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Introdution

ﬂns issue originate d from two very speuﬁc needs-the need of one
editor for guidance in establishing a program of library instfuction for
Drexel students: and the need of the other tor published literature to
guide the independent siudy of graduvate students in library science. The
need for more eitective instruction -in the use of library resources also
emerged from research for an earlier issue on usar needs. “Although
rescazch on user needs has concentrated op criteria for designing
< optimum  sygtems. it is evident from this research (at léast, to the
professxonal librarian) that very “few users mdeed understand  or use
effectively resources now available. \!ean\\l\llg. until - optimum  systems
are designed and implemented, resplendent in their sophistication and
technology, much can be done to effsct better use of current resources.
Even when such systems become available, it is unlikely that they will
be retrospective--thus the scholar and . researcher will stiII need to
negotiate with our present resources. e

~__Although “there is a_substaatial . body - of”htemlure on library
“instruction in academic libraries, in general, it tends to be superficial,
repetitive, and unimaginative: the literature does not reflect accurately
'Lhe activity, vigor, and widespread interest of the profession. There is
“an obvious need for a comprehensive stateof-the art review which
portrays the contemporary library instruction movement emerging in
American college and university libraries and the concern of the
profession; we hope this issue does s0.

The issue is divided into five sections: “Basic Concepts of the Rote
of the Library in College Instruction”; “Active Established Programs™;
“Professional Activities and Literature’™; “Research and Experimen-
tation™: and “Program for Action.”

Although, in many respects, we may have fallen short of our original
goal-studying integration of library instruction in the  college
surriculum-we have retained this title because it is and must be the
ong-range goal. Qur readers must remember that this is a vital, flexible
novement, characterized by innovation and experimentation, very much
A a state of flux; they should not assume that it will long remain as
e portray il.

o .
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We wish” to express our most sincete appreciation to the many
hbranans who have continually encouraged”us by theu suggestions,
contnbuuons and active support and interesl.

Patricia Henning Mary E. Stillman

Chief, Reference Department Assistant Professor

Drexel University Libraries ~ Graduate School of Library Science
Drexel University - :  Drexe) University
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hasic csncants of tha rofe
OF(R8 library
|n collage nstouction

-Although .iere is a general consensus that a library is necessary for -
college instruction, there is no agreemmt among librarians, faculty, and
- administcators, or within any one of these groups, as to exactly what
the library role should be. At one extreme, we have the Library-
Collegians who feel that instruction should tevolve atound or evolve
from the library; at the other extreme we have those who consider the
‘library a resource, roughly equated with classrooms, tolerated at the.
insistence of accrediting associations. There is also diversity of opinion
concerning who is responsible for providing instruction in the use of
the library and in what manner this should be done. We have assembled
in this section a series of articles presenting a wide range of theories
and practices. Fay Blake assesses the Library-College movement and
suggests changes in its philosophical concepts; Joan Bechtel examines
the same mwovement for practical implications; John Wiltiamson recounts
* the effort of Swarthmore College to evolve a teaching library as part of
overail educational improvement, and interprets its features and prob-
lems from the dual viewpoint of both-faculty and librarian; and Patricia
Knapp provides her observations and principles concerning the imple-
- mentation of library instruction programs based on the contemporary
collegg scene.—Ed.

173
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tha lrary-cotioge movemant

by Fay M. Blake

“The idea of the Library-College was born early in the 1930’s and
had one -of its earliest public introductions at the American Library
Association conference in Chicago in 1934, when Dr. Louis Shores
presented  his paper on the “Library-Arts College " In 1940, the
_Jormant _notion._of a . library-centered  college. received an .apparently
‘much needed transfusion with the publication of Harvié Branscomb’s
Carnegie-sponsored study, Teaching with Books. Dr. Shores tells us that
Jepression, war and post-war dislocations pre\ented much real develop-
ment of the library-college movement. During the sixties, however,
~when the nation experienced general educational ferment as Sputnik
jolted us out of complacency, the Library-College became not just a
“Utopian concept but the inspiration for experiments here and there.

THE ATTRIBUTES OF THE LIBRARY-COLLEGE

Before ; examining the progress of the idea, it might be wise to
explain what the Library-College is intended to be, since it is clear that
many librarians or educators know little about it. E.J. Josey, for
example, polled Negro colleges il 1968 for his article in the first issue
.of the Library-Collcge Journal and found that most of those he
questioned had never heard of the Library-College. At the 1969
Interdisciplinary Symposium on the Library-College in Chicago, there
wis much muttering among the participants about the failure tc explain
the “clements of the Library-College, a situation which scems to indicate
that some clarification is still necessary. The Library-College, as Dr.
Shores and other proponents envision it, consists of several components
all essenhal

Fay M. Blake was formerly Associate in' Academic and Rescarch
lxbrams State Department of Education, Albany, New York.
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El

Leaming mode

. The LubrgryCollcge is based on the Loncept of independent study-
each individual student learning primarily by reading.. He would be
doing his teadmg in his own assigned library carrel. By 1970, the

R

learning mdde originally conceived as the rather loosely defined °

“independent study,” had developed two additional elements (described
in Dr. Shores’ “A LibraryCollege Decalogue” in Catholic Library
World}. Not only would each student study independently but each one

would teach one- upper classimen would be guiding and tutoring lower ;
classmen—and learning “would not only come from reading but from '

work-stidy ~programs, Each Library-College’ would develop codperative
contracts with loca) private mdustty, government apencies and private
foundations and agencies.

Ltbrary

The Library-College hbrary must recognize that the printed book is
no lonzxr (if it ever was) the only learning tool. The new kind of
college library would be required to select, acquire and make available
the *“generic book,” or study material in any of its myriad forms:

printed books, tapes, films, cassettes, records, and every auditory and

visual kind of studv aid conceivable and available. Each student. carrel

would need to be as dripping “wet” as money and itnagination could-

make it, cquipped with dial access panels and technological adaptations
of all known communications media.

Faculty

The faculty of the Library CoHeoe needs to bc **bibliographically -

sophisticated” since one of its main functions would be to guide the
student into the resources of the library. Librarians. ipso facto, become
faculty since they.are probably the most sophisticated of anyone on
campus on the library’s capabilities. Heavily supported by libraty
technicians, who take over the housekeeping aspects of the hibrary, the
librarians  may even become tcachers of the teachers in a Librany-
College. helping instructional faculty to preater bibliographical sophisti
cation. [n any case, lbrarians and instructional facully work closely
together to devise the curridlum oand to guide the student in ht

independent study. Lately, Dr. Shores, doyen of the Library-Collegs

movement, has added another dimension to his requirements for
faculty. He insists that the faculty must know each student individually
and love him with a Christ-like love.



- THE LIBRARY-COLLEGE MOV'EMENT / 177

. i‘pnv‘cuhzm

The Library-College curriculum is nowhere spelled out in detail.
geyond reminders that it must be broad, interdisciplinary and flexible,
:he literature on the Library-College movement shies away from
specifics. Dr. Shores states that the curriculem should provide an
“interdisciplinary overview, of what appears to be most significant to
wan,” and that this overview would be arrived at from a combination
of faculty syllabi and student profiles. This appears to mean that
faculty members would decide what they. considered significant, then
would tailor their syllabi according to the. -particular interests indicated
by each studeni. Librarians, of course, as members of the faculty,
would participate” fully in curriculum planning, but it is not clear just
~how they would adjust their syllabi to individual student interests.

,
g

Fac:hry

" The cenlrally located -and centrally- |mportant hbrary, equipped to
handle | all media, becomes the heart of the Library-College. The
I.ibraryCollege concept implies radically new organization and respon-
sibilities for the college library. It becomes not a repository for books
but a learning resources center for the “‘generic book.” It provides
seating not for a portion-of the student body at one time-but for the
entire student body all the t'me. It does not mierely coilect materials to
support the curricutum but actively initiates changes in the cusriculum.
It is physically planned as the center of the campus with classrooms,
offices, laboratories and other facilities grouped around it.

Organization

Originally the Library-Collage was conceived as serving no more than
five hundred students. When more than five hundred students enrotl, the
college would form a new unit, and all participating units on a campus
would form a gioup of cluster colleges; each autonomous with its own
library facilities but having access to the overall resources of the
- institution, Recently the Library-College has revised its figures upward.
" A LibraryCollege could serve from five hundred to one thousand
students, so in some of the monstrous multiversitics of today as many
as fifty cluster collcges would be necessary and feasible.

That’s the LibraryCollege idea. The purpose of the LibraryCollege is
" O "1 the Jamestown Charter of 1965 ‘as: “...to increase the

<
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° effectiveness of stydent learning, partxcularly throigh (but not limited
to) the use of lnbmry»cemend independent study, with a bibliogra.
* phically expert faculty.™

» EXPERIMENTS WITH THE LIBRARY-COLLEGE CONCEPT

By November 1970, it is claimed, “...over 300 colleges and
universities . have- now reported to “In-Nova” [a column in the
Library-Collcge Joumnal] expériments and. innovations along the Library-
(‘ol!cge way.”? The Library College proponents pomt to a number of

~examples of college organization inspired by the Library- -College . idea.
One of the eatliest experiments began in the early thirties at Stephens

. College in Columbia, Missouri. with the appointment of B. Lamar -

Johnson as Dean of Instruction. Dr. Johnson, serving as both dean of

- - instructiort and librarian in this four-year libéral arts college for woren,
quickly adopted the idea of the generic book for the college library
and began to encourage instructors to bring their classes to the library
where students could work independently on assignménts with help
from librarians and faculty in finding matetials. By 1937, he had

. developed plans for a radically new library.building in which the library
itself would be the instructional locale. The building he planned was
never constructed, but Stephens College today has, in addition to its
libracy, extensive language and science iaboratories, art studios, and
audiovisual facilities. There is both a Director of the Library and a,
Director of Instructional Services (whose "domain is the nonbook
media). The congept of the generic book has been much diluted, and
apparently - the Library-College concept has gone down the drain. A
recent reporter indicates that book and nonbook (a term which is
anathema  to Library-Collége missionaries) collections develop in-
dependently of each other and that there exists no single catatog of
tapes and other nonbook media,?

S te e o

Beginning in 1960, “undetr’the--guidance of Patricia Knapp, an -
extensive program began at Monteith College in Detroit’s Wayne Statc
University. Library and teaching staff planned close cooperation to
create an “integrated™ learning environment. The main thrust of the
program was towards independent study and, consequently, change in
how and how much the student used the university’s library resources.
The Knapp experiment has been extensively reported,® and. of all the
examples ciied as incipient Library-Colleges, this one probably - incor-
porates most of the fiats in the initial concept. Independent study was
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seessed but not the “each onc teach one” or the work-study principles;

the generic book . was not a. ceatral part of the Montcith College

experiment: nor was the heavy use of -téchnology and audno\?:suat

materials; librarizas participated very actively in the plan but did not

‘decome faculty by cither Library-Coltege or traditional standards; the -

curciculum  was  not initiated by librarians nor by tauultystudenl

“gooperation; and ‘the Monteith College library did not become the

" access carrels. Today, Oklahoma Christian
“access system in educational use in the

n

central facility envisaged by Library-Collegians,
In 1965, Oklahoma Christian College: began with the concept <of
encouraging independent study via the ge"ni:xic book and individual dial
c\:iims to have the largest dial
nited States. Students are
assigned carrels, and the library occupies 'the ground floor of the

learning center building, but there is no evidence of integration or even
much cooperation between the library gnd ‘the learning cepter and little' .

indication that the college is moving toward becommg a 1eahzed
Library College.

Oakland Community College, a two-year college near Detroit, also
began operating in 1965 with strong emphasis on a multimedia
instiuctional approach The Duector of Instructional Services coordi:

- nates all instructional media qnd the Learning Resources Ceme?

"Chairman operates the Learning Resources Center. Both the director
“and the chairman are librarians and panticipate in the selection of

materials, but final decision on- selection rests w:th the instructional -

faculty. Much of the teachmg is condugted by’ the audio-tutorial

method--a” combination of audiovisual aids and individual or seminar
discussions with instructors. The teaching role of the library staff
appears’ to be minimal: , . :

"El Centro Junior College in- Dallas, Texas, has .organized an
Instructional Resource Center which consists of Non:.Print Operations,

" headed by a mediz specialist (noba librarian); Print Operations, which

mcludes data processing syslems. headed by a librarian; and Occupa-
tional Edu;anon of Library-Media Technicians. directed by a librarian
who ‘teaches the technicians courses. The college is equipped with some

“highly developed technology: thiee dial-access centers,”a dial access

" languzge laboratory and a science laboratory in which the audio-tutorial
» method of teaching is employed. :

- At Oral Roberts University in Tulsa, Oklahoma, a highly soph|s~

‘ticated arrangement exists of . somwe thirty-two dial access stations in

individual library carrels plus several additional classroom stations for

1

group viewing and listening. There are also additional dry carrels in the

E KC E
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library for mdcpendent study of more traditional matenals It would be -
a mistake, however, to equate library equzpment with - the Library.
Collcge idea as it has been presented to us. Equipment alone could be
mere gadgetry uniess it is used to. furiher independent study under the
guidance of coopetative librarian- teachers and teacher-librarians. -

Federal City College, created in 1966, began operations in Washing:
ton, D.C., in the fall of 1968. Planned as an innovative contribution to
highier education in and for a ghetto community; the college has been
plagued with d:ssens:on and budget problems, but its Media Center -
owes some of its inspiration to the Library-College idea.. The Media
Center collects in all media, intermingling them in the CO“EC“OI\ and
provides stydy space, group and individual carels, both wet and dry,
conventional reading rooms, and more informal lounge facilities. The
center . works closely with the campus bookstore and emphasizes
paperbacks heavily, Librarians -and faculty are closely “involved with
both selection and bibliographical guidance for the students. o
TTA description ofan” Educational Materials Center at the University of
Papua and New Guinea in the Libary-College Journal®*  seems more-
confusing than enlightening. The author stresses the separation of the
center * from the university Ilbrary, although he emphasizes the genial
rclauonslnps between the two. If the library is meant to become’ the
center of the learning process in the Library-College, it is somewhat
difficult to accept this as an example. The center does collect the

‘genenc book within its limited field of interest—the training of teachers
_in’ the evaluation of educatiorial materials and the development of a

research project to study the effectiveness of various teaching melhods
and learning materials.

One of the most exciting techniques uhhzmg warary{:ollege pnnci
ples is the work of one inspired teacher at Purdue University. Dr.
Samuel Postlethwait, professor of botany at Purdue, has evolved a

‘teaching method, the audio-tutorial, which makes some good, sound

sense of Lhe ill-defined independent study concept. He bombards his
students with a rich collection of sound tapes and visual preseptations
on’ film, slides and tapes. He makes available to them simply. ¢perated
machines for listening and viewing as well as conventional laboratory
equipment; he provides them with worksheets defining spec[ﬁc tasks
and experiments and with bibliographies guiding them t¢ - printed
materials; and he tops off. all these aids with a staff of knoytledgeablc
instructors constantly “available for personal or group discussion. In his
presentation at the 1969 Library-College meeting in CI{icago, Dr.
Postlethwait made it abundantly evident that an inspired tdacher with

|
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extenisive tesources in many media could make lcarning the joyous -
~ogearch it ought to be. But it is a litrle difficult to jump the gap
~ petween; Dr. Postlethwait’s audio-tutorial . method and the Library-
College syndrome. The library - is not the center of Purdue’s botany
" ¢ourse, no;  does seem to have much influence on Purdue's
. gurriculum or léaching methods. ' )

THE IMPACT OF THE MOVEMENT ‘

* After thirty ‘or more years of proselytizing, these few partial
examples (and the three hundred snippets reported in the “In-Nova”
¢olumn of the Library-College Joumal) seem to be the only tangible
signs of the impact of the Library-College idea. Dupuy, who investi--
gated the LibraryCollege as well as a number of other technological
innovations in college kibraries in 1968, found: “There is not today in
the United States any institution which would really fit this definition
of a library college” Dupuy goes even further. “Despite almost
- universal endorsement of the objectives of the Library-College move-
© ment, there is widespread skepticism among. both librarians and
+ educators as to the realism of the movement. "6 In itself, the . very
. meager quantity of specific examples of the Library-College in action is
i not an indictment of the idea or the movement. Good-ideas become
irtesistible realities only when their time has come, and it might well
be that the time for the Libraxy-Collcge is not yet;upon us.

no s

CPJTICISM OF THE MOVEMENT

Several “criticisms  of  the L1brary€ollege -have begun to appear
tecently, and it might be instwuctive to examine them in some detail,
Critics object “that LibraryCollegians use irritating tactics: a shrill
missionary 2eal, overstatemehl, endless repetition of outworn citations

- and_an all too convenient failure to define precisely some of the
l;brary-(‘o!!ege elements.. Probably all of these tactical missteps could
be documented, but ‘2 few will suffice. Take, for example, this passage:

.we librarians are in a better position to-teach in this new learning
mOde called mdependent study, than any of our colleagues in
educational work.””? Now, even il it were true, this is no way for us to
b making- friends amoﬂg the faculty; but it is very doubtful that many
libratians would sgrec with the statement. Tezching is more than lettmg
students - Joose in a libraty with some bibliographical guidance to their
materials. . Primarily it &8 creating the atmosphere within which it is

possible and rewarding to learn. Admictedly, much teaching in our
- [
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colleges today s badly done, but mere knowledge of the library’s -~

“ . resousces does not automatically make librarians more capable than
their colleagues on the faculty. Many college librarians may, and -
probably should, teach, but to do so effectively they will need to do
much more than point out- the resources of their libraries.

The two most important undefined elenients in the Library-College
 concept are independent study and the curriculum. Is independent
study to be interpreted as a free or an authoritative mode? Who
decides what the student studies independently? How does he evidence
: the results of his independent study? Does it matter what is included in
or omitted from the curriculum? Who demdus what is “most significant
to man™? ’
Another aspect of the LibratyCollege literature which makes for
uneasiness is a kind of pragmatic patching process.  As problems in -

“higher e¢ducation have received publicity or, more narrowly, as criticisims

3 of the Library-College have appeared, the leaders of.the Library-College
movenient have added arguments and discussion. Amopg basically -
important elements which do not appear in the eaclier titerature are
such' items as heterogeneity among the students admitted to the
Library-College; a firm, continuing and generous financial base; built-in
and continuing evaluation; and genuinely democratic library-colege
governance. Now that these questions have hit the front pages of our
newspapers (if not educationa] literature) they are also receiving some
mention in- library-college literature, but they have the ring of hurried
afterthoughts.

". These weaknesses, however, are not msuperable The Lnbrary-Co]!ege
movement could, with a little thought and . effort, cut down the4
stridency, find a few other authorities to. quole besides Harvie .
Branscomb (whose 1940 -work Teaching with Books, is cited re-
peatedly), devclop definitions, and expand proposals on finances.-
governance, el @f, What is maore disturbing is a failure to deal with
some very basic questions facing all hjgher education in our nation,

THE LIBRARY-COLLEGE AND EDUCATIONAL FERMENT
Dr. Shores has written: ““_..the Library-College removes the basic
cause for campus unfest, which according to a recent poll is the
growing impersonality caused. by numbers.”’® Dr. Shores should be more
skeptical of polls. Impersonality is not the basic cause for unrest, only
one of the precipitating factors. What is really *'bugging” our campuses’
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Kenneth” Kister in. a recent attack on the "Library-College idea comes

“much closer to the very serious reality. Kister says: i’

... the fundamental objection to the Library-College is its dmngenuom_
sttempt to foster the American middlevhiss success ethic in the studemt
while “noisily  purporting to educate hins for freedom ... He eventually
becomes a sell-starting learning machine which, when ptugged into a wet
carfel (Shores calls it the student’s “workbench™), achieves instant aceess,
to the commedity knowledge-which, in  turn, constunlly | increases
dJevelopment of the individual’s most important product, success.
5tudenls have been weighing - a social system which places competitive
“individuatism at the highest priority and have found it wanting. They
asre seeking for the ways to substitute cooperation for competition,
humaneness for success, and democratic participation for elitism. Mind
you, not all students are actively or consciously looking for a new way
to organize life in bur society. Not even a majority of the students are
engaged in this search, but enough of them are doing so and deing so
passionately enough to have affected the whole educational system. The
sarch for a cooperalive, humane and egalitarian life takes numetous
forms— everylhmg from love-ins and rock festivals to burning Bank of
America bianchés and bombing computer centers. You may support or
excoriate any or all of these manifestations, but the fact remains that
- the search for alternatives is present and growing. To those who are
-questioning, the Librar-College can only appear as another warmcd over
version of a competitive. commodity-ridden society.

A corollary of the search for new ways of organizing soclety is a
search for a new core to the educational enterprise. We are witnessing a
growing interest in the end-products of higher education. It is no longer
enough to know what we are teaching and what learning mode we use
to'do the teaching. We must now answer the questions: what are we
teaching for? and who decides the what, the how and the why of
higher education? The mindless production of bigger and better
H-bombs or bigger and better automobiles or even bigger and better
corporation executives is ' no longer accepted as the legitimate or
desirable result of higher education. To change the goals of education,
%y the ‘restless students (and some foculty, too), we ‘must guatanlee
that policies of the educational institutions do not continue to be made
by the same closed homogencous and very sriall groups which have
teaditionally governed our colleges.

The Library-College movement has not addressed itseif to these
questions at all. To speak of an interdisciplinary overview' of man's

" knowledge is not to ensure moral cvaluation of, the uses to which that

. ’
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surrounding private industries is almost.to guarantee continued produc.

tion of what perhaps ought not to have been produced in the first

place,

Al the 1969 Lnbrary{,olicge symposium.and again in a 1970 amc!e,
Dr. Louis Shores has advocated an early American Town Hall system:
for the Library-College, although he grants that any one of a great’

variety of governments could be adapted for the LibraryﬂCQitege,.u,_"
Students and faculty would both' participate in the Town Hall and each - -

campus could decide, more or less democratically, the composilibn of

the smaller (and real) governing body which would function between -

Town Hall megtings.. The proposal misses an important point in the
current educational debate. The furdr is not-really about form but

about content, 1t is relatively unimportant whether a college is governed ’
by a committee system or an executive board or a board of trustees.’s:’
What - is important is machinery which guarantees that all sections of, ™

the academic community have equal opportunity to determine—not

L

discuss, but determine—the policies of the institution. The Town Hall,

for all its nostalgic appeal, does not offer any such guarantee. It didn’t
when it was used in New England townships where it merely confinned

the decisions of the theocratic leaders. It wouldn't in a Library-Collége '

unless there also existed full and equal participation of students and

facuity in any body which really determines policy. _
- New social .philosophy and new educational demands are being

explored because we have in America a new kind of student -body.
Here aguin the Library-College movement falls somewhat short of a
serious analysis of their new needs, or old needs newly recognized, First

of all, it is imperative to recognize a qualitative change in the size of

the student body at institutions of higher education., What has
happened (o our highly industrialized, highly technological society is, in
one sense, analogous to what happened to-us in the early ycars of the

Ctwentieth  contury. At that time it began to be apparent that

compulsory’ primary education- for all was not only desirable but
necessary. Now it is beginning to be just as apparent that coping with
the world—surviving—demands of everyone an education that cannot be.
obtained within the brief span of primary and secondary schoul years.”
As a result, would-be educational innovators must somchow deal with a
mass need for highes education. To the credit of  LibraryCollege
spokesmen, it musi be siaied ihat dhey siress “college-for-all,” But the

* Library College concept does not scem capable of being stretched to

accomimodate all. Colleges planned for five hundred or a thousand
students will nol permit ali young people (and many older studen!s}

3
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access to higher education. It is neither realistic nor feasible to imagine
that our massive multiversitics will split themselves up into fifty or
more aulonomnous cluster colleges. Salvation probably does net lie in
mosre _ small individualistic colleges but in new, imaginative and
(regrettable or not) larger but cooperative educational ventures.

Not only is the new student body larger but it is becoming much

“more heterogeneous. It includes, for the first time in’' our history,

members of minority groups and members- of snbeultures who do not
wish to conform to the dominant white, European, Christian standards.
Patricia Knapp, anatyzing the Monteith College library experiment, has
made - @ very insightful comment. The library at Monteith, she
discovered, made excellent ties with the students who had alrcady

© ‘adopted the academic style but almost nome at all with the noncon-

formist subcultures.!® This is not. accidental. The ‘Library-College is
built on the student's willingness to adapt himself to the existing

. academic, criteria. The Black or Chicano student from the ghetto, the

tockonent/ed student, or the communalliving student is less and less
willing to agree that his background or lifestyle or subject interests
'must be set aside so that he can learn the elements of “Western

“culture.” He is not convinced that Western culture is the pinnacle of -
“man’s intellectual accomplishment. But neither the college library nor

the Library-College is equipped, materially or philosophically, to satisfy
his learning nceds. Even when the minority group student is willing to
conform, the Library-College is probably not for him. E.J. Josey has
written that a majority of Black colleges do not have the resources for

- ‘even a minimal printed book collection, let alone a sophisticated generic

book: collection together with the equipment necessary to view or hear
the materials. Here, again, the Library-College literature stresses form
ovér content. It is not enough to say that the Library-College student

" body must be heterogeneous and to assume that presto—it becomes so!

The small expensively-equipped college which is the prototype Library-
Col!ege is not likely to become the educational institution in which
great numbers of Blacks, Chicanos, Puerto RIC.’H\S and American Indians
will learn not only how to cope with, but how to alter mdtcauy. the
sociely which has never served them.

Finally, the Library-College idea has been attacked by those who
believe that libranans are not, and should not be, lcauhcrg John M.
Christ, writing in the Library-Collcge Journal, maintains that the
LibraryCollege idea requires extensive theoretical reformulations and
that librarians are not equipped 1o engage in analytical and abstract
lhmkmg t1 Mr. Christ's hypothesis is unproven and on the face of it,

EKC
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sounds untenable. Analytical thought is a human enterprise and not the
manopoly of any category of human beings. Even if librarians, because
of the nature of their present role in the academic éommunity, have
not produced much theorerical analysis, it cannot be assumed that they
. are incapable of the process. Mr. Christ in the same anicle,. ho»\e\e;
- and Kenneth Kister at the recent LACUNY Institute at Queens College
both maintain that the role of the library and of the librarian in the
academic institution is an ancillary, not a central one. The librarian,
they claim, deals with procedural and not with substantive matters. It is
not casy to gainsay the differentiation. Certainly, that is what. the
academic librarian has been doing. Whether he should continue to do so -
is stifl an open question. Perhaps a few pilot experiments might be in
order to test the willingness, the ability and the desirability of librarians -
in a teaching role. A few library-based seminars might be in order
especially a few dealing with subjects which have not become part of
the orthodox cumriculum and which are of interest _to the noncon-
formist student—communal living or local polifical action or woren's
liberation. :

. CONCLUSION

At this point it is not clear whether the LibraryCollege really has a
practical future in' higher education. That the idea needs substantial
redefinition and revision, and that is proponents need to recognize how

- ‘deeply they have been influenced by traditional, middle<lass, American
values, scems ¢vident. One of the things that seems to have happencd
over the past thirty years is a failure 10 re-examine and re-evaluate the
Lzbrary-Coilege idea in the light of a changing social and educational
situation. Independent study or the generic book or any of the other
elements in the LibraryCollege are not absolutes. They must be
tedefined or discarded as the world moves. Some of the elements of
the Library-College are useful concepts. The college library certainly
needs 1o broaden its collection concept to include the generic book just
as'college instruction needs to broaden, or discard, the. lecture-textbook
method of teaching. But even with substantial revision, at this point. it
seems doubtful that ' the LibraryCollege can become a funcuoan

reality.
1. Louis Shores, "A I.lbrar)—(‘ollube De\alogm * Catholic Library World 42
(November 1970): 154, / Y

Q 2. Ibid., p. 153. j
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by Joan M. Bechtel

The Library.College advocates, leaders such as Louis Shores. Robert
“Jordan, B. Lamar Johnson, Patricia Knapp, John Harvey, Sister Helen
~ Sheehan and .Theodore Samore and their quarterly ; mouthpiece, the
Libiury-College Journal, assail uws with ideas that cl:um to be new,

innovative, revolutionary, and expenmental but- which, in fact, are as
old as libraries, certainly as old as Oxford and Cambridge Universities.
This is not to belittle, however, the importance of the theme to which

" they are pointing nor their essential contribution to the current college

edudation scene. Their insistence upon the provision for American
young people of an' opportunity 1o direct their own education, to
develop their own reflective powers, to .grasp for themselves what is
essential in the history of mankind, and to decide for themselves what
part they shall play in the human society is necessary in a day when
colleges 'and universities are bulging with increased numbers of students,
when lhe temptation to-mass educate is no longer seen as a temptation
but as a necessity, and when impersonality in education is regarded as
“evil but inevitable. Library-Collegians further insist that the way to
achieve their goal is through the. intelligent use of libraries which
_includes knowled: : of the tools for getting at what has been recorded.
On these two issues there is little debate, although a good deal of
~ criticism can be and js leveled at many of the other proposals of the
l.ibrary-CQIlcge advocates. WhaE then is the Library-College concept?

THE LIBRARY-COLLEGE CONCEPT

“To me a librarycollege is a"collcze in which the dominant learning
“mode is independent study by the student in the library, bibliographi
cally guided, intellectvally aroused, and spiritually stitred by the
faculty.”! Al Library-College proponents agree with this statemant by
Louis Shotes who is called the father of the movement because of his

Joan M. Bechtel is a librarian at Dickinson College, Carlisle, Pa.
O
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speech at lhe Chicago Century of’ProEress Exposit_ion in 1934 in which
he first used the terms Library-Acts College.?

: The Library-College™ is seen as an expenmemal institution in which

" the compulsory attendance at lectures is done away with and replaced

by voluntary reading and study in the library. The extent ‘to which

classroom lectures and class discussions are climinated or reduced is a ‘

matter of some disagreement, but all do agree that far too much

‘dependence, upon the textbook; lecture "~ syndrome is -apparent in
American education today, .

: The library is to become the heart of the Library-College in both a
physical and metaphysical sense. Some see the Library-College occupy-
ing a bu1ldm5 or complex of. buildings which has at its physical center

the library - and, perhaps, bookstore and radiating from it student
carrels faculty offices, discussion rooms and at the outer edge living
qu.mers and administration offices.?

The faculty will necessarily be bibliographically expert as- well as
experts in their subject fields. The libiarian will be expected to be
subject trained as well as expert in the ways of the library. In fact the’
lines between_ librariaus and faculty are to blur so that they become
equal partners in the teaching enterprise.

The curriculum is to be .Jlargely interdisciplinary with students
studying the whole experience of man in ways and areas most
appropriate to each individual student guided by faculty-librarian tutors.
The curriculum is to include for everyone education in the use of the
library. This is to include library organization and the ways to use it as
well as the intricacies of reviews, abstracts, indexes and bibliographies.
“Half of knowlege is knowing where to find it.”* The suggestion is also -
made that faculty time will be saved and greater numbers of students
will be served by having fewer lectures and by the v.mphasm on
independent study.® ~

The mood of the college is to be innovative. “ Almost any change is -
better than no change at all."® This innovation and experimentation is
to pervade not only the curriculum. methods of teaching but also the
library. The library is to contain wei carrels.” that is, carrels containing
all kinds of media both suditiry and visual so that all forms of the
“gencric book™® may be exploxlcd in fitting leatning to an individual
student’s needs. i

Actually there are almost as many versions of the Li‘brary-College as
‘ there are proponents of the idea. Almost all are small liberal arts
[l{fC ‘ colleges of 500 or less. One is student operated, another combined

S
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correspondence school and Library-College, another combined - Library-
College and adult education” and still another a varevan composed of
several trailers which can travel to specific locativns for study.!®
Robert Jordan also proposes that the Library-College lease its physical
plant from a College Host-Center where it would be vne small, liberal
arts,’ ln\pennwmmg college amung a cluster of collgggs of various
fnds.'! -

CRITICISM OF THE LIBRARY-COLLEGE CONCEPT

Ciitics of the Library-College movement take issue with Library-
College proponents.at many points in their proposals. The idea most ' eSS
oiten criticized, and nightly so, is the idea that tibrarians will become, ’
o in fact, faculty members and share equally in*the teaching function. On, ..o

the surface this fay sound like a fine idea, at the same” time selving
‘ the librarians’ problem of luck of status and blurring dissittctions in the
| cacademic hierarchy. Some librarians may, in fact, become subject
’ _“uipe:ts to the degree that Ph.D. ‘f3culty members have become and

moy share equally in the teaching lunction. To -sugeest that librarians )

on the strength of their library training are sufficiently  knowledgeable ' "

in subject areas to share equally in the teaching function looks like a

thinly disguised method of achieving status shon-cnmng the wusual

requisites.

Actually it is not nec;ssary for aﬂ librarians in collnqe settings to s
become subject experts. The ‘essential issue is not status but function.

Librarians and teachers serve two different functions. There is a real
. vcontradiction between the goals of the librarian and the teacher. The
i librarian secves to facilitate access to sources of information and the
b teacher’s job is to encourage the swudent to think about this

PR RN
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' information, criticize it, incorporate it, and make decisions based upon f
' (2
¢ t .
, ! Librarians neced to serve the umvcrsny or collcac by muaking the best ~
. choice of information recorded eadily available to faculty and students. X

This need not be a passive mode of operation, merely waiting for-the

4 users to appear. Because of their expert knowledge of the ways of the
bbrary (which students and many faculty do not have), librarians have

i an essential role to play in making this kind of knowledge available to
¢ all. Librarians need to actively seok ways of promutiag the use of the
" ~ library and the knowldge of its workings for cducationally sound
i reasons, not to enhance librarians” status. Pronioting "the use of libraries
3 does not automatically promote status of librarians. R.C. Thompson in
a@!cner o the Library Juurnal rightly suggests that faculty status for
ERIC
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librarians can be a crutch. Librarians need to become true professionals

in their own right.'?

Many critics of the Lnbmry College idea attack” the anempt to maké
the library the “‘heart™ of the colleges One suspects this may be as
much a reaction to such a romantic jppellation in what_purports to be

library ought to be the “heart” of the college because the “‘heart™
ought to be the place where the “teaching is done”'* This could as
well be for science students, the laboratory. One wishes he had §aid the

“heart” of the college is where the learning occurs which would hdmit -

the possibility of the library being the “heart” as well as the
laboratory, or even possibly the snack bar, dormitory or classroom.

Robert Jordan's assumption that fewer faculty per student will be
needed to guide the student in his independent pursuits is quite likely
unrealistic in the extreme. Individual guidance in the’ library or in the
faculty member’s office, in fact, takes a great deal of time, likely more
than meeting his students all together tlme time a week.

