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ABSTRACT

This paper describes four alternative teacher training approaches
offering Navajo Indian college students‘the bpportunity to become
certified classroom teachers within proxlmity of their homes and Jobs
on the Navajo Reservation.

Programs discussed include Navajd Tribal Teacher Education Program,
Career Opportunities rrogram, Teacher Corps, and a representative
regular college program as offered by Northeen Arizona University,
Flagstaff.

The purpose of the paper is to give prospective Navajo Indian
teachers insight into the ways and means of obtaining the education
prerequisite to becoming fully certified elementary school teachers.

It is hoped that realization of such opportunities will encourage
an increased number of Navajos to enter the teaching profession
and to remain on the reservation to work with Navajo children.

Two of the approaches preéented in this paper are associated
with nationwide, federally funded programs. An attempt w%ill be made
to describe the history and philosophy of the Career Opportunities
Program and Teacher Corps, to hopefully provide the reader with greater
insight into their scope and purpose.
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INTRODUCTION

From Piaget it has beenllearned that £he quality of education -
a child receives in his early yeurs determines to a large extent his
achievement in later years. From Benjamin Blooh's studies it has been
learned that approximately 80 per cent of a child's total intellectual
growth takes place between birth and age eight. It seems logical,ﬂ
therefore, to conclude that the learning experiences of disadvantaged,
bilingual children must be strengthened in the early grades if such
children are to achieve equal educational footing with those
of the middle class.l

It has also been learned that teacher quality is a greater
factor in the achievement of minority group children than for majority
group children. Yet most teacher education.programs primarily train
white middle-class teachers to instruct middle-class children, although
seven million children from ages four to eight are either economically-
deprived or from minority groups. Prospective teachers spend a major
portion of their time in college or university classrooms, isolated
from the realities of typical schoolrooms, children, parents, and
communities.z v

Se?eral alternatives are available for the education of future
teachers. This paper will attempt to investigate competency~based

teacher education programs which seek to train Navajo Indian college

1Chambers, Margaret A. and Graham, Richard A, "Competence:
The Measure of Tomorrow's Teacher," Peabody Journal of Education, Vol. 48,
April 1971, p. 218.

2Ibid. p. 219.
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iv
students to teach Navajo children. The workshop is the classroom,
and da’ly practice is.performed over a considerable period of time !
with Navajo children. On the Navajo Reservation, isolated though iés
schools may be from institutions of higher learning; cultural centé;s,
and even paved roads, a precedent in competency-based teacher educaticn
is being implemented.
Four concepts are fundamental to competency~based teacher
education:3
1. Certification is not the product of knowledge
or experience, It is attained when the teacher
has proven his ability to facilitate children's
learning.
2. Learning is active. The student teacher is himself
a self-motivated inquirer.
3., Curriculums are field—centered. Prospective
teachers spend a greater portion of time with children
in the three environments which shape their world—
home, school, and community.
L. Teacher education is the shared responsibility
of training institutions, schools, and community,

working together to keep programs relevant

to a changing world.

3Chambers, Margaret A. and Graham, Richard A., "Competence:
The Measure of Tomorrow's Teacher," Peabody Journal of Education,
Vol. 48, April 1971, p. 220.




Teacher Corps, Career Opportunities Program, and the Navajo
Tribal Teacher Education Program are three competency-based teacher
education approaches enrolling Navajo Indian students. The foregoing
criteria forms the foundation supporting each of these organizational
structures. Each program will be explored in detail in the body
of this paper,

An on-campus college program, as represented by the College
of Education, Northern Arizona University, will also be described.
Although isolated geographically from the reservation school
communities it serves, Northern Arizona University strives
to incorporate as many of the criteria of competency-based education
as can be achleved, often through personal contact in the field.

The university's course requirements will be €xplored in Ghapter 4.



Chapter 1
CAREER OPPORTUNITIES PROGRAM

Career Opportunities Program, COP, was created as a national
priority activity under the Educational Professiohs Development
Act of 1967. Organized at various sites across the nation,
vaeried COP projects have developed, each attempting to méet
the specific educational needs of its own area. Most projects
draw upon a number of federal programs for supportiye sérvices:
as well as enlisting the close cooperation of state and local
agencies, |

The purpose of the Career Opportunitiss Program is to train
individuals who possess the ability and the désire to provide 
enhanced educational opportunities for children of low-income
families.

