by the experimenter., (Sce Appendix A). The
baseline operant level was obtelned by: |

g) Video-taping esch claess session which met twice s week
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on Tuesdsy end Thursdsy efternoons, g totsal of three
hours per week,

b) Recording off-task behsavior thst occurred during one
minute intervels, Thls was done by two observers
who viewed the video tapes. At the end of each ten
minute period, the observers checked with each other
to determine if they hed any discrepsncles in their
recording, If any discrepencies were found, the tape
was re-plgyed for that neriod of time., Upon
completion of the repley, if no sgreement could
be resched, sny off-task behavior not recorded by
both observers was not recorded as off-~task behsavior,
This procedure wgs used to record off-task behavior
for each class period,

4o Identifying potentisl social reinforcers that could be
implemented by the instructor., Thls was sasccomplished by:
a) Carefully observing the behavior of the instructor

immediletely efter on-tesk behavior of gtudents.

b) Meking s list of instructor behavior thet was viewed
as reinforcing. BRepresentative examples of verbsgl
soclal reinforcement are '"yes", "good", "excellent",
"thaet's right", and so forth, BRepresentsastive examples
of sociselly reinforcing physicsl expressions are
smiling, nodding, motioning with hands (encoureging
to continue or to elsborste), noving closer to student
(connoting epproval or sttention), petting student on

the beck, end so forth,
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Arranging e learning situetion so thet undesireble be-
hevior would be extinguished and desirseble behavior would
be enheanced, by introducing the experimentel conditions
of systematic socisel reinforcement, an extinction tech~
nique &and e change in the structure of the delly lesson
plesn. This wes accomplished by:

a) Recognizing from the observation during bsseline 1
that no clear bench merk was evailable to suggest to
students whet behaviors were likely to be followed
by spprovel of the instructor, Therefore, at the
beginning of each class, the instructor listed on

 the boerd what had been sgreed upon to be discussed
thet day and the sequence in which such was to be
discussed. This change in the structure of the dally
lesson plan served gs @& discriminative stimulus (SD)
for the students,

b) Heving the instructor rewerd all on~task behaviors
with one of the sociel reinforcers previocusly identi-
fied,

¢) Recognizing from the observation during beseline 1
that the instructor frequently responded to off-task
beheavior, either by verbal or physicel ettention,
the instructor wes to ignore end stop responding to
eny off-tesk behavior (extinction technique).

Shaping and/or rewerding the desired behavior on a con-

tinuous bsgsis and extinguishing the undesired behavior,



13

Tralning the instructor in the use of these procedures
through video teape feedback of his behavior, correcting
errors and reinforcing correct behaviory Msaintaining
records of the behsavior being extinguished in order to
determine whether response strength or frequency had
decregsed. This wag accomplished by:

a) Having the instructor implement socisl reinforcement
end the extinction technique on a continuous basis,
eand list topics to be discussed on the board at the
beginning of each class.

b) Viewing of the video tapes, after which the experi-
menter reinforced correct behevior of the lnstructor
end brought to the instructor's sgttention when he
feiled to reinforce on-task beheavior and when he
felled to ignore or responded to off-tamsk behavior,

c) Recording of off-tssk behsvior during the experi-
mentel condition in the same manner as during baseline 1,

7. Removing the independent varisble of systemstic socisl
reinforcement, This was accomplished by requesting the
instructor to stop intentionally implementing systematic
gocial reinforcement following on-task beheavior,

8., Meinteining records of the behavior being extinguished.

This wes accomplished gs previously expleined (3b)e

9. Recording the frequency of off-task behavior in ten
minute intervals to gscertein the frequency of off-task

behavior during beseline 1, the experimental condition,
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and beseline 2 to determine if the frequency of off=
tagsk behevior during beseline 2 returned to the level
of behavior during bgseline 1, supporting the predic-
tion that the frequency of off-tssk behsvior would have
continued unchsnged through the period of experimentsal
conditions haed those conditions not been introduced.

This wes sccomplished as previously expleined (3b),.

DESCRIPTION CF SUBJECTS

The subjects for this study were eight sdult students who
were enrolled in the undergrsduste senior level course "Introduction
to Adult Educetion,” et Florids Stete University. There were three
female end five male students whose sges rsnged from 20 to 55, 411
students were white ’nglo=-Saxon, with the exception of one male

Latin student. The instructor was a white, male, 2Znglo-Saxon.

