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inirotiuction

This issue originated from two very specific needs -the need of one
editor for guidance in establishing a program of library institution for

/Drexel students; and the need of the other for published literature to
guide the independent study of graduate students in library science. The
need for more effective instruction in the use of library resources also
emerged from research for an earlier issue on user needs. 'Although
research on user needs has concentrated op 'Criteria for designing
optimum skterns, it is 'evident from this- research at least, to the
profesSiottal librarian) that very few users indeed understand. or use
effectively resources now available. Meanwhile, until optimum systems
are designed and implemented, resplendent in their sophistication and
technology, much can be done to effect better use of current resources.
Even when such 'systems become available, it is unlikely that they will
be retrospective--thus the scholar and . researcher will still need to
negotiate with our present resources.

Althotmh there is a substantial-.- body of, literature on library
instruction in academic libraries, in general, it tends to be superficial,
repetitive, and unimaginative; the literature does not reflect accurately
the activity, vigor, and widespread interest of the profession. There is
an obvious need for a comprehensive stateof-the art review which
portrays the contemporary library instruction movement emerging in
American college and university libraries and the concern of the
profession; we hope this issue does to.

The issue is divided into five sections: "Basic Concepts of the Rote
of the Library in College Instruction"; "Active Established Programs";
4.'Professional Activities and 'Literature"; "Research and Experimen-
tation"; and "Program for Aclion."

Although, in many respects. we may have fallen short of our original
goal-studying integration of library instruction in the' college
curriculum we have retained thiS title because it is and must he the
ong-range goal: Our readers must remember that this is a vital, flexible
novement, characterized by innovation and experiinentation. very much
n a state of flux; they should not assume that it will long remain as
ve portray it.

171



j72 / INTRODUCTION
PEST COPY AVAILABLE

We wish' to express our most sincere appreciation to the many
librarians who have continually encouraged-'us by their suggestions,
contributions, and active support and interest.

Patricia Henning
Chief, Reference Department
Drexel University Libraries
Drexel University
Philadelphia, Pa.

Mary E. Stillman
Assistant Professor
Graduate School of Library =Science
Drexel University
Philadelphia, Pa.



BEST COPY AVAILABLE

Dag ccncovis of 1113 robe

of i13 litrory

V111111'40.11

,Although .here is a general consensus that a library is necessary for
college instruction, there is no agreement among librarians, faculty, and
administrators, or within any one of these groups, 3s to exactly what
the library role should be. At one extreme, we have the Library-
Collegians who feel that instruction should revolve around or evolve
from the library; at the other extreme we have those who consider the
library a resource, roughly equated with classrooms, tolerated at the

insistence of accrediting associations. There is also diversity of opinion
concerning who is responsible for providing instruction in the use of
the library and in what manner this should be done. We have assembled
in this section a series of articles presenting a wide range of theories
and practices. Fay Blake assesses the Library-College movement and
suggests changes in its philosophical concepts; Joan Bechtel examines
the same movement for practical implications; John Williamson recounts
the effort of Swarthmore College to evolve a teaching library as part of
overall educational improvement, and interprets its features and prob-
lems from the dual viewpoint of both faculty and librarian; and Patricia
Knapp provides her observations and principles concerning the imple-
mentation of library instruction programs based on the contemporary
college scene.Ed.

113
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by Fay M. Blake

The idea of the Library-College was born early in the 1930's and
had one of its earliest public introductions at the American Library
Association conference in Chicago in 1934, when Dr. Louis Shores
presented his paper On the "Library-Arts College." In 1940, the

dormant_notion of a library-centered college received an .apparently
much needed transfusion with the publication of Ilarvie Branscomb's
Carnegie-sponsored study, Teaching with Books. Dr. Shores tells us that
depression, war and post-war dislocations prevented much real develop-
ment of the library-college movement. During the sixties, however,
when the nation experienced general educational ferment as Sputnik
jolted us out of complacency, the Library-Collige became not just a
Utopian concept but the inspiration for experiments here and there.

THE ATTRIBUTES OF THE LIBRARY - COLLEGE

Before-, examining the progress of the idea, it might be wise to
explain what the Library-College is intended to be, since it is clear that
many librarians or educators know little about it. E.J. Josey, for
example, polled Negro colleges hi 1968 for his article in the first issue
of the Library-College Journal and found that most of those he
questioned had never heard of the Library-College. At the 1969
Interdisciplinary Symposium on the Library-College in Chicago, there
was much muttering among the participants about the failure tc, explain
the'elements of the Library-College, a situation which seems to indicate
that some clarification is still necessary. The Library-College, as Dr.
Shores and other proponents envision it, consists of several components,
all essential.

Fay M. Blake was formerly Associate in Academic and Research
I Ibraries, State Department of Education, Albany, New York.

175
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Learning mode

The Library-College is based on the concept of independent study
each individual student learning primarily by reading., He would be
doing his reading in his own assigned library cartel. By 1970, the
learning mode originally conceived as the rather loosely defined
"independent study," had developed two additional eleritents (described
in Dr. Shores' "A Library-College Decalogue" in Catholic Library
World). Not only would each student study independently but each one
would teach one- upper classmen would be guiding and tutoring lower
classmenand learning" would not only come from reading but from
work-study -programs, Each Library-College would develop rceperative
contracts with local private industry, government agencies and private
foundations and agencies.

Library

The Library-College library must recognize that the printed book is
no lon,;:n. (if it ever was) the only learning tool. The new kind of
college library would be required to select, acquire and make available
the "generic book," or study material in any of its myriad forms!
printed books, tapes, films, cassettes, records, and every auditory and-
visual kind of stuff', aid conceivable and available. Each student carrel
would need to be as dripping "wet" as money and imagination could
make it, equipped with dial access panels and technological adaptations
of all known communications media.

Faculty

The faculty of the LibraryCollege needs to be "bibliographically.
sophisticated" 'since, one of its main functions would be to guide the
student into the resources of the library. Librarians. ipso facto, become
faculty since they. are probably the most sophisticated of anyone on
campus on the library's capabilities. Heavily supported by library

technicians, who Jake over the housekeeping aspects of the library, the
librarians may even become teachers of the teachers in a Library-
College. helpi.ng instructional faculty to greater bibliographical sophisti
Cation. In any case, librarians and instructional faculty work closely
together to devise the curritoulum and to guide the student in 111

independent study. Lately,, Dr. Shbret, doyen of the Library-College
movement, has added another dimension to his requirements for

faculty. He insists that the faculty must know each student individually
and love him with a Christ-like love.
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The Library-College curriculum is nowhere spelled out in detail.
Beyond reminders that it must be broad, interdisciplinary and flexible,
the literature on the Library-College movement shies away from
specifics. Dr. Shores states that the curriculum should provide an
"interdisciplinary overview, of what appears to be most significant to
nun," and that this overview would be arrived at from a combination
of faculty syllabi and student profiles. This appears to mean that
faculty members would decide what they considered signifiCant, then
would tailor their syllabi according to the ;particular interests indicated
by each student. Librarians, of course, as members of the faculty,
would participate fully in curriculum planning, but it is not clear just
how they would adjust their syllabi to individual student interests.

Facility

The centrallylocated and centrallyimportant library, equipped to
handle , all media, becomes the heart of the Library-College. The
Library-College concept implies radically new organization and respon-
sibilities for the college library. It becomes not a repository for books
but a learning resources center for the "generic book." It provides
seating not for a portion of the student body at one time but for the
entire student body all the One. It does not merely collect materials to
support the curriculum but actively initiates changes in the curriculum.
It is physically planned as the center of the campus with classrooms,
offices, laboratories and other facilities grouped around it.

Organization

Originally the Library-Collehge was conceived as serving no more than
five hundred students. When more than five hundred students enroll, the
college would form a new unit, and all participating units on a campus
would forth a swirl) of cluster colleges, each autonomous with its own
library facilities but having access to the overall resources, of the
institution. Recently the Library-College has revised its figures upward.
it Library-College could serve from five hundred to one thousand
students, so in some of the monstrous multiversities of today as many
as fifty cluster colleges would be necessary and feasible.

That's the Library-College idea. The purpose of the Library-College is
stated in the Jamestown Charter of 1965 'as: " ... to increase the
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effectiveness of student learning, particularly throligh (but not limited
to) the use of library-centered independent study, with a bibliogra
phically expert faculty."'

EXPERDIENTS WITH THE LIBRARY- COLLEGE CONCEPT

By November 1970, it is claimed, "... over 300 colleges and
universities have now reported to "In-Nova" [a column in the
Library-College Journal' experiments and innovations along the Library-
College way."' The Library -College proponents point to a number of
examples of college organization inspired by the Library - College, idea.
One of the earliest experiments began in the early thirties at Stephens
College in Columbia, Missouri. with the appointment of B. Lamar
Johnson at Dean of Instruction. Dr. Johnson, serving as both dean of
instruction and librarian in this four-year liberal arts college for women,
quickly adopted the idea of the generic book for the college library
and began to encourage instructors to bring their classes to the library
where students could work independently on assignments with help-
from librarians and faculty in finding snatetials. By 1937, he had
developed plans for a 'radically new library.,building in which the library
itself would be the instructional locale. The building he planned was
never constructed, but Stephens College today has, in addition to its
library, extensive language and science iaboratories, art studios, and
audiovisual facilities. There is both a Director of the Librarl, and a
Director of Instructional Services (whose domain is the nonbook
media). The concept of the generic book has been much diluted, and
apparently the Library-College concept has gone down the drain. A
recent reporter indicates that book and nonbook (a term which is
anathema to Library-College missionaries) collections develop in.
dependently of each other and that there exists no single catalog of
tapes and other nonbook media.3

Beginning in 1960, um:terthe guidance of Patricia Knapp, an --
extensive program began at Monteith College in Detroit's Wayne State
University. Library and teaching staff planned close cooperation to
create an "integrated" learning environment. The main thrust of the
program vvps towards independent study and, consequently, change in
how and how much the student used the university's,library resources.
The Knapp experiment has been extensively reported,' and, of all the
examples cited as incipient Library-Colleges, this one probably, incor
porates most of the fiats in the initial concept. Independent study was
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stressed but not the "each ,one teach one" or the work-study principles;
the generic book . was not 3 central part of. the Monteith College
experiment nor wai the heavy use of t&hnolog- and audiovisual
materials; librarians participated very actively in the plan but did mat
hecome faculty by either Library-College or traditional standards; the
;urriculum was not initiated by librarians nor by faculty-student
eooperation; and the Monteith College library did not become the
central facility envisaged by Library-Collegians.

In 1965, Oklahoma Christian. College began with the concept 'of
encouraging independent study via the generic book and individual dial

:access carrels. Today, Oklahoma Christian cVms to have the largest dial
access system in edricational use in the finited Slates. Students are
assigned carrels, and the., library occupies the ground floor of the
learning center building, but there is no evidence of integration or even
much cooperation between the library and the learning center and little'
indication that the college is moving toward becoming a realized

ibrary-College.

Oakland Community College, a two-year ,college near Detroit, also
began operating in 1965 with strong emphasis on a multimedia
instructional approach. The Director of Instructional Services coord,i-
nates all instructional media ail(' the Learning Resources Centel!'
Chairman operates the Learning Resources Center. Both the director
and the chairman are librarians and participate in the selection of
materials, but final decision on selection rests with the instructional
faculty. Much of the teaching is conducted by the audio:tutorial
method- a. combination of audioviSual aids and individual or seminar
discussions with instructors. The teachihg role of the library staff
aiipears. to be ,

'El Centro Junior College in Dallas, Texas, has .organized an

Instructional Resource Center which consists of NonTriiit Operations,
headed by a media specialist (nova librarian); Print Operations, which
includes data processing system's, headed by a librarian; and Occupa-
tional Education of Library-Media Technicians. directed by a librarian
who leaches the technicians,coinses. The college is equipped with some
highly developed technology: three dial-access centers,- a dial access
language laboratory and a science, laboratory in which the audiotutorial
method of teaching is employed.

. At Oral Roberts University in Tulsa, Oklahoma, a highly sophis-
ticated arrangement exists of some thirty-two dial access stations in
individual library carrels plus several additional classroom stations for
group viewing and listening. There are also additional dry carrels in the
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library for independent study of more traditional materials. It would be
a mistake, however, to equste library equipment with the Library-
College idea as it has been presented to us. Equipment alone could be
mere gadgetry unless it is used to furilier independent study under the
guidance of cooperative librarian-teachers and teacher-librarians. ...

Federal City College, created in 1966, began operations in washing.
ton, D.C., in the fall of [968. Planned as an innovative contribution to

)'higher education in and for a ghetto community; the college has been
plagued with dissension and budget problems, but its Media Center
owes Some of its inspiration to the Library-College idea._ The Media
Center collects in all media, Intermingling them in the collection, and
provides study space, group and individual cartels, both wet and dry,
conventional reading rooms, and more informal lounge facilities. The
center works closely with the campus bookstore and emphasizes
paperbacks heavily. Librarians and faculty are closely involved with
both selection and bibliographical guidance for the studerits.

-------'Adiktipliariatiri- Educational Materials Center at the University of
Papua and New Guinea in the Lihaty-College Journals seems more
confusing than enlightening. The _author stresses the separation of.the
center ' from the university library, although he emphasizes the genial
relationships between the two. If the library is meant to become' the
center of the learning process in the LibraryCollege, it is somewhat
difficult to accept this as an example. The center does collect the
genFric book within its limited field of interestthe training of teachers
in. the evaluation of educational materials and the development of a
research project_ to_study the effectiveness of various teaching methods
and learning materials.

One of the most exciting techniques utilizing Library-College princI
ples is the work of one inspired teacher at Purdue University. Dr.
Samuel Postlethwait, professor of botany at Purdue, has evolved a

teaching method, the audiotutorial, which makes some good, sound
sense of the ill-defined independent study. concept. Ile bombards his
students with a rich collection of sound tapes and visual presentations
on film, slides and tapes. He makes available to them simply operated
machines for listening and viewing as well as conventional laboratory
equipment; he provides them with worksheets defining specific tasks
and experiments and with bibliographies guiding them t printed
materials; and he tops off. all these, aids with a staff of kno ledgeable
instructors constantly available for personal or group discussion. In his
presentation at the 1969 Library-College meeting in Clt/icago, Dr.
Postlethwait made it abundantly evident that an inspired tefacher with

I
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extensive resources in many media could make learning the joyous
search it ought to be But it is a little difficult to jump the gap
between:, Dr. Postlethwait's audio-tutorial method and the Library-
College syndrome. The library is not the center of Purdue's botany
course, no does it seem to have much influence on Purdue's
curriculum or teaching methods.

7HE IMPACT OF THE MOVEMENT

After thirty or more years of proselytizing, these few partial
examples (and the three hundred snippets reported in the "In-Nova"
9lumn of the Library-College Jounla0 seem to be the only tangible
signs of the impact of the Library-College idea. Dupuy, who investi
gated the Library-College as welt as a number of other technological
innovations in college libraries in 1968, found: "There is not today in
the United States any institution which would really fit this definition
of a library college." Dupuy goes even further. "Despite altliQst
universal endorsement of the objectives of the Library-College move-
ment, there is widespread skepticism among both librarians and
educators as to the realism of the movement."6 In itself, the very
meager quantity of specific examples of the Library-College in action is
not an indictment of the idea or the movement. Good- ideas become
irresistible realities only when their time has come, and it might well
be that the time for the Library-College is not yet upon us.

-CRITICISM OF THE MOVEMENT

Several criticisms of the Library-College have begun to appear
recently, and it might be instructive .to examine them in some detail.
Critics object that Library-Collegians use irritating tactics: a shrill
missionary zeal, overstatement, endless repetition of ontworn citations
and_ an all too convenient failure to define precisely some of the
tibraryCollege elements.. Probably all of these tactical missteps could
be documented, but a few will suffice. Take, for example, this passage:

. we librarians are in a better position to-teach in this new learning
mode, called independent study, than any of our colleagues in
edUcational work."' Now, even if it were true, this is no way for us to
be making friends among the faculty; but it is very doubtful that many
Libras ians would agrcc with the statement. Teaching is more than letting
students loose in a library with some bibliographical guidance to their
materials Primarily it is creating the atmosphere within which it is
possible and rewarding to learn. Admittedly, much teaching in our
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colleges today is badly done, but mere knowledge of the library's
resources does not automatically make librarians more capable than
their colleagues on the faculty. Many college librarians may, and
probably should, teach, but to do so effectively they will need to do
Much more than point out-the resources of their libraries.

The two most important undefined elements in the Library-College
concept are independent study and the curriculum. Is independent
study to be interpreted as a free or an authoritative mode? Who
decides what the student studies independently? Bow does he evidence
the results of his independent study? Does it matter what is included in
or omitted from the curriculum? Who decides what is most significant
to nun"?

Another aspect of the Library- College literature which makes for
uneasiness is a kind of pragmatic patching process. As problems in
higher education have received publicity or, more narrowly, as criticisms
of the Library-College have appeared, the leaders of.the Library-College
movement have added arguments and discussion. Among basically
important elements which do not appear in the earlier ,literature are

such items as heterogeneity among the students admitted to the
Library-College; a firm, continuing and generous financial base; built-in
and continuing evaluation; and genuinely democratic library-college
governance. Now that these questions have hit the front pages of our
newspapers (if not educational literature) they are also receiving some
mention in.- library- college literature, but they have the ring of hurried
afterthoughts.

These weaknesses, however, are not insuperable. The Library-College
movement could, with a little thought and effort, cut down the
stridency, find a few other authorities to quote besides liarvie
Branscomb (whose 1940 work Teaching with Books, is cited re-

peatedly), develop definitions; and expand proposals on finances. -

governance, et a/. What is more disturbing is a failure to deal with
some very basic questions facing all higher education in our nation.

THE LIBRARY-COLLEGE AND EDUCATIONAL FERMENT

Dr. Shores has written: " ... the Library-College removes the basic
cause for campus unrest, which according to a recent pnil is the

growing impersonality caused by numbers."8 Dr. Shores should be more
skeptical of polls. Impersonality is not the basic cause for unrest, only
one of the precipitating factors. What is really "bugging" our campuses?
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Kenneth !Oster in a recent attack on the 'Library-College idea comes
inatit closer to the very serious reality. Kister says:

the fundamental objection to the LibtaryCo1lege is its disingenuous
attempt to foster the American middle -class itlieeSS ethic in the student
while noisily purporting to educate him for freedom .Ile eventually
becOrnes a selfstarting learning machine sshich, when plugged into a wet
carrel (Shorgs calk it the student's "workbench"), achieves instant access,
to the commodity knowledge -which, in tutu, constantly, increases
development of the individual's most important product, success.

Students have been weighing a social system which places competitive
individualism at the highest priority and have found it wanting. They
are seeking for the ways to substitute cooperation for competition,
huinariertess for success, and democratic participation for elitism. Mind
you, not all students are actively or consciously looking for a new way
to organize life in our society. Not even a majority of the students are
engaged in this search, but enough of them are doing so and doing so
ussionately enough to have affected the whole educational system. The
search for a cooperative, humane and egalitarian life takes numerous
formseverything from love-ins and rock festivals to burning Bank of
America °branches and bombing computer centers. You may support or
excoriate any or all of these manifestations, but the fact remains that
the search for alternatives is present and growing. To those who are
.questioning, the Library-College can only, appear as another warmed-over
version of a compc:Aive commodity-ridden society.

A corollary of the search for new ways of organizing society is a
search for a new core to the educational enterprise. We are witnessing a
groWing interest in the end- products of higher education. It is no longer
enough to know what we are teaching and what learning mode we use

do the teaching. We must now answer the questions: what are we
teaching for? and who decides the what, the how and the why of
higher education? The mindless production of bigger and better
IlombS or bigger and better automobiles or even bigger and better
corporation executives is no longer accepted as the legitimate or
des,irable. result of higher education. To change the goals of education,
say the 'restless students (and some faculty, too), we 'must guarantee
that policies of the educational institutions do not continue to be made
by the same closed homogeneous and very Srirall groups which have
traditionally governed our colleges.

The Library-College movement has not addressed itself to these
questions at all. To speak of an interdisciplinary overview' of man's
knowledge is not to ensure moral evaluation of, the uses to which that
knowledge is put. To urge. contracts between Library-Colleges and
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surrounding private industries is almost to guarantee continued produc-
tion of what perhaps ought not to have been produced in the first
place.

At the 1969 Library-College 'sympositim.and again in a 1970 article,
Dr. Louis Shores has advocated an early American Town Hall yStern,
for the Library-College, although he grants that any one of a great'
variety of governments could be adapted for the Library-CoPege,
Students and faculty would both participate in the Town Hall and each.'
campus could decide, more or less democratically, the composition .of
the smaller (and real) governing body which would function between
Town Hall meetings.. The proposal Misses an important point in the
current eduCational debate. The furbr is not -really about form but
about content. It is relatively unimportant whether a college is governed
by a committee system or an executive board or a board of trustees:
What is important is machinery which guarantees that all sections of,
the academic community have equal opportunity to determinenot
discuss, but determine -?the policies of the institution, The Town Hall,
for all its nostalgic appeal, does not offer any such guarantee. It didn't
when it was used in. New England townships where it ,merely confirmed
the decisions of the theocratic leaders. It wouldn't in a Library-College
unless there also existed full and equal participation of students and
faculty in any body which really determines policy..

New social .philosophy and new educational demands are being
explored because we have in America a new kind of student -body.
Here again the Library-College movement falls somewhat sho-rt of a
serious analysis of their new needs, or old needs newly recognized. First
of all, it is imperative to recognize a qualitative change in the size of
the student body at institutions of higher education. What has

happened to our highly industrialized, highly technological society is, in
one sense, analogous to what happened to us in the early years of the
twentieth century. At. that time it began to be apparent that
compulsory primary education- for all was not only desirable but
necessary. Now it is beginning to be just as apparent that coping with
the would surviving demands of everyone an education that cannot be.
obtained within the brief span of primary and secondary school years.
As a result, would-be eduocational innovators must somehow deal with a
MSS need for higher education. To the credit of Library-College
spokesmen, it must be stated that they stress "ebllege-for-all." But the
Library College concept does not seem capable of being stretched to
accommodate all. Colleges planned for five hundred or a thcusand
students will not permit all young people (and many older students)
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recess to higher.education. It is neither realistic nor feasible to imagine
that our massive multiversities will split themselves up into fifty or
more autonomous duster colleges. Salvation probably does not lie in
more small individualistic colleges but in new, imaginative and
(regrettable or not) larger but cooperative educational ventures.

Not only is the new student body larger but it is becoming much
more heterogeneous. It includes, for the first time in our history,
members of minority groups and members of subcultures who do not
wish to conform to the dominant white, European, Christian standards.
Patricia Knapp, analyzing the Monteith College library experiment, has
made a very insightful comment. The library at Monteith, she

discovered, made excellent ties with the students who had already
adopted the academic style but almost none at all with the noncon-
formist subcultures." This is not accidental. The Library- College is
built on the student's willingness to adapt himself to the existing
academic. criteria. The Black or Chicano student from the ghetto, the
tock-oriented student, or the communal-living student is less and less
willing to agree that his background or life-style or subject interests
must be set aside so that he can learn the elements of "Western
culture." He is not convinced that Western culture is the pinnacle of
man's intellectual accomplishment. But neither the college library nor
the Library-College is equipped, materially or philosophically, to satisfy
his learning needs. Even when the minority group student is willing to
conform, the Library-College is probably not for him. E.J. Josey has
written that a majority of Black colleges do not have the resources for
`even a Minimal printed book collection, let alone a sophisticated generic
book collection together with the equipment necessary to view or hear
the materials. Here, again, the Library - College literature stresses form
over content. It is not enough to say that the Library-College student
body must be heterogeneous and to assume that prestoit becomes so!
The small expensively-equipped college which is the prototype Library-
College is not likely to become the educational institution in which
great numbers of Blacks, Chicanos, Puerto Ricans and American Indians
will learn not only how to cope with, but how to alter radically, the
society which has never served them.

'Finally, the Library-College idea has been attacked by those who
believe that librarians arc not, and should not be, teachers. ,John M.
Christ, writing in the Library-College Journal, maintaires that the
Library-College idea requires extensive theoretical reformulations and
that librarians are not equipped to engage in analytical and abstract
thinking.1 I Mr. Christ's hypothesis is unproven and, on the face of it,
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sounds untenable. Analytical thought is a human enterprise and not the
monopoly of any category of human beings. Even if librarians, because
of the nature of their present role in the academic eommunity, have
not produced much theoretical analysis, it cannot be assumed that they
are incapable of the process. Mr. Christ in the same article,. however,
and Kenneth Kister at the recent LACUNY Institute at .Queens College
both maintain that the role of the library and of the librarian in the
academic institution is an ancillary, not a central one. The librarian.
they claim, deals with procedural and not with substantive matters. It is
not easy to gainsay the differentiation. Certainly, that is what. thr
academic librarian has been doing. Whether he should continue to do so
is still an open question. Perhaps a few pilot experiments might be in
order to test the willingness, the ability and the desirability of librarians
in a teaching role. A few librarybased seminars might be in order
especially a few dealing with subjects which have not become part of,
the orthodox curriculum and which are of interest to the noncon-
formist studentcommunal living or local political action or women's
liberation.

CONCLUSION

At this point it is not clear whether the Library-College really has a
practical future in higher education. That the idea needs substantial
;redefinition and revision; and that its. proponents need to recognize how
deeply they have been influenced by traditional, middle-class, American
values, seems evident. One of the things that seems to have happened
over the past thirty years is a failure to re-examine and re-evaluate the
Library-College idea in the light of a changing social and educational
situation . Independent study or the generic book or any of the other
elements in the Library-College are not absolutes. They must be
redefined or discarded as the world moves. Some of the elementi of
the Library-College are useful concepts. The college library certainly
needs to broaden its collection concept to include the generic book just
as*college instruction needs to broaden, or discard, the. lecture textbook
method of teaching. But even with substantial revision, at this point, it
Seems doubtful that ',the Library-College can become a functioniri
reality.
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The Library-College advocates, leader's such as Louis Shores. Robert
Jordan, B. Lamar Johnson, Patricia Knapp, John Harvey, Sister Helen
Sheehan and ,Theodore Sarnore and their quarterly mouthpiece, the
Libiary,College Journal, assail us with ideas that claim to be new,
innovative, revolutionary, and experimental but which; in fact, are as
old as libraries, certainly as old as Oxford and Cambridge Universities.
This is not to belittle, however, the importance of the theme to which
they are pointing nor their essential contribution to the current college
edueation scene. Their insistence upon the provision for American
young people of. an' opportunity to direct their own education, to
develop their own reflective powers, to grasp for themselves what is
essential in the history of mankind, and to decide for themselves what
part they shall play in the huMan society is necessary in a day when
colleges and universities are bulging with increased numbers of students,
when the temptation to mass educate is no longer seen as a temptation
but as a necessity, and when impersonality in education is regarded as
evil but inevitable. Library-Collegians further insist that the way to
achieve their goal is through the intelligent use of libraries which
includes knowled- of the tools for getting at what has been recorded.
On these two issues there is little debate, although a good deal of
criticism can be and is leveled at many of the other propoSals of the
Library-College advocates. What then is the Library-College concept?

THE LIBRARYCOLLEGE CONCEPT

"To me a library-college is a' college irt which the dominant learning
-mode is independent study by the student iii the library, bibliographi-
cally guided, intellectually aroused, and spiritually stirred by the
faculty."' All Library - College proponents agree with this statement by
Louis Shores who is called the father tf the movement because of his

Joan M. Bechtel is a librarian at DickinSon College, Carlisle, Pa.
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spieCh at the Chicago Century of Progress Exposition in 1934 in which
he first used the term Library-Arts College.2

The Library-College is seen as an experimental institution in which
the compulsory attendance at lectures is done away with and replaced

,by voluntary reading and study in the library. The extent 'to which
classroom lectures and class discussions are eliminated or reduced is a
matter of some disagreement, but all do agree that far too much
dependence upon the textbook; lecture syndrome is -apparent in

American education today.

The library is to become the heart of the Library-College in both a
physical and ,metaphysical sense. Some see the Libraiy-College occupy-
ing a building or complex of. buildings which has at its physical center
the library and, perhaps, bookstore and radiating from it student
carrels, faculty offices, discussion rooms and at the outer edge living
quarters and administration offices.3

The faculty will necessarily be bibliographically expert as well as
experts in their subject fields. The libiarian will be expected to be
subject trained. as well as expert in the ways of the library. In fact the
lines between, librarians and faculty are to blur so that they become
equal partners in the teaching enterprise.

The curriculum is to be .largely interdisciplinary with students
studying the whole experience of man in Ways and areas most
appropriate to each individual student guided by faculty-librarian tutors.
The curriculum is to include for everyone education in the use of the
library. This is to include library organization and the ways to use it as
well as the intricacies of reviews, abstracts, indexes and bibliographies.
"Half of knowlege is knowing where to find it."' The suggestion is also
made that faculty time will be saved and greater numbers of students
will be served by having fewer lectures and by the emphasis on
independent study.s

The mood of the college is to be innovative. Almost any change is
better than no change at all.' This innovation and experimentation is
to pervade not only the curriculum, methods of teaching but also the
library. The library is to contain wei carrels.' that is, carrelS containing
all kinds of media both auditory and visual so that all. forms of the
"generic book-8 may be exploited in fitting learning to an individual
student's needs.

Actually there are almost as many versions of the Library-College as
there are proponents of the idea. Almost all are small liberal arts
colleges of SOO or less. One is student operated, another combined
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correspondence school and LibtaryCollege, another combined Library-
College and adult education'? and still another a .caravan composed of
several trailers which can travel to specific locatit.ns for study."
Robert Jordan also proposes that the Library.Colle.ge lease its physical
plant from a College liost-Center where it would be one small, liberal
arts.. emierimenting college among a cluster of colleges of various
kinds."

CRITICISM OF THE LIBRARY-COLLEGE CONCEPT

Critics of the Library-College movement take issue with Library.
College prdportents.at many points in their proposals. The idea most
often criticised, and rightly so, is the idea that librarians will become,
in fact, faculty members and share equally in'.'the teaching function. On.,
the surface this May sound like a fine idea, at the same-
the librarians' problem of lack of status and bhirring, diszittetions in the

`academic hierarchy. Sonic librarians may, infact, become subject
elpetA to the degree that PhD. Taculty members hive become and
may`, share equally in the teaching function. To -suggest that librarians
on the strength of their library training are sufficiently knowledgeable
in subject areas to share equally in the teaching function looks like a
thinly disguised method of achieving status short-cutting the usual
requisites.

Actually it is not necessary for ail librarians in college settings to
become subject experts. The essential issue is not status but function.
Librarians and teachers serve two different functions. There is a real
contradiction between the goals of the librarian and the teacher. The
librarian serves to facilitate access to sources of information and the
teacher's job is to encourage the Student to think about this
information, criticize it, incorporate it and make decisions based upon
it.' 1

Librarians need to serve the university or college by making the best
choice of information recorded readily available to faculty and students.
This need not be a passive mode of operation, merely waiting for-the
users to appear. Because of their expert knowledge of the ways of the
library (which students and many faculty do not have), librarians have
an essential role to play in making this kind of knowledge available to
all. Librarians need to actively seek ways of promoting the use of the
library and the knowledge of its workings for educationally sound
reasons, not to enhance librarians' status. Promoting the use of libraries
dots not 'automatically promote status of librarians. R.C. Thompson in
a letter to the Library Journal rightly suggests that faculty status for
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librarians can be a crutch. Librarians need' to become true professionals
in their, own right."

.

Many critics of the Libiary-College idea attack` the attempt to make -
the library the "heart" of the colle e: One suspects this may be as
much a reaction to such a romantic ppellation in whatcpurports to be 1

-3 hard-headed, realistic, intellectual pproa.ch to education, as it is a.

rational objection. Trevor N. Dupuy' doubts the assumption that the ,
library ought to be the "heart" of the college because the "heart"
ought to be the place where the "teaching is done."" This could as
well be for science students, the laboratory. One wishes he had said the
"heart" of the college is where the learning occurs which would 'admit
the possibility of the library being the "heart" as well as the
laboratory, or even possibly the snack bar, dormitory or classroom. c ,.

Robert Jordan's assumption that fewer faculty per student will be
needed to guide the student in his independent pursuits is quite likely
unrealistic in the extreme. Individual guidance in the library or in the
faculty member's office, in fact, takes a great deal of time,likely more
than meeting his students all together three 'time a week.

.

Louis Shors' and others' insistence upon the inclusion of the latest
and most sophisticated educational hardware in individual carrels for
students is 2drnirable, if the experimenting college is very careful in its
use. Growth in the capability for independent study' is'not a necessary
result of the use of such teaching aids. 'Software for these teaching aids
needs to be designed to encourage students to enquire further, to he an
encouragement for further exploration." Just as heavy reliance upon
the textbooklecturer method of teaching has led to a good deal of
spoon feeding in' education, so may total and unquestioning reliance
upon sophisticated teaching aids actually stunt the growth of the
capability for independent thinking.

Dupuy 'states that the single most difficult problem connected with
the use of audiovisual teaching aids is the lack of good quality,
college-level material. Little of worth has been produced commercially, ,
and teachers have difficulty fitting what is .available iu ibeit individual
courses. One solution, of course, would be the local production of what
is wanted and needed. At the present time facilities, equipment and
time for faculty to do this is not generally provided. Most of the local
productions tend to be amateurish in comparison with commercial
tapes, radio and television and, therefore, are not exciting to students.

Undoubtedly there is a great deal that can be done well-with
sophisticated teachinit aids. Courses' which require the acquisition of
basic knowledge which is routine and indisputable is adaptable to this
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kind of approach, allowing students to work at their own pace and
freeing the professor to go on to other things: 'Certainly even more
advanced material can be presented in exciting ways. A "good deal more
work needs to be done in this area.

In this connection two programs worthy of note are the biology
course developed by Professor Postlethwait, at Purdue, and Hampshire
College in 'Massachusetts. Professor Postlethwalt has developed an
exciting and 'effective biology course using a multimedia approach along
with tutors and class .discussions using the knowledge gained.1 6

.

