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- ‘ The debaﬁ} to defiue career education began and the
nature of the concept slowly began to emerge after career education
was brought. to center stage by Dr. Sidney
edycation is moving toward a.focus on the working role that
individuals play and is concerned with hel ing ch individual =
identify, enter, und progress in a field of work that will provide
paximum benefits to hin, to his tanily, and ‘to society. Of the :
several early effonts to produce a comprehensive- set. of goals and
objectives for ¢areer education, common elements werq: developing -
- self-understanding, developing career -or occupatijonal nnderstapding,

developing general. skills, establishing career plans, and pursning -

career plams. T elesents must be related to various growth stages
of individudls in education programs. Several systeams faor groupimg -
" occupations have been developed to make individuals avare of the many
' occupations\avallable- the occupational clustering system used by the
- U. S. Office of Bducation is the most common. To be successful in
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E . AN OVERVIEW OF CAREER EDUCATION
ﬁ _ i - - . - , . ‘ | .
Career education as an educational innovation has been under develqdhent-
L}

for several years While some states and local school districts began work on
_career educatlon in the 1960‘s, Dr. Sldney P Marland then U.S. Commlssloner of .
Educatlon, brought it to center stage in 1971. Dr. Marland made career education
the top pr1or1ty 1n the Un1ted ‘States ‘Office of Educatlon and spoke of it as a
deslrable way “to reshape the ‘entire educational system in our country o

Whlle Dr Marland was very definite about the fact that career education .
" 2]
was to cause sweeplng changes ‘to education in Amerlca, he was purposely vague -

o

.about the eXact nature of career educatlon Speaklng before the Counéél of
“Chief State School Officers in June 1971, he Stated his position th1s way:

Career Educatlon cannot be defined solely 1n Washington. - Revolution
doesn't happern ‘because govermment suggests it. :We can ask many of the .
~-questions, we can hélp with funds, but if career education is to be the R
revolutlonary instrument that the times demand it will be defined in hard _
and urgent debate across the land by. teachers, laymen, ,stude?ts and
-administrators 1njmonths to come. Let the debate start now. A

Dr Marland did not def1ne career educatlon, but in speaklng to Varlous groups

 and preparlng releases for the medla, he said a good deal about the concept. D o

>

Marland 1nd1cated that:

All educatlon is career educatlon, or should be. And all our efforts
as educators must be bent on preparing students either to become properly,
useful 1y employed immediately upon graduation. from high ‘school, or to,go
on to further formal educatlon. Anything else is dangerous nonsense.,

Career education will be’ part of .the currlculum of all students, not
just some. It will continue throughout a youngster.'s stay in school £rom
the first grade through senior high and beyond, if he so elects:. . . . .
Every student leqving school will possess the skills necessary to give him
a start to making a 11ve11hood3for himself and his fam1ly, even if he leaves
be fore complet1ng high school : :

L3
Whjle thc above statements seem to indicate an attempt to maintain our 1ndustr1a11y

: orlented society, another statement shows a somewhat differcnt point of view:

\

L]
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Some young people - and perhaps there will be move as the seventies
progress - are not neccssarily impressed with the economic advantages
‘implicit in work, Those yotmg peoplé who march to a drumbeat different ° ' '
from the economic- rhythi of theéir fathers-often possess a deep commitment
to service of their.fellowman. They too are the concern of career education;
for the essential message of thls program is a useful and fulfilling life.4

- o This statement seene to move Dr. Marland's view of career education\from strlctly
ecOnomiclfulfillment toward personal fulfﬁllment, Other eé?iy-%queemen added new - °

irsights into the intent of career education. D§° Robert Taylor, Director of the

3

-Center tor‘Vocationai and Technical Education at The Ohio State University, reiates

that:

S \

career educatlon is deslgned to capacitate 1nd1v1duals for all of
their life roles: “economic, community,.home, ayvocational; religious and
. aesthetic. Designed for all students, career education should be viewed
as lifelong and. pervasive, permeating the entire.school program and
extending» beyond it. . Cdreer education is a systematic attempt to increase
the career options available to individuals and to facilitate more rational :

I

“ and valid career planning and preparat1on Through a wide range of school, .
. and community resources, young people's career horizons should be broaden
and their self-awareness enhanced. 5 -

© oA, .