Louis ‘Shorss’ and others’ insistence upon the inclusion of the latest
and most sophisticated educational hardware in individual carrels for
students is admirable, if the experimenting college is very careful in its
use. Growth in the capability for independent study " is’ “not a necessary
result of the use of such teaching aids. Software for these teaching aids
needs to be designed to encourage students to enquire further, to be an
encouragement for further exploration.'s Just as heavy reliance upon
the textbook-lecture method of teaching has led to a good deal of
spoon feeding in' education, so may total and unquestioning reliance

upon sophisticated teaching aids actually stunt the growth of the'

capability for independent thinking.
Dupuy “states that the single most difficult problem connected with

the use of audiovisual teaching aids is the lack of good quality, .

college-level inaterial. Little of worth has been produced commercially.
and teachers have difficulty ftting what is .available do iheir individual
courses. One solution, of course, would be the local preduction of what
is wanted und nceded. At the present time facilities, equipment and
time for faculty to do this is not generally provided. Most of the local
productions tend to be amatcurish in  comparison with commercial
tapes, radio and television and, therefore, are not exciting to students.

Undoubtedly there is a great deal that can be done well~with

sophisticated teaching aids. Courses” which require the acquisition of

basic knowledge which is routine and indisputable is adaptable to this

pproach to education, as it is a.

L0
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kind of approach, allowing students to work at their own pace and

frecing the professor to go on to other things. ‘Certainly even more .

advanced material can be presented in exciting ways. A’good deal more
wotk needs to be done in this arca. . .

In this connection two programs wonhy ol note are the biology
eurse developed by Professor Postlethwait> at Purdue, and Hampshire
College in -Massachuserts. Professor Postlethwait has developed an
exciting and effective bivlogy course using a multimedia approach altong
with tutors and class discussions using the knowledge gained.'® .

Founders of the newly formed Hampshire College are senousty'

concerned with merging what is best in the traditional library with the
best in the new technology of communication. Robert’ Taylor, director
of the-new library, and his associates are attempting to make the
library open ended, amenable to change and an instrument for change

in the learning process. A large section of the library is to house the

: Information Transter Center (INTRAN) which will include thg latest in
audigvisual and computer equipment. INTRAN is plannéd to .be a

center for experimentation in the development of teachmg programs as -

well as in mfoznauon retrievil.!?

Criticism ' ca .
total reliance for learning upon .independent study in the library guidsd
by b1bhographlc experts. This method could be as confining, narrow

and restrictive as that which they are i‘ghtmg—the lecture in classtoom

approach. Students vary in background, interests and ability, all agree.
So dues subject matter being studied. Undoubtedly independent inquiry
well guided will enhance a student’s ability to choose information,
assess it and use it creatively. However, conversation among students
and faculty is as desirable and necessary for the testing of ideas, the
synthesizing, and “sharing that have always been characteristic of the
“growth of knowledse. Lecturing by qualified faculty on ideas not easily
covered by the “gencric book' ‘may also be desirable at some points.
One must always beware of supporting one or two modes of teaching

and learning whea good, education necessarily requires a variety of

approaches depending upon the nceds of the student and what is being

studied. Innuvation for good educatiog is_cestainly _to..be- desired.

However, the statement that “‘any Lh.mge is better than no change at
. all” is highly suspect because the criteria for judging any program
should be its contribition to learning not its degree of innovation.
Educational axe grinding and subtle, or not so subtle, status seeking
have no place in the honest pursuit of what s educanonal]y sound and
‘ bcnelnnl to larning, .
P
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also be leveled at Library-Collegians' tendency to put
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1 -spite. of the many and varied crificisms of the Libfary‘-Collegc- :

" movement, there is a great-deal of-interest in its activities as evidenced
" by “attendance at Libsary College mectings and talkshops and larger-than.

expected ‘subscriptions to the Libran-Collcge - Jonrnal. Educators gén-

‘erally agree that the independent study mode of cducation has taken
" hold-in this country and is on-ihe increase.’ Librarians generally see the. )

need to_ educate studeits and some faculty in the knowledge of whal
there is in the library and how io gt otil. The convergence of these

two strains explains the interest in the Library-College move:_hem';
“cdncern for the teaching of library skills 1o enable students to pursu¢

their‘own’ education. Much present day indépendent study is conducted
on ‘the sink-or-swim method. Some of the brighter students With
udvisers knowledgeable in the ways of the library are able 1o exploit -
the fibrary effectively. But- for many students lack of knowledge of the
library prevents them from doing quality independent study. In cffect,

intellectually they remain cripples.
{

THE ATTRIBUTES OF EFFECTIVE INSTRUCTION

The large question that nceds. to be asked then by administrators, '
faculty and librarians, Library-Collzge advocates or’ not, is how can .
students be effectively taught the creative use of the library? James
Kennedy at Earham, Patricia Knapp at Monteith, James F. lolly at

- Macalester, and Theling Bristow at the Univessity of London have been
‘making serious attempts in this direction. These pecople have come up

with some principles (or facts of Jife) which must be dealt with before
there can be any hope of success for a particular program of .education
in the ways of ‘the library.

First any attempt to introduce a pragram of education in library use
must have faculty backing. Patricia Knapp's experignce at Monteith was

" that this backing must be: more than mere assent to the fact that this

kind of education is necessary or even agreement to include a library
project in a particular course.!s Although faculty members serving on
the curricutum planning’ committee had agreed to the inclusion of a
particular library project in a course, some either left it out altogether

*“or presented it in such g way that students knew it was not considered

..important by the professor and, consequently, did riot take it seriously. >

James Kennedy says that the cducational climate is crucial to the
success of any such program.’® By this he means that unless faculty ~
members consider the use of the library an impottant element in-
education, students will not. ‘ ‘ : sl



[ .
. A third consideration to keep in mind when planning library
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i Obvxously t'or instruction in library vse to be successful, it must be
- considered necessary by the faculty. Although, many laun]ty at ﬁrst did

not comsider it so, the expericnce of both James' Kennedy?©. and
Patricia Knapp?! was that some can be convinced through informal
vontacts with the library staff, actually seeing a program work and by
“mprovement in' the quality of studelns work This, necessarily, cannot.

_-he accomplished onrmglt r‘

The second puncnple in fonstructing a library program is that all
oducation in library use must be intimately- tied to the subject content

- of -a particular course. Library education is not an end in itsetf and so

nust not be taught as if it were. Thus separate courses offered’
in-library at the’ undergraduate level aimed toward increasing students®
officient use of the library arg edmatlonally unsound.?? The card
‘utalog. subject heading  lists, mdexes, bibliogtaphics, reviews and
abstracts “are merely tools, however powerful, for getting at the

*_information recorded, the content of a field. One suspects that some

faculty hesitance to include librarians or education in the library.into-

~curriculum consideration is their fear that methods may eventually gain
© - the status of content, an event antithetical to liberal arts education.

Whether library instruction connected with a parlitulai course is

" gven in the library or in the classroom seems to make little difference.
_ Convenience may rule here. However, that it be done during the regular
". class hour with the instructor present and perhaps participating seems

very imporlant as it demonstrates clearly that this is an essential part
of the course and not just a frill thrown in for the eager beavers.

education is timing. A short explanation of library use during freshnian

- orientation; is useless. Students, however serious they are, will forget

whatever has been presented in the way of library instructicn uniess it
is presented at the time when they necd it and ‘must use. it. Education
in library use presented at’the beginning of a research project assigned

by a professor in a course is likely to be the most effective time.

Immediate use of pew krowledge and skills js educationally sound
reinforcement in learning,,

Both Kennedy and Knapp agree also to a fourth principle, that the
teaching of library skills must be graded to a student’s niceds and

 abilitics throughow - his four years in college and this education must

not be repetitive. Repetition kilis the excitement of discovery and so is

.deadenmg to the molwahon necessaty for leaming.

[mc |
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THE MONTEITH EXPERIMENT -

The staff at Monteith began their program with all of these
principles clearly in mind (except that faculty assent was at first
considered equivatent to. having a project carried out), They were faitly
confident that an effective library program could be built on the basis
of these four principles, Evaluation of the initial program was
discouraging, indeed.?? '

Faculty were very hesitant to put much reliance upon students’

independent work in the library because students were uncritical of lhe
materials found.2* Students were content to “find something on” a
given topic and faculty were dismayed at the quality of malterial
chosen. Faculty concluded that students needed close supervision in

choice of reading and research material and couldn't be trusted to seek

out their own.
During evaluation it also became clear that not only must every
nroject be part of a graduated system of library instruction, be
tunuzonally tied to the curriculum with genuine intellectual content,
have full faculty support, and be presented at the right time, but it
must also have internal coherence, some intrinsic unity.

Faculty and students saw the library projects as bits and pleu’.s,‘

frogmented  knowledge, put inio  the curriculum for utilitarian
purposes.?® To persons. whose 3im is to gain a mastery over a certain
body of knowledye, to understand its inherent unity. and to observe its
causes” and effects. library projects teaching useseof tools scattered
throughout the curriculum and over four years scemed foreign if not
antithetical.

Facully wete not particularly mmesud in the intricacies of the
classification system, card catalog, dictionarics, reference books,- els.
They were more interested in the organization of scholsrly communica-
tion. Patricid Knapp and her staff came 1o see that library organization
and the oreanization of scholarship were not identical. Library organiza-
tion consists of tools developed by librarians to fagilitate library service

and is a refatively closed system organized on the basis of subject. The

organization of scholaiship is open ended .« zrowing. The libiary is

tied to emphasis of permanent relationships when modern scholarship s
able to include easily new relationships. insights and concepts. During :
the Menteith experiment it becane clear that these distinctions must be

made and understood. This
-means on the one hand, understanding that the nature and degree of -
biltiographic control characteristic of any discipline is likely to depend
on the maturity of the discipline, the extent 1o which its work s
cumulative, the economic support socicly is willing to give it, the social

-(.”
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structure in which its practitioners work. l‘g‘ntf"eahr appreciating, on the

other hand. that there ate communication needs and purposes common

* o all disciplines. 1t means knowing and being able to use the wols of

scholarly conimuaication, the tools of libfury organization, and the tools

which connect the two?* ‘

With these problems in wind, the Monteith staff developed a
theoretical framework within which to build a library ptogramv and
within which to talk wbout the intricacics of the Lbrary. It is offered
; here because it is usetul in relating library skills to the auademrc
community and because it makes explicit simply what is actu:.lly
inherent in library organization. It is not offered as the final solution
or the only tca»hmg, mcmod ft is, however, a step in the right
- “digection. : '

Monteith’s: framework consisted of a teaching of the “ways” of the
~ library. “Ways" was consciously chosen to represent two facets of library
use. First, finding the way means finding the path that leads from where
the student is to where he wants to go, from his beginning knowledge to the
veject of his search. Secondly, way also means the method, the knowledge -
and understanding of the intceweaving” of library organization and
communication. Knowledge of the method includes knowing how to use the
library systent and where and how to enter it.

The question ihat remains to be asked, on the basis of the four original
pinciples and the Monteith findings is, ar¢ there particular library projects
appropriate to liberal arts colleges that arc likely to be educationally
effective and accepled by faculty and students? The answer is that there are
some which have been tried and deemed successtul. But at the same time, it
must be quickly stated that a particular college will have its own unique
f2culty, student body, library and library staff as well as its own aims and
objectives. Therefore each college will necessarily have to design its own
program of instruction of library skills keeping in mind the principles and
experiences outlined above.

"EARLHAM'S PROGRAM

James Keanedy has described a sequence of library instruction at
Farlhamy where the faculty slready considered the library a vital part of
lraming.t” This program began with a very simple test of basic libsary skills
gven 1o freshmen during orientation. The Lest was given in order to tmpress
upon new students the seriousness attached to libzary use at Eurlhem and to
tind out their level of ability. (Freshmen had been sent Kate L. Turabian’s
Student’s Guide for Writing Colicge. Papers in the summer in order to
prepare for the test.) Eadhan’s program included instiuction in the library
for all freshmen in connection with a term paper assigned in a freshman

O
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humanities course. All the'students in the course were given an annotated
bibliography of the reference and research tools needed for the course. A

-demonstration of how to use the tools and how to conduct a search was

presented in the library. Reference librarians were available durmg work on

- the project to give help on specific problems,

The sequence of library instruction confinted with instruction to
studenis beginning their major fields and included more specialized tools

dealing with particular subject areas. These projects have not been formally .-

tested but were judged successful because of the improved quality of
student papers and because of growing faculty interest in the program.

" ADDITIONAL MONTEITH PROJECTS

Another series of library projects has been developed at Monteith ™

subsequent to the first evaluation. The first two projects reported in 7The
Monteith College Library Experimént had been tested and had_ gained
faculty acceptance by the time the book was written and so merit reporting

“~here.?® . Their value for our [:}urﬁbses also rests on the fact that these

particular projects are applicable or adaptable 10 almost any coliege
situation or course and certainly do not need a [ull blown Library-College
for implementation.

The - first _project uses three l'armhar tools and demonstrates the

limitations of trem, of which the student may not be aware. it also
introduces two new tools. The student in an interdisciplinary course on
society is asked to research a concept such as independence, group, society,
etc. The student begins by looking up his work in an unabridged dictionary
in which he finds a detailed discussion of the word and its historic usage.
The student then proceeds to the card catalog and the Reader’s Guide to

Periodical Literature. He very quickly discovers that these wo iuols aie |

largely useless in researching such a broad concept. The student then looks
up the word in the International Index to Periodicals {now Social Sciences

and Humanities Index) and probably finds pertinent material antong the -

scholarly works indexed. He then looks up the word.in the Syntopicon and
if he does not find an article on it, he finds it in the index with citations to
the articles which refer to it. Having completed the assigned research the

student is asked to write a paragraph defending his choice of a synonym for -

the word he rescarched necessitating the creative use of the information
gained. This assignment is obviously course related, teaches some important
library ‘“‘ways,” builds on previous knowledge and requires critical
thinking. ‘

r
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The second project designed at Monteith gets at the problem of
students being unable to make value. judgments about books found on
the library shelves. Students in a course are given a background paper
Jetailing the items necessary (o examine in the quick appraisal of a
book and explaining the' significance of each item in evaluating a work,
~ A librarian and the professor discuss this information in class. The-
students are then required to go to the library to evaluate a collection
of ten books having to do with the subject content of the course. They
are given ninety minutes in which to rank the books in order of their
‘merit. After all studeats have done this, another class hour is used to
discuss the project. The purpose is to give studeitts some knowledge of
how quickly to appraise a book and some experience in doing so. The
class discussion that ensued was reported to be extremely lively with
aclive participation of the professor and students,

Both of these projects gained wide acceptance, even enthusiasm, by the
faculty. Each was presented within the framework of the “ways.”

Further projects, pruposed but not fully tested, were designed to lead the
student morg deeply into the intricacies of the library. In the junior year
students in a particular course afe given a course outline and schedule
lectures. They are asked to work out their own reading program
connection with the course. In the senior year each student is expected to

_write a senior paper which will require using all his library skills.

5 2

CONCLUSION

The Council on Library Resources and the National Endowment for the
Humanities have recently joined the search for library-centered
undergraduate programs. Grants have been awarded to Dillard University,
Jackson State University and Brown University to develop library programs
which will inca studiats’ wopelence’ in independent study and
ieseanch.”® Hopefuily these programs will contribute to existing knowledge
of how to go about teaching library skills and how to stimulate independent
ind creative thinking on the part of siudents throuah the use of ljbraries.

Thc library projects and the theory of the “way” cited above ate
presented as the Kind of thing almost any college can incorporate into its
curriculum to increase student facility in the use of the library. The most
important contribution of the Library-College idea is that it reminds us that
educatjon is to be student ventered: that is, it must encourage students to
play vigorous and credtive roles in their ofvn education. It is significant that

- academic freedom originally was spoken of in terms of students and was
intended to ... mean respect for thé inteliigence, the individuality and the
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malumy of the student®® Through the teaching of library skills the
student is presented with the tools' that will permit him’to gain
independence in learning, inteliectual initiative and Lrue creativity whlch is
grounded in that whuch has gone betore.
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 SuamOnD eolanes
“I8aching Harary” Lrogosals

by John G. Williamson

Ihe following are observations and comments upon the teaching library
proposed and partially implentented by the faculty of Swarthmore
College. Dr. Willjamson was Assistant Professor of European History at
Swarthmore at the time the proposals were made; he has since become
& professional librarian and is currently Associate Acquisitions Librarian
at the University of Delaware. flis participation in the formulation and
implementation of the plan as a faculty member, and his subsequent
education and experience as @ professional librarian, afford a unique
opportunity to comment upon this program and the fumre of the
‘ecademic library in edication.—Ed.

In the fall of 1966, Swarthmore Colege initiated a series of studies
designed to itluminate its future development as a small, independent
beral arts college. The first tangible result of this analysis was the
book, Critique of a College." Published in November 1967, its eagerly
-awaited arrival on campus inaugurated an exheustive debate on its 191
" tcommendations and the philosophical considerations underlying them,
These debates centered on the instructional, faculty, and administrative
issues treated in the first and longest of the three reports in the
~ Ovitique, the “Report of the Commission for Educational Policy,” or
CEP Report. The Critique also contained, however, the substantial (64
page} “Report of -the Special Committee on Library Policy,” which
considered how the library might best support the goals outlined in the
CEP Report. The central recommendation of the Library Committee
tepott was that Swarthmore transform its traditional “cusfodial™ library
“into a “teaching” library. My purpose here is first to explain just what
“the teaching library was - conceived to be; second, to discuss faculty
teactions to the teaching library proposals and what has been done to
implement them since; and last. to offer some reflections on how
librarians ¢an bcsl serve the educational comnwunity,

Tohn G. Willianson is Associate Acquistions Lnbramn al the University
of Delawarc Newark, Delaware,
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) . THE TEACHING LIBRARY CONCEPT

As pictured in the Library Committee report, the teaching library
stops considerably _short of the Library-Collepe concept. Indeed, the
report explicilly reiected the latter, dismissing it as “only an idea,
offering more promise than proof.”? The teaching library not only
concedes to the faculty its traditional functions but accepts the
obligation of helping the faculty fulfill tliese functions in the most
efficient manner possible. At the same time, however, it aifis at
providing the student with the library skills and bibliographic sophistica-
tion for life-long independent work. In other words, rather than shifting
the locus of instruction to the library as the Library-College would
apparently do, the goal of the teaching library is merely to extend
facultycentered, discipline-osiented studies to include development of
research ability and bibliographic sophistication to levels not normally

“achieved by undergraduates. As the report put it, the aim of the

teaching’ library is to make a “‘conscious effort to train the student in
the proper use of the resources of the library as an organized body of
information.”?

The principal assumption behind the recommendations for achieving
the above goals was that the sort of graduate training each facully
member himself had réceived might serve as a model which could be

modified to suit Swarthmore’s nceds. To quote again from the reporl:
Operating in conjunction with a university tesearch librdry, graduate
students acquire bibliographic skills from necessity, in deparimental
bibliography coutses, or in the pxoccss%ﬂ fulfilling other curricular
fequircments, with the assistance of instructors-in their depattments or,
occasionally,” of lbrary personnel. The interplay between facully and
library systems works well in graduate tcaining, because graduate students
come to depend increasingly on the Library as they cut loose from theis
dependence on courses and devote more of their study time to reading
and research, on an increasngly independent basis ¥

In contrast to the graduate schools, however, the intention was to
provide bibliographic training across the “entire range” of the student’s
studies, not merely in one specialized area. It followed from’ such
reasoning that the library itscll was scen as differing from a university
research ‘library mainly in.scale and in communities seived. Althouph
the teaching library nced not support research at a university level of
sophistication, because it is serving undergraduates untrained in bibk-
ographic methods, it must provide propertionately more, and more
aggressive, reference service than a university lhibfary. In addition-and
this is where the burden of the specific recommendations lay--the
teaching library must assume lhe initiative in establishing effectne
collaboration with the faculty in teaching library skills.
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The twenty-six proposals by which these meritorious ends were to be C
achieved fall into four overlapping groups.’. The first category, proposals
16—-21, cover a mnuscellany of purely administrative and extraneous
matters. They were included rather against the wishes of the Library
Cemmitted because the administration sought to avoid any appearance
ot ereating faits accomplis even in relatively trivial matters. The hibrary,
fot example, is enjoined to” catalog and oversee the use of the college’s
AV materials. The [faculty, clearly somewhat puzzled by being asked to
Jeliberate about such teilles at all, passed the.recommendations in this
group without much discussion. The other three groups of proposals,
-woncerning the library's teaching responsibilities, the collection, and the
status of the staff, proved more controversial. Ultimately only one
proposal failed to pass. although it was an important one. The faculty
wtes, unfortunately, did not -always express genuine conversion to the
coneept of the teaching library. As the debates and comments made
sfterward over martinis made all too clear, far more covert opposition
existed 1o the assumptions underlying the proposals than the votes
revealed. _ '
~ The key recommendation (number $) in creating the teaching library
was “That there be appointed to the library staff two Divisional
Librarians, on¢ trained in the humanities and one in the social sciences,
to assure the proper response to the teaching needs of these two
-divisions.” “Teaching mneeds,” however, werz broadly interpreted to
~include respons:bilities that were multifarious indeed. Mote specifically,
the division librarians were to play the. central role both in building
vollections and in integrating library instruction with formal course
work and independent studies. As will become clear when the division
bbrarians’ dutiss are more [fully elucidated, the fact that the teaching
Lbrary remains largely an idea is attributable to Swarthmore's inability
ty fund the requisite positions. These difficulties, it must be em-
" phasized; reflect adverse circumstances rather than, administrative toot:
dragging, The academic crisis of 1968.1969 at Swarthmore, during
-which President Courtney Smith died, led to new, expensive, and
wnexpegted commitments elsewhere that temporarily thwarted promising
_-utial efforts to appoint divisional librarians. But appropriate institu-
unal suppost is presently beinp sought, with the expectation that a
Pumanities libranan can be appointed late in 1971 or in 1972 and a
»w1a] sciences libranan shortly thereuafter.
i~ Recommendation 1, “That experience and proficiency in the use of
'--‘araLv1 materials be made an integral part of courses of instruction,”
ERIC
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was accepted without great opposition, althiough some faculty members
stated openly that they did not consider teaching library skills 10 be
even partly 1heir responsibili!y The faculty also added the rider,
‘where appropriate,”” and the Library Committee report itself recog
nized that the proposal would not come to much unless the division
librarians were fairly apgressive in assisting the faculty to carry it out.®
Unless such assistance were forthcoming, the report assumed that the
“faculty would simply abandon the effort because of the heavy added
burden it placed upon them. . ’ '
Such, in fact, was my own treaction. In 1969 during the second
semester of the basic European history course (covering the period
1715 to the present), we offered students the option of writing the
usual sort of ‘term paper or making up an arnotated bibliography of
contemporary magazine articles on some problem from the period
1870-1914. In the absence of the division librarians, the other
instructors and 1 had to introduce the students to the appropriate
guides and indexes ourselves. Our experience revealed that the students
were, in fact, as innocent of library expertise as the Library Committes
report assumed, so the entire project required an inordinate amount of
supervision. Although the students claimed to have found the project
both exciting and useful, estimates which- the results of their labors
seemed to justify, we - decided not to repeat the project in 1970
because of the stupifying amounts of work involved. Checking dubious
. citations, for example, was extraordinarily timeconsuming. 1 have
' reason to believe, moreover, that our experience was atypical only
- because we were among the few faculty members who made any effort

1o carry out recommendation 1. ’
This failure is perhaps partly an evidence of faculty intrasigence and

partly an indication of the difficulty in working up assignments that ’
serve the ends of a given course while at the same time fostering
library skills. Faculty members are perhaps less imaginative in devising
such projects than they might be, but most are genuinely puzzled about
how to go at jt. It is also true, unfortunately, that intellectually taxing
projects need not jnvolve the library, while ditficult library a<s1gnments ,
may bé intellectually triviat. Eartham and Monteith Colleges are among -
the very few places where meaningful library work has been mlegtath
“into the curriculum, in part because the librarians themselves were able
to give the faculty the specific, practical advice it needed on such
matters.” What all this means is that the divisional lLbratians will ro!
only have to be imaginative a2bout how they offer their services o
faculty members but will have to assume the lead in concocting suitable
[l{llc class projects.

A FuiToxt provided by
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THE INDEPENDENT STU_DY PROPOSALS ’ :

To returh again to the proposals themselves, proposal 2 was “That

Jent reading.” The faculty modified this proposal to read. “That the
wericwlum afford the opportunity in self-instruction thiough indepen-
Jent study,” which is not quite the same thing. The objection to the
enginal wording was that it was too prescriptive; was evervbody to be
forced to do independenit work? Although certain other innovations
which foster independent study have proved popular and not unsuccess-
ful, in particular student-run courses, there has been less individual

‘mdupendcnt study than might have been hoped. The reasons for this, |

ihink, re-emphasize the importance of the division librarians.

The first thing that occurs to a student when he wants to “do
wdependent study is to ask an instructor if he will direct it The
instructor’s usual retort is to ask the student il he has prepared a
tibliography. This brings the student up sharply, because he had been
ntending all along to ask the instructor for a reading list; after i, the

_daculty chims to know the bocks. But as”most of us know, reading

lists on special topics are not to be shaken out of one’s sleeve. Many
independent siudy projects stop at this point. Instructors are inclined to
consider that if a student does not have a topic sufficiently in hand to
prepare a reading list, he ought not be doing it. This is an unduly
¢xacting judgment. Students. dislike  admitting that they know little
ibout how to find things in libraries, because it looks like it should be
easy and yet is difficult. But if students’ bibliographic skills were .
fostered along the way, and if the division librgrians were available for
gmdance as independent projects progressed through their various stages,
the principal grounds for faculty opposition to such projects would be
sharply undercut. The number of such projects ‘might hence increase
markedly.

The third proposal was “That each student be required to demon-
strate some skill at independent inquiry as he progresses through, the
curriculum and as a major requisite for graduation: and that he spend
at least one semester- with a reduced course load, appropriate to the
scope and difficulty of his project, in order 1o be free for independent
study.” It failed -to carry. Many faculty members thought that the

~ weaker students, breasting with ditficulty the tide of regular course

work, would be swept under by a rescarch project. One -may well ask
where such a project could succeed if not at Swarthmore. In fact,
sociology, Swarthmore’s newest department, has since 1968 required a
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senior ‘thesis of its majors which meets the terms of proposal 3. Othes
departments are inching- in the samé ditection,

Why, then, was the faculty so pessimistic initially about the -
proposal? First, there was a tendency in all of the discussions to
consider each proposal in isolation rather than as a part of an
integrated whole. Thus it was not suffic iently appreciated thit students
who had already acouired the expericnce foreseen under proposals |
and 2 could manage intellectually respeciabie independent projects of
some magnitude. Second, if my : ‘own misgivings at the time were
typical-and | hasten 10 add that § voted in favor of proposal 3— 0o
many of us were mentally setting unnecessarily high standards for such .
student projects. Work may- be useful without being publishable. (The
converse is also true.) Certainly the experience of pushing into a topic
as far as the limits of the sources and one's intellect permat is an
extraordinarily useful and exciting one, and one every student should
have.

3

OTHER PROPOSALS

Two of the remaining four proposals bearing directly on the teaching
functions of the library require little comment. They are presently
provided by most research libraries and essentially require the enlarged
reference staff that the divisioral librarians would provide. The
proposals were simply “That refecence services be provided during
setected evening hours and that the entire hbrary building be open to
midnight,” and “That a new student -handbook 10 the library,
containing bibliographic annoiations on reference sources be provided.”
Although evening hours have been extended, the other provisos remain
on paper. The problem is that Swarthmore’s only reference librarian, a
first<lass man, is responsible for the government documents colleciior,
interhbroy-joan  sivieds, and for building the reference collestiond
Swarthmore has a strong tradition of self-service rather than reference
service. . .

Proposal 8, ““That each instructer teaching a seminar be required to
weed his Honors Reserve periodically. .., was accepted without much
comment and almost um\ersally ignored. This measure was seen as
complementary to recommendation 1 because it was thought that
maintaining vast open-shell’ honors reserves subverted the attainment of
library  skills and amounted 1o keeping the college’s most able”
upperclassmen on bibliographic leading strings. Accentuating the sub-
versive effect of these reserves is the habit most instructors have of
providing very fat syllabi sug,eesung core and supp!ememal readmgs for
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_ﬁmt seminars. !ndeed they take rather a pride in placing these and
other “important™ books for the seminar in a single location in order
that the student may see them together- and get at them easily. The
<pesult was, and still is, that ‘while honors is a stimulating and exciting
‘way to teach, the ‘reading is laid out in a manger which virtually
~ aésutes thatieven the diligent student will not read (l;eyond the seminar
shelves.® It is possible that efféctive division librarians will be able to
- _educate the faculty about the necd to carry out tecommendation 8 in
~the spirit intended. The gre:\mess of Swarthmore, however, was largely
“.puilt on the ability of the honors program to attract able faculty and
- students, and the program’s success is but another testimonial that very
etfective teaching methods may actually work against the acquisition of
library skills. ‘

REFORMS IN COLLECTION BUILDING

In addition to requiring the library to assume a more active role in
. miceting the educational purposes of the college, the Library Committee
recognized. that traditional methods of collection-building would no
fonger suffice. To date, Swarthmore has depended largely on faculty
recommendations for acquisitions, with the usual results. What there is,
-is excellent, but over the years too much has not been bought. Some
fields, such as sociology, anthropology, and Asian history, were
formerly not in the curriculum. In others, the responsible—or icrespon.
sible, some would say—faculty member had ndglected his buying duties.
~ Thus, although it was propased to fill gaps, or facunae, as they came to
be called, in existing areas of faculty interest by means of a
non-recurfing quarter-million dollar grant, the problem remaned of how
to prevent lacunae from developing in the first. place. The solution
chosen was the one increasingly adopted by the major research libraries,
"namely, withdrawing primary acquisitions responsibilities from the
faculty and placing. them in the hands of subject specialists—~the
ubiquitous divisional librarians. :

Although the Library Committee feport did not foresee that
Swarthmore’s 350,000-volume collection would ever be able to meet
any but the most bac faculty research needs, it was intended to
bolster it sufficiently so that faculty could complete on campus all

. course prepatation and students much of their independent work. The
© report also specified that t'orezgn language ‘materials be acquired
“according to the same functional standards as books in English.”® The
“facully’s joy was unbounded when it learned of the huge grant it was
 to disburse, but it set up a terrible how! when it learned that it was to
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" be portially stripped of its cherished acquisitions functions. One would

have ‘supposed, listening to the debates, that filling out order cards was
the noblest and most entrancing work in Christendom.

Closely tied 1o, the collection-building proposals was another, “That a
gencral  undivided  acquisitions  budget should replace departmental
allocations in the library budget.” Regarding this proposal too with
grave suspicion, the faculty altered it. to read, "That an undivided
budget with sugpesied deparimental guidelines replace the departmental
ceilings of the altocated budget.” ’ 7

The reasons for opposing transfer of acquisitions responsibility -to the
library were numerous. Busically, everyone feared that his was the ox.
to be gored. Departments that ran out of money in March feared that,
with the divisional librarians ordering books on Italian literature and
other fancies not in the curriculum, funds would; be gone by
Christinastime. Underspending. ‘departments feared that the reckless
disbuisers, such as history, would profit from profligacy and that they
would suffer from their “momentary” abstemiousness. Most faculty
members also held that the divisional librarians could not possibly order
half so astutely in their fields as they themselves did. The feeling was
general that the .$30,000 a year that the divisiona! librarians were to
cost might better be spent on books. That was rather my own view,
and 1 recall voting for the divisional librarians mainly because the
teaching-library proposals seemed to require them and because I believe
in the division of ‘labor—which is to say I was tired of filling out cards. -
No one seems 10 have considered that the acquisitions budget was going
to be very considerably entarged, or that, typically, subject specjg!j%
are very effective lobbyists when it comes to getting more motéy for
books. In fact, the enlarged acquisitions budget is apparently converting
some former faculty opponents of library-centered acquisitions--spending
money has become a very onerous task. '

LIBRARIANS AND FACULTY

‘Aside from the fact that facully members are conservative and
occasionally intractable persons, what is one to conclude from this?
Mainly. I think, thii faculty members do not reolly geasp the difference
between expert knowledge and bibliographic control. They know the
books of their specialties through long years of study. This accretion of
knowledge is for .the most part bound up with their interests in a
particular discipline and from a bibliographic point of view is rather
haphazard. Usually faculty members are but dimly aware that the-
bibliographic aids they commonly use represent mezely a swall part of -
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- large network of biblivgraphic controls. The idea is foreign to them -
_ ghat . knowledge of books in general rather than knowledge of books in
. a particular ficld is not only something that can be acquired but is a

worthy discipline in itself. Many have little idea of the range of guides

Cand {inding aids that a lsbranan takes for granted, including such bas:cs

a5 Winchell,

The final group of proposals comprised those intended to enhance
the status of the library staff in -a manner “befitting their new
tesponsibilities. Mainly involved were improved benefits, the right of the
senior staff to attend facully meetings, and the inclusion of the
Libravian in the key faculty commitiees. The faculty assented willingly
enough to these proposals. In doing so, however, it was by no means
expressing a conviction that it considered the functions of the library
stafl’ equal in importance to its ownr. In the case of staff benefits, in
particuiar, - the facully scted rather out of semse of noblesse oblise to
right wrongs it felt had existed too long. When it came to a question
of wliich committees the Librarian was to serve on, however, the lay of
the land emerged clearly enough.. One proposal, in the CEP rather than
the Library Committee report, ... that the Librarian be an ex officio
member of the curticulunt committee,” elicited one philosopher’s
opinion that he could see no reason why the Librarian had any better
right to be included on the committee than department chairmen,
whom it was. not proposed to include. Yet virtually every cussicular
proposal affects the library, wherens relatively few affect any given
deparsment The need for the Librarian to be intimately informed
about current thinking in curricular matters would thus seem to be

- manifest—only it was not.

The Libraty’ Committee report predicted that the “teaching -
brary. . .is not something that may be bought tomorrow; it will take,
especially. in its educational functions, years to davelop.”!? An accurate
estimate, Until at least one divisional librarian is on campus, any
judgment of the teachinglibrary concept is premature. Since so much
depends on the divisional librarions, a word on their qualifications. is in
-order. The report called for “‘a doctor’s degree in a relevant subject
field, a library dc.gru. and experience in both classroom teaching -and
library work.” “Plainly,” the report estimated with sweeping under-
statement, ‘*‘persons meeting these qualifications .will not be ecasy to
find."'!' ln addition, the divisional librarians will clearly have to be
persons of considerable force and persuasiveness, suaviter in re, fortiter
in modo. Initial efforts suggest that finding a person with the requisite
qualifications may be easier _in the humanities than in the social

O
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sciences, though the recent collapse of the academic job market may
have changed that, Still, the positions and their career potential are
stngular enough so that one might well think twice about acCcepting one
of them. ' ' ~ '

If there are any lessons to be drawn from the fate of the teaching
library to date, the main one would seem 10 be that such a concept
must depend for its realization on library rather than faculty initiatives.
It is not that the faculty deliberately opposes such schemes, merely
that the old ways require less effort than the new. A continuing
educational effort is hence required to create understanding .of the
benefits of library instruction and the methods by which it is best
encompassed. Rightly or wrongly, the burden of proof is on librarians
in such matters. It is- thus unfortunate that the divisional librarians

could not have been appointed when faculty discussions of the Library

Committee report had at feast begun the education of the unwashed.
Turnover among junior facully is high at Swarthmore, and many of -
those who attended the original debates have now departed. New
facully members know little about the “teaching library.” It will be the
work of the divisional librarians to instruct them. ; '

 SEPARATE AND EQUAL

Although 1 have misgivings about whether too much is expected of
the divisional libsarians, the teaching library would otherwise seen to
be a practical approach to making academic library collections more
accessible and beneficial. If the library teaches effective use of
collections, instructors can concentrate on those things they do best,
and students will come 10 see the library as the information system it
truly is. Studenis who learn to think of the library 'in this way may, as
they become scholars and teachers, be more willing to accept the
intervention of bibliographic specialists between themselves and their
documentation. For the teaching libraty, the Monteith experiment, and
the excellent library instruction at Eartham constitute only part of the
solution to the problem of opening the bibliographic store to the
user.'? In addition to teaching the user how (o find his way about,
librarians must learn to intervene more effectfely between the user and
the information he seeks. The sort of service provided now by the best
special libranies in science and teclinology tepresent the ideal we must
altempt to. realize in the more general context of the academic libragy.