Founders of the newly formed Hampshire College are seriously
concerned with merging what is best in the traditional with the
best in the new technology of communication. Robert Taylor, director
of the-new library, and his associates are attempting to make the

.library open ended, amenable to change and an instrument for change,
in the learning process. A large section of the library is to house the
Information Transfer Center (INTRAN) which will include the latest in
audiovisual and computer equipment. INTRAN is planned to be a
center for experimentation in the development of teaching programs as
well as in inforation_ retrievals'

Criticism ca also be leveled at Library-Collegians' tendency to put
total reliance for learning upon .independent study in the library guided
by bibliographic experts. This method 'cotilcl bye as confining, narrow
and restrictive as that which they are fightingthe lecture in classroom
approach. Students vary in background, interests and ability, all agree.
So does subject matter being studied. Undoubtedly independent inquiry
well guided will enhance a student's ability to choose information',
assess it and use it creatively. However, conversation among students
and faculty is as desirable and necessary for the testing of ideas, the
synthesizing, and 'sharing that have always been characteristic of the
growth of knowledge. Lecturing by qualified faculty on ideas not easily
covered by the "generic book" 'may also be desirable at some points.
One must always beware of supporting one or two modes' of teaching
and learning when good., education necessarily reqUires a variety of
approaches depending upon the needs of the student and what is being
studied. innovation for good education. is certainly desired.
However, the statement that "any change is better than no change at
all" is highly suspect because the criteria for judging any program
should be its contribution to learning not its degree of innovation.

Educational axe grinding and subtle, or not so subtle, status seeking
have no place in the honest pursuit of what is educationally sound and
beneficial to learning.
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In--spite of the many and varied criticisms of the Library-College

movement, there is a great -deal of,interest in its 'activities as .evidenced

by -attendance. at. Library-College meetings and talkshops and larger-than.

expected sub_ scriptions to the Library:College Journal, Educators gen.
orally agree that the independent study mode of education has taken
hold 'in' this country and is on the inerease.. Librarians generally see the.. ;-

need to students and some faculty in the knowledge of what

there is in the library and how 'to get et- it. The convergence of these

two strains explains the interest in the Library-College movement's

concern for the teaching of library skills to enable students to pursue
their :own' education. Much present day independent study is conducted

on the sink-or-swim method. Some of the brighter students tOith

advisers knowledgeable in the ways of the library are able to exploit
the library effectively. But for many students lack of knowledge of the
library prevents them from doing quality independent study. In effect,
intellectually they remain cripples.
I

THE ATTRIBUTES OF EFFECTIVE INSTRUCTION

The large question that needs to be asked then by administrators,
faculty and librarians, Library-College advocates or' not, is how can .

students be effectively taught the creative use of the library?, Jaines
Kennedy at Earlham, Patricia Knapp at Monteith, James F. Holly at
Nlacalester, and Thelma Bristow at the University of London have been

.'< making serious attempts in this direction. These people have come up
with sonic principles (or facts of life) which must be dealt with before

there can be any hope of success for a particular program of education

in the ways of the library.

.First any attempt to introduce a program of education in library use

must have faculty backing. Patricia Knapp's experience at Monteith was

that this backing must be more than mere 'assent to the fact that this

kind of education is necessary or even agreement to include a library

project in a particular course.' 8 Although faculty members serving on

the curriculum planning. committee had agreed to the incluilon of a
particular library project in a course, some either left it out altogether
or presented it in Stich a way that students knew it was not considered
important by the professor and, consequently, did not take it seriously.

James Kennedy says that the educational climate, is crucial to the
success of any such program." By this he Means that unless faculty
members consider the use of the library an important element
education, students will not.
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'Obviously for instruction in library use to be successful, it must be
considered necessary by the faculty. Although, many faculty at first did
not consider it so, the experience of both James' Kennedy' and
Patticia Knapp' was that ,some Can be convinced through informal
contacts with the library staff, actually seeing a program work and by
Impr ov men t in the quality of students' work. This, necessarily, cannot
he accomplished overnight.

The second principle in constructing a library program is that all

education in library use must be intimately tied to the subject content
of .a particular course. Library education is not an-end in itself and so
must not be taught as if it were Thus separate courses offered
in-library at the 'undergraduate level, aimed toward increasing students'
efficient use or the library are educationally unsound?? The card
catalog, subject heading lists, indexes, bibliographies, reviews and
abstracts are merely tools, however powerful, for getting at the
information recorded, the content of a field. One suspects that some
faculty hesitance to include librarians or education in the library. into
curriculum consideration is their fear that methods may eventually gain
the status of content, art event antithetical to liberal arts education.

Whether library instruction connected with a particular course is
Oven in the library or in the classroom seems to make little difference.
Convenience may rule here. However, that it be done during the regular
class hour with the instructor present and perhaps participating seems
very important as it demonstrates clearly that this is an essential part
of the course and not just a frill thrown in for the eager beavers.

A third consideration to keep in mind when planning library ,
education is timing. A short explanation of library use during freshnian
orientation: is useless. Students, however serious they are, will forget
whatever has been presented in the way of library instruction unless it
is presented at the time when they need it and 'must use. it. Education
in library use presented at the beginning of a research project assigned
by 'a professor in a course is likely to be the most effective time.
Immediate use of new knowledge and skills is educationally sound
reinforcement in learning,.

Both Kennedy and Knapp agree also to a fourth principle, that the
teaching of library skills must be graded to a student's needs and
abilities thrOughoin his four years in college and this education must
not be repetitive. Repetition kills the excitement of discovery and so is

. deadening to the motivation necessary for learning.
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THE MONTEITH EXPERIMENT

The staff at Monteith began their program with all of these
principles clearly in mind (except that faculty assent was at first
considered equivalent to. having a project carried out). They were fairly
confident that an effective library program could be built on the basis
of these. four principles. Evaluation of the initial program was
discouraging, indeed.2 3 .

Faculty were very hesitant to put much. reliance, upon students'-
independent work in the library because students were uncritical of the
materials found.' Students were content to "find something on" a
given topic and . faculty were dismayed at the quality of material
chosen. Faculty concluded that students needed close supervision in
choice- of reading and research material and couldn't be trusted to seek
out their own.

During evaluation it also became clear that not only must every
project be part of a graduated system of library instruction, be
functionally tied to the curriculum with genuine intellectual content,
have full faculty support, and be presented at the right time, but it
must also have internal coherence, some intrinsic unity.

Faculty and students saw the library projects as bits and pieces, ;
fragmented knowledge, put into the curriculum for utilitarian
purposes. To persons whose aim is to gain a mastery over a certain
body of knowledsze, to understand its inherent unity. and to observe its
causes' and effects, library projects teaching uses of tools scattered
throughout the curriculum and over four years seemed foreign if not
antithetical.

Faculty were not particularly interested in the intricacies of the
classification system, card catalog, dictionaries, reference books,- etc.
They were more interested in the organization of scholarly communica-
tion,. Patricia Knapp and her staff came to see that library organization
and the Organization of scholarship were not identical. Library organiza
lion consists of tools developed by librarians to faiilitate library service
and is a relatively closed system organized on the basis Of subject. The
organization of scholarship is open ended .:1.11 growing. The library is
tied to emphasis of permanent relationships when modern scholarship is
able to include easily new relationships. insights and concepts. During
the Monteith experiment it became clear that these distinctions must Fe
made and understood. This

.. mc.ins on the one hand. undewanding that the nature and degree of
bibliographic control characteristic of any -dri.ipline is Rely to depend
on the maturity of the discipline, the etent to which its work is-

cumulative, tla economic support society is %Willi. to give it. the social
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structure in which its practitioners work. lt.,nreans appreciathqt, on the
Other hand, that there ate communication needs and purposesscommon
to all discipline:. It means knowing and Wing able to use the tools of
scholarly communication, the tools of library organisation, and the tools
which connect the two."

With these problems in mind, the Monteith staff developed a

theoretical framework within which to build a library prOgruni and
within which to talk abbiit the intricacies of the library. It is offered
here because it is -useful in relating library skills to the

iscommunity and because it makes explicit simply what is actually
inherent in library organization. It is not offered as the final solution
or the only teaching method, It is, however, a step in the right

-04ection.
MUnteith's- framework consisted of a teaching of the "ways" of the

library. "Ways". was consciously chosen to represent two facets of library
use. First, finding the way means finding the path that leads from where
the student is to where he wants to go, from his beginning knowledge to the
object of his search. Secondly, way also means the method, the knowledge
and understanding of the interweaving' of library organization and
communication. Knowledge of the method includes knowing how to use the
library systent and where and how to enter it.

The question That remains to be asked, on the basis of the four original
principles ,and the Monteith findings is, are there particular library projects
appropriate to liberal arts colleges that arc likely to be eduCationally
effective and accepted by faetilty and students? The answer is that there are
some which have been tried and deemed successful. But at the same time, it
must be quickly stated that a particular college will have its own. unique
faculty, student body, library and library staff as well as its own aims and
objectives. Therefore each college will necessarily have to design its own
program of instruction of library skills keeping-in mind the principles and
experiences outlined above.

-EARLIIAM'S PROGRAM
James Kennedy has described a sequence of library instruction at

I :irthan: whore the faculty already considered the library a vital part of
learning.2 7 This program began with a very simple test of basic library skills
given to freshmen during orientation. The test was given in order to impress
upon new students the seriousness Mulled to library use at Earlham and to
tind out their loci of ability. (Freshmen had been sent Kate L. Turabian's
Student's Guide for Writing College Papers in the summer in order to
prepare for the test.) Earlhain's program deluded instruction in the library
tor all freshman in connection with a term paper assigned in a freshman,
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humanities course. An the-students in the course were given an annotated
bibliography of the reference and research tools needed for the course. A
demonstration of how to use the tools and how to conduct a search was
presented in the library. Reference librarians were available during work on
the project to give help on specific problems.

The sequence of library instruction cnniinited with instruction to
students beginning their major fields and included more specialized tools
dealing with particular subject areas. These projects have not been formally
tested but were judged successful because of the improved quality of
student papers and because of growing faculty interest in the program.

ADDITIONAL MONTEITH PROJECTS

Another series of library projects has been developed at Monteith
subsequent to the first evaluation. The first t'.vo projects reported in The
Monteith College Library Experiment had been' tested and had gained
faculty acceptance by the time .the book was written and so merit reporting
here." Their value for our purposes also rests on the fact that these
particular projects are applicable or adaptable to almost any college
situation or course and certainly do not need a full blown Library-College
for implementation.

The first project uses three familiar tools and demonstrates the 1

limitations of tl-,em, of which the student may not be aware. it also
introduces two new tools. The student in an interdisciplinary course on
society is asked to research a concept such as independence, group, society.
etc. The student begins by looking up his work in an unabridged dictionary
in which he finds a detailed discussion of the word and its historic usage.
The student then proceeds to the card catalog and the Reader's Guide to
Periodical Literature. lie, very quickly discovers t ha t these two iuols arc
largely uselesS in researching such a broad concept. The student then looks
up the word in the International Index to Periodicals (now Social Sciences
and Humanities Index) and probably finds pertinent material among the
scholarly works indexed. lie then looks up the word. in the Syntopicon and
if he does not find an article on it, he finds it in the index with citations to
the articles which refer to it. Having completed the assigned research the
student is asked to write a paragraph defending his choice of a synonym for
the word he researched necessitating the creative use of the information
gained. This assignment is obviously course related, teaches some important
library "ways," builds on previous knowledge and requires critical
thinking.
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The second project designed at Monteith gets at the problem of
students being unable to make value. judgments about books found on
the library shelves. Students in a course are given a background paper
detailing the items necessary to examine in the quick appraisal of a
book and explaining the significance of each item in evaluating a work.
A librarian and the professor , discuss this information in Class. The
students are then required to go to the library to evaluate a collection
of ten books having to do with the subject content of the course. They
are given ninety minutes in which to rank the books in order of their
merit. After all students have done this,' another class hour is used to
discuss the project. The purpose is to give students some knowledge of
how quickly to appraise a book and some experience in doing so. The
class discussion that ensued was reported to be extremely lively with
active participation of the professor and students,

Both, of these projects gained wide acceptance, even enthusiasm, by the
faculty. Each was presented within the framework of the "ways."

Further projects, prupOsed but not fully tested, were designed to lead the
student more deeply into the intricacies of the library. In the junior year
students in a particular course ale given a course olatline and schedule of
lectures. They are asked to work out their own reading program in
connection with the course. In the senior year each student is expected to
write a senior paper which will require using all his library skills.

CONCLUSION

The Council on Library Resources and the National Endowment for the
Humanities have recently joined the search for librarycentered
undergraduate programs. Grants have been awarded to Dillard University,
Jackson State University and Brown University to develop library programs
which wicipriecicce in independent study and

Hopefully these programs will contribute to existing knowledge
of how to go about teaching library skills and how to stimulate independent
and creative thinking on the part of students through the use of libraries.

The library piojects and the theory of the "way" cited above are
-presented as the kind of thing almost any college can incorporate into its
curriculum to increase student facility in the use of the library. The most
important contribution of the Library-College idea is that it reminds us that
education is to be student centered; that is, it must encourage students to
play vigorous and creative roles in their ocVn education. It is significant that
academic freedom originally was spoken of in terms of students and was
intended to "...mean respect for the intelligence. the individuality and the
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maturity of the student."3° Through the teaching of library skills the
student is presented with the tools that will permit him to gain
independence in learning, intellectual initiative and true creativity which is
grounded in that which has gone before.
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by John G. Williamson

The following are observations and continents upon the teaching library
proposed and partially implemented by the faculty of Swarthmore
College. Dr, Williamson was Assistant Professor of European History at
Swarthmore at the time the proposals were made; he has since become

professional librarian am! is currently Associate Acquisitions Librarian
at the University of Delaware. His participation in the formulation and
implementation of the plan as a faculty member. and his subsequent
riliwarlon and experience as a professional librarian, afford a unique
opportunity to comment upon this program and the future of the
'academic library in edticat'on.Ed.

In the fall of 1966, Swarthmore College initiated a series of studies
designed to illuminate its future development as a small, independent
liberal arts college. The first tangible result of this analysis was the
book, Critique of a College.' Published in November 1967, its eagerly
:awaited arrival on campus inaugurated art extmstive debate on its 191
recommendations and the philosophical consideration's underlying them.
These debates centered on the instructional, faculty, and administrative
issues treated in the first and longest of the three reports in the

aitique, the "Report of the Commission for Educational Policy," or
CEP Report. The Critique also contained, however, the substantial (64
page) "Report of the Special Committee on Library Policy," which
considered how the library might best support the goals outlined in the
CEP Report. The central recommendation of the Library Committee
report was that Swarthmore transform its traditional "custodial" library
into a "leaching" library. My purpose here is first to explain just what
the teaching library was conceived to be; second, to discuss faculty
reactions to the teaching library proposals and what has been done to
implement them since; and last, to offer some reflections on how
librarians can best serve the educational community..

John G. Williamson is Associate Acquistions Librarian, at the University
of Delaware, Newark, Delaware.
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I

THE TEACHING LIBRARY CONCEPT

As pictured in the Library Committee report, the teaching librarY
stops considerably .short of the Library-College concept. Indeed, the
report explicitly rejected the latter, dismissing it as "only an idea,
offering more promise than proof."' The teaching library not only
concedes to the faculty its traditional functions but accepts the,
obligation of helping the faculty fulfill these functions in the most
efficient manner possible. At the same time, however, it ainis at

providing the student with the library skills and bibliographic staphistica-
tion for life-long independent work. In other words, rather than shifting
the locus of instruction to the librarY as the Library-College would
apparently do, the goal of the teaching library is merely to extend
faculty-centered, discipline-oriented studies to include development of
research ability and bibliographic sophistication to levels not normally
achieved by undergraduates. As the report put it, the aim of the
teaching' library is to make a "conscious effort to train the student in
the proper use of the resources of the library as an organized body of
information."3

The principal assumption behind the recommendations for achieving
the above goals was that the sort of graduate training each faculty
member himself had received might serve as a model which could be
modified to suit Swarthmore's needs. To quote again from the report:

Operating in conjunction with a university research library, graduate
students acquire bibliographic skills from necessity, in departmental
bibliography courses, or in the process"df, fulfilling other curricular
requirements, with the assistance of instructors in their departments or,
occasionally,- of library personnel. The interplay between faculty and
library systems works welt in graduate training, because graduate students
come to depend increasingly on the library as they cut loose from their
dependence on courses and devote more of their study time to reading
and research, on an increasingly independent basis,' .

In contrast to the graduate scifools, however, the intention was to
provide bibliographic training across the "entire range" of the student's
studies, not merely in one specialized area. It followed froni; such
reasoning that the library itself was seen as differing from a university
research library mainly in .scale and in communities served. Although
the teaching library ;iced not support research at a university level of
sophistication, because it is serving undergraduates untrained in bibli-
ographic methoe., it must provide proportionately more, and more
aggressive, reference service than a university library. In additiOnand
this is where the burden of the specific recommendations lay--the
teaching library must assume the initiative in establishing effectoc
collaboration with the faculty in teaching library skills.
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THE TEACHING LIBRARY PROPOSALS

The twenty-six proposals by which these meritorious ends were to be
achieved .fall into four overlapping groups.5. The first category, proposals
16-21, cover a miscellany of purely administrative and extraneous
matters. They were included rather against the wishes of the Library
Committee because .the administration sought to avoid any appearance
of creating Pits accomplis even in relatively trivial matters. The library,
for example, is enjoined to catalog and oversee the use of the college's
.1V materials. The faculty, clearly somewhat puzzled by being asked to
deliberate about such trifles at all, passed the.raornmendations in this
group without much discussion. The other three groups of proposals,
concerning the library's teaching responsibilities, the collection, and the
status of the staff, proved more controversial. Ultimately only one
proposal failed to pass. although it was an important one. The faculty
vmes, unfortunately, did not 'always express genuine conversion to the
.oncept of the teaching library. As the debates and comments made
afterward over martinis made all too clear, far more covert opposition
existed to the assumptions underlying the proposals than the votes
revealed.

The key recommendation (number 5) in creating the teaching library
was "That there be appointed to the library staff two Divisional
Librarians, one trained in the humanities and one in the social sciences,
to assure the proper response to the teaching needs of these two
divisions." "Teaching needs," however, were broadly interpreted to
include responsibilities that were multifarious indeed. More specifically,
the division librarians were to play the central role both in building
collections and in integrating library instruction with formal course

and independent studies. As will become clear when the division
hbrarians' duties are more fully elucidated, the fact that the teaching
library remains largely an idea is attributable to Swarthmore's inability
to fund the requisite positions. These difficulties, it must be ern-
enasized,- reflect adverse circumstances rather than administrative foot-
.1Tagging. The academic crisis of 1968.1969 at Swarthmore, during

;'rich President Courtney Smith died, led to new, expensive, and
riexpeeted commitments elsewhere that temporarily thwarted promising
:atial efforts to appoint divisional librarians. But apprOpriate institu-
-onal support is presently being sought, with the expectation that a
arti.lnities librarian can be appointed late in 1971 or in 1972 and a

ti eial sciences librarian shortly thereafter.
Recommendation 1, That experience and proficiency in the use of

::brary materials be made an integral part of courses of instruction,"

,WAILABLE
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was accepted without great opposition, although some faculty members
stated openly that they did not consider teaching library skills to be
even partly their responsibility. The faculty also added the rider,
'where appropriate," and the Library Committee report itself recog-
nized that the proposal would not come to much unless the division
librarians were fairly aggressive in assisting the faculty to carry it out .°
Unless such assistance were forthcoming, the report assumed that the
faculty would simply abandon the effort because of the heavy' added
burden it placed upon them.

Such, in fact, was my own reaction. In 1969 during the second
semester of the basic European history course (covering the period
1715 to the present), we offered students the option of writing the
usual sort of 'term paper or making up an annotated bibliography of
contemporary magazine articles on some problem from the period
1870-1914. In the absence of the division librarians, the .other
instructors and 1 had to introduce the students to the appropriate
guides and indexes ourselves. Our experience revealed that the students
were, in fact, as innocent of library expertise as the Library Committee
report assumed; so the entire project required an inordinate amount of
supervision. Although the students claimed to have found the project
both exciting and useful, estimates which the results of their labors
seemed to justify, we decided not to repeat the project in 1970
because of the stupifying amounts of work involved. Checking dubious
citations, for example, was extraordinarily tune-consuming. 1 have
reason to believe, moreover, that our experience was atypical only
because we were among the few faculty members who made any effort

'to carry out recommendation 1.
This failure is perhaps partly an evidence of faculty intrasigence and

partly an indication of the difficulty in working up assignments that
serve the ends of a given course. while at the same time fostering
library skills. Faculty members are perhaps less imaginative in devising
such projects than they might be, but most are genuinely puzzled about
how to go at it. It is also true, unfortunately, that intellectually tay.ing
projects need not involve the library, while difficult library assignn4nts
may be intellectually trivial. Earlham and Monteith Colleges are among
the very few places where meaningful library work has been integrated
into the curriculum, in part because the librarians themselves were able
to give the faculty the specific, practical advice it needed on sudli
matters.' What all this means is that the divisional librarians will not
only have to be imaginative about how they offer their services to
faculty members but will have to assume the lead in concocting suitable
class projects.
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BEST COPY AVAILABLE
THE INDEPENDENT STUDY PROPOSALS

To return again to the proposals themselves, proposal 2 was "That,
;lie curriculum assure the experience in self-instruction through indepen-
Jent feading." The faculty modified 'this proposal to read, "That the
.:uirictilum afford the opportunity in self-instiuction thiough indepen-
Jent study," which is not quite the same thing. The objection to the
roginal wording was that it was too prescriptive; was everybody to be
forced to do independent work? Although certain other innovations
which foster independent study have proved popular and not unsuccess-
ful, in particular student-run courses, there has been less individual
independent study than might have been hoped. The reasons for this, I

re-emphasize the importance of the division librarians.

The first thing that occurs to a student when he wants to ,a0
independent study is to ask an instructor if he will direct IC The
instructor's usual retort is to ask the student if he has prepared a
bibliography. This brings the student up sharply, because he had been
intending all along to ask the instructor for a reading list; after all, the
faculty claims to know the books. But as most of us know,. reading
lists on special topic; are not to be shaken out of one's sleeve. Many
independent study projects stop at this point. Instructors are inclined to
consider that if a student does not have a topic sufficiently in hand to
prepare a reading list, he ought not be doing it. This is an unduly
exacting judgment. Students dislike admitting that they know little
about how to find things in libraries, because it looks like it should be
easy and yet is difficult. But if students' bibliographic skills were
fostered along the way, and if the division librarians were available, for
guidance as independent projects progressed through their various stages,
the principal grounds for faculty opposition to such projects would be
sharply undercut. The number of such projects might hence increase
markedly.

The third proposal was "That each student be required to demon-
strate some skill at independent inquiry as he progresses through, the
curriculum and as a major requisite for graduation; and that he spend
at least one semester- with a reduced course load, appropriate to the
scope and difficulty of his project, in order to be free for independent

-study." It failed 'to carry. Many faculty members thought that the
weaker students, breasting with difficulty the tide of regular course
work, would be swept under by a research project. One -may well ask
where such a project could succeed if not at Swarthmore. In fact,
sociology, Swarthmore's newest department, has since 1968 required a
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senior thesis of its majors which meets the terms of proposal 3. Other
departments are inching- in the same direction.

Why, then, was the faculty so. pessimistic initially about the
proposal? First, there was a tendency in all of the diseussiOns to
consider each proposal in isolation rather than as a part of an
integrated whole. Thus it was got sufficiently appreciated that students
who had already acouired the experience foreseen under proposals 1

and 2 could manage intellectually respectable independent projects of
some magnitude. Second, if .my :own misgivings at the time were
typicaland I. hasten to add that i voted in favor of proposal 3too,
Many of us were mentally setting unnecessarily' high standards for such .

student projects. Work may be useful without being publishable. (The
converse is also true.) Certainly the ,experience of pushing into a topic
as far as the limits of the sources and one's intellect permit is an
extraordinarily useful and exciting one, and* one every student should.
have.

OTHER PROPOSALS

Two of the remaining four proposals bearing directly on the teaching
functions of the library require little continent. They are presently
provided by most research libraries and essentially require the enlarged
reference staff that the divisional librarians would provide. The
proposals were simply "That reference services be provided during
selected evening hours and that the entire library' budding be open to
midnight," and "That a new student handbook to the library,
containing bibliographic annotations on reference sources be provided."
Although evening hdurs have been extended, the other provisos remain
on paper. The problem is that Swarthmore's only reference librarian, a
first-class man, is responsible for the government documents collection,
intolibia!y-loan se.iiiecs, and for building the reference collection:
Swarthmore has a strong tradition of self-service rather than reference
service.

Proposal 8, "That each instructor` teaching a seminar be required to
weed his Honors Reserve periodically... ," was accepted without much
comment and almost universally ignored. This measure was seen as
complementary to recommendation I because it was thought that
maintaining vast open-shelf honors reserves subverted the attainment of
library skills and amounted to keeping the college's most able '-

upperclassmen on bibliographic leading strings. Accentuating the sub -
sersive effect of these reserves is the habit most instructors have of
providing very fat syllabi suggesting core and supplemenial readings for
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their seminars. Indeed, they take father a pride in placing these and
other 'important" books, for the seminar in a single location in order
that the student may see them together and get at them easily. The
mutt was, and still is, that while honors is a stimulating and exciting
way to teaeh, the reading is laid out in a manner which virtually
assures that,even the diligent student will not read beyond the seminar
shelves.' It is possible that effective division librarians will be able to
educate the faculty about the need to carry out recommendation 8 in
the spirit intended. The greatness of Swarthmore, however, was largely
built on the ability of the honors program to attract able faculty and
students, and the program's success is but another testimonial that very
effective teaching methods may actually work against the acquisition of
library skills.

REFORMS IN COLLECTION BUILDING

In addition to requiring the library to assume a more active role in
meeting the educational purposes of the college, the Library Committee
recognized, that traditional methods of collection-building would no
longer suffice. To date, Swarthmore has depended largely on faculty
recommendations for acquisitions, with the usual results. What there is,
is excellent, but over the years too much has not been bought. Some
fields, such as sociology, anthropology, and Asian history, were
forMerly not in the curriculum. In others, the responsible or irresport-
sible, some would sayfaculty member had neglected his buying duties,
Thus, although it was proposed to fill gaps, or lacunae, as they came to
be called, in existing areas of faculty interest by means of a

non-recurring quarter-million dollar grant, the problem remained of how
to prevent lacunae from developing in the first place. The solution
chosen was the one increasingly adopted by the major research libraries,
namely, withdrawing primary acquisitions responsibilities from the
faculty and placing them in the hands of subject specialiststhe
ubiquitous divisional librarians.

Although the Library Committee report did not foresee that
Swarthmore's 350,000-volume collection would ever be able to meet
any but the most ba''c faculty research needs, it was intended to
bolster it suffiCiently so that faculty could complete on campus all
course preparation and students much of their independent work. The
report also specified that foreign language materials be acquired

f "according to the same functional standards as books in English."' The
) "faculty's joy was unbounded when it _learned of the huge grant it was

to disburse, but it set up a terrible howl when it learned that it was to
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be partially stripped of its cherished acquisitions functions. One would
have 'supposed, listening to the debates, that filling out order cards was
the noblest and most entrancing work in Christendom.

Closely tied to, the collection-building proposals was another, "That a
general undivided acquisitions budget should replace departmental
allocations in the library budget." Regarding this proposal too with
grave suspicion, the faculty altered it, to read, "That an undivided
budget with sugpsted departmental guidelines replace the departmental
ceilings of the allocated budget."

The reasons for opposing transfer of acquisitions responsibility to the
library were numerous. Basically, everyone feared that his was the ox
to be gored. Departments that ran out of money in March feared that,
with the divisional librarians ordering books on Italian literature and
other fancies not in the curriculum, funds would/ be gone by
Christmastime. Underspending 'departments feared that the reckless
disbursers, such as histo6,, would profit from profligacy and that they
would suffer from their "momentary" abstemiousness. Most faculty
members also held that the divisional librarians could not possibly order
half so astutely in their fields as they themselves did. The feeling was
general that the .S30,000 a year that the divisional librarians wete to
cost might better be spent on books. That was rather my own view,
and I recall voting for the divisional librarians mainly because the
teaching-library proposals seemed to require them and because I believe
in the division of-laborwhich is to say I was tired of filling out cards.
No one seems to have considered that the acquisitions budget was going
to be very considerably enlarged, or that, typically, subject specialisy
are very effective lobbyists when it comes to getting more morcey'fOr'l
books. In fact, the enlarged acquisitions budget is apparently converting
some former faculty opponents of library-centered acquisitionsspending
money has become a very onerous task.

LIBRARIANS AND FACULTY

Aside from the fact that faculty' members are conservative and
occasionally intractable persons, what is one to conclude from this?
Mainly. I think, th3t faculty members do not really grasp the difference
between expert knowledge and bibliographic control. They know the
books of their specialties thrOugh long years of study. This accretion of
knowledge is for the most part bound up with their interests in a
particular discipline and front a bibliographic point of view is rather
haphanrd. Usually faculty members are but dimly aware that the
bibliographic aids they commonly use represent merely a small part of
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a large network of bibliographic controls. The idea is foreign to them
that, knowledge of books in general rather than knowledge of books in
a particular field is not only something that can be acquired but is a
worthy discipline in itself. Many have little idea of the range of guides
and finding aids that a librarian takes for granted, including such basics
as Winchell.

The final group of proposals comprised those intended to enhance
the status of the library staff in -a manner befitting their new
responsibilities. Mainly involved were improved benefits, the right of the
senior staff to attend faculty meetings, and the inclusion of the
Librarian in the key faculty committees. The faculty assented willingly
enough to these. proposals. In doing so, however, it was by no means
expressing a conviction that it considered the functions of the library
staff equal in importance to its own. In the case of staff benefits, in
partieuiar, the faculty acted rather out of sense of noblesse oblige to
right wrongs it felt had existed too long. When it came to a question
of which committees the Librarian was to serve on, however, the lay of
the land emerged clearly enough.-. One proposal, in the CEP rather than
the Library Conimittee report, "... that the Librarian be an ex officio
member of the curriculuni committee," elicited one philosopher's
opinion that he could see no reason why the Librarian had any better
right to be included on the committee than department chairmen,
whom it was not proposed to include. Yet virtually every curricular
proposal affects the library, whereas relatively few affect any given
department. The need for the Librarian to be intimately informed
about current thinking in curricular matters would thus seem to be
manifestonly it was not.

The Library' Committee report predicted that the "teaching li-
brary...is not something that may be bought tomorrow; it will take,
especially. in its educational functions, years to develop."1° An accurate
estimate. Until at least one divisional librarian is on campus, any
judgment of the teaching-library concept is premature. Since so much
depends on the divisional librarians, a word on their qualifications. is in
order. The report called for "a doctor's degree in a relevant subject
field, a library degree, and experience in both classroom teaching and
library work." "Plainly," the report estimated with sweeping under.
statement, "persons meeting these qualifications .will not be easy to
find."" In addition, the divisional librarians will clearly have to be
persons of considerable force and persuasiveness, suavitcr in re, fortiter
in modo. Initial efforts suggest that 'finding a person with the requisite
qualifications may be easier .in the humanities than in the social
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sciences, though the recent collapse of the academic job market may
have changed that. Still, the positions and their career potential are
singular enough so that one might well think twice about accepting one
of them.

If there are any lessons to be drawn from the fate of the teaching
library to date, the main one would seem to be that such a concept
must depend for its realization on library rather than faculty initiatives.
It is not that the faculty deliberately opposes such schemes, merely
that the old ways require less effort than the new, A continuing
educational effort is hence required to create understanding of the
benefits of library instruction and the methods by which it is best
encompassed. Rightly or wrongly, the burden of proof is on librarians,
in such matters. It is thus unfortunate that the divisional librarians
could not have been appointed when faculty discussions of the Library
Committee report had at least begun the education of the unwashed.
Turnover among junior faculty is high at Swarthmore, and many of
those who attended the original debates have now departed. New
faculty members know little about the "teaching library." It will be the
work of the divisional librarians to instruct them.

SEPARATE AND EQUAL

Although I have misgivings about whether too much is expected of
the divisional librarians, the teaching library would otherwise seem to
be a practical approach to making academic library collections more
accessible and beneficial. If the library teaches effective use of
collections,. instructors can 'concentrate on those things they do best,
and students will come to see the library as the information system it
truly is. Students who learn to think of the library in this way may, as
they become scholars and teachers, be more' willing to accept the
intervention of bibliographic specialists between themselves and their
documentation, For the teaching library, the Monteith experiment, and
the excellent library instruction at Earth= constitute only part of the
solution to the problem of opening the bibliographic store to the
user.' 2 In .addition to teaching the user how to find his way about;
librarians must learn to intervene more effectiS'ely between the user and
the information he seeks. The sort of service provided now by the best
special libraries in science and technology represent the ideal we must
attempt to realize in the more general context of the academic librao.

The suggestion that the special libraries mark the way of the future
has a number- of implications. Most importantly, perhaps, it implies that
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both faculty and librarians must agree to accept a sharper differentiation
of the functions of each group than has been true in the past. Each
gr6p would gain from this, tire librarians in terms of greater career
satisfaction and enhanced professional prestige and faculties in terms of
more and better scholarship. Faculty members find it increasingly
4Ticult to teach, do research, and keep up with a ballooning mass of
piofessional literature. They would profit if they could (and would)
confine themselves to teaching and writing. While hunting up material is
now part of the game, it is a very time-consuming part, and in the end
what one. does with the material afterwards is what counts, not the act
of finding it. If scholars could turn much of this basic retrieval work
over to others, to bibliographical specialists, they would have more time
to think and would be far less' apt to miss importaAt material, -
particularly in related major fields. Some important happenstance
discoveries-Lodd facts found in illogical places- -will be missed, but the
exponential growth of the literature will eventually force us to sacrifice
the chance discovery for the sake of broad and systematic coverage of
the literature as a whole.

To provide such bibliographic services will require more than
additiopal subject specialists, necessary as the latter may be. Librarians
must pursue more actively the provision of information-repackaging
services such as the special libraries now provide." Librarians must also
furnish themselves with the. toots to make more complex literature
searches than are now readily possible. To accomplish these aims,
especially in fields where books remain the dominant form of
publication, we shall require catalogs with subject-headings more helpful
than "Access to airports," "Radio-active waste disposal in the ground,"
and "Vertically rising airplanes." We shall probably also need classifica-
tions better suited to machine-retrieval than Dewey or LC. Given
current budgetary stringencies, such desiderata may seem, impractical,
and II would be the last to deny that developing more efficient
bibliographic tools will be, at best, a difficult and time-consuming
proceeding. Still, it- is not enough to teach others to find 'their way
about in the librarians' disorderly h-orse. The house itself must-
eventually be set to rights.

Library skills are indeed an art, but they are a practical rather than
a liberal art, more akin to computer programming than English
literature. Librarians must develop these practical arts into the science
they ought by rights to be. In addition to its?rtiore obvious benefits,
such a development might also go far to resolve those problems of
status which trouble some librarians." If faculty members sometimes
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hold librarians in leSs regard tban-is justified, it is because much of
what. librarians do looks like just the sort of inconsequential work that

-no one with brains would want to do. For this reason, even genuine
scholarly qualificationsby which I do not mean a second M.A not
carry the weight in faculty circles librarians sometimes assume. With the
exception Of senior staff, librariaits..who are accepted in faculty circles
as equals are accepted because of 'personal or scholarly attainments and
despite their vocation. I submit that' this situation is not likely to
change tintiLltkarians equip themselves with the tools to assist faculty
and sttid4ter'Oftire/y in the work of scholarship. When librarians can
provide, the. range of bibliographic services alluded to above, they will
be visibly and obviously indispensible. Faculty and librarians will engage
in a scholarly collabOration .of equa4, each with sharply defined
responsibilities, and status prpblems will take care of themselves.