Basic to the COP concept is Lhe premise that public education
of children from low-income families ¢an be improved by enlisting
talented, dedicated educational auxiliaries from the local cbmmunity.

The cbjective of COP is two-fold. First, it seeks to attract
persons to educational careers, thus improving both education and
employment cpportunities for the disadvantaged. Secondly, it aspires
to éstablish promotional opportunities in school systems so that

productive carecrs can be followed by those recruited thréugh the program.1

1"Gareer Opportunities Program," School Disterict #2, Las Cruces,
New Mexico 1972, p. 1.



Specific objectives include the following:2
1. To provide opportunities for selected low-income high
schqool graduates to move into teaching careers.,
2. To provide career opportunities in teaching through
tuition grants tor classroom aides working in the school
system. |
Aﬁtracted to COP are pe0plé who have a first~hand under#tanding
6f the studeﬁts’ needs and values, but whose background and economic
status‘might otherwise leave them underpaid or unemployed. ' Such
persons are able to personally rclate to the experiences and lifestyles
of the students and, therefore, provide vuluable serviceé to the teaéher
whose socio—econoﬁic background may differ considerably from that
of the students in his class.
Receipients of tuition grants are selected on basis of the fol-
lowing:3
1. Their background and potential for relating to students
from low~income homes.
2. Their awareness of the needs of low-income persons.
3. Their interest in helping to improve the quaiity of educetion.
4+ Their commitment to improve their own educational backgrouad.

. Local projects are under the direction of the COP coordinator.

2"Career Opportunities Program," School District #2, Las Cruces,
New Mexico, p. 5. g

3Ibid,p.6.
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The coordinator possesses a background in both guidance and counseling
in addition to several years of experience in the local school system,
His work includes the coordination, organization, and administration
of the total training program. The coordinator also serves as liatson
between the scnool system, community, and university conduciing
the training, Interviews and the screening of interested program
applicants are conducted by the Advisory Council. The council is
composed of a cross-section of persons in the community who work with
low-income people. Members of such organizations as Social Security,
Community Actlon Program, and Planned Parenthood might be included.
Also reprecented are the school and university staffs, parents,
and community residents.h

The teachers selected to participate in the training of COP
interng are chosen on the basis of theif expressed desire to be
involved in the program and are subject to the recommendation
of their principals, P;incipals base their recommendations upon
the teachers' demonstrated commitment to improving the achievement
level of children in their classes, and on their ability to work
cooperatively with other adults to achieve this goal.

Consulting teachers are similarly selected on classroom
ability and upon the capacity to relate to coordinating classroom

aides and tutors.

h"Career Opportunities Program," School District #2, Las Cruces,
New Mexico, 1972, p. 7.



Navajo Community College, the first college to be built
and administered by an Indian tribe, coordinates the activities
of the Career Opportunities Program on the vast Navajo Reservation.
The director of the program maintains an office on the college's
campus located at Tsaile, Navajo Nation, Arizona.

To be eligible to enter the program, a Navajo student must
possess a high school diploma and a_.grade point average of 3.0
or above. Passage of the GED test may be substituted. Ehployment
as a teacher aide in a local public school systém or Bureau
of Indian Affairs school is an additional requirement.

Tuition is free, and interns receive a $100 a week stipend
during summer sessions attended at Navajo Community College.
During the school term, the employer agrees to release the intern
for four hours each week in order to attend college classes conducted
by commuting college instructors.5 |

Most interns take four to five years to complete degree work,
Fifteen per cent of the 4O--hour work week is spent attending classes
and completing reading assignments, projects, and research, Eighty-five
per cent is spent in on-the-~3job training experience as a classroom aide,
Thus, the COP intern maintains full-time employment while working
with children under the supervision of an experienced cooperating

classroom teacher.

sQuestionnaire: Joe Gelt, Director. Career Opportunities Program,
Navajo Communiwy College, Tsaile, Navajo Nation, Arizona, June 29, 1974.