Kenneth B Hoyt, now Assoc1ate Commissioner for the Office of Career Educat1on

<

in the USOE, said of career educatlon that 1t is: .
. . . the total effort of public education and the community. almed at
helping all individuals to become familiar.with the values of a work-
otriented society, to integrate these values into their personal value
systems, and to implement these values into their lives in sich a way that
work becomes p0551b1e, meanlngful and satlsfylng to each individual.6

14

Dr: K1eth Goldhennmm, in’ an early wr1t1ng, suggests that career education stresses

l

the role of the school in helping each 1nd1v1dual become capac1tated so that he

can develop his potent1a1 both for h1s own self fulflllment and his contrlbutlng

AN

-

; totthe maintenance and healthy functioning of sogciety.7

. , ; S R ‘ . _ ‘
In reviewing the above Statements and others by. early spokesmen, one, is

s left with more quest1ons than answers.

Is career educatlon a11 of edu;atlon or only a part? ‘

.
. e
.

e 2. Is career education to prepare 1nd1v1duals for all 'of their life roles ., =~

~.

L

ERIC or is it to deal only with their economic role? - . BN
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3. Is the emphasis to be on producing workers reéquired to maintain our
work oriented society or is it to be on helping individuals become

self-fulfilled through their activitiesé

-~

' -ZA‘Definition:Emerges o . A’
t As D¥. Marland suggesteﬁ,,the debate to define career edueatioh began and
slowly, with no Central'éﬁiding’foice;lthe nature of the concept began to emerge.
In-seerchégg the literature,rthere seems'to be sﬁpport forsthe‘fact that career
educatlon is for ‘all 1nd1V1dual° of - all ages but 1t is less than all of educatlon
"In a spec1al report for Education U. S A Mr David Smoker noted that '
It must be prov1ded for a11 students and involve the Part1c1pat10n

of all educators; it is a system designed to make available a '‘cradle
to grave" contimum of educatlonal opportunltles t% every individual.8

1

In Career Educatlon: A Handbook.for Implementation the fear-that career education

//
is merely another name for vocatlonal educatlon is dispelled and career education
Lo , _ e
is put into perspectlve | '

; If the primary purpose of a "11bera1" educatibn is to help a student
discover himself in relationship to his society, how can the role
of work and careers not be included? “On the other hand, there is
ch of value in education which is not and should not be career
_ iented. As an imagery, it is as if a variety of monitors were
s installed within the education, system. One representing the career
' _objective would ecomb the entire €ducation experience to identify
those segments-which could usefully contribute to career success.
Other monitors would have the same assigmment for citizenship, culture,
. *  family life, self- awareness, and.other educational obJectlves 9

+ * The ielationshlp among career education, vezational education, the education ‘

.system and the community is ‘shown-in Figuze 1. A ' 3
I5 @ N T . .

4
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The second question poSed above asks if career education is to deal with
_all life roles or only the economic one. The literature seems to point ‘toward '’
the economic role but it also reveals that work can be deflned in economic and

non economic terms and that there is an Inseparable tie between one's work and
the remainder of his/her 11fe

)

Several key concepts of career educatlon are stated in Career- Educatldn
A Handbook for Implementatlon.

Among the concepts are two that align career
education with ths economic role:

1.

Preparatlon for successful working careers shall be a key
obJective of all education.

Preparatlon for careers will encompass the mutual 1mportance of :
work attitudes, human relations:skills, orientation to. the ‘.
~nature of the workaday world, exposure to alternative career

cho1ces, ‘and acqulsltlon of actual job skllls 11

Drawing careev educatlon even*closeggto the economic role is a statement of goals®

agreed upon by the Unlted,Stetes Office of Education, the National Institute of

\

L4

L\

e
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Career Education will improve the quadlty of career ch01ce

. Career Education will 1mprove 1nd1v1dual 0pportun1t1es for career
entry. : :

‘Career Education will 1mprove 1nd1v1dual nonortunltles for career
. progression.l12

” . b . . A

Career educatlon seems ‘to be moving toward a focus on “the working role of

,1nd1v1duals Whiiﬂ_the usuaﬂ def1n1L10n of wf;k is related to economic

-con51derat10ns many people are seeing the beﬁeflt of a bfoader deflnltlon

We can ‘come closer to a multi- d1men51onal def1n1t10n of work 1fb
. ‘'we define Bt as "an -dctiyity that produces something of value for

other people'. This definition broadens the scope of what we call
work and places it w1th1n a social context. It also .implies that §_

"there is purpose t6 work.13 .

