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ABSTRACT

In order to implement the major objective of the
project--to develop an evaluation sysiz:m for vocational teacher
education programs--four components ci a system were developed: (1)
existing situation, (2) resources available, (3) process evaluation,
and (4) product evaluation. Product (graduate) evaluation was heavily
emphasized. A total of 76 graduates vere visited or surveyed by the
project staff. Teachers visited were cbserved for interaction
analysis, for affective classroor environment, and for nonclassroom
activities. The teachers were also evaluated by their students, peers
and supervisors. Results indicated neither peers nor supervisors were
effective evaluators and that nonclassroom activities correlated
negatively with teacher effectivenexzs. (Author)
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Vecational teacher educators have long recognized the need to
better evaiuate vocational =ducation programs. The Kentucky Bureau of
Vecational Fducation funded a project in 1972 which had a major purpose
ef oveteosing such nregrems,  The title of the project was "The Develop-
ment and Try-Out of a System of Evaluating Programs of Vocational Teacher

Ccucation." The basi~ purpose of tne project was to establish a model
foroevaloating vocational teacher education programs and to try out the

rodel 0 destern Xentucky tUniversity.

Methodology

Tievcroyn personne! were utilized in the process of both developing
and (rving out the model. Three consultants, each of whom wrote a
paper proposing a system for evaluating teacher education programs,
participated in the project. Also participating were two reactors who
gave reactions to the consultants' papers and attempted to syrthesize
the models proposed by the consultants. In addition, an advisory
council, which consisted of vocational teacher educators, vocational
administrators, and vocational supervisors, was established. The
consultants' papers and the rcactors' reports were presented to the
advisory council in October, 1973.

In addition to the major advisory council, a mini-advisory council
was created. The four vocational service areas at Western each had
one teacher educator as a member of both councils. The four service
areas in 1972-73 at WKU when the project was conducted were Agricultural
Education, Business and Office Education, Home Economics Education, and

Trades and Industry Education. Since that time, Distributive and Marketing




Faiucation and Health Occupations Education have been added. However,
e pruject and the project report are only germane to the first four
sarvice areas.

re omethadology utilized by the project staff tied very closely
to e oaodel suyggested by Stufflebeam. His model consists of context,
input, process and product evaluation. The model utilized by this
peaject consisted f the existing situation, the resources éQai]ab]e.

precess cualuation, and product evaluation.

Existing Situation

The existing situation consisted of the mission of the University,
pesi nistory of the tniversity, objectives of the University, objectives
of the vocational teacher education programs, as well as examination of

the criteria for student admission into teacher education.

Resources Available

The resources available phase examined the need for the program,
financial support of the program, support from the Kentucky Bureau of
Vocational Education, as well as funds supplied by the University. A
monitoring of.the control exercised by the state was made by looking at
certification criteria; this recognized the fact that our teacher educa-
tion programs must certify their graduates. An additional resource
examined was the faculty time which was available for the programs
and the faculty time which was required in the implementation of the

programs.

Process Evaluation
Fo~ the process evaluation phase, both the teacher education

faculty and the teacher education courses were evaluated. This evaluation




received input from both pre-service students and the first-year products

¢t the vocational te~cher education program.

Product Evaluation

‘he product evaluation received the major thrust of the project.
This evaluation collected data on the defined product which was first-
year teachers who gradvuated from the vocational teacher education
rrogram it Western in 1972 or for the Trade and Industry majors --
 rst-yei teachers who were taking professional education courses from
Western.  There was a total of three categories for the first-year
teachers within each of the four service areas. The first category
ronsisten of teachers who were personally observed by the project staff.
The criteria for the personsl visit by the project staff were (1) the
teacher was teaching in the Commonwealth of Kentucky and (2) the teacher
was teaching in his or her major field of study. A limit of seven was
estab’ished for the number of teachers to be visited for each service
area. FEach of the service areas, with the exception of Agriculture,
had more than seven teachers whc met the criteria. For the three
service areas that had more than seven first-year teachers, random
selection was used to determine the seven to be observed. For Agri-
culture Education all five teacher who met the two pieces of criteria
were observed.

The second category for each service area consisted of those
first-year teachers who were not teaching in the Commonwealth of
Kentucky or who were not teaching in their major field of study or
who were randomly selected out of the first category. The third
category consisted of the 1972 graduates who were not teaching.

Data were also ccllected from the latter two categories of products



by use of a mail questionnaire. The non-teaching products were queried
to find why they were not teaching and their evaluation of experiences
in their teacher education program.

The 26 products selected for observation were visited in the
spring of 1973. Project staff members ran an interaction analysis
on the teachers while they were teaching. A 20 point coding scale
for the interaction analysis was utilized. The first 14 points con-
sisted of a combination of Flanders and Hough's interaction analysis
code which classified classroom instruction. The additional six
points were established by the project staff and permitted observation
of nonverbal *teaching methodology in the laboratory.

Additional observation was made of the affective environment
1n the classroom by use of the Ciassroom Observation Record. This
instrument observation was made on both the teacher and the students.

Further analysis of the product included evaluation by the
students of the product. Ratings by peers and supervisors of the
product were also included.

In addition to the before mentioned evaluation and observation,
it was decided that vocational teachers frequently complete activities
outside the classroom such as working with an advisory council and
working with a youth organization. Consequently, these activities
were monitored by having the products complete a 20 item instrument
on the degree of their involvement with nonclassroom activities or

competencies.



Results, Conclusions, and Recommendations
foat iTte inzlude the following:
Daoth pr~ <ervice students and first-year teachers gave very
*zvorable ratinos o their methods classes and their student
~caching experience. Both groups gave less favorable ratings
0 ihe core of required professional education courses other
than methods and student teaching.
The affectcive environment maintained by the average vocational
teacher was a relatively favorable one. The average rating
on the Classroom Observation Record was 5.64 with 1 = most
unfavorable rating and 7 =most favorable rating. The rang
was 4.70 for Agriculture Education to 5.80 for Busines< and
Office Education.
Project conclusions include the following:

1. That the first-year vocational teachers participating in
this evaluation study tended to use more direct than
indirect teaching techniques

2. The peers and supervisors of the observed vocational
teachers tended not to discriminate between effective class-
room *eachers and ineffective classroom teachers as measured
by the evaluation model.

3. Project observers and students of the first-year teachers
did discriminate between effective and ineffective teachers.

4. This model of vocational teacher education evaluation is a
viable model when the following premises are accepted:

A. Product evaluation should be emphasized
B. The product of a teacher education program is the class-

room teacher
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C. Classroom teachers should emphasize indirect teachina
methods
D. Classroom teachers should create a learning situation
which has a favorable affective environment
Recommendations for further study:

1. Tne laboratory observation code should add one additional
code number which recognizes the observation of students
by the teacher while the teacher is at his or her desk.
Frequently the Business and Office teachers would observe
the class in a laboratory situation. However, they would
not be walking among the students; but they would be observ-
ing them from their desks.

2. Additional vocational teacher education programs in the
Commonwealth of Kentucky and in other states should utilize
this evaluation process.

3. This model should he considered for use in evaluating compe-
tency based teacher education programs and should be utilized
as a basis of comparison between the two programs.

4. The effect of utilizing interaction analysis as a pre-service
and in-service teacher education teaching technique should be

further explored.