As Navajo Community College is only a two-year college,
interns participating in the Career Opportunities Program are unable
to complete certification requirements or a bachelor's degree. They -
do graduate from Navajo Community College with an Associate of Arts
degree and approximately 64 semester hours credit. A bachelor's
degree may be completed through the Navajo Tribal Teacher Education
Program, Teacher Corps, or on one'é own initiative through a regular
college program. A summary of credit hours earned at Navajo
Community College is shown in Figure 1, page 6. The Cereer Opportunities
Program, however, does give prospective Navajo‘teachers a start
on their education which they might not otherwise obtain,

Through their on-the-job experiences COP interns gain experience
in planning daily lessons, preparing units of study, and developing
instructional materials. Most personal relationships with étudents
involve individual tutoring or counseling, The interns are exposed
to traditional, open, and special education classrooms.

Most interns are between the ages of 25-30, married, and
have small children at home. While COP does not stress community
projects, per se, most interns are involved with the activities
of their children's schools, of the schools where they are employed,
and of the local chapter of their tribal government. Being bilingual,
they are often called upon to serve as interpreters or to explain

the school program to parents.



Figure 1

COLLEGE CREDIT HOURS EARNED
THROUGH GAREER OPPORTUNITIES PROGRAM
- AT NAVAJO COMMUNITY COLLEGE

Mathematics

Science

Language Arts
Behavioral Science
Fine/Creative Arts
Social Sciences
Instructional Theory

Instructional Methodology

Total:

6 Cr.
4 Cr.
6 Cr,
12 Cr,
15 Cr,
12 Cr.
6 Cr,
3 Cr,

Hrs.
Hrs.
Hrs.
Hrs.
Hrs.
Hrs.
Hrs.

Hrs.

64 Or.

Hrs.



~ Chapter 2
TEACHER CORPS

Teacher Corps was created through the’combihed effortsi i

of Senator Gaylord Nelson (D-Wisconsin) endlSenator Edwsrd'Kehnedy
(D—Massachusstts) duringithe spriﬁg of 1965.' Senator NeISOnls‘plan

to recruit college graduates to work in teams during a tWo-year
E teaching internship in deprived schools was merged with Senator
Kennedy's idea to have experienced teachers assist the regular »
;k,teachingkstaff in rural and urban areas. In July,l965, President :
| Lyndon B. Johnson called for passege of~legislstion coﬁoiﬁing‘ff
‘the Nelson-Kennedy concepts into law as part of the Higher Educetiohk‘ti

ket of 1965 (P. L. 89-32, Title V-B). On November 8, 1965, the National gy

Teacher Corps was born.1

As stated in the legislation, Teacher Gorps proposed Lo strengthen 2
the educational opportunities of children in areas having concentrationS'iJ ;
of 1ow—income families and to encourage colleges and universities |
to broaden their programs of teacher preoaration;

In order to accomplish these goals, non-education majors interested
in teaching as a career were recruited., The average intern selected
for the first two-year cycle‘was 23 years old. Sixteen per cept'were
over 30 years old and represented housewives, retired military personnel,

and businessmen. The majority had maintained a 3.0 grade point average

1Howe, Harold II and others. Teacher Corps: Two Years of Progress
and Plans for the Future, Washington & School of Psychiatry, Oct. 15, 1968

P 3-
7




~or above in college and had majored in écademic subjects. From all
races they came—67 per cent white, 30 per cent black, 3 per cent
-Spanish-American, American Indian,‘and,Japaneée. Forty-eight per'Cent
were men, | »’ | |

Most first cycle interns were assigned to elementary and junior
high school. The success in attracting men enabled Teacher Corps
to train male teachers for an age group of students most in need
of male identification.

Each team of interns was directed by experienced teacheré who
served as team leaders. In addition to an average of’eight years
teaching experience in deprived areas, 68 per cent heid master's
degrees. The average age of first—cycle team leaders was 36 years.
Porty-eight per cent of the team leaders were‘also men. a

Supplemental appropriations just prior to the close of the 1966
fiscal year enabled 1,600 interns and,team-leaders to serve 50 local"
communities. Fiscal limitations held enrollment the seéond year
to 1,150 participants.