]

Wlth work defined broadly, it can be shown that the work one does affects every

facet of h1s/her life and well being. Work contributes greatly to-one's self-

" esteem. As Erich Frcmm writes: ' -

The question that individuals continually ask is "What am I doing -that really -
e . ' . .

' . ~

*
L3 ’
° »

Since modern man experiences himself both as seller and as the
' cammodity 'to be sold on the market, his self-esteem depends on
conditions beyond his control. 1f he 1s jyccessful he: is valuable,
if he is not, he is worthless.l4 )

o~

' matters?" 'Wbrggas broadly defined provides the answer for most people. Because

the purpose of this paper is to portray career education rather than justify:the

“
functions of work, a statement from Work in America will summarize the relation-

ship between work and other life rdles: '

#

Work also serves a mumber of ‘other social purposes: The work-place

has always been a place to meet people, converse,.and form friéndships.

the type of .work performed has always conferred a sccial- status on the
orker and the worker's family. In Industrial America, the father's
occupatlon has beemr the major determinant of status, which in turn has

determined’ the family's class standing, where they live, where the children

]
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went to school, and with whom the family associated - in short, the life.

style and life chances of all family members. (The émerging new role of

women in our society may cause-class standlng to be co-determined by the
, husband's and wife's occupations.)l5

. / _
Whiie theheconomic role of work may be changing, the place of work, as .

broadly defined, remains central to the well-being of individuals and our society.
It is gor this reason that career education is moving toward a focus on the 3

worklng role that 1nd1v1duals play and is concerned with he1p1ng each 1nd1v1dda1

L

identlfy, enter and'- progress in a fleld of work that will. rov1de max imm beneflts;

to h1m/her, to thelr families (1f they have fam111es), an to‘society

It may seem as though the dlsca551on of work at the partlcular p01nt at -

“which it was 1nterJected 1nterruptéé the flow of thoaght regardlng the emerglng

\
concept of career educatlon .TwO of the three major questions posed earlier °

’ L A , ' \
have been answere.'. The thlrd deals wifh career education"to maintain our %ork

or1ented soc1ety as opposed to career oducdtlon to maﬁlmlie self-fulfillment| of

/
1

1nd1v1duals The discussion of work has\hglp to answer this questlon also It

-

seems’ as though one key to self-esteem is doing somethlng that is of value tq

I
oneself ard to others. Work provides th15=0pportun1ty If individuals do ;

‘not find’ this opportunlty in the economic part of the1r worklng life, they w111

-

- find it in their non—economlc work act1v1t1es. Career educatlon is interested

" statements can be made: .

in assisting 1nd1v1duals in def1n1ng their needs related to Self- esteem and

v

finding ways through economlc ‘and rion- economlc work activities to fu1f111 thelr ,

needs. At the same t1me, Zareer education is 1nterested in showing- individuals

-\ \ N
the economic related work activities "that are needed to malhtaln our SOC1ety and

I

lto_prepare people to gain the max imum beneflts from their pald employment

To summarize the emerging concept of career education, the following

~

‘
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1. Career‘education is for all individuals of all'ages N\
2. Career educatlon is more than vocat1onal educatlon but less
than all of education. - Sy L. -
. - - 3. Career educatlon ‘has a focus on the working role of 1nd1v1duals,
X " but.it shows the relat1onsh1p between work and other life roles.

T - 4. Career education is concerned with max1m121ng the self-fulf;llment
of individuals through economic and'non-economic work activities.