The suggestion that the special libraries maik the way of the future
has a number. of implications. Most importently, pechaps, it implies that
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both faculty and librarians must agree to accept a sharper dilferentiation
of the functions of cach group than has been true in the past. Each -
gro\ap would gain from this, the librarians in terms of greater career
satisfaction and echanced pratessional prestige and faculties in terms of
more and better scholarship. Faculty members find it increasingly
difficult to teach, do research, and keep up with a ballooning mass of
pSol‘essipnal literature, They would profit if they could (and would)
conline themselves to teaching and writing. While hunting up material is
now patt of the game, it is a very time<consuming part,and in the end
what one. does with the material afteiwards is what counts, not the act
of finding it. Il scholars could turn much of this basic tetrieval work
over to others, to biblivgraphical specialists, they would have more time

s

to think and would be far less apt to miss important material, -

* particulardy in related major fields. Some important happenstance
discoveries~odd facts found in illogical places--will be missed, but the
exponential growth of the literature will eveﬁlua]ly force us to sacrifice
~the chance discovery for the sake of broad and systematic coverage of
the literature as a whole. '

To provide such bibliographic services wnil require more than
addmoual subject specialists, necessary as the latter may be. Librarians
must pu\rsue more actively the provision of information-repackaging
services such as the special libraries now provide.!? Librarians must also
furnish themselves with the- tools to make more complex literature
searches than are now readily possible. To accomplish these aims,
especially in fields where books remain the dominant form of
publication, we shall rcquire catalogs with subject-headings more helpful
than “Access to aitports,” *'Radio-active waste disposal in the ground,”

. and “Vectically rising airplanes.” We shall probably also need classifica-

tions better suited to machine-retricval than Dewey or LC. Given
current budgetary stringencies, such desiderata may seem _impractical,
and , [ would be the last to deny that developing more eificient
blbhographlc tools will be, at best, a difficult and time-consuming
proceeding. St:ll, it-is not ciough tu teach others to find “their ‘way
_about in the librarians’ disorderly house. The house itself must’
eventually be sct to rights. '

Library skills are indecd an art, but they are u practical rather than
a .liberal art, more akin to computer programming than English
literature. Libratiuns must develop these practical arts into the science
they ought by rights to be. In addition to its’more obvious benefits,
such a development might also go far to resolve those problems of
Elilcflu'ch trouble some librarians.'* If faculty members sometimes
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hold librarians in less regard ihdn“is justified, it is because much of

. what hbrarians do looks like just thé sort af inconsequential work that -
16 one with brains would want to do. For this reason, even genuine
.scholarl) qualifications- by which | do not mean a second M.A dv'not

carry the weight in faculty circles librarians sometimes assume. With the
exception of senior staff, librarians. who are accepted in faculty cireles
as equals are agc;pted because of pcrsonat or scholarly attainments and

* despite (heir vocation. | submit that this situation is not likely to

chinge until.libsarians cquip themselves with the tools to assist faculty

and siudcﬁ!s“bcmclv in the work of scholarship. When librasians can

provide the. mngg of bibliographic services alluded to above, they will
be visibly and obvzously indispensible. Faculty and librarians will engage
in a scholarty collaboration of ecquals, each with sharply defined
responsibilities, and status problems will take care of themselves.

L. Critique of a Coliege: Reports of. The Commission on Educational Policy, The
Special Committee on Library Policy, fand} The Special Committee on, Student
Life (Swerthmore, 1967). '

2. 1bid.,, p. 338, In the course of writing this paper. | benefited from numerous
conveisations with Dr. James F. Govan, Librarian, Swarthmore College, on this
and other questions.

3. 1bid., p. 349.

4. Ibid, p. 339..

5. The proposals are summarized in Critique, pp. 459461, which is the source for
the texts of thos? proposals quoted below.

6. Professor Charles E. Gilbert, Provost, Swartlmore College, kindly lent me the
faculty meeting minutes from which this and other amendations quoted below are
taken. In a1 cases. ilalics are mine.

7. See Jamos R. Kennedy, 3., Thomus G. Kirk. and Gwendotyn A. Weaver.
“Course-related Library Instruction: a Case Study of the English and Bioloyy

Departments at Earlham  College,” in this issue; Patricia B. Knapp, Montcith

College Experiment (New York, 1966). - .

8. For those unfamiliar with the Swarthmore honors program, it might be noted
that honors papeis are writien against tight deadiines and are typically literaturs
surveys of toughly five single-spaced pages on topivs such as “'The Ch:msml
Structure of the European Economy. 1870-1914." .

9. Critiqgue, p. 362. Recommendation 9 covered collection-building and mait
tenance.

10, 1bid, p. 34S.
i1, _1bid., p. 35T

-
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+3 The tibrary-college does not seem to me to be a solution o' this. or indeed
oy other prodlem. Fay M. Bluke, “The Library College Movement.” in this issue,
ays Lhe necessary, und there is henve bittle point in my ogging the dead horse.
vt For a suggestive: experiment in providing such services in g more ‘gencral
Jontest, see Leonard H. {'geiser, “Reconstruction of Library Serwvices,” in Prosent
astus and  Future Prospecis of Referencefinformation Service, ed. by W.B.
‘Tundetman (Chicazo, 1967, pp. 48-36. _ ,

14, See, for example, M.P. Marchant. “Paculty-Librarian Conllict,” £J 94 (1 Sept.
1169y 2886-89. Libraruans should bear in mind that in any serious clash with
teulty they are likely to be outmanned and outgunned. '

B
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by Patricia B. Knapp

A ) .
The following originally appeared as part of a paper,” “The Library,
the Undergraduate and the Teaching Fuculty,” which was presented at
< the Institutz on Training for Service in Undergraduate Libraries
gonsored by the University Library, University of Califomia at San
Dicgo, August 17-21, 1970, which was conducted under a grant from
the US. Office of Education, Title 1l-B, Higher Education Act of 1963,
PL. 89-329, as amended. '

In order to work toward the ideal of the undesgraduate library as a
teaching instrument, we must begin by developing as clear as possible
an understanding of those elements of the academic worid which will
inevitably play an important part in the outcome of our efforts and by
determining to wse this understanding as a positive contribution to the
development of an active campaign to ach:eve our goal. Specifically,
with respect to the facuity:

t. The trend toward professionalization of the disciplines brmgs .
along with it a sense of identification with the disciplinary peer group
and 2 corresponding distrust of-and some degree of immunity to—the
Jocal administrative hierarchy. We should not attempt to achieve our
~ objectives by way of administrative fiat, but we should use whatever
 ddministrative support we can get in seeking access to the faculty. la
addition, we should decemphasize the bureaucratic style of library
operations as much as we safely can,

Patricia B. Knupp is Associate Professor, Department of Library Science,
Wayne State University, Detroit, Michigan.
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2. Faculty members are sincercly concerned about their teaching
effectiveness and, at the moment, they are fecling guilty because [they
are under attack for alleped neglect of their teaching duties, We should
do our best to' capitalize on this situation by making it known, in an
aggressive but diplomatic way, that the Jibrary and its staff have both
the willingness and the ‘capacity to help. We should also support, in any .
way we can, the efforts of those faculty members who attemipt to
achieve a redress of the balance between teaching and research on' the
campus. :

3. Most .faculty smembers know little about !eammg lheory or
instructional methodology but their autitude toward these matters is
usually one of indifference or coiitempt, This means that librarians who
are knowledgeable in these areas have an important contribution to
make but that they must be extremely circumspect in making it.

4. Faculty members, quite rightly, regard use of the libraty as a
ricans toward the achievement of their own teaching objectives.” We
must, therefore, guard against our own tendency to view library use ot
skill in library use as ends in themselves. (Those who regard, as 1 do,
the ability 1o usc the library effectively, like the ability to write
effectively, as one of the attributes of the liberally educated man, must
discretely propose this objective gs a rather nice bonus that the student
can collect incidentally as he strives to attain the instructor’s course
objectives.)

5. The faculty has limited undcrstandmg of the intelleciual processes
involved in soph;snuted library competence. We must avoid technical,
high schoolish programs of instruction in use of the library, developing
and using, instead, individual self-teaching devices to convey such
how-to-do-it skills to those students who need them, when they need
them. Since we are far from secure in our own understanding of the
intellectual processes in library use, we must also stiive to overcome
this weakness by attempting conStantly te idcnlify and make explicit
these processes in our own work.

6. The potential for active collaboration belween the library and the
faculty varies from- discipline to discipline as well as from individusl to
individual, We must, therefore, be alert to the possibilitics at both
levels, deliberately cultivating the faculty -in departments whose fields
seem promising and at the same time making the most of every contact
with any library-minded professor.

WItll respect to students: ‘ _

. The single most important mﬂuence on the student’s academic
o behavnor is the GPA perspective. In order 1o'get the highest payoff fur
FRIC | ; :
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our effort to increase the library’s contribution to the educational
program, therefore, wo must work primarify with and through the
faculty.

2. An important item on the agenda of thc student activists, at least
of the - modecrates, is improvenient in the quality of undergraduate
teaching. We must support these students in this effort. We might, tor
instance, try to involve the most talented of such students in examining

= the potential role of the library in excellent teaching and in developing
; plans to see that this potential is realized.

3. The student sub-<culture which has been labelied “nonconfonmst
_combines inteflectual interests with a rejection of institutional pressures
- toward the GPA perspective. We should, therefore, explore ways of
- working directly with students in this category, if possible involving
i them in plans for making available library activities, materials, and
services which meet their interests.

With respecl to the undergraduate curricutum:

iy 1. The most serious obstacle to the development of a cohereat and
~ effective undergraduate curriculuin for general, liberal education is the

power of the competing graduate programs in the disciplines and of the
. “credentialism” which accompanies it. We must support the efforts of
those who recognize this phenomenon and oppose it, participating
formally, if possible, informally, i not, in any campus activities
concerned with curriculum study and reform.

. 2. Another serious obstacle stems from the fact that the under-
graduate teaching staff has no identity as such, no claim to autonomy
in its work. We should, therefore, make the most of any exceptions to
this general rule, establishing relationships with, proposing library
programs for, whatever councils, separate colleges, or other administra-
live entities there may be.

With respect to the university as an organization:
I. The power structure and gosl orientation characteristic of the
i lype of university in which the undergraduate [ibrary is likely to occur
produce an enwronmx.nt which is hostile to emphasis on undergraduate
instruction, as such, but highly favorable to objectives having to do
with developing students, intellectual and scholarly skills. fn making the
case for use of the undergraduate Library, therefore, we should stress its
" ielevance to intellectual and scholarly work rather than to under-
y  graduate education of the undergraduate curriculum.
& 2. The university is a professivnally-oricnted complex organization.
© Understanding the characteristics of this type, we should be neither
\“rpnsed nor disturbed to.tecognize that the :eadung facully regard the
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library as having a “service™ function, as-playing a supportive, subsidiary
part in the educational’ programn. What is important is fiot the lubel
placed on our contribution but that it be significant.

3. Coordination of the tremendous range and variety \of librany
activities nccessitates an  hicrarchical organizational structure . for the
university library system and a consequent limitation on the autonomy ‘
of any individual professional libtarian. The resulting disparity between
the “academic style™ of the professor and the “professional style” of
the “librarian is an  obstacle to the achicvement of a colleague
relationship. Libsary policies and procedures, therefore, should be
reviewed and revised to ‘the end of giving the individual professional
librarian as much authority and responsibility as is practicable withoul
damage to the system as a whole.

With respect to the undcrgraduate library -in the. university ilbrary '
system: .
1. The university library system is quite naturally and inevitably
responsive primarily to the library requirements of the graduate and
research programs of -the university. This ‘means that an effort to =
enhance the contribution of the undergraduate library calls for con.
scious and deliberate measures to: {a) identify in a positive way the
unique functions of the undergraduate library, (b) recruit andfor train.
librarians for the, undergraduate library staff who have the particular
qualifications which would enable them to collaborate actively with the
teaching faculty (e.g., a commitment to the teaching enterprise, a broad
liberal arts background of high quality, and thorough understanding of
cwiriculum design, learning theory, and instructional methods), and (c)
make certain that this staff has access to the faculty, that il is involved’
in all levels of planning.

2. Operations in the university library system are designed to serve
the needs and the style of the individual scholar. To the extent that
the undergraduate library js obliged to follow this operational pattern,
its efficiency in providing necessary mass service may be severcly
limited. We must develop ways of rationalizing mass library service to
undergraduates in costefliciency terms, but in doing so we must build
into our calculations: {(a) a better understanding of the differences
between the “'approach” requirements of the individual and the larg¢
group; {(b) an acceptance of the idea that most of the materials uvsed in
undergraduate education are not rare or ‘itreplaceable but expendable-
the moe they are used up in the learning process the better: and (¢
recognition of the fact lhal student time is a crucial ctcment in the
cost part of our equations.' !
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3. The inescapable necessity for mass service in the undergraduate
library underlines the validity of what [ have called “the instrumental
perspectwe to such an extent that it threatens to swamp any other
view. We must, therefore, distinguish carefully between mass sefvice and
the other legitimate” undergraduate. library functions, make mass service
. as efficient and economical as possible, and use whatever savings there
may be to support these other functions. - -

None of the recommeéndations presented above offer much in the .
way of concrete, practical actions. that can be put into) effect .
immediately. But for library administrators and undesgraduate lifyrarians
who are truly committed to the teaching perspective, they may s}-:ve as

a useful long-range set of “guidelines for bucking the system.

1. An excellent beginning to the rationalization of Library service, one in which
the time of the library user js included as a cost factor, is offered by Phillip M,
“orsc. Library Effectiveness: A Systems Approach (Cambridge: MLT. Press,
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A major problem facing the librarian interested in library instruction
is lack of. published information on implementing a program. There is
need for information both on the philosophy and rationale of operating
a program and sufficiently. detailed instructions and descriptions. In this
section we have assembled five articles which attempt to fill this gap.
Verna Melum summarizes current activity in the field and tabulates
wellknown programs and their aspects: Millicent Palmer shates her
experiences, discoveries, and conclusions as a fulltime library instruction
hbrarian; James R. Kennedy, Jr. details the operation of the program at
Falham Coltege: Martha Hackman outlines the reasons for- individu-
dizing instruction at California State College at Los Angeles and the
droad concepts of the revised program; and Beulah Howison provides
most useful instructions on how to construct a presentation with

--appropriate audiovisual aids.—Ed.
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107 ey of forany onontation
and Instusion prmams

- by Verna V. Melum

1 New keys to intellectual development in today§ wortld are being
forged nmationwide. Notches are being cut, edges aré being smoothed,
new master keys are emerging. To do nothing about new library
orientation and instruction keys is to leave today’s students with keys
of the blacksmith erp. Keys that worked—or were thought to work—~
yesterday are fast becoming antiques.

Today's librarians are scarching diligently for punch press cperations

to meet the necds of libraty users in the seventies—a. fact supported by
two surveys I have made. In the spring of 1969, while on sabbatical
leave, 1 discussed library orientation with librarians on over fifty
campuses, from the smallest to the Jargest, from coast. to coast. My
observations and conclusions from these consultations hHave been sent
the libraries visited and will appear in the September 1971 WilsOR™
Library Bulletin. This spring (1971), 1 have corresporded with over
seventy librarians, again in schools of - varied enrollments in many
geographical areas.
. The eighty-onc replies to 107 questionnaires sent out indicate that
libraty orientation is flourishing. Only one reported no orientation
program. All others reported on their current actlvities and plans.
Seventy-four colleges and universities are included in the tables of this
survey (seventy-six different libraties). Five which responded are not
included because of the brevity of their reports. But every answer is
greatly appreciated: the seventy-six~percent response is highly gratifying
and certainly indicative of the interest in programis of hbrary orienta-
tion and instruction.

I had- visited, in 1969, thirty-two of the librarics included in this
survey and | wrote them this spririg (1971) to update my information.”
’S_();_rgg,reported“cl\angcs in the two-year period. The other libraries in

Verna V. Metum is Library Orientation and Instruction Librarian, Swen
Page~m b“"ary. Nosthern Hlinois Univetsity, DeKalb, Ullinois.
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this study were chosen for a variety of reasons:’ mention in the
literature, recommendations of - librarians, inquiries 1 had received, size
and type of campuses. No doubt ] have missed many good programs,
but 1 have ‘endeavored to obtain representative coverage. -

Although this study is narrow in scope in comparison to the number
of academic institutions in the nation, the data from campuses of
varying ‘size and geographic regions indicate simultancous, -concerted, .
unpublished interest and effort. on campuses small and large. Both of
my surveys refute the notion that little can be done for large
encollments. No large school claims to reach all, or even a majority, of
its students, but many large universities, as well as small colleges, are
working to improve the quality- and pertinence of their library
instruction. College Library, UCLA, reports that the field of library
instruction has been increasingly important to them in recent years, and
that many of the other eighteen. UCLA libraries also offer orientation.
instruction programs. The University of Hawaii sent separate replies
from its undergraduate collection and five other départments. Large
institutions want to ‘reach greater numbers; some are looking to new
media to accomplish this purpose.

pd
Ve

Sl
ML

CURRENT INTEREST

The problenis, the methods, the basic conclusions haven’t changed
much in two years—but the intensity of experimentation has increased.
Seldom have I heard a librarian say. “We have given up all orientation.”
More typical is the semark, “We have tricd everythingand are not
satisfied, but we are continuing.” Eda Maison, Assistant Director for
Public Service at the University of Denver Libraty, says, “Orientation is
of forcmost importance in our Reference Deparlmem discussions at the
moment.”

Rose Grace Faucher, Head of the Undergraduate Library at the
University of Michigan, reports a similar situation: “Oricntation is a
constantly changing procedute here at the Undergraduate Library and it
seems we try something new every year, in hopes we will hit on the
one really successful form.” There is widespread agreemient that new
keys are needed to open the doors into the complexities of modcm '
libraries. _

The strong current interest in library oricntation and instruction
programs is further evidenced in the fact that several conferences have
been held in the past two years. Those at the Orchard Ridge Campus
of Oakiand Community College (Michigan) in June, 1969; at the
University qf‘Califomia, Berkeley in July, 1970 (a workshop); and at
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I sstetn Michigan University in May, 1971,' have come to my attention.
“tlyold  Jones of College  Libtary, Brooklyn College of The City
Umversity of New York reported that the New York Metropolitan
Reterence and  Research “Agency, Ine., held a series of meetings for }
Tibearians interested in discussing methods of instructing: undergraduates
m the use of the library and its resources. S
: | ‘ VAILABLE
CURRENT CONCEPTS BEST COPY R A| .

Thy two major conclusions which tun through both of the surveys 1: |
tave made are (1) library instruction is effective only at the time of ~ |
-teed and (2) learning to use a Library is a mnlmumg process. Typical
comments are:

Studenis and facully wam to know about the library when they need to
use il.
“Virginia Phillips
Coordipator of Reference Semces
Unnemt) of Maryland

What both teachers and studénts seem to appreciate most are lectures
ditected at specific rescarvh problems the class is working on and
bibliographies of sources with.call numbers noted. It seems to me that
both students and faculty ate motivated to listen 1o instiuclion and to
ask for more when those two f.mors are an important part of oany
instructional s@ 4sion, '
Mary Jo Lynch
Senior Reference Librarian
Univenity of \tassauhusetts -

We fe«.l that hbmy orientation is much more than just poinling out the
card ‘catalog, etc. It .45 a;continuing process whereby a student and a
facuity member rcce'nes information which he can use throughout his
career. . '

John Peanino

Assistant Director of Libraries

Polytechnic Institute of BrooXlyn

For any orientation program to be successfui, U feel it has to be

continuous and not a oneshot lecture. It must teflect the students
nceds, and only with the cooperation of the faculty can this be done.
~Ronald G. Hirous

Refcrence Librarian
Hofstra University

NEW APPROACHES

In line with these concepts, much less is being done for {reshmen
during Orientation Week of in eatly fall than formerly. Oricntation is

ERIC
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now mainly a welcome. Iustrection comes later and is continuous,
Library lessons are being given to freshmen only when they can be tied
directly to- term paper assivaments. Advanced bibliographic, course.
related lectures are being given to upperclassmen and graduate studenty
in many subject fields, including the scierices and vocational subjects as
well as educution, English, and the social sciences. Such lectures are
“tailored™ to meet the needs of the ‘class and arc given when the
students are motivated. At the University of Wmdsor. library bibliogra-
phers as well as reference librarians give lectures.

man w—

Most libraries comply with requests for lectures. In addition, -

? librarians are taking initiative - in contacting taculty and publicizing the
services they are prepared to offer. There is growing recognition of the

fact that librarians need to increase their efforts in public refations in -

order o meet the needs of their patrons.

Tours, fecture tours, and credit courses continue to be given, bul
with “‘ntixed feclings.” Opinions. regarding tours range {rom “'no deadly
tour™ and “discouraged” to the conviction tha! it is imporlant o gel
new students into the Tibrary building. Reactions to credit courses range
from utter discouragememt (because of student  disinterest) and even
resentment to strong recommendations submitted o curriculum comnsit-
tees.

A growing trend of u‘nporlamc is the effort to involve students to a
greater extent in plannmg programs and in giving service: students on

committees, better-trained sfudent assistants, student bibliographic ase

sistants and reference fellows, hbmr> hmsun ageits in dormitories.

USE OF MEDIA

Tours, lectures, and courses have a personal efement that can seldom.
if ever, be equalled by any mechanical media. But in the attempi to
reach largar numbers of stedents provrams for use with various media
are being developed. The twe most popular approaches are (1) colored
shides with synchronized tagpe for tse in classrooms with or without the
presence of a librarian and (2)both printed “and mechunically cepro-
duced materials for use by individuals on tocation when they need helps

Closed-ircuit television would seem 1o be an obvious solution to the
problem of reaching Jurge numbers, and hus been used successfully. But
many schiools lack the sophisticated studio and campus facitities and
graphic talent needed 10 produce snd reproduce effective  programs.
Even when successful progrums have been achicved. they have becomt
outdated and wechameally worn out after several years of use, and
have sometimes been discontinued in favor of other media. However,

&

§ o et i
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wveral schools in this sunvey repon cureent wse of television.

The sellpuided tour is becoming popvlar. [t ranges from mimeo-
sephed copy through stiractive printed brochures to cassetie tape.
Peogramated materialy in print and for we with teaching machines are
wowve inoseveral cullege Dibraries. These materials are in toe with the
cdosophy that an individual shoutd find help availuble when and
where he needs it. This approach is the muost promising; several
Lhararilans have voiced thie opinion that we must come v this metiod.
Ruth Johnson of Oral Raberts University  says, “Qur “dusit-younsel
program seems o be developing independent hbrary users.” James Davis
of the College Library of UCLA suys, “Self-paced and self-directed
programs are highly suecesstul. Formad tours ang ¢lasses are highly
wisaeeesstul.” The University of Nhinois looks forward to using the
PLATO system for orientation eventually when the campus is blanketed
with enoun} lerminals to, provide - mdmdual instruction in dormitories
o onhu c.unpus units.

RESEARCH

No respondent in this survey reporled structured research on the

.

“<ifectiveness of aibrary orieosstion and instruction programs, other than

theses and dissedtations. On'v a2 few report any testing. Again quoling
Laes Davis of UCLA, this time in reference to a two-unit course given

- 1o high potential students:

An- md;pcnd‘nt evaluation committee tosted students in the High
Potential Program in all requited courses, 807 of the students excecded
the expectant criteria lovel in Library Skills. The other subjects tested all
fell below 3587, The evduators recommended our methodology to the
other departments.

Dihers have found  that <tndents who have had library instruction
score higher on g library test than do those students who have not had

Tany instiuction. But the question remains: Are test scores a valid

measure of a student’s abtlity to search the literature tor a spevific
furpose?

Encouraging comments on feedback sheets, letters of appreciation
from faculiy, heavier and more sophisticated use of materials. and fewer
Airectional ard elementary guestions support. the many eftonts to help
tadents learn to use hbraries efficiently. Vonna Brown of El Cuamino
Cotlege savs:

If there are students or 1structors who have been disappointed. they

have spared our feelirgs and remained non-committal; ome parlicipants

‘Ci ~nthusiastic and  expess gratidude for “a much-needed  sepvive.”'
ERIC | B
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In\uu\lou who ask for orentation classes regulaly with each new
scester out-pnumber the onc-hime-only requestors,

The Oricentation Faci. Finding Commuttee of the Unmml) of Cahfo:nn
at Irvine writes:
We  have round that even when prozrams offered have not been
\\‘elkultépdcd. verbal response of the parlivipants has been satisfactory.
Students receiving Library instruction have eapressad favorable reactions
to the content of programs. Their opimons and sirulir ones expressed
daily at the’ Refetence Dk by studeats buving introduced to library
resources feave ro Jdoubts that a real need enists at levine for some kind
ot systematic |nnuumon in library use.

Even though such comments and experiences ate convincing, it i
gratifying to note (1) -an announcement by the Council on Library
Resources that John Lubans, Jr., Assistant Director for Public Services,
University of Colorado Libraries, has been awarded a fellowship *to
continue studying patterns o! academic library use and non-use and the
effect library orientation and library-use instructions presentations have
and could have on these’; (2) that a survey of bbrary orientation for
graduate students is in progress at the University of Wisconsin Libray
School; and (3) the developmznt of several programs under grants,

NEEDS

The needs in this area scem obvious even without the substantiation
of a lasge body of research: (1) provisions for both individual and
group instruction at the time of need: (2) media programs for both
individuals and large numbers of students; (3) materials which can be
shared; (4) a clearing-house for infonmation about current programs and
available materials. My surveys substantiate the opinions that library
instruction is needed now miore than ever before and that there is keen
interest in finding new ways of meeting the nzeds of today’s students.
There will wever te oac master Koy to mcihods of librury viienidiivn
and instruction, but various keys can be developed and tried until' thos
that open the tocal doors most efficiently are found.

1. Proceedings to be publishad by Eastern Michigan University.

|
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Appondix [

.

QU{ STIONNAIRE FOR SURVEY ON

CURRENT LIBRARY ORIENTATION; . BEST COPY AVAILABLE.

INSTRUCTION PROGRAMS - :
(March 1971} , "

Your answers to the following questions in so far as they apply to your

“program, and any further information and comments, will be greatly
appreciated for a summary on the starus quo of library orieatationfin.
struction to be written for the Drexel Library Quamrlv

10.

. What METHODS and PROGRA’\&S {touss, lectures, etc.) are you

now using?

To what GRADE LEVELS do you give orientation[imhu‘.liun?
Freshman . Soph. ___Jr. ___ ——Grad. -__Special __

To what SUBJECT AREAS do you give instruction?
[s your instruction (REQUIRED - OPTIONALY?

Approximately HOW MANY andfor what PERCENT ___
of your student body does your oricntation/instuiction reach?

What MEDIA do you use?
. What MATERIALS have you developed?
. How do you PUBLICIZE your program?

Do you have any defimte EVIDENCE OF SUCCESS OR

FAILURE of a specific program?

tave you conduclcc!ll any STUDIES or RESEARCH concerning
library instruction?

L1112, Do you have any sigeestions on how to MOTIVATE STU-

_ DENTS? FACULTY?

i



~

A Rk
.

e aadiidil, .-

Al

23271971 SURVEY OF LIBRARY ORIENTATION
. ARDINSTRUCHON PROGRAMS 7

o 13 What is donc to ACQU. \I\'T FACULTY with hbmry resources

and services?

t4. What other programs do _you plan to develop in the FUTUR_E?

‘Appendix 11

NUMBER OF COLLEGES AND UNIVERSITIES
RESPONDING TO QUESTIONNAIRE

f

|
Large Junior and Community Colleges 10 ;': '
Enrollments up to 2,000 N L
Enrollments of 2,000 - 10,000 ) 14 '
Enrollments of 10,000 - 15,000 9
Undergraduate Libraries : 9
Enrotiments over 15,000 20
Number of replies used in thissurvey  ~ 762

Replics received but too brief 1o be included 5

" Tutal number of replies received : 81

Total number of questionnaises sent out 107

3 The seventy-six replies represent seventy-four colleges and universities. Ohio St
University and the University of Hawai are reported both under “Undergraduate
Librativs™ and FUnrollments over 15,000"; i, they have programns in both
undergeaduate and graduate hbraries.
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Appendix IH

BEST COPY AVAILABLE

INSTRUCTIONAL METHODS AND MATERIALS
NOTED IN REPORTS FROM 76 LIBRARIES

rp\H’S
"~ Conducted tours
. Self-guided toun?
Printad 6
Cassettes 4

Lectures to Classes

Non-print Media
For groups:
‘ Slide/1ape presentations
Slides
Tapes and cassettes -
Television®
Curtent use
‘Discontinued at present
Planning to use
Filmstrips
Films
Multi-screen presentations®

For individual use:
Slide/tape
Group presentations may be used

© by individuats

Cassettes - See Self-Guided Tours above

Filmstrips

Audiseand

Touchstone Access Carzel®

Programmed machines'

Pianning to develop some kind of
AV presentations$

Printed Media
Subject bibicgraptiics
y Srudent hundbouoks

ERIC
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Faculty handbooks
Faculty or Faculty-Graduate handbooks
Miscellancous handouts :
Prograimed instruction® i
Programmed kits'

Self-instructicn brochures

—

—

-——— s s ke

BEST COPY AVAlLAULE

3. Selfguided tours:
Printed

Arizona State University
California, University of, L.A.
Northern Hlinois University
Pasadena City College
Southvern Blinois University —

Edwardsville

b. Television

Current Use
Arizona State University
iifinois State University
Northern Hiinois University (film)
Oral Roberts University (film)
Wiadser, University of (film)

Planning
Denver, University of

Tewa Wesleyan College

Pasadena City College
Temple Buell College

c. Multi-media screen presentations:

Cassettes
Brigham Young University )
California State University at LA,
Detdware, University of
Southeast Missouri State College

Discontinued at present
Brooklyn College of the City of New York
California State College at LA,
Ulinois, University of
Stephens College '
Teniple Buell College
Windsor, University of (lessons)

Mount San Antonio College and St. Pctenburb Junior Col!ege

d. AUDISCAN: Misni-Dade Junioz College — North Campus

¢. Touchstone Access Catrel: Dallas Baptist College

. Peogrammed machines: Mount San Antonio College

g. P].mnm" individual use presentations:

Arizona State University

Roise State College

Califorpia, University of, L.A.
California State College at L.A.
Denver, University of

Hawaii, University of

Hlinois, Univessity of

Northern Wlinots University
Southeast Missouri State College
Stoyt State University

Western Michigan University

/
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h, Printed programmed instruction: Gueorgla State College and Stout State
University (Also University of Colorado)

1, Programmier kitst Oral Roberts University

Appendix 1V

OUTSTANDING FEATURES OF INSTRUCTIONAL

PROGR AMS AND FUTURE PLANS NOTED IN REPORTS

Note:

FROM 76 LIBRARIES

The compiler has grouped the colleges and  universities
responding  into six groups, taking enrollment figures from
Accredited Institutions  Of  Higher  Education, 1969-70
(American Council on Education).
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To acquire a suitable, perspective from which to view a case study of
1 single library instruction program, one should first obseive the
professional status_of this. entire movement. Teaching, in the varied
wims requited of a fuiltime library instruction librarian, is a function
o which library science and the library protession as a whole, has given”
tle attention. Indeed, the cursiculum of library schools shows no
aidence of cither sanction vr support. Those librarians who have been i
aked to develop programs are functioning as professional mavericks or
u'phms, or both. !
Library instruction in some limited form has been cartied out in
many unpiversities by reference librarians for whom it is an added and
olten unwelcome task: but hbrary literature is strewn with the dried
Chones of effort that died “a-bornin’.” Therefore, persons who dare
ssume the title, “Library Instruction - Librarian,” do so at their own
ink. The only supportive influence is the fact that their adiministrators
#¢aware of rneed and have. faith in the possibility of solving old
publems in new ways.
b The program at Southern llinois University, Edwardsville Campus,
42 initiated in the fall of 1963, when the fiest two buildings of the
W campus were nad\ for vcenpancy. In December of that-same year,
I.ﬁtcndgd the New York ALA Pre<onference on leraly tostruction
o came away feeling that 1 had joined a sub-profession characterized:
by failure and skepticism. Although 1 soon leamed to build upon the
tulvsophic foundations cieated by Knapp in the Munteith Colege

— _
Witgent - €. Palmer is Assistant Professor and Library  Instruction , 5
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experiment, it was appatent that | must develop my own specific
objectives and mdthods by wial and error.! But at least it_would be
full-time trial and ecrror. When discouraged, or faced with f.ulurcs I
could not retreat into other responsibilitics .md blame faculty of
students for being unappréciative. .

Now in its sixth year, the present library -instruction program bears

“little resemblance to its beginnings: nor does the Edwardsville Campus,

which has grown from a 1965 cnrollment of 7,146 to a 197)
enrollment of 13,700. Operating within the framework of a quane
systemi and on a twelve mpnlh"‘"mntract, 1 have had twenty-one
opportunities for new beginnings, and each one has taught me more ol
the sometimes brutal facts about library instruction. ‘

The purpose of this paper is not to describe a model program. As
far as | can determine there is no model program anywhere yet. My
purpose is to share with those who have similar responsibilities some

things that we have leamned, mistakes we have made, unexpected

problems we have faced, our analysis of some of these problems, ways
in whichi we are trying to solve them, and plans for further solutions.
Since | have had the almost unparalleled opportunity, due to the vision
of my directors, John Abbott and Ralph McCoy, to devote full efforl .

“to this work, it is hoped that my experiences may provide some

foundation for others, possibly making it unnecessary for them to
follow all the dead<end trads which I have already rather fully explored.