| In 1967, still suffering from a restricted budget, the Corps
faced opposition from critics who thought local control of education
was threatened by the Teacher Corps' existence. An amended stature
was formed on June 29, 1967, initiating changes in the program.
The 1lifespan of Teacher Corps was extended for an additional three
years through the Education Professions Dévelopment Act of 1967
(P. L. 90-35). Authority was granted to universities and local

school districts to recruit, select, and enroll interns, experienced

cooperating teachef%; and team-leaders with technical assistance




from the Office of Education. The word "National" was deleted

from the name of the Corps. Local school districts, which previously
had paid the full salaries of interns and team leaders, now were
asked to pay 10 per cgnt of the Corpsmembers salaries. For interns
the revision meant that the beginnihg teacher's salary formally paid
was changed to a flat rate of $75.00 per week. Further alterations
enabled college juniors to enter the program, thus providing
undergraduates the opportunity to complete their bachelor's degrees.
An additional amendment called for progfams to be granted on a state
quota based on school population rather than on‘the percentage of low-
income c;hildren.2 |

No two Te;cher Corps models are alike. Each local program is
designed to meet the needs of children unique to the socigl and
cultupal community. The positive aspects §f the locale-—whether:it
be an urban black or white area, rural Appalachia, an Indian reserva-
tion, or a migraﬁt and Spanish-speaking community-—are utilized in
making the child's education relevant.

While teaching-techniques vary, training programs are similar.
Local programs are funded for two-year cycles. They are operated
Eooperatively by the university and the school system serving
economically or educationally disadvantaged children., A program is
typically administered by a director from the university staff

and a program coordinator from the local school system.

2HOWe, Harold II and others. Teacher Corps: Two Years of Progress
and Plans for the Future, Washington School of Psychiatry, Oct. 15, 1938,
ps 5.




10

Prior to thzir commencement of work within the local schools,
intefns and team leaders complete an 8-13 week pre-service training
session. Superintendents, principals, teachers, and community leaders
share the instructional duties with the university staff. Interns
and team leaders evaluate themselves and fellow Corpsmembers.,

At the donclusion of pre-service training, a final selection is made
of interns and team leadefs to participate in in-service training.

Boginning with the tutoring of individual students, the firste
year intern progresses to small-group and large-group instruction.
During the second year of his internship, he and his teammates teém
teach. As the.in-sepvice period draws to a close, the intern solo
téaches. Throughout his experiences; he is assisted by his team :
leader and a cooperaping regular teacher.

The team leader superviseé, counsels, instructs in methods,
serves as master teacher, liaison to the community, and intervener
with the local adrministration.

University courses are geated toward the interns' work experiences.
Courses are problem—ofiented and aimed at enriching the interns'
understanding of the disadvantaged child. In many univerrsities students!
demands for relevance, have encouraged colleges of education to adopt
Teacher Corps curricula within the regular university program.-

" Field work in thé community is an important aspect of a Teacher
Corps intern's training. Because Teacher Corps aims to train teachers |
who are aware of the needs and potentials of disadvantaged children,

" interns are released regularly from school and university fequirements

to visit parents and to conduct education-related community projects.
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Under Federal legislation, elegibility for Teacher Corps member-
ship is 1imited to two years,

The Navajo-Hopi Teacher Corps program is part of the nationwfde
Teacher Corps effort to supply quélified teachers for areas of~coh7
centration of low income families while encouraging colleges and
uﬁiversities to Broaden their teacher preparation programs. |
Administered by Northern Arizona University's College of Education,
the Navajo-Hopi Teacher Corps is funded by the United States Office
of Education under the Department of Health, Educatioh, and Wélfare;

Since its inception in the summer of 1968, with five‘Navajo
Indian Reservation schools participating, the Navajo-Hopi Teacher
Corps has been implemented in sixteen'public and Burean of.Indian
Affairs schools scattered throughout the 12,000 square mile arca

encompassing the Navajo and Hopi Reservations. Figure 2, page 12

shows the locations of participating schools and indicates the twd-year ,r,“;;"

training periods or "cycles" during which the schools took part.

The program is currently in Cycle 8 which begaq the summer of 1973 :
with an enrollment of 30 teacher interns, 67 per cent of whom are
Navajo. ‘Withih the confines of the Navajo Reservation, all 20 interns
assigned to éarticipating LEA schools are Navajos.