5. Career education is concerned w;th prOV1d1ng the goods and
JerV1ces needed by people 1n our soc1ety :

6. Career educatlon is the respon51b111fy of both educational .
'1nst1tut1ons and the conmunlty

-

AS

The Elements of CareeruEducation

| The debate over a def1n1t1on of career educat1on has continued and many
_1nd1v1duals and groups have made brief verbal stetements of deflnlflon Wh11ejl
such defin@tions are of interest, the true,definition and understanding of the‘
intent of*an educational innovation comes’ from the goals and-objectivés that - )
l gnide'thevdévelopment of the‘educational experiences prorided’for ybungstere.
It is for this reason that Verbal def1n1t1ons are being omitted and. this
dlscu551on is. mov1ng on to an examlnatlon of the elements of career education.
Durlng the past several years there have been several sets of goals and
ObJeCthGS developed. Only the maJor efforts will be rev1ewed here One .of the
-.early efforts to produce a comptehensxve set of goa1= -and obJectlves for career
educat1on was undertaken by the Comprehen51ve Career Educatlon Model PrOJect
‘“(CCEM) Under the leadershlp of the Center for Vocational and Techn1ca1 Educatlon
.(CVTE) at The OhJQ,State Un1vers1ty,551x part1c1pat1ng‘schoo}s cpoper4t1veiy,wrote
poals and objectives within the,framework of a matrix’provided by the Center. |

- . .

The matrix- is éhown in'Figuf@fZ and the goals and objectives are reported in a

'
.
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document prepared by the Westinghouse bearning Corporation entitled 'Developmental

.16

N 15 .Goals for'the~'omprEhensivé Career Education Model'. -Definition and discussion

of the ele ents js also found in the Westlnghouse document.

In 1965 the Natlonal ‘Assessment of Educational Progress began work on a
K4

set of goals and obJect1ves “for vocatlonal education. - After exper1enc1ng some

L] \ )

drff1culty in gaining agreement on a set.of~goals, the title was changed to

‘Career,and_oqcupational’objectives and a set of goals and objectives was accepted
o ‘'t - ] [ - f

- n 17 / 4 : " - ' ) ' oo

in 1970. A sumary of the work done by Natipnal Assessment is shown' in -

2

Figure 3. =~ . . = o \ .
A thirh major objective writing activity was conducted by the American
Institutes for Research (AIR) under a contract from the Currlculum Center for

'7r0ccupatlonal ﬁnd Adult Eduéatlon "Bureau of Adult Vocational and Technlcal

_ Educatlon Un ted States Offlce of Educdtion. The structure for goals ‘and _
‘ obJectlves produced by AIR is. shown in Flgure 4. 18 : o e
The effogts described above were Fes1gned°spec1f1cally to prepare

instructional obJect1ves Another sounce of informatior regardlng the elements
\ ’ '
of career edudatlon are measurement anﬂ evaluation efforts Agaln ghere have
\‘ |

been many attempts to assess vocatlonal oevelopmen* over, the years Only one .
1nventory w1ll be used - to represent th1s category of 1nfonmatlon John 0. Crites )

\ authored the Career Matur1ty Irventorx}(CMI) Th1s is an attempt to measure

the career development of individuals. 1 The (MI is deslgned to be\cbns1stent
‘with the model .shown in Figure S. 9 - _ ' _ .;57“;

Flnally, the Amerlcan College Testing Program undertook a study career
development What is me?sured in such a study prov1des addltlonal 1ns1ght into’

the elements of career cducatlon The outline of content for the ”Natlonw1de

:Study of Student Career De elopment' is shown in Figure 6.

. \ )
' Q « . . .‘ \ . : ‘ \
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{ ".-  In reviewing bcin ..o ctructure and content of the statements mentioned .

" above some common elements seem to emerge. The five elements that seem to

-‘>

e_ricompass the ideas consis.tehtly expressed are: - ‘ o )
~ - Devéloping self‘-understandir.lg‘ ‘/
. .Developing career or occupational urﬁerstandifxg ‘
. ‘.Developing general skills R ‘

Establishing career plans _ _— . .
Pixrsuing career plans : ‘ . a
@ .

The elements shown above have Been described with a set of.student outcomes

for graduating high school students ~b)? our career education staff in Jefferson

21
County.

Moving Toward Self and Societal Fulfillment -

N

— . }

The elements stated above seem to be in concert with the statements made
earlier in summary of the conc;pt of career education. The five elements are
applicable to individu}ls of all ages. This is particularly true il‘; a societr)' '
in which change is very répid: The elements imply more.than traditional vocational
education which is prepar_atioﬁ for a specific job. They imply sme WreMsive
understandings of oneself, Wwork for econamic and non-economic purposes, and
conscious planning and implementation of career goals. The elements certainly
it'nply an understanding of the interrelationships of all life roles in the career

planning process and they are meant to maximize both self-fulfillment and fulfillment

\,

N

of socictal nceds.
while the elements presented above scom to be adequate to describe the
thrust of career ecucation, no attempt has been made to this point to relate the

elements to develommental levels. In using the elements to plan educational

. , . | . . . )

S’J .
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s programs they must be related to the varlous growth stages of 1nd1v1duals.