DT CCLIE CTIGN AND INSTRUMoNTATICN

Dete were collected through the use of video tape equipment
snd en instrument developed by the experimenter, This instrument
permitted continuous observetion of behevior in 60 second
intervels, (See lppendix 4,) The percentesge of off-task behsvior
for each ten minute interval was computed by determining the pro-
portion of one minute intervels in which such behsavior occurred.
For exemple, if off-task behavior occurred during three of the ten
one minute intervals, the percentage would be computed by dividing
ten (totsl number of minutes) into three (total number of minutes

during which off-task behavior occurred), thus obteining the
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gverege percent score of 4304 Thls procedure was reneated for esch
ten minute interval so thet a percentage score was obtsained for
each ten minutes of baseline 1, The mesan percent was computed by
summing ell of the percent scores for baseline 1, and dividing the
sum totel by the number of percent scores, Thls seme procedure was
used for the reduction of dete during the experimentel condition
and for bagseline 2. Dgbta were presented through the use of tables

eand grephs, with stetistical snaslysis where gppropriste.

PRESENTATICN AND AWALYSIS CF DZTA

Figure 1 portrays the meen percentage of off-task behsviors
during beseline 1, the experimentel condition and baseline 2.
During baseline 1, the mean percent of off-task behaviors wes
ST7.6, and the meean percent of off-tssk behsviors for the experi~
mental condition was 20.9, wheress, thet for baseline 2 was 65,0,
These findings sre consistent with Risely and Wolf's (1972) ob~
servation thet the frequency or percent of off-task behsvior would
heve continued hsd not those experimentel conditions been introduced.
This indicetes that the change during the experimentel condlition
was sttributable to the independent veriables, and with the re~
moval of sociel reinforcement during bsseline 2, both the extinction
technique end change in the structure of the deily lesson plan
failed to maintein the change in behsavior, Two speclfic hypotheses
were tested using these deta. The first hypothesis weas:

The mean percent of off-task beheviors during baseline 1

will not be significsently grester than the mesn nercent of

off-task behasviors during the experimentel condition,

The one-teiled t test was used to test this hypothesis, wlith a
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significence level of ,05 esteblished to reject or to fall to reject
the null hypothesis.

Teble 1 revesls the mesn for baseline 1 was 57.6 and for the
experimentel condition was 2049y The £ value for differences be-~
tween these two meens wa# found to be significent beyond the .05
level, On the basis of thls finding, hypothesis number one was
re jected. The mesan percent of off-task beheviors during baseline
1l was found to be significantly greater than the meen percent of -
off~task behaviors during the experimentel condition,

TMBLE 1,~~Differences in meen percent of off-task beheviors between
baseline 1 end the experimentel condition

Meen of Bgse= Meen of Experi-

Varieble 1line 1 (Ne8) mentel condition (N=8) L
Of f-t agk '
Beh avior 57.6 20.9 20 858
8
r< 005,

The second hypothesls tested wes:
The meen percent of off-tesk behsviors during beseline 2 will
not be significently less then the meen percent of off-tesk
behaviors during beseline 1, '
Detsa for the second hypothesis presented in Tseble 2 revegl the mean
score of off-task behavior for baseline 2 was 65,0 and theat for
beseline 1 was 57.6. The t value was not significent, Accordingly,
the second hypothesis was not rejected, The mean percent of off-

task behaviors during beseline 2 was not found to be significently

less then the mesgn percent of off-task behaviors during beseline 1,
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This supports the projected expectation besed upon the stretegy
outlined by Risely and Wolf for enalyzing behavior chenge over time,

TMBIE 2,--Differences in mean percent of off-task behaviors between
baseline 1 end beseline 2,

Mean of Base= Megn of Base=
Varisble line 2 (N=8) line 1 (N=8) t
0ff=-t ask
Behavior 65.0 57¢6 o55¢
. —
Not significant
CONCLUSICNS

Certgsin limitetions must be recognized before any conclusions
can be considered. No sampling procedures were used in selecting
the study populstion, 2lso, as there wss no systemstic recording
of the instructor's behevior, there was no wsy to determine whether
his use of sociel reinforcement snd the extinction technigue weas
accomplished in a consistent manner., Too, time did not permit the
experimenter to reinstate the experimentel conditlion so as to
further specify thet he hed geined control of the independent
variebles, Lestly, it should slso be pointed out thet no sttempt
was maede to replicete thls experiment with other subjects,

With these limitstions in mind, and on the begis of findings
of this investigation, the following conclusions were reached:

1) Sociobehaviorsl principles snd technigues sre relevant

when an instructor desires to chenge the behsvior of edults

in lesrning groups. Specific reference is made to the
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applicebility of discriminetive stimuli (SD), the use of
extinction techniques and the systemetic use of sociel
reinforcement to enhsance or replace sn undesirsable beheavior
with & more desirsble behavior)

2) Sociel reinforoement is s necessery condition in sheping
or changing behevior in leerning groups.