1. Critique of a College: Reports of. The Commission on Educational Policy, The
Special Committee on Library Policy, fond) The Special Cotnntittee on Student
Life (Swarthmore, 1967).
2. Ibid., p. 338. In the course of writing this paper, I benefited from numerous
conversations with Dr. James F. Govan, Librarian, Swarthmore College, on this
and other questions.
3. Ibid., p. 349.
4. Ibid., p. 139..
5. The proposals are summarized in Critique, pp. 459461, whiCh is the source for
the texts of those proposals quoted below.
6. Professor Charles E. Gilbert, Provost, Swarthmore College, kindly lent me the
faculty meeting minutes from which this and other amendations quoted below are
taken. In all cases, italics are mine.
7. See lames R. Kennedy, Jr.. Thoroas G. Kirk. and Gwendolyn A. Weaver,
"Course-related Library Instruction: a Case Study of the English and Biologs
Departments at Earlham College," in this issue; Patricia B. Knapp, Monrcrrh
College Experimcnt (New York, 1966).
8. Fot those unfamiliar with the Swarthmore honors program, it might be noteJ
that honors elmcis are written against tight deadlines and are typically literature
surveys of roughly five single-spaced pages on topics such as "The (113404
Structure of the European Economy, 1870-1914,"
9. Critique, p. 362. Recommendation 9 covered collection-building and main-
tenance.
10. Ibid., p. 343.

P. 357.
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The library-college does not seem to me to be a solution to this, or indeed
other problem. Fay M. Blake, "title LibraryCoVege Movement." in this issue,
the necessary, and there is hence bole point in my flogging the dead horse.

For a suggestite experiment in presiding such services in j more 'general
I.ntext, see Leonard li. Freiser. "Reconstruction of Library Services," in ,f'rerent
st;tirs and Fiance Prospects of Referencelinformetion Service. ed. by W.B.
liderman (Chicago, 19671. pp. 4S-56.
a. See. for example, Mt. Nlarchant. "14,:ully.Librarian Conflict." 11 94 (I Sept,
'1,169): 28S689. Librarians should ,bear in mind that in any serious clash with
:acuity they are likely to be outmanned and outgunned.

PEST co AVAILABLE
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The following originally appeared as part of a paper,' "The Library,
the Undergraduate and the Teaching Faculty," which was presented at
the Institute on Training for Service in Undergraduate Libraries
sponsored by the University Library, University of California at San
Diego, August 17-21, 1970, which $yos_conducted under a grant from
the U.S: Office of Education, Title II-B, Higher Education Act of 1965,
P.L. 89-329, as amended.

In order to work toward the ideal of the undergraduate library as a
teaching instrument, we must begin by developing as clear as possible
in understanding of those elements of the academic world which will
inevitably play an important part in the outcome of our efforts and by
determining to use this understanding as a positive contribution to the
development of an active campaign to achieve our goal. Specifically,
with respect to the faculty:

1. The trend toward professionalization of the disciplines brings
along with it a sense of identification with the disciplinary peer group
and a corresponding distrust ofand some degree of immunity tothe
local administrative hierarchy. We should not attempt to achieve our
objectives by way of administrative fiat, but we should use whatever
administrative support we can get in seeking access to the faculty. In
addition, we should de-emphasize the bureaucratic hstyle of library
operations as much as we safely can

Patricia B. Knapp is Associate Professor, Department of Library Science,
Wayne State University, Detroit, Michigan.
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2. Faculty members are sincerely concerned about their teaching
effectiveness and, at the moment, they are feeling guilty because they
are under attack for alleged neglect of their teaching duties. We should
do our best to capitalize on this situation by making it known, in an
aggressive but diplomatic way, that the library and its staff have both
the willingness and the 'capacity to help. We should also support, in any
way we can, the efforts of those faculty members who attempt to
achieve a redress of the balance between teaching and research on the
campus.

3. Most .faculty members know little about learning theory or
instructional methodology but their attitude toward these matters is
usually one of indifference or contempt. This means that librarians who
are knowledgeable in these areas have an important contribution to
make but that they must be extremely circumspect in making it.

4. Faculty members, quite rightly, regard use of the library as a
means toward the achievement of their own teaching objectives. We
must, therefore, guard against our own tendency to view library use or
skill in library use as ends in themselves. (Those who regard, as 1 do,
the ability to use the library effectively, like the ability to write
effectively, as one of the attributes of the liberally educated man, must
discretely propose this objective gs a rather nice bonus that the student
can collect incidentally as he strives to attain the instructor's course
objectives.)

5. The faculty has limited understanding of the intellectual processes
involved in sophisticated library competence. We, must avoid technical,
high schoolish programs of instruction in use of the library, developing
and using, instead, individual self-teaching devices to convey such
how-to-doit skills to those students who need them, when they need
them. Since we are far from secure in our own understanding of the
intellectual processes in library use, we must also strive to overcome
this weakness by attempting constantly to identify and make explicit
these processes in our own work.

6. The potential for active collaboration between the library and the
faculty varies from discipline to discipline as well as from individual to
individual. We must, therefore, be alert to the possibilities at both
levels, deliberately cultivating the faculty in departments whose fields
seem promising and at the same time making the most of every contact
with any library-minded professor.

With respect to students:
1. The single most important influence on the student's academic

behavior is the GPA perspective. In order to get the highest payoff for
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our Won to increase the library's contribution to the educational
program, therefore, we must work primarily with and through the

faculty.
2. An important item on the agenda of the student activists, at least

of the moderates, is improvement in the quality of undergraduate
teaching. We must support these students in this effort. We might, for
instance, try to involve the most talented of such students in examining
the potential rote of the library in excellent teaching and in developing
plans to see that this potential is realized.

3. The student sub-culture which has been labelled "non-conformist"
combines intellectual interests with a rejection of institutional pressures
toward the GPA perspective. We should, therefore, explore ways of
working directly with students in this category, if possible involving
them in plans for making available library activities, materials, and
services which meet their interests.

With respect to the undergraduate curriculum:
I.. The most serious obstacle to the development of a coherent and

effective undergraduate -curriculum for general, liberal education is the
power of the competing graduate programs in the disciplines and of the
"credentialism" which accompanies it. We must support the efforts of
those who recognize 'this phenomenon and oppose it, participating
formally, if possible, informally, if not, in any campus activities
concerned with curriculum study and reform.

2. A.nother serious obstacle stems from the fact that the under-
graduate teaching staff has no identity as such, no claim to autonomy
in its work. We .should, therefore, make the most of any exceptions to
this general rule, establishing relationships with, proposing library
programs for, whatever councils, separate colleges, or other administra-
rive entities there may be.

With respect to the university as an organization:
I. The power structure and goal orientation characteristic of the

type of university in which the undergraduate library' is likely to occur
produce an environment which is hostile to emphasis on undergraduate
instruction, as such, but highly favorable to objectives having to do
with developing students; intellectual and scholarly skills. In making the
case for use of the undergraduate library, therefore, we should stress its
relevance to intellectual and scholarly work rather than to under.
graduate education or the undergraduate curriculum.

2. The university is a protessiothilly-oriented complex organization.
Understanding the characteristics of this type, we should be neither
surprised nor disturbed to.tecognize that the teaching faculty regard the
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library as having a "service" function, as playing a supportive, subsidiary
part in the educational program. What is important is not the label
placed on our contribution but that it he significant.

3. Coordination of the tremendous range and variety Hof Libra!%

activities necessitates an hierarchical organizational structure for the

university library system and a consequent limitation on the autonomy
of any individual professional librarian. The resulting disparity between
the "academic style" of the professor and the "professional style" of
the librarian is an obstacle to the achievement of a colleague

relationship. Library policies and procedures, therefore, should be

reviewed and revised to the end of giving the individual professional
librarian as much authority and responsibility as is practicable without
damage to the system as a whole.

With respect to the undergraduate library in the university library
system:

1. The university library system is quite naturally and inevitably
responsive primarily to the library requirements of the graduate and
research programs of the university. This means that an effort to
enhance the contribution of the undergraduate library calls for con.
scious and deliberate measures to: (a) identify in a positive way the
unique functions of the undergraduate library, (b) recruit and/or train,
librarians for the; undergraduate library staff who have the particular
qualifications which would enable them to collaborate actively with the
teaching faculty (e.g., a commitment to the teaching enterprise, a broad
liberal arts background of high quality, and thorough understanding of
curriculum design, learning theory, and instructional methods), and (c)
make certain that this staff has access to the faculty, that it is involved'
in all levels of planning.

2. Operations in the university library system are designed to serve
the needs and the style of the individual scholar. To the extent that
the undergraduate library is obliged to follow this operational pattern,
its efficiency in providing necessary mass service may be severely

limited. We must develop ways of rationalizing mass library service to
undergraduates in cost-efficiency terms, but in doing so we must build
into our. calculations: (a) a better understanding of the differences

between the "approach" requirements of the individual and the large
group; (b) an acceptance of the idea that most of the materials used in
undergraduate education are not rare or irreplaceable but expendable-
the more they are used up in the learning process the better; and WI
recognition of the fact that student time is a crucial element in the

cost part of our equations.'



'1 Jv

GU1DtLINhS FOR BUCKING THE. SYSTN: A STRATEGY FOR MOVING / 221
TOWARD IDLAL IIIF UNIARGRADUME 1.11tRARY AS A

TLACIIING INSIRCMLNI

3. The inescapable necessity for mass service in the undergraduate
library underlines the validity of what I have called "the instrumental
perspective" to such an extent that it threatens to swamp any other
view:We must, therefore, distinguish carefully between mass service and
the other legitimate undergraduate library functions, make mass service
as efficient and economical as possible, and use whatever savings there
may be to support these other functions.

None of the recommendations presented above offer rnuch in the
way of concrete, practical actions, that can be put into{ effect
immediately. But for library administrators and undergraduate librarians
who are truly committed to the teaching perspective, they may srve as
a useful long-range set of "guidelines for bucking the system."

I. An excellent beginning to the rationalization of library service. one in which
the time of the library user is included as a cost factor, is offered by Philip M.
Morse, Library Effectiveness: A Systems Approach (Cambridge: MIT. Press,
1968).
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A major problem facing the librarian interested in library instruction
is lack of. published information on implementing a program. There is
need for information both on the philosophy and rationale of operating
a program and sufficiently detailed instructions and descriptions. In this
section we have assembled five articles which attempt to fill this gap.
Verna 'Me lum summarizes current activity in the field and tabulates
uell-known programs and their aspects; Millicent Palmer shares her
experiences, discoveries, and conclusions as a fulltime library instruction
librarian; James R. Kennedy, Jr. details the operation of the program at
tailham College; Martha Rickman outlines the reasons for individu-
ali7ing instruction at California State College at Los Angeles and the
broad concepts of the revised program; anti, Beulah tiowison provides
most useful instructions on how to construct a presentation with
appropriate audiovisual aids.Ed.

its COPY AVAILABLE
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New keys to intellectual development in today world arc being
forged nationwide. Notches are being cut, edges ar being smoothed,
now master keys are emerging. To do nothing about new library
orientation and instruction keys is to leave today's ,students with keys
of the, blacksmith' era. Keys that workedor were thought to work
yesterday are fast becoming antiques.

Today's librarians are searching diligently for punch press operations
to meet the needs of libriry users in the seventiesa, fact supported by
two surveys 1 have made. In the spring of 1969, while on sabbatical
leave, 1 discussed library orientation with librarians on over fifty
campuses, from the smallest to the largest, from coast, to coast. My
observations and conclusions from theie consultations have been sential
the libraries visited and will appear in the September 1971 IVils3t`-
Library Bulletin. This spring (1971), 1 have corresponded with over
seventy librarians, again in schools of varied enrollments in many
geographical areas.

The eighty-one replies to 107 qbestionnaires sent out indicate that
library orientation is flourishing. Only one reported no orientation
program. MI others reported on their current activities and plans.
SeVenty-four colleges and universities are included in the tables of this
survey (seventy-six different libraries). Five which responded are not
included because of the brevity of their reports. But. every answer is
greatly appreciated., the seventy-six-percent response is highly gratifying
and certainly indicative of the interest in programs of library orienta-
tion and instruction.

1 had- visited, in 1969, thirty-two of the libraries included in this
survey and I wrote them this spring (1971) to update my information."
Some reported changes in the two-year period. The other libraries in

Verna V. Melum is Library Orientation and Instruction Librarian, Swen
Parson Library, Northern Illinois University, DeKalb, Illinois.
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this study were chosen for a variety of reasons:' mention in the
literature, recommendations of librarians, inquiries 1 had received, site
and type of campuses. No doubt I have missed many good programs,
but I have 'endeavored to obtain representatiVe coverage.,

Although this study is narrow in scope in comparison to the number
of academic institutions in the nation, the data from campuses of
varying size and geographic regions indicate simultaneous, concerted,,
unpublished interest and effort, on campuses small and large. Both of
my surveys refute the notion that little can be done for large

enrollments. No large school, claims to reach all, or even a majority, of
its students, but many large universit.0s, as well as small colleges, are
working to improve the quality and pertinence of their library
instruction. College Library, UCLA, reports that the field of library
instruction has been increasingly important to them in recent years, and
that many of the other eighteen. UCLA libraries also offer orientation
instruction programs. The University of Hawaii sent separate replies
from its undergraduate collection and five other departments. Large
institutions want to 'reach greater numbers; some are looking to new
media to accomplish this purpose.

CURRENT INTEREST

The problents, the methods, the basic conclusions haven't changed
much in two yearsbut the intensity of experimentation has increased..
Seldom have 1 heard a librarian say, "We have given .up all orientation."
More typical is the remark, "We have tried evervhirigand are not
satisfied, but we are continuing." Eda Mason, Assistant Director for
Public Service at the University of Denver Library, says, "Orientation is
of foremost importance in our Reference Department discussions at the
moment."

Rose Grace Faucher, [lead of the Undergraduate Library at the

University of Michigan, reports a similar situation: "Orientation is a
constantly changing procedure here at the Undergraduate Library and it
seems we try something new every year, in hopes we will hit on the
one really successful form." There is widespread agreement that new
keys are needed to open the doors into the complexities of modern
libraries.

The strong current interest in library orientation and instruction
programs is further evidenced in the fact that several conferences have
been held in the past two years. Those at the Orchard Ridge Campus
of Oakland Community, College (Michigan) in June, 1969; at the

University of California, Berkeley in July, 1970 (a workshop); and at.
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}astern Michigan University in May, I971,' hare come to my attention.
ttirold Jones of College Library, Brooklyn College of The City
t.iliversity of New York reported that the New York Metropolitan
Reference and Research 'Agency, inc., held a series of meetings for
't,hrarians interested itt discussing methods of instructing undergraduates
lir the use of the library and its resources.

CURRENT CONCEPTS
CAST COPY AVAILABLE

Pic: two major conclusions which run through both of the surveys I.I.
made are (I) library instruction is effective only at the time of

,-fixed and (2) learning to use a library is a continuing process. Typical
comments are:.

Students and faculty want to know about the library when they need to
use it.

-Virginia Phillips
Coordinator of Reference Services
University of Maryland

What both teachers and students seem to appreciate most are lectures
directed at specific research problems the class is working on and
bibliographies of sources with call numbers noted. It seems to me that
both students and faculty are motivated to listen to instruction and, to
ask for more when those two factors are an important part of any
instructional siviOn.

Mary Jo Lynch
Senior Reference Librarian
University of Massachusetts

We feel that library orientation is much more than just pointing out the
card catalog, etc: It,is ai continuing process whereby a student and a
faculty member receises information which he can use throughout his
career.

John Pennino
Assistant Director of Libraries
Polytechnic Institute of Brooklyn

For any orientation program to be successful. 1 feel it has to be
continuous and not a one-shot iANIUTC. it must reflect the students'
needs, and only with the cooperation of the faculty can this be done.

Ronald G. Firms%
Reference Librarian
Hoistra University

NEW APPROACHES

In line with these concepts, much less is being done for freshmen
during 'Orientation Week or in early fall than formerly. Orientation is
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.now ntainly a welcome. histruerion comes later and is ,continuous.
Library lessons are being given to freshmen only when they can be tied-
directly to- term paper assienments. Advanced bibliographic, course.
related lectures are being given to upperclassmen and graduate students
in many subject fields, including the sciences and vocational subjects as
Well as education, English, and the social sciences. Such lectures are
"tadored" to meet the needs of the 'class and are given when the
students are motivated. At the University of' Windsor, library bibliogra
phers as well as reference librarians give lectures.

Most libraries comply, with. requests for lectures. In additions
librarians are taking initiative in contacting faculty and publicizing the
services they are prepared to offer. There is growing recognition of the
fact that librarians need to increase their efforts in public relations in
order to meet the needs of their patrons.

Tours, lecture tours, and credit courses continue to be given, but 1.

with "inked feelings." Opinions. regarding tours range front no deadly
tour" and "discouraged" to the conviction that it is important to get
new students into the library building. Reactions to credit courses range
from utter discouragement (because of student disinterest) and even
resentment to strong recommendations submitted to curriculum commit-
tees.

A growing trend of importance is the effort to involve students to a
greater extent in planning programs and in giving service.. students on
committees, better-trained student assistants. student bibliographic as-
sistants and reference fellows. library liaison agents in dormitories.

USE OF MEDIA

Tours, lectures, and courses have a personal element that can seldom,
if ever, be equalled by any mechanical media. 13ut in the attempt to
reach laryr numbers of srudents pro:rains for use with various media
are being developed. The two most popular approaches are (1) colored
slides with synchronized tape for use in classrooms with or without the
presence of a lit.rarian and t'1 both printed 'aird mechanically repro-
duced materials for use by individuals on location when they need helps

Closed-circuit television would seem to he an obvious solution to'The
problem of reaching large numbers. and has been used successfully. But
many schools lack the sophisticated studio and campus facilities and
graphic talent needed to produce and reproduce effective programs.
Even when successful programs have been achieved. they have beconfe
outdated and mechanically worn out after several years of use, and
have sometimes been discontinued in favor of other media. llowevet.

4
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vaN'crJ1 schools in this survey report current Lust of television.
The setgoided tour is becoming popular. It ranges from mimeo-

...,Thed copy :through attractive printed brochures to cassette tape.
i'%-grainuied matetials in print and for use with teaching. machines are

use in 50'0'4 Clit!Cp: libraries. Thcse IllutOriuk are In hue with the
; josophy -that, an indnidaal should find help available when and

hliere he needs it. This appituch is the most promising; several
.;17,iriaits have voiced the opinion that we must come to this method.

-. Ruth Johnson of Oral Roberts University s:ayS, Our 'du-it-yourselr
ricgrain tO be developing independent library users." James .Davis

the College Library of tCLA says, "Selipaced and selfdirected
irograins are highly successful. Formal tours anu classes are highly

The Uni%erity of Illinois looks forward to using the
I'LATO system for orientation eventually when the campus is blanketed
with enough; terminals to. provide -individual instruction in dormitories
,!r other campus,. units.

RES&I ROI

No respondent in this survey reported structured research on the
effectiveness of iibrary orie.):ation and instruction programs, other than
theses and disseitations.Ors!, a few report any testing. Again quoting
lanics Davis of UCLA, this time in reference to a two-unit course given
to high potential students:

An independent exaluation committee tested students in the Iligh
Potential PrOgram in 311 required courses. SO of the students exceeded
the expectant criteria lcsel in Library Skills. The other subjects tested all
WI below The evaluators recommended our methodology to the
other departments.

live fnnnd flint students whn have hid library instruction
score higher on a library test than do those students who have not had
my instruction. But the question remains: Are test scores a valid
measure of a student's ability to search the literature for a specific
purpose?

Encouraging Comments on feedback sheets. letters of appreciation
:tont faeulty, heavier and more sophisticated use of materials, and fewer
Irecticsnai arse elementary questions support the many efforts to help
tadents learn to use libraries efficiently. Vonna Brown of El Camino
College: says:

If there are -students or ristru:tors ssho hate been disappointed. they
have cpatel our 1",:tlir: and remained non,x.onimittal; .y3rnt parwipants
are enthusiastic and express gratitude for "a much - needed service."
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Instructors who ask for orientation classes regulatly With each new
semester out-number the one-time-only requestors.

The Orientation Fa:A-Finding Committee of the University of Califotni
at Irvine writes:.

We hale found that even when programs offered have not been
well-attended. verbal response of thc participants has been satisfactory.
Studenti s teceivin; library instruction he expressed favorable reactions
to the content of programs. Their opinions and similar ones expressed
daily at the Referetle Vok by students bring introduced to library
resources leave no doubts that a real need eists at Irvine for some kind
of systematic instruction in library use.

Even though such comments and experiences are convincing, it ii

gratifying to note (I) an announcement by the Council on Library
Resources that John Lubans, Jr., Assistant Director for Public Services,
University of Colorado Libraries, has been awarded a fellowship "to
continue studying patterns of academic library use and non-use and the
effect library orientation and library-use instructions presentations have
and could have on these"; (2) that a survey of library orientation foe
graduate students is in progress at the University of Wisconsin Library.
School; and (3) the development of several programs under grants.

NEEDS

The needs in this area seem obvious. even without the substantiation
of a large body of research: (I) provisions for both individual and
group instruction at the time of need; (2) media, programs for both
individuals and large numbers of students; (3) materials which can be
shared; (4) a clearing-house for information about current programs ani
available materials. My surveys substantiate the opinions that library'

instruction is needed now more than ever before and that there is keen
interest in finding new ways of meeting the needs of today's students..
There will ievei iE cyciC med:ois of library oiielit4iion
and instruction, but Various keys can be developed and tried until those
that open the local doors most efficiently are found.

5. Proceedings to be published by Eastern Michigan University.



1971 SURVEY 01 LIPRARY ORIENTATION 231
AND 1NSI RUC! ION PROGRAMS

Appendix I

QUESTIONNAIRE FOR SURVEY ON
CURRENT LIBRARY ORIENTATION/

INSTRUCTION PROGRAMS
(March 1971)

BEST COt'Y AVAILABLE,

Your answers to the following questions in so far as they apply to your
program, and any further information and comments, will be greatly
appreciated for a stir/unary on the status quo of library orientation/in-
truction to be written for the Drexel Library Quarterly.

1. What METHODS and PROGRAMS (tours, lectures, etc.) arc you
now using?

2. To what GRADE LEVELS do you give orientation/instruction?
Frestunan_Soph._ Jr. Sr. Special

3. To what SUBJECT AREAS do you give instruction?

4. Is your instruction (REQUIRED OPTIONAL)?

5. Approximately 110W MANY and/or what PERCENT
of your student body does your orientation/instruction reach?

6. What MEDIA do you use?

7. What MATERIALS have you developed?

8. Ifow do you PUBLICIZE your program?

9, Do you have any definite EVIDENCE OF SUCCESS OR
FAILURE of a specific program?

10. Have you conducted any STUDIES or RESEARCH concerning
library instruction?

11,12. Du you have any suggestions on how to MOTIVATE STU-
DENTS? FACULT Y?
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13.- What is done to ACQUAINT FACULTY with library resources
and services?

14. What other programs do you plan to develop in the FUTURE?

Appendix 11

NUMBER OF COLLEGES AND UNIVERSITIES
RESPONDING TO QUESTIONNAIRE

Large Junior and Community Colleges 10

Enrollments up to 2,000
Enrollments of 2,000. 10,000 14

Enrollments of 10,000 - 15,000 9
Undergraduate Libraries 9

Enrollments over 15,000 20

Number of replies used in this survey 762

Replies received but too brief to be included 5

Total number of replies received 81

Total number of questionnaires sent out 107

a The seventy-six relies represent seventy-four colleges and universities. Ohio Stau
University and the Univcrity of llawati arc reported both under "Undergraduate
Libraries, anti. 'Unrollments over 15.000"; i.c., they have programs in both
undergraduate and graduate libraries.
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Appendix III
BEST COPY AVAILABLE

INSTRUCTIONAL NI ETIIODS AND MATERIALS
NOTED IN REPORTS FROM 70 LIBRARIES

Tours
Conducted tours
Self guided tours'

Printed 6

Cassettes 4

40
10

50

Lectures to Classes 59

Non-print Nledia
For groups:

Slide/tape presentations
Slides 16

Tapes and cassettes
Television° 15

Current use 5

Discontinued at present 6

Planning to use 4

Filmstrips 6
Films 8

Multiscreen presentations" 2

For individual use:
Slide;'tape 4

Group presentations may be used
by indisiduals

Cassettes - See SelfGuided Tours above
Filmstrips 2

Audiseand
Touchstone Access Carrel'
Programmed machinest 1

Planning to develop some kind of
presentationsg 11

.Printed Media

Subject llibliquplii:s 24

Student handbooks
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Faculty handbooks
Faculty or Faculty-Graduate handbooks
Miscellaneous handouts
Programmed instructionh
Programmed kite
Selfinstruction brochures

a. Self-guided tours:
Printed

Arizona State University
California, University of, L.A.
Northern Illinois University
Pasadena City College
Southern Illinois University

Ed is ardsville

b. Television
Current Use

Arizona State University
Illinois State University
Northern Illinois University (film)
Oral Roberts University (film)
Windsor, University of (film)

Planning
Denver, University of
Iowa Wesleyan College
Pasadena City College
Temple Buell College

qv COPY Aiii.AD4

Cassettes
Brigham Young University
California State University at L.A.
DelSware. University of
Southeast Missouri State College

4

1:

Discontinued at present
Brooklyn College of the City of New York
California Slate College at L.A.
Illinois, University of
Stephens College
Temple Buell College
Windsor, University of (lessons)

c, alti-media screen presentations:
Mount San Antonio College and Sl. Petersburg Junior College

d. AUDISCAN: Miami-Dade Junior College North Campus

e. Touchstone Access Carrel: Dallas Baptist College

1. Programmed machines: Mount San Antonio College

g. Planning individual use presentations:
Arizona State University
Boise State College
California. University of, L.A.
California State College at L.A.
Denser, University of
Ilasvaii, University of

Illinois, University of
Northern Illinois University
Southeast Missouri State College
Stout State University
Western Michigan University
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Printed programmed instruction: Georgia State College and Stout State
University (Also University of Colorado)

t. Programmer kitsi, Oral Roberts University

Appendix IV

OUTSTANDING FEATURES OF INSTRUCTIONAL
PROGRAMS AND FUTURE PLANS NOTED'IN REPORTS

FROM 76 LIBRARIES

Note: The compiler has grouped the colleges and universities
responding into -six groups, taking enrollment figures from
Accredited Institutions Of Higher Education, 1969-70
(American Council on Education).
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by Millicent C. Palmer

To acquire a suitable, perspective from which to view a case study of
1 single library instruction program, one should first observe the

professional status of this entire movement. Teaching, in the varied
.0tins required of a full-time library instruction librarian, is a function
to which library science and the library profession as a whole, has given
i.ftle attention. Indeed, the curriculiim of library schools shows no
(%idence of either sanction or support. Those librarians who have been
4ed to develop programs are functioning as profeasional mavericks or
orphans,' or both.

Library instruction in some limited form has been.. carried out in

many universities by reference librarians for whom it is art added and
ofron unwelcome task: but library literature is strewn with the dried
bones of effort that died "a-bornin'." Therefore, persons who dare
,ume the title, -"Library Instruction Librarian," do so at their own

nsk: The only supportive influence is the fact that their administrators
re aware of need and have faith in the possibility of solving old
Nublems in new ways.

The program at Southern Illinois University, Edwardsville Campus,
!ear initiated in the fall of l965., when the first two buildings of the
.ew campus' were ready for occupancy. In December of that same year,

I attended. the New York M A Pre-conference on Library Instruction
ead came away feeling that I had joined a subprolession characterized

failure and skepticism. Although l soon learned to build upon the
etilosophie foundations created by Knapp in the Monteith College

ki! Plant C. Palmer is Assistant Professor and Library Instruction
Edwardsville Campus. Southern Illinois University, Edwards-

Illinois.

",'!-WWflo.aaraisprowve.op roe. oi,yrea, an
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experiment, it was apparent that I must develop my own specific
objectives and methods by trial and error.' But at least it would be
full.time trial and error. When discouraged, or faced with failuies.
could not retreat into other responsibilities and blame faculty or

students for being unappreciative.
Now in its sixth year, the resent library instruction program heats

little resemblance to its beginnings; nor does the Edwardsville Campus,
which has grown from a 1965 enrollment of 7,146 'to a 1971

enrollment of 13,700. Operating Within the framework of a quarter
system and on a twelve month' contract, 1 have had twenty-one

opportunities for new beginnings, and each one has taught me more ut
the sometimes brutal facts about library instruction.

The purpose of this paper is not to describe .a model program. As
far as I can determine there is no model program anywhere, yet. My
purpose is to share with those who have similar responsibilities some
things that we have learned, mistakes we have made, unexpected
problems we have faced, our analysis of some of these problemi, ways
in v.hich we are trying to solve them, and plans for further solutions,
Since I have had the almost unparalleled opportunity, due to the vision
of my directors, John Abbott and Ralph McCoy, to devote full effort
to this work, it is hoped that my experiences may provide some
foundation for others, possibly making it unnecessary for them to
follow all the dead-end trails which I have already rather fully explored,

Although my method was basically trial and error, -tither than

elaborate grant-supported experimentation, it has not been blind.

intuitive trial and error. With the interested help of faculty in whose
classes my instruction was given, there has been quarterly feedback
from many classes, sometimes by informal questionnaires, !fibre often
by open-end critiques. Any library instruction librarian who hasn't
asked undergraduates to be critical doesn't yet know the full meaning
of "bloody but unbowed." Each group of critiques was sorted into
three piles: ( 1 ) those which said, "Perfect! I don't see how it could be
improved," (2) those Which said, "It was a complete waste of time,"
and (3) those which des'cribed both plus and minus values. The first
two piles were very sm;a11. and I laid them aside as equally invaliI

guides for revision of the lecture. The third pile, which representett
majority opiniOns, was full of pluses and minuses. The minuses received
careful attention. if a significant number agreed, my plans for not
quarter began to take shape. Essentially, my method has been to ask
for criticism. evaluate and act upon it, if it seemed valid and feasible
Although faculty Suggestions were asked and valued, student evaluation,
were most needed. Sometimes evaluations were made immediately alter
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lecture and again when the library assignments were completed.
Sometimes there were evaluations in successive quarters of the \same
Nurse, in, order to test, the changes that had been made.

COPY MAN"'
THE GHOST OP LIBRARY INSTRUCTION PAST

Surveys of library instruction programs leave no doubt of the fact
that a majority of them focus most, if not all, of their attention upon
freshmen,- and therein lies the greatest single problein that I have
encountered sn developing an instruction program that attempts to
piOvide bibliographic knowledge at later acadelnic levels.2 The image of
library instruction as a single massive inoculation of freshmen against all
farther needs for informationsearch knowledge, appears to consciously
or subconsciously condition the drinking of most faculty and students.
I was quite unprepared for this attitude, and it was only after several
quarters of trying to "sell" a different kind of program that I came to
accept this as a basic fact with which an instruction program must
Oineliow rind a way to.cope.

Providing new .solutions to old problems has many disadvantages.
Lich quarter it became clearer to me that. before 1 could gain faculty
or student acceptance of what I was attempting, I must first do battle
with old concepts and myths for which our own profession must take
ihe blame. And this battle' must be fought over again with each new
faculty member and each new college generation. In short, although
battles may be won, the war aszainst bibliographic ignorance appears to
be endless. It is understandable that librarians for whom instruction is

an added responsibility often throw in the sponge.
In the first two Years of my program. I seldom entered a classroom

to give specialized resourcesearch instruction without having at least
one student say (while others gave silent but Visible affirmation), "I've
already heard the library lecture!" Frequently I would find attendance
decimated with full, approval of the instructor. "They said they had
already heard the library lecture, so I told them they needn't come."
Then I knew that my first teaching function was with faculty
members, not students. All lecture Scheduling would have to be
preceded by careful communication with the teachers involved. For
even when the sophistication level of instruction had been discussed in
advance, and a copy of the bibliography placed in their hands, many
!eacherS announced my ,scheduled lecture as a talk on.."1-low to Use the
Library." An intelligent student who had passed his first quarter in
college would do well to absent himself from such a lecture. After
repeated experiences of this kind, I concluded that neither faculty nor
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student should he blamed for these misconreptions. They were Cleary

products of librarianship's own makinglitit instruction programs must
make a frontal assault upon them.'

Inherent in the public concept of "a" library lecture which solves all
informationsearch needs for all times is the vague but persistent notion,
that general library instruction (card catalog search techniques, a fey,
basic indexes, and a selection of scattered reference books) will make
student competent to conduct effective search procedures in all subject
areas. Any skillful subject librarian could testify to the fallacy in this
concept. Even in the library profession we find ourselves embarrassingly
inadequate when conducting extensive information searches in more
than a few subject areas.

At the 'roots of these misconceptions concerning r : adequacy of 1

generalized freshman level instruction is what 1 call the Myth of the
Card Catalog. In response to offers of bibliographic instruction at

postfreshmen level, many faculty members demurred, "Oh, 1 think m)
students know how to use the card, catalog." It has been necessary to
conduct a continual campaign of card catalog demythologizing, first
with the faculty, and then with students. Of all the incapabilities of the
card catalog, one of the most unrecognized for unpublicized) is its

inability to show, explain, and :ielate to one another the vital

bibliographic and reference systems that continue to develop in each I

subject area. These are what provide the most useful techniques 1'0 k

resource identification and retrieval.
The persistent Myth of the Card Catalog is, I believe, a product cri

our past instruction emphasis, an emphasis that may have beer,

relathely valid in the day of "The Book," before the literature 0
journals, reports: government publications, conference' proceedings, an!
unpublished resources made the difference between informed an!

uninformed scholars and students.
After several quarters of learning experiences concerning faculty ad

student attitudes toward the need for sophisticated libraryl
retrieval knowledge, I was no longer surprised at my first quart(

discovery that the academic community had not been waiting %i;'
bated breath for the arrival of an instruction librarian. A meanir@;.
instruction program must be explained, justified, and sold which
indeed fttime work.

FRESILSIAN INSTRUCTION: TOO MUCH TOO SOON

It seemed logical to begin at the beginningwith the freshmen. Tr,
quarters of English Composition were' required in the freshman year. k
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English Composition Committee coordinated the instruction, and it was
with the chairman of this committee that I had my first faculty
conference. Ile was knowledgeably receptive, guided me through the
academic labyrinth, officially, announced my service to English Composi
lion faculty, and asked me to introduce my plans , in the opening
Humanities Oivision faculty meeting. Because of his encouragement and
constructive criticism, I frequently returned to him for advice in the

-"any years of the constantly changing program.