A very snnple descr1pt1on of the growth stages is presented in Career o
"Education and shown here in Figure 7.22 The awargness ‘stage._at- the elementary

-

level implies awareness of self, occupational opportunities, career planning and 1 -

" the 'relationship of general skills to delf and occupatlons ‘Little if any career

planmng and mxp]ementatmn is actually done. During the exploration ~stage,
1nd1v1duals look m greater depth at' themsedves and occupatmns and begin to
fonhulate preferences that lead to career goals. D.xr;mg thls stage, individuals
‘may fomulate explore, evaluate and refomulate goals several tlme.:. Following
explpration, md1v1duals begin to mplement their career plans by entering ahl
pfogressmg m work endeavors. ‘I‘he awareness, exploranon, implementation process

may be used over and over during'one s 11fetd;e

" A more canplex description of the same process is contained in the

- literature on career (vocational, occupational) development. Super and others

have proposed vocational life stages thdt somewhat parallel those suggested above.
A summary of their ideas is presented'in Figure 8.23 The stages prescnted

Figure 8
Vocational Life Stages

1. Growth Stage (Birth-14)
. Self-concept develops through identification with key figures in

family and in school; needs and fantasy are dominent early in this
. stage; interest md: capacity became more important in this stage.
With increasing social participation and reality testing.

I1. FExploration Stage (15-24)
Self-examination; role tryouts, and occupational exploration take
place 1n school, leisuie wtinvitics, and part-time work.

Q . ,/
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Establishment Stage (25-44) ’
Having' found an appropfiéte field,, effort is put forth to make \

a permanent place in 'it; There may be’ same trial early in this

" stage, with consequest shifting,.but establishment may begin L

without trial, especially in the professions. . «

Mafnt ce Stage. (45-64 -
enanc ge: ( ) P

Having made a place %Tﬁ wor].d( of wofl&, "the concern is now to, - Y

hold it, Little new’ ground is broken, but there is continuation

-along established lines.

~

Decline Stage (65[ on) ' ‘
As physical. and méntal power.s decline, work acti\)i.ty changes and in
due course ceases. New roles must be developed; first that of

selective participant and then that of observer rather than participant.

were developed as a framework for research #Ad are not intended to describe a

specific vacational development of gny individual. The important insight gained

from ex'mining the vocational life stages is the emphasis on oneself in reiationship ,

$0 one's occupational and other roles.

Self-understanding in Career Education

As pointed up in the earlier discussions of career education, one important

facet is self-fulfillment of individuals. Subsequently, one important element

in career oducation was presented as developing ulf-mdorsnndim.' In discussing

growth stages, it became clear that the individusl and his/her self-concept are

important to the chain of events in one‘s life.

One theory of vocational development is a self-concept theory. This theory

E119

o™aintains thst individuals continually modify their self-concepts -117:&:-1
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“concepts to bring the two into agreemenf.* In other uﬁrds'they are 'cons;:antly
_, attemptmg to see themselves in an occupatlonal role that is @onsistent with ‘
their sélf-concept. 24 '* T o o
A logical but less well documented argument for the J.mportpnce of self-
understanding relates to self fulfillment. It may be assumed that - J.f one is to'
be self- fu1f1lled then 1t is essent1al to know what 1s needed and wanted as
well as the, ab111t1es that one has to attempt to fulfill one's needs and wants.
Havmg touched on the mportance of self-understanding, it seems appropriate
to distuss bnefly the nature of self- understandmg As has been pointed up in
" the stages.of. vocat;c_mal development, needs, interests are the primary determinants
of aspirations and activities during the early years. As time goes.on capacities,
values and bp})orfmities are considered in establishing aspirations and opportunities.
The questions being éskéd by individuals as they move through their personal
development include:
1. What are my needs, interests, abilities, values and ciraumstances?
2. How can I use my special conditions to gain pérsonal satisfaction\}
through work activities? .
3. How can I use my special conditions to make a contribution to |

our society and my fellowman?