3) Members of the helping professions, such &s adult education
Instructors, can be treined in the use of a sociobehavioral
epproech for the purpose of influencing or changing the
behavlior of sdults in leerning situstionse.

l4) Behavior of edults cen be influenced or changed by focusing
upon observeble independent and dependent verlebles without

utililzing hypotheticel or observeble veriasbles or events,

IMPLICATIONS

It is importent to find weys to refine current methods sand
techniques being implemented in the instruction of edults, Further
investigetion of these eress should be underteken becsuse sdults
spend so much time in formel learning circumstences, and we are
not elways cognizent of the consequences of our instructional
behaviors. Hopefully, thils study has shed some light on the ex=-
tent to which educetors influence student behavior.

Inplications e¢an be derived not only from the findings of
this study, but slso from the methodology utilized. If members
of the helping professions cculd be trasined to use stretegies for
enelyzing behavioral chenge through time, es explicasted by Risely

eand Wolf, they would more likely be gble to:
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1) tpply this stretegy in sotucl practice situastions to de=-
termine the effects of certsain principles and techniques
on the behevior of clients,

2) Use results of these evealusastive studies to support or
reject principles end teohniques being employed to sce
complish the ends of the leerning situetiony

3) Eveluste some of their own hunches and mske public the
findings.

i) Begin developing e body of knowledge, derived end supe
ported through sctusl practlice situetions.

Presumsbly, progrems designed for trsesining persons to work with
adults in lesarning groups might find it desireble to incorporste a
specific component to trein these persons ln the use of 2 sociow
behaviorel appreach derived from resesrch on leerning and behavier
modificetion in the soclel end behsaviorel sciences. This treining
could be directed towerd both professionsals and paresprofessionals
who are in direct contesct with the learner, ss well as towerd ade-
minigtrstive and supervisory steff who have responsibility for
enhencing the effortg of othersy 4 sociobehevioral sapproach
could be extended to & total institutional or sgency system serving
sdults so that it could creste a milieu for enheancing edeptive
(desirseble) behevior end reducing devient (undesirsble) beheavior
of gll personnel involved 1n the system, BResearch on how this
might be sccomplished, as well es the consequences of this effort,
needs to be conducted,

Ethicel considerstions become importent ad juncts in such ef-

forts, For example, who, or what group of people, wlll decide
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whet behsaviors ere to be enhsnced end what behsaviors are to be
reduced or extinguished? Not surprisingly, this type of decision

1s elresdy being mede by most edult educstion practitioners al=-
though they sre reluctsnt to edmit their conscious effecrts to
manipulate the behsvior of others, They will edmit thelr commitment
to the gtteinment of predetermined educstliongl objectives or to the
effective functioning of members in thelr orgenizstion, but fsil te
correlste this with behaviorsl "menipulation'. It would seppear

more ethicael to recognize we unwittingly do use sociobeheviorel
principles end techniques, even though 1t may not be on s systemetic
basis, To not recognize this is to not recognize the mecheanlsms

we uge to influence others, Rather then being controlling however,
hopefﬁlly, our goal would be to ensble as many sdults as possible

to gein control of the contingencles affecting their daily lives,
thus allowing them to become more independent functioning members

of soclety,

Indeed, 1f 1t cen be sgreed thaet one of the major tesks of the
adult educsator is to develop 8 climete thst is meximally conducive
to leesrning, then it behooves the educstor to be consciously and
systematically ewere of the extent to which hls own behsavior is
providing contingencles of reinforcement to thet end. If they ere not,
the educator needs to consclously end systematicelly exeamine those
varlsbles under his control so that hlis behavior csn be sdjusted
to provide the optimel climste for the sattasinment of deslred edu-

cationgl ends,
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