Organized on a team basls, each group of five or six interns
is under the local direction of a teab leader. Team leaders are selected
by the sponsoring school from master teachers who have taught in the system
or geographic area for a number of years. Of the fouwr Cycle 8 Navajo
reservation team leaders, two are Navajo, one is Mexican-American, and

one is Anglo.




Figure 2
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The interns.entered the Teacher Corps program with junior or
senior standing and a minimum of 60 semester hours credit. Intensive
pre—service training on the Northern Arizona University campus in the sum~
mer of 1973 allowed the new Corpsmembers to assess their commitment
for the two-year cycle which lay ahead of them.’ Opportunities were given
for the interns to visit the participating schools and communities
on the reservation. k

Figure 3, page 14 indicatesAthe'time line for the Teacher Corps
cycle, e

Special education is the emphaSis of Cycle 8. Each intern will o
accumulate a minimum of 21 semester hours in this area including a |
semester of practice teaching in special education. In some communities*'i |
this will require establishment of the school!s first special education i
classes by the team itself. | |

Teacher Corps interns now receive $90 per week stipend plus $15
for each dependent child. Tuition is free, but the interns must buy
their own textbooks and some materials.,[rY

Since 1969, the focus of the Navajo—Hopi Teacher Corps has been

~ on performance/competency-based education. Sixty per cent of the interns!,h?f7i*‘

time is spent in the‘classroom. The interns are required to deVelop
: performance—based units of instruction for their ¢lassroom teaching.

prrkshops are conducted on objective—based instruction with non-Teacher

'},d Corps personnel attending. During Cycle 6 an evaluation instrument

i ‘j,was’ devised by the Teacher (:

 otaff, team leaderg, int;'ns. school .
'fadministrat 8, and inter‘?sted College of . Edu' ' tion facultymembers.
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‘ Figure 3
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PHASE I

PHASE IT

PHASE I




. '§>f ,extension or off-campus basis for either graduate or undergraduate

15
Great distancés and roads made virtually impassable by inclement

L

Ax»ax

‘weather make both on-campus™ ‘¢lasses and instruction by commuting
instructOrs impossibilities dnring the regular school term. To cope

with this unique situation, university instruction has been conducted

via video taped units or modules of instruction since 1969. The‘video
tapes, featuring College of Education faculty members, are produced

in the Teacher,Corps television studio on campus and sent,by mail

to each target site. The tapes are open-ended, and the team leaders‘

act as discussion leaders and instructional adjuncts for the uniVer<1tyfr,

‘instructors. ,

In an effort to provide educational opportunities for. teachers, ,
- iteacher aides, dormitory attendants, and community persons, the Teacher ?

| 7Corps video classee are opeén to non-Teacher Corps personnel on an

hffcredit. Approximately 20 per cent of the intern's time is Spent
in university studies.,,s.j ’ ,,,"4,, y '

vy .
‘<,

During the pre—session and both five-week portions of the No therntseg;

,'AriZOna University summer session, the interns and team 1eaders attend y
| :special classes on the Flagstaff campus.:,: ‘ ’ ’1 ’

» One of the strongest eomponents of the Teacher Corps program is
icommunity-based education.: Objectives of the component inolude. i

v;llkahe encouragement and strengthening of coalitions
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as perceived by the community. The Teacher Corps team facilitates
the organization ofhcommittees, the‘development of‘needs’assessment
instrumente, and the undertaking of proJjects. |
The community-based education programs or projects are as
diverse as the communities they serve.
- At Leupp, AriZona, where no qualified music and art teachers
are availnble, Teacher Corps has allocated $2, 250 to hire 30
consultants who will train the school staff Corpsmembere, and
g volunteers initially in Indian arts and music and finally in Anglo
| art and music., | ' ' |
| In Dilcon, Arizona, Teacher Corps interns act as consultants o
,lgand on—the—Job trainers for a community controlled child care center :
“iemploying members of the Diloon community. They have also established

a ranchers' roundtable to educate local ranchers on soil conservation :

'fand liVestock management. .;i:i‘ » , :
Teec Nos Pos, Arizona's Teacher Corps team will make use,

‘V°of the school staff and community adults as they train adults andtschool

| ‘lvlchildren in the areas of culture, nutrition, job skills, and basic o
~ﬂh:- edueation." S ; lo., o '_ | o
oM Chinle, Arizona, the team will provide elderly and disabled

L persons with attention. entertainment, an attitute of self-worth; and ’ ;‘!
1~f?l anYOpportunity to create original crafts.; A second project will7provide, .