The literature content of the second quarter of English Composition
was drama, so it followed that the subject of the inevitable term paper
was also drama, Of all possible subjects it is one of the most difficult
for freshmen, since it involves the use of literary criticism of individual
plays. It seemed advisable not to thrust them into this difficult library
search assignment without some previous elementary knowledge of the
library. So two instruction lectures were prepared for use in English

Composition. In tire first quarter, following to an unfortunate degree
the pattern of conventional freshman .instruction, a "general" lecture
was presented in each of the sixty fall-quarter sections. Color slides
from an old instruction series were combined with overhead trans-

parencies to make up a forty-five minute lecture that attempted to
provide a motivational framework, an overv*.:w of basic resources and
locations, a five-minute unit on the card catalog, a brief look at tha
pattern of the Library of Congress Classification, and a quick photo-
graphic view of some periodical indexes. Audiovisual faculty coached
me in my first experience with combining carousel slide and overhead
projectors, and I provided the commentary. In the first three years of
the programs, our classes were scattered in three "teaching centers"
two being fifteen and twenty miles (in opposite directions) from the
new central campus at Edwardsville, and the general lecture had to be
adapted- to each

For the second quarter English Composition course, I experimented
with a variety", of approaches to the drama information problem. Color
transparenCies were used throughout the classroom lecture, and a

bibliography was dispensed to each student. Faculty suggestions and
criticism . were encouraged, but the most significant and rhscouraging
critiques came from ,-the, students in questionnaires checked at the end
of the_ first year of this instruction, It Was evident that only a small
number of the sources, discussed were actually used for the preParation
of the paper. The process of 'self-criticism once more went to work!

Meanwhile, Introdaetion. to, Poetry, another 100level English course
included, in our General Studies program, called for help, and 1
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prepared -3 bibliography and an illustrated -lecture, which was offere
every teady.r. and used consistently by a taw. I didn't need stuuent
critiques to tell me that this lecture was a mistake. Because the cour.:
was usually taken after the second quarter of 'Engiish Composition, and
because it of necessity repeated some of the sources in that
class response was openly apathetic. Alter a few quarter's I discouraged
the use of the lecture, but continued to offer the bibliography as a
substitute.

Another 100level required course, Oral Communication (Speech).
was in obvious need of resource guidance, and for this I prepared a
bibliography and art illustrated lecture on sources. of information on
current problems. Again, for this 1 had the advice and sugk,stions of
con ent.oriented speech teachers.

In the first year I gave an average of 66 hours of personal lectures
per quarter (100 in the 1st quarter), with 90 percent of them given in
freshmen level courses. Freshmen enter in all four quartets, but the

largest influx is, of course, in the fall quarter. By the end of the
second year of our program, upper-class lectures had increased to 37
percent of the total, but I was still spending as many as 6S hours a
quarter in freshmen courses.

Why did I give so much attention to freshmen? Several reasons, all
poor, but understandable. In the first place, it was expected. It fit the
established concepts of library instruction, and because it did, it was
relatively easy to get into freshmen classrooms. Many faculty members
were all too eager, even when many of the resources presented in the
instruction were not justified by the library resource demands of the
course. "They ought to know these things! They'll use this knowledge
sometime" was the argument given by the requesting teacher. Being
eager to demonstrate my services, I said "yes" to every invitation.

By the second year, due to student feedback, mitten, oral, planned
and unplanned, I began to critically re-evaluate my freshmen, services.
lint had already created in the minds of one. student-generation an
iina;le Of library instruction that haunted my efforts at all upper levels
until that student generation had graduated.

Nly second-year analysis- of errors has by now been justified and
verified. For the sake of all librarians who are planning library
inocuction programs, the hard facts about freshmen as subjects for
in,trILtion need to he stated bluntly:

Contrary to the expectations of both libraty and classroom
11.:ult! freshmen are not good subjects for library instruction, Rather
than blame the freshmen, we should look for reasons. The average
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oilman has just graduated from high school where he ranked in the
Tier percentile of his class. His library experience has been relatively

and satisfactory, so he comes to us with little sense of need
!.`i more library knowledge. He should nut be blamed for his ignorance

the tremendous difference between high school and university library
..,.ourees. There is another factor: in an average university, including

the freshman curriculum consists largely of required courses,
hiward which he has minimal motivation. Library instruction, even
Ah,..11 it zeroes in on the specific library needs of a course, is received

the same motivation level as Inc course itself.
2. The genera! library lecture in first quarter Engli.h Composition

1.id fallen all too neatly into the old pattern of conventional library
instruction which unintentionally implies library competence. That
!,:cture rose to haunt me in each class I entered, "But I heard THE
IIISKAKY LECTURE!"

3. The second quarter instruction, to prepare them for an urgent
wed for drama sources, had overwhelmed them with too great a
luantity of unfamiliar materials, sonic of which were of peripheral
value.

4. 1 had assailed them at too many points in the curriculum.
Lae!,ing strong motivations and needs they felt sated and defensive.

5. So much time was being spent with freshmen that upper-level
mice was neglected.

Regardless of what classroom or library faculty know to be useful
r,:source knowledge for freshmen, library instruction should, I believe,
,!iscipline itself to give. to freshmen only the knowledge for which they
:..10 see an almost immediate need. The idea of "a'? library lecture
which dispenses all necessary knowledge must somehow be eliminated,
if later specialized subject bibliography instruction is to be accepted;
Ind the instruction librarian who hopes to be accepted at later levels
crust free himself in the mind of the student from association with any
;e1;cral instruction that remains necessary. Using these guidelines, our
Newt freshman program came gradually into existence.

Quarter by quarter, as my time and student help permitted, I revised
the freshman program to try to make it more realistically tit freshman
motivations and needs. All classroom instruction was converted into
,:olor- slides, synchronized with sound tape. The production of these
programs was a difficult and time-consuming operation. Although I
%lige the scripts and planned and supervised all graphics, the actual
:raphics production, photographic work, and final taping were all done
1)) student workers, with some guidance, from overburdened audiovisual
professionals.
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However. I believe that the product is well worth the expenditure of
time and energy. It provides undermotivated students with 3 Mo7e

interesting instruction package that better matches their MultiineL
expectations, and at the SaID2 time communicates more knowledge In
less time.; It is possible with this technique to show library locations,
actual library materials, student in the library setting, and samp::
reproductions of the content and rm of indexes and resources. MUS::
bridges and backgrounds make them more palatable. Revisions it

picture material are easily made.
The slide tape production also permits flexibility in faculty sched-

uling and frees the instruction librarian from quantities of repetitions,
thereby making it possible for him to give greater attention to the

-more ugent needs of the upperciass student, Because our Audiovisual
Deparrthent includes SelfInstruction and Campus Services, the slide-

tapes are available for individual use as well as for classroom. showings.
perhaps most important, they provide a system which permits the
instruction, librarian to largely disassociate himself from the early teal
instruction in order that his appearance in more advanced classes may
not so easily be equated with general instruction.

Our freshman-level instruction now provides the following:
1. "Lovejoy Library: a First Look" a 20minute color-slide, syn

chronized sound prodtietion. The content is strictly limited to (a)
physical arrangement of our three-level library which includes four
subject libraries, (b) general concepts of varieties and quantities ot:
resources, and (c) general patterns of physical arrangement of these
resources. Music bridges are used and the narration is read by a senior,
who introduces himself as the guide for the viual tour of the Libra:).

This production is used before the summer and fall quarters as one
unit of an all-day pre-orientation system sponsored by the Dean of
Students Office. For freshman and transfers who enrolled in the 19%
fall quarter. this production was shown thirty-eight times. In our first
two years of these pre-wientation sessions, we followed the slides with
guided tours led by student votunteets, whom I attempted to train
give accurate tours. Even though the groups were kept as small as eight

per guide we all had doubts about the value of the tours. Againto.
much too soon! And there were complaints from library faculty 0,41
the information dispensed was not always either accurate or adequate
Finally, we offered the students a choice of -a student-guided r.
self-guided tour for which we provided floor maps with suggested tou:
routes. Forty-five percent chose the self-guided tour, and on a!

evaluation check sheet turned in after the tour, 84 percent of these
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:nswereA "Yes" to the question, "Would you recommend the self.
...nded tour to other new students?" Tour guides, always enthusiastic

. ad capable volunteers. tekb:tIntly decided that of the 55 percent who
wanted guided tours, a large percent appeared to he disinterested or

!,k) tired to show interest. Since then we have discontinued guided
t:iurs. but kept tour maps at the entrance to the library during the
pening weeks of each quarter. Although a sign says. "Moak return

atter use," wry few do, and the map box has to be refilled frequently.
Since there is never 100 percent attendance at preorientation, we

provide an all day niaeup session early in the summer and fall
patters. Announcement of the session is gison in English Composition
.lasies- and those who attend till out slips which ate returned to their

In winter and spring quarters there is no general pre-orientation, so
:!;e production is shown in first quarter English Composition classes.
Surge it requires only twenty minutes of class time, faculty raise no
complaints. In fact they ace unanimously approving.

2. "Basic Library Mechanics Problems"
When "Lovejoy Library: a First Look" was ready for use, we began

experimentation with a set of problems assigned through the first
quarter English Composition classes, but written and graded by my
office (which until last year consisted of two part time student workers
and me). The problems. we emphasized, were riot tests. but experiences
which involved: (a) basic mechanics unique to Lovejoy Library, such as
a divided catalog. Book Location Guide. Special Location Symbols. and
Periodical Holdings Catalog: and (b) bail: mechanics common to all
li'maries: the finding and interpreting of catalog informatiOn for a book:
and the finding and interpreting of information concerning a magazine
article.

Each student selects his own subject, and each paper is handgraded,.
with requests to redo one or both problems if 'serious misunderstanding
is indicated. The information needed to correctly work the problems is
tither in the problk..ms themselves or in the Library Handbook, sshich is
cted throw,hout the problems. Each quarter. for two years, changes
core nude in the -explanation of problems whenever a significant
number of students failed to interpret the problems correctly. Cases of
problem -copying have been negligible.

At the beginning of each quarter, a schedule for assigning problems
is prepared and sent to the !acuity, and reminders, accompanied by sets
)1* problems ar.d handbooks are delisered to appropriate mailboxes in
the week preceding their assigned date. In the 190-70 academie year
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about 2.600 sets of problems were examined, commented upon a!;
graded.

How have students and just quarter English Composition (sew,
reacted to this 3Sii;:nment? It was initiated with considerable trep:d,
don, but the response was a happy surprise to all of us. Incognito, !,
quarters when 1 had not been introduced through preorientation, I
able to Observe the students at work. Their attitudes were serious sti
there were no signs of its being. regarded as irrelevant busywork, 0,
course, the fact"' that, it is assigned by a grade-giving faculty menthe:
admittedly is a factor. Although we tried to provide motivation b;
relating it to immediate needs. and to the upcoming term paper. 1

continued to be concerned about over-all freshman estimates. So in the
1970 fall quarter we asked first quarter English Composition faculty r,s
administer an evaluation check sheet. From 532 returns, SO renew
indicated they found the experience worthwhile, with 53.8 percent;
finding it valuable. 19.3 percent quite valuable, and 7 percent tier}
valuable. Only 16.2 percent found it unnecessary, but in the analysis
reasons for this estimate, 11 percent indicated that they had used
Lovejoy Library' while in high school, and 5.9 percent were not in them
first quarter on campus.

3. "Drama Sources and the Art of Retrieval"
Two 35-minute color slide-sound productions were written, designed

and created over a period of -3 year, to prepare second quarter English
Composition students for their search for drama criticism. The first one
was on book sources, including the use of the Essay Index. The second
was on locating journal sources, with special attention to the difference
between theater and literary criticism. Both productions empliasi:e
search strategy. beginning with defining of subjects through a literary
handbook. The English Composition Chairman read the narration.
providing not only an excellent voice, but a special air of authority. A
"Guide to Library Searching" was written to match the procedure`
steps in the slide 'productions. and short quizzes were designed to
administered immediately following each lesson.

The guides and quizzes (with answer sheets) are kept in the Enghs'i
Office for faculty to pick up when they are ready, and they no%
schedule the showings directly with AV Services. Some faculty use botli
lessons: some only the one on journal search. For better scheduling,
two sets of the production are available. Letters_,are sent to all 11:\A

English Composition f-acu ty explaining the SCivices,..311ct reminders sen6.
each quarter to "old ?tan r

1
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4, '"Sources of Information on Current Problerns"--a 40.ntinute color
-,Je.sound production for use with Oral Communication classes (re-
,,,,red Speech eourses)

rniphasis is upon resources unlikely to be found through the card
,,,talog, and unlikely to be familiar to .freshmen students. Music
-..Aground and a good masculine narrator give it at least a touch of
rofessionalism. This, production ,is Motivational as well apinstructional

good sources for speech content are not necessarily'. demanded by
speech teachers.

On the quarter system, Oral -Communization faculty had found it
l.tficult to give up a class period for the showing of the library
ies.luree lesson. so an out-ofelass showing has been provided for the

two years. The Chairman of the Speech and Theater Department
''as consistently provided assistance in making this, program available.
I ..rly each quarter we schedule an all day showing. Ile notifies the
teachers, and my of fife follows up with faculty 'reminders, and for each
.u.dent a memo which includes room-date-hour schedules and a concise,
at emphatic, statement of the content of the production. Although

!ley come on their own time, about two thirds of the enrollment
attend each quarter.

Because this production covers sources of recent information on
current problems, it has to be revised and the pictures updated- at least
once a year. But in the 1969.70 academic year over 1,700 students saw

which makes the time worthwhile. An annotated bibliography is

.hitribtited at the showings, and the students are urged to take only
mental notes.

LVSTRUCTION FOR UNDERGRADUATE SUBJECT M4JORS'
AREA OF GREATEST NEED AND GREATEST PROBLEM

Although an instruction program must somehow provide assistance
beginning students who have library resource needs created by their

:urses. I have come to believe that the most vital level for library
:r.s:ruction is in the sequences of courses .design,ed for subject majors.

, this is also the level at which acceptance and placement of
:'-.e service is 'most difficult. During my six years of developing a

'grarri. reasons for the difficulties became increasingly clear:

I. This is the level at which old concepts of library instruction
produce the greatest barriers: The idea that freshman-level instruction
fias provided or should provide. all needed library "competency',
apparent unawareness of the fact that each subject area has unique
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resource needs, resources and bibliographic access routes to them, with
little or no carry-over from one subject area to another, and the Myth
of the Card Catalog as an effective instrument for self guidance.

2. Unless the bibliography instruction can find a strategic home in a
subject's required courses, it will either miss a large portion of the
majors in any given subject area, or it will reach them repetitively. And
this latter situation constitutes a severe hazard.

3. A faculty member has the freedom to develop his course as he
wishes. Even if a course. is found for strategic placement of ,bibliog
raphy instruction, and even if the faculty chairman recommends this
placement, there is no guarantee that the service will be used in each
section of that course, or that it will be justified, motivated and
utilized by library resource assignment.

4. If confidence in this level of instruction is to be established, the.
librarian must take to classes a mastery of search techniques that
exceeds that of the faculty who invited him. Yet it is an intellectual
and physical impossibility for one instruction librarian to provide
knowledgeable,.upperlevel bibliographic instruction in all subject areas.

As each problem became apparent, varied solutions were tried from
quarter to quarter and year to year. From six years of such experiences
several conclusions have been reached.

Selling an upperlevel, undergraduate library instruction program
requires caution, flexibility and patience. Although it is ethically and
academically correct to open the campaign with visits to chairmen and
explanations distributed to all faculty in a department, implementation'
occurs primarily on a personto erson basis. Although I spoke in
division or departmental faculty meetings, and distribUted explanatory
letters jointly signed by chairmen, very little happened until I began to
approach faculty members individually. 'It was through these personal
conveis4ms that I soon and repeatedly learned that the conventional
concept of library instruction had created an assumption that my
service was for freshmen only, or that upper class students were already
equipped to carry on resource searches since they were card-catalog-
competent.

,Although with some faculty members it was possible to orally
describe ..the content of and need for subject bibliography instruction,
with others, ghosts of library instruction inhibited communication. A
more effe.c6ve system, I found, was tb prepare an annotated list of
bibliographies and selected reference books relevant to the content of a
Course and send it to all faculty members teaching that course,

accompanied by a note and followed by a personal telephone call. With
bibliographies in hand the negatisi. approach of "This not be a
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'how to use, the library' lecture" was unnecessary' and a positive,
discussion, free of mutual defensiveness, could proceed.

The biblkigraphy lecture itself has gone through a long period of
change and improvement. I have learned to always ask for the specifics
of library resource assigintentsa list of topics if possible. Then l put
my bibliography to the test, evaluating each recommended bibliographic
item against the realities of topics and levels of need. From the
exploration, I .select a search strategy, or alternative search strategies,
that appear to be the most productive. Examples of useful bibliography
entries are chosen to illustrate the range of citations and the differing
values of available bibliographic access routes. The examples are typed
on an electric bulletin type. proportional-spaced typewriter, xeroxed and
nude into color transparencies.

In the lecture at postfreshman levels. I have learned from repeated
student feed-back that it is important to begin not with intellectual,
but physical problems. A map of the particular library areas involved
always appears on the screen first, and a copy is attached to each
bibliography. The more mature and advanced the students, the more
anxious they are about this problem. Time has -become more precious,
resource needs More urgent, and the idiosyncrasies of arrangement of
each library department become mental blocks that must be removed
before intellectual concerns can be heard.

The second step in each lecture is to demythologize the card catalog
as an adequate search and: selection technique. With this, the psycho-
logical barrier between the librarian and the library user seems to
disappear, and we are ready to look at the bibliographic systems devised
by their subject scholars, and to. relate these to library organization
patterns.

The arrangement of materials .in a bibliography lecture was given a
great deal of thought until it became evident that th6 searchsequence
emphasis is most appreciated by students and faculty. Sometimes I

begin with comprehensive, annual bibliographies and end with the
selective and evaluative. Sometimes .1 reverse the procedure depending
upon factors that vary from subject to subject and assignment to
assignment. Generalizations on this point are dangerous, since each
subject area has Unique information systems.

In most cases, at the end of the lecture I come back to the card
catalog, to introduce the Library of Congress Sublect Heading guide as
an intelligent subject approach to the card catalog. This placement
would seem to be an unlikely spot at which to present this problem,
but surprisingly it has proven to be the best. Even though the hands of
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the clock say ibis, the attention of the class persists, indicating that
the subject catalog has indeed been a severe problem.

The "guest luture" spot contains hazards and limitations. rite
librarian comes into a learning situation that is riot of his creation. It
may vary from apathy or hostility to complete intellectual readiness.
the guest must, quickly evaluate the setting and proceed\to either
modify or take full advantage ,of it. The time allotted to the instruction
may be quite incompatible with even the minimum ground that needs
to be covered, and there is no next class period in which to pursue
unfinished business. With experience, a person develops a sense of
timing that enables him to cover the ground, but not necessarily to the
satisfaction of the listeners. A library instruction lecture is concentrated,
nourishment. and what I called bibliographic bellyache can set in and'
a certain point. Written feed-back from the students, at either my
sequest or the faculty's, provides insight and leverage for changes: a

placement of the lecture that will better correlate with student
readiness for the knowledge; a reduction of material covered; or an..
increase in the time allowed. As a guest lectUrer, one is more subject to
criticism. It is better, I believe, not to give a lecture at all than to give
one which has not been carefully prepared.

A library instructor needs to keep in mind that this may be a neW
experience for the teacher, as it is for the librarian. An openly
expetintequal approach, ."Let's try this and then re-evaluate,"' puts
,:either one on the defensive and opens communication channels for a
tealn-teaching situation.

The annotated bibliography is one of the most valued and used
aspects of out library instruction program. In the beginning I prepared
bibliographies only for courses in which I provided instruction, whether
in personal or slide-tape form. Later 1 prepared bibliographies for
courses in which instruction would have been partly repetitive of
information provided earlier. For courses in the General Studies
sequences, such as Introduction to Poetry, bibLogr:aphics were even,
tua'b. developed into a suggested search-sequence format which inelud:J
intelorctations of citations in special bibliographies. Subject and refer-.
eil,e librarians frequently provided guidance in bibliography pleparatior,,
beiod to keep me informed about new bibllographies, and adv4ed me
ot user problems.,

At junior, senior and graduate levels, bibliographies are
l'ici'JR,L1 whenever time pc:units, and revised 35 often as necessary. AV
iii; beginning of each -quarter memos are sent to all teachers alt rekvan.
coatses, reminding them of the availability of bibliographies
10,Aures, with an invilatien to phone in their regaests. In the 1970 lase
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quarter, over I.800 bibliographies were given out to classes in Which
'instruction was provided. A file was also kept behind the General
Reference Desk where librarians gave theme out to students whose
questions indicated a need. But we were .aware of the fact that, ,even
by these 'methods, many who would value and use bibliographies would
not be reached. In the lait year we have experimented with keeping _

bibliographies in labelled trays at relevant locations. The, pick-up
response was mucte greater than we had expected, and trays had to be
replenished almost daily. As the number of bibliographies increased, the
display problem became greater until we found a wallmounted display
rack with twenty-three lettersize pockets in a vertical unit. Two units
were mounted by the Book Location Guide on the first floor, and all
General Studies, Humanities and Fine Arts biblio aphies are kept here.
Other sections are mounted by the Book Locat on Guide at entrances
to the Education and the Social SCienceBusine Library. Smaller, desk
tray, units arc in the Science Library. In the 170 fall quarter around
3,000 .copies,of bibliographies were picked up from these display racks_
and trays.

It is possible that this bibliography service, if expanded to provide
assistance for each course that uses library resources, and kept current
by continuous revisions, might be the single most used function of .

librat4 instruction. The complete instruction program of MIT's Model
Library Project, under Charles Stevens, consists of a combination of
bibliographic "Pathfinders" and point-of-kw-self-instruction lessons.' The
subjects of the "Pathfinders" are very specific engineering topics, but
they are ,in the process of involving other subject librarians and
graduate library schoolS in the preparation of similar guides for other
melds and 'these will be made available to any academic library. This
plan, I believe, has great possibilities.

As indicated earlier, no one instruction librarian has either the
subject and bibliography competence or the time to provide resource
guidance in many subject areas. Because my subject specialities had.
been English and Speech and I had also been a teacher, it was natural
that the first departments approached, in addition to freshman services,
would be English and Education.

Repeatedly I have said that each subject area has its unique
bibliographic systems, but English and American Literature have differ-
ent bibliographic access routes available for almost every literary period.
Already seventeen bibliographies have been created for courses in this
department, and we have not yet covered its needs. Because of this
diversity, we have not yet found a satisfactory system for assuring that
the majority of English majors will know these bibliographic systems

a
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before they reach the masters level. Some faculty members consistently
ask for a lecture, in each course for which library search is required.
Others distribute the bibliographies, with or without guidance, and
some giVe out selected reading bits, or an assignment with no
bibliographic guidance. The English Department Undergraduate Curric-
ulum Chairman, the Graduate Curriculum- Chairman, and I are still
looking for surer solutions:

In Psychology, the bibliographic access routes offer a sharp contrast
to those in the belles lettres. One major bibliographic system, the
Psychological Abstracts, Psychological Bulletin, and the Annual Review
of Psychology, serve basic needs in all fields of psychology: Therefore,
one lecture, given to a gathering of all sections of the first required
course for all psychology majors, provides the ;earth knowledge that
will be used, not only through all their psychology, courses, but
throughout their professional careers. Good attendance and careful
listening is assured by the fact that the teacher has already made a
relevant literature-search assignment, and has promised test questions on
this bibliographic knowledge. Being an e?4periment-oriented department,
the psychology faculty .provided unusually effective assistance in getting
student evaluation and re-evaluation of the bibliography lecture.

Our largest Division is Education, which, also includes out largest
masters-level program. The search for an effective and acceptable
placement of education bibliography instruction has extended over a
period of several years of changes in administration, and faculty.
Presently it has a relatively secure home in a junior-level required
course, Educational Psychology, of which there are a growing number
of sections. Unfortunately the bibliographic access routes for even the
undergraduate education student have so proliferated in the last five

years that an adequate lecture in less than two hours is very difficult.
But our quarter system puts heavy pressures on the teaching faculty.
which in turn increases the problem of scheduling effective library
instruction.

The growing field of Special Education also has growing bibliographic
systems:- The faculty of this department, with annotated bibliography.in
hand, selected in 1967 ,a senior level course in which they wished to
place the bibliography lecture, and it has been used in that course
almost continuously since that time.

Twe've education and psychology bibliographies are kept current.
revise , and improved quarterly, and made available through classes or
from display racks. More are in preparatiou.

Scattered bibliography lectures, have been provided spasmodically in
other "subject areas, but it was my decision, which I have not regretted,
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to'tty to provide more thorough coverage of Education and English,
!Ali"( than to dissipate my energies ineffectively over a wider range.

Valuable bibliographies and a few lectures have also been provided
by librarians in sortie Social Science, Business and Music areas where I
have not been able to work. After the first ,years, the Alton Center
Librarian willingly assumed the responsibility for their freshman oriental
tion, where personal, inthe-library instructiO was possiP%

By the winter of 1970, all freshman instruction for Lovejoy Library
users had ben converted to slide-sound programs. As predicted, when
my exposure to freshman classes decreased, so did the concept , of
library instruction as a one-inoculation ordeal for freshmen'. only. Only
occasionally do I now hear the old echo, "I heard the library lecture!"
and it is usually from a student who has returned to continue his
e-ducation after a necessary hiatus.

Faculty acceptance of the service has tremendously improved. An
interesting correlation has been observed: faculty awareness of student
need for instruction can almost consistently be equated with the
amount of time they, personally, spend in the library. Those who are
Most often seen in the library are also those most eager for
bibliography and library instruction for theft. students.

GRADUATE INSTRUCTION: TOO MUCH TOO LATE

Of all potential areas of library instruction, I have found the
graduate level most eager for bibliography atsistance, The major'portion
of enrollees itl,begirtning graduate classes come from a wide variety of
undergraduate colleges and represent a wide range of ages. In the
courses requiring extensive literature searches, or, a knowledge of
sophisticated reference services, the teaching faculty are appalled to
discover that the majority of their students are ignorant of anything
except tha most elementary approaches to library resources. Most of
those who have a more 'extensive knowledge of subject bibliography and
search techniques have done their uidergraduate work here, and have
been the beneficiaries of our instruction program.

In Education the first course that asked for help and consistently
used it was the masters-level Research Methods and Materials. In my
first lectures to these classes, 1 assumed that 1 was merely providing a
bibliographic review, and unraveling the mysteries of the physical
library. Instead, for 90 percent it was an introduction to any
bibliographic access route less elementary than the Education Index and
the card catalog. A one-hour lecture soon grew to a three-hour lecture
at the desperate request of the amazed teachers. This state of
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bibliographic ignorance was used, whenever necessary, as justification for
junior or senior level instruction:

Two very specialized instruction lectures for Education graduate-level
courses have been used each quarter since their creation: One on Buros1
Mental Measurement Yearbooks and one on the Dictionary of Occupa
tional Titles, and other descriptive sources on occupations. For Buros, a
guide has been prepared which is distributed to other graduate classes
and kept available in the bibliography .display racks.

On this commuter campus the majority of Education graduates are
full-time teachers taking evening courses. Their acquaintance with_ the
physiCal library is limited, and their time preciou:. In response to
continued feedback about their feelings. of insecurity and frustration
concerning physical locations, this last quarter we prepared a 15- minute
color slide-sound program that gives an overview of physical problems.
It is kept in the AV Self-Instruction Lab and lent out to classes at the

request of the faculty of graduate classes. Later we hope to be able to
keerit in the Education Library. 4

For the English Department Research Methods and Materials course,
a four-hour review of the bibliography of English and American
Literature is provided, as well as lectures in various separate graduate-
level classes.

Two responses have consistently followed graduate bibliography
lectures: (1) "This is too much! I'm overwhelmed," and (2) "We should
have been told about these things when we were undergraduates."

SAAIPLE STATISTICS

In the 1970 fall quarter, fifty-five class-hours of Personal bibliog
raphy lectures were given; "Lovejoy Library: a First LoOk" was shown
thirty-eight times for over 2,000 newcomers; about 1,600 "Basic
Library Mechanics Problems" were evaluated: the productions on
"Drama Sources and the Art of Retrieval" were shown for forty -eight
class-hours of instruction (in the winter quarter it was used for 100
class-hours): the Oral Communication slide-tape on sources for current
problems was shown to over 500 students; and approximately 6,000
copies of bibliographies were used.

UNFINISHED BUSINESS

The Library Instruction Office, in the Iasi year, has included a
full-time secretary, a part-time librarian who assists with bibliography
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preparation and the grading of. "Basic Library Mechanics Problems," and
a student who works about, twenty hours a week.

A second library instruction position was approved by the library
and :university administration, but before a, qualified person could be
found, state' budgetary crises at least temporarily suspended plans.

Nevertheless, we hope to develop, not only new bibliographies and
lecture services, but also user assistance in other forms. Library
instruction should, we believe,, -,err,iconipass any form and substance
which' helps the user identify t:iste`lui resources with the greatest possible
efficiency. Total achievement: of these objectives in this generation is
quite unlikely, unless the information scientists make miraculous strides.

However, granted time, personnel and funds, there are almost endleis
things that' could be done to make the academic library user's efforts
more productive.

Information Network" is a term intended for resources that are
dispersed geographically and institutionally. But a- large academic library
needs an internal information network that will get the user to the
potentially relevant location with as few false starts and dead ends as
possible,. This might include such things as a professionally staffed
information desk that channels users in the best directions, possibly
equipped with throw-away information sheets, or relevant bibliographies.

Certainly a library instruction program needs to include provision for
self-instruction at the point of need. Emphasis upon availability at point
of need represents a realistic acceptance of user motivation. A faculty
member who is able to employ grade-bOok weaponry can get a student
to a self- instruction lab, wherever it is housed. Lacking such a pry, the
library must either keep its self-instruction devices where they are
needed, or continue to provide time-consuming, repetitive personal
substitutes. We prepared a taped lesson on the Readers' Guide, which is
kept, with a Readers' Guide volume and practice slips, in the
Self-Instruction Lab which is in the, basement of the library. Freshmen
working on their Basic Library Mechanics Problems were urged to use
this lesson, if they had not received high school instruction. Very few
did, until,after they had failed the paper and were required to do it
over again:

The place of self-instruction devices in the total library instruction
program has never been realistically explored, but Shaw concisely
defines their role: "By the very nature of machines, they are useful
when there is a relatively high frequency of repetitive operations, and
they are not useful when there is not a high frequency of repetitive
operations!
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The card catalog as a subject for machine teaching itrurtectiately

comes to mind. Considerable scientific work has already been done it,
this area, but results have often been misinterpreted. In most cases the
experiment was directed, not toward finding an economical method of
user assistance, but toward finding out more about teaching machines,
their user acceptability and machine capability,' The Wendt study was
conducted at Southern Illinois University, Carbondale Campus.' The
expi.lriment, which took place in the early sixties, was conducted by
faculty of the Instructional Materials Department. Its primary, intent
was to learn more, about machine teaching, e.g., pictorial and branching
methods, and some basic library skills were selected for the content.
The experiment served its primary function well, and at the same time
proved that machine teaching was an acceptable method for the learner.
The cost factor of the equipment made it functionally unfeasible for
large enrollments, but the !orms that were developed may later be
made accessible by computerization. Unfortunately, readers and writers
of library literature have frequently misinterpreted both the intent and
the results.

Card catalog userproblems are so diverse and often unpredictable.
that really effective selfinstruction will be very difficult. But self-

instruction would be feasible and effective for assisting the library user
in many ways: interpreting the unique arrangements of each major area
of the library; explaining indexes, abstracts and reference services that
are basic" search systems for a quantity of students; and possibly
providing reviews of search-strategy recommendations in specific sub-
jects. In our Education library alone we need selfinstruction for such
bibliographic items as PsychOlogical Abstracts, ERIC's Research in

Education, Buros' Mental Measurements Yearbooks, as well as brief
interpretations of such problems as periodical holdings, and the

organization of Curriculum materials.
Ever since the inception of our library instruction program we have

been searching for acceptable point-of-use instruction equipment, but
found none. IslIT's Model Library Project recently made the sante
assessment, but they are adapting existing units to fit library require-
ments, creating instruction programs and experimenting with results.

From their findings we hope to avoid 'costly mistakes on hardware as
we work gradually into this undeveloped area. Whether or not the
lessons themselves (software) prepared by one library may be usable in
another will depend. in part upon the need for adaptions to individual
library situations.
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But there are reasons why self-instruction lessons cannot be expected A"iLi's'311.
NI eliminate the need for other forms, such as the library- prepared
t-.,bliography and the classroom lecture: (1) the student must be told of
!lie existence and importance of the item for v,hich the instruction is
ractided; (2) instruction on an individual index, bibliography, etc.,
olates it from the total related bibliographic system of a subject; (3)

:ien if a search strategy lecture is available in a self-instruction format,
-.)ineone- must motiv4te the student to use it; and (4) individual
4elf-instruction would be physically incapable of providing for the needs
of quantities of students.

The classroom lecture, coordinated with the curriculum and rnoti-
rated by faculty assignments, -still remains, it seems to me, the surest
way of providing the resource search competency that is needed for the
largest number of students. And all other instruction niethods are
needed to reinforce, supplement, or if necessary, provide a substitute.

But a combination of all these instruction techniques will not
replace, nor even limit, the services of the reference librarian who
r4:rforms one of the most needed functions of instruction, personaliza-
tion. Our reference librarians have found that the instruction program
has stimulated more questions that indicate; not only a new awareness

a-need, but also at least a bash: knowledge of what to ask.