Without a fimm self-concept, it soems impossible ti answer these questions

satisfactorily,

Occupational Understanding in Career Education

Occupational or career understanding presents a different and perhaps mu.

perplexing problem. First of all {t i« important to cause an smreness of all
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An

“ the oécupa_tional opportunities available in the world of ngrk and that any
occupationél activity can be done for eccnani;: or ron-econamic purposes. éhild
caré for example can be done by av housewife, for non-economi¢ purposes and gy \ (
employees of a chlild care cénter for eCOnc;mic_ purposes. Next it is important
to allow individuals to gain enough depth in their knowledge of occupations to
make meaningful chbices. And.finally, individuals must develop a sét of skills

. required to enter and progress in a changing world of work. ‘

As a solution to the problen. of making individuals aware of the over 21,000
occupations, many systems for grouping occupations for study have been developed.
Perhaps the one most commonly used today in career education is the clustering

system identified by the United States Office of Education. It consists-of the.

- :

. F4
15 clusters listed below:

Agri-business and Natural Resources
Business and Office
Cauuunicatit;ns and Media
Construction ‘
Consumer and Homemaking Education
Enviromment |
Fine Arts and Hmanities
Health
Hospitality and Recreation
Manufacturing
Marine Science
Marketing and Distribution
Personal Services
Public Services

‘ Transportation
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Another clustenng system was used by the Amer1can College Testing Program in "
: the1r study of career development The clustering system was -designed to meet

the followmg criteria: 7
L)

" 1. The system must enéombass the enti}e world of work. s
"~ 2. The system must be appropriate for persons:in various
stages of career development. .

3. The system must provide an overview of the world of work
in occﬁpational- terms. That is, occupations' should be
grouped on the basis of similarities in job duties rather
than by mdustry or by the psyc?ologlcal characteristics -

of workers.

L)
-

The system must make it possi'ble for students to identify
occupations for exploration on the basis of their educational

plans and personal characterlstlcs, spec1f1cally, their

mterests and ab111t1es.

The clustering system that resulted from the work at ACT has six clusters:
) Business Sales and Management h ) )
Business Operations
Technologiel and.Trades
Natural, Social, and Medical Science
Creative and Applied Arts

Social, Health, and Personal Sc.-*r\ric:eszs

Yet another clustering system was developad for the Comprehensive Career
Education Model Project. This is perhaps the most camplex clustering system
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developed to date as it attempts to blenci ‘three different methods of grouping

occupations. The basic concepts that underly the CCEM 'Career Infbmafcion

System'' are: b

~,

e 1. There be maximm interface with present sources of occupational

‘information suc}; as the Occupational Outlook Handﬁdok, the

Dictionary of Occupational Titles, and, labor,markét' information.

2. There be reasonable and ldg'ical flow of information through thes

* developmental levels and that the complexity,of the information

'

increase as the developmental level increases.

3. That the system pramote a common language about the world of '

work. }

“ A% shown in Figure 9, this model has three basic dimepsions that interface with

one another. The first is industry based, the .second is baSed on occupational

groups (commonality of tasks), and the third is based on worker chdra;te_ristics L

(commonal ity of worker traits, attributes énd/br other éharacteristics).. The
authors go farther to indicate that eacim dimensi/on has l;asic'uses. The ,industry

~ base is best suited for general curriculum purposes such as occupational

_awareness and exploration. The occupational group base is bes;t su_ited to
occupational preparation; that is when an individual deciles to embark on a skill
development program, he would woi;k from the occupational group. The worker |
character_istic base is best suited for general guidance purposes. That is, this
base is appropriate for helping individuals match his characteristics with those
of workers in an occupatioﬁal field. Figure 10 shows the adaptation of the industry
base of the model for various developmental levels. The othef bases are also

V/_
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adapted but they are not shown here.26
Exploration of occupationé‘indicates deVeiqpment of a good oeal‘of_‘

information about fields of 'work and perhaps even individual occupatidns.
Ekploration implieslan active rather than paseive role for'individuals. They mn§§
actively formulate questions and seek answers through a variety of'éiperiences.°
The closer the exper1ence comes/to dupllcatlng the actual working 51tuat10n, the
more reallstlc will be the 1nd1v1duals understanding of the situation. As with _
awareness,. exploration-cannot be done for many of the over 21,000 occupations’.
A clusterlng system is again in order and the ones descr1bed above still work
The CCEM "Career Informatlon Model" offers the adr;ntage of explorlng groups of
workers from three dlfferent perspectives. ‘