Chapter 3
NAVAJO TRIBAL TEACHER EDUCATION PROGRAM

The Navajo Tribal Teacher Education Program is an on-the-job,
on—site training program de51gned to enable Navajos to complete

‘a bachelor's degree and teacher certiflcation. It is currently

in progress at five sites, each of which serves a radius of approximatelyuf o

~gf1fty miles in any direction.‘ Tuba City, Genado, and Chinle sites,

'1ocated in the Arizona sector of the Navajo Nation, opevate as exten-’f- @

. “”sions of the University of Arizona, Tucson.} The University of New

‘tfuMexico, Albuquerque, maintains extensions at Shiprock and Crownpoint
';in the New Mexico sector of the Navajo ReServation.; Plansiarefi

 *,eun¢er uay»to add an additional site and 30 interns in 1975.t'f

: f‘e;room aide or dormitory attendant. Interns are released from‘w




18
During the remainder of the week while they are on the job,

Navajo teacher interns are counseled, monitored, and supervised by
~‘university field staff. Dormitory attendants are frequently given
part;time assignmente to the classroom in order to acquire experience
in tutoring students, planning lessons, and developing materials.,
SummerS'are spent on campus at the University of Arizona or

’the University of New Mexico or its brenehee'in order to complete
basic courses not offered in the field. : |

| lnterns are also given the opportunity to make‘field’trips
kt0‘conferenees and‘sitesyof innouetive’educetionel programs.u This,
past year 1nterns visited creatlve progrems in Tucson and made

a four—day trip to a national curriculum conference held in Anaheim,
California.l |

~The program enphasizes the development of materials and techniques

: relevant to the needs of Navajo childrén.




'_ohiis being explored, and student teachers are 1udged on their

: - ~bilinguals (8 hours), mathematical concepts and applications ‘(1, or

Chapter 4

A REPRESENTATIVE REGULAR ON-CAMPUS PROGRAM
NOR'I‘HERN ARIZONA UNIVEBSITY |

Although classes are held on-cempus some 30-400 miles

from the reservation schools where its graduates will teach, it

should not be assumed that Northern Arizona University's teacher |
education curriculum is totally traditional. Practicums are provided

in Flagstaff schools with Navajc enrollment or at Leupp Boarding =

| School, totally Navajo and located h5 miles away on the reservation. w
l,Practioe teaching experience usually takes place in the student's

ehome community on the reservation. Competency-based teecher training

' ,lclassroom performance before graduation is permitted. ;; Iff : f«-'ﬂ
k University requirements inolude 12~1& semester hours credit k
| hich must be earned in freshmsn English (6 hours), sngnsh forw e

7f~d more hours), and freshman physical education (2 hours) A total of hsz o
',uhours, not including courses in the student's major or minor fields,,sffy"i"'
‘fmust be selected.v These oredits may be accrued as follows: -’Ef~;’ iﬁg:§i7

W'Univereity requirements ‘fﬂ: ‘fg e ”,ce;,d’ 12—14 hours | |

é"Sciences (Astronomy, biology, geology,
B physical Science, and forestry)

- 3.—12} hour‘e |




S
.

’completion of a total of 27 semester hours. Communication skills, ,~"

: 3-h hours; health and physical education, 2-3 hours; and fine arts,{’»vh

‘5—6 hours comprise the academic studies.!

‘ children's literature,,science, social studies, audio—visual educat}on,
. arithmetic, language arts, child growth and development, and student" i
f“teaching. S | -

Humanities (Art, English, music, philosophy, '
: and speech) | | 8-12 hours

Of these 42 hours, 30 must be earned in lower division courses and 12
in upper division courses. |

Elementary education majors must also complete a specialization
known as a "content emphasis.“ Content emphasis programs, which -

require a minimum of 15 semester hours of concentrated study, are

available in the fields of anthropology, art, biological science,vk

dance, earth science, English as a second language, French, geography, :c”