Although my method was basically trial and error, “father thun.

elaborate grant-supported experimentation, it has not been blind.
intuitive trial and error. With the interested help of faculty in-whose
classes my instruction was given, there has been quarterly feed-back
from many classes, sornetimes by informal questionnaires, miore often
by open<end critiques. Any library instruction librarian who hosn'
asked undergraduates to be critical doesn’t yet know the full meaniny
of “blocdy but unbowed.” Each group of critiques was sorted inte
three piles: (1) those which said, “Perfect! 1 don't see how it could be
improved,” (2) those which said, “It was a complete waste of time,”
and (3) those which destribed both plus and minus values. The first

two piles were very small. and [ hid them aside as equally invalil

guides tor revision of the lecture, The third pile, which represented
majotity opinidns, was full of pluses and minuses. The winuses reecived
careful attention. if a signiticant number agreed, my plags for neat
quarter bezan to teke shape. [ssmtmllv. my method has been to ash
for criticism. evaluate and act_upon it, if it scemed valid and feasible
Although faculty sugpestions weie asked and valued, student evaluations

- were most needed. Sometinies evaluations were made inunediately aftet

&
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1 lecture and again when the library assigtnments were completed.
sometimes  there were evaluations in successive quarters of the 'same
SOUTSE, inﬁ order to test the changes that had been made. ‘

TeT '{3{'\/ “UAH AP

... THE GHOST or LlBRAR) INSTRUCTION PAS T i

Surv;ys of ll_bmry instruction programs leave no doubt of the fact
that 9 majority “of them focus most, il not all, of their attention upon
freshmen,- and  therein lies the greatest single problem that 1 have
encountered s developing an instruction program that attempts 1o
provide bibliographic knowledge at later-academic levels. The image of
hbraty instruction as a single massive inoculation ol freshmen sgainst alf
further needs for infurmationsearch knowledge, appears to consciously
ar subeonscivusly condition the thinking of most faculty and students.
I was quite unprepared for this attitude, and it was only after several
quarters of trying to “'seli” a different kind of program that [ came to
jceept this as a basic tact with which an instruction program must
wmehow find a way to.cope.

Providing new solutions to old problems has munykdisadvantages.
tach quarter it became clearer to mie that. betore 1 could gain faculty
or student acceptance of what |'was attémpting, [ must first do battle
with old concepts and myths for which our own profession must take
the blame. And this battle must be fought over again with each new
facuMy -member and each new college generation. In short. although
battles may be won, the war against bibliographic ignorance appears to
be endless. It is understandable that librarians for whom instruction is
an added responsxbnlu} often throw in the sponge.

In the first two years of my program, I seldom entered a clnssroom

o give specialized resourcessearch  instruction” without having at least

one- student say (while others gave silent but visible affirmation), “I've’
alrcady heéard the library lecture!™ Frequently 1 would find atiendance
decimated -with full approval of the instructor. “They said they had
already heard the library lecture, so I told them they needn’t come.”
Ihgn 1 knew that my first teaching. function was with laculty
'mmbers not students. All lecture écheduling would have to be
'\xccedcd by careful communication with the teachers involved. For
aven when the sophistication fevel of instruction hud been discussed in

- glvance, and a copy of the bibliography placed in their hands, many

teachers announced my scheduled Jecture as a talk on “"How to Use the
Library.” An intefligent student who had passed his first quarter in
ellege would do well to absent himsell from such a lecture, After
hpea!ed experiences of this Kind, 1 concluded that neither facully nors
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student should be blamed for these miscongeptions. They were ¢learly
products of librarianship’s own making. 1l instruction programs musg
muake a frontal assault upon them.’ :

Inherent in the public concept of “'a™ library lecture which solves al]
information-search needs for all times is the vague but persistent notioy
that general library instruction (card catalog search techniques, a few
basic indexes, and a selection of scattered reference books) will make 4
student competent to conduct effective search procedures in all subjecy
arcas. Any skilllful subject librariun could testify to the fallacy in this
concept. Even in the library profession we find ourselves embarrassingly
inadequate when conducting extensive information searches in more
than a few subject areas.

At the roots of these misconceptions concerning t : adequacy of
generalized freshiman level instruction is what 1 call the Myth of the
Card Catalog. In response 1o offers of bibliographic instruction 3t
post-freshmen level, many faculty members demurred, Oh, 1 think my
students know how to use the card catalog.” It has been necessary to
conduct a continual campaign of card catalog demythologizing, firy!
with the faculty, and then with students. Of all the incapabilities of the
card catalog, one of the most unrecognized (or unpublicized) is its
inability to show, explain, and -telate to one another the vitd
bibliogtaphjc and reference systems that continue to develop in each
subject area. These are what provide the most useful- techniques !u
resource identification and retrieval.

The persistent Myth of the Card Catalog is, | believe, a product of
our past instruction emphasis, an emphasis that F’ have bees
relatively valid in the day of “The Bock.” before the literature ¢!
journals, reports, government publications. conferenc¢e’ proceedings, an!
unpublished resources made- the difference between informed an!
uninformed scholars and students.

Affer several quarters of learning experiences concerning faculty an!

student attitudes toward the need for sophisticated library resourcs?

retricval knowledge, | was no longer surprised at my first quart
discovery that the academic community had not been waiting wit"
bated breath for the arrival of an instruction librarian. A meaning!s

-instruction  program must be explained. ]USllthd and sold—which »

indecd fulltime work,

FRESHMAN INSTRUCTION: TOO MUCI TOO SOON .

It seemed logical to begin at the beg:nmng-»wnh the freshmen. Tw
quarters of English Composition were required in the freshman year. &'
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English Compasition Committee coordinated the instruction, and it was
with the- ¢hairnun of  this comnittee that | had my first fuculty
conference, [le was knowledyeably receptive, guided me through the
academic lubytinth, officially announced my service to English Composi-
tion faculty, and asked me 1o introduce my plans,in the opening
flumanities Division fagulty meeting. Because of his encouragenteat and

_constructive criticism, 1 frequently returned to him for advice in the
Wity years of the constantly changing program.

The literature content of the second quarter of English Compusition
was drama, so it tollowed that the subject of the inevitable term paper’
was also drama. OF al) possible subjects it is one of the most difficult
for freshmen, since it involves the use of literary eriticism of individual
plays. It scemed advisable not 1o thrust them into this difficult library
search assignmient without sonie previous elententary knowledge of the
library. So two instiyction lectures were prepared for use in English
Composition. [n the first. quarter, following to an unfortunate degree
the pattern of conventional freshiman instruction, a “gencral™ lecture
was presented in cuch of the sixty tall-quarter sections, Color slides
from an old instruction series were combined with overhead trans.
patencies to make up a forty-five-minute Jecture that atlempted to
provide a mativational framework, an oven':w of basic resources and
locations, a five-minute unit on the card catalog, a brief look at tha
pattertn of the Library of Congress Classification, and a quick photo-
graphic view of some periodical indexes. Audiovisual faculty coached
me in my first experience with combining carousel slide and overhead
projectors, and ! provided the commentary. In thé first thyee years of
the programs, our classes were scattered in three *teaching centers”—
two being fifteen and twenty miles {in opposite directions) from the
new. central campus at Edwardsville, and the. general lecture had to be |
adapted to each.

For the second quarter English Composition course, 1 experimented
with a variety’ of approaches to the drama information problem. Color
transparencies were used  throughout ‘the  classroom lecture, and a
bibliogtuphy was dispensed to each student. Faculty suggestions and
criticisin . were encouraged, but the most significant and riscouraging
critiques came Trom the, students it questionnaires checked at the end
-of the. first year of this instruction. It was evident thav only a small
number of the sources discussed were actually used for the preparation
of the paper. The proceds of selfcriticism once more went to work!  °

Meanwhile, {ntcoductivn’ to, Poetry, another 100-level English course
[]{fcd in" our General Studies program, called for help, and 1

r a
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prepated 3 bibliography and an lustrated lecture, which was offered
every teacher and wused consistently by g few. 1 dida’t nced stuuen
critiques to tell me that this lecsure was o mistake. Because the courss
was usually taken after the second quarter of 'Engiish Coinposition, and
becatse it of necessity repeated some of the sourees in that instruction,
class tesponse was cpenly apathetic. Alter a few quarters | discouraged
“the use of the fectute, but continued (o offer the bibliography as a
substitute.

Another 100devel required course, Oral Communication (Speech)
was in obvious need of resource guidance, and for this I prepared u
biblography and an illustrated lecture on sources. of information on
current problems. Again, tor this | had the advice and sug‘ge\stions of
content-oriented speech teachers.

ln the first year | gave an average of 66 hours of personal lectures
pet quarter (100 in the st quarter), with 90 percent of them given in
freshmen level courses. Freshmen enter in sl four quarters, but the
largest influx _is, of course, in the fall quarter. By the ¢nd of the
second year of our program, uppes-class lectures had increased to 37
percent of the total, but 1 was still spending as many as 65 hours a
quarter in freshmen coufrses.

Why did I give so much attention to freshmen? Several reasons, all
poor, but understandable. In the first place, it was expected. It fit the
established concepts of library instruction, and because it did, it was
relatively easy to get into freshmen classsooms. Many faculty members
were all too eager, even when many of the resources presented in the
instrugtion were npot justitied by the hblary resource demands of the
course. “They ought to know these things! They'll use this knowledge
somatime’ was the argument given by the requesting teacher. Being
cager to demonstrate my services, I said “‘yes” to every invitalion.

By the second year, duc to student feed-back, written, oral, planned
and unplanned, 1 began to critically re-evaluate my Ireshmen services.
Bat ] had already created in the minds of one. student-generation an
imups of library instruction that haunted my cfforts at all upper levels
until that student generstion had graduated.,

My secondyear analysis- of errors has by now been justified and
verified, For the sake of all librarians who are planning library
wstrection programs, the hard facts about freshmen as subjects for
itruction need to be stated bluntly:

1. Contrary to the cxpectations of both libraty and classroom
ficulty, freslunen are not geod subjects -for library instruction. Rather
1!14:1 blame the ftreshmen, we should look for reasons. The auragk.
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~whman has just graduated from high school where he ranked in the
ppet pereentile of his class. His library experience has been relatively
-mplistic and satisfactory, so he comes fo us with little sense of nced
<« more library knowledge. He should not be blamed for his ignorance
{ the tremendous differesice between high school and university libracy
~ources. There is unother faclor: in an average universily, including
ours, the freshman curricutum consists largely  of required  cotirses,
wwdrd  which he has minimal motivation. Library instruction, even
vhen it zeroes in on the specific library needs of a course, is received
s the same motivation Jevel as the course itself.

2. The general library lecture in first quarter English Composition
sad follen all too neatly into the uold pattern of conventional library
mstruction  which  unintentionally  implies library competence. That
tecture rose to haunt me in cach class [ entered, “But | heard THE
HBRARY LECTURE!

3. The second quarter instruction, to prepare them for an urgent
wed for drama sources, had overwhelmed them with too great a
quantity of unfumiliar muaterials, some of which were of peripheral
" value. .

4. 1 had assailed them at too many points in the curricutum.
Lacking strong motivations and needs they felt sated and defensive.

5. So much time was being spcnt with freshmen that upper-level
wrvice was neglected. :

Regardless of what classroom or library faculty know to be useful
resource knowledge for freshmen, library instruction should, 1 believe,
discipline itself to give-to freshmen only the knowledge tor which they
af see an almost immediate need. The idea of *a” library lecture
ahich dispenses all necessary knowledge must sumuhow be eliminated,
i later specialized subject bibliography instruction is to be accepted;
snd the instruction librarian who hopes to be accepted at later levels
wust free himsell in the mind of the student from association with any
seneral instruction that remains necessary. Using these guidelines, our
present freshman program came gradually into existence.

Quarter by quarter, 3s my time and student help permitted, I revised
the freshman program to try to make it more realistically fit freshman
Mutivations and needs. All classroom instruction was cunverted into
color- slides, synchrunized with sound tape. The production of these
programs was a difficult and time-<consuming operation. Although 1 -
wiote the scripts and planned and supervised all graphics, the actusl
saphics production, photographic work, and final taping were all done
by student workers, with some guidatice from overburdencd audiovisual
pml’essionals.
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However, | believe that the product is well worth the expenditure o
time and eaergy. 1t provides undermotivated students with 3 more
interesting jnstruction packaze that better matches their multimed.,
expectations, and at the samz lime vommunicates more knowledge
less time., It is possible with th{s technique to show Dibrary location,,
actual library  materials, student ‘n the library setting, and sample
teproductions of the contens and Nprn of indexes and resources. Musie
bridges and backgrounds make them more patatable. Rewisions iy
picture material are easily made.

The slide-tape production also permits flexibility in faculty sched-
uling and frees the instruction librarian from quantities of repetitions.
thereby making it possible for him to give greater sttention to the
more ugent needs of the upperclass student. Because ocur Audiovisual
Depariment includes Self“Instruction and Campus Services, the slide-
tapes are available for individual use as welf as for classroom. showings.
Perhaps  most imporiamy, they provide 2 system which permits k2
instruction_librarian 10 largely disassociate himself from the early lesve!
insiruction in order that his appearance in more advanced classes may

, ot 50 easily be equated with general instruction.

QOur freshman-level instruction now provides the following:

1. “Lovejoy Library: a First Look,” 3 20-minute color-slide, syr-
chronized sound production. The comenl is strictly limited to ()
physical arrangement of our threefevel library which includes fou:
subject libraries, (b) general concepts of varieties and quantities of
resourcds, and (c) general patterps of physical arrangement of thes:
resources. Music bridges are used and the narration is read by a senion
who introduces himself as the guide for the vitual tour of the Libsary.

This production is used before the summer and fall quarters as vn?
unit of an all-day pre-crieniation system sponsored by the Dean of
Students Olftfice. Far freshman and transfers who enrolled in the 1970
fall quarter. this production was shown thirty-eight times. In our firs
two years of these prewrientation sessions. we followed the slides witt
guided tours led by student volunteers. whan [ attempted to train &

give accurate tours. Even though the groups were kept as small as eight

per guide we all had doubts about the value of the tours. Again~to.
much too soon! And there were compluints trom library facully tha
the information dispensed was not always either accusate or adequate
Finally, we offered the students a choice of a student-puided
selfpuidad tour for which we provided {loor maps with suggested tow
routes. forty-five percent chose the self-guided tour, and on &
evaluation check sheet turned in after the tour, 84 pereent of thess
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saswered “Yes™ to the qugstioh. “Would you recommend the self-

caded tour to other new students?” Tour guides. always enthusiastic
o capeble volunteers, teluctanty decided that of the §5 pereent who

<1l wanted guided tours, a farge percent appeared to be disinterested or
«o0 tired 1o show interest. Since then we have discontinued guided
taurs, but kept tour maps at the entrence to the library duting the
pening weeks of each quatter. Although a sign savs, “Please return
Jdiet use,” very tew do, and the map box has o be retilled {requently.

Since there is never 100 percent attendance at pre-orientation, we
provide an all day nuleup session eardy in the summer and  fal)
quatlers. Announcement of the session is gnen in English Composition

LABLE

Jisses’ and those who atterd fill out slips which are returned to their

eachers.

In winter and spring quarters there is no general pre-orientation, so
e production is shown in st quarter English Compositien classes.
Since it réquires unly tweaty minutes of class time, faculty raise no
complaints. In tect tm) e unanimously spproving.

2, “Basic Library Mechanics Problems™

When “Lovejoy Library: 2@ Fist Look™ wuas ready for use, we began
axperimentation with a set of problems assigned through the first
Jiacter English Composition classes, but written and graded by nmy
otfice {which until last vear consisted of two pact-time student workers
ind me). The problems. we emphasized, were not tests. but experiences
which involved: (a) basic mechanics unique to Lovejoy Library, such as
1 Jivided catalog, Book Lecation Guide, Special Location Symbols. and
Periodical Holdings Catalog: and (b) basic mechanics common to all
fhraries: the tinding and interpreting of catalog information for a book:
i2d the finding and interpreting of infurmation concerming 3 magazine
article, ;

Each student selects his vwn subject, and each paper is hand-graded,
With requests to redo one or both problems it serivus misunderstanding
1 indicated. The infermation needed 1o cotrectly work the problems is
cither in the problems therwselves or in the Library Hundbook, which is

- cited throuzhout the protlems. Each quarter, fur two years. changes

were made in the -explmwtion of problems whenever a significant
rimber of students failed (o anterpret the problems correctly. Cases of
problem<opying have been neghigble.

At the begmung of each guarter, a schedule for assigning problems
o prepared and sent to the tacuity, and reminders, accompaniced by sets
of problems ard hurdbooks are debisered to appropriate madboxes in

the week preceding their assigned date. In the 190970 academic year
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about 2.600 sets of problems were e\ammu! commemcd upon - a: !

praded.

How have students and fist quarter English Composition facub,
reacted to this assiznment? It was initiated with considerable tropid..
tion, but the response was a happy suiprise to all of us. Incognito, o+
quarters when § had aot been introdused thsough pre-orientation, 1wy
able to observe the students at work, Their uttitudes were serious axny
there wese no signs of dts being segarded as irrelevant busywork, .
course, the fact that it is assigned by a grade-giving faculty memb:
admittedly is a factor. Akhough we tricd to provide motivation b;.
relating it to immediate needs. and 1o the upcoming tenm paper,

¢oatinuzd to be concerned about over-all freshman estimates. So in lh. v

1970 fall quarter we asked first quarter English Compasition faculty to
administer an evalustion check sheet. From 542 returns, SO percem
indicated they found the experience worthwhile, with $3.8 pereen;
finding it valusble, 193 percent quite valuable, and 7 percent very
valuablz. Only 16.2 percent found it unaecessary, but in the analysis o
reasons for this estimate, 11 percent indicated that they had used
Lovejoy Library while in high school, and 5.9 percent were not in they
fiest quarter on campus.

3. “Drama Sources and the Art of Retrieval” g

Two 35minute color stide-sound productions were written, desn'nd
and created over a peried of 3 vear, to prepare second guarter English
Composition students for théir search for drama criticism. The fiest one
was on book sourees, including the use of the Essap ldex, The second
was on locating icurnal sources, with special attention 10 the difference
berween theater and literary c¢riticism. Both productions emphasiie
search strategy. beginning with defining of subjects through a literary
handbook. The Enplish Composition Chairman rezd  the narration.
providing not orly an excellent voice, but a special air of authority. &
“Guide 1o Librarny Searching™ was written to match the procedury’
steps in the slide productions, aad short quizzes were designed to
administered immediately following each lesson.

The guides and guizzes {with answer sheets) are kept in the Englsi

Otfice for factlty to pick up when they are ready, and they now
schedule the showings directly with AV Services. Some faculty use buth
lessons: $ame only -the one on journal scarch. For better scheduling,
two sets of the production are available. Letters. are sent to all nod

English Compasition fakufty explaining the scmces, and_ xemmdus sn;‘
. each quacter old han; : :
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4, “Sources of Information on Current Problems™--a 40-minute color

wdesound production fur use with Oral Communication classes (re- .

o i-sd qpu‘t‘s!\ contrsas)

+ Pmphusis is upon resources unlikely to be found through the card
Wtilog, and unbkely to be familiur to freshmen  students. Music
~hground dnd a good musceline narrator give it at least a touch of
protessiopalism. This production is motivational as well af\mslrumon.:l
e goed sources for specch content are not necessarily! demanded by

‘1 speech teachers..

O the quartéer system, Oral- Communization faculty had tound i
ticult to give up a class period for the showing of the Ilbr.uy
isauree lesson, so an out-of-class showing has been provided for the
Lol two years, The Chatrman of the Speech and Theater Department
“ie consistently  provided assistance in making this program available.
Faly each quarter we schedule an all day showing. He notifies the
teachers, and my office follows up with faculty ‘reminders, and for each
sident o meme whivh inchades room-date-hour schedules and a concise,
tut emphatic, statement of the content of the production. Although
figy come on their own time, about two thirds of the enroliment
sttend each quurter. ‘

Because this praduction covers sources of recent information on
current problems, it has to be revised and the pictures updated at feast
erce a year. But in the 1969-70 academic vear over 1,700 students saw
t. which makes the time worthwhile. An annotated biblingeaphy is
Distributed st the showings, and the students are usged to take only
mental notes.

INSTRUCTION FOR UNDERGRADUATE SUBJECT MAJORS:
AREA OF GREATEST NEED AND GREATEST PROBLEM
Although an instruction programy must somehow provide assistance
11 beginning students who have library resource needs created by their
csurses. bohave come 1o believe that the most vital level for library
matruction is in the sequences of cousses desizned tor subject majors.
Fonically, this is also the level at which acceptance and placement of
e sermvice is mest difficult. During my six years of developing a
fregram, reysons for the diiticulties beeame increasingly clear:®

1. This is the lcvcl at which old concepts of library instruction
ptoduce the greatest barriers: The idea that freshman-level instruction
has provided or should provide ail needed library  competency™;
ippatent unawareness of the fact that each subject area has unique

Q .
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resource needs, resources and bibliographic access routes to them, with
little or no cantyover from one subject area to another; and the Myth
of the Curd Catalog as an effective instrument for self-guidance.

2. Unless the bibliography instruction can find a strategic home in a
subject’s required courses, it will either miss a large - portion of the
majors in any given subject area, or-it will reach them repetitively. And
this Jatter situation constitutes a scvere hazard. i

3. A faculty member has the freedom to develop his course as he

“-wishes. Even il a course. is found for strategic placement of bibliog.

>

ERIC

raphy instruction, and even if the laculty chairman tecommends this
placemient, there is no guarantee thut the service will be used in each
section of that course, or that it will be justified, motivated and
uulmd by library-resource assignment.

If confidence in this level of instruction is to be established, the
librar'mn must take to classes a mastery of search lechmqu.es that
exceeds that of the faculty who invited him. Yet it is an intellectual
and physical impossibility for' one instruction librarian to provide
knowledgeable, upperlevel bibliographic instruction in all subject areas.

As each problem became apparent, varied solutions were tried from
quarter to quarter and year 1o year. From six )cars of such experiences
several conclusions have been reached.

Selling an upperlevel, undergraduate library instruction program
requires caution, flexibility and patieace. Although it is ethically and
acadenically correct to open the campaign with visits to chainnen and
explanations distributed to all facully in a department, implementation’
occurs: pritnarily on a person-to-person basis. Althouzh | spoke in
division or departmental faculty meetings, and distributed explanatory
letters jointly signed by chairmen. very little happened uatil 1 began to
approach faculty members individually. It was through these personal
convérwg;uns that [ soon and repeatedly learned that the conventional
concept of library instruction had created an assumption that my
service was for lreshmen only, o1 that upper class students were alteady
equipped to carry on resource searches since they were card-catalog-
competent.

Alhough with some  faculty members it was puossible to onlly
describe (the content of and need for subject bibliography instruction,
with others, ghosts of library instruchion inhibited communication. A
more effective system, 1 found, was to piepare an annotated list of
bibliographics and selected reference books relevant to the content of a
course aml send it to all faculty members teaching that course,
acconipanied by a note and follomed by 2 personal telephene call. With
bibliographies in hand the negative approach of “This will not be a

PAruntext provided by eric [
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‘how to use the library’ lecture™ was unnecessary, and a posmve,‘
Jiscussion, free of mutual defensiveness, could proceed.

The bibliography lecture itseif has gone through a long period  of
change and improvement. | have learned to always ask for the specifics
of library tesource assignments—-a list of topics if possible. Then 1 put
my biblicgraphy to the test, evaluating each recommended bibliograplic
itery against the realities of topics and levels of need. From the
explorution, I .select a search strategy, or alternmative search strutegies,
that appear to be the most productive. Examples of useful bibliography
entries are chosen to illustrate the range of citations and the ditfering
values of available bibliographic access routes. The examples are tvped
on an electeic bulletin type. proportionalspaced lype\vmer, xeroxed and
imade into color transparencies.

In the lecture at post-freshman levels. [ have learncd from repeated
student feed-back that it is important to begin not with intellectual,
but physical groblems. A map of the p:mu.ular library areas involved
always appears on the screen first, and a copy is attached to egch
bibliography. The more mature and advanced the students, the more
nxious they are about this problem. Time has become more precious,
tesource nesds more urgent, and the idiosyncrasies of arrangement of
2ach library department become mental blocks that must be removed
before intellectual concerns can be heard.

The second step in each tecture is to dem)tholoyze the card catalog
3s an adequate search and selection technique. With this, the psycho-
logical basrier between the librarian and the library user seems to
disappear, and 'jwe are ready to look at the bibliographic systems devised
by their subject scholars, and to. relate these to library organization
patterns.

The arrangement of materials.in a bibliography leviure was given a
great deal of thought until it became evident that thé search-sequence
¢mphasis is most appreciated by students and faculty. Sometimes |1
begin with comprehensive, annual biblicgraphies and end with the
selective and evaluative. Sometimes ‘| reverse the procedure—depending
upon factots that vary from subject to subject and assignment to
assignment. Generaliz'ations on this point are dangerous, since each

_subject area has unigue infonnation systems.

In ‘most cases, at the end of the lecture I come back to the card
catalog, to introduce the Library of Congress Subfect Heuding guide as
an intellizent subject approach  to the card catalog. This placeneat
would seem to be an unlikely spot at which to preseat this problem,

@ risingly it has proven to be the best. Even though the hands of
ERIC | |
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the clock say finis, the attention of the class persists, indicating that

the subject catalog has indeed been a severe problem.

The - “guest lecture™ spot contuias hazards apnd limitations. The
librarian comes into a learning situation that is not of his creation. it
may vary from apathy or hostility 10 comphxe inteltecluy readu}ess.
The guest must quickly evaluate the setting and proceedito either
modily or take full advantage of it. The time allotted to the insteuction

© may be quite- incompatible with even the minimum ground that necds
‘o be covered, and there is no next class period in which 10 pursue
~ unfinished business, With experience, a person develops a sense of
“limiag that enables him 1o cover the ground, but not necessarily to the
satisfaction of the listeners. A libeary instruction lecture is concentrated
nounshment, and what 1 called bibliographic beliyache can set in aftet

a certam point. Written feed-back from the students, at eithes sy
trquest or the faculty’s, provides insight and leverage for changes: a
plawcement of the lecture that will bdetter correlate with stident

teadiness for the Knowledge; a reduction of material covered; or an.
incroase in the time allowed. As a guest lecturer, one Is more subject to

criticism. It is better, I believe, not to give a tecture at all than to give
ang which has not be:n carefully prepared. ‘

A library {nstructor needs to keep in mind that this may be 4 new
cxperience for the teacher, as .it is for the librarian. An’ openly
expetiniéntal  approach, - “Let’s try this and then re-evaluate,” puts
neither ong wn the defensive and opens sommumcauon channels fot a
tean-teaching situation.

The annotated bibliogeaphy is one of the most valued and u<ed

aspacts of ous library instruction program. In the beginning | prepared

bibliographies only for courses in which | provided instruction, whethet
in personat or slide-tape form. Later 1 prepured biblivgraphies for
courses in which instruction would have been partly repetitive of
information provided earlier. For courses in the General Swsdies
sequrenves, such as ntroduction to Poetry, biblivgraphies were even
tua'ly devaloped into 3 suggested search-sequence format which included
inicipretations of citations in specisl biblographivs. Subject and gefer-
ciee libranans frequently provided guidance in bibliography prepuration.
belped to keep me informed about new b:bhoyapws. and advised e
vl user problems.

At junior, senior and ygraduate levels, bibliopraphies are  bein,

piepared whenever time peomits, and sevised a3 often as necessary. AL

the heginning of each quarter memos are sent to ail teachers of relevan’

counses, reminding  them of the avsilabiliy  of bibliographies aiyd

leciures, with an invilatien to phone in thei qu;sts In thu 1970 14k

)
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" quarter, over 1,800 bibliographies were given oin to classes in which
‘instruction was provided. A file was also kept behind the General
‘Refesence Dosk where librarians gave themt out to students whose
questions indicated -a- need. But we were aware of the fact that, even
by these “methods, mahy who would value and use blbhoyaphles would
not be reached. In the last year we have experimented with keeping.

. bibliographies in labelled -trays at relevant locations. The pick-up -

response was much® greater than we had expected, and trays had to be
teplenished almost daily. As the numbcer of bibliographies increased, the
. display problem became greater until we found a wallmounted display
rack with twenty-three letter-size pockets in a vertical unit. Two units
were mounted by the Book Location Guide on the first floor, and all
General Studies, Humanities and Fine Aats bibliographies are kept here.
Other sections are mounted by the Book Locatfon Guide at entrances
to the Education and the Social Séience-Busine Library. Smaller, desk
tray . units are in the Science Library. In' the 1970 fall quarter around
.3,000 copies-of bxbhographxes were picked up {rom these display racks
- and trays.

It is poss;ble that this bibliography service, if expanded to provide
-assistance for each course that uses library resoutces, and kept current

by continuous revisions, might be .the single most used function of .

hbragl instruction. The complete instruction program of MIT’s Model

Library Project, under Chatles Stevens, consjsts of a combmauon of

- bibliographic *Pathfinders” and pomtoxgse -self-instruction lessons.®> The

subjects of the “Pathiinders” are very specific engineering topics, but -

they are .in the process of involving other subject librarians and
graduate library schools in the preparation of similar guides for other
fields and ‘these will be made available to any academic library. This
plan, I betieve, has great possibilities.

~As indicated earlier, no one instruction librarian has either the
subject and bibliography competence or the lime to provide resource

guidance in” many subject areas. Because my subject specialities had.

been English and Speech and 1 had also been a teacher, it was natural
that the first departments approached. in addition to fresBman services,
would be English and Education.
' Repeatedly 1 have said that each subject area has its unique
bibliographic systems, but English and American Literature have differ-
. ent bibliographic access routes available for almost every literary period.
Already seventeen bibliographies have been created for courses in this
department, and we have not yet covered its needs. Becouse of this
-t’uvermy, we have not yet found a satisfactory system f(or assuring that

ity of English majors will know these bibliographic systems
[KC y S j grap y
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before they reach the masters level. Some faculty members consistently
ask for a lecture in each 66ursc‘ for which library scarch is required,
Others  distribute  the bibliographies, with or without guidance, and
some  give out selected reading lists, or an assignment with no
bibliographic guidance. The English Department Undergraduate Curric-
ulum Chairman, the Graduate Curriculum- Chairman, and | are still
looking for surer solutions.’

In Psychology, the blb!aographnc access routes offer a sharp contrast
to those in the belles lettres. One major bibliographic systern, the
Psychological Abstracts, Psychologicd! ‘Bulletin, and the Annual Review
of Psvchology, serve basic needs in all fields of psychology. Therefore,
one lecture, given to a gathering of all sections of the first required
course for all psychology majors, provides the search knowledge that

“will be used, not only through all their psychology courses, but

- throughout their professional careers. Good attendance and careful
listening is assured by the fact that the teacher has already ‘made 3
relevant literature-search assignment, and has promised test questions on .
this bibliographic knowledge. Being an experiment-oriented department,
the psychology facvlty .provided unusually effective assistance in getting
student evaluation and re-evaluation of the” bibliography lecture.

Our largest Division is Education, whnch also includes our largest
masters-level program. The search for an effective and acceptable
placement of education bibliography instruction has extended over a
period of several years of changes in administration. and faculty.
Presently it has a relatively secure home in a juniorlevel requited
cousse, Educational Psychology, of which there are a growing number
of sections. Unfortunately the bibliographic access routes for even the
undergraduate education student have so proliferated in the last five
years that an adequate lecture in less than two hours is very difficult.
But our quarter system puts heavy pressures on the teaching faculty.
which in turn increases the problem of scheduling effective library
instruction.

The growing field of Specialt Education also has growing blbhographu.
systems:- The faculty of this departinent, with annotated bibliography.in
hand, selected in 1967 .a senior level course in which they wished to
place the bibliography lecture, and it has been used in that course
atmost continuously since that time.

Twelve education and psychology bibliographies are kept current,
revise , and improved quarterly, and made available through classes of
from display racks. More are in preparation.

Q Scattered bibliography lectires: have been provided spasmodically in
]:KC other 'SUbJQCl areas, but it was my decision, which I have not regretted,
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|
w0ty to pronde more thorough coverage of Education and English,
wther than to dissipate my encrgies meffc»uvcly over a wider range.
Valuable bibliographies and a few lectures have also been provided
by librarians in some Social Science, Business and Music: arcas where |
have- not bun able to work. After the first Jyears, the Allon Center

Lidrarian” wiblingly assumed the responsibility for. their freshman onenla .

tion, where personal, in-the-libzary instruction was possil's.
By the winter of 1970, all freshman instruction for Lovejoy Lnbrary

* users had been converted to slide-sound programs. As predicted, when

my exposure 10 freshman classes decreased, so did the concept : of

library instruction as a one-inoculation ordeal for freshment only. Only

occasionally do I now hear the old echo, “1 heard the library lecture!”
and it is usuplly from a student who has retumed to coritinue his
‘¢ducation after a necessary hiatus.

Faculty acceptance of the service has Iremendously improved. An
interesting correlation has been observed: faculty awareness of student
need for instruction can almost consistently be equated with the

- amount of. time they, personally, spend in the hbrary Those who are-

fost often - seen in the tibrary are also thnse most eager for
bibliography and hbrary instruction for thexr sludents

GRADUATE INSTRUCTION: TOO MUCH TOO LATE

Of all potential areas of library mslmcuon. I have found the -

graduate level most eager for b1bhography ass:stance The major portion
of enrollees irt.beginning graduate classes come from a wide variety of
undergraduate colleges and represent a wide range of ages. In the

- courses requiting  extensive literature searches, or a knowledge of

sophisticated reference services, the teaching facully are appalled to

discover that the majority of their students are ignorant of anything
except thz miost elementary approaches to library sesources. Most of
those who have a more "extensive knowledge of subject bibliography and

, search techniques have done their u.dergraduate work here, and havc

been the bencficiaries of our instruction program.

In Education the first course that asked for help and cons:sten!ly
used it was the masters-level Research Methods and Materials. In my
fiest Jectures to these classes, I assumed that | was merely providing a
bibliogtaphic review, and unraveling the mysteries of the physical
library. Instead, for 90 percent it was - an introduction 1o any

- bibliographic access route less elementary than the Education index and

the 13t catalog. A ‘onc-hour lecture soon grew to a three-hour lecture

: [MC desperate request of the amazed teachers. This state of
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bibliographic ignorance was used, whenever necessary. as justification for

- junior o1 senior level instruction:

Two very specmhzed instruction . lectures for Edu»atmn graduate-level .-
courses have begn used each quarter since their creation: One on Buros'
Mental Measurement Yearbooks and one on the Dictionary of Occupa--
tional Titles, and other descriptive sources on occupations. For Buros, a
guide has been prepared  which .is distiibuted to other graduate classes
and kept available in the bibliography display racks. AP

On - this commuter campus the majority of Education graduates are
full-time teachers taking evening courses. Their acquaintance with the
physical library is limited, and their time precious. In response to
continued feedback about their feclings of insecurity and frustration
concerning physical [ocations, this [ast quarter we prepared a 15-minute’
color slide-sound program that gives an overview of physical problems.
{t is kept in the AV Self-Instruction Lab and lent out t6 classes at the -
request of the faculty of graduate classes. Later we hope to be able to
keep-it in the Education Library. ° ®

For the English Depanmenl Research Methods and Materials course -
a fourhour review of the bibliography of English and American

. Literature is provided, as well as lectures in various separate graduate-

level classes.