I. Patricia B. Knapp, The Mohteith College Experiment (New York, Scarecrow
Press, 1966) pp. 80-113.
2. Barbara H. Phipps, "Library Instruction for the Undergraduate," College do

.Researclv Libraries 29 (September (968): 411-23; R. 1. P. Carey, "Library
Instruction in Colleges and Universities of Britain," Library Association Record 70
tMarch 1968): 66-70: Thelma Larson, "The Public Onslaught: A Survey of User
Oskntation Methods?' RQ Mirth:rico, Library Association. Reference Services
division) 8 ISpring 1969): 182-87.
). Charles Stevens, "Model-Library Project," ,Slassachusetts Institute of Technology
Nolect Intrex. Semiannual Activity Report, 1.5 March 1970 to 15 September
1970, pp. 76-92.
4. Ralph R. Shaw, "Using Advances in Technology to Make Library Resources
Mote Available," in Strderri Use of Libraries (American Library Association,
Chicago, 1964) pp. 72-S2.
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5. Mariana E._ Axeen, Teaching Library Use to Undergraduates: Comparison (,,*ComputerBased Instruction. and the Conventional. Final Report (Repot t NoBR7E-050, U.S. Department ,f Ilealth, Edueatio'n, and Welfare, Office 0!Education, Bureau of Research, 1967, I.RIC I:0 014 3161: Paul, R. Wendt, et elSfiedy to Determine the Extent to Islikit.histruction to Vnirersity Freshmen 4sthe Use of the University Library Can be Turned Ovcr to Teaching Algchihti(U.S.O.E. Grant No. 7-11-076.00, Carbondale, Southern Illinois University. dub I,1963).
6. The motivational film, "But I Saw the Movie." was created at the Si(Carbondale Campus. The new undergraduate library plans to initiate a ['brat)instruction program.
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by James R. Kennedy, Jr.,
Thomas G. Kirk, and Gwendolyn A. Weaver

THE. LIBRARY INSTRUCTION BANDWAGON

Library instruction has 'recently become an exceedingly popular
subject among academic librarians. Within less than a year, June 1970
to May 1971, there have been no fewer than three nationally advertised'
conferences on the topic.' in the senior author's sixteen years of
reading. the library journals, he can recap no other such meeting.

Another sign of today's intense casein with library instruction is
The surprising response to his article: "Ihtegrated Library Instruction,"
bbrary Journal 95 (April 15, 1970): 1450-53. So far more than 200
librarians have written for the course-related bibliographies mentioned in
the article. We charged five cents a page and have sold over $1,000
worth of these annotated guides to reference sources for courses. Many
librarians, from relatively little known junior colleges as well as from
the major universities, wrote that they were hoping or planning to start
programs of library instruction.

Of course, library instruction is an old, old topic. George Bonn's
bibliographic essay cites about 400 items, beginning with 1876.2
'1,,ihrary Literature cites quantities of 'articles under the subject heading,
"Instruction in library use." Although the topic is far from new, what
does appear' to be new is the intense preoccupation with the topic.

7

James R. Kennedy, Jr. is Refeience Librarian; Thomas G. 'Kirk is
Science Librarian; and Gwendolyn A. ll.'eaver is a member of the Class.
"I 1971 at Earlliam College, Richmond, Indiana.
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EDUCATIONAL REFORMS IMPLY THE NEED
FOR LIBRARY INSTRUCTION

Ever since the Be'rkeley crisis in 1964, leaders in higher education
have stressed the need for reforms. They have sided with students who
wanted to break the lockstep features of mass education, characterized
by lecture-centered, textbook-centered courses. They have recommended
a more personal form of education, in which the student takes
increasing responsibility for his own education, in which learning-,how-
to-learn becomes a primary goal.3 For tibrariansl it is obvious that these
two recommendations point, to the need for library instruction.
However, to .the best of my knowledge, the reformers have not made
this connection. In fact, they scarcely mention libraries. When they
discuss ways of implementing their recommendations, their main thrust
is toward smaller classes,. working closely with professors on inter.
disciplinary topics of current concern. Harvard's freshman seminars,
which deal with various topics on the frontiers of knowledge, may be

taken as a model of the reformers'. recommendations. But again, for
librarians, the need tb incorporate library instruction into freshman
seminars is obvious. What better way for a freshman to scan the
frontiers of knowledge than to search current periodical indexes,

abstracts and annual reviews!

LIBRARY INSTRUCTION CEASES' TO BE
AN INSOLUBLE PROBLEM

Hundreds of college and university librarians must have tried and
failed to create an effective program of library instruction. As detailed
in the article, the obstacles are many and troublesome.4 There are so
many ways to miss the bull's-eye.

The good news is that a few librarians, using various strategies, have
reported achieving the impossible dream, at least to some extent. In
1964 Daniel Gore reported success at teaching a course in the basic
essentials of bibliography to all 300 freshmen at little Ashville-Bittmore
(Junior} College, and it only took one:fourth of his time.s Can such a
course be successful at a really big institution? Mary Jo Peterschmidt at
San Jose State College and Charles Shain at the University of
California, Berkeley, have shown that it can. Both reported in 1970

that several of their librarians have successfully taught a similar course
elected by all levels of undergraduates, from freshmen to seniors!'
Taking a quite different approach, Patricia Knapp reported working
with faculty at-Monteith College to incorporate meaningful components
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library experience into the assignments of courses in a new

BEST COPY AVitaItaLE

WHY EARLIIAM BEGAN COURSE-RELATED INSTRUCTION

It would be soul-satisfying to report that the Earlhani librarians
teg.in giving, library instruction beeatise of prayer and meditation on the
,boNe realities. Actually, we began in self-defense! In the beginning,

for two or three days running, the reference librarians we're
-.inning alt over the Reference and Bibliography Areas trying to cope
4Ali hard questions front about fifteen beginning English majors. These
:adents had been asked by their professor to -answer twenty reference
4i:eilions from the back of their textbooks.8 The trouble was that
-everal of these questions were hard enough to stump the reference
1;brarians, and these students were juniors who had never heard of the
Library of Congress' National Union Catalog, PMLA, Cambridge Bibliog-

. .4)Ity of English Literature or the other sources they needed. By the
;line we had led the tenth student through the whole search process we
Ave' weary in feet and brain, but especially in the 'former. Granted
that reference librarians need_good feet, but they should not have to
train like marathon runners, should they? It is splendid for English
majors to learn the bibliography of their discipline, but surely there
must be a better way to:teach it! So, out of the trauma of these birth

Earthani College's program of library instruction was brought into
the world. We phoned the English professor and arPansed to meet his
class to hand out a list of reference sources and to talk about them.

EARLIL4M COLLEGE'S LIBRARY INSTRUCTION
PROGRAM BRIEFLY DESCRIBED

-Six years later the program has had enough of its weaknesses
corrected so that it appears to us to function systematically and
effectieelY. The program's euiding principles are that it is course-related,
Jemonstrated and -ft:Aid/ed. By course-related, we mean that we try to
meet only those classes with term paper or other assignments that
ibould motivate students to use reference sources. Many worthy courses
have no such :issignment, so we tty not to meet those courses and
avoid teaching students about reference sources they will .not use

immediately. Such a practice only serves to build up students' resistanee.
'against any library instruction, even for courses where the need is real.
ray demonstrated, we mean that the librarian works through a literature

1starch similar to the one assigned to the students. lie makes his
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rliesentation as concrete and relevant as possible by using an overhead
Projector with transparencies of sample pages from five or ten of the

//most useful and difficult sources. He talks about" search strategy and
shows on the screen how all the reference sources can be brought to
bear on a single term paper topic or other assignment. He hands out an
annotated bibliography of specific reference sources, including call
numbers. so that students need not take many notes. By gradated, we
mean that instruction is in four levels, wiili each level building on and
not 'repeating the information conveyed in the previous levels. These
levels are: pre-freshman (which is not, of course, courserelated),
freshman. beginning major, and senior seminar. In addition, there is
instruction for one-shot courses, such as Contemporary World Problems,
an interdisciplinary course which does not fit into the four levels. The
one-shot courses often include all levels of students,, freshmen through
seniors, and ,do not ,build on previous instruction; unless almost all
students in the course have taken Humanities II.

For the last three or four years, the four librarians who give library
instruction have been meeting with about seventy courses per year. This
extensive library instruction is welcomed largely because of a curriculum-
that offers wide opportunities for students'. to explore topics 'of their
interest. Besides courses with the traditional' with. paper requirement,,
there are freshman and seminars, tutorials, and opportunities for
independent study. All these teaching modes' lean heavily on library
resources, but without library instruction", students would fail to find
the appropriate library materials. As Patricia Knapp ,discovered at

Monteith College, "motivation of independent inquiry' through course
assignments which called upon students to fOrmulate their own
questions and seek their own answers in the library, with minimal
guidance, often produced nor learning but confusion, frustration, and

A fourth prOblent, the problem of overconfidence, is 'presented by
those students who have had satisfactory experiences with their high
school libraries and have no trouble passing the Library Knowledge
Test. These students are disabused of their illusions of competence
during a twenty minute talk to the whole freshmah class by Evan
Farber, the Librarian, during freshmen orientation week. Ile points out
that even if a student his been able to use his high school library
without difficulty, he should not assume that he is therefore able to
find what he needs in a college library. This is because the college's
library, in the depth and complexity of its resources, is more like a
large research library, such as the Library of Congress or Harvard
University Library, than it is like their high school libraries. As an
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example, he mentions that the college's library is a partial government
depository and gets thousands of useful federal documents which do
not appear in the main card catalog or in the Readers' Guide, but have
their own index and their own classification scheme, both of which can
confuse students on fist encounter. He also tells the freshmen that the
college has .a progtam of courserelated library instruction, which will
introduce them to reference sources they wilt need when they need
them for their papers, but that they should feel free to ask questions
at the Reference Desk at any time.

As a result of the first level of instruction described above, the
libratians, when they give the second level of instruction, can assume.
that certain basic reference Sources have at least been introduced to all
entering freshmen. A few' freshmen may have been-so alienated from
libraries that they laughed at or cursed the summer letter, failed the
test, and refused' to appear for additional .help. The librarians do not
pursue them as Willey were ,Averdue books. Rejecting the library is one
of their rights as. free human beings, just as it is their right to pursue
their own education in their own way, even if it means academic
failure. At all levels of library instruction the librarians console
themselves with the thought that "you can lead a horse to water but
you can't make him drink." What we can do, and the faculty can do
better, is to feed the horse enough salt so%that he builds up a
monumental thirsst. This thirst may be equated .to motivation, which
can be generated in students by anything from fear of academic failure
to enthusiasm for a master teacher and his subject.Vor experience has
been that the prime motivators for students Jo- use the library are. the
Nofessois and their courses. Far weaker motivator§ are the library
building and its treasures, no matter how attractive, and the librarians,
no matter how personable. Campus life offers many attractions besides
the library, but even the interior linemen on the football team and the
blast party girls may be aware that intelligentuse of the library can
help them pass their courses and continue to enjoy the extracurricular

Because. ,the first level of instruction does not directly and
immediately affect students' grades, it is ,understandable for students
rot to give it top priority.

TIIE SECOND LEVEL, FRESHMAN ENGLISH

The second level of instruction is designed to help students with a
long paper assigned in the second termof a required two-term freshman
English course titled Humanities I and II. During the first term, the
small sections of about twenty students lead a book a week and write
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weekly short, personal reaction types of papers about these books, For
these papers the professors discourage students ft6M using Book &piety
Digest or other library resources; because the professors want only the
students' first hand response to the book, not his response to the
critics' judgments. Occasionally students in Humanities I will tsk the
Reference *Librarian for a review of one of their books, but this seldom
happens unless the book leaves the student totally baffled.

. The second term, Humanities H, continues -.with the assignment of a
biweekly four, or fivepage paper of personal response to a book. Half
way through Humanities II students stop working on short papers and-
start on their long papers. For the long paper sluderitt are allowed to
choose their own topics, just as long as they 'relate to some aspect of
the books read in the term. In recent version of the course, readingsl'
dealt with ideal communities,- ranging'- in time, from Thomas Mote's
Utopia (1516) to Theodore Roszak's The Making of a Counter' Culruie

(1969). Students often choose to deal in-depth with one required book
or part of if, but sometimes they choose to deal with a topic that is
only tangentially, related to the required reading. for instance, one
student was allowed to write on Mohandas Gandhi's philosophy of
cpmmunity,,: even though none of the required readings had, been

Concerned with-Gandhi.

TWO VIABLE MODELS: COURSE-RELATED LIBRARY
. _ INSTRUCTION POR THE .

ENGLISH AND BIOLOGY DEPARTMENTS

The ideal at which Earthy-Ws librarians are aiming is Most nearly
realized in two departments, English and Biology. In these two
departments, moreAhin in any others, the library instruction is most
fully integrated with course assignments, and the' faculty are most
enthusiastic about the librarians meeting their ciasses. The librarians'
teaching method withi,the English Department is similar to their method
with other departments, but the instruction is more thorough and
systematic than with other departments. The work with the Biology

Department is different in that it begins with a library exercise devised

by the Science Librarian in cooperation with the logy professors.
The rest of the paper will dekribe in some detail the br rians' work
with these two departments. This description will lead na wally to,
mention -of a number of general conclusions we have reach d 'About

how to give library instruction that Is effective.
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THE MST LEVEL OF' INSTRUCTION: REST CORY AvAILAtiLE

THE LIBRARY K.101ti'1.EDGE TEST

When we began giving instruction to .freshman English classes, we
and we were meeting a very diverse group of students in terms of

i'i'zir present knowledge of libraries. The majority were old friends of
:le Readers' Guide, and sorne'needed Only to have their acquaintance
ilili it renewed, but a signilimnt minority were innocent of any first-
':and knowledge of this treasure. Students displayed a comparable
i.sersity of knowledge about the card catalog, the Erto-ctopaedia-
i/gannica, and other sources we had presumed to be well known to
talham College's freshman class, because of the College's ''highly
..lectivel° admissions policy. In planninae a teaching strategy for
..ieslimen, we decided it did not make sense to bore perhaps ninety.
Nteent of the students with thorough instructim in the Readers'

I

(;aide, just because ten percent greatly needed it. Neither did there
tern to' be any way to corral tlxunetilightened ten percent who were 0

s,!attered among some fifteen sections of freshman English, every if we
%Lew' which students needed the extra help.

The solution we hit upon and have found exceedingly satisfactory is
:,ur. Library Knowledge Test, which is now given to entering freshmen
daring freshman "Orientation week. Its primary purpose is to screen out
those students needing additional, i.e., remedial, library instruction. Two
further purposes are served by a letter that goes' out to entering
*freshmen in July to notify them about the corning test. It includes an
annotated list of the sources covered in the test as well as a few
sample ,questions. This mailing serves both to remind certain students of
chat they might otherwise forget and to motivate certain students to

1 s:sit their public libraries or to buy Kate L. Turabian's Stirieurs Guide
1 !...), iq.iting College Papers (1963) in order to study sources they never

encountered in high school. Turabian's book is also used in the required
!reshmars English course. The test draws on students' knowledge of the
.:..ird catalog, the Readers' Guide, and several other sources which most
,tkitth school graduates have used:11 Almost no such knowledge exists
for the 10 pereent who score eighteen or less out of a possible thirty,
IA they are invited by personal notes and, through their advisors to
tr..t,e appointments for additional instruction. The librarians meet these
s'Asilents in groups of four to six in order to go over their tests,
question by question, and to try to compensate for three years of

e.i.,lect by one good hour. Surprisingly, we find that the students
4nclucte not just foreign and so-called disadvantaged students, but also
students from small private schools with weak libraries 'and students
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from flist quality chigh schools whp managed to avoid the library and
still get good grades.

We have observed four problems associated with the test. Firs!.-
students with skill at taking tests can get a passing mark without havit.
a working knowledge of the sources tested. TheSe students need the
remedial help, but do not get it. Second, a few students are nest;
corralled to take the test or to receive the additional instruction. After
two attempts to catch these students, we give up, rather than to build
up their resistance to the library by pursuing them further. Third,
hour of remedial instruction is hardly enough to compensate for year-i
of neglect, and these students generally do not take time in these bus
early days of college to try "using the card catalog and the othei
sources. The most permanent and meaningful learning comes from

-actually- using a source, not just from passing a test on it or from
hearing about it in a small group.

The second level of instruction has been tailored to fit the wide')
scattered topics of Humanities It students' papers. At the same time the
instruction covers seven basic reference sources which students will Ilnd
useful not only for their immediate needs but also for their long term
needs throughout four years of college. These sources ale: Subject
lkadings Used in the Dictionary Catalogs of the Library of Congress.
Book Review Digest, Social Sciences & Humanities htdex, Public Affair,.
Information Service Bulletin. Essay and General Literature Index,

Biography Index, and the' New York Times Index. The first three

sources are stressed because of their relative importance. Since we do
not put "see also" Cards in the card catalog, the subject heading boot.
has no adequate substitute as a guide to the library's most important
single reference source. Freshman who still think the card catalog eat:
tell you "everything you always wanted to know about" the librao
need to hear that the card catalog does not evaluate books, but the
Book Bellew Digest does. The Social Sciences dr. Humanities Index,
course, is as important to college students as the Readers' Guide is n,

high school students.
Evan Farber, the Librarian, meets each section for an hOutluct at

the time the students are beginning to use the library to find materiJI,

Proper timing is one of the ,keys to motivating students. lie tries
meet them when they are only choosing topics, because most studei.o

do not use the library at this time. lie passes out a rniineograp14;
annotated list of the seven sources mentioned above. The annotatioi.,
are similar to those found in many printed guides to reference sour:o
except that Library of Congress numbers or other locations are give'
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krother difference is that under the annotation for the subject heading
O; is a sample term paper topic with a list of relevant subject
Idings, with the approximate number of books under each in the

0 catalog. For example, students read that for a paper titled 'How
t.'iopian Communities Have, Dealt With the Aggressiveness of Their
%feints-els" the following subject headings are relevant: 'Utopias;

Ye settlements; Anger; and Aggressiveness (Psychology). Because
subject heading book, Essay and General Literature Index and New

yolk Tines Index are all somewhat complicated, the handouts include.
maltilithing of the same pages from these' sources that are shown on
the scteen.

In his lecture-demonstration the Librarian shows sample pages from
all seven sources, as he works through a literature' search for a topic
similar to what students will be working on. He demonstrates not only
the usefulness of the sources to that assignment, but also the ways in
which to make best use of the sources. For example, he points out the
usefulness of "sa" and "xx" references under "Utopias" in the subject
heading book, as well as the fact that the Library's' holdings of
Periodicals indexed in the Soiled Sciences rd Humanities Index are
.hecked inside the front cover. He also discusses and demonstrates
search strategy, with two emphases. First, students should begin a
literature search on a topic by reading an authoritative summary with a
selective bibliography. This can come from an encyclopedia, a textbook,
or sortie other source. Second, students should generally narrow their
topic as they first define it, because they wilt, generally find that the
Lbrary has too much material to cover in a tong paper, and they do
not, have time to write a book. One Humanities II student, for'
example, planned at first to write his long paper on nineteenth century
Arnirican utopian communities. How could he deal in depth with such
a goad topic, one on which the Library has many books and articles?
It would be much more feasible to deal with only one aspect of one
utopia,

Besides teaching seven sources and search strategy, the Librarian also
points out the usefulness of special bibliographies, which provide a

thorough' bibliography on a topic and can save students much time
going through oilier. sources. A good example is one on Aldous Huxley,
%Ouch collects on two pages a 35item list of criticism of Brave New
.11.orkt, which would only be partially found after an hour of poring
through-the seven sources.' 2 He mentions that spe:.ializ.cd bibliographies
can be' found through the card catalog by looking for the subject
Subdivision, "Bibliography." Ile also recommends that students ask the
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Reference Librarian if he knows specialized bibliographies or other
sources that would help them. In conclusion, he demonstrates how to
use the microfilm and microfiche readers.

At the beginning of the lecture-demonstration, the Librarian encour-
ages students to ask questions if anything, is not clear or if they. have
had problems using the library. However, students generally do.not have
questions, because they have scarcely begun to use the library. The
questions come when a G'-rarian meets about two weeks later with the
same class broken down into tutorial groups of about five students.

TO prepare for his meeting with the tutorial groups, the Librarian or
Reference Librarian has a list with each student's topic and sometimes
his outline and working bibliography. This meeting is timed to occur a-,
week or two before the long paper is due, and it allows the librarian to
deal directly with any difficulties students are having, at finding
materials. The librarian prepares and gives to each stuOit a list of
specialized reference sources and subject headings for his topic, aPor
example, a student working on "The Effects of Celibacy on 'Some
Nineteenth-Century Utopian. Societies," receives a list with the Harvard
Guide to. America?, History and other reference sources in history. He
also learns he can find materials through the card catalog and other
sources under the names of specific communities, e.g., Ephrata, and
under "celibacy" and "virginity." When the hour is over, students often
go with the librarian' to see where particular reference sources are
located and how to use them. An important side benefit of -the
librarian's meeting with the tutorial groups is That it gives all freshmen
a first hand demonstration of the valuable help, that they can get any
time at the Reference Desk. In the tutorial group, the librarian has
shown that 'he is not a remote person, but is an enthusiastic human
being who is eager to go more than half way to help students.

The hour with all the different tutorial gr6ups is an educational
experience for the -librarian as well as for the students, because it is

perhaps the librarian's one opportunity to see first hand the wide range
of students' library use within a single class. A few students' have
obviously followed the procedures recommended in the lecture-
demonstration and have narrowed their topics as they found more
materials by searching the seven sources. A few might just as well not
have attended the lecture-demonstration, and perhaps did not, in fact,
because they are still frying to write a personal reaction paper without
using the library. Perhaps the majority have ventured beyond the Cargo
catalog and Readers' Guide, but have failed to find much of the mosf:.,
useful materials on their topics. It is imperative for mostOstudents to go
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kyond the card catalog, because it lists only about thirty books under
"utopias," and,. there are some 300 freshmen. Viten all 'the students are
writing on the Black experience or some other topic on which the card
:John offers .a wealth of materials, it is much easier for students to
avoid digging.

THE THIRD 'LL,TEL, A COURSE IN LITERARY RESEARCH

English 60, Introduction to the Study of Literature, has two
diaracteristics that make it ideal for courserelated instruction. First, it
Is a course required of all beginning English majors, and, second, it
includes the study of bibliography as a' major component. It has
become apparent to us that the beginning majors in any diS'cipline are
the ,students who are most ready to klig into' the bibliography of their
chosen field. However, if there is no course with a bibliographical
emphasis .required of beginning majors, then the librarians ought to
relate their instruction to whatever advanced courses in a discipline are
requiring students to use the library. In the latter. case, it is impossible
to avoid considerable repetition. For example, a number of advanced
psychology courses need and receive library instruction, but the
librarian has to cover Psychological Abstracts and Annual Review Of
hycholoy in each course, even though it may mean repetition for --4'
third or more of the students. Such a situation leads to absenteeism,
and low morale among students and librarians. If the librarians could,'
plan curriculum, they Would plan for all beginning majors in all
disciplines to take a course that required students to know and use the
bibliography of their discipline.

Besides other assignments, English 60 currently has two assignments
that lead students to dig into reference sources in literature. The first
is the same collection of hard questions, described earlier, which forced
the librarians in self-defense to begin giving library instruction. However,
currently a student tackles only one question, and he is prepared for
the experience by. having the library's own 36page handbook of
reference sources for English literature," as well as a twenty minute
talk by the Librarian. Evan Farber advises the students to analyze their
assigned , reference question according to time periOd, genre, and
nationality, because reference works in the handbook are classified in
these ways. Ile also suggests that they pay attention to whether their
question concerns a fact, for which a handbook or history is needed, a
question of bibliography, for which a bibliography is needed, or a
question of critical interpretation, for which an index to criticism is
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needed. Furthermore, he stresses that reference questions in literature
are: often interdisciplinary and call for the use of Constance Winchell's
Guide to Reference Books, a useful means of discovering useful
reference sources in history, religion-and other disciplines.

The students were given a few days to answer their questions,
% without any further help from the.. Reference Librarian. A. number of
students diligently pursued their question for several hours and learned
a good deal about, reference sources in literature, even if they did not
solve their problems. The manageable frustration of trying to answer
one hard question turned out to provide good motivation.

Students listened with great attention when the Librarian met the
class immediately after this assignment and worked through all the
questions in about an hour. It was as if Houdini were sharing his
secrets with a group of neophyte magicians.

One of the most instructive questions was to "give a complete
bibliography of the writings of the contemporary American novelist
Mark Harris." This illustrated the cOmprehensiVeness of The National
UttiorPCatalog, so far as books are concerned. It also showed the,
importance of the various indexes to literary periodicals, short stories; .

essays, and plays. It even showed the unexpected usefulness of Readers'
Guide, because Harris wrote-for the Nation early in his career.

Perhaps the hardest question was one on the historical background
of Virginia Wool's Orlando, which led the student, by means of
Winchell, into reference sources in history. The question 'read: "In
Virginia Woolf 's Orlando occurs a description of a fair held on the
froven Thames during a particularly cold winter. List five winters in the
thteentli and seventeenth centuries when such 'frost fairs' actually,were
held.' The answer turned out to be in Robert Chambers' The Book
of Days; A Miscellany of Popular Antiquities in Connection ls'ith the
Calendar, Including Anecdote, Biography and Ifistor, Curiosities of
Literature and Oddities of Human Life and Character (1906). This
question may have been especially time consuming and frustrating, but
the student learned a considerable amount about the scope and
arrangement of tire many sources which did not give the answer. It was
comparable to Edison discovering all the many materials which would
not function as filament in his incandescent lamp.

The goal of this assignment was not, of course, to produce reference
librarians. If this were the case; then many More questions 'would have I

been assigned, The assignment did succeed in stimulating students to
discover something of the wealth and variety of reference sources in
literature, and it prepared them for their major assignment in English
60.
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This assignment was to choose a major literary work, either a novel,
A poem, or a play, and in working out their own interpretations, to
explore: (1) the critics' views.; (2) its relation to the contemporary
culture and events at the time of writing; and (3) its relation to the

-author's life. Students were asked to organize all this information into a
'scholarly papei, with appropriate bibliography and footnotes.

An early step in this assignment was to submit their choice of
literary work9. and an annotated working bibliography. For several
reasons, this is an invaluable teaching device. First, it motivates students
to get involved with their papers long before the deadline. The road to
academic failure is paved with term papers begun two days before their
due date. A second benefit of the early working bibliography is that it
gives the professor enough time to deal with difficulties before they
become insurmountable. Perhaps the student is heading for bibliog-
raphical-starvation, because he has decided to focus on a. minor author.
Such a decision can be changed much more easily in midterm than in
the last week of the term. A third benefit. of the early bibliography is
that it gives the librarians a chance to point students to important

.sources they may have overlooked. The professor- is less likely than the
Reference Librarian to be aware of these sources, because, of course, he
is not working with the sources full time.

This third benefit of the 'early bibliography points to the solution of
the greatest problem of our instruction: nonuse of the sources taught.
Students in many courses have found that therm' get good grades
without using the sources they heard about in the library instruction.
Since professors; by and large, are also nonusers of these sources, they
tend to be uncritical of a bibliography which has appropriate length.
The professors'' concern is not whether students have found and
used the best books and articles but whether the students have dealt
adequately with such materials as they did find. No less a concern for
professors is whether students are reading critically and not just
patching together a mosaic of materials from the library. For all these
reasons, students and faculty have benefited from having a librarian

--examine the preliminary working bibliographies. We seldom do this,
except in science, but it is dearly the growing edge for our program of
library instruction. By now our rapport with faculty is sufficiently good
that .we have not encountered much resistance.when we have offered
this service.

THE FOURTH LEITI THE SENIOR SEMINAR

The capstone in a department's course work and in the libiar'y
instruction program is the senior seminar. These senior seminars serve to
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integrate the proious course work in a department and to relate thii
Work to at least one other discipline. Students in senior seminars
generally work on a major paper on some interdisciplinary topic. The
librarians who work with senior seminars do not give a lecture.

demonstration of selected reference sources, because students are

working On such A wide variety of topics. Instead, we prepare lists or
specialized reference sources and specific subject headings, much as We
do for Humanities H tutorial groups. For instance, a student working
on the religion of beat (short for beatific) poet Allen Ginsberg would

be apprised of the Index to Religious Periodical Literature and Norman

Kiell's Psychoanalysis, Psychology, and Literature: A Bibliography
(1963), as well as the subject headings "Religion and literature" and
"LiteraturePsychology." However, this description is theoretical, be

cause currently the libiarians are not meeting the senior seminar jr.
English, as they do in the psychology and other departments.

THE avesitor COURSE. SHAKESPEARE

The Shakespeare course enrolls all levels of students, includin;
non-English majors from freshmen to seniors, and the library instruetion.
for it does not depend significantly on previous library instruction.

Since it does not fit into the gradated levels of library instruction, v

all it a orie-shot, course. The reason that Shakespeare bibliography does

not depend on the general literary. sources, such as the Oxforf
Companion to English Literature and P3/LA, is that certain specialized
Shakespeare handbooks and bibliographies Ore so much better suited to
students' needs. Students can get art. excellent bibliographical start i3s1

by using Oscar Campbell's Reader's Encyclopedia of Shakespeare (19(10

and Ronald Berman's A Reader's Guide to Shakespeare's Plays (I 9o51.

If they need something more comprehensive, they can use Gordoi

Smith's A Classified Shakespeare Bibli ography, 1936-I9SS (19631. TLe

Librarian dwells on these in his lecturedemonstration to the Sha'.e.
speare class, but, of course. none of these would-be useful to students-
in other English courses.

EVAL TIM' OF LIBRARY INSTRUCTION IN THE-
- ENGLISH DEPARTMENT

Although the librarians' 'work with the English DepartMent has ceN

been formally evaluated. almost 311 the sips are favorable. All of
thirteen English faculty members, except one, continue to accept lb:

librarians' offers to meet their courses when it is appropriate. "IL?
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,tdonts generally listen attentively and use the'sources taught without
rich further help at the Reference Desk. Such reference questions as
wv do ask are at a more advat ced level tha6' formerly, This is not to

ay that the college's English m joys have an adequate understanding of
...e library, but. they are not' ly more competent library users than
.ey were when the program began seven years ago.

COURSERELATED LIBRARY licRucnav IN THE

r.

BIOLOGY DITA RT.ISENT

This part of the case study will describe the grogram of library
r:struction provided for biology students. A prime objective of the.
Biology Department is for the student to develop the skills with which
.1:1 can educate himself. One of- these skills is that of using the library.
saw, live years after our ,program of library instruction in the Biology

1 Department began, one of the science professors could say, "Our
introductory science courses include a more thorough and successful
training in information retrieval than we are aware of at any other
,ristit ut ion." .

TILE INTRODUCTORY COURSE IN BIOLOGY

Biology students, both majors and nonmajors, begin by taking the
lwoierM General Biology course. A popular course, it is elected by
about onelialf the freshman class, and taken ultimately by almost
:wo.thirds of the student body to fulfill their distribution requirement
it science. In 'recent years, the course has focused on the study of such
:.sues as ecology, evolution, genetics, and chemistry. Components of the
course include lectures, laboratories, discussion groups, and library
examinations, each, of which is designed to meet the following
edircational objectives, defined in terms of abilities:

I.T14 -ability to locate pertinent information, especially from the

2, The ability to read scientific literature critically.
3. The ability to solve problems by using scientific literature.
4. the ability to communicate one's biological investigations,
5. The ability to organize one's academic work.
These objectives cannot be achieved by the librarians acting alone.

-their efforts will succeed only if faculty members teaching the course
Ire committed to the need for their students to develop the abilities
Ii,ted above. With faculty support the librarian can integrate library
instruction into the course, which is far better than trying to teach
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library skills as an adjunct to the course. Such integration is seen as the
key to motivating students to learn to use the library. If a student can
pass a course on the basis of material he can get from the textbook,
lectures, and laboratories, he will hardly feel compelled to use the
library. Therefore, if a student is to develop library skills, library work
should be an integral and fundamental component of the course. As a
matter of fact, the professor in General Biology tells students early in
the course that they will need to develop their library skills in order to
find information beyond the textbook and lectures, to prepare for
laboratory experiments, and to pass examinations.

REFERENCE SOURCES AND LIBRARY SKILLS
TAUGHT IN GENERAL BIOLOGY

From their understanding of the ways that undergraduates can most
effectively use scientific literature, a faculty member and the Science
Librarian developed the following list of reference sources and library
Skills to be taught:

I. General types of reference books and some specific examples.
A. Encyclopedias: e.g., McGraw-Hill Encyclopedia of Science and

Technology, third edition (1971),
B. Dictionaries: e.g., King, Dictionary of Genetics (1968).
C. Monographs.
D. Serials.

1. Periodicali.
2. Annual reviews.

E. Bibliographies.
II. Periodical indexes and scientific abstracting services.

A. Biological Abstracts, its organization and how to use the
author and key word indexes.

B. Science Citation Index, its uniqueness and how to use it.
III. The Library. Card Catalog. Subject Headings Used in the Dictionary

Catalogs of the Library of Congreis, 7th ed. (1966) is emphasized
and explained; 'much as it was in the previously described
Humanities IPcourse. This repetition seems unavoidable.

IV. A general understanding of the relationships among the various
types of scientific literature and the ways they are, organized.
A. Primary literature, which reports original research, appears in

journals and report literature.
B. Secondary literature, which synthesizes and surveys science.

can be found in monographs, journals and annual reviews.
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C. Tertiary literature either presents specific information or
provides a broad survey of a field for the beginner. It is
found in handbooks, dictionaries, encyclopedias, and text-
books.

V. Search strategy. Basic search, strategy in Ives the initial use of
encyclopedias and texts, followed by onographs and reviews;
and finally a search of the periodic' indexes. It also involves
knowing where to start the process with a particular search. In
addition, students should recognize when a search step is no
longer useful, when to retrace a step, and when to skip a step.
One of the -most important but unmeasurable skills is one's
personal method of search.

VI. The analysis of a subject so that the proper questions can be
asked of the literature. This is perhaps the hardest skill to teach.
This analysis includes answers to such questions as the following:
A. How is the subject defined? What fields are related to it?
B. Is the bulk of information in the field newly disdovered?
C. What are the controversial aspects, if arty?
D. Who are the important scientists in the field?
E. Do scientists use certain organisms to study the subject? (For

example: Drosophila in genetics, Planaria in chemical learn-
ing)

F. How is the subject discussed by authorities in the field? Are
there any confusing terms? What synonyms are used?

!THE FOUR STAGES OF LIBRARY INSTRUCTION
IN GENERAL BIOLOGY

Most, of the library instruction in General Biology occurs at four
stages: (1) in a regular laboratory period; (2) in the Guided Exercise;
(3) througb practice using the library in the library examinations; and
(4) through the use of the library preliminary to designing art

experiment. In the first stage, the regular laboratory period, a brief
introduction is given to the role of the library in the course and why it
is so heavily stressed in the course's objectives. Students also receive
practical information, such as.how to use microfilm readers.

THE GUIDED EXERCISE

The second stage, the Guided Exercise, was designed to lead the
student through. an actual library search on a particular problem.
Although it is similar to programmed instruction, the Guided Exercise
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cannot be completed at one's usual place of study. It requires going to
the libiary and working through a series of Steps which engage the
student in the appropriate search strategy.

The Guided Exercise is divided into three sections. The first has
students use, their textbooks and an encyclOpedia as starting places for
library research. As students work along, they learn about and use the
card catalog, the subject heading book. and an annual review. The
second section is on the use of the Science Citation Index and the
library's serials file. The final section concerns the effective use of
Biolo8inal Abstracts, beginning with its key word index. Students

follow an illustration of how a subject must be analyzed for key words
in order to search Biological Abitracts.