A good deal of exploratlon through school, ‘leisure, home and other act1v1t1es
should lead to the establlshment of preferences related to the world of work. -
Explorat1on shoula also y1e1o knowledge of_the sk1115 and preparatlon requmred ‘
for entry and progression rﬁ*perferred career fields. The logieal next step:is -
preparing for entry into .a preferred careerqfieid This may sound simple, but‘“
there are many entry levels and many occupatlons in a career f1eld Another

| important ‘fact is that individuals will Vrobably changé occupatlons several
. times in his/her life. So, preparlng is not preparlng for a,spec1f1c occupat;on,
| it is preparing for a career.. In addition to entry level skills, an 1nd1v1dual
must oe able to grow and change with the t1mes

»

is the case w1th awareness and exploratlon, there seems to be a trend

toward preparlng for clusters‘of occupations or job families. This approach
of ers much greater flexibility in the world of work. The idea of clustering
\““occupatlons for preparation eXperlences has been under consideration for many

years., A leader in developing thlS concept is the state of Oregon. Oregon ' .
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surveyed the state to detemmine the occupations that were in demand and grouped

them into thirteen clusters. The thirteen clusters are shown below:

Agriculture
Bookkeeping/Accounting
Clerical

Construction
Electrical/Electronics
Food Services

Forest Products
Health Occupations
lnd\‘rial Mechanics
Marketing

Metals
Steno/secretarial

Service Occupations

In Oregon, school districts are using the clusters or same adaptation of them
for awareness, exploration and preparation.
The Skyline Career Development Center in Dallas, Texas is'mother\‘exuple

of use of clusters for career preparation. According to the Center's Bulletin:
Skyline Career Development Center is organized into Career
Clusters. Each cluster encompasses several families of
careers. These families are in turn made up of many specific
career options. In most cases a student spends three hours
daily working within a Career Cluster. His needs and specific
career interest help determine his individual course of study

and how much time he spends on individuai tasks.?’

..\
'\
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The Skyline Center offers options in 26 carcer clusters, so they will not be named
here. Rather, it seems appropriate to show the options available in one cluster.
The description of the performing arts cluster states that:

The Performing Arts Cluster is divided into three distinct

areas: Music, Dance, and Theater Arts. In applying for

this cluster, a student must indicate a particular interest

. 28 ~
and area of talent.

The description also includes a list of career opportunities. Included are the
following: ‘
Professional Musician
Director
Professional Dancer
Arrangcr:
Stage Manager

- Actor

Conduc tor
Teacher

- Composer
Costume Designer

‘A flow diagram of how a good clustering system can assist individuals through
awareness, exploration, preparation and placement is shown in Figure 11. An
adequate clustering system for occqntmn.ll understanding that hucluln the entire
world of work and takes into account labor information coupled with good self-
understanding will maximize chances for self-fulfillment and fulfiliment of

societal needs. -
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This presentatior has not dealt with same of the clements of career
education, developing general skills, career planning, and pursuing career plans.
This dors not indicate less importance for these elements. It is only because

of the nature of the assigrment that they were only mertioned.

N

Summery

In this presentat:ion, it has been shown that career education began as a
nebulous iden and is evolving into a fairly well defined concopt. From a review
of several major works i1n the area of career edcation gosls and objectives, five
alin claments were identified:

Developing self understanding

Developing career or ocuqu('xa;l understgnd ing
Developing general shills

Establishing career plans

Purmiing career plans

The elements wore showh to be 1n accord with early discussions sbout career
ehication. The elemsnts were also relatad to develoments] stages of individmls.
Self-understaniing wss showr: to be a imuclsl element LA career edxation, .
1{ indewd carecr shxation desls with sel  (ulfillment. Occupstions] undereiand thy
ws discussed In terws of hoe to handle the camplen probles of relsting
individaals te the uide variety of opgpurtunities throgh smrearss, esploretion
and preparstion. And finally e uqfu were given of current uses of clustering
systems .
Carerr edxation has the potential for msbing the Jhanges eswisioned by Dr.
Weriand. However, 1t muilt heve focus and directian. It will mot achiewe its
place 1» edhxation 1f 1t attempts to be all (*ings to all peaple.
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