Two responses have consnslenuy followed graduate bibliography
lectures: (1) “This is too much! ’'m overwhelmed,” and (2) “*We should
have been told about these things when we were undergraduates.””

SAMPLI; STA TIST!CS

In the 1970 fall gquarter, fifty-five classhours of pusonal bibliog-
raphy lectures were given; “Lovejoy Library: a First Lobk™ was shown
thirty-eight times for over 2,000 newcomers: about 1,600 “Basic
Library Mechanics Problems” were evaluated: the productions on
“Drama Sources -and the Art of Retrieval” were shown for forty-eight
class-hours of instruction (in the winter quarter it was usgd for 100
class-hours): the Oral Communication stide-tape on sources for current
problems was shown ta over 500 students; and approximately 6,000
copies of bibliographies were used.

UNFINISHED BUSINESS

The Libzary Instruction Office, in the last year, has included a
full-time secretary, a part-time librarian who assists with bibliography
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prepatation and the grading of “Basic Library Mechanics Problems,” and
a student who works about twenty hours a week.

. A second library instruction po:mon was approved by the library
“and ‘university administration, but betore a. qualified person could be

found, state’ budgetary crises at Jeast temporarily suspended plans.
Nevertheless, we hope to develop not only new bibliographies and
lecture servicés, ‘but -also user assistance in - other forms. Library

‘iastruction  should, we belicve,, Enmn“pass any form and substance
- which’ helps the usér identify USe!ul resourees with the greatest possible
’ ‘L!ﬁc:ency 'l‘ol.sl achievenment of these objectives in this generation is
. quite unhkely, unless the information sc:emms make mnraculous strides.

However granted time, personnel and funds there are almost endless

things that’ could be done to make the academic library user’s efforts
‘more- productive. -

“Information Network” is a term intended for resources that are

* dispersed geographically and institutionally. But a. large acadentic library

needs an intemmal information network that will get the user to the
potentially relevant location with as few false starts and dead ends as
possible. This might include such things as a2 professiorally . staffed
information desk that channels users in the best directions, possibly
equipped with throw-away information sheets, or relevant bibliographies.

Certainly a library instruction program needs to include provisipn for
seif-instruction at the point of nced. Emphasis upon availability at point

.of need represents a realisiic acceptance of user motivation. A faculty

piember who is able to employ grade-book weaponry can get a student
to a self-instruction lab, wherever it is housed. Lacking such a pry, the
library must cither keep its self-instruction devices where they are
needed, or continue to provide time-consuming, tepelitive personal

substitutes. We prepared a taped lesson on the Readers’ Guide, which is
¥epl, with a Readers’ Guide volvme and practice slips, in the

Seif-Instruction Lab which is in the basement of the library. Freshmen
wotking on their Basic Library Mechanics Problems were viged to use
this lesson, if they had not received high school instruction. Very few
did, until.after they had fmled the paper and were required to do it
over again.

“The place of self-instruction devices in the total library instruction
program has never beea realistically explored, but Shaw concisely
defines their role: “By the wery nawre of machines, they are useful
when there is a relatively high frequency of repetitive operations, and

they are not useful when there is not a high frequency of repetitive .
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The card catalog as a subject for machine teaching imme:{ia‘tch
comes to mind. Considerable scientific work has already been done iy

. this area, but results have often been misinterpreted. In most cases the

expetiment was directed, not toward finding an cconomical method of
user assistance, buil toward finding out more about teaching machines,
their uset asceptabﬂlty and machine capubility.* The Wendt study way

" conducted at Southern Illinois University, Carbondale Campus.® The

expériment, which took place in the early sixties, was conducted by
faculty of the Instructional Materials Department. ls primary. inten
was to learn more about machine teaching, e.g., pictorial and branching
methods, and some basic library skills were selected for the coritent:
The experiment served its primary function well, and at the same time
proved that machine teaching was an acceptable method for the tearner.
The cost factor of the equipment. made it functionally unleasible for
large enrollments, but the programs that were developed may later be
made accessible by computerization. Unfortunately, readers and writers
of ‘library literature have frequently misinterpreted both the intent and
the results.

Card catalog user-problems are so dxverse and often unpredictable.
that really - effective self-instruction will be very difficult. But self-
instruction would be feasible and effective for assisting the library user
in many ways: interpreting the unique arrangements of each major area

of the library; explaining indexes, abstracts and reference services that -

are basic’ search systems for a quantity of students; and possibly
providing reviews of search-strategy recommendations in specific sub-
jects. In our Education Library alone we neced self-instruction for such
bibliographic items as- Psychological Abstracts, ERIC’s Research in
Education, Buros' Mental Measurements Yearbooks, as well as briel
interpretations of such problems as  periodical holdings, ai\d the
orgamzahon of curriculum materials. \

Ever since the inception of our library instruction program we have
been searching for acceptable point-of-use instruction gquipmeat, but

“ found none. MIT's Model Library Project recently madeg the sume

assessment, but they are adapting existing units to fit library sequire:
menls, creating instruction programs and experimenting with results.
From their findings we hope to avoid costly mistakes on hardware
we work gradually into this undeveloped area. Whether or not- the

lessons themsclves (software) prepared by one library may be usable in

another will depend-in part upon the need for adaptions to mdmdu:ﬂ
library siluations.

 ——
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But there are reasons why self-instruction lessons cannot be epected
w eliminate the aeed for other forms, such as the library-prepared
.bliography and the classroom lecture: (1) the student must be told of
+he existence and importance of the item for which the iustruction is
atended; (2) instruction on an individual index, bibliography, etc.,
solates dt from the total related bibliographic system of a subjects (3)
aen il a search strategy lecture is available in a selfiinstruction format,
wineone- must motivate the student to use -it; and (4) individus!
«lf-instruction would be physically mcapab!e of providing for the needs
of quantities of students. -

The classroom lecture, coordmatcd with the cutriculum and rmoti-
wted by faculty assignments, still remains, it seems o me, the surest

way of providing the resource scarch competency that is needcd for the
fargest number of students. And all other instruction methods are

~ needed to reinforce, supplement, or if necessary, provide a substitute.
But a combiration of all these instruction techniques will not
- replace, nor even hmn, the services of the reference librarian who

ferforms one of the miost needed functions of instruction, personaliza- -

tion. Qur reference librarians have found that the instruction program
has stimulated more questions that indicate;, not only a new iwareness
“of need, but also at least a basic knowledge of what to ask.

{. Patricia B. Knapp. The Montcith Colicge Experiment (New York, Scirecrow
Press, 1966) pp. 80-113.

2. Barbara H. Phipps, “Library Instruction for the Undergraduate,” College &
Research - Libraries 19 (September {968): 411-23; R, [} P. Catey, “Librasy
Instruction in Colleges and Universitics of Britain,”™ Library Association Record 70
March 1968): 66-70; Thelma Latson, “The Public Onslaught: A Susvey of User
Oricatation  Methods.” RQ fdmcrican Library Association. Reference Services
Division) 8 (Spring 1969): 182-87.

3. Charles Stevens, “Model-Library Project,” Massachusetts Iustitute of Technology
froject [ntrex. Semiannual Activity Report, {5 March 1970 to 15 Scptember
1970, pp. 7692,

4. Ralph R. Shaw, “Using Advances in Technology to Make Library Resources
© More Available,” in Snademt Use of Libraries (Atmm:m Library Association,
. Chicago, 1964) pp. 7282,
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5. Mariana E. Axeen, Teaching Library Use to Undergroduares; Comparison !
Computer-Based Instruction. and  the Conventional, Fingl Rcport (Repont No
BR-7-L:050, U.S. Depurtment of Health, “Education, and Welfare, Office o
Education, Burcau of Research, 1967, ERIC I'D 014 316); Paul R, Wendt, ¢f ()
Study 1o Determine the Extent to Which Instruction to University Freshmen i
the Use of e University Library Con be Turned Over to Teaching Mactuy,
(US.O.L. Grant Ny. 7-11076 .00, Carbendale, Southern inois University, hy |,
1963). | ’ ‘ '
6. The motivational film, “But 1 Saw the Movie,” was created at the sIL -
Carbondale Campus. The new undergraduate library plans (o initiate a librany
~ instruction program. .
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’ THE LIBRARY INSTRUCTION BANDWAGON

Libfary instruétion has ‘tecently become an exceedingly popular
subject among academic librarians. Within fess than a year, June 1970
o May 1971, there have been no fewer than three nationally advertised”
conferences on the topic.' Ia the senior author's sixteen years of
teading the library journals, he can rec:gg nG other such meeting.
~ Another sign of today’s intense corigein with library instruction is
the surprising response to his article: “lntegiated Library Instruction,”
Library Journal 95 (April 15, 1970): 1450-53. So far more than 200
librarians have written for the course-related bibliographies mentioned in -
the article. We charged five cents a page and have sold over $1.000
worth of these annotated guides to reference sources for courses. Many
bbrarians, from relatively little known junior colleges as well as from
the major universities, wrote that 1hey were hoping or p)annmb to_starl
programs of library instruction. -

Of course, library instruction is an old, old topic. George Bonn's
biblipgraphic essay cites about 400 items, beginning with 1876.2
Library Literanre cites quantities of articles under the subject heading,
Plastruction in library use.” Although she topic is far from new, what
, oes appear to be new is the intease preoccupation with the topic.

James R. Kennedy, Jr. is Reference Librarian; Thomas G. ‘Kirk is
Science Librarian: ynd Gweadalyn A. Weaver is a member 0l' the Class.
1971 a1 Eardham College, Richond, Indiana.
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-

EDUCA TIONAL REFORMS IMPLY THE NEED
~ FOR LIBRARY INSTRUCTION

Ever since the Béikeley crisis in 1964, ]eaders in higher education
have stressed the need for reforms. They have sided with students who
wanted to break the lockstep features of mass education, characterized
by lecture-centered, textbook-centered courses. They have recommended
a more persoal form of education, in which the student takes
increasing responsibility for his own education, in which learning-how-
to-learn becomes a primary goal.® For librarians, it is obvious that thesc
two . recommendations point to the nced for library instruction,
However, to the best of my knowledge, the reformers have not made
this connection. In fact, they scarcely mention libraries. When they
discuss ways of implementing their recommendations, their main thrust
is toward smaller classes. working closely with professors on inter.
disciplinary topics of curtent concern. Harvard’s freshman seminars,
which deal with vatious topics on the frontiers of knowledge, may be
taken as a snodel of the reformers. recommendations. But again, for
librarians, . the need td incorporate library msuucuon into freshman
seminars is obvious. What better way for a freshman to scan the
froptiers of knowledge than to search current periodical indexes,
abstracts and annual reviews!

LIBRARY INSTRUCTION CEASES TO BE
AN INSQLUBLE PROBLEM

_Hundreds of college and university librarians must have tried and
failed to create an effective program of library instruction. As detailed
in the article, the obstacles are many and troublesome.® There are so
many ways to miss the bull'seye.

The good news is that a few librarians, using various strategies, have
reported achieving the impossible dream, a1 least to some extent, In
1964 Danic) Gore reported success at teaching a course in the basic

- essentials of bibliography to all 300 freshmen at little Ashville-Biltmore
[3unior} College, and it only tock one-fourth of his time.* Can such a

course be successful at a really big institution? Mary Jo Peterschmidi at
San Jose State College and Charles Shain at the University of
Calilornia, Berkeley, have shown that it can. Both reported in 1970
that several of their librarians have successtully taught a similar course
elected by all levels of undergraduates. flom freshmen to seniors.”
Taking a quite difterent approach, Patricia Knapp 1eported working
with faculty at-Monteith College to incorporate meaningful components -
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A

A lnbrnry e\peneme into- the assagnments of courses ‘in a new

Articul
attivulum.” ‘BEST COrY AVAILABLE

- WHY EARLHAM BEGAN COURSE-REL ATED INSTRUCTION

It would be soulsatisfying to report that the Earlham librarians
“tegan giving libtary instruction because of prayer and meditation on the
sove crealities. Actually, ave began in self-defense! In the beginning,
68, for two or three days running, the reference librarians were
wardng all over the Reference and Bibliography Areas uying to cope
ath hard questions from about {ifteen beginning English majors. These
zudents had been asked by their professor to answer twenty reference
juestions from the back of their textbooks.® The trouble was that
~wveral of these questions were hard enough to stump the reference
wbrarans, and these students were juniors who had never heard of the
Library of Congress’ National Union Catalog, PMLA, Cembridge Bibliog-
wphy of English Literature or the other sources they needed. By the
ime we had led the tenth student through the whole search process we
. wer¢ weary in feet and brain, but especizlly in the tormer. Granted
that refecence libratians need_good fee:, but they should not have to
tiain like marathon runners, should they? It is splendid for English
majors o Jexrn the bibliography of their discipline, but surely there
“must be a better way to .teach it! So, out of the trauma of these birth .
ptins, Earlham College’s program of libtary instruction was brought into
the world. We phoned the English professor and arfanged to meet his
class to hand out a list of reference sources and to talk about them.

EARLHAM COLLEGE'S LIBRARY INSTRUCTION
PROGRAM BRIEFLY DESCRIBED

"Six years later the program has had enough of its weaknesses
corrected so that it appears to s to lFunction systematically and
¢ffectively. The program’s guiding pnncnples are that it is course-related,
demonstrated and gradated. By coursc-related, we mean that we Ly to
- meet only those classes with term paper or other assignments that
diould motivate students to use reference sources. Many worthy courses
‘have po such assignmeni. so we uy nof to meet those courses and
noid - teaching students about reference sources they will not use
- immediately. Such a practice only sefves to build up students’ resistance
sgainst ani library instruction, even for courses where the need is real.
By demonstrated, we mean that the librarian works through a literature
search sinalar to the one ass:gned to the students. He makes his

ERIC -
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;Zés'emation as concrete and relevant as pussib!e' by using an overhead
rojector with transparencies of sample pages from five or ten of the

/most useful and difficuli sources. He talks about” search strategy and

shows on the screen how all the relerence sources can be brought fo
bear on a single ferm paper topic or other assignment. He hands out an
annotated  bibliography - of specific refererite sources, including call
numbers. so that students need not take many notes. By gradared, Wwo -
mean that instruction is in four levels, wilh each level building on and
not ‘repeating the information conveyed in the previous levels. These
levels are: pre- tr;shnmn (which is not, of dourse. courserelated),
freshman, bepinning major, and senior seminar. In addition, there is
instruction for one-shot courses, such as Contemporary World Problems,
an interdisciplinary course which does not fit into the four levels. The
one-shot courses often include all levels of students, freshmen through

“seniors, and ,do not sbuild on previous instruction, unless almost all_

studénts in lhe course have taken Humanities 11. ‘

For the last three or four years, the four Librarians who give library
instruction have been mecting with about seventy courses per year. This
extensive library mstrucuon ts welcomed Iarge!y because of 4 curriculum
that offers wide opportunities for students- to exp!ore topics -of their
interest. Besides courses with the traditional' term paper tequirement,
there are freshman and seniof seminars, tutorials, and opportunities for
independent study. All these ‘teaching mades lean heavily on library
tesources, but without library instruction] students would fail to find
the appropriate library materials. As Patricia Knapp -discovered at
Monteith College, “‘motivation of independent inquity’ through course
assignments  which: calied upon students to formulate their own
questions and seek their own answers in the library, with minimal
guidance, often produced not learning but confusion, frustration, and
hostility.”?

A fourth préblem, the problem of overconf“dencc, is ‘presented by
those students who have had satisfactory experiences with their high
school libraries and have no trouble passing the Library Knowledge

.. Test. These swgdents are disabused of theif illusions of competence
~ during a twenty mjnute talk to’ the whole freshmah class by Evan

o

O
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Furber, the Librarian, during freshimen orientation week. He paints out
that even if a student has been able to use his high school library
without difficulty, hc should not¢ assume that he is therefore able to

find what he needs in a college library. This is because the college’s

library, in the depth and complexily of its resources, is more like a
large research library, such as the Libraty of Congress or Harvard
University Library, than it is like their high school libraries. As an
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“example, he mentions that the col!xges library is a p‘ama)' government

“Jepository and -gets thousands of useful federal documents which do

* nol_appear in the main card catalog or in the Readers’ Guide, but have - -

' hcn own index and their own classification schenie, both ot which can

~ vonfuse students on fiist encounter. He also tells the freshmen that the

college has -a program of course-related library instruction, which will

~introduce. them. to reference sources they will need when they nced _

them for their papers, but that ttuy should fecl frec to ask questions

4t the Refercnce -Desk at any time.

As 2 result of the first level of instruction descnbed abme the

" “libragians, when they give the second level of instruction, can assume.

that certain basic reference sources have at least been introduced to all

. entering freshmen. A few fréshmen may have been-so alienated from

'hbranes that they laughed at or cursed thé summer letter, failed the

test, and refused’ to appear for additional help. The librarians do not
pursue them as if"they wete ~verdue books. Rejecting the library is one

~of their rights as.free human bemgs, just as it is their right to pursue

theit own education in their own way, even if it means academic

Cfaiture. At all levels of library instruction “the librarians console

then\seli(es with the thought that “you can lead 3 horse to water but

~you can't make him drink.” What we can do, ;md the faculty can do

better, is -to feed the horse enqugh salt so”that he builds up a
- monumental thirst. This thirst may be equated to motivation, which
" can be generated in students by anything from fear of academic failure

to enthusiasm for a master teacher and his subject."Qur experience has
been that the prime motivators for students to” use lhe library are. the

i professors and iheir courses. Far weaker motivators are the library

L

building and its treasures, no matter how attractive, and the librarians,
no matter how personable. Campus life offers mahy attractions besides
the library, but even:the interior linemen on the football team and the
blasé party girls may be aware that - mtclllgenl us¢ of the library can
help, them pass their courses and continue to enjoy the eXtracurricular
facilities. - Because” the first level of instruction does - not dugclly and

_:mmcdzately affect students’ grades, it is understandable fof smdenls
_ nat to give it top priority.

THE SECOND LEVEL, FRESHMAN ENGLISH

“The sécond tevel oi"insuuction is des]gned to help students with a
long paper assigned in the second term-of a required two-term freshman

: Enghsh course titled Humanities [ “nd il. During the firs{ term, the

EKCCHO“S of about twenty students read a book a week and writé

i
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weekly short, personal reaction types of papers. aboul these books, Fos -
these papers the professors d:scourage students from using Book chm
Digest or other library resources, because the professors want Only the

_ students’ first hand sesponse to the book, not his response to the

critics' judgments. Occasionally students in Humanities 1 will #sk the

" Reference ‘Librarian for a review of one of their books, but this seldoni

happens unless the buok leaves the student totally bafiled.

The second term, Humanities 11, continues with the assighment of ¢
biweekly four or five-page paper of personal sesponse to a book. Halt
way through Humgpnities 1 students stop working on short papers- and:
start on their long papers. For the fong paper students are allowed to
clioose their own topics, just as long as they telate to some aspect of -
the books read in the term. In g recent version of the course, readmgs
dealt’ with ideal communities, - ranging™ in time {rom Thomas Mose's
Utopia (1516) to Theodote Roszak’s The Makmg of a Counter Quirure
(1969). Students often choose to deal in-depth with one requited book
of part of it, but sometimes they choose to deal with a topic (hat is
only tangentially, related to the required reading. For instance, one
student was allowed to write on Mohandas Gandhi's philosophy of

s community, even though none of the required readings had been

¢onccmed with- Gand}u ;
| .

.

.

TWO VIABLE MODELS: COURSE-RELATED LIBRARY
| . INSTRUCTION FOR THE . -
ENGLISH AND BIOLOGY DEPARTMENTS

The ideal at w}uch Eartham’s librarians are aiming is most nearly
_realized in two departments, English and Biology. In these two °

~ departments, mogg«thdn in any others, the library instruction is most

fully integrated with course sssignments, and the' faculty are most
efthusiastic about the librarians meeting their classes. The librarians’
teaching method wnh?lhe English Department is simifat to their method
with other departments, but the instruction is more thorough and

' systemauc than with other departments. The work with the Biology

Department is different in that it begins with a library exercise devised
by- the Science Librarian in cooperation with the biglogy professors
The, rest of the paper will describe in some detail the Ybrarians’ work
with these two departments. This desctiption will lead na(urally to,
mention -of a number of general conciusions we have reachdd 2bout
how o give library instruction that is effective.
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THE FIRST LEI’E! OF INSTRUCTION:
THE LIBRARY KNOWLEDGE TEST

\\hen we began giving instruction to treshman English classas, we
.5ad we were ‘meeting a very diverse group of studants in terms of
bt present knowledge” of libraries. The majority were old triends of

¢ Readers’ Guide, and some ‘needed only to have their acquaintance
vzh it renewed, but a significdnt minority were innocent of any first-
sand Lno\\ledt,e of this treasure. Students displayed a compuarable
ayersity of ‘knowledge about the card catalog, the Encyclopaedia
sinnfca, and other sources we had presumed to be well known to

tadham College's freshman class, because of the College’s “highly

»l0

\L«.u\e admissions policy. In planning a teaching strate tor
p 8 g £y

coshmen, we decided it did not make sense to bote perhaps ninety.

,\.xenl of the sudents with thorough instructizn in the Readers’
Guide, just because ten percent greatly aeeded it Neither did there
<em 10 be any way to corral thg unedlightened tea petcent who were
sattered among some fifteen sections of freshman English, even. if we
wew which students ngéded the extra help.

_ The solution we hit upon and have found exceedingly satisfactory is
our. Library Knowledge Test, which is now given to entering freshmen

daring freshman orientation week. lis primary purpose is 1o screen out
those students needing additional, ie., remedial, library instruction. Two'
" further purposes are served by a letter that goes out to entering

* Treshriten -in July to notify them about the coming test, It includes an

- anotated list of the sources covered in the test as well as a few

wmple questions. This mailing serves both to remind certaip students of
what they might otherwise forget and to "motivate certain students to
usit their public libraries or to buy Kate L. Turabian’s Stedent's Guide

_or Writing College Papers (1963) in order to study sources they never

encountered in high school. Turabian's book is also used in the requited
reshman English course. The test draws on students’ knowledge of the
ward catalog, the Readers’ Guide, and seyeral other sources which most
nigh school graduates have used. 't Almost no such Knowledge exists
‘or the 10 percent who score flshtutn or less cut of a possible thirty,

ind they ate invited by personal notes and through their advisors to
mase appointments for additional instruction. The librarians meet these
sudents in groups of four to six in order to go ovee their fests,
Juestion by question, and to try to compensate foc three years of
fgleet by one good hour. Surprisingly, we find that the students
mclude not just foreign and so-catled disadvantaged students, but also
‘sxudenls from small private schools with weak l;bx.mu and students

EMC r :
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REST COrY AvAILABLE
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from first q"usi'ily chigh schools wh? managed to_avoid lheclibrary and

still get good grades.

‘We have observed four problems assocmhd with the test, Fir ™

studeats with skill at taking tests can get a passing mark without havin, ;
a_working knowledge of the sources tested. These students need the

remedial help, but do not get it. Second. a few students are nevei

corralled to take the test or to reo.exve the additional instruction. After

two attempts to catch these students, we give up, rather than to build
up their resistance to the library by pursuing them further. Third, u,

hour of remedial instruction is hardly enough to compensate for yeas

of neglect, and these students generally do not take time in these buy
early days of college to try ‘using the .card catalog and the othe
sources. The most permapent and meaninglul learning  comes from

“actually’ using a source, not just from passing a test on it or from
“hearing about it in a small group.

The second level of instruction has been tailored to fit the widely -

scattered topics of Humanities i students’ papers. At the same time the
instruction covers seven basic: reference sources which students will find
useful not only -for their immediate needs but also for their long term
needs throughout four years of college. These sources are: Subjec
Headings Used in the Dictionary Catalogs of the Library of Congress,
Book Review Digest, Social Sciences & Humanities Index, Public Affsirs
Information Service Bulletin, Essay and General Literature  Index.
Biography Index, and the* New York Times Index. The first three
sources are stressed because of their relative importance. Since we dv

‘not put “sce also™ ¢ards in the card catalog, the subject heading buok

has no adequate substitute as a guide to the library's most importam

single reference source. Freshman who stil think the card catalog cun

tell you “everything you always wanted to know about” the libran

need to hear that the card catalog does nor evaluate books, but the
Book Review Digest does. The Social Sciences & ffumanities Index. o
course, is as important to college students as the Readers® Guide is 1
high school students.

Evan Farber, the Librarian, meets each section for an hour- }uﬂ 4t
the time the students are beginning to use the libsary to find mmmn

Proper timing is one of the keys to motivating students. He (rics nol b

meet them when they are only choosing tapics, because most studarts

do not use the library at this time.” He passes out a miineographes

annotated list of the seven sources mentioned above. The annotatwr
are sinfilar to those found in many printed puides to reference soums
except that Library of Congress numbers or other [ocations are giner

¥
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\rolhn difference is that under the annotation for the sub_;ect heading
nwk is a sample term paper topic with a list of relevant subject
~:3dings, with the approximate number of books under cach in the
ard catalog. For example, students read chat for a paper titled “How
tiopian Communities Have: Dealt With the Aggressiveness of Their

“Menbers” - the  following subject headings are relevant: -Utopias:
8

~cellective settlements; Anger; and Aggressiveness (Psychologv). Because
"t subject headmg book, Essay and General Literature Index and New

York Times Index are all somewhat s.omp!u.ated the handouts include
multlithing of (he sanle. pages from these “ sources that are shown on
the siteen.

In his !eo.ture-demonstmt:on the’ Labramn shows sample pages from
2l seven sources, as he works through a literature search for a topic
wmilar to what students will be working on. He demonsirates not only -
the usefulness of the sources to that assignment, but also the ways in

- which to make besl use of the sources. For example, he points out the

~usefulness of “sa” and “'xx references under “Utopias™ in the subject

* heading book as well as the fact that the Library’s” holdings of
mriodicals indexed in the Social Sciences ‘& Humanities Index are

shécked inside the front cover. He also discusses and demonstrates
wuch strategy, with two emphases. First, students should begin 2
Iterature search on a topic by reading an authoritative summary with a
xlective bibliography. This can come from an encyclopedia,a textbook,

~%r some other source. Second, students should generally narrow their

topic as they first define it, because they will generally find that the
lbraty has 1oo much matcrial 1o cover in a long paper, and they do
ot, have time to write a book, One Humanities I student, for
.mmp]e, planned at first to wiite his lorig paper on nineteenth century
.\.f:i:ican utopian communities. How could he deal in depth with such

oad topic, one on which the Library has many books and articles?

-t would be much more feasible 1o deal with only one aspect of one

utopia,
Besides teaching seven sources and search strategy, the leramn also
points out the use{ulness of special bibliographies, which provide a

thorough' bibliography on 3 topic and can save students much time

‘going through other sources. A gocd example is one on Aldous Huxley,

which collects on two pages a 35-item list of criticism of Brave New

Aorld, which would only be partially found after an hour of poring

throughghe seven sources.!? He mentions that specialized bibliographies

“n’ be’ found through ‘the card catalog by looking for the subject

subdivision, *'~Bibliography.” He also recommends that students ask _the
Q :
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Reference Librarian if he knows spccmhzed ‘bibliographies or - other

~sources that would help them. In conclusion, he demonsirates how (o

use the mnuul‘:lm and microfiche readers,

At the beginning of the leciure-demonstration, the Librarian encour-
ages students to ask questions if anything is not clear or if they have

had problens using the library. tlowever, students generatly do.not have

questions, because they have scarcely begun to use the library. The
questions come when 3 llaarian meets about two wecks later with the
same class broken down into tutorial groups of about five students,

- To prepare for his meeting with the tutorial groups, the Librarian of

Reference Librarian has a list with each student’s topic and sometimes
his outline and working bibliography. This meeting is timed to occur-a-
" week or two before the long paper is due, and it allows-the librarian to

deat. directly with any difficulties students are havmg at finding -

materials. The librarian prepares and gives to ‘each stu ata ligt of
specialized reference sources and subject headings for “his loplc\‘l*or
exaniple,” a student working on “The Effects of Celibacy on ‘Some
Nineteenth-Century Utopian. Socicties,” receives a list with the Harvard
Guide to American History and other reference sources in history, He
also learns he can find materials through the card catalog and other
sources. under the names of specific communities, e.g., Ephrata, and

under “celibacy™ and “virginity.” When the hour is over, students often

20 with ‘the librarian® to see where particular reference sources are
located and th to use them. An important side benefit of - the
librarian’s meetmg with the tutorial groups is ihat it gives all freshmen
a first hand demonstration of the valuable he]p\ that they can get any
time at the Reference Desk. In the tutorjal group, the librarian has
shown that he is not a remote person, but is an enthusiastic human
being, who is caget to.go more than half way to hc]p students.

The hour with all the different tutorial groups is an educational

experience for the -librarian as well as for the students, because it is

perhaps the librarian’s one opportunity to see first hand the. wide range
of students’ library use within a single class. ‘A few students-have

obvionsgly  followed the procedures recommended in the lecture--

demonstration and have narrowed their topics as they found more
materials by searching the seven sources. A few might just as well not

have attended the lectyre-demonstration, and perhaps did not, in fact.

because they are still frying to write a personal reaction paper without
using tie library. Perhaps the majority have ventured beyond the ¢ard,
catalog and Readers’ Guide, but have failed to find much of the mos(

useful materials on their topics. It is imperative for mosthstudents to go ]
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teyond: the card catalog, because it lists only about thirty books under
“utopias,” and. there are some 300 freshmen. Shien all ‘the students are
writing on the Black experience or some other topic on Which the card
ctalog offers a wealth of materials, it s much easier for students to
woid digging.

7

THE Tlt'l'RD LEVEL, A COURSE IN LITERARY R[:SEARCII

“"Al;nghsh 60, Introduction to the Study of Literature, has two
Jaracteristics that make it ideal for course-related instruction. First, it

s a course required of all beginning English majors, and, second, it
mcludes the study of bibliography as a” major component. ft has
become apparent to us that the beginning majors in any- disciptine are
the students who are most ready to dig into the bibliography of their

- vhosen  field. However, if there is no course with a bibliographical
- ephasis required of beginning majors, then the librarians ought- to
schite their instruClion to whatever advanced Courses in a discipline are
1equiring students to use the library. In the latter case, it is impossible
.to avoid considerable repetition. For example, a number of advanced

piychology courses need and receive hbrary- instruction, but’ lhe

- librarian has to cover Psychological Abstracts and Annwal Review of

T —— g
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Pychology in each course, even though it may mean repetition for-a™

third or more of the students. Such a siuation leads to absenteeism
and low morale among students and librarfans. If the librarians could;

plan curriculum, they woutd plan for all beginning majors in all
disciplines to take a course that required students to know and use the
bibliography of their discipline.

Besides other assignments, English 60 currently has two assignmenls

~that lead students 1o dig into reference sources in literature. The first

is the same collectioni of lhard questions, described eadier, which forced
the librarians in seli-defense to begin giving library instruction. However,
cureently a student tackles only one question, and he is prepared for
the expericnce by, having the hbmrys own 36-page handbook of
reference “sources for English literature,!? as well as a twenty minute
tatk by the Librarian. Evan Facber advises the students to analyze their
sssigned , reforence  question  according  to  time  period, genre, and

. Mtionality, because reference works in the handbook are classified in

these ways. He also suggests that they pay attention to whether their

- queslion concerns & fact, for which a handbook or history is nceded, a
~question of bibliography, for which a bibliography is needed, or a
i quesnon of ¢rtical interpretation, for which an mdc\ to criticism is
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needed. Fusthermore. he stresses that reference questions in literature
are often intesdisciplinary and call for the use of Constance Winchell’ -
Guide to Reference Books, a useful means of discovering useful

reference sovrces in history, religion-gnd other disciplines. . -

The students were given a few days to answer their questions,
without any further help from the.Reference Librarian. A number of
students diligently pursued their question for several hours and learned

a2 good deal about reference sources in litecature, even if they did not-
solve their problems. The manageable frustration of trying 10 answet

one hard question turfied out to provide good motivation,

Studenits listened with great attention when the Librartan met the
class immediately after this assignment and worked through all the
questions in about an hour. It was as if Houdini were sharing h:s
secrets with a group of neophyle magicians.

One of the most instructive questions was to *give a complete
bibliography of the writings of the contemporary American novelist
Mark Harris." This illustrated the comprehensiveness of The National
b’niwf‘:’“Camtag. so far as books are concerned. It also showed the
importance of the various indexes to literary periodicals, short ‘stories;
essays, and plays. It even showed the unexpected usefulness of Readers’

Guide, becausé Harris wrote for the ANarion early in his caréer.

Perhaps the hardest question was one ‘on the histosical background
of Virginia Woolt's Orlando, which led the student, by means of

Winchell, into reference sources in history. The question “read: “In -

\'uynla ‘Woolf’s Orlando occurs a description of a fair held on the

frozen Thames during a particularly cold winter. List five winters in the,
sixteenth and seventeenth centuries when such ‘frost fairs’ actually.were
held.”*? The answer twrned out to be in Robert Chambers’ The Book

of Days; A Miscellany of Popular Antiquities in Connection With the

Calendar, Including Aneedote, Biography and MHistory, Curiosities of -

Literature and Oddities of fHuman Life aend Character (1906). This
quéestion may have been especially time consuming and frustrating, but
the student leamed a considerable amount about the scope and
arrangement of the many sources which did not give the answer. [t was
comparable 1o Edison discovering alt the many materials which would

- not funclion as filament in his incandescent lamp. -

The goal of this assignment wus not, of coursé, to produce reference
libragians, 1€ this were the case, then many more guestions would have
been assigned. The assignment did ‘succeed in slimulating students to

discover something of the wealth and variety of geference sources in-

literature, and il prepared them for their major assignment in English

i 4

Nt e 1 e Sy, P T 2.



G

COURSE -RELATLD LIBRARY INSTRUCTION; A CASE STUDY OF THE / 289
ENGLISH AND BIOLOGY DEPARTMENTS AT EARLHAM COLLEGE

This assignment was to choose a major literary work, either a novel,
.a poem, or a play, and in working out their own interpretations, (o
explore: (1) the critics’ views; (2) its_ refation to the contemporary
culture and ¢vents at the time of writing; and (3) its relation to the

~-author’s life. Students were asked to organize all this information into a

“scholarly papet, with appropriate bibliography and footnotes. )
© An early -step in this assignment was to submit their choice of
literary work, and an annotated working bibliography. For several
reasons, this is an invaluable teaching device. First, it motivates students
to -get involved with their papers long before the deadline. The road to
academic failure is paved with term papers begun two days before their
due date. A second benefit of the early working bibliography is that it
gives the professor enough time to deal with difficulties before they
become insurmountable. - Perhaps the student is heading for bjbliog-
raphical ‘starvation, because he has decided to focus on a minor author.
Such a decision can be changed much more easily in” midterm than in’
the last week of the term. A third benefit of the early bibliography is
that it gives the librarians a chance to point students to important
.sources they may have overlooked. The professor is less likely than the
Reference Librarian to be aware of these sources, because, of course, he
is not workidg with the sources full time. .