The Guided Exercise is presented to students along with additional
materials they will need. These include a mimeographed guide to the
library's reference sources in biology, of periodicals received by
the library which are of inte,t--1Crbiology students, and guides to
Science Citation -Index. Biological. Abstracts, and Bioreseatc11, index,
which are available from their respective publishers:Is'

The first library examination, which is the third stage of library
instruction, consists of a single essay question on a specific subject
related to the geneial subject being studied. Following are foul' sample
examination questions:

I. Discuss the factors that control the distribution of barnacles.
Select a single species. Support your discussion with evidenceuot your
opinion.

2. Downtown businessmen are continually concerned with the excre-
ment covering the outside of their buildings. They, of course, have tried
many things to remove the producer' of the excrementthe starling
from urban United States. Discuss the ecology of these increasing

starling populations and the problems involved in controlling them.
3. Discuss five examples of possible exceptions to the rule that thw

is r, such thing as sympatric speciation. Define your terms and take 3
position on whether or not you support the rule.

4. Document three examples of homology and three examples :of
anology in the evolution of plants or animals. Is phylogenic classifica:
Lion the best way to do it, or would a more ecologically oriented
taxonomy be better? \That are the advantages of each?
Students are asked to spend abOin five hours in the library researching
the questions, and then, on' the basis of their research, to write 3 paper
of no more than 1250 words. This type of examination is given four".
times during the two terms.
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TIVe fourth stage of library instruction, in General Biology comes
'Milt the use of the library in expelit-WM:it laboratory work.:Students

dart asked to prepare- fpr the tab problem by finding information
t:eyond what is presented in the text or lecture, That is, tlky are asked

read primary literature in order to familiarize themselves with' the
tackground of the projakm and any work already done toward its
.!:olut ion),

BIOLOGY MAJORS IN.,C1111;111STRY COURSES

nu Ong. their sopliomore'or junior year, biology ,majors are expected
to take the thieeerintiintrodtictory chemistry sequence. In the first two
terms them. is some library use and a modeSt aniount of library
insttuetion. This instruction einpliaNzes the same search strategy

_previously' described, but it focuses on ,different reference. sources. Even
.thoug,h this teaching of search ,strategy, is repetitious. to the biology
Majors, it nevertheless felt to be beneficial. But even if this were not
the case, these courses ate for chemistry students and cannot be
tutored to suit 'biology majors. In the third term, organic chemistry,
students have assignments requiring use of the organie4iologieal chemis-
try literatiare. Library instruction in this latter courkie partly consists of
a series of problems involving, the use of the Chemical Rubber
Company's Handbook of Chemistry and Physics, Lange's Handbook of
Chemistry, and' the Dictionary of Organic Compounds. Because these..
three. sompendia are basic to any laboratory work in organic chemistry,
we think that students should V be thoroughly familiar with them. A
second purpose of the problems is to leach the differences between the
two handbooks, which represent the two most widely used methods of
organizing entries for the nanies or chemical formulas of organic
eompounds.

Students in organic chemistry also receive lecturedemonstration on
Chemical Abstracts. This is the basic )ndexing source for the chemist,
aria it is an alternative to Biological Abstracn for the biology student
vho needs information fur organic or biological cheMistry.

UPPER LEVEL BIOLOGY COURSES

'Additional information is provided in the following upper level
biology courses.

Ecology. This course includes an assignment to evaluate the
biological implications of a specific human activity, such as building .3

O
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particUlar dam. The library instruction for this assignment repro
students to use (I) non-biological literature, such 35 newspapers 'and
popular periodicals; (2),, government documents; and (31, ephentecal
material, such as statements issued by industrial management and
conservation groups.

2. Plant Physiology; Cell Physiology. Since both courses involve

advanced experimental work, -students are introduced to handbooks and
compendia of laboratory: techniques, such as the American Federation,
of Societies for Experimental Biology's handbooks, Methods of En,
zymology and Methods in Biochemical Analysis. Also, since boll,
courses deal with Chemicals, Chemical Abstracts reemphasized, and°
students are shown- how to use it for information about a particular
organism.

3. Various courses. Students receive short lecture-demonstrations on
how to use Bioresearch Index and the CROSS Index and Syste6-latic
Index of Biological Abstracts.

EVALUATIO,V, OF LIBRARY INSTRUCTION IN BIOLOGY

This prograin of library instruction appears to be effective in

teaching biology students the library skills they need to continue their
selfeducation. Much of the credit ,must be given to the faculty

members, who have shown students the importance of the library by,
,proviiling'ell0 time for library instruction and by making library-related
assignments. Students tend to develop a favorable attitude toward the
library, because, when the Science, Librarian meets the class, he shows
them how to carry out their course assignments. Someone has said that
the three best ways to teach are "by example, by example, and by
example." This teaching method is at the heart of our program and
another reason for its success. One of the reasons that the autlitais have
taken time to write this case study is that we believe others can lean,
from our example and can adapt parts of our prPg,ram to their own
situations.

I. A closed meeting convened ty the instruction and Use Committee of tl-e
Association of Colleee and Research Lihr3riet and the Junior College Lihms
Section of the American Lib;a1). Association at the American Library Associaion
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ortual meeting,: June 1970. Conference/Workshop on "instrUetion in the Use of
'the College and University Library" at the University of California, Berkeley, July
1314, 1970. first Annual Conference on Library Orientation for Academic
libraries, at Eastern Niichigan University, :May 7, 1971.
2. George S. Bonn, Training Laymen in the Use of the Library (New Brunswick,
SI, Graduate School of Library Ssrvice, Rutgers. the State University, 1960).
ithe State of the Library Art, v. 2. part I)
3. University of California Academie Senate, Select ,Cornmittee on Education,
Education at Berkeley; Reports (Berkeley, 1966), pp. 44-48.
1. op. cit., pp. 1452-3.
5. Daniel .Gore, "Anacronistic Wizard: the College Reference Librarian," Libre),

..lownal 89 (April 15, 1964): 188-92. Gore ;found the available textbookS so
'tinsitisfactory that he wrote his own, which also has been used at Berkeley:
Daniel Gore, Bibliography for Beginners: Form A., (N.Y., Appleton-Century-Crofts,

)968); 192, pp.
?"Selected Conference Papers; July 13.14, 1970 Conference/Workshop on

lnitniction in the Use of the College and University Library'." 31 p.. Available
from ERIC, No. ED 045 103.
1: Patricia B. Knapp, The Monteith College' Library Experiment (N.Y., Scarecrow
Press, 1966). 293 pp.
S. Richard Daniel Africk, The Art of Literary Research (N.Y., Norton, 1963), 276
pp.
9. Patricia B. Knapp, -"The Library's Response to innovation in Higher Educa-
tion." California Librarian, 29 (1968): 146.
10. James Cass and Max Birnbaum, Comparative Guide to American Colleges for
Sttidents, Parenti. and Counselors, 1970-1971 (N.Y., Harper & Row, 1969); p.
328. Cass and Birnbaum rale only 36 institutions higher than Eartharn College.

The first version .of the test simulated a paper on the Vietnam war, which' a
number of freshmen criticized for being too much like high school.
12. Claire John Eschelba,:h and Joyce Lee Shober, Aldous Huxley; a Bibliography,
19164959 (Berkeley, University of California Press, 1961) pp. 107.8.
13. Until Spring 1971 students used as a textbook: Vitale, Philip H., Bask Tools
of Research; An annotated Guide for Students of English. ,2s1 ed. (Woodbury,
Barron, 1968). Since this source was at least Ewe years out of date/. the librarians
sere moved to compile their own guide., Introduction to the Study of Literature:
Ante Reference Sources in Li;ly Library. About one-third of its 206 titles were
published in the last live years. it sells for 51 prepaid by cash or check made out
to Earlham College.
14. Attick, op. cit.. p. 224.
IS. For a full explanation of the details of the Guided Exercise and its
usaulnesi, see Thomas G. Kirk. "A Comparison of Two Methods of Library
Instruction for Introductory Biology Students," College d Research Libraries. In
press.
16. For -full details on the experimental laboratory and the library's rote, see,
Thorns; 0. Kirk. -The Role of the Library in the Insestigative Laboratory," in
The Investigative Lati:ratory.. prepared by the cotrini,i-....n en Undergraduate
Education in the Biological Sciences' Panel on the Ins esrigstive Laboratory. In
preparation. The wie artiste is scheduled to be published in CL1fRS News, lune
1971.
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proosol for a 5rogrun of

iihrary
by Martha liacknian

A Maim, shortcoming of American librarianship and library- literature,
is the failure to provide critical. retrospective evahiation.`,A nationally-
-psiblicke program is often deemed, ipso facto, a ,-"success." !hang,:
achieved national recognition for "successful" program, few, indeed,'
are the institutions that would forthwith Consider abandonning or
-drastically revising a "successful" program: even rarer are those who
livuld actually do so.

California State College, Los Angeles,' was among the first institutions
to provide library Orientation and instruction' by telecourse. They have,
for the reasons explained herein, decided to replace it with a different
program of instruction. r.e.article which follows is the actual proposal
for change submitted to the administration: it was not prepared for
external use or for publicity. It is essentially a request to replace a past
"success" itith a far more difficult, less "in," less spectacUlar, but more
relerant program. Ed.

would be presumptu s to "expect to find the solution to a
problem. which has plaguedihbrarians for over sixty years. Since John
Cotton Dana. in, the ALA Bulletin for 1909. wrote about "BiO.,,Lrsing
SIMI% in Education," the problem of, Ahat has come to be called
instruction in the use of the library has continued its grim course
_through the literature down to the present day. Now, however, when
basic assumptions are being questioned. %ihen traditional practices are
being re-examined. hope rises once again that a way may yet be found.
My purpose is less arhbitious than the solution of the whole problem:

Martha ilacknin is Assistant for Instructional Planning, John
Kennedy Library, California State College, Los Angeles, California.
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but before attempting to make some modest proposals for revision w
the program of library instruction at California State College, GI
Angeles, I would ht;.. to look at traditional library instruction with. it

.
possible, a fresh eye..

At one point in the play MaratiSade,,Jean.Patil Marat, the political
extremist, says to the Marquis de Sade, the extreme individualist, "Th,.;
important thing is to 'pull yourself up by your own hair, to tray:
yourself inside-out and to see the whole world with fresh eyes." Ii j,,,

from this radical and uncomfortable position that I have vied to look
at library instruction and at the assurtiptions on which it has uneasily
rested for so many years. I confess that I have avoided examining tit,:
assumption ,that use of the library should be taught at allan issue on
which I must plead a conflict of interest. l'now, however, that there
are dissenting voices, and that the attempt to teach library ose has.been;
called a collision course with futility. I have accepted, tentatively, ill:
assumption that use of._the library can be taught; since the few studicS
available are so inconclusive as to leave the door open for hope. 1 haw
tried to come to grips, principally, with the issue of what should be
taught, hoping that when this basic problem is solved questions of ways
and means will fall into place. ,

My method has been an nscientific mix of reading, talking, and
thinking. I have drawn upo the writings of Daniel Bell and Jerome
Bruner in education and on the pioneer work of Patricia Knapp -m
relating library instruction to the curriculum; I have, talked informally
with librarians, students, and faculty; and I have tried to sift and digest
my impressions and to re-examine- my own experience and thinking.

'-

TRADITIONAL LIBRARY INSTRUCTION

Traditional library instruction centers around the card catalog, tli,:

periodical indexes, classificatiOn, and reference books. Sometimes it
includes the history of books and libraries or practical hints on

wsearching for information. The usual method. Whether i ..involes a to
or lecture, on film or television, consists in telling the iudent what 11;
is expected to know and then requiring proof that he has learned it ,

Sometimes he is required to complete 'exercises or other assignment.
often of no practical value to him and unrelated to his course work. tA
notable' exception is the Monteith College experiment under PatikIJ
Knapp.)

This arrangement seems to give some students a sense of securet
1 laving learned certain filing rules, class numbers, and reference ink,
they feel more confident in their approach to the library. It is posstb::
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.
hoWever, that their feeling ofsecurity is a false one, and that because.
of it they are actually inlAbited from attempting explorations and
making discoveries; as they might otherwise have done. We do not, of
course, know.

Otter students, more active and rebellious, tend to resist this kind of
instruction. Whatever one may think of the student rebels, it is hard to
-Seny that they have. pointed up some real defects in higher education:
the large, impersonal class, -the dull lecture, the lack of concern for the
individual, etc. If librarians have- not been included in these' accusations,
it is not because they have been blameless. Too often library
instruction has served as a sort of Procrustean device for fitting.
students into a rigid system designed without consideration for their
needs. The motives behind many such programs have had more to do
with publicity, economy, or enhancing the librarian's image as a,

member of the teaching faculty than with the education of students.
By and large, library instruction has been impersonal, mechanical, and
above all, dUll. The sense of wonder with which even the most blasé
freshman, approaches his first la' rge library suffers an early death at the
hands of the librarian who insists that he remember that abbreviations
ale filed as if spelled out. Ready to explore and to learn, he is cheated
out of the joys of discovery by being told more than he wants or
rneeds to know about library mechanics. No wonder the more rebellious

,i students dismiss library instruction as irrelevant.

.. The common student plea for "relevance" in education is sometimes'
mistakenly assumed to mean a demand for that which is immediate and
_practical: Zen, however, may be as relevant as driver education, or
perhaps more so. The word relevant derives from the same root as
reilee, so that what is relevant must be in sonic sense relieving.'Some
definitions of relieve, culled from the OED, will clarify the relationship:

to rescue, succor, aid
to make less tiring, tedious, monotonous, disagreeable
to.make clear or evident
to set free, release .

.

Relevance, then, may be relief from the boring, the inconsequential,
the meaningless. Wliat is meaningful is perceistAl J5 icing immediately
useful, or is felt as the fulfillMent of a real need. In terms of library
instruction this might mean a book a fact, a search strategy which is
applicable to the task at hand. It might also mean a concept which

_.drganizes the student's scattered bibliographic knowledge into a

meaningful. pattern. Almost certainly it dOCS not mean a collection of
unrelated facts and titles which he is forced Or cajoled into learning
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because someday, possibly; they may prove useful. This is Oho
traditionally, he has been offered.

I would be . one of the last to urge that students "be ,allowed
determine their own curriculum: but in this instance, I feel, we
learn a lesson. from their plea for "relevance." This is that nteaningh.:

:instruction is practical, specific, and geared to thc needs of te.J

Students who must wrestle with real and often refractory, subjects
libraiy research. We must stop teaching to an abstraction called "01.-
student" offering him simplistic formulas which do not fit re,,'

Problems. We may even have to modify our librarianly virtues ;t

thoroudiness and efficiency and make room in our curriculum for trir:.
and error, serendipity, and other unorthodox methods of research.

A student once said to me, "I've written a lot of papers: I get

books, take notes on a lot of garbage. write it up pretty will,

footnotes, and get a grade on it. It's boring. But this is reali
relevant!" What was different about his present project was that he a_l
for the first time cleating with primary sources, grappling with problem,
of collecting first-hand information, sifting. and evaluating and making n
either prove or disprove an .idea of his own. He was no longer AssiveIv
acquiring and transmitting other people's ideas. It seems to me that we I

have missed many opportunities to challenge;and-engage students whi!e
we continue to tell 'them how to use the library. The library offer.,

countless possibilities for varying the lecture method of library instate
lion and encouraging student participation in learning. The 'lecture itseif.
given the necessary .space and equipment, di& be greatly improved l'
the judicious u$,of audiovisual aids. MOtivation, however', should no
be confused Afgimmickry. The best motivation is still an interest in
the materialitfaf and a growing sense of mastery over it.

It is possible that library instruction may fill a need which tuanti
students di,itly sensebut of which they are not consciously .aware. lh
is the need to bring order out of the mass of h hl-i-.iographic
with which they are confronted. To discover that bibliography has a
function, a history. and a structure, and that .has recognirrft.
recurring forms. makes it easier to deal with an array of items
taken individually, would seem overwhelming. Increasingly the studs,!,
Who come to us protii1CIS of. the new elementary and secondri:.
curriculums. They have dealt from an early age with mathemati:.
concepts, and have encountered at ascending levels in the sp.;
curriculum the key concepts of the social'seiences. I do not think we
need to fear offering them bibliographic concepts in place of lists .4
titles.
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If we can succeed in making library instruction a "relevant"
opetience think we shall have largely solved our problem. What is
nwaningful is gladly and easily learned, Although- we know far too little
bout what- skills we are trying to teach, we may take- heart from the
-,Aample of a rural New Zealand teachg who, with a little common
-ense and a great deal of empathy, started. a revolution in the teaching
of reading. Disregarding orthodox textbooks, defying the educational
,Aablishment, she offered her Maori children the words which, for
toions of their own, were meaningful to them, and they learned.'

All that a teacher can do, in fact, is to find what will stimulate and
engage the student and then -step aside while he pursues his own
education. I believe,. then, that :we need to shift the 'emphasis from
teaching students how to use the library to challenging and helping
them to learn on their own; from general library instruction fen

everyone to individual learning which is related to real and specific
library situations. It may be that the term library insertterion will have
to be replaced by one which better describes the new emphasis. We will
also, certainly, need to re-examine our current program..

THE LIBRARY TELECOURSE

The background of the library instruction progranrat California State
Colleee, Los° Angeles., has been too well documented to require
repetition here. See Clayton Brown's article, "TV or the Herded Tour"
in the Library Journal for May 15, 1965, and also "A Possible Solution
to Library Orientation: Background and Development of the Library
Telecourse at the John F. Kennedy Memorial Library, California State
College, Los Angeles" (mimepgraphed). It should be noted, however,
that the dedication of many members of the library staff over the
years; particularly that of the hard-working Library Orientation Com-
mittee, has made the library a nationally recognized leader in this field.
,T9 maintain this leadership and fulfill the expectations aroused by the
irrrent program requires a continuing re-evaluation, especialt in this
time of rapid change,

It is hard to NAse that the Telecourse was conceived in the days
before Berkeley erupted and began what was to become a -revolution in
higher education. Since 1963 it has reached over 7,000 students. In
doing so, however, it has offered the same fare to all. regardless of
their level of library competence or their specialized subject needs. Its
methods has been that of telling and testing, necessarily sä since the
medium alloWed no means for student participation. It has been offered
at times, convenient for scheduling the facilities, not always at times
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when the student could most profitably use such instruction. In short,
it has been geared to the mass approach and emphasizes teaching in the
sense of telling rather than the process of learning.

If, however, our aim is to stimulate the student to take respon,
Law for his own learning we must first see him as an individual.
means allowing for differences in library experience and competence
and focussing on his real and specific needs. Second, we must alh.n
him to make his own discoveries, with help when it is needed.
we must try to encourage.. nor In stifle, the interest and excitenteat
which could be part of library research. Ideally, of course,' such a
program would- mean individual guidance for each student. Since this I.
obs'ionsly impossible, we roust try to find realistic means of giving each
student as much individual guidance- as possible. In framing the

following proposals 3 have tried to allow, as far as possible, for the
needr'of the individual student. I have offered separate proposals for
each of three stases of his development. The first concerns !,bran
orientation, the second offers assistance with bibliographic methods and
materials, and the third deals with formal instniction in- bibliography as
a field of study in its own right, apart from any particular discipline.
Finally I have offered a few reconunertdations regarding the support
jnd control Of the program.

PROPOSALS FOR A PROGRAM OF LIBRARY INSTRUCTION

Library Orientation

A. Program

1. The student with little or no acquaintance with.a large library
needs first to be stimulated to explore and expand his view of the
library and its resources. For him I recommend a Library llendboo&

0which describes briefly and attractively the services and resources which
the Library offers. This would be distributed primarily outside di'
Library (mailed to new students, made available in the 'frident Lounge.
Counseling Center. etc.) as an inducement to visit and explore.

2. Once in the Library, he needs help in orientating himself. here I
recommend a self-guided tour following a maiked path through tite
building. A sheet giving a brief explanation of the majof..points alow
the route would be provided. The student could take this tour
time convenient, to him and proceed at his own pace.

3. Class tours and lectures would continue to be available at the

request of instructors. For classes wanting a general introduction to the
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library, l recommend having ready a demonstration which focuses up6»
particular topic and emphasizes the variety of the' materials

Available. (I see this as' similar in form to the fourth lecture of the
pleseill_Telecourse,) Given "live" at first, to allow .for changes indicated
by class response, it might, when perfected, be put on tape and offered
aS a- substitute for the present Telecourse. A librarian- instructor would

-Iv present, however, to answer questions, lead discussion, or condUct a
brief tour of the building, as approoliate. This prcparcd d:rnorrtration
could not, of course, rule out the possibility of custom-made tours for
special groups or purposes. To the extent that we are able to handle
the demand for such a demonstration it might be activeiy promoted
and advertised among instructors of appropriate courses.

4. recommend also that a laboratory library be developed to serve
as 'a model of the larger-- library and to offer examples of the kinds of
library resources in the general collection.

5. It is recommended also that a workshop or clinic on techniques_
of library research be offered on an experimental basis. This would be ,
open to all . interested-students independent of any course or requite-
runt.

B. Responsibility

A co-ordinator would be responsible for developing the handbook,
the self-guided, tour, the demonstration, the workshop or clinic, and the
laboreory library, with the help of an advisory committee -appointed
by the College Librarian. This committee. to be composed of librarians
and representatives from the faculty and student body, would, from
time to time, review the program, and would direct evaluation reports
to the College Librarian. Librarians would assist in presenting.- the
demonstration.

.assistance with bibliographic Alicrifou'y and

A. Program

I. For the student learning to use the library for a particular
PurPose, gathering materials for a report or paper, I recommend
instead of one comprehensive course, a' number of mini-courses which
focuS on specific, library problems. (For example: how to find book
reviews; locating biographical information; outstanding bibliographical
works in a particular subject field.) These might take the form of

printed bibliographies or guides such as have been prepared by members
of the library staff. Presentations by means of slides and/or tapes might
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be set up for use where they, are needed; e.g., an explanation of the
Library of Congress subject heading list near the subject catalog,
Possibilities of computerassisted instruction might also'be exptored.

2. Group presentations (tours, lectures, deir_onstrations) for classel I

wanting library instruction in- specialized subject ,areas would continue
to be offered by reference librarians at the request of the instructor.
The laboratory library' and a selection of audiovisual equipment would
be available for such presentations. It is hoped that the librarians
concerned would experiment with new methods and materials and take
the initiative in developing and promoting such presentations for their
own subject areas.

3. The Library would make available special tutorial assistance in
bibliography and the use of the library, on an experimental basis, to
students enrolled in selected courses. Students with special problems in I

their approach to the library (e.g., foreign students) might also be
offered tutorial assistance.

B. Responsibility

Specialized presentations and publications would be the responsi.
bility of the reference librarians in their own subject areas. (In special
cases librarians might be drawn frorrk other areas of the Library.)

Scheduling, duplicating, and general coordination would be handled
centrally by the co-ordinator. The committee would be 'available to
advise concerning this phase of the program and would review and
evaluate it.

instruction in General Bibliography

A. Program

For students or groups engaged in serious and extensive research
(graduate students, honor. students, etc.) I recommend formal instruc-
lion in bibliography as an independent field of study. The objectives of

such instruction would be to bring the fragments of the student's
bibliographic knowledge into a meaningful pattern; to offer concepts by
means of which he may organize and assimilate the mass of current
bibliographic publication; to give, through the perspective of historie4
bibliography, a glimpse of the unity of the scholarly enterprise; and to
prepare the student to understand and deal with new developments
bibliography.

Such instruction will have meaning only after the student has had

considerable bibliographic experience. Specific topics to be considered
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might include the functions of-bibliography, both historically and in the
modern coritem; forms of bibliography (national and trade bibliography,
retrospective bibliographies, reviews of research, etc.); the future of
bibliograPhy (automation, information networks, ntiniaturization, etc.).

B. Responsibility

This type of instruction might be'offered as one or more lectures
within the context of an appropriate course, e.g., a course in methodi
a research, at the request of the insttuct6r. The success, of this phase
will depend upon finding faculty who accept and appreciate its goals.
Responsibility for this phase, at lease in its initial stages, would rest
with the coordinator, with the advice of the committee.

RECOMMENDATIONS FOR SUPPORT AND CONTROL

In addition to the above proposals, I would like to make the
following recommendations regarding the support and control of the
program generally.

I. If the program is to be successful it must have strong faculty
support, and this should be won through a sound program which
commands respect. It is preferable to deal through individual faculty
members and selected courses rather- than to try to present a largescale
plan at the departmental level.

2. Support within the Library shoUld have the broadest possible
base. The program should ,not depend upOn the whirris and enthusiasms

of one person: Reference librarians would participate as part of their
assigned duties. Also, a committee of librarians. with representatives
from the faculty and student body; should be appointed to advise the
coordinator and to review the program from time to time. The
committee, however, should have no responsibility for adniinistering the
program.

3. Continuing financial support should be assured, since the program
may take years to reach its full potential. It is essential that the
program not be regarded as an expendable "frill." Space should b
allowed and staff and equipment budgeted as part of the on-going woe
of the Library. /4. Control of the program should be centered in the Library. Willin
the Library it should be centralized in a coordinator who ould
schedule tours, !Mures, demonstrations, etc., and take general r,Sponsi-
bdity for administering the program. .
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1

CONCL USION

II may seem that the radical posture recommended by Marat has not
'produced correspondingly radical proposals. Most of the measures 1 have
recommended have, of course, been tried before. But a revolution is no
less a revolution because it uses old forms, if it charges them with new
spirit and purpose. I venture to predict that the re Olution in this area.
when' it comes, will be lesS concerned with new methods' and more
with a realistic and empathetic relationship between the librarian and
student and a clearer perception of their mutual purpose. "Ike-.
important thing is to pull yourself up by your own hair..."

1. 1 ,ern referring, of course. to Sy.tsia AstitonWarnees Teacher (New Yot
tinnun & Schuster, 1963).
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For the reference libarian, the abysmal ignorance of the average
college student concerning even ,the more elementary reference sources
is beyond,' reasonable belief. The richness of materials available,
contrasted :With student's ignorance of tl.eir existence creates, in itself,
an anomaly diffik;ult to accept. Indeed, it seems unnecessary to accept
it. , I

The personal frustrations, experienced by seniors and' graduate
students are evidenced iii, remarks such as these: "How was it no one
ever told me about Chemical Abstracts?" "If I had only known about
the American National ,§tandards last year!"; and "Why doesn't

# someone-teach us- about 'these materials?" These questions reintroduce
the perennially frustrating problem: How do we help our students
become more knowledgeable ,bout library resources? How do we give
theml= more skill in their use?. '

In the past, we have felttalone in our concern for these students,
'Who, not brave enough to ask for help. never reached;, their potential
because of their ignorance of standatd. readily available sources. The
skills to use these sources do not come automatically. We are not born
with them, nor do we acquire them by osmosis. AwareOs of available
research materials should, be a first step, followed by Mstruction in
their use.

Now do we provide studentS- the opportunity to discover these steps?
The teaching faculty is alwal's the catalyst in accomplishing the first
and often the second step. The student who works with' a professor
who reads and _Ines the library is gradually led into reading and using
the library himself.

About ten years ago, just such a professor requested instruction for
her students in the' sources of the research studies in experimental

Beulah C. klowison is Reference ,Librarian, Stout State University,
!Menomonie, Wisconsin.
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places each objective on a slide as an introduction to the section in
which; the material to achieve tills objective is presented.

This has required, sonic rearrangement as well as rewriting of
objectives. Vaguely wortkd objectives may sound "great" on a sheet
tahelled "Objectives."- When placed in juxtaposition with the sources to
aid in their achievement, they may appear as sheer balderdash!

Figure 1 (top) shows an example of one .objective in Power
, Technology, The student cannot become proficient in the use, of these

Objective No. 3

r .-

the learner should be able to ret.i,leve_,
references on an appropriate subject
from:

A. S.A.E. Transactions
B. U.S. Government Research

,; and DevelooMent Reports
C. Technical Abstract Bulletin
O. Monthly Catalog of U.S.

Government Fublications
E. Technical Digest

'Objective 13 -B

The learner should be able to:

Retrieve references on an

appropriate subject from:

A. U. S. Government Research
and Developrrent Reports

at, 101.44.4 Asa& .. .: '
Fig. I Slides stating otsjectives
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indexes by listening to the letture and viewing one set of slides. Ile
may learh a basic method for locating refereneesat !east he may
bet ome aware, of the existence of these. sources. Skill in using these
indexes comes as a result of continued use. The slide shown in Figure
I (bottom) introduces the section on the U.S. G.rrerrinicert Research
and Develoi»nent Reports. .

2. Preparation of the bibliography.
Selection of only basic titles for the slide series seems desirable. Too

comprehensive a list may overwhelm the student and so discourage his
even trying to retrieve references. Often additional 'titles are listed on
the bibliography. A student who feels happy over references he has
found by using a basic source may scan the bibliography for additional'
leads. Call numbers are given in the bibliography and those titles
discussed in'the slide series are marked with an asterisk. Each student
receives a copy of the bibliography.

3. Selection of an appropriate subject for a simulated literature
search.

4. Identification of examples from each source to illustrate special
problems.

These two procedures need to be treated as a unit as it is hot
. always possible to identify references from every index on a single

subject or,oni ones that are related. The subject should be in the area
, of study as students tend to ignore any index, that has been described
unless the examples seem relevant.

For this sequence, "Internal Combustion Engines" was selected and
further limited to "Rotary Internal Combustion Engines."

S. Preparation of the outline for the lecture.

6. Composition of the script for the lecture.
Each of these activities follows usual procedures and requires no

discussion. Story hoards which display copy for each frame with the
narration adjacent is a satisfactory form for the lecturer as this brings
the content of each slide before the speaker at the same time it is on
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foods. As this was a small laboratory class, it was possible to give
students photocopied examples of types of citations which supple.
merited the books, indexes, and abstracting services which Were brought
into the classroom. This lecture has been revised frequently and is given
each semester.

This program was expanded to include other courses such as
Advanced Food Science, Family and Nlarriage in a Democratic Society,
and Family 'llealtplany of the classes were large and met hi multiple
sections. Providnig each student with .photocopied examples of the
references necessary for, a simulated literature search was not entirely
successful because, of the uncertainty of whether students were looking
at- the citation under discussion. Time away froM'the reference-desk,
and transportation of these cumbersome material's to the classroom were.'
also problems. The results were encouraging but the larger program
needed a snore sophisticated approach.

In collaboration with AN personnel, a "pilot project" was initiated
to explorer the capabilities of colored slides in teaching the literature of
Advanced Food Science. Periodical indexes, abstracting services, govern-
ment publications an' special books were studied, a script written,- and
the slides and tapes .prepared. The first experience was so received
by both students and faculty that similar lectures were produced fur
Power Teehnology, Modern Ali, and the experimental section ol

Inorganic Chemistry. The presentations range from an hour and a half
to thgehours..

In the course of preparing new slide lectures, we gain insights into
the techniques of producing simulated literature searches. A successful
literature .search ,appears to be the result of a skillful meshing of
disciplined work habits with a knowledge of basic and sophisticate'.
sources. An attempt must be nude to show students that disciplined
work habits encompass:

I. The selection of a subject, which must be limited to accom-
modate its purpose and to permit it to be defined in precise terms.

2. The establishment of boundaries. Flow extensive shall the stutl
be? Total? One iefcrericc? A five.year period? Early decision is desnahlc.
as it allows the researcher to chart his course and budget his time.
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'3. The preparation of a word list which identifies the keys to the
indexes. At this point, fati,ure may occur. should the terms on the word
list not be those used in the index.

A disciplined searcher:

I. keeps a record-of the subjects used

2. keeps a record of the sources checked

3. writes complete and accurate citations to use for bibliography
preparatfort

4. r.scs the index, if available, even though the arrangement is

alphabetical .

5. follows up all pertinent cross references

6. develops the habit of using footnotes and bibliographies

7. learns the meanings of abbreviations

In creating a simulated search, providing a knowledge of basic
sources or bibliographies is the next concern. What are the titles of the
indexes, abstracting-services, and reference books which will be useful?
Where. are they located?- What do they look like: What do they
contain? How are they arranged? And last, the desired reference having
been identified, how are they to be retrieved?

Our preparation of a lecture on the literature of a field follows this
general pattern:

1. Identification of behavioral objectives.

In writing behavioral objectives. Robert F. Mager's Preparing Instruc-
tional Obieetires has been extremely helpful. For additional background,
the reports on research of progranuned instructional techniques as

reported in ResearCh in Educatimi were valuable. James W. Popham%
recent books in the field of instructional goals and instructional

*..sequences are interesting and informative.

Each student is given a copy of the objectives at the beginning -of
the lecture. The objectives must he understood because they describe
what the student s'iould be Ate to do as a result of the presentation.

.;.11 seems probable that he may not associate the sources discussed with
the objectives desired. An expetiment is now being initiated which
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the screen. Our storyboard sheets are 8-1/2 x 11 with spaces for three
frames. Ordinarily there ample space for7the narration. (Fig. 2)

7. Development of 'the content of each frame.
At this point, the entire content as planned foreach frame is placed

on 'individual sheets. The requirements determine the form photocopied
examples, typed copy, or handwritien copy. The frames are numbered
to correspond with the numbers on the script and essential directions
are supplied.

Slides are prepared for two types of learning situations:

A. Locations of

1. Public services area

2. Card catalog

3. Reference books, periodical indexes, and alistracting services
(Fig. 3).

0

Fig. 2 Storyboaid sheets

1
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4. Current periodicals and current periodicals print-out

S. Files of older periodicals and periodical holdings file

6. Microform room and equipment

sk'

/All;

oe 4

#

n
I

t

Fig. 3 Slide illustrating lwation
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Fig. 4 Slide illustrating specific examples of index entries
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Fig. 5 Slide illustrating example of abstract entry
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Work Sheet /19 and $19.

19. The Ct 3tita le4 inuct
P.* v41,..0ynt ;:',04-6-11.4i S art---M1ex td
a portion .of t p recdrts of federa / y
supported research pro jects.

19, The title of a study concerning interna!

jo-rbust
ion endines. 'rotation is.

4Lh134,, /14,dackzia 4 t
1f0 .2 4.1_14 Cr o cl-c 146

ngex.

work Sheet 023 through f22

O. %) L--/E-..54,-/ is the nuTber of this report.

21. The Pierce L ibrary owns or 'as access to
rind //thy copi es of these reports

22. 4ou need to know the *7't4.011Lrk....of the

report in order to retrieve I t.