‘health, history, home economics, humanities, industrial arts,

language arts, 1ibrary science,mathematics, music, phySical education, :" : :
psychology, sociology, Spanish, speech and theater, or special education. w} :
' Academic areas studied by teacher education candidates include '

6 hours; social and behavioral science, 9 hours; natural sciences,

Education courses make up a total of 30 semester hours including

courses n reading, evaluation °f learning, elementary curriculum, 1}}{[{“
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fAdmiesion to the teacher education program at Northern Arizona
UniversitYfrequires_filing of an application to the secretary
of the screening committee. The screening committee will base its
c decision on acceptance into teacher ‘education on the following i
riteria: | [ o | '
- _l; A cumulative grade point average of at 1east 2.25,

“‘12;_;A'“:ﬁde of c or better in’ English 103 or 105 or verified |

j ”5proficiency in writing by the candidate's instructor .
o n ;English‘ 103 or 105, ‘ |

grad‘ of c or better5in‘one of the following performance

t duction to Ed cation course has been completed., Thue, stude sjare_~




SUMMARY - |

;The foregoing paper‘has'attempted td provide prOSpective Navajo

Indian teachers ‘with an overview of existing programs of’ teacher

' education aVailable on or near the Navajo Reservation.

- Five alternate routes, as shown in Figure 4, page 2, 1ead"'

to a Bachelor of Science or Bachelor of Arts degree with elementary,

teaching Certification~

1.

: iy,
3.
'ofuupper division work at a four-year college or university. ”

- a

Further information regarding any of the four programs describedc;t'ﬂiff

‘Summer school and/or full—

Career Opportunities Program followed by Navajo Tribal
Teacher Education Program.,'

Gareer Opportunities Program followed by Teacher Corps.
Career Opportunities Program followed by completion |

Summer school or full-time on-campus attendance at a community

or Jjunior college followed by completion of upper division .

work at a four-year college or university.f

'f: 5;1

ime on—campus atterdance at a

four—year college or university from freshmsn through Senior -

years.

may be received by writing to the following persons:
Gerald Knowles, Director . “
A 2




Roger Wilson, Director
Navajo-Hopi Teacher Corps
Northern Arizona University
Box 6026

Fiagstaff, Arizona, 86001

C. E. Fauset, Dean

College of Education
Northern Arizona University
Flagstaff, Arizona, 86001
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Figure &

ALTERNATE ROUTES TO B,S./B.A, DEGREE
WITH ELEMENTARY TEACHING CERTIFICATION

Career Opportunities Program
(2 yrs. of college, 6h er.
hrs. earned)

OR

Summer school or full-time
on-campus attendance at a
Junior college, community
.¢college, university exten-
sion, or four~year institu-
‘tion of higher education.
(45-60 semester hours

of credit earned)

i

+__Navajo Tribal Teacher Education

Program (45 semester hours

- eredit required for admission)

OR

__Teacher Corps (60 semester hours

“¢redit required for admission)

OR

Regular teacher education program
T at a four—year college or univer-

 sity (degree may be earned through A
- on-campus summer school attendsnce
,‘;+ student teaohing at most_institu-;’;;“




1.

BIBLTOGRAPHY

"Career Opportunities Program," School District #2, Las Cruces,
NBW Me)d.co, 1972' ppo l"5, 6’ . : ‘

Chambers, Margaret A. and Graham, Richard A, "Competence: The
Measure of Tomorrow's Teacher,!" Peabody Journal of Education,
Vol. 48, April 1971, pp. Q18-227,

Howe, Harold II and others. Teacher Corgsi ~Two Years of Progress
and Plans for the Future, Washington School of Psychiatry, ’
October 15, 1968, pp., 3-8, A

"Navajo Teacher Education Program Expaﬁds Traiﬁing Efforts,"
The Navajo Times, June 13, 1974y p. A<12, col. 1-3. =~

Questionnairet Joe Gelt, Diréétdf; Caréqr'6pporthnities Pﬁogkam,‘, 
NavaJo Community College, Tsaile, Navajo Nabvion, Arizona, 86503, =

Teacher Corps, Navajo-Hopi Teacher Cor sT:Nofﬁﬁerh Arizona Univer—
sity, Flagotatt, TH- por Togores Gorpey Northern hrizons Univer-

3
L