This third benefit of the early bibliography points to the solution of
the greatest problem of our instruction: nonuse of the sources taught. .
Students in many courses have found that they=can get good grades
without using the sources they heard about in the library instruction.
Since professors, by and large, are also nonusers of these sources, they
tend to be wuncritical of a bibliography which has appropriate length.
“The professors’ main concern is not whether students have found and -
used the best books and articles but whether the students have dealt
adequately with such materials as they did find. No less a concemn for
professors is whether students are reading critically and not just
patching together 2 mosaic of materials from the library, For alf these
reasons, students and faculty have benefited from having a- librarian
~examine the preliminary working - bibliographics. We seldom do this,

. except in science, but it is clearly the growing edge for our program of
library instruction. By now our rapport with facully is sulliciently good

" that we have not encountered much resistance when we have offered

this service. e
: _

THE :FOURTH LEVEL, THE SENIOR SEMINAR

The capstone in a department’s course work and in the library
i Q@ a program is the senior seminar, These senior seminars serve to
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" integrate the previous course work in a department and 1o relate thy
work to at least one other discipline. Students -in senior seminags
generally work on 2 major paper on some interdisciplinary topic. The
tibrarians - who work with sentor seminars do not give 3 leluse.
- demonstration of selected zeference sources, because students are
working .on such a wide variety of topics. Instead, we prepare lists ot
specialized reference sources and specific subject headings, much as we
do for Humanities 1i tutorial groups. For instance, a student working
on the religon of beaat (shost for beatilic) poet Allen Ginsberg would

~be apprised of the lidex to Religious Periodical Literature and Norman -

Kiell's Psvohognalysis, Psychology, and  Literature: A Bibliography
. {1963), 3s well as the subject headings “‘Religion and literature™ and
" “Literature—~Psychology.” However, this description is theoretical, be-
cause cufrently the librarians are not meeting the senior seminar jn
English, as they do in the psychology and other departments.

2) ) ¥
- THE ONE-SHOT COURSE, SHAKESPEARE

The Shakespeare course encolls all levels of students, including

non-English majors from freshmen to seniors, and the library instruction’
for it dves not depend significantly on previous library instruction.
Since it does not fit into the gradated levels of library instruction, we

call it a one-shot coussz, The reason that Shakespeare bibliogtaphy does

not depend on the general literary sources, such as the Oxfort

Companion to English Literature and PMLA, is that certain specialize!
Shakespéare handbooks and bibliographies gre so much better svited 1o
students’ needs. Students can get an excellent bibliographical start just
by using Oscar Campbell's Reader’s Encyelopedia of Shakespeare (100
and Ronald Berman's A Reader’s Guide to Shakespeare’s Plays (19031

if they need something more comprehensive, they can use Gordunt
Smith's A Classified Shakespeare Bibliography, 1936-1958 (1963). Ths

Librarian dwells on these in his lecture-demonstration to the Shake

speare class, but, of course, none of these would be useful to studens

in other English courses.

EVALUATION OF LIBRARY INSTRUCTION IN THE -
’ " ENGLISH DEPARTMENT

 Although the librarians’ ‘work with the English Department has e
been formally evaluated. almost all the signs aré favorable. All of the
thirteen English faculty members, except one, continue o a;c’cep\ e
librarians’ offers to meet Uheir courses when it is appropriate. na

— —— A%
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~1ngs geuemlly listen atténtively and use the sources laught without .
~uch turther help at the Relerence Desk. Such reference questions as -
ey do ask are at a more JGVJIE d leve! thafi formenty. This is not to
.z) that the college’s English mpjors have an adequate understanding of
-2 library, but they dre notgbly more competent h'brary users than
"';,\y were when'the program bigan seven years ago.

COUR SE-RELATED LIBRARY NS\TR UCTION IN THE
T BIOLOGY DbPARﬂ(ﬂ\’T

This part of the case study will describe the -program of hbrary'
sstruction provided for biology students. A prime objective of " the.
Biology Department is for the student to develop the skills with which
3¢ can educate himself. One of “these skills is that of using the library.
} Now, five years after our program of library instruction in the Biology
[ Dvpartment began, one of the science professors could say, “Our
introduclory science courses include a mote thorough and successful
tnaining in infurmation retrieval than we are aware of at any other
voanstitution.” :
t : :
; ‘THE INTRODUCTORY COURSE IN BIOLOGY
; Biology students, both majors and non-majors, begin by taking the -
+ wwoderm General Biology course. A popular course, it is elected by
g sbout one-half the freshm_an‘ class, and taken ultimately by almost
i wothirds of thé student body to fullill their distribution requirement
¢ oscience, In recent years, the course has focused on the study of such
ssues as ecology, evolution, genetics, and chemistry. Components of the
course include lectures, laboratorigs, discussion groups, and. library
eaminations, each, of which is designed to meet the following
educational objectives, deﬁned in_terms of abilities:

1. The “abitity to locate pertinent mformanon especially from -the
hbrar)

2 ‘lhe ability to nad scientific lterature critically.

3. The ability: to solve problems by using scientitic literature,

4. The ability 10 communicate one’s biologweal investigations.,

S. The ability 10 organize one's academic work. ’

- These objectives cannut be. achieved by the librarians acting alone. -
their efforts will succeed enly if faculty members teaching the course
ue committed to the need for their studeats to develop the abilities
Imed above. With faculty support the librarian can integrate library

[KCHOR into the course, which is Tar better than tying to teach
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library skills as an adjunct to the course. Such integration is seen as the
key to motivating students to learn to use the library. If a student can
pass a covrse on the basis of material he can get from the textbook,
lectures, and laboratories, he will hardly feel compelled to use the
librasy. Therefore, if a student is to develop librasy skills, library work -

" . should be ‘an integral and fundamental component of the cousse. As a

‘matter of fact, the professor in General Biology tells students early in
the course that they will need to develop their library skills in order to
find information beyond lthe textbook and lectures, to prepare’ fot
Iaboratory expem'nenls and to pass examinations.

Il

REFERENCE SOURCES AND LIBRARY SKILLS o
TAUGHT lN GENERAL BIOLOGY ‘

From their undelslandmg of the ways that undergraduates can mos
effectively use scientific literature, a faculty member and the Science
Librarian developed the following list of refetence sources and library
skills to be taught:

I. General types of reference books and some specific examples.

A. Encyclopedias: eg., McGraw-Hill Encyclopedia of Science and

- Technology, third edition (1971). '
B. Dictionaries: e.g., King. Dictionary of Genetics-(1968).
C. Monographs,
D. Serials. ‘

+1. 'Periodicals.

2. Annual reviews.
E. Bibliographies.

1. Periodical indexes and scientific absiracting services.

A. Biological Abstracts, its organization and how to use the
author and key word indexes. \
B. Science Citation Index, its uniqueness and how to use it.

111, The Library Card Catalog. Subject Headings Used in the Dictionary
Catalogs of the Library of Congress, 7th ed. (1966) is emphasized
and explained; ‘'much as it was in the previously described
Humanities 11°course. This repetition scems.unavoidable.

IV. A general understanding of the relationships among the various =
lypes of scientific literature and the ways they are organized.

A. Primary literature, which reports original research, appears in
journals and report literature,

B. Sccondary {iteratute, which synlheszzcs and surveys scicnce
can be found in monographs, journals and annual revigws.
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- C. Tertiary hteralure either presents specific information or’
provides a broad survey of a ficld for the beginner. 1t is
found in handbeoks, dictionaries, encyclopedias, and text-
books. ) .

V. Search strategy. Busic search strategy indolves the initial use of

~ encyclopedias and texts, followed by wfonographs and reviews;

and finally a -search. of the periodicgl/indexes. It also involves
knowing where to start the process with a particular search. In
addition, students should recognize when a search step is no
longer useful, when to retrace a step, and ‘when to skip a step.

One of the-most important but unmeasurable skills is one’s

personal method of search.

" VL. The analysis of a subject so that the proper questions can be

asked of the literature, This is perhaps the hardest skill to teach.
This analysis includes answers to such questions as the following:

. How is the subject defined? What fields are related to it?

. Is the bulk of information in the field newly discovered?

. What are the controversial aspects, if any? :

. Who are the important scientists in the field?

. Do scientists use certain organisms to study the subject? (For
example: Drosophila in genetics, P!anaria in chemical learn.
ing)

F. How is thé subject discussed by authorities in the ﬁeld" Are

there any confusing terms? What synonyms are used?

e

mooOw>

“THE FOUR STAGES OF LIBRARY INSTRUCTION
< IN GENERAL BIOLOGY

Most of the hbmry instiuction in General Biology occurs at four
slages: (l) in a regular laboratory period; (2) in the Guided Exercise;
(3).througb practice using the ‘library in the library examinations; and
(4) through the use of the library preliminary to designing an
experimefit. In the first stage, the regular taboratory period. a brief
introduction is given (o the role of the library in the course and why it
5 so heavily stressed in the course’s objectives. Students also receive
practical information, such as.how to use microfilm readers.

THE GUIDLD EXERCISE

"~ The second stage, the Guided Exercise, was designed to lead the
student through. an actual library search on a particular problem
Allhmmh it is similar to programmed instruction, the Guided Exetcise

'EKC
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cannot be completed at one’s usual place of study. It requites going 1o

the libfary and working through a series of Stéps which engage lhc .

student in the appropriate search sirategy.

The Guided LExercise is divided into three sections. The first hasy

students use_their 1extbooks and an encyclopedia as starting places for -

liprary research. As students work along, they learn about and use the

card catalog. the subject heading book. and an annual review. The

second section is on-the use of the Science Citation Index and the ©

" library’s - serials file. The firal séction concerns the effective use of

Biological Abstracts, beginning with its key word index. Students
foltow an iilustration of how a Subjt’.\l st be anal)zed for key words
in ordet to search Biological Abstracts.

The Guided Exercise is presented to students along with addmona\
materials they will need. These include a m)neouraphed guide to the

“library's reference sources in biology, a4t of periodicals received by

the library which are of ml}st/l/bmloe\ students, and glndea to

Science Citation ~Index, Brologzcal Abstracts. and Btoresearch Index "

which are available from Ihelr respective publishers.!s

The first library. examination, which is the third stage of library
instruction, consists of a single essay question on a specific subject
related to the genefal subject being Slud]ed Following are four sample
examination questions:

1. Discuss the factors that control the distribution of barnacles.-

Select a single species. Support your discussion with evndence Hot your
opinion.

2. Downtown businessmen are contmua\l) concerncd with the excre-
ment covering the outside of their buildings. They, of course, have tried
many things to remove the producer of the excrement—the starling-
from urban United . States. Discuss the ecology of these increasing
starling populations and the problems involved in controlling them.

3. Discuss five examples of possible exceptions to the rule that these

is n such thing as sympatric speciation. Define your terms and take a.

position on whether or not you support the rule. -

4. Document three examples of homology and three examples ‘of

anology in the evolution of plants or animuls. Is phylogenic ¢ classificas™
tion the best way to do it, or would a more ecologically oriented
taxonomy be better? What are the ad\antages of each?
Students are asked to spend aboiit five hours in the library researching .
the questions, and then, on’ the basis of their research, to write a papet
of no more than 1250 words. This type of examination is given fout”
times during the two terms.
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The fourth stage of libraty instruction, in General Bnology comes - -
“witho the use of the lib ary in e\pmnrum.:l laboratory work. Students
N dsked to prepace. for the fab problem -by finding mformauon_
‘Mond whatis presented in the text or fecture, That is, they are asked
1w tead primary literature in order to familiarize theaiselves with the’
‘Ngk;,rouud of ﬂu pro.bhm and any work already done toward its

e

\oiunon S e ao L 2
| BIOLOGY M:IJ’ORS .IN CHEMISTRY COURSES o I

Du;ing their sophiomote’or junior year, biology majors are expccled
(0 take the thiree- mnwn'mductory chemistry sequence. In the first two
stms thete. is some library use “and a modest amount of library .
_insttuction, - This insteuction emphahzes ‘the same. search  strategy
pxeuoUsly described, but it focuses on different reference sources. Even
shough this teaching of search strategy- is repetitiaus’ to the’ biology
Aujors, it-is nevertheless felt to be beneficial. But even if this were not
“the case,” these courses are -for chemistry students and cannot bé:
“tailored to suil ‘bivlogy majori. In the third term, organic chemistry,
students haw; assignments requiring use of the organic:biological chemis-
“try literature. Library instruction- in this fatter cours? partly consists of
a scries of problems  involving the use of the Chemical - Rubber
Cumpany s Handbook of Chemistry and Physics, Lange’s Handbook of
Chemistry, and* the Dictionary of QOrgarnic Compounds. Because these.
“three compendia are basic to any laboratory work in organic chemistry,
‘ we think that students should - be thoroughly familiar with them. A
l second purpose of the problems is to teach the differences between the
¢ two handbooks, which represent the two most widely used methods of
“organizing  entries for the nanies or chemical formulas of organic
“ compounds, _
Students in organic chemistry 2lso receive a lecture-demonstration on
Chemiical Abstracts. This is the basic jndexing source for the chemist,
- and it is an alternative to Biological Abstracts for the biology student =

who nceds informution fur viganic or biological cheimistry.
4 .

e LT e CHU
v 3 :

UPPEER LEVEL BIOLOGY COURSES ) :

Addmonal .information is provided in xhe fo!!omng upper level
biology courses.

1, Ecology. This course includes an assmnm-.nt to evaluate the

]:l{[lca' implications of a specific human activity, such as building a

, .
: ' s
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particular dam. The library instruction for this assxbnmcm prepares
students to use: (1) non-biological literature, such as newspapers and
- popular  periodicals; (2).. government documents; and (3). ephcmm’

- material, such as statements issued by industrial management ahd”

conwv.mon £I0UPS.

. Plant Ph)smlogy. Cell Ph\suology Since both courses involve
advanc:.d e\pmmemal woik, -students are introduced to handbooks any
-compendia of laboratory techniques, such as the American Federation.

. of Societies for Experimental Biotogy's handbooks, Methods of En-

O
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zymology and Methods in. Biochemical Analysis. Also, since boil -
courses deal - with ¢hemicals, Chemical’ Abstracts is reemphasized, and®
“students are shown how to use it for mfoxmatxon about a particular -
organism, : - :

3. Various courses. Students receive shost lecture dcmonst:auons on
how to usc Bioresearch Index and the CROSS lndex and Systemam
Index of Bivlogical Abstracts.

EVALUATION.OF LIBRARY INSTRUCTION IN BIOLOGY

This program of library instruction appears to be effective -in
teaching biology students the library skills they need to continue their -
sell-educdtion. Much of the credit must be given to the faculty
members, who have shown students the importance of the hbraxy by
épmvzdmg ¢fdsy time for library instruction and by making library-related .
assignments. Students tend rto develop a favorable attitude foward the
hbmry. because, when the Science; Librarian meets the class, he shows
“them how to carry out their course assignments. Someone has said that -
the three best ways to teach are “by example, by example, and by
example.” This teaching method is at the heart of our program and
anather reason for its success. One of the reasons that the authors hawe
taken time to write this case -study is that we believe others can feain
from our example and can adapt . parts of our program to thetr own

Tsituations.

The,

1. A closed >meeling‘com‘enéd ty the lastruction and Use Committee of the
Association of College and Research Libraries and the Junior College Libray
Scction of the Amurican Libiasy Association at the American Library Associatiss -
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" ‘thsatisfactory that he wrote his® own, which also has been used at Berkeley:
Daniel Gare, Bidliography for Begmners Form A., (N.Y., Appleton-Century-Crofts,
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Press, 1966), 293 pp.
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ton,” Colifornis Librarian, 29 (1968): 146.
10. James Cass and Max Bimbaum, Cowmparative Guide to American Colleges for
Srudents, Parents,”end Counselors, 1970-1971 (NY., Harper & Row, 1969), p.
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11, The fitst version of the test simulated a paper on the Vietnam war, which’a
number of freshmen critivized for being 100 much like high school.
12. Qaire fohn Eschelbach and Joyce Leo Shober, Aldous Hiixley: a Bibliography,
" 1916.1959 (Berkeley, University of California Press, 1961) pp. 107-8.
13, Until Spring 1971 swdents used as a textbook: Vitale, Philip H., Basic Tools
of Research; An gnnotated Guide for Students of English. -2d ed. (Woodbury,
Barton, 1968). Since this rource was at least five years out of date, the libratians
were moved to compile their own guide, hitroduction ro the Study of Literature;
Basic Reference Sources in Lily Library. About one-third of jts 206 titles were
published in the List {ive years. it sells for $1 prepaid by cash or check madt out
. .to Earlham College.
14. sltick, op. cir.. p. 224,
5. For a full explanation of the details of the Guided Exercise and ifs
uscfulness, see Thomas G. Kirk, A Comparison of Two Methods of Library
~Instruction for lnuoducloxv Biology Students,” Coflcge & Rescarch Libreries. [n
press,
4 16. For -full denails on the experimental laboritory and’ the library's tole. see,
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l97l
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A najor shortcoming of American librarianship end irbmry hlcralure )

is the fm]ure to provide critical, retrospective evaiuation, ,A nanonalh'
publicized program s often ¢ deenied, ipso facto, a-“‘success.’ Harmg
-achivved national recognition for-a “successful’ program, few, indeed,”
ore the institutions thot would forthwith consider abandonning or
drastically revising a ‘“successful” pmgmm;' even rarer are those who
would actually do so. .
California Stare College, Los Angeles, was ammtg the fi 75t msnmnuns
to provide library orientation and instruction” by telecourse. They have,
for the reasons explained hercin, decided to replace it with a diffcrent
program of instruction. Tie article which follows is the actual proposal
for change submitted to the administration: it was not prepared  for
external use or for publicity. It is esscentially a request to rcp!aee a past
“success” \With a far more difficult, less “in," less spectacular, but more
relevant programt. - £d. : !
-~

It would be presumptudﬂs to “expect to find .the solution to a
pioblem: which has p!aguedihbrarians for over sixty years. Since John
Colton Dana. in the ALA Bullciin for 1909, weote about * Bp/ok Using
Skills in Higher Education,” the mob!em of what has come to be cailed
instruction in the use of the ilbmry has continued its grim course
theough the literature down to the present day. Now, however, when
bisic assumptions are being questioned. when wuaditional pracuices are

being re<xamined. hope rises once again that a way may yet be found. -

My purpose is less ambitious than the solution of the whole problem:

“Martha  Hackmon s Assistant for Instructional Planning, John F.
l\enned) Libtary, California State College. Los Angeles, Calilornia.
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-

but -before attempling to make some modest proposals for revision
the program of library instruction at California State College, Luy
Angeles, T would Jik: to !ook at {mdmoml library instrdction with, i
possible, a fresh eye..

At one point in the play Murar/Sade, lean-Paul Marat, the po!mw’
exiremist, says to the Marquis de Sade, the extreme individualist, “The
important thing is to -pull voursell up by your own hair, to 1w
yourself inside-out and 1o sce the whole world with fresh eyes.” 11 i
from this radical and uncomfortable position that § have tried to oo
al bibrary jnstruction and at the assumhptions on which it has wneanh
rested for so many years. I confess that [ have avoided examining the

. assumption ,that uvse of the library should be taught at all-an issue on

which | must plead a conflict of interest. 1 note, however, that thesr

are dissenting voices, and that the attempt to teach library pse has.beeq

called a collision course wnh futility. | have auccpted tentatively, the

~ assumption that use of. the library can be taught; since the few studics

available ate so inconclusive as to leave the door open for hope. 1 have
tricd to come to grips, principafly, with the issue of what should e
taught, hoping that when this basic problem is solved questions of ways
and teans will fall into place. ,

My method has been an '/(nsciemiﬁc mix of reading, talking, and
thinking. 1 kave drawn upos the writings of Daniet Bell and Jeranw
Bruner in education and on the pioncer work of Patricia Knapp in
relating library instruction to the curriculum; I have. tajked informully
with librarians, students, and faculty; and 1 have tricd o sift and digest
my impressions and: to re-examing’ m) own expcnence and thinking.

A

i TRADITIONAL LIBRARY INSTR UC 71 ON

Traditional librasy instruction centers around ghe card catalog, the
periodical indexes, classification. and seference books. Sometimes o
inicludes . the history of books and libraries or practical hmls o
searching for infosmation. The usual method, whether i invalves a tots:
or lecture, on film or television, consists in telling lhe%tudcm what e
is expected to know and then tequiring proof that hé has learned o
Sometimes he s required 1o complete ‘exercises or other assignncnis.
often of no practical value 1o him and unrelated to his course work. (A
notable ' exception is the Menteith College experiment under Patrics
Knapp.) ' .

This arranpement scems to give somte students a sense of secunty
Having learned certain filing rules, cluss numbers, and reference il
they feel more confideat in their approach to the library. It is possibis

ey L. b= =
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hom.ver that their. fecling offsccurity is a false one, and thut because
of it they are actually inlbited from attempting explorations and
rmlun.t, d:sw\‘rus as they night otherwise have done. We do not, of
course, know.

Other students, more active and rebellious, tend (o resist this kind of
instruction. Whatever one may think of the student rebels, it is hard to
deny that they have pointed up some real defects in higher education:
the large, impersonal class, the dul) lecture, the lack of concern for the
swlividual, etc. If librariais have not been included in these accusations,
it s not because they have been blameless.” Too often library
instruction has served as a sort of Procrustean device for fitting
students intoe a rigid system designed without consideration for their
needs. The motives behind many such programs have had more to do

“with publivity, economy, or e¢nhancing the libranian’s image as a

member of the teaching faculty than with the cducation of students.
By and large, library instruction has been impersonal, mechanical, and
" above all, dull. The scnse of wonder with which even the most blasé
freshman approaches his first large library suffers an early death at the
hands of the librarian who insists that he remember that abbreviations
are filed as if spelled out. Ready to explore and to learn, he is cheated
out of the joys of discovery by being told more than he wants or
needs to know. about library mechanics. No wonder the more rebellious
o studcnts dismiss library instruction as irrelevant.

.The common student plea for * relevange in educalmn is somctimes
mislakeni) assumed to mean a demand for that which is immediate and
practical. Zen, however, may be as relevant as driver education, or
pethaps more so. The word refevant derives trom the same root as
relieve, so 1hat what is relevant must be in some sense rclieving. Some
definitions of relieve, culled from the OED, will clarify the ulatmnslup

to rescue, succor, aid ]

to make icss tiring, tedious, monotonous, disagreeable

to.make clear or evlden!

to set free, relea

Relevance, then, may be ulul from the baring, the mgonsca;u;nlul
the mecaningless. What is meaningful is perceived s beiag immediately
useful, or is Ielt as the fulfillment of a real need. In terms of library
instruction this might mean a book, a fact, a search strategy which is
applicable to the task at hand. It might also mean a concept which
“Jrganizes  the  student’s  scattered  bibliographic  knowledge into a
‘meaningful pattern. Almost centainly it does not mean a collection of
]:ltct facts and titles which he is forced or cajoled into learning
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because  someday, possibly, they may prove useful. This is wha
traditionally, he has been offered. o - '

I would be . one of the last to urge that students be allowed
determine their own cutricelum: but in this instance, 1 feel, we m,,
learn a lesson from their plea for “relevance.” This is that meaningiy

:insteuction is practical, speaifie, and geared 0 the needs of ey

students who must wrestle with real and often refractory subjects

“library research. We must stop teaching to an abstraction called *'n.

student™ ~nd offering him simplistic formulas which do not fit rey
problems. We may even have to modify our lbrarianly virtues o
thoroughress and elliciency and make room in our curriculum for tri
and error, serendipity, and othter unorthodox methods of research.

A student once said 10 me, “I've written a lot of papers. | g
books, take notes on a lot of garbage. write it up pretty wak
footnotes, and get a grade on it. It's boring. But this is reuhs
relevant?” What was different about his present project was that he was
for the first time dealing with primary sources, grappling with probler.
of collecting first-hand information, sifting and evaluating and making n
cither prove or disprove an .idea of his own. He was no longer ﬂﬁssiwl;
acquiring and transmitting other people’s ideas. It seems to me that we
have missed many opporstunities to challengeyand-engage students whilx
we continue 1o tell ‘them how to use the library. The library offers
countless possibilities for varying the lecrure method of libiary instiug

tion and encouraging student participation in Jearning. The lecture itseil.

given the necessary spacé and equipment, niight be greatly improved by
the judicious usg, of audiovisual aids. Motivation, however, should nct
be confused . ﬂr"gimmickry. The best motivation is still an interest in
the material4t@If and a growing sense of mastery over it.

It is possible that library instryction may fill a need .which mam
students dunly sense®but of which they are not consciously aware. Th.
is the need o bring order our of the mass of bibliographic publicatior .
with which they are confronted. To discover that bibliography ha 2
function. a history. and -a structuce. and that % has recogmzabl.

recurring forms, makes it easier 1o deal with an array of items what

taken individually, would scem overwhelining. Increasingly the student
who come to us are praducts of the new clementary and secondars
curriculums. They have dealt from an early age with mathemat’
concepts  and have encountered 3t ascending lewels in the spirs
cutriculum the key concepts of the social sciznces. 1 do not think we
nged to fear offering them brbliogeaphic concepts in place of hsts o
titles. :

g
N
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i we can succeed in mpking library instruction @ ‘“‘relevant™
eaperience b othink we shall have fargely solved our problem. What is
nwaningful is gladly and easily learned. Although we know far too little
Jbout what skills we are trying to teach, we may take heart from the
cwmple of 2 rural New Zealand teachyr who, with a little common
onse and 2 great deal of empathy,-started, a revolution in the teuching
of teading. Disregarding onthodox textbooks, defying the educational
ctablishment, she offered her Maori children the words which, for
roveons of their own, were meaningtul to them, and they learned.!

All that a teacher can do, in fact, is 1o find what will stimulate and
enpage  the student and then step aside while he pursues his own
cducation. 1 believe, then, thai we aeed to shift the emphasis from
waching students how to use the libraty to challenging and lnlpmg
them to learn on their own; from general library. instruction (Sr
everyone to individual learning - which is related to real and specific
hbrary situations. It may be that the term &drary bistrtcrion will have
10 be replaced by one which better describes the new emphasis. We ml]
also, cenamly. need to re<xamine our current program..

i
n

- THE LIBRARY TELECOURSE

The background of the library instruction progranpat California State

" Colfege.  Los_ Angeles. has” been too well documented 10 require
tepelition hen See Clayton Browa’s article, “TV or the Herded Tour”

- in the Library Jownal {or May (5, 1965, and also ™A Possible Solution
to Library Orientation: Background and Developnent of the Library
Telecourse at the John F. Kennedy Memorial Library, California State
Coliege, Los Angeles” (mimepgraphed). ft should be noted, however,

~that the dedication of many members of the library stalf over the
years, patticulady that of the hatd-working Library Orientation Com-
mittee, has made the library a nationally recognized feader in this tield.
To maintain this leadership and fulfill the expectations aroused by the

~vuirent program requires a costinuing :ccv:slumon espcmal‘ in this
time of zapid chonge.

M is hard 10 realize that the Telecourse was conceived in the days
before Berkeley erupted and began what was to become a revolution in
higher education. Since 1963 it has reached over 7,000 students. in

\luing 50, however, it has offered the same fate to all, regardless of

their level of library competence or their specialized subject needs. dts
methods has been that of telling and testing, necessarily so since the

. medium altowed no means for student participation. 1 has been offered
AL times convenient for scheduling the facilitics, not ajways a1 times
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when the student could mest profitably use such instruction. In shoe,

it has been peared 1o the mass approach and emphasizes teaching in the

sense of telling rather 1han the process of learning.

I, however, our aint is to stimulate the student to take respons
bility for his owa learning we must first sce him as an individual, The
means allowing for differences in library experience and competence
and focussing on his real and specific needs. Second, we must aliow
him 1o make his own discoveries, with help when it is needed. Finaliy |
we aaust Uy to eaceuraze, not to stifle, the interest and exciteawnt
which could be part of library rescarch. Ideally, of course, such 2
progrinn would mean individual guidance for cach student. Since this .
ob\‘xomiy impossible, we must try to find realistic mcans of giving cach
student as much individual guidance as  possible. In’ framing the
following proposals 1 have tried to allow, as far as possible, for the
needv™of the individua) student. | have offered scparate proposals for
each of three stages of his development. The first concerns lbrar
oricntation, the second ofters assistance with biblivgraphic methods and
materiais, and the third deals with formal instruction in bibliography as
a ficld of study in its own right, apart from any particular discipline.
Finally I have offered a- few umnumndauons regarding the suppont
and control of the program.

PROPOSALS FOR A PROGRAM OF LIBRARY INSTRUCTION
Library Orientation
A. Program

. The student .with little or no acquaintance with.a large library
needs first to be stimulated to explore and expand his view of the
library and its resources. For him | tecommend a Library Handbook

Which describes briefly and atecactively the services and resources which

ihe Library offers. This would be distnbuted priwnnily owtside s
Library (mailed to new students, made available in the Trident Lounge.
Counseling Center, ete.) as an inducement 1o visit and explore. N

2. Once in the Library, lie needs help in orientating himsell. Here d
recommend a self-cuided tour following a marked path through the
buitding. A sheet giving a brief explanation of the major. poiats alony
the route would be provided. The student could take this tour 3t 3
time convenient-to him and proceed at his own pace.

3. Class tours and lectures would continue to be available at the
request of instructors. For ciasses wanting a general introduction (o the

P
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Library, 1 recommend having ready 2 demonstrafion which focuses upon
v particular _ tapic and emphasizes  the - varicly  of  the* materials
wailable. {1 see this as’ smm.u in form to the fousth lecture of the
present Telecourse.} Given “live™ at frst, 1o allow. for changes indicated
hy class response, it might, when perfectdd, be put on tape and offered
5 o substitute for the present Telecourse. A libratian-instructor would
N present, however, to answer questions, lead discussion, or conduct a
el tour of the building, as appropisic. This propared domonsteation
—aould not, of course, rule out the possibility of custom-made tours for
_pecial groups or purposes. To the extent that we are sble to handle ¢
the demand for such a demonsteation it might be uctively promoted
and advertised among instructors of appropriate courses. ]

4. | recoununend atso that a laboratory library be developed to serve
as’a model of the lrger library and ‘o offer cxamples of the Kinds of
Library resources in the general collection.

5. 1t is recommended also that a workshop or clinic on technigques
of library rescarch be offered on an experimental basis. This would be -
apen to all interested ~students independent of any course or requite.
ment.

B. Responsibility

~ A co-ordinator would be responsible for developing the handbook,
the self-guided tour, the demonstration, the workshop or clinic, and the
- laboratory library, with the help of an advisory committec -appointed
by the College Librarian. This commitiee, to be comiposed of librarians
and representatives from the faculty and student body, would, from
time to time, review the program, and would direct evaluation reports
to the Colfege Librdtian. Librariuns would assist -in presenting. the
demonstration.

Assistance with Bibliographic Methods and Sluiciials
‘A. Program

I. For the student leasning to use the library for a particular
purpose, 8., galherfng materiats for a report or paper, 1 recommend
instead of onc comprehensive course, a- number of minicourses which

~ focus on specific libraty probleas. (For example: how to find book
reviews, locating biographical  information; outstanding  bibliagraphicai
works in a particalar subject ficld) These might take the form of
-printed bibliograplties or guides such as have been prepared by members
-of the tibraty stalf. Presentstions by means of slides und/or tapes might

EMC
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be set up for use where they are necded; eg., an explanation of the
Library - of Congress subject heading list near the subject catalog.
Possibilitics of computer-assisted instruction might also be explored.
'2.°Group presentations (lours, . lectures. deironstrations) for classes
wanting library instruction in. specialized subject arcas would continue

" to be offered by reference librarians at the request of the instrucior.

The laboratory librarys and a selection of audiovisual equipment would
be available for such presentations. 1t is hoped that the librarians

concerned would experiment with new methods and materials and take .

the initiative -in devcloping and promotmg such presentations for their
own subject areas.

3. The Library would make available special tutorial assistance in

bibliography and the use of the library, on an experimental basis, to

students enrolied in -selected courses. Students with special problems in

their approach to the library (e.g., foreign studenls) might also be

offered tutorial assistance.
B. Responsibility

Specialized presentations and publications: would be the responsi.
bility of the reference librarians in their own subject areas. (In special
cases librarians might be drawn from other areas of the Library)
Scheduling, duplicating, and general coordination would be handled
centrally by the co-ordinator. Tile committee would be “available to
advise concerning this phase of the program and would review and
evaluate it.

Instruction in General Bibliography
A. Program

For students or groups engaged in serious and extensive research
(graduate students, honor students, etc) 1 recommend formal instruc:

“tion in bibliography as an independent field of study. The objectives of

such instruction would be to bring the fragments of the student’s
bibliographic knowledge into a meaningful pattern; to offer concepts by

e i 1 et
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means of ‘which he may organize and assimilate the mass of curent

bibliographic publication; to give, through the perspective of histoncal

bibliography, a glimpse of the unity of the scholarly enterprise; and o -

prepare the student to understand and dcal with new developments
bibliography.

Such instruction will have meaning only after the student has had
considerable bibliographie experience. Specific topics to be considered



»
e

‘ : o

' PROPOSAL FOR A PROGRAM OF LIBRARY INSTRUCTIOPJI 307

might include the functions of -bibliography, both historically and in the

modern cortext: forms of bibliography (national and trade bibliography,

ctrospective  bibliographies, reviews of research, etc); the future of .
hnblioegmphy (automation, information mtwogks minaturization, ete.). .
B. Responsibility

This type of msuucuon might be“offered as one or more lectures

within the context of an approptiate couise, €.g., a course in methods
- of research, at the request of the instrucior. The success of this phase

will depend upon finding faculty who accept and appreciate its goals.

Responsibility for-this phasc, at lease in its initial stages, would fest
;i with the coordinator, with the advice of the committee.

R[:COMMENDA TIONS FOR SUPPORT AND CONTROL

“In addition to the above proposals, | would like 16 make the
following reccommendations regarding thc suppon and control of the
program generally.

. If the program is to be successful 1t must have strong faculty s
support, and this should be won through a sound progrant which °
commands respect. It is preferable to deal through individual faculty -
members and selected courses rather than to try to present a large-scale
plan at the departmental level. >

2. Suppon within the Library should have the. broadest possible
- base. The program should not depend upon the whinis :;nd enthusiasms
of one person. Reference librarians would participate s part of their
assigned dutics. Also, a commitice of librarians. with representatives
from the faculty and stndent body, shou!d be appomled to advise the
coordinator and to review the program from time to time. The
committee, however, should have no responsrbmty for administering ihe
program.