Fig. 6 Eumple of worksheets completed by students during presentation

B. Specific examples from reference tools
1. Bibliographic citations (Fig. 5)
2. Index entries (Fig. 4)
3. Cross references
4. Abstracts (Fig. 5)
5. Patent literature
6. Bibliographies

8. Organization of the work sheets.
The work sheets when cipipkted provide a complete set of notes on

ieleCture. Each student should receive a copy at the beginning of the
esentation. An example of a typical item on the work sheets for
Wet Technology may be found in Figure 6.
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Completion of the worlosAeetswas :tlie point at which the most
difficulty viaS"-Iencounte red . Experience has demonstrated the essential
need for work.sheets: (1) they keep the listener involved, and (2) they
provide a set of notes for future use.

The plan of simultaneously' completing the work sheets, listening to
the lecture, and",rviewing the screen proved untenable. The attempt to
do this caused enormous student frustration. Pausing at various points
to allow_the work sheets to be completed produced a more positive

student response but Was very time consuming and not entirely _

satisfactory. Finally, each section of the work sheet was placed on
slides. The statements were typed in black on a white background and
the blanks were coniplbed in cursive writing with red ink.

As soon as the plans are in final forme, a conference with the
Coordinator of Photography, the Coordinator of Graphics and Media,
and the Staff Photographer to finalize production details is essential:

Both the overall plan and the individual -divergencies must be thor-

oughly understood before these specialists can use their expertise to-
develop visual images to clarify and enhance the spoken word.

Color slides artd high contrast slides in 35mm format were used to
visualize the series content. Since readability is a most important factor
in a projected image, great care was taken to eliminate extraneous

material. Where exact page forma t was important, two slides were used,

one to show an -overall view, the second a close up of the specific
entry.

Color coding to add interest and variety to the slides was used in

three of the series. Highlighting specific sections was achieved by not
applying the color to those areas.

After, the slides have been received and proofed (Fig. 7) and all is

ready fo'r presentation, the time for taping has arrived. The excellent

recording voice of one of the librarians produced a pleasing-- tape

recording of the first lectureAdvanced Food Science. Unfortunately,

the tape equipment to advance the slides did not always perform as

dependably as the narrator.

At this time, with improved taping equipment, our plan is to have a

duplicate set of these lectures as slide-tape presentations available for

individual or group use. Carrels equipped with slide projectois and
play back units. are available in the reference area. These sets will be
useful for review or for those who did not attend the lectures.

Preparing a simulated literature search on slides is a very time-

consuming enterprise. The lectures need constant revision as reference
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Fig. 7 Final inspection of slides

materials are changed and expanded and as the -producers gain new
insights.

Lacking the professiOnal and technical expertise of rustrate audio-
visual specialists, this type presentation could not be accomplished.
Without their watm, personal encouragement the completion of the
programs would have been much more difficult.

Ass-c,,,ng our program at this point we cannot help feeling there is
reat potential for these simulated literature searches. Yet we are also

painfully aware that the percentage of students reached through these
lectures is still infinitesiintl. (The importance of the teaching faculty as
a catalyst is still valid.) The statement by an art professor that students
produced term papers of higher quality after the fectures.than had been
his earlier experience is ,heartening. Heartening, too, has been the
realization that much of the time formerly spent in showing the same
basic reference tools to individual students, can now be used to better
advantage.

However, the greatest satisfaction has been in noting that whenever
these slide series have been used, students come in increasing numbers
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to use reference Materials, often stopping to express their approval of
this new appro'ach and the help it has provided them.

With high hopes the experiments continue. Ji

Mager, Robert F. Preparing Instructional Objectives. Palo Alto, Cali-
fornia: Fearon Publishers, 1962.

Popham, W. James, and Baker, Eva L. Establishing Instructional Goals.
Englewood Cliffs, New Jersey: Prentice-Hall, 1970.

Planning an Instructional Sequence. Englewood Cliffs, New
Jersey: Prentice -hall, 1970.

Research in Education. Washington, U.S. Office of Education, National
Center for Educational Communication, Educational Resources in-
formation Center, 1966,

Schaler, Charlotte M., and Smith. Julian F. "Sound and Unsound Short
Cuts in Searching the Literature." In American Chemical Society,
Literature Resources for Chemical Process Industries. (Advances in
Chemistry Series, No. 10. p. 441-148.) Washington, D.C.: The
Society, 1954.

Smith, Julian F., and Schaler, Charlotte M. "Basic Principles of
T.itetature Searching." In American Chemical Society, Literature
kcsources for Chemical Process sIndustries. (Advances in Chemistry
Series, No. 10. p. 438-440) Washington, D.C.: The Society, 1954.
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The problems, goats, interest, and support of a movement are
thought to be reflected, to some extent, by fhe frequency, sponsorship
and topics of professional meetings. such as conferences, workshops,
etc...., by the activities of major professional organizations; and by the
professional literature. In this section we have two articles reviewing
these indicators-Helen M. Brown, Chairman of the Committee on
Instruction in the Use of Libraries of the American Library Association,
examines the activities of this organization; and Allan Mirwis has
prepared a bibliography of literature on academic library instruction for
the' period 1960-1970.Ed.
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by Helen M. Brown

- The opportunity the American Library Association offers for pro --
grants directed to a nation-wide audience constitutes a major contribu-
tion to the exploration of library problems of all kinds. The concern of
academic librarians for the instruction of students in the use of libraries
has been recognized by programs of the -Association of College and
Research Libraries. Ikamples are the joint program of ACRL's College
Library Section and Junior College Libraries .Section in Washington on
June 26, 1959, "Teaching Students to Use the Library." and the ACRL
general session program, "Effective Library Use by StudentsFatt or
Fiction," cosponsored by the ACRL Library. Services Committee,
Subject Specialists Section and University Libraries Section, in St.
Louis, 1964. At the Atlantic City Conference of ALA in 1969, the
ACRL College Libraries Section and the Junior College Libraries Section
held another joint program meeting on the topic. "Library Instruction
for the Undergraduate Beyond the Orientation Level."

The ALA Chicago Conference of 1963 featured a three and one-half
day Conference-Withiii-a Conference. "An Inquiry into the Needs of
Students, Libraries and the Educational Process:. One hundred twenty-
Iwo studydiscussion groups offered participants the opportunity for
joint analysis of the requirements for meeting the ' rising tide of
students. Of the ten recurring conclusions emerging front the groups,
one was "Fresh approaches must be made to instruction in the use of

Helen NI. Brown is Librarian. Wellesley College, VelleAcy, Massachusetts.
and ChAr111.11i, ALA Committee on Instruction in the Use of Libraries.
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libraries on the part of students." The thinking stressed the need for an
approach at the national level and called for exploruion of newer
audio-visual methods including the possibilities of teacliing machines and
programmed instruction.'

Also under the ALA umbrella was a preeonfeten.e institute on Newer
Methods and Media for Library Orientation held in New York City,.
July 9, 1966; it was sponsored by the ACRL Committee on Library
Services and the Library Administration Division,'Buildings and Equip-
ment Section, Equipment Committee, and cosponsored by the American
Association of Library Schools, the Library0Education Division, and
Reference Services Division, with the support' of the American Assoc'
tien of School Librarians.

The first continuing ALA activity on behalf of student instruction
was brought into existence by a school library specialist. The Com.
mittce on Professional Status and Gfowth of the American Association
of School Librarians had completed a survey of the kind and amount
of preparation given to prospective teachers in a group of institution's
of higher education offering programs of teacher education. The
somewhat dismal results of the survey' led Mary, V. Gayer, then
President-Elect of ALA, to organize a meeting in Washington, D.C. in
April, 1966 between representatives of, ALA and of the American
Association of Colleges for Teacher Education. The meeting was called
for the purpose of an informal exploration of the possibilities for
cooperative action. Despite the fact that tl:e original intention had been
to focus on the pre-service education of teachers in the use of library
materials, the discussion kept returning to the instructs n of students,
especially college 'freshmen. After the meeting. the AL, -presentatives
suggested to Miss Gayer that an Ad Hoc Committee on nstruction in
the Use of Libraries be set up to continue this kind of exploration and
to recommend feasible action.

In her inaugural address, "Masters of the Raging Book?" delivered in
June 1966, President Gayer. identified- as one of the major areas of
concern during her year in office. "the area that might be bounded like
a rectangle by the topics of recruitment, instruction in the use of
libraries, library education and manpower utilization-."'

In June 1967, the Ad Ho:. Committee brought its report to the
ALA Council. Although the Committee believed it was presenting a
report' of great educational and social import. 'the ALA Council
accepted it with only one comment! A gentleman from Toronto,' an
advocate of direct information supply to students, rose to declare the
Committee was on a collision course with futility.
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At least one recommendation of the Ad Hoc COMmittee was
riiniediately implemented by the appointment of a standing ALA

k\'nnitrittee on Instruction in the Use of Libraries.
The Committee has as its function: ..,. .,

to review on a continuing basis activities within ALA on instruction in
the use of librafi,:s anti to coordinate diem with the activities of other
agencies;' to recommend activities to the appropriate units of ALA and
to encourage their implementation; to coordinate these activities within
the Association; to conduct studies or prOmote research of more than
divisional concern; and to act as a clearing house for information on
significant programs of instruction.

The clearing house function* has proved to be especially important to
aodernie librarians, The Committee has identified and solicited the

kinds of Materials needed at Headquarters .for. the ALA Staff Liaison to
answer questions and requests for information received in the area of
instruction in the. use of libraries. These include lists of audiovisual
materials for teaching the use of the library, tests of library skills,
outlines of courses of study for teac4ing library skills and lists of

1

references on. teaching the use of the library. tAcademic librarians who
have imaginative programs are urged to send pertinent materials to

*Agnes Reagan, Staff Liaison, ALA Committee on Instruction in the Use
of Libraries at ALA' Headquarters.)

. The members of the Committee have also received numerous letters
from 'librarians setting up new programs 'and seeking information on

'ihnovative methods elsewhere By far the greater nurnber of our
' - correspondents have been academic librarians. '

The present Committee on Instruction belie.vers that information on
the state of the art should be disseminated not only horizontally but
also vertically. Academic librarians engaged in library instruction should
Le aware of new elementary and secandary school. library policies and
practices and of public library orientation methods. To this end, the
Committe,e invited forty persons to a meeting during the Detroit 1970
ALA Conference in which the discussion was to be directed to the
recipient of library instruction as he progressed through elementary and
secOridary school to college and/or to life as an outof-school adult.
Rickground papers. in the areas of school and academic libraries were
presented prior to the general. discussion period.

The response to this meeting was so positive that the Committee
believes it has identified a service it can perform for all librarians
engaged in instruction to students at any level by occasionally providing
a forum for discussion during the annual conference period. Con.
sequently, a session open to one hundred persons has been planned for

c
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the Dallas Conference. The Committee's determinedly multitype library
approach to the 11/oh/ern of instruction is revealed by the question
announced for .discussion during the 1971 Conference: (I) is it_ possible
to articulate library 'instruction among the various levels and types o
libraries in a community?. (2) how can we involve teachers for th
better utilization of Materials and planning of library instruction? (3
how does library instruction affect the continuing education- of the
individual? .and (4) what innovative methods and techniqUes can
used for motivation and instruction? Out of the first one hundred
applicants registered for the meeting fifty-three were academic librarians.

Keith corns, the first vice-president, president-elect of ALA, who has
been appointing committee members to serve beginnitig in his term o
office, has said more persons have volunteered to serve on the
Committee on Instruction in the Use- of Libraries than on any other
ALA committee. This is probably a good thing, for with only one
exception there will be a completely new membership next year. Only
the incoming chairman, Mrs. Jean Coleman, has had one year service- on
the Committee. Mrs. Coleman is a dynamic school library specialist who
will find three academic librarians newly appointed to serve with her.
Within the framework of the function of the Committee, they should
serve welt the interests of the college librarians engaged in instructional
programs.

1. Lonell Matrin, "Leoscll Ntirtin's CWC Suinniat." ALA Bulletin .5' iSeptember
1963): 735-41,
2. Mary V. Gaet, "Toucher Educatiot and School Libraries." MA Butierin Fr)
tlanuary 1966): 6342.
3, May- V. Grier, "51.isters of the RJring boot?" ,41.1 Bulletin, September
1966. p. 796.
4. ALA Ad floc Committee on Instruction in the Use of libt4rics. Report, June

196?.
5. Urn kcisct, L$brarian of Toronto Dom! of Education.
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This bibliography is an initial attempt to identify all printed
Materials concerning or suitable for academic library' instruction pub-
lished between (960 and 1970. Materials in four categories-periodical
-articles, research 'studies and theses, general handbooks and guides, and
programmed texts-have been included. An expanded version of this
bibliography is planned, which will contain handbooks and guides in
special subject areas including tho,e published by academic and special
libraries, and audiovisual materials suitable for academic library instruc-
tion.

Periodical articles have been arranged alphabetically by the title of
the journal in which they appeared and then chronologically under
journal title. in this way, all the articles appearing in a particular
periodical during the period covered by this bibliography can be easily
read. The items- in the other three categories are arranged alphabetically
by the author's last name.

PERIODICAL ARTICLES

ASLIB pRoarnaGs
3latl.:I:n/1e. A. Graham, "Rcadcr instruction in modern universities," July 1969.

pp. 271-79.

Bartlett, licatricr. "flit St.:01mi
pp. 311.14.

.4 I1ER1C:1N OCI ".11E,V1:1110v
built, I,leint r. "TrJinin; in t Iio,rr.,phs and information tcchniqu.s for the

Sosirt student." Dauber 1962. pp. j97-10ii.

College Ikr.ary instruction program." April 1964,

Allan Mimic is a doctoral student at Indiana University, Bloomington,
Indiana.

3?.?
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The success or improvement of a program or activity, is believed to
depend upon the accuracy of the premises and information upon which

it is based. This section presents articles which review the research on

instruction in the use of academic libraries; outline the .Council on

Library Resources grant program to academic libraries for innovative

programs of instruction; and report on some of these Councilsponsored

projects. --Ed.
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by Patricia A. Henning

According to Kenneth J. ftrough, the idea of instructing students in
the use of books can be traced to 1870 and as early as 1902,
President Harper of Chicago appears to have foreseen the development
of library instruction librarians: "The equipment of the library will not
be finished until it shall have upon its staff men and women whose
entire work shall be, not the care of books, not the cataloguing of
books, but the giving of instruction concerning their use."' During the
1930's. Peyton Hurt was advocating bibliographical instruction as a
graduated process carried out at different levels throughout the
undergraduate years.3 And yet, Millicent Palmer is justified in telling us
in 1971 that the library profession has given little attention to the
teaching function of the librarian.

Although there is almost unanimous agreement that college students
should be instructed in the use of libraries and library materials. that
body of knowledge identified as library science has.not been enriched
to any significant extent by the application of scientific research to the
development of general principles of library instruction. Periodically
librarians have published reviews of the literature and conducted surveys
of the nature and extent of instruction programs, but seldom has
anyone gone on to define specific problems, formulate hypotheses,
devise experimenis and tl''" report on IhP
findings in professional journals. There is no doubt that lack of research
has seriously limited progress in library instruction. That library
instruction practitioners are eager to utilite whatever reliable informa-
tion there is can be seen in their extensive use of the Monteith College
Library l'Aperiment.

Our readers have undoubtedly noticed that almost every contributor
to this compendium has referred to the work of Patricia Knapp at
Monteith College. Various aspects of the project have been described

Patricia A, Henning is Chief of Reference Services, Drexel University
Libraries, Philadelphia, Pa.
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elsewhere inthis publication, but its setting. objectives and scope may
be unclear. Luckily, Dr. Knapp has iitten a succinct description which
is quoted here.

The establishment of new conere with an avowedly evperimental
pro-grant offers a special opportunity for a library response. Such an
opportunity was provided at 'Wayne State University in 1959 v.hen
Monteith College uas established. The Vint ersiiy responded by assigning
Pafricia Knapp to work with the faculty of this new college in

library-ielated assignments in a euitieulum of general
edue,ition_,which empliasired the goal of helping students acquire the
capacity ftir independent study.. On the basis of initial collaboration. a
propoal calling for fairly cAtensite experimentation and research was
accepted by the Office of Education. 1.unds were granted for a- pilot
project which took as its research emphasis an exploration of the nature
of librarianfaculty relationships in the collaboration. The final report on
the project included not only the results of this research but alsn a
number of by-products having to do with various facets of hbrary telated
instruction. Probably the most significant of these was a developmental
sequence of library assigninents designed for coordination with genera!'
education courses in the social sciences, the natural sciences, and the
humanities and evtending front the first tetni of the he:lima:1 year to
the first term of the senior year. Although some of the assignments were
used in the pilot project, most were not and the sequence as a whole
was never implemented. 4.

It is those byproducts, especially the libraryrelated assignments,
which have been utilized by librarians throughout the country. Appar-
ently the repot has been mined by practicing librarians for practical
information and philosophical guidance. On the other hand, it has been
virtually ignored as -a foundation for extensive research into the entire
area of library instruction and its effect upon students, teachers,
librarians, and the institutions in which they-all meet and interact. The
report would seem to be a veritable handbook of rneth6dqlogy for
research, a starting point from which to carry forward extensive
experimentation. However six years have passed since publication of the
report, and I find no evidence of research activity to parallel
instructional activity.

It is important to keep in mind that the pilot project phase ((be
only phase which was completed) of the Monteith Library Program was
designed as exploratory research, Dr. Knapp and her staff undertook to
"explore ways of investigating*' several general hypotheses. They were
stated as follows:

1. That the student is likely to acquire library understanding and
competence sshen his espeliences in the library are functionally related

t-
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to the objectives and -content of his subject courses and When this
relationship* made manifest:

2. That the student's library experiences can be so related to his
course work when librarians are insolsed from the beginning in course

. planning.
3. That library staff insolvement can stimulate eXtensive exploitation

of available library resources in course work.
4. That when librarians arc closely involved in course development

their contributions, especially in connection with the use-of-materials
aspects of course content and objectives, will be valued by the faculty
and will be implemented in the curriculum.

5. That Most college teachers lack -time and many lack bibliographical
-"expertise to make the most of the 'library's potential contribution to
teachi;g, and that providing them with bibliographical assistance will
'result in their making extensive use of library resources for their course
work.8

The project did not result in a comprehensive set of findings. It did,
however, enable the staff to recommend methods of research, provide
models for programs, and share insights gained from the small sample,
studies which were conducted. It is discouraging to rind that during the

..-1960's when research was lavishly funded and When the U.S. Office of
Education listed integrating the library into the educational program as
a suggested research topic, no project other titan Montieth really
focused on the problem../A few studies which test the use of

computerassisted instruction and programming techniques are inciden-
tally related to the topic /in that they suggest certain tools which may
be used by librarians. Vie should not, however, delude ourselves into
-believing --that machines / are going to make ' the thorny problems of
integrating instruction disappear. At best, educational technology may
serve us after we have determined our goals, established cooperative
working relations with classroom facility, and trained librarY instruction
specialists to develop and implement programs tailored to the needs of
each local situation. Notable as,it is, the Monteith study is not in itself
:sufficient to sustain an important specialty within academic librarian-
shtip.-Continuing research is absolutely necessary,

1. Kenneth 1. !trough. The Seliok'r's Workshop: Evolving Conceptions of library
Service (Urban.(, University of lit nois Press. 1953).
2. Quoted in 'trough, p.,153.
3i. Peyton Hurt, The Need of College and Uniscrsity Instruction in Use of the
library," Library Vial-filly. July 1934, pp. 436-48.
4. Patricia: 11. Knapp, the ,liuletnic Library Response to ,Vesv Directions' in
Undergraduate EL/au:lion II RIC Publication no. 039 390), p. IS.
S. Patricia U. Knapp, The Vonteith College Library Experiment (New York,
Scarecrow Press. 1966), p. 130 -31.
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by Patricia A. Henning

The Council on Library Resources awards grants to organizations or
individuals proposing research programs or demonstration projects
directed toward the solution of library problems. The Council is

particularly interested in the problems of research libraries and in the
past has devoted considerable attention to the application of the new
technology to libraries.

President Fred C. Cole, in his introduction to the Council's
fourteenth annual. report, expresses his belief that there is "insufficient
understanding of the important contribution libraries make to out
society" and goes on to blame "some librarians lulu)) are apparently
wholly satisfied with their loneliness" for fading to communicate with
their associates outside the library walls. It would seem that an
excellent way to increase understanding of the role of libraries in our
academic institutions would be through involvement of students,
teaching faculty and librarians in library-centered educational programs.
And so the Council in cooperation with the National Endowment for
the Humanities invited several carefully selected colleges and universities
to submit "creative yet practical proposals" for programs designed to
bring the library further into a central role in the education of
undergraduates, Thus far the two organizations have announced joint
grants totaling $350,000 to Brown Univemity, Providence, Rhode Island
($100,000); Dillard University, New Orleans. Louisiana (SS0.000);
Jackson. State College, Jackson, Mississippi (550.000): Eastern Michigan
University, Ypsilanti, Michigan (SS0.000): Hampshire College, Andietst,
Massachusetts WOMB): and Washington and Lee University, Lexington,
Virginia (S50,0001. The Council in a separate action made a similar
550,000 grant to Wabash College, Crawfordsville, Indiana. The grants
are being matched by the institutions, bringing the total investnient in
the five-year programs to SS00,000.

Patricia A. Henning is Chief of Reference &owes, Drexel University
Libraries, Philadelphia, Pa.
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Generally, the model library projects are designed to demonstrate
ways in which the academic library can move toward realization of its
potential for education and learning in an undergraduate environment.
They propose to do this by involving their public in the "planning,-
development and implementation of the program. Responsibility for
leadership in sonic cases rests with libiarians, as at Eastern Michigan,
and in other cases with the faculty, as at Washington and Lee.

The most recently funded program, Washington and Lee, .calls for
liaison professors from selected depattments to teach intensive bibliog-
raphy courses dealing with the resources in their field. The other
program in which course related bibliographic instruction is a major
component, Eastern Michigan, has librarians doing the instructing. A :-
comparative study of these two approaches might help to resolve the
argument over who should teach subject bibliographyteathingAaculty
or librarians.

Several1)1 the model library projects call for use of student assistants
to man the reference desk, prepare bibliographic guides, aid faculty
saninar leaders, and provide liaison between the library and the faculty.
At Brown, eight graduate reference fellows prepare brief guides to the
literature in their area of concentration, work closely with professional
reference librarians to provide in-depth service to undergraduates and
attempt to link the library and teaching staff. At Wabash and Dillard
undergraduate students trained in library use are 'expected to relate the
library to freshman seminars. Hampshire plans intensive use of students
in reference situations in and outside the library. This is another area
where useful knowledge can be developed by comparing the effective-.
ness of various methods of selecting and training student participants
and by collecting data on the backgrounds and personal characteristics
of successful student reference assistants.

Funding of these model library programs has been interpreted as one
indication that greater attention is being given to promoting effective
use of library resources in institutions of higher education. However,
librarians who are optimistic about learning from the experiences of
those participating in the demonstration projects will be disappointed
unless the participating institutions resolve to study their programs and
von objectively on their successes and failures to an extent unprece-

dented in library literature. All too often, elaborately devised or

techneilogreally sophisticated programs arc announced in the literatute
never to be heard of again. Progress reports are rare; death notices and
post- mortem euminations, nonexistent.
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It is encouraging that Hampshire College intends to . develop and
conduct its programs with a careful eye to their transferability. By
conducting researeh,- sharing instructional materials, and serving -as a
clearinghouse. Hampshire can contribute greatly to our all too meager
itore of knowledge about how libraries can respond to the needs of
their community. Hopefully other libraries will follow their example.
This could open a new area of interlibrary Cooperation.

In an effort to obtain up-to-date information on the innovative
library-centered educational programs which are being funded by the
Council on Library Resources, the grant recipients (except Washington
and Lee University) were invited to report on the implementation of
their programs.' The following articles represent their response.

The grant to wa%hington and Lee was announced after our &Aline for
manuscripts.
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by A. P. Marshall

A real concern exists among academic librarians for the lack of
knowledge of library resources, often thought of as the educated man's
stock in trade. Although reference materials are selected with care and
concern for the student's needs,,many never learn their potential value.

There is an even more fanreachingdkiimension to the problem. The
student who has no understanding of the available resources and how
they can contribute to his classroom performance is less likely to be
Motivated to do bc.!tter work. Much time can be wasted when one does
not know where to look for information. The fact that bitSi of
information can be ferreted out from known sources provokes an
independent feeling and instills pride as general goals are pursued or
specific objectives of a particular course are sought.

A major concern of the Library Outreach Program at Eastern
Michigan University during the first year of its operation has been the
large number of students who have little understanding of what
librarians sometimes call the Iws to the collection: Even the use of the
catalog can be baffling to a student who has not had the benefit of
tsing or understanding its use while in high school. Though most
students have used encyclopedias. dictionaries, and perhaps a few other
references, their understanding of materials of a more sophisticated
nature is often wanting. Sometimes his request of librarians for persons
he thinks arc librarians) evokes responses which are unpleasant. Such
experiences tend to "turn off the novice library user, who never
realizes his opportunity to develop an appreciation for what libraries
and librarians can contribute to his educational development.

A second and just as important concern was the evident lack of
appreciation by teaching faculty for the librarian's special training and
expertise as a partner in the educational process. Librarians are

A.P. Marshall is Director of the Library. Eastern Michigan University,
Ypsilanti, Michigan.
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sometimes ,avited to speak to classes on the use of the library, bUt
seldom are they depended upon to suggest materials for the benefit of
students. Some teachers make very little use of library resources

themselves 4nd are in no position to direct students to librarians who
can help, nor do they always know the best sources for particular
information. This failure to accept librarians as partners sometimes finds,
teachers categorizing these professionals as somewhere above a clerical
employee but beneath a .teacher.

Some librarians who were assigned to oversee the development of the
collection In a particular subject area knew little about goals and
objectives of departments, nor did they understand individual teaching
methods. Only a few teachers were known to librarians. eVen by name.
Unless teachers found the time, to visit the library and make themselves
acquainted, they remained strangers. This situation tended to cause
librarians to remain isolated and to feel that they were not appreciated
by their teaching colleagues.

Since librarians have enjoyed full and complete faculty status and
rank for several years, only the gap between the theoretical and the
practical had to be bridged. Approximately one-third of the library
faculty members hold double master's degrees. with another one-third
having some proficiencies in one or more subject fields. Operating on
the divisional system, each librarian was assigned, to cooperate with
faculty in one to three subject areas in collection development. The
institution of a' Library Outreach Proaram concept was primarily a job
of selling teachers on the utilisation of librariaps' ability and (raining.
and strengthening the clerical staff to relieve librarians to work more
closely with teachers.

The program as organiied,has five major objectives:
1. Providing .every student the opportunity of understanding basic

library resources and their uses in. the facilitation of learning.
2. Exploration of methods for helping students to achieve the

greatest understanding of basic library resources.
3. Identification of contributions which librarians are prepared to

make' for the benefit of teaching faculty so that the learning
experiences of students might be enhanced, and cooperation in
their attainment promoted.

4. Recognition and demonstration of the part librarians are prepareJ
to play in the motiviation of students through knowledge of the
use of library resources.

Two librarians are presently assigned to work in the Library
Outreach Program with primary responsibilities for orientation of
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tieshm art and sophomore students. Meanwhile, all professional librarian
are being urged to spend as .much time as possible visiting with
individual faculty members. attendin departmental meeting, and learn.
nig as much as possible about teacher established goals and departmental
l't*t yes . Orientation librarians are encouraged to meet as many daises
as possible, particularly on the freslunan and sophomore levels. when
requests become excessive, or when the classes to. be met are in the
upper division, other librarians are requested, to make these appoint-
ments. in the meantime, efforts are being made to strengthen the
number of clerical employees and library technicians to relieve proles.
sionals for more professional responsibilities..

Another objective developed as the program got under way. Instead
of -talking to students in a general way about library resources, all talks
to students are geared to current assignments. When' a teacher assigns
students to write brief themes On Air Pollution" or 11rimitive
Religions," each student in the class is provided' with a guidesheet
which suggests the major sources through which bibliographical materials
may be found. Usually they were directed to the card, catalog with
suggestions of subjects under which to look. The next source might be
the encyclopedias, particular .attention being called to the differences in
levels or of the depth of subject nutter. Major periodical indexes might
then be listed with suggested subjects under which to look. Above all,
it is suggested that any difficulties can be resolved easily if the student
seeks help. from one of the professional librarians. Believing that
knowledge of the librrian's name will encourage the student, this is
always provided, along with information about his availability.

To support, this concept of Orientation and Outreach, a grant was
sought and received from the Council on Library Resources and the
National endowment for the Humanities. The grant for 550,000 over a
five-year period stipulates 3 matching sum from the University.

Since. the prograM began in September 1970, 196 individual faculty
members have received personal visits from orientation librarians. Several
meetings with groups of faculty, have resulted from conferences with
teaching .department heads to have the program explained. Many more
teachers are now consulting with librarians about assignments. eliciting
their suggestions for new materials to be used. The number of
invitations received for librarians to appear before classes has increased
by approximately 200 percent. .twenty study guides have been prepared
and distributed to almost 4,000 students. the majority of which were
Ireshmen.
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The total effect has been an increasing awareness by librarians' of
their professional responsibilities as opposed to the non-professional or
busy work which often occupies too much of their lime. Re-evaluations
of daily responsibilities have brou,,Ilit increased demands for non-

professional assistance. Teaching faculty are developing a new respect
for the training and expertise of library faculty amd are relying to a
greater extent on the assistance they are prepared to give. It is believed
that with the continuance of this program the standing of librarians
within the educational framework will be enhanced and their Joie is
educators will be more appreciated.

The ultimate beneficiaries are the students. Efforts are being made to
identify those with problems so that librarians may demonstrate their
concern arid ability to provide guidance and assistancewhich hopefully
result in better performance and the development of life-long, beneficial
habits.
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Char/es C. Waddington
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"As far as your library Life is concerned, the Rock may never be the
same again." This is the import of one poster at Brown University's
Rockefeller Library and part of the publicity picture for the year-old
Reference Fellow Project funded by the National Endowment for the
Humanities and the Council on Library Resources. With four years of
the program ahead, librarians and students are making discoveries that
presage-important changes_in reference patterns, these_ by 1975. A recent
undergraduate survey is helping current analysis of the project, and it is

the purpose of this paper to describe it and interpret some of its
findings.' Before this can be done, it is essential to provide some
background for the program.

Most universities and colleges work toward more frequent, skilled
undergraduate use of their libraries by providing the most generous,
efficient service they can afford. In an effort to accelerate in-depth use,

of its libraries by this segirtent of the community, Brown has designed
a plan of bringing, advanced graduate students, veterans of intensive
summer training, in reference work, into contact with the undergraduate
library user. The graduate's combined knowledge of -a particular subject
and the techniques of research' equip him to advise the younger
student.

Mrs. Evrard is a Reference Librarian and Coordinator of the Reference
Fellow Program at Brown University. Mr. Waddington is Assistant
Director of libraries at brown university, Providence.
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-In the summer of 1970. eight such "reference fellows"- were

instructed by professional staff within Brown libraries. With the advent
of the acadernic year. they assumed posts at reference desks nine hours
per week. spending an additional six in haion work 'linking their
particular 'departments with the library. Each produceda brief guide to
the literature in his major field and these attractive booklets are free

;land.'re dily available to all patrons.

Since awareness of such an innovation is basic to current and future
use, the decision was made to survey the population toward which the
project was aimed. The reference fellows and those directing the

program wanted to know how well their publicity efforts had

sticceeded. Had the undergraduates and faculty read the two news
letters, seen the posters and flyers, or heard the announcements? -Aside
from pros-Wing information about knowledge of the reference fellows
and actual use of their services, it was thought that this pilot survey
would help identify certain characteristics of undergraduate library users
and non-Users. Armed with a better' understanding of the current library
habits of more -'than 4,000 ,students, planners could took ahead- to
better allocation of the fellows, changes in publicity techniques, or,
perhaps, radical changes in the structure of the program.

As the simplest method of obtaining a _random sample, the data
processing department at Brown automatically selected the nanie of
every fifteenth undergraduate and printed two address labels. To
encourage wide response, questions were limited to seven and a simple
checklist format suss used (See Appendix) No stamping or addressing
was required of the respondents- since interearnpos mail was used. A
week following the initial mailing in April 1971, a second .mailing was
sent to non-respondents. By Nay a vigorous telephone campaign
brought responses.Thy S3 percent of the sample. a level 3SSUTillg'a high
degree of confidence in the representative nature of the answers.

To deterrUne the reliability of the sample to the universe of

'undergraduate students from which the sample' was drawn, the percent-
ages of students fit each class of the respondents of the sample nett
compared to the percentages of students in each class of the

undergraduates of Brown University. Tables I and II denote the

percentages of each class in the sample and universe.
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TABLE t
BEST CpPi

FREQUENCY. OF UNDERGRADUATE STUDENTS
IN BROWN UNIVERSITY BY CLASS'

Number of
Class Students Percentage

Freshman 1113 27.55 .

Sophomore 998 24.72
Junior 915 '22.65

Senior 1013 25.08
Total 4039 100.00

...

a Source: Computer fete, Data Processing Division, Brown University

TABLE 2

FREQUENCY OF UNDERGRADUATE STUDENTS
IN POLLED SAMPLE BY CLASSb

Number of
Class Students Percentage

Freshman 58 25.77

Sophomore 65 28.88
Junior 55 24.44

Senior 47 20.88
Total 225 100.00

bSouree: Poll of 6.6'1 random sample undergraduates, Brown University.
Table represents the 83-%; which responded.

Chi square test yields a figure of 4.85 (3 D.E) showing that the
difference between s:imple and universe is not significant. Since separate
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--computer files ate maintained far -male and female students, percentages
of each Ssex in the sample are identical to those in the universe.

In obtaining, an overview of library use, it was found that 74 percent
of the sample used the library at least once or more a week, the
remaining 2t percent, reporting less frequent use or no use at all

Twenty-eight percent of the polled students stated that they were there
almost every day.. No trend toward heavier use of the library with
advanced years in, college was discernible.2 A specific definition of the
term "use" was not made for the purposes of the poll and, therefore.
it could range in meaning. from "study hall use" to that including long
term withdrawal of books and honors thesis 'research. A major purpose ,
of this poll was to investigate those numbers who were directly exposed/
to more permanent forms of publicity about the program simply :ty.

entering the library.

Questioned about their use of the professional reference librarians.
29 percent of the students reported use of this staff three times or
more, while 32 perat had never availed themselves of this service.
More 'than 46 percent of the undergraduates requesting help of the
reference librarians quite ly were majoring in humanities; how-
ever, humanities was claimed a major by only 32 percent of the
respondents. .

Publicity of one kind or another regarding the Reference Fellow
Program reached 58.7 percent of the students. but although this fairly
large number were aware of the fellows only 9 percent had consulted
them: if this percentage is projected to encompass the entire Brawn
undergraduate community. we can state that the services of the
reference fellows were used by about 360. individuals in the, course of
the academic year. Since this showing does not indicate that the
program has had a major impact on students' library behavior in its
initial year, it is appropriate to suggest a composite of reasons.