3. Contiruing financial support should bc assured, since the program
‘may take years to reach its full potential. It is essential that the
program not be regarded as an expendable “Irill.” Space should b
ailowed and staff and equipment budgeted as part of the on- gomg wo;
of the Library. /

4. Control of the program should be centered in the Library. Within
the Library it should be centralized in a coordinator who yould
schedule tours, lectures, demonstrations, cte., and take general responsi.
""""1 for adiministering the program. .

ERIC - /.
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CONCLUS! ON

It m.1y seem that the radical posture reconumndud by Marat has nol

KM

.

“produced correspondingly r.uhmi propuosals. Most of the measures | have

recommended have, of course, been tried befure. But a revolution is no
less_a revolution because it uses old forms, if it charges them with new

" spint and purpose. | venture (o predict that the revolution in this area,

when ™ it comes, will be less concerned with new methods’ and more
with a realistic and empathetic relationship between the librarian and

\\Qu\;dcnt and a clearer perception of their mutual purpose “The-.

b=l

important thing is to pull yourself up by your own hair. ..

wh

1.
amun & Schuster, 1963),

ERIC

JAruitoxt Provided

! am referring, of course, to Sylvia Ashton-Warnei's Teacher (New York

‘e

< o

[y
.



[

SHEH a1 s I‘Ei!iii’ %ﬁi’i}sw

T - ‘ by Beulah C. Howison

BEST COPY: AVAILnoil

For the reference libarian, the abysmal ignorance of the average
. college student concerning even the more elementary reference sources
is beyond’ rcasonable belief. The richness of materials available,
contrasted ‘with student’s ignorance of their existence creates, in itself,
an anomaly dmuull' 1o accept. lm;ecd, it seems unnecessary to accept
The personal frustrations, experienced by seniors and * graduate -
= students are evidenced in: remarks such as these: “How was it no one
ever told me about Chemical Abstracts?” If I had only known about
the American National Smndards last year!”; and “Why doesn’t
. someone -teach - us-about - these materials?”" These questions reintroduce
* the¢ pergnnially  frustrating p;oblem How do we. help our. students
. become more knuwledg;ab!e ébout library resources? How do we give
< thém’ more skill in their use? o
Th the pasi, we have felt alone in our concern for! these students,
‘who, not brave enough to ask for help. never reachcd their potential
because of their ignorance of standafd. readily avan]abl sources. The
skills to use these sources do not come automatically. We are not born
with them, nor ‘do we acquire them by osmosis. Awureness of available
rescarch materials should, be a Frsl siep, followed by mstrucnon in
their use. ‘
How do we provide studems the opponumly to dxscom‘ these steps?
The tezching faculty is alwa;s the catslyst in ac;omphsh ng the first
and often the sccond step. The student who works with' a professor
who reads and Jses the lxbrary is gradually led into reading and usmg
~ the library himself.
About ten years JQo. just such a professor requested mstrucllon for
her students in the’ sources of the rescarch studies in experimental

o

Beulah C. Howison is Refcrence Librarian, Stout State University,
Menomonie, Wisconsin. ~
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places -each objective on a slide as an_introduction to the sccuon in
which. the muaterial to achieve thjs abjective is presented.

“This has requirted. some rearrangement as well as  rewriting uf
objectives. Vagoely wordéd objectives nuy sound “great™ on a sheer

“labelled “Objectives.” When placed in juxtaposition with the sources o

aid in their uchievement they may appear as sheer balderdash! .
Figure 1 (top) shows an example of one .objective in Powet

. Technology. The student cannot become proficient in the use of thece

e .

r\,,’,’._, R i T B L R ¥ R
B
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. A
Ob jective No. 3 t !
' '\ ¢ =y
1 R * : ', H W
- The learner should be able to rétrleve '
: references on an appropriate subject i
| ; from: .
1 A. "S.AE. Transactions
N B. U.S. Government Résearch .
: . and Bevelorment Reperts
; €. Technical Abstract Bulletin
‘ ‘9. WNontnily Catalog of U.S,
t Governmnnr Fubtications
H E. Technical Digest
i ! "
‘ : ¥
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]
, !
"Ob Jective £3-8 ;-
. \ ; :
The feacner should ke able to: ‘
Retrleve references on an i
appropriate subject from: i
) B, U, S, Goveraxent Research o
and Develcgrent Feports :

i
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Fig. I Stides stating objectives
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indexés by listening 10 the lefture and viewing one set of slidss. He
may learn a basic method for locating references—at toast he may
become aware of the existence of these. sources. Skill in using these
Cindexes comes as a gesult of continued use. The slide shown in Figure

1 (bottom} introduces the section on the US. Government Resvarch

and Development Réports. - . Cf

s

. 2. Preparation of the bibliography. 8

- Selection of only basiv titles for the slide series seems desirable. Too
comprehensive a list nuy overwhelm the student and so discourage his
_even lrying ‘1o retrieve references. Often additional titles are listed on
the blb]lﬂg,l:lphy A student who feels happy over refecences he has

found by using a basic source may scan the bibliography for additional”

leads. Call numbers are given in the bibliography and those titles

discussed in the stide series are marked with an asterisk. Each student_

tecewes 3 copy of the bibliogiaphy.

3. Selection of an appropriate subject for a simulatéd hterature
search. "

- ldentification of examples from each source to illustrate special

problems

These two procedures need 1o be treated as a unit as it is ‘not
. always possible to identify references from every index on a single
subject or on‘ones that are related. The subject should be in the area
,of study as students tend to ignore any index_that has bcen described
unless the examples seem relevant,

For this sequence, “Internal Combustion Engines” was selected and
further limited to “Rotary - Internal Combustion Engines.”

S. Preparation of the outline for the lecture.

6. Composition of the script for the lecture.

Each of these activities follows usual procedures and tequires no
discussion. Story boards which display copy for each frame with the
'na‘rralion adjacent is a satisfuctory lorm for the lecturer as this brings
Wb cgrernt of each slide before the speaker at the same time it is on

L ERIC
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foods. As this was a small laboratory class, it was _pussible o give
students photocopied  examples of types of citations which supple-
mented the books, indexes, and abstracting services which were broughi
into the classroom. This lecture has been revised frequently and is given
cach semester. -

This program  was eipandbd to inciude other courses such as
Advamed Food Science, Family and Marriagé in a Demociatic’ Society,
fand’ Family 'Healt fany of the classes were large and met in multiple
“sections. Provididg each student with . photocopied examples of the
references mccss.uy for a simuloted literature search was not entirely
successful because, of tln uncertainty of whether siudents were looking
at- the citetion under discussion. Time away from ‘the refercncerdusk.
and transportation of these cumbersome materia® to the classroom were™
also problems. The results were encouraging but the lirger program
needed a more sophisticuted approach. ' :

In cull_a‘lfofation with AV personnel, a “pilot project™ was initiated
to explore the capabilitics of colered slides in teaching the literature of
Advanced Food Science. Periodical indexes, abstracting services, govern-
ment publications and specizl books were studied, a script written, and
the slides and tapes prepared. The first experience was 30 “cll received
‘by both students and faculty that similar lectures were produc;d fur
Power Technology, Modern A, and the experimental section o
Inorganic Chemistry. The presentations range from an heur and a half
to thgee hours.

In the course of preparing new slide lectures, we gain insights inty
the technigues of producing simulated literature searches. A successiul
literature .scarch appears to be the result of a skillful meshing ©f
disciplined wotk habits with a knowledge of basic and sophisticated
sources. An altempt must be made 1w siow siudenis ihai disciplined
work habits encompass: .

1. The selection of a subject, which must be limited to accom-
mﬁ«jate its purpose and to permit it to be defined in precise terms.

2. The establishment of boundaries. How extensive shall the study
" be? Total? Oue reference? A Five-yosr period? Early decision is desitabl
as it allows the researcher to chart his course and budget his time.
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‘3. The preparation of a word list which identifies the keys to the
wdexes. At this point, fajlure ey occur, should the terms on the v.urd
tistnot be those used in the index.

. A disciplmcd scarcher:
. keeps a record of the subjects used
2. keeps a record of the sources checked

3. writes c_omplclc and accurate citations to use for bibliography
~ preparation . .

4. uses the index, if availuble, even though the arrangement is
atphabetical . |

5. follows up all pertinent cross references

6. develops the habit of {Jsing footnotes and bidliegraphies

7. learns the meanings of abbreviations

In creating a simulated search, providing a knowledge of busic
sources or bibliographies is the next concern. What are the tittes ol the
indexes, abstracting - services, and reference books which will be useful?
Where are they located? What do they look liker What do they
contain? How are they arranged? And last, the desired reference h.mng
been identificd, how are they to be retrieved?

Our preparation of a ]eclu:e on the memlun, of a ficld follows this
general pattern:

1. ldentification of behavioral objectives.

In writing behavioral objectives, Robert F. Mager's Preparing Tnstruc-
tional Objectives has been exiremiely helpiul. Tor additional background,
the "reports on rescarch of programmed instructional techuiques as
reported in Rescarch in Fducation were vatuable. James W. Popham's
recent books in the field of instructional goals and instructional
“sequences are interesting and informative.

Each student is given a copy of the ubjectives at the beginning .of
the fecture. The objectives nust be understond because they deseribe
- what the student shwould be able to do as a result of the presentation,
' ooy probable that he miy not associate the sourees discussed with

fEMC';C“V“ desited. An expariment is now being initiated which
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the screen. Our stor)bo.z'rd sheets are 8- 1/2 X 11 with spaces for three
frames. Ordinarily llure s ample space for“the narration. (hg 2)

~ -

7. Development of tlu content of each frame.

At this point, the eatire cantent as planned for-each frame is placed
on . individual sheets. The requirements determine the form-—photocopied
examples, typed copy, or hand-writien copy. The frames are numbered

_1o- correspond  with the numhem on the’ seript and essential-directiors

* are supplied.
Stides are’ prepared for two types of learning situations:

A. Locations of
1. Public services area

2. Card catalog

3. Reference books, periodical indexes, and aﬁsuécting services
(Fig. 3).
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Q Fig. 2 Storyboard sheets
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4, Cusrent periodicals and current periodicals print-out
5. Files of older periodicals and periodical holdings file

6. Microform room and equipment
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ISTERELL COABUSTION ENGINES, COMPUTER PROGBAASS
DATA ALDUCTIOF PNOGAAN POS PRZE PISTON EWGINE TRSTS,
40670 236 21G uss 15 §Cs 3.00 Ar$ 0.65

IFTIPNAL CCASDSTION ENGINES, PRZL SISTRAS '
SPRCIAL LESSOR PLADS GASOLLAE ZRGINE PDPL SYST2S,
§D-488 %90 214 U6d 13 BCS  3.00 NPS 0.65

IRTERNAL CONBUSTION ENGLNES, PERIORSANCE(EWGUNEERING - :
RECIPROCATING BNGINE AND PIHADST VIPBATION ARD TRAPERATOR
LEVELS I¥ GENERAL ANIATION 3IRCRAPT. .
AD-bTY B3 IC U468 17 HCE 3,00 aPs 0.6%

IP2EANAL COABOSYION ENGINES, ROTATION
RIPLODATORY DEYELOPNZST PROGRAX OF R2C-180-2 A¥D 2C2-60
SOTAYLEG COBPOSTION ENGLNES. : -
AD-676 56% © 0 2%G D6D 2% BCS  3.00 APS 0,65

INTERSAL COAPRPSSION INLETS

3

ORSIGN AED PERFORAANCE TESTING OF LIFGf SCALE SIIRD

CONPERESSION ALISIRNRTIRIC il'l.lf AT TEAXSONIC AUWD SUPERSOBIC
SPEZOS .

164-17028 214 UBA OB ACS 3,00 AF$ 0.65

DINGAIC AZSPONSE OF SUBSONIC TNLET TO PITZRWAL AND TNTZARAL
DISTURBARCES @

B68-3130 th 068 22 8CS  ).00 ArFS 0.65

18T2RRAL cONYERSION, BADIOM

BEPR1XYT  1NTESAML-COMYERSION-ELECTRON STODY OF THE DECA! O
Biti? TO CS1IL.

b hAG i 208 063 09

Fig. 4 Slide illustrating specific examples of index entries
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Fig. § Slide illustrating example of abstract entry
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Work Sheet £18 and g1o, i

19, The &4 aw:utr-u'r.l_gum_n;_d an.
Laelpprnant Fipasde, s an-Tex t3
a partion of tue recarts of federally
supported research projecfs. -

19, Thne titte of a study concernidq interna!
torbustion enqginas, ‘rotation (s .
.!ﬂ!zttnl.thg. Q:JW[W f.(_s,«

EBC ~1F5-2 41_)_{_ 5 e 5,:{3(“\:}_ (’élltfulﬁ
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e cra Cmaipe b Lo cemr e
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#aork Sheet #2) through £22

s .
420, AD_Ot 54 is the number of this report.

i .

. 21, The Pierce Library owns or has access to

£ , A

s nucstfiches cocies of these reports

: — s P

i 22, You need to know the Tumliwof the

', . . i

' report in order to retriave §t,

w L

Fig. 6 Example of worksheets completed by students during presentation

B. Specific examples from reference tools
. Bibliographic citations {(Fig. 3)
Index entries (Fig. 4)

Cross references

Abstracts (Fig. 5)

Patent literature

Bibliographies ©

8. Organization of the work sheets.

S B W -

1 lecture. Each student should receve a copy at the beginning of
esentation. An e¢xample of a typical item on the work sheets

Wet Technolok,y may be found in Figure 6.
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The work sheets when complétcd provide a complete set of notes on

the
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Comp!d:on of ~the - work sh,scls ‘was-the point a3t which the most
difficulty wast < encountetéd. “Experience has demonstrated the essential
need for work sheets: (1) they keep the Ilswner involved, and (2) they
provide a set nj' notes for Iulure use.

The plan of smmllanwusl) compknn“ the work shcels hstemng to
the lecture, ahd¥viewing the screen proved untenable. The attempt to
do this caused enormous student frustration. Pausing at various points
to allow. the work sheets to be completed produced a more positive

‘student - fesponse but was very time consuming and not entirely.

satisfactory. Finally, each section of the work sheet was placed on
slides. The statements were typed in black on a white background and
the blanks were comp}éled in cursive writing with red ink.

As soon as the plans are in final form, a conference ‘with the

* Coordinator of Photography, the Coordinator of Graphics and Media,

and the Staff Photographer to finalize production details is essential,
Both the overall plan and the individual -divergencies must be thor-
oughly understood before these specialists can use their expertise to-
develop visual images to clarify and enhance the spoken word.

Color slides agd high contrast stides in 3Smm format were used lo
visualize the’ seri¢s content. Since readabitity is a most important factor
in a projected image, great care was ‘taken to - eliminate exiraneous
material. Where exact page format was important, two slides were used,
one to show an overall view, the second a close up of the specific
entry,

" Color coding to add interest and variety to the slides was used in
three of the serics. Highlighting specific sections was achieved by not
applying the color to those areas.

After the slides have been received and proofed (Fig. 7} and atl is
ready for presentation, the time for taping has arrived. The excellent
recording voice of one of the librarians produced a pleasing” tape
tecording of the first lecture—Advanced Food Science. Unfostunately,
the tape equipment to advance the siides did not always perform as
dependably as the narrator.

Al this time, with improved taping equipment, our plan is to have 3
duplicate set of these lectures as slide-tape presentations available for
individual or group use. Carrels equipped with slide projectots and
playback units. are available in the reference area. These sets will be -
useful for review or for those who did not attend the lsctures.

Preparing a simulated literature search on slides is a very time-
consuming enterprise. The lectures need constant revision as reference
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materials: are changed and expanded and as the -producers gain new

“insights. '

Lacking the professional and technical expertise of first-rate audio-
visual specialists, this type presentation could not be accomplished.
Without their warm, personal encoursgement the completion of the

programs would have been much more difficult.

Assca,ing our program at this point we cannot help feeling there is
yreat potential for these simlated literature scarches. Yet we are also
painfully aware that the percentage of students reached through these
lectures is still infinitesimal. (The importance of the teaching fuculty as
a catalyst is still valid.) The statement by an art professor that students
produced term papers of higher quality after the fectuees. than fiad been
his earlier experience 5 .heartening. Heartening, too, has been the
reatization that much of the time formerly spent in showing the same
basic reference tools to mdeual students, can now be used to better

advantage.

However, the greatest salicf:nnon has’ been in noting that whenever
“““ lide series have becn used, sludmts come in increasing numbers
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to use reference ‘t\mcnals. often stopping to express their Approval of
- this new approach and the help it hus provided thém.
With high hopes the experiments continue. g

Mager, Robert F. Preparing Instructional Ob}'éclives. Palo Alto, Cal.
fornia: Fearon Publishers, 1962.

Popham. W, James, and Baker, Eva L. Esmbl:shmg Instructional Goa!x.
Englcwood Cliffs, New Jersey: Prentice-Hall, 1970,

—_ lezmng an Instructional Sequence. Englewood Cliffs, New
Jersey: Prentice-Hall, 1970,

Research in Education. Washmgton. u.s. Ol‘ﬁce of Education, National
Center for Educational Communication, Educational Resources ‘In-
formation Center, 1966,

Schaler, Charlolte M., and Smith. Juhm F. “Sound and Unsound Short

- Cuts in Searching the Literature.” In American Chemical Society,
Literature Resources for Chemical Process Industries. (Advances in
Chemistry  Series, No. 10. p. 441-148.) Washington, D.C.: The
Socicty, 1954. ' :

Smith, Julian F., and Schales, Charlotte M. *“Basic Principles of
Litérature  Scarching.” In American Chemical Socicty, Literatre
R'f:sgurces Jor Chemical Process Jndustries. (Advances in Chemistiy
. Series, No. 10. p. 438-140) Washington, D.C.: The Society, 1954.

A
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-~ profossicnal agliilas
. and lilaraure

The pioblems, goals, interest, and support of a movement are
thought to be reflected, to some extent, by fhe frequency, sponsorship
and topics of professional meetings, such as conterences, workshops,
¢les; by the activities of major professional organizations; and by the
professional literature. In this section we have two articles reviewing
these indicators-Helen M. Brown, Chairman of the Committee on
~Anstruction in the Use of Libraries of the American Library Association,
examines the aclivities of this organization; and Allan Mirwis has
prepared a bibliography of literature on academic hbrary instruction for
the’ peried 1960-1970.—Ed.

m
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by Helen M. Brown

Bl

The opportunity the American Library Association offers for pro--
grams directed tu a nation-wide audicnce constitutes a major contribu-
tion to the exploration of library problems of all kinds. The concern of
academic libravians for the instruction of students in the use of libraries
has been recognized by programs of the Association of College and
* Research Libraries. Bxamples are the joint program of ACRL's College
Library Section and Junior College Libraries ‘Section in Washington on
“June 26, 1959, “Teaching Students to Use the Library,” and the ACRL
general session program, “Effective Library Use by Students~Fact or
Fiction,” ' cosponsored by the ACRL Library. Scrvices Committee,
Subject Specialists Section and University Libraries Section, in St
Louis, 1964. At the Atlantic City Conference of ALA in 1969, the
ACRL College Librarics Scction and the Junior College Libraries Section
hetd another joint programi meeting on the topic. “Library Instruction
for 1the Undergraduate Beyond the Orientation Lewel”

The ALA Chicago Conterence of 1963 featured a three and one-haif
day Conference-Withina Conference, “An Inquir\' into -the Needs of
Students, Libraries and the Educational Process.™ One hundred twenty-
two  study-discussion groups offered p.lmupmh the opportunity for
joint analysis of the requicements  for mmceting  the 'rising tide of
students. Of the ten recurring conclusions emerging from the yroups,
one was “Fresh upprosches must be made to instruction in the use of

Helen M. Brown s Librarien, Wellesley College, Wellesley, Massachusetts.,
and Chairmaii, ALA Connmittee on Instruction io the Use of Libraties.
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9
libraries on the part of students.” The thinking stressed the need for an
approach at the national level and called for explorgtion of newer
audiovisual methods u\dudmg the poss1bll|ues of teachiing maahmes and
programmed instruction.!

Also under the ALA umbsella was a preconferen.e institute on Nev.ex ,
Mcthods and Media for Library Orientation held in New York City, .
July 9, 1966: it was sponsored by the ACRL Commitiee on Library
Services and the Library Administration Division, ‘Buildings and Equip-
ment Section, Equipment Committee, and cosponsored by the American”
Association of Library Schools, the Librar)’:"’Education Division, and

‘Reference Services Division, with the support of the American Associa- |

tion of School Librarians. * . . g

The first cohtinuing ALA acuvuy on behalf of student instruction
was “brought into existence by a school library specialist. The Com-
mitice on Professional Statws and Growth of the American Association
of School Librarians had completed a survey of the kind and amount
of preparauon given to prospective teachers in a group of institutions
of higher education offering programs of teacher ecducation. The
somewhat dismal results of the survey? led Mary V. Gaver, then
President-Elect of ALA, to organize a meeting in Washington, D.C. in

~April, 1966 between representatives of. ALA and of the American

Association of Colleges for Teacher Education. The meeting was called
for the purpose of an infonnal exploration of the possibilities “for
cooperative action. Despite the fact that the original intention had been
to' focus on the pre-service education of teachers in the use of library
materials, the discussion kept returning to the instruciipn of students,
especially college “freshmen. After the meeting. the ALf\g*prcsenlativcs
suggested to- Miss Gaver that an Ad Hoc Committee on “Instruction in

- the Use of Librarics be set up to continue this kind of exploration and

to recommend feasible action.

In her inaugural address, “Masters of the Raging Book?” delivered in
June 1966, President Gaver identified- as one of the major areas of
concern during her year in office, “'the area that might-be bounded like
a rectangle by the topics of recruitment, instruction in the use of
libraries, library education and manpower utilization:”?

In June 1967, the Ad Hoc Committee brought its report to the
ALA Coumil Although the Committee believed it was presenting 2
report® of great educational and social import, “the ALA Council
accepted it with only one comment' A gentlenan from Toronto,® an
advocate of direct information supply to students, rose to declare ths

'Commlltce was on a collision course with futility,
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At least one recommendation of the Ad Hoc Conwmittee was,
mopediately  implemented by the appuintment of a standing ALA
tommitiee on Instiuction in-the Use of Libraies. : -
The Committee has as its function: - .
to review on a continuing basis activitics within ALA on instruction in
the use of libragies and 10 coordinate them with the “activitics of othet
agencies;' to :ccpmmend aclivities to the appropriate units of ALA and -
to cncourage their implenicntation; 1o coordinate these activities within
the Association; to c¢onduct studies or promote rescarch of more than
divisional concern; and to act as a clearing house for information on
- significant programs of instruction.
. The clearing house {unction has proved to be especially important to-
acadeémic librarians. The Committee has identified and solivited - the
kinds of matcrials needed at Fleadquarters .for the ALA Staff Liaison to

. unswer questions and requests for information received in the area of

mstruction in the. use of libraries. These include lists of audiovisual
materials for teaching the use of the library, tests of library skills, - -
vullines of courses of study for teaching bbrary skills and-lists of

- references on. teaching the use of the library. {Academic librarians who

have Imaginative programs are urged to send pertinent materials to
“Agnes Reagan, Staff Lisison, ALA Committee on Instruction in the Use
of Libraries at ALA Headquacters.) '

The members of the Committee have also reccived numerous letters
from librariaps setting up new programs and secking information on
‘ihnovative methods elsewhee® By far the greater number of our

The present Commiittee on Instruction believes that information on
the state of thé art should be disseminated not oaly horizontally but
also vertically. Academic librarians engaged in library instruction should
Le aware of new ciementary and secondary school library policies and
practices and of public library orientation methods. To this end. the
Committee invited forty persons to a meeting during the Detroit 1970
ALA Conference in which the discussion was to be directed to the

" fecipient of library instruction as he progressed through elementary and

seconidary school to cellege andfor to life as an out-oi-school adult.
Background papers. in the arcas of school and academic libraries were
presented prior to the peneral discussion period.

The response to this meeting was so” pusitive that the Committee
belicves it has identificd a service it can perform fur ofl fibrarians
copdged in instruction to students at any level by occasionally providing
3 forwm for discussion during the aunnual conference period. Con.
E ‘llc‘y. a session open to on¢ hundred persons has been planned tor

*
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" Keitit Doms, the first vice-president, presidentelect of ALA, who has

. Committee on Instruction in the Use of Librarics than on any other

programs. 4,‘
‘ . -7
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the: Dallas Conference. The Committee's determinedly multiype library
approgeh to the problem of instruction is tevealed by the question
announced for discussion during the 1971 Conference: (1) is it_possible
to articulate library ‘instruction among ‘the various levels and types o
libraries in a community? (2) how vcan we involve teachers for th
better utitization of- Materials and planning of library instruction? (3

individual? aiid (4) what innovative methods and technigues can
used for ‘motivation and instruction? Out of the first ‘one hundred
appllc.m(s registered for the mecting fifty-three were academic librarians,

been appointing committee menbers to serve heginning in his term o
office, has said more persons have volunteered to serve " on the

ALA committee. This is probably a good thing, for with only one
exception there will be a completely new membership next year. Only
the incoming chsinman, Mrs. Jean Coléman, has had one year service on
the Committee. Mrs. Coleman is a2 dynamic school libuary specialist who
will find three academic librarians newly appointed to serve with hes,
Within the franiework of the function of the Committee, they should
serve ‘well the interests of the college librarians engaged in instructional

\
1. Lowell Mursin. “Lowell Martin's CWC Summary.” ALA Bullctin 57 1Septembet
1963): 13841, ,

2. Mary V. Gaver, “Teacher Fducation and School Libtaries,”™ ALA Bullclin o1
January 196641 63-72.

3. Mary V. Gaver, “Masters of the Ruging Book?" ALA Bulh'm; Scplcmbﬂ
1966, p. 796.

4. ALA Ad Hoe Commitice on Instruction in the Use of Librarics. Report, lum‘
19617,

5. Len Freises, Libratian of Toronto Board of Education.
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This - bibliography is an initial attempt to identify all printed

. materials concernng or suilable for academic library instruction pub.

tished between 1960 and 1970, Materials .in four categories—periodical
articles, rescarch studies and theses, general handbooks and guides, and
programmed  texts-have been uuludcd An expanded version of this
bibliography is planued, which will contain handbooks and guides in
special subject arcus including these published by academic and special
hbraries, and auduumml materials suitable for academic library instruc-
tion.

Periodical articles have been ananocd atphabe tu.ally by the title of
the journal in which they appeared and then chronologically under
journal  titte. In this way, all the articles appearing in a particular
peiodical during the period covered by this bibliography can be casily
read. The items in the other three categorics are arranged alphabetically
by the author’s last name.

PERIODICAL ARTICLES

ASLIB PROCEEDINGS

Mackeneic, A. Graham, "Reader instraction in modcin universities.™ July 1969,
pp. 271-79. .

Ald BULLETIN

Barilety, Bueatsive. The Stephens Coltege bibrary instruction program.”™ Apeil 1964,
op. 30004, :

CAMERICAN DOCCMENTATIQN

Buisl, Lleanor. “Traminy in bbliography and infonmation technigues for the
Sosiet student.”” October 1962, pp. 397400,

Allan Miswss is a Joctorad student at Indiana University, Bloomingtow,
lnda’.m: :
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'
ANNALS OF HBRA&) SCHNCE
Krishnan, A Immubn of freshmen into a um\uxrl) hbr.uy " l)uxmbsr I%’ P
192.

ASSISTANT LIBRARIAN

Neal. Kenaneth Willlam. “Truimng stedents in the use of a bbrary: some busy.,

considerations.™ .\u'usl 1966, pp. 164-165.
AVINSTRUCTION

Rao, Patadugy V. “Library corientation: a multi-media approach at Eastern.” My

1970, pp. 824,

CALIFORNTA SCHOOL 1IBRARIES.
Blumberg, Ethel L. “Librasy course for teachiers.” May 1963, pp. 22-3.

Brown, Jeanne Y., jnd R.R. Carter. “Miv well with media: individualization of 3

course on basic dibrary provedures.” Junvary 1970, pp. 92-3. -
;
CANADIAN LIBRARIES ‘

Gallinger, F. Lugene. “Qricnting the freshman to the hbtary " Muarch 1965, pp -

390-94.
Hanloa, Peter F. “Needeod: student key to bdrary rosuuices.” .'an::r.:y 1047
27071, -

Gaten, Robert J. “Library orivatation on television.” September 1967, pp. 124-26.

Doig, Judith, "CCTV: the scvond year at Windsor.”™ July 1968, pp. 44-6.

COLLEGE & RESKEARCIH LIBRARIES -
Alston, Annic May. “The happy medium in library instrsuction ut the collepe
level.” November §960, pp. 169-70.

Knapp. Patricia Blair. “The Monteith library project, an experiment in libtary-

college relationship.™ July 1961, pp. 25663.

Mathews. Sidney T. “A nulitary coliege initiates a library instructionsl program.”

November 1962, pp. 482-84. . .
Holley, Ldward G.. and Robert 'W. Oram. “University library oricntation by
television.” November 1962, pp. 48591, ‘

Josey. L3, “The role of the college staff in instruction in the use of the library.”

November 1962, pp. 49298,
Hartz, {1ederic. “Freshiman library orientation: a siced for new approaches.”” May
1965, pp. 227-31.

Pritchard, Hugh C. “Pre-arsival libraty instruction for college students.” July 1965,

p. 321,

Wojik, Morca. “Academiv lilsary instruction.” September 1965, pp. 399400.

Geaung, Harriet. “Can machines seach the use of the library.” Januaty 1967, ppr
25-30. ‘ :

Ronkin, R.R. “Sclf-guided library tour fer the bioscicnees.” May 1967, pp
217-18. .

Phipps. Barbara H. “Library instruction for the undergraduate.” September 19658,
pp. 411-23. .

Lewis, Mary Genevieve, “Library etientation for Asian vcollege students.”” Man
1969, pp. 267-72.

COLORADO ACADEMIC LIBRARIES

“Nc\\ approaches to freshman library instruction at Colorado State.” Winter 1900,

. 224,

- e ——— -t it
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Ilisworth, Ralph Fugene, "Contribution of the hbr.ny 1o imptoving instruction.”
Suinmer 1968, pp. 159,
“Orientation programs in Colorsdo academic bbrasics.” Autumn 1968, pp. 15-23,

DREXEL LIBRARY ()U!RILA“ .
McComb, Ralph W. “Onwentation and hbrary m\mmuon * July 1966, pp. 24849.

© EDUCATIONAL FORUM

Gore, Danicl. *'Teaching bibliography to college freshmen.” "November 1969, pp.
111-17.

FIiM LiBRARY QUARTERL ) :
Sherman, Stewe. “Do-it vourself -for under SIO() a color ﬁlm of the Kbrary.”
Spring 1969, pp. 468, . G

NLINOIS LIBRARIES

Wendt, Paul R. “Proprammed instruction for hb:aly oticntation.” Februaty 1963,
- pp. 72-1:

Melum, Verna V. “Library instruction in a um\cmly » June l969 pp. S11:21.

IMPROVING COLLEGE AND U\III:RSITY TEACHING
Shau, Stephen T. “Teaching funciion of a univenity libsary.” Spring 1962 pp-
69-71.

" Sherman, John. “What is -an academic libeary?” Spring 1964, p. 77.

Hartz, Frederic. “Freshman library omn!anon a eevaluation.” Spring 1964, pp.
18.80.

Catroll, Leontie D. *'Students don't nccd the hbr:ny." Spring 1964, pp. 8i-2.

Bruner, John M., and J.W. Lee. “Fact, fallacy, ond the business library.™ Autumn-
1970, pp. 292-93.

JOURNAL OF DOCUMENTATION :
Line, Maurice B., and Mavis Tidmarish. “Student auitudes to the university: a
sccond survey at Southampton University.™ June ‘1966, pp. 123-35.

IOURNAI, OF EDUCATION FOR LIBRARIANSHIP o
Knapp, Patriciz B. “The mcaning of the Monteith College library program for
library education.” Falt 1965, pp. 11727,

‘Allen, Keancth W. “Use of slides for teaching reference.™ Fall 1968, pp. 137-39.

Holler, Vrederic. “Libtary material without insteuction: a disaster?” Sumimer 1967,
pp. 3848,

JOURNAL OF EDUCATIONAL RESEARCH

Joyce, William D. “Study of academic achicveinent and performance on a test of
library undeostandinge.™ Januvary 1961, pp. 19899,

Wendt, Paul R. “Pictorial and performance franws in branching programmed
instruction.'” June 1962, pp. 430-32.

JUNIOR COLLEGE JOURNAL

Wheeler, Helen. “Library mstruction- and the junior college.™ Apal 1961, pp
45152,

LIBRARY ASSOCIATION RECURD

Christie, David. “Library course at teacher treining colleges tletter to editor).”

"‘-' *963, pp 10308,
l]: lCur “Hale comopmtter 1eport and instruction in the use of librdrivs.”

Aruitoxt provided by Eic:



330 } ACADEMIC LIBRARY INSTRLCTION-A BIBLIOGRAPIlY, 1960-1970

.

October 1966, pp. 35761, e

Linden, Ronald O, “Turor-librarianship: a pcnon.ﬂ view.™ October 1967, p
351-58.

Wood, David N. *“Instruction in the use of scienlific and technical literatyre ™
Januvary 1963, p. 1),

Carey. R.J.P: “Library instruction in colleges and universitics ‘of Britain. Marh
1968, pp. 66 70.

Carey. R.J.P. “Technical infurmation course for emgincering and science studens

_at latfield College of Technology.™ January 1964, pp. 14-20.

Deair, E. Barbara. “Television in the service of the library.” leb:uaty 1969, pp

© 368,

Mews) Q “Library instruction concerns people.” January 1970 pp. 8- 10

LIBRARY. COLLEGE JOURNAL

Sutlon, Lee. “Teaching technique for library centered courses.” Summer 196%';\;*.
20-5. -

Ross. Woodburn O. “The academic library: a personal view.” Fall 1268, pp. 34

Beswick, Norman. *“Librarians and tutor-librarians: library use in British higha
education.” Winter 1969, pp. 12-23, ’

. Parker, I, “'Library tesources Tor educational leaders: a <lass discussion.”™ Summer

O

ERIC

Aruitoxt provided by Eic:

1970‘4;»; 316,
LIBRAR! HERALD , ‘
Jain, H.C. “laitiaiion of a freshman at the university Jevel,”™ April 1901. pp. 3-10

LIBRARY JOURN‘QL

Herwel, Robert, and others. TV library instruction.” lanuary 1, 1961, pp. 424

Joyce, William “D. “Student grades and library use; a relationship cslabh\h‘d *
February 15, 1961, pp. 832-33.

Joscy, E.J. “Absent professor.” January 15, 1962, pp. 173-75.

Gore. Danicl. “Anachronistic wizard: the college reference bbsarian.” Aprif 15,
1964, pp. 1688-92.