Publicity may have simply informed but failed to exert any impetus
for action on the part of Brown students. It does take a certain
amount of effort to inquire about the schedule of the particular
reference fellow in one's field of interest and then arrange to confer
with him. Tallies of conferences kept by the fellows all tended to show
an increase in student visits as the months went by and. therefore, may
indicate that a new program simply needs to gain motnerituni. All those
who did use graduate student services were patrons of the library at
least once a week and had consulted the professional reference

librarians from lime to time. Apparently, frequency of use of the
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library encourages greater knowledge. of its benefits, including innovative
programs. One basic question is whether it is possible to bring the core
of undergraduates with least fretittent, library use to a higher level by
any library-initiated means.

It will be the task of the incoming group of reference fellows and
those guiding them to reach the' 1,640 students who are totally
unaware of this specialized assistance and invite them to.itiUke a change
in their academic life. Some less traditional forms of publicity may be
necessary. The reference fellows themselves may need to seek out ,their
clientele actively and informally. Next year's poll will Make an

interesting comparison with this one.

I. Acknowledgement is made to Mrs. Elizabeth Schumann, Rockefellir Library
Refetence Department, for suggestinkt the poll.
2. This. finding may be contrasted with that of Gorham Lane at the University of
Delaware in a poll of hbrary users tat.en in 1962. Ile found that seniors were the
heaviest users, with decreasing use down to the freshman class. Coil. ct Res. Libs.,
luty, 1966, p. 278.

APPENDIX

QUESTIONNAIRE

(I) My field of concentration is
humanities
social science t I
physical science t I
biological science

(2) I use the library
almost everyday
once or more a week
once or more a month
almost never

(3) I have asked the reference librarians for assistance
three times or more I j
once or twice 1

never t
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(4) I have heard of the graduate reference fellow program
YES I NO [ )

(S) 1 have asked one of the eight reference fellows for assistance
more than once
once
never

(

1 )

I. 1

(6) After graduation 1 intend to
attend graduate school
enter military service
begin a job
other

(7) Year in college

(8) Sex MI) Ff1
NAME
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by Robert S. Taylor

Hampshire College at Amherst, MasSachusetts has received a matching
grant from the National Endowment for the Humanities and the
Council on library Resources for a five-year program to develop
methods of orienting the library to the user. The purpose of this
program is to create an environment which encourages both a change in
library style and priorities, and concomitantly, a change in the patterns
of library use. To accomplish this objective, several interrelated activities
are projected, all of which assume extensive student participation. They
are:

1. investigation of what .users do and do not do in libraries
2. a greatly expanded orientation program, designed for selfhetp by

the user and utilizing all media as necessary
3. a program aimed at developing student reference assistants for

service both in and outside_ the, library.
We expect our activities to result in three "products":

1: a range, of "software," specifically, video tape, film, slides, and in
limited form, computer programs, in support of a wide range of
user needs, usable in differe9r libraries .

2. an operating library in which an effort has been made to make
it pervasive throughout the campus and which will serve as a
model for other libraries

3. an informal clearinghouse for information on similar efforts.

BACKGROUND AND PHILOSOPHY OF HAMPSHIRE COLLEGE

HamPshire College is a new, independent, experimenting liberal arts
college which opened for students in September ,1970; it is intended
specifically as a national pilot enterprise for innovations in American
higher education. Hampshire was brought into being through the-

Robert S. laytLir is Director of -the Library Center, Hampshire College,
.Andieist M3S-51011.1Setii.
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nut iative- of faculty and administrative leaders of four institutions in the
Cimitectieut Valley of Massachusetts: Amherst, Mount Holyoke, and

Collees. and the University of Ntassachusetts.
it b the result of plantiino b.gun in I )5S, and its establishment was

approved by the trustees of its lour neighboring institutions.
Hampshire plans to have a student body of approximately 1,500 by

andOle middle of the 1970's, nd may expand in time to 3,600 students.
111e history and character of the early planning fur Hampshire College
aie detailed in Workilw Paper Number One, The Making of a College,
by Franklin Patterson and Charles R. .Longsworth (Cambridge: The
M.1.T. Press, 19061, and are brought up-to-date in the first Hampshire
College catalog finished in the Spring of 1970. These volumes, which
elaborate the intentions of Hampshire College, are not considered static
blueprints, but a thorough approximation of all aspects of the College's
planning.

Hampshire College is explicitly designed to serve as a source of
innovation and demonstration for American undergraduate education.

The implications of this fact are threefold. First, white determined to
avoid the kind of "laboratory school" role which so often compromises
the institution's primary responsibility for its own students, Hampshire
intends to develop and conduct its programs with a careful eye to their
transferability: many of the lessons learned should be applicable to
other settings. Second, the College will develop new techniques for
institutional self-evaluation, so that its experimenting character does not
dissohe into just one more narrow, rigid "experimental" orthodoxy.
Third. through a continuing series of conferences, consultations, and
publications, Hampshire will solicit other relevant experience and make
widely known the results and review of its own efforts. The subtitle of
The .tkking of a College,-Working Paper Number Oneimplies a series
of monographs dealing with different and successive aspects of the
College's life as it unfolds.

THE HAMPSHIRE COLLEGE LIBRARY CENTER

The challenge for the Hampshire College Library Center is the

creation of a new institution merging the best of the traditional library
with a readiness to make maximum use of innovation in communication
technology. Changes in technology. in curricular design, in costs, in
types of students, in the services demanded, and in the patterns of
learning are happening so fast that a critical change in libraries is

imperative.
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Within this context of innovation and change, the Ilarnrshire Library
Center has been designed to be a denionstration model for college
library development and, operation in the last third of the twentieth
century. In this role the Hampshire College Library Center will;

I. combine book library, bookstore, computing center, display
gallery, ainl the Information Transfer Center;

2. be the nerve center of the campus connecting the Library
electronically with student rooms, faculty offices, classrooms,
other libraries, and information processing netwoks;

3. contract for services, such as processing of materials, so that staff
energies may be directed toward help to the user and total
campus involvement; and

4. explore and develop an active role for the Library in the
teaching and learning process.

In short, we are creating a dynamic and open-ended environment in,
the Library, from which the Hampshire student will develop a better
sense of the organized complexity called communication. By becoming
a more capable- and ,.sophisticated user of the new library, a student will
possess. the tools necessary to respond to two of the major challenges
of this century: the information explosion and the revolution in
communication technology.

Assumptions and Prejudices

The basic context of this program is to orient the academic library
to the user, through better understanding. and exploitation of the
college environment in which the library exists and through the-
development of methods by which the library can respond better to the
needs of that environment.

To accomplish our proposed objectives, several interrelated activities
are projected:

1. research on what users do and do not do in libraries;
2. a greatly expanded orientation proi.,,tam utilizing all media as

necessary both in and outside the library;
3. a program' aimed at developing student reference assistants for

service i'rt and outside the library.
in order to understand how we view these activities, it is worthwhile

reviewing some of our assumptions concernin.; their context. We believe
the library, as conventionally accepted and viewed, has a potential for
education anti learning that is largely unrealized. Unless a conscious
:attempt is made to meld the library`' with the totality of community
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and institutional change, it will become. an increasingly expensiVe and
less effective appendage to the institution.

11w image of the library as a single place or building on the campus
must be changed. This implies- that staff and, as we will propose,
student assistants spt..nd as much time outside the library as inside.
Questions and problems, which could be assisted if not answered, do
not suddenly come into existence when a user enters the front door of
the library. They start in a classroom, a laboratory. seminar, or most
importantly, in that penumbral frinte of education, the bull session,
The Library should be present in some ,personal form at the point
where these questions originate, whei e the need for an answer arises.

In addition, we feel that much would be gained by makingiThe
library's publics part of the process of exploiting the unused potential.
As a library serving a liberal arts college, students are our major public.
It is critical that they may be made part of the process, rather than
being merely suppliants who come in the door. The idea of experi
nictitation centered in the library offers an opportunity to study and to
experiment with the processes of communication, learning, and personal
gowth that take place in the library.

Libraries are very frustrating systems to use. This occurs principally
for several related reasons. The library contains highly structured
packages, i.e., books, periodicals, etc., and its accessing systems are
highly formalized. Yet the inquiries that come into the library are
unstructured, i.e loose, naive, ambizuous, because they are real

questions from a real world, reflecting what Whitehead has called the
"radically untidy, 'ill-adjusted character" of reality. Conventional library
systems are of very little help here.

The systems, i.e., catalogs, indexes. classification schemes, form
divisions, etc., are intended to help the user. For the naive user,

however, they are terribly sophisticated and much too intricate -

awkward in fact. They have been designed by librarians for librarians.
They are librarian's tools and seem to have little relevance for the user.
Consequently, we believe that the System.best able to 'display itself in a
useful and functional was for ti:e inquirer will be the most effective.
One of the concerns of this - program is to see if there are ways of
improving the "merchanditine" of the content of the college library.
What we are basically trying to do is create an environment-an
environment which encOorages both a change in library style andconco-
mitanily. a change in the patterns of .hb'rary use. The work we propose
is part of a Iong-range program to orient the library to the user, rather
than insisting that the riser adapt wholly to an "unnatural" .system.
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Program itcririlies

Ex/Von/dons. As professional libiarians vice know very little about the
interface between a user and whatever face the library turns toward
hint catalog, index, reference. librarian, rows of books or other media.
We 'need to know more about the successes and the lack of success in
libraries. We need to know what kinds of questions, hOwever amor-
phous, students seek to answer. Out of what situations are they
lienerated? We Reed to know the kinds of questions that are not asked
of libraries. Why are they not asked of libraries? We need to know
about the messages that move around a campus, and the possible roles
of the library in such a network.

For this purpose we will develop a small core of students who are
willing to observe themselves critically over a period of several years.
Some of these students will work. for the Library Center, some will
not. We are concerned with two maior facets here. First, how they as
individuals attempt to answer questions of relevance to themselves,' If
they use the library, how they use it. Why they do not use the library
in certain circumstances. What kinds of decisions do they make in
accepting or discarding information. The second role of this small group
is to become aware of and to describe some of the informal substantive
information networks that exist the campus and between the.

campus and the outside.. Our goals here are (a) to begin to understand
a' little better what it is a library doeS do and what it could do, 'arid
(b) to create an environment, through student participation, which will
enhance the library's effectiveness. The students in this group, though
small in number, we see as a sort of leaven in the loaf.

Instruction and Orientation. We believe that present library instruc-
tionis sterile and self-defeating. The same holds true for the standard
!ibrary 'handbo4. They exist in a vacuum primarily because they bear
no relation to any particular problem the student has. We are aware
that this, is probably true of a good deal of colleee instruction. But the
lack of :relevance forms a good part' of present student dissatisfaction
with dilgher education. The small step we propose here is directed
'towards- meeting the user on his "turf" with some form of assistance at
die, it:me he,(tas,a problem, that is to make the library more re0Ant to
him. 1'11sis 4 problem-oriented approach. Available toolsat least those
that are economically feasibleare primitive. In this phase of the
prop= we limit ourselves almost exclusively to those devices, displays,
and systetiss that would be used within the library building. Over a
period Or several years, particularly when the communications system
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for the college becomes reality, use of the programs would be available,,
anywhere on the campus.

Our puipose here is principally to design, develop, and test small
programs for orientation in whateser medium appears best adapted to
the particular concern. Librarians have hardly begun to make effective
use of simple print and graphic design to display to users the richness,
organization, and usefulness of resources. In addition. video, film, and
computer media offer a tremendous array of possibilities hardly touched
for interactive_ systems at the uses level.

We foresee three general areas of concern:
. We wish to develop at least one large multimedia presentation to.

introduce students to the problem of information overload in
society and, the present arid potential roles the library can pla'y.
We would like a student to come out of such a presentation
with a sense of the immensity of the information problems in
our datarich civilization and a question -what is the library?-
which will lead him- to explore and ask more questions.

2. We propose to develop media-both print and nonprint
-Presentations at points in the library where a student may have
problems in using .the indexes and catalogs. The key is that such
presentations must be directed toward self-help, at the point
where they would be useful to the user.

3. Video, film, and slide presentations will be developed to explore
and to instruct in the information resources and systems in a

single subject. Thus a student interested in child psychology,
.material science, architectural design, ecology, Caribbean studies,
or the history of art could watch at his convenience-and repeat
if he so desired-a video tape or film which' illustrates the

peculiarities of information and knowledge in that particular
subject: the indexes, hand books, films, newsletters, the major
centers or laboratories, and the informal communication structure
of the subject. This would be 'a sort of brief sociology of the
subject, illustrating various sources of information and their
usefulness to particular problems. The library resources would be
brought in where they are relevant and applicable.

Refereneefinfonnaiion Salim. One of the major keys to orienting
the library to the user are the reference and information services. In
the conventional sense of a passive service which responds when asked,
libraries, particularly special libraries, have performed this service well
However, we believe that the "respond when- asked'' approach is highly
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restrictive and limits the full utilisation' of good librarians. We wish to
suggest and to explore leveral alternatives.

First, as anyone who has saved at a reference desk can verify, a --
fairly. large proportion of the questions could be answered by a

non-professional person. Such a person 'and we are su,2gesting students
for this role would act as a sort of filter, answering questions where
they had sinne competence, and a switching center, referring questions
to others on the staff, The key condition, of course, is, that that person
know what be doesn't know, and that he have a flair and taste for
interviewing.

We intend to make more intensive use of students in reference
situations. This will take fairly' cOmpreliensive planning and training, but
it will have several beneficial effects. We believe that students, especially
the so-called non-user of libraries, will go to their peers to discuss their
problems with more ease and rapport than they would with professional
personnel. Imaginative use of student reference assistants will also allow
the professional librarian more time to get out of the building and 'talk
to students and faculty in their own environments. It will make the
library and librarians more' visible and hence, we believe, the library
more effective.

A second approach- is the training of a few students wino will be
reference advisers in the residence houses. Again our purpose is to make
the library available and visible outside the physical building labelled
"Library." Such' students will sersie a few hours per week at standard
in-house reference service. Died principal responsibility,- however, is to
be known and available as reference assistants in the residence houses.
We would..back . them., up with, announcements and "advertising,"
providing a status and reputation so that other students w:11 recognize
them as information resources and advisers. These student advisers
would be thoroughly 'instructed in reference interviewing, in the sources
and resources, and in the variety and forms of media available in the
library. They may be given a very small set of reference materials and
any. other Corms of support, e.g.. films, subject guides, etc., we feel
would help them.

CONCLUSION

There are ninny problems with such an approach. flow to select such
student advisers is the first one. What background and personal traits
can be used to predict the responsible dedication and common-sense
attitude necessary for such advising? flow should they be trained? flow
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long Will it take to train them? What Uhl he used to (nun
them? flow can the service be evaluated'? how can we be assured that
there will be some contininty of available service without restricting the
student to .specific hours and duties? however, we feel that this
approach is terribly important in turning the library around so it faces
the user. We cannot know if the potential we think .exists here really
has validity unless we try it. It is another.: attempt to break down the
walls and make the library present in some form across the campUs.

The above article is an excerpt from a hook, The Making of a Library.
by Robert Taylor, to be published by John Wiley & Sons, Inc.,
February 1972. Preprint © 197h.
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by Charlotte Hickman Millis

_The tripart library-centered project funded by the Council on Library
Resources now in ,effect at Wabash, College, an all-male liberal arts
college in Crawfordsville, Indiana, is a circle of action within a circle of
intent. Ii is not so innovative that its plan could not be adapted within
any academic library serving undergraduates.

A core of action is provided m a series of freshman- seminars. Each
of these classes is seeded with an upperclass assistant, a model for
students and an organizer for the faculty member in charge. An
advanced student who has given evidence of some, skill in his discipline
and whd knows how to prepare a research paper, the assistant has been
further prepared for his seminar responsibilities by participating with his
faculty member in a library workshop in the setting of the library
"where the books are." He works with his seminar leader on the
concepts of the seminar and with the librarians on the process of
gathering and assimilating information. During the course of the

semester, he later experiences the library, by manning the reference desk
a minimum of three'hours a week.

The intent is to develop library awareness within the instructional
framework, and hopefully, to encourage more meaningful use for a
constantly increasing number of students. It is expected that the

increased action in the library will both be based on and result in a
critical examination of the library's organization and operation, not
only to ascertain the extent to which resources and services needed are
available, but also to identify the areas which need Strengthening if the
library is to make to the process of education the overall contribution
that can reasonably be expected of it.

This is a program with centrifugal farce. At Wabash as elsewhere,
"the library's reaching out..."

I. Kfl,trp, ]he Monteith College' Library Experiment (New York:
Scarkmow Pro,. (466),

365
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Listening is considered an important instrument for encouraging
involvement at Wab,ish. Student assistants are encouraged to feed back
teelingS, observations, and suggestions both to project directors (the
faeoliy coordinator, the librarian and the reference librarian) and to
seminar faculty. Their ideas thus far are influencing decisions about the
conceptualization of seminars, the format of 'Jibliographic advice, a

library handbook, reserve policies, circulation regulations, and hours the
library is open.

At Wabash, the library and its possibilities Antentionally are being
examined thus, from the students' point of view, rather than with a
fixation on "the system." Student involvement is seen as absolutely
necessary to accompliSh the aim of "changing our concept of the
library from that of a storehouse of information (system-oriented) to
that of a workshop I student-miented) for the:liberal arts," as stated in
the proposal which in 1970 resulted in the five-year matching grant of
S50,000.from. the Council on Library Resources. Faculty and librarians
at Wabash are encouraged to see that they have a common objective
which serves to integrate their efforts- the more relevant education of
students seeking autonomy in a troubled and rapidly-changing world,
within a new and responsible-Moral framework.

The need for a sensitive public relations program for the new
concept of the library, to counteract latent anxieties and hostilities and
to interpret thrust, is seen as a priority for the remaining four years of
the Council-funded projectand from now on, for all libraries every-
where. Libraries aren't what they used to be, and librarians must be
responsible for interpreting the changes.

BACKGROUND OF 'THE SEMINARS

The freshman seminars at Wabash were conceived to help the

freshman move into the intellectual life of the college as quickly as
possible, giving him the option of having at least one elective in a
subject of his choice and in a small class permitting maximum
interaction. When the program was approved, seminars were planned to
begin in September, 1970. on subjects of the instructors' own choosing.
not necessarily related to any departmental. curriculum. First-year
students had said they felt remote from their professors' chief concerns
and professors had noted that they would like to demonstrate the
na:ure and value of the liberal arts from the point of view of a
well - defined topic vvhich is of particular intirest to them.
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While the plan for these seminars geritsinated, the Faculty Library
Committee was discussing methods of making she libraty more integral
to the instructional provi». For this purpose, the committee even-
tually approved a tic.iri stiith the propsed seminars. Following an
invitation from the Council on Library Resources fur "a practical yet
creative proposal" to achieve a more productive place for the library in
the academic ; life of the college, this was the plan sent to the Council
and soon approved by it. 1 he seminars thus became the ground for a
different kind of ,library orientation, one closely related to faculty
appraisal of a felt need-. This identification, if is believed, is extremely

,important for the success of the project.
In-- the fall semester of 1970 -71, the following seminars were offered

and staffed as noted:

The Art ana Archaeology of Bronze Age Greece (Classics professor)
Censorship (librarian ami rt')rretlee librarian)
Curricnhon Building (Romance teneweer professor)
Environmental Cherniri: (three' Chenustry profAlrorsi
Fascist); as a Social Phenomenon (Fcor nrirs professor!
Icarus: Exploration in 3Ian's .ikted Nanere (kngtish professor)
The Literature of World Mr" 1 (English professor)
The Origin of Life and Continental firifi (three Biology professors)
The. Rise of fl; Adolescents -1 900 -1945 (History professor)

IMPLEMINTATION OF THE SEMINARS

Implementing the Wabash project is a team of three. Coordinator is
Richard Strawn, professor of Romance Languages, director of the
Freshman Seminar Program, and former chairman of the Faculty
Library Committee. Dr. Strawn, a Yale graduate, has long been
interested in the correlation of library use and academic achievement.
The library is represented by Donald 4'. Thompson. librarian, and Mrs.
Charlotte Millis, a Simmons graduate who, with batkp,round in college
public relations and publications and a commitment to the library-
college philosophy, joined the staff of the Lilly Library in August 1970
as its first reference librarian.

Why were student assistants knitted into the plan for each freshman
seminar? Integral to the library project is the thesis that a student will
often consult another student for help before going to an adult.
Accessibility is an important factor. For this role of consultant,
professors selected articulate and promising upperclassmen, Assistants are
often majors in the instructors' department, but this is not a

requirement. "Wails" are not highly regarded in the Wabash project;
"possibilities." are preferred,
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BEST CONY

Seminar assistants attend all seminar meetings, help the freshMan
understand the kind of back-up the library can provide in relation to
his course needs. are available at many times and in many places
around the campus for questions, and provide onthe:spot assistance in
the library at a given time each week. It is interesting to note that
professors of seminars other than those planned for freshmen increas-
ingly are asking to have assistants involved in the library project,
placing value on the library exp6ience of such students and on their
assistance in class.

A workshop is held for assistants and professors in the library before
the beginning of each semester. Dr. -Strawit and the librarians conduct
it. with the following objectives: ( I) communicating the place of the
library in the intellectual development of the individual college students,
(2) giving assistants experience in meeting research demands relevant to
their seminars, and (3) providing an opportunity for the seminar

instructor and his assistant to discuss the content and the goals of their
seminars as well as to increase their awareness both of the possibilities
of the library for meeting course objectives and of their 'responsib:lities
for helping to build a relevant collection.

As Patricia Knapp demonstrated at Monteith College, a single

concept or "little problem" is selected by the faculty members front
the fabric of each seminar to serve in the workshop as a library
laboratory experiment (e.g., the reasons for the censorshop of Cleland's
Fanny Hill in the seminar on Censorship).' Students are shown how to
gather and assimilate information, with emphasis later placed on

learning how to proceed from mere collection of facts to the building
of context and the construction of concepts.

EXPERIENTIAL APPROACH

Emphasis in the Wabash project is on "gates" because the whole span
of research opens through about eight different families of resource
materialscatalog, bibliography, encyclopedia, handbook, index, dic-

tionary, abstract, book review source. After discussion and demonstra-
tions of model "gates," students in the workshop branch out from
cognitive to experiential learning situationslocating resources that they

think will best supply the specialized needs for their "little problent."

All exercises are related to actual course needs: because of this,

personal motivation .enters into the students' library experience.
No bibliographies are distributed in this workshop; the Wabash

program does mat encourage "canned" help but supports "discovery"-
the formulation of individual search strategies which ask "which
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index?" or "what catalog?" and "where can I go from here?" It can be
noted that tins retlects the overall philosophy of the projectits
centrifugal thinking. It also makes the student a participant in the

library, a producer m his on behalfnot a passive recipient of services
who is deprived of the opportunity of learning "how" in the name of
being helped.

Giving students the freedom to explore, and make fruitful mistakes
is not easy for teachers. it is often painful and causes some anxieties.
But in the library project it is' an affirmation of belief in the ability of
the upperclassman to find his way, to know +A hen tO consult the

librarian, to enlarge his search techniquesto move from a pattern
found helpful in finding facts, to one for building context, to one for
understanding the fileSS3E1C of a whole courseagain, centrifugal action.

Dr. Strawn has written a programmed text on the use of the card
catalog and seminar assistants have been given time to work through it
to learn how to "play" the catalog effectively. to track down clues to
research materials, and then to transfer their prog rammed experience to
their own seminar research problem.

After they briefly describe the types and utilisation patterns of the
generic resources or "gates," the librarian and the reference librarian
remain available through the workshop as media themselves, facilitators
in the Use of the resources of the library and interpreters of its
possibilities. Their consistent approach is not to give answers but to ask
questions, to motivate, and to encourage articulateness, free inquiry and
development of independence:

The biggest wall to knock down in such a program is the one of the
professor's or the librarian's authority. It is difficult.for the specialist to
stop being prescriptive; that is, it is difficult until he gains insight into
what a step toward wit-confidence and intellectual freedom his student
has taken.

CENTRIFUGAL EFFECTS NOTED TO DATE

Several student assistants in the program have been vocal about their
pleasure in having had, this experience before going on to graduate
school. One student assistant, who worked with a professor of English
in the seminar on The Literatille of World War l became interested in

librarianship as a 'career. A February graduate, he has been hired as a
fultinte library intern at the .college library, and has begun his graduate
work in library science at Indiana University.

Through the increased emphasis on use. it has become evident that
the library at Wabash has lagged in multimedia development. largely
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because of staffing problems. In January 1971, the reference librarian
was named chaiimart of the Faculty Library Committee subcommittee
charged to recommend steps in multimedia development, working
closely with five professors and .one student niember. all. of whom
asked to be on the committee. Their report, presented on April 6,
1971, will he the base for a phased thrust toward multimedia
development which will include a' libiary based public relations program
intended to increase multimedia awareness, a union list of all multi-
media resources already in use on campus. consideration of incorporat-
ing audiovisual supported mini- courses into the curriculum, the increased
use, of the campus radio and closed-circuit televiOon facilities and

community cable TV as media for learning, a computer terminal within
the library and, hopefully, an enabling giant to provide additional
manpower.

The problem of control of government documents is presently being
faced -having .been dramatized by seminars making extensive use .ofi
them. Wabash is a partial depository. The raw of collection of
documents has far exceeded meaningful use. The collection will be

weeded this summer, within government stipulations, and newly organ.
ized. It will then become more accessible through non-conventional
indexing, if possible, and purposeful communication. Mien this problem
has been contained, the library project will sponsor a.practicunton the
use of government documents, possibly utilizing programmed instruc-
lion.

Wabash .students not associated with seminars have asked to be
considered as student assistants because they consider the experience
worthwhile. One wants the experience as a trial because he is thinking
of becoming a reference librarian. Student assistants sharpen their
bibliographic wits and extend reference services of the library into
evening hours by being on duty, with pay, six nights each week,
available to help freshnien in the seminars as well as other library
patrons. This has become an "in" job on campus, not because of
money because there. are not enough hours involved, but because of
benefits rioted by the students involved, This is far removed from the
old familiar resentment toward library orientation.

QUO 1:-1D/MUS?

Not tightly structured but philosophically grounded, the WabaNli
program. onefifth of the way through its grant support, cannot be

judged either a success o'r a failure. The already obvious acceleration of
use has accentuated the need for more staff and dramatized the need
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for efficiency and planning. Necessary staff development cannot' be
guaranteed through short-lived grant support and must become organ-
leally linked with the college's fiscal policya ,rrious.pfoblein at a time
when the college is reducing its commitments.

This makes must apparent the need for effective communication. The
library first must come closer to living up to its potential. The library

,\.ntrist analyie and reduce. Malfunctioning. Then, in every possible
medium, the library must prove its value to the educational community.
Othvvvise, misunderstandings and hostilities will ensue if information
Speeialisp are added to the library ranks while faculty positions are
being eliminated. Our libraries need to be seen ,as the media for
learning they are, as extensions of the educational process.

The contempOrary library has an unparalleled opportunity' for
creative encounter with the worldFirst, Second Or Third. And we are
learning that if all interests are to be served; we librarians and our
students and helpers must go where the needs can be filled and not
confine ourselves within library walls. As seen at Wabash (and
elsewhere), the library has become an environment, a humanistic
attitude, and is no longer a place. Teaching toddy's young people about
the library has taught-us that.
Charlotte Hickman Millis. is Reference Librarian, Wabash College,
Crawfordsville., Indiana.
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by Mary E. Stillman

Although American librarians have staunchly supported the concept
of the teaching function of academic librariesand used this concept to
justify demands for faculty statusteaching is unquestionably the least
professionalized of -library functions or services. Vast quantities of time,
money, and discussion have been expended on collection development,
organization of materials, and library technoldgy, while the teaching
functionat least, in its practical aspectshas been grossly neglected.
Yet these very matters which occupied our resources have created
Monumental problems for bOth librarians and users; these-problems can,
only be solved through the teaching ['Unction.

Added to the problems created by a surfeit of information and a
multiplicity of bibliographic =systems is the demand, for individualized,
relevant education. if educators heed these demands, the textbook and
the static course will depart, and the pressure on librarians will be
tremendous. Research on user needs conducted in the sixties confirmed
what librarians have long suspectedthat users do not use effectively
existing resources. Although this research was primarily to obtain
information for, designing new systems, no radical change in basic
information systems has resulted, and existing tools and systems,
supplemented by more of the' same, appear. ..to be with us for many
years to come. Meanwhile we must move to professionalize our
instruction in the use of academic libraries.

WHY SO LITTLE HAS BEEN DONE

SinCe librarians are in agreement that instruction in the use of the
library should be provided, why has so little been done? Perhaps we
should eXaMine briefly the historical, psychologieal and practical
reasons for this failure.

The first acadernic- librarians in America were, of course, faculty.
With some notable exceptions, the librarian was often a misfit faculty
member unsuccessfir, at teaching and withdefinite personality problems.

Mary E. Stillman is Assistant Professors' Graduate ,School of Library
Science, Drexel Universtty', Philadelph6, Pa.
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From the 'beginning, this created an unfavorable -image of the librarian
in the minds of the faculty. When formal education for librarianship
Was established. there was 'a systematic effort on the part of the library
profession to replace these faculty castoffs with -trained" librarian's.
Effotts to differentiate librarianship as a unique profession separate'
from teaching were so successful that they raised another barrier. While
,eliminating faculty as librarians, we'also eliminated librarians from the
'faculty, To regain faculty status, it was necessary to establish a teaching
role for librarians. Consequently, efforts to engage actively in teaching
may be interpreted as a ploy to acquire or justify faculty status and bz
suspected and resented by faculty who are classroom teachers. This
problem will remain with us for many years.

A reason often cited to justify lack of adequate. library instruction is
that librarians are not trained to teach. Although this is sometimes true,
most faculty were not trained to teach either, but they have somehow
managed. A more. logical reason is that teaching the use of the library
or providing library, orientation has traditionally been an extra -duty
task, shifted among the library staff with permanent responsibility
unassigned. Since it is performed at the expense of the librarian's
primary duty, it is not viewed enthusiastically by either the person
assigned or the library administration.

Alio by tradition, instruction has been unimaginative and rigidly
structured into three basic forms -the walkthru,'point-otit tour, either

-very superficial or horrendously detailed; handout brochures; and
forced participation via English classes. Since compulsory, freshman
English is merely tolerated by students, being introduced in this manner
is not a psychological victory. In general, instruction has been done
more from duty than enthusiasm; certainly there has been no status or
prestige attached to it. In the last few years there has been .an
encouraging note in this area A few, More progressive libraries have
established a fuiltime position of library tinstruction librarian with the
sole function of developing and administering instructional programs.
This select group has generated considerable information and activity
and protnoted a revival of interest in the subject.

Lack of high-level support was evident in the sixties. In a period
when abundant funds were available for alt manner of research and
demonstration, with the exception of the Monteith project, there was
no major research, The little that was done characterind the period
which was ,technology and systems-oriented-it involved ntachineassisted
teaching. In short: it worked to reduce or eliminate contact between
librarian and student! Fortunately, we appear to be entering an eht

.
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based more on humanism, and the current grants from the Council on
Library Resources appear to reflect renewed interest in the problems of
people, not machines.

PROGRAM FOR WE FUTURE

As the least ptofessionalized of library services and functions, library
instruction needs to acquire two of the attributes of professionaliza-
tiona body of knowledge based upon research and a systematic,
formal education as preparation for pursuing it. Throughout this issue
we hav'e been offered practical suggestions and observations. These need
to be tested to determine if they are correct. There is now sufficient
observation to formulate hypotheses which can be tested, and assump-
tions can be replaced with knowledge. Research should concern itself
with basic, not secondary, factors. For example, why concern ourselves
with whether freshman orientation can be taught better by computer-
assisted instruction, if we have not proven the necessity or advisability
of freshman orientation. We should not allow our interest in educa-
tional technolog to divert our attention_ from educational psychology
and the basic learning process. .

Concerning preparation for teaching library instruction, graduate
schools can no longer avoid responsibility for graduating acadenrie.
librarians adequately prepared to teach the use of the library. When
faculty did not r5ceive formal instruction in teaching, we could,
perhaps, disregard this, but now even college faculty are learning to
teach. If we can teach library students storytelling, we can surely
prepare them to teach how to use the library without debasing graduate
education. Is not the ability to explain and demonstrate successfully the
acid test for proving proficiency? Instruction should be provided in a
separate, full-scale course, and not be ,buried hit-ormiss in academic
library service, bibliography, or research'iriethods.

We must continue to have workshops, institutes and conferences to
-provide practicing librarians with the opportuitity to learn and discuss
problems and solutions. Whert,possible, professionats expert in teaching
methods wind edueational technology should be made available at these
meetings. Clearinghouses are needed to facilitate the dissemination of
information on operational programs and to distribute materials of
general interest originatin4 from-woikAops,--coliferenees, etc,

Commercial Publislte.rs could be contacted and assisted in the

development of attractive, well-designed multimedia instructional materi-
als fat commonly \ used tools, such as the itandard indexes and
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reference books. Perhaps the publishers of these works would prlidethese at nominal cost to promote, the use of their products; heyalready do so, to a limited extent, as advertising literature, Profesfional
literature should provide more detailed coserage of innovative programs;
subsequently, they should solicit and publish impartial, critical ev'alua.,tions of these same programs as a routine follow -up. It is especially'Important that we learn of failures and .their causes. Presently, our'aspirations are often clirSnicied as accomplishments arid our disasters'
buried in silence.

Finally but most important, the Association of College and Reseaic hLibrarieS should take aggressive action to have adequate instruction inthe use of libraries and library services accepted as a criterion foraccreditation by regional accrediting associations. Until this becomes astandard, evaluated with other forms of birth/Mon, the, library willcontinue to be regarded by faculty and administrators as a supportservice, a resource, or part ot'the physical plant. ;Those who advocatethe 'teaching role of the library must' demonstrate conviction byinsisting that this role be specifically evaluated independently of otheraspects. of library evaluation.
No time could be more propitious than the presentthe need forinstruction has. become critical: .students are insisting upon relevant

education with individualized instruction; faculty are seriously interestedin meeting these demands: and information and bibliographic tools areavailable in; abundance. The teal handicap of the movement for bett0,...
instruction in use of the libraries is that there are no dramatic,
revolutionary_ solutiOns. The Library-College Movement has demonstratedconvincingly that we cannot recast higher education in our own Mold: t 1We can, however. be 'alert to the problems and potential in our presenteducation and systematically exploit every opportunity to move pro.fessively toward the Ultimate goal of integrating library instruction intothe college curricUlum..

"