*“College ity gets CLR grant for teaching m;ulune _experiment. " August 1964,
p. 2978,

Brown, Clayton M. “TV on the herded tour.” May 1571965, pp. 2214-18.

“Prospedtive teachers found ignorant of library use ‘and resources.” May 15, 196§,
np. 134849,

Tripp, Edward, “Cn library panic.” October 18, 1968, pp 4514-16. .

Weatherford, John. “Temples and confessional booths.” Januaty 1, 1966, p. 70.°

Moon, Lric E. "A.-V showtime: preconference institute: on library oricatatips

programs.”: August 1966, pp. 364042,

“Videotape for orientation at Universily of Washinpton.” October 15, 1968, p

3740,

~ *“Alaska orientation Yiln made foc $7562." \'mcmbu 15, 1968, p. 4234,

Kennedy, James R. “Integrated hbrary instruction.™ April is, 1970, pp 1450-53

LIBERAL EDUCATION
Kaywood, C. Robert, “Teacher-historisn and the hbrary-teaches.™ May 1969, o
38895, .

LIBRARY OF CONUGRESS INFORMATION BULLE TIN
“Teaching machine on Uibrary uwe.™ July 20, 1964; pp. 36667,

Y s gy



—— e uw

ACADEMIC LIURA‘E}Y l.\'STRL‘(’inN-A BIBLIOGRAPHY, 1$50-1970 / 331

titker, Helen Anne. “Electronic bbrariin: institute on newer methods and media

for Library otientztion.™ July 14, 1966, pp. 409.10.

HIBRARY QUARIERLY

shitler, Anita R, “Refefince senvice: instruction or mronnallon”" J.muary l965
pp. 5240,

LIBRARY TRENDS .

Knapp. P.mi:‘u B. “Mcthodology and results of the Monteith pilot project.” July
1964, pp. B4- 10‘

Wendt, Paui R. “New hbray materials and technology for mslrucuon" QOctober
- 1967, pp. 197-210.

LIBRARY WORLD

Stobart, R.A. “Use of the libray. or GCE.” Summer 1968, pp. 556.

Pugh, L.C. “Libray imuuction programs for undergeaduates: historical devilop-
ment and_;urrgnt pravice.” March 1970, pp. 26773,

Revill;, D.H. “Teshiny methods in the Ubrasy: a suevey from the educational
point of view." February 1970, pp. 234-39.

- Crossley, Charles A. “Education in literatore and library use.™ May 1970, pp.

340410

LIBRI

Power, Ellen. ‘I-\suu\lmn in the use of books an&b:mes pnhmmuy report to
the International Assacation ‘of Technical Usiversity Libraries.” 1964, pp.
253-63. ' '

LOUISIANA LIBRARY 4550('/-(7!0\( BLLlETI\
Greaves, F. Landon. :nd Dudley V. Yatec “Litrary orientation, varicd approaches
to a common protlem.” Summer 1968, pp. 614,

MAINE LIBRARY ASSOCIATION BULLETIY
Mangion, Mation B. “Need for expinded bbrasy education programs.” May 1969,
Pp- 36. ;

MALAYAN LIBRAKY JOURNAL ! ‘
Knight, Hattie, “"Case for Lbraty wience in teacher education.™ Nosember 1963,
pp. 69-71. :

MEDICAL LIBRARY ASSOCIATION BULLETIV
Teuelson, Stanley D.. Jr. “Needed: curriculum reform.” October 1961, pp. 635-66.

~.Llong, E. Croft. ard Polly G. Mitier. "Mcdical Lbrary and the medical student.”

July 1964, pp. $63-74.

ODDS AND BOOKENDS

Grundt, Leonard. “Prozram of mtrumoml services at Nassay Community (‘oucge
lidrary.”” Winter 1962, pp. 7-10.

PNLA QUARTERLY . .

Johnson, Gertrude W, “Library orientation of college freshmen.” Lall (October)
1969, pp. 4-3.

PHI DELTA KAPPAN .

Wendt, Paul R, “Prozrammed anstruction for transfer to the geal hfe situation.”
Q nku’thM o) the Natonz! Conference of the Implications of the New

3



O

ERIC

Aruitoxt provided by Eic:

332 /| ACADEMIC LIBRARY INSTRUCTION-A BIBLIOGRAPIY, 1960-1970 .

Media for -the Teachmg of l,lbmn' Science. \tbuna, Um\umy ol Nlinoj,
1963. pp. 17-9). s :

RQ :

Pritchard, Hugh. “Library onentation™ Fall 1967, pp. 9-11.

Bunge, Charles A, “‘Libeary instruction studies.™ Winter 1969, pp. 129-30,

Larson, Thelma E. "Puble onsl.:ul.hl a survey of user oricntation methods
Spring 1969, pp. 182-83.

SA VANNAH STATE COLLEGE FACULTY RESEARCH BULLETIN .
Harsison, Madcline G. “Status of card cafalog use at Savannah State Cologe
Lbeary . December 1960, pp. 5-9.

"SOUTH DAKOTA LIBRARY BULLETIN

Eyres, Mildied. “Orientation of the use of the college library.” October 1964, py. .
T14244. - ’ -

SPLCIAL LIBRARIES
ﬂrcariny Annc, “Library handbeok for metallurgy students.” March 1965, p. 192
“Livtary oricnlation film.” May 1965, p. 340.
Keller, C. Wyrren. “Monsanto information center’s audiovisual orientation pro
gram." November 1966, pp. 64851,
Adkins, Elzabeth F. “Libraty orientation for student nurses: a new approach”
January 1970, pp. 21-5.

TEXAS LIBRARIES .
“University of Houston produces orienfation Hm for freshmen.” Winter 1964, p
141. .

“TEXAS LIBRARY JOURNAL

Heineke, Charles D. “Library orientation and closed-circuit TV a  Midwestern
“University.” Winter 1968, p. 167.

TIMES EDUCATIONAL SUPPLEMENT
Cook, J. “‘Scientists nced training in library use.” September 9, 1966, p. 481.
Furncaux, A. I do not know where to look.” February 3, 1967, p. 34S5.

WH.SON LIBRARY BULLETIN

Lightfoot, Robeit M., Jr. “On issuing a...facuity library handbook.” Novembes
1961, pp. 234-36. ‘

McCoy, Ralph E. “Automation in freshiman library instruction.” February 1962,
pi. 468.70. ,

Alstan, Annic M., and Eaxl Wilcox. “Freshman term paper.” June 1963, pp
858-59. .

Griffith, Ali ¢ B. “Libraty handbock standards: students and faculty, a report of
a survey.” February 1988, pp. 47527 .

Wheeler, Helen. “Introducing the Ubrary through filing a list of films and
fmstrips.”™ October 1966, pp. 979,

RESFARCH STUDIES AND THESES

Axcen, Marina Fsther. Teaching library use to undcrgraduates- co:nparison o
compiter-based instruction and the conventional fecture. Final report. Urbuna
Iinois University, 1962, 113pp. (ED 014 316)



ACADEMIC LIRRARY INSTRUCTION-A BIBLIOGRAPHY, 19601970 { 333

'Boonc. Morell D. “Ixperiment in library instruction: an “initial step in the
identification of Lbrary users’ needs at a hbesat arts college.” dn New York
Litraty Assn.. Collvge and Unavensity  Libraries Section. Use, niis-use, and
non-use of veadcmic lidraries. Woodude, NY.. 1970, pp. 3141y,

bidler, Leah Josephne. Fresiman titrary orieniation programs in small teachers

* related colleges. Bloomingion, Indiana Univenity, 1960. 7Spp. MLAY)

Jo‘\nson. John Miten. Study of United States miedicel school library orientation
© progroms for medical students: a survey with @ suggested program, Chapel Hill,
University of North Carobina, 1967, SSpp. (M.S. in LS)

Kirk, Thomas G. Cemparison of two methods of librory instruction for students -
in fntroductory bivlogy, Bloomington, Indiana University, 1969, 62pp. 1IM.AY)

Knapp, Patricta Brvan. Experinicat in coordination between treaching and library
stoff for changng student use of university hbrary resources. Detroit: Wayne
State-University, 1964,

. ,___:Tlxe Monwith College hbmo experiment. New York: Scatecrow, 1966.
293pp.

Lincoln, CAM. (ed). Fduciting the libury user: procced:‘ngs of the fourth triennial
meeting of e International Asin. of Technological University Libraries.
Leicestershire: Loughborough University aof Technology, 1970. 138pp. (ED 044
126)

Midgett, Helen laurie. Siwdv of the library training and knowledge of under-
graduate students at Duke University. Dutham, University of North Carolina,
1964. 122pp. (MS. in LS) .

Paulson,- Bruce L. Junior college hbrary  prientation innovations. Berkeley,
University of Cahifornia, 1968. ¥pp. (ED 0!9 058) .

Perhins, Ralph. The prospective teccher's knowledee of library fundamcmals a
study of the responses made by 4,170 college seniors to tests designed to
measure familiarity with librarics. New York: Scarccrow, 1965. 302pp.

Quon, Frieda Scu.>Srudy of librery handbooks and e guide ro the resources and
senices of tire Univensity of Mississippi lbrary. University: University of

- Mississippi, 1965. 172pp. (M LS.

Reichatd, Edwin Walter. [nrroducing the student to the library: with' special
reference 10 the use of library handbooks. Ann Arbor: University of Michigan,
1961. 3Spp. 1AMLS)

Rilky, Louise. tlive. Sredy of the performance on a lidrary orientation test in
relatinn 1o the gecdermit aonwiement and scholasiic aptitude of a selected
group of freskman coilege students at Tuskegee Institute. Atlinta: Atlanta
University, 1962, 3Spp. (M.S.in L.S)

U Sandifer, Joy Y. Bihuegraphy of mawerials for hbrarv instruction at the sccondary
' end college bael classified. annotated, and greded. University: Uninversity of
Misshasippi, 1967, 19pp. (M.LS)

Snider, Felin Lugene. Relationships of - librery cbility to performarnce in college.
Urbana: Univeraty ol Hhipons, 195§, 218pp. (Ph.D)

Snyder, Lu:lla. Tie second kwid of knowledee, Syravuse: Infer-universily Progiam
in Teazher Lducation and the School of Librasy Saence, 1964,

L Wendt, Paul K. U Peogramnied insteaction for teansder to the real bfe situation.”
Nl Proceednes of tie Nations! Conference on the Implications of the New
\leJu fcr the Teacking of Librery Scrence. Urbans, Unineraty of (thnois, 1963,



O

ERIC

Aruitoxt provided by Eric

334 ) ACADEMIC LIBRARY INSTRUCTION-A BIBLIOGRAPHY, 19601970

s A stiedy to detcrmine the extent to which instruction o library freshmen
in the use of the university hbrary can be turned over ro teaching maching.
Final report. Casbondale; Southern llhnois University, 1963. 81pp. (ED 0(13
$59) -

sTo lest refincments tn o intrinsic pmgrummim in pictoriel, eudio auJ
porfornance frames to maximize the probabilinof desired terminal beheviors
Carbondale: Southern Illinois University, 1965. 88pp. (LD 003 235).

HANDBOOKS AND GUIDES - GENERAL

Brogan. Gerald E., und Jeanne T. Buck. Using libraries effectively. Belmont, Cal.:
Dickerson, 1969, {16pp.

Boyd, Jessie E., and others. Books, libraries and you. 3rd ed. NE\\{ York:
Scubner, 1965, 205pp.

Brown, leanae Y.. and Robert H. Carter. Ewglish language and litercture. &
workbook on rcference materials. Tuslin, Cal.: Media Masters, 1969.

Learniny to look it up’ Pasadena, Cal.: Pasadena:Cny College Bookstore, 1969,

Social science: @ workbook on reference materials. Tustin, Cal.: Media Mastors.
1969. '

Canavan, P. Jowph., and Lawrence D. Parker. The library research paper.
Dubuque, towa: W.C. Brown, 1965, 93pp.

_Carter, Robert R, Library skills: a workbook and refereuce marerm!; Tustin, Cal.:

Medis Masters, 1968. 60 pp. .
Brawson, \l {/sing the Lbrary. London: 'Longma'ni, 1966. 136pp.

Downs. Robert B., and [lizabeth C. Downs. How to do fibrary research. Ulbana
University of Winois Press, 1966. 179pp.

Galin, Ssul, and Peter Spivlbeig. Reference books: how to select and use them.
New York: Vintage, 1969. 312pp..

Gates, Jean Key. Guide to the use of books and libraries. 2nd ed. New York:
MoGraw Hill, 1960. 273pp.

Hook. Lucyte, and Mary Virginia Gaver, The n‘search paper. 4th ¢d. Englewond
Qlirts, N.b.: Prentice-Hall, 1969, 120pp. .

Linden, Ronald Q. Bocks and libraries, a guide for siudents. London, Cassl,
1965, 308pp.

Lyarly, Ralph . Essential requirements for the college rcmmh paper. Cleveland:
World, 1966. 118pp.

Marknisn, Roberta H., and Marie L. Waddell. 20 sicps in weiting the rcs:‘.mh
peper. Woadbuty, N.Y.: Harron's Fducational Serics, 1965, 121pp.

Morse. Grant W, The concise guide to library rescorch. New York: Washington
Square, 1966, 214pp.

Nichol, Wiiliam T. How refererice Sources help us Chicago: Benefic, 1966. 9bpp



P —

S sy

R L wtemt———. . S———_

ERI

ACADEMIC LIRRARY INSTRUCTION-A BIBLIOGRAPHY, 1960-1970 / 335

Potking, Ralph. New concep? hibrery guide. Grand Fotks, N.D.: the author, nd.
115pp. ) : .

Pugh, Griffith T. Guide to resvorch writing. 31d ed, Boston: Houghton-Mifftin,
1968, 56pp.

Roth, Audwy J. The rescarch poper:  form and content. Beimont, Cal.:
Wadsworth, 1966. 13&pp. - : :

‘Ssata, Beauel M., and L.L. Hardy. How ro use the library. Rev. ed. Palo Alto,

Cal.:" Pacific, 1966. [28pp.
Williams, Ceci! B., and Allan . Stevenson., A rescarch monual for college studies
and papers. 3td ed. New York: Harper & Row, 1963, 212pp.

Wiltiams, John C. Library skitl kit Clatks Sunmitt, Pa.: Logo, 1967.

. PROGRAMMED TEXTS

Burrell, T.W. Lewrn ro use books and libraries: a programmed text. Londan: Clive
Bingley, 1969,

Chester, Edward G. Library skills: references, periodicals and pamphlets. Tustin,
Cal.: Media Masters, 1966.

» Libary skills: the card catalog. Tustin, Cal.: Media Masters, 1966.

. Sager, Donald ). Reference: @ programmed instniction. Columbus: State Library
of Ohio, 1967. 147pp.

Webster, Felicia. Lidrary wusage: a programmed textbook. New York, the author
1962. 37pp.

Aruitoxt provided by Eic:



<

pesaareh and exgorimenalon

At . o
amN .
]

The success ot improvement of a program or activity. is believed to
depend upon the accuracy of the premiscs and information upon which
it is based. This séction presents articles which review the research on
instruction in the use of academic libraries: outline the Council on
Library Resources grant program (o academic libraries Tor inmovative
programs ol instruction; and report on sume of these Council-sponsored
_projects.~Ed. ’ :
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by Patricia A. Henning

«

. According to Kenneth J. Brough, the idea of instructing students in
the use of books can be traced to '1876:' and as early as 1902,
President Harper of Chicago appears 10 have foreseen the developmient
of library instruction librarians: *The equipment of the libraty will not
be finished until it shall have upon its staff men and women whose
entite work shall be, not the care of bouks, not the cataloguing of
~ books, but the giving of instruction concerning their use. % During the
1930 Peyton Hurt was advocating bibliographical instruction as a
graduated  process carried out at  different levels throughout the
undergraduate years.> And yet, Millicent Pshiner is justified in telling us
in 1971 that the library profession has given little attention (o the
teaching function of the librariun.

Although there is almost unanimous agreement lhat college students

should be instructed in the use of libraries and library materials, that

body of knowledge identified as library science has.not been enriched
to any significant extent by the application of scientific research to the
development of general principles of library instruction. Periodically
librarians have published reviews of the literature and conducted surveys
of the nature and extent of instruction prograins, but seldom has
apyone gone on to define specific problems, formulate hypotheses,
devise experinienis 0 iosi il hiypothicses, snd then report on the
findings in professional journals. There is no doubt that lad. ol research
has seriously limited progress in library instruction. That  library
instruction practitionsis are cager to utilize whatever reliable informa-
Jion there is can be seen in their extensive use of the Monteith College
ler.ny Experiment.

Our readers have undoubtedly noticed that almost every contributor
to this compendium huas referred 10 the work of Patricia Knapp al
Monteith College. Various aspects of the project have been described

Patricia A, Henning as Chiel of Reference Services, Drexel University
Libratics, Pluladelphia, Pa.
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clsewhere in this publication, but its seiting, objectives and scope may
be unclear. Luckily, Dr. kn.spp has wiitten a succinet description which
is quoted here,

The wiablishment of 3 new college with an avowedly evperimental
program offers a special opporiunily for z library response. Such an
opportunity  was provided at Wayne State University in 1959 when
Monteith College was estsblished. The Unnebsity responded by assigning
Patricia  Knapp to work with the faculty of thig new college in

___developng-plans ot libtany- ‘felated assignments in a cetticolum of geaeral
education \\huh empliusized  tht goal of helping students scquite the
capacity for’ independent study. Ona the basis of initial collsboration, a
proposal calling for farly extensiie expcrimentation and reseacch was
accepted by the Office of Education. Tunds were granted for a pilot
project which took as its research emphasis un exploration of the nadure

-~ of lbrarianficulty relationships in the collsboration. The final repoit on
the project tncluded not only the results of this reseasch but gha 2
number of by-products having to do with varous facets of Library-related
instruction. Probably the most sigrificant of these was a developmental
sequence of libtary assigminents designed for coosrdination with genetal
education courses in the sovial scisnces, the natutal sciences, and the
humanitics snd estending Trom the first term of the fresiuiman year to
the first terin of the sénior year. Although some of the assignments were
used in the pilot project, most were not and the sequence as a whole
was never implemented.

It is those by-products, especially the library-related assignments,
which have been utilized by kbrarians throughout the country. Appai-
ently the report has been mined by pructicing librarians for practical
infermation and philosophical guidance. On the other hand, it has been
vistually 1gnored as -a foundation for extensive research into the entise
area of lbrary instruction and its effect upon students, teachers,
librarians, and the institutions in which they all meet and interact. The
report would seem to be a weritable handbook of methodqlogy for
research, a starting point from which to canry forward extensive
experimentation, However six years have pussed since puhlication of the
report, and 1 find no evidence of research activity to  pasaliel
instructional activity, ' ‘

it is important to keep in mind that the pilot project phase (lhe
only phate which was completed) of the Monteith Library Program was
designed ss exploratory research. Dr. Knupp and her stafT undertook to
“explore ways of investigeting™ several general hypotheses. They were
stated as follows:

1. That the student is tikely to acquire lbrary understanding and
competence when his evpeiicaces in the library are funilionally retated
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‘(o lhe objectives and “content of his subject céuncs and when this
telationship is made muanifest.
~ 2. That the student's library vaperiences can be so related to his
course¢ work when bibragians are involved Ttom the bepinning in course
planning. :

3. That Uibrary staff involventent can stimulate e\tenme e\plon.mon
of availible lilrary resourves in course work.

4. That when tibrarians are glosely involved in ¢ourse development
their contributions, especially in connection with the use-of-materials
aspects of course content and objectives, will be valued by, the faculty
and will be implemented in the curticutum.

S. That most college teachers lack- time and mohy lack bibliographical
‘expertise to make the most of the librasy’s potential contribution to
te.:chmg. and (hat providing them with bibliographical assistance will
result in their making extensive use of librasy fesources for their course
work.}

k,_lhc project did not result in a comprehunswe set of findings. It did,

»

however, enable “the staff to recommend methods of rescarch, provide
models for programs, and share insights gained from the smail sample,

studies which were conducted. 1t is discouraging to find that during the
~1960s when research was lavishly Tunded and when the US. Office of
* Education listed integrating the library into the educational program as

a suggested research topic, no project other than Monticth rcally-
focused on the pioblent. /A few studies which test the use of

-computer-assisted instruction and programming techniques are inciden-
tally related to the topnc?n that they suggest certain tools which may
be-used by librarians. \Ve should not, however, delude ourselves into
believing - that machines / are going to make the thorny problems of
integrating instruction disappear. At best, educational technology may
scrve us after we have determined our goals, established cooperative
- wotking relations with classroom fachlty, and trdined library instruction

“specialists to develop and implement programs tailored to the needs-of

¢ach local situation. Notable as,it is, the-Morteith study is not in itself
sufficient to sustain an important specialty within academic librarian-
ship. Continuing reseacch is absolutely necessary.

1. Kenneth 3. Grough, The Schelzr's Workshop: Evolving Conceptions of Library
" Service {Uibana, University of [lhneis Press, 1953).

2. Quoted in Brough, p. 153,

3, Peyton Hurd, The Seed of College and University Instruction- in Use of. the
Librasy,” Library Quarterly, July 1934, pp. 43643,

4. Pauicia’ B, Knapp, The Acalemic Library Response to New Directions in

Undergreduate £ducation (F RIC Pubhcation ne. 039 390, p. 15,
5 Palriuia U. Knapp, 7e Moutenlr College Library Experiment (New  York,

S Press. 1966), p. 13031,
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by Patricia A. Henning

The Council on Library Resources awards grants 10 organizations or
individuals proposing research  programis  or  demonstration -projects
“dirccted  toward the solution of library problems. The Council is
“partivulatly interested in the problems of research libearies and in the
past has devoted considerable attention to the application of the new
technology to librarics.

Piesident Fred C. Cole, in his introduction to the Councils

- fourteenth annual. report, expresses hus beliel that there is “insufficient
" undesstanding of the important contribution hbrarics make to our
society” and gues on to blame “some librarians [who) ate apparently
wholly satisfied with their loncliness” for failing 1o communicate with
their “associates outside the library walls. B would scem that an
excellent way to increase understanding of the role of libraries in our
acadenmic institutions would be through involvement of students,
teaching faculty and librarians in hbrary<entered educational programs.
And so the Councid in cooperation with the National Endowment for
the Humanities invited several corefully selected colleges and universities
to submit “creative yet practical proposals™ for programs designed to
bring the bLbrary (usther into a conteal tole in the education of
undergraduaies, Thus far the Lwo organizations have announced joint
grants totating $350,000 to Brown University, Providence, Rhode Istand
($100,000); Dillatd Univeisity, New Orleans, Louisiana  ($50,000);
Jackson . State College, Jackson, Mississippi ($50.000): Eastein Michigan
University, Ypsitanti, Michipan ($50,000): Hampshire College, Ambhetst,
Massachusetts {$50.000): and Washington and Lee University, Lexington,
Vitginia ($50,000). The Council in a separate action made a similar
$50,000 pramt o Wabash Collepe, Ciawlordswitie, Indiana. The grants
©are being matched by the institutions, bnnging the total invéstment in
the five.year programs to $800,000.

“ia A, Uenning is Chicl of Reference Secrvices, Deexel University

]:KC ies, Finladelplna, Pa,
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Genesally, ‘the model library projects are designed to denionstrate
ways 0 which the acadewic library can move toward gealization of its
potential Tor edecation and Jeawaing in an undergraduate environment.
They propose to do this by involving their public in the planning,
development and implementation of the program. - Responsibility {or
leadership in some cases resty with librarians, as at Eastern Michigan,’
and in othcr cases with the faculty, as at Washington and Lee,

The most recently funded program, Washington and Lee, calls for
lizison prefessors from selected depattments to teach intensive bibliog-

raphy courses deahing with the resources in their field. The other
program - in which course-telated bibliographic instruction ' is a major

_ component, Fastern Michigan, has librarians doing the instructing. A

O

comparative study of these two approaches might help to resolve the
argument over who should teach subject bibliography-teathing:faculty
of librarians. -

Several?df the model librasy projects call for use of student assistants
1o man the reference desk, prepare bibliographic guides, aid faculty
sefiunar leadees, and provide liaison between the library and the faculty,
At Brown, cight graduate refesence fellows prepace brief guides to the
literature in their area of concentration, work closely with professional
reference librarians to provide indepth service to undergraduates and
attempt to link the library and teaching staff. At Wabash and Dillard
undergraduate students trained in libraty use are expected to relate the
library 1o {reshman seminars. Hampshire plans intensive use of students
in reference situations in and outside the library. This is another area
where uscful knowledge can be developed by comparing the effective-
ness of various methods of selecting and training student participants
and by ccllecting data on the backgrounds and personal characteristics
of successful student reference assislants. -

Funding of these model hibrary programs has been interpreted as one
indication that greater attention is being given to promoting effective
use of library resoutces in institutions of higher education. However,
librarians who are optimistic about learning from the experiences of
those participating in the Jdemonstration projects will be disappuinted
unless the pacticipating justitutions resolve to study their programs und
ccport objectively on their suceesses and failuzes 1o an extent unprece-
dented in Bibruy literature. Al too often, claborately devised of
technofogically  sophisticated programs are announced in the literatuee
never to be heoard of again. Progress reports are rare; death notices and
ast-mottent eximinations, nonesistent.

RIC
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It is encouraging that Hampshire College intends to develop and
conduct its proprams with a careful eve to their transterability. By
conducting cesearch, sharing instructional materisls, and serving-as a
clearinghouse, Hampshire can contribute greatly to our all too meager
store of knowledge about how libraries can respond to the needs of
their community. Hopefully other libraries will foilow their example.
This could open a new area of interlibrary cooperation,

In an effort to obtain up-to-date information on the innovative
Lbrarycentered educational programis which are being funded by the .
Council on Library Resources, the grant recipients (except \\'Eshington
and Lee University) were invited to report on the implementation of
their programs.! The following articles represent their response.

{. The gramt to Washington and Lee was anpounced after our deadline for
suliviting manuscripts. i

ERIC
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by A. P. Marshall

"A real convern exists among academic librarians for the lack of
knowledge of library resoutces, often thought of as the educated man’s
stock in trade. Although reference materials are selected with care and
concern for the student’s needs, many never learn their potential valie.
~ There is an even more farreaching“dimension to the problem. The
student who has no understanding of the available resources and how
they can contribute to his classtoom performance is less likely to be
niotivated to do bditer work. Much time can be wasted when one does
not know where to look for information. The fact that bits: of
_information can be ferreted out from known sources provokes an
independent feeling and instills pride as general goals are pursued or
specific objectives of a particular course are sought.
¢ A major concern of the Library Outreach Piogram at Eastern
Michigan University during the first year of its operation has been the
large number of students who have httle understanding of what
librarians sometimes call the kevs to the collection: Even the use of the
catalog can be beffling to a student who has not had the benefit of
wsing or understanding its use while in high school. Though most
students have used encyclopedias, dictionacdies, and perhaps a few other
teferences, their understanding of materials of a more sophisticated
nature is often wanting. Sumetinies his request of hibrarians tor persons
 he thinks are librarians) evekes responses which -are unpleasant. Such
experiences tend to “tura off’ the nowvice libiury user, who newver
realizes his opportunity to develop an appreciation Yor what libraries
and hbrarians can contpbute to his educational development.

A second and just as wmportant concern was the evident lack of
apprecistion by texching faculty Yor the bibrarian's special training and
expertise as a partner in the educational process. Libranans  are

AP, Mashall is Director of the Library. Lastern Michigan University,
Ypsitanti, Miclhigan. :
Q
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sometintes avited to speak 1o classes on the use of the library, bu
seldom aie they depended upon to sugeest materials for the benefit of
students, Some  teachers male wvery Il use of library gesources
hemselves und are in no position to dir‘e‘cl students to librasians .who
can help, nor do they always know the best sources for particular
information.  This failure to accept librarians as partners sometimes finds
“teachers categorizing these professionals as somewhere above a clerical’
employee but beneath a-teacher. i
Somie librarians who were assigned to oversee the development of the
colection ‘in a particular subject area knew little about goals and
objectives of departments, nor did- they understand individual teaching
methods, Only a few teachers were known to hbrarians, eben by name.
Unless teachers tound the timesto visit the hbrary and make themselves
acquainted, they remained strangers. This situation tended to cause
librarians to remain isolated and -to feel that they were not appreciated
by their teaching colleagues.

Since hbranans have enjoyed full and wmplde faculty status and’
rank for several years, only the gap between the theoretical and the
practical had to be bridzed. Approximately one-third of the library
faculty members hold double master’s degrees, with another one-third
having some proficiencies in one or more subject fields. Operating on
the divisional system. each hbrarian was assigned to cooperate with
faculty in one to three subject areas in collection development. The
institution of a-Llibrary Qutreach Program concept was primarily a job
of selling teachers on the utilization of librariaps’ ability and fraining,
and strengitening the clerical staft’ to relieve librarians to work more
closely with teachers.

The prozram as organized has five major objectives:

1. Prcaiding every student the opportunity of understanding basic

hibrary resources and their uses in. the tacilitation of learning.

2. Exploration of methods for helping stud nts to achieve the
greatest understanding of basic library tesources. i

3. Identification of contributions which librarians are prepared to
make’ for the berefit of teaching fuculty so that 1lu learniny
experiences of studénts might be enhanced, and ;uoperauo'l in
their sttainment promoted.

4. Recognivon and demonstration of the part libratians are prepared
to plsy in the motivintion of students thrugh knowledge of the
use of library resources.

Q Two librarians are presently assigned to work i the Library
]:MC Outreach Program  with pomary responsibilities for orientation of
T
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froshman and sophomore students. Meanwhile, all professional librarians'

sre being uwiged to spend as much time as possible wisiting  with
wdividual faculty members, attending depanimental meetings, and leum.
mig as much as possible about teacher-established goals and departmental
vhjectives. Orientation hbrynians are encourazed 10 meet ds many clusses
3 pussible, particularly on the freslunan and suphumou levels. When
rquests become excessive, or when the classes to be met are in the
vpper division, other hbratiuns are requested to make these appoint-
ments. In the meantime, efforts are being made to stiengthen “the
number of clerical emplovees and library technicians to relieve profes-
sonals for more protessional responsibilities.

Anothier objective deseloped as the program got under way. Instead
of talking to students in a genersl way about hbrary resources, all talks
lo students are geared to cumeént assignments. When a teacher assigns
students to write brief themes on “Air Pollution™ or . “Primitive
Religions,” ecach studemt in the class is provided' with a guidesheet
which suggests the major sources through which bibliographical materials
may be found, Usuaily they were directed to the card catalog with
suggestions of subjects under which to look. The next source might be
the encyctopedias, particular attention being called to the differences in

levels or of the depth of subject matter. Major pcnodual indexes might”

then be listed with suggested subjects unggr which to look. Above all.
it is suggested that any ditficullies can be resolved eusily if the student
sceks  help. from one of the professional l:branans Believing that
knowledge of the librarian’s name will encourage the student, this s
aways provided, along with information about hlS availability.

To support. this concept of Orientation and Qutreach, a grant was
sought and received from the Council on Library Resources and the
National Endowment lor the Humanities. The grant for $30,000 over a
five-year period stipulates a matching sum from the University.

Since. the prograin bezan in September 1970, 196 individual taculty
members have received personal visits from orientation librarians. Several
“meetings with Bmups of taculty h.m resulted from conferences with
teaching department heads to have the program explained. Many mwore
teachers are now consulting with fibrarians about assignments. eliciting
~their suggestions for new materials to be used. “The number of
mvitations received for librarians to appear beture classes has increased
by approximately 200 percemt. Twemy study guides have been prepared

FRIC™
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The total effect has been an incressing awareness by librarians of
their professional respensibilities as oppused to the non-professional of
busy wurk which olten oecupies too much of their time. Re-evaluations
of daily responsibiliiés have brought increased demands for non.
professional assistance. Teaching faculty are developing a new respect
for the uwaining and expertise of library faculty amd are relying to a
greater extent on the assistance they are prepared to give. 1t is believed
that with the continuance of this program the standing of librarians

- within the educational tramework will be enhanced and 1their role 1s
“educators will be more appreciated.

The ultumate beneficiaries are the students. Efforts are being made to
identify those with problems so that librarians may demonstrate their
concern and ability to provide puidunce and assistance—which hopefully
result in better performance and the development of life-long, beneficial
habits. .



v~

it st e AR

tmc o

‘ 10 Era if\v}nﬂnc 11;\;1] oun—,,ﬂ
mausl wudwl,u Uil v

R e
atcrns o Foooes ¢olse

by Conpie F. Evratd and
* Chades C. Waddington

BEST CORY AVAILARLF

“As far as yous hbrary life is concerned, the Rock may never be the
same again.”” This is the import of one poster at Brown University's
Rockefeller * Library and part of the publicity picture for the year-old
Reference Fellow Project funded by the National Endowment for the
Humanities and the Council on Library Resources. With four years of
the program ahead, Wbrarians and students are making discovenes that

- - presage- imporiant changes_in cefcrence patterns there by 1975, A recent

undergradualc survey is helping current aualysis of the pro;ccl ‘and it is
the putpose of this paper to describe it and interpret some of its

findings.! Before this can be done, i1 is essential to provide some

background for the program.

- Most universities and  colleges work toward more frequent, skifled
undergraduate use of their librarics by providing the most generous,

efficient service tlicy can ;it‘ford. In an effort to accelerate in-depth use

of its libraries by this segment of the comnwnity, Brown has designed
a plan of bringing advanced graduate students, veterans of infensive
summer Training 0 reference wodk, info contact with the undergraduate
libtary user. The graduate’s combined knowledge of a particular subject
and the techniques of research equip him to advise the younger
student.

Mrs. Eviard 5 a2 Reference Librarian and Coordinator of the Reference
Fellow Program at Brown University. M. Waddington is  Assistant
Ditector of Libraties at Brown University, Providesice. R.L
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in the summer of 1970, eight such. “reference fellows™ wepe
instructed by professional staff within Brown bbraries. With the advemt
of the academic year, they assumed posts at reference desks nine hous
per weck. spendg an addimwonsl six in haon worklinking theis
particular departments with tie hbrary. Each produced a brief guide 1o
the literatute in his major field and these ntractive booklets are free
and readily available 1o all patrons. o

~ Since awareness of such an innovation is basic to current and future
use, the decision wus made to survey the papulition toward which the

_project was  aimed. The reference fellpws and those directing the

program  wanted to know how well their publicity efforts had
succeeded. - Had the undergraduates and faculty read the {wo news.
fetters, seen the posters and flyers, or hedrd the announcements? Aside
from. providing informiation about knowledge of the reference fellows
and actual use of their services. it was thought that this pilot survey
would help identfy certain characieristics of undergraduate library usess
and non-users. Armed with a betier understanding of the current library
habits of more “than 4,000 students. planrers could look ahead: to
better allocation of the fellows, changes in publicity techniques, or,
perhaps, radical changes in the structure of the program.

As the simplest method of obtaining a random sample, the data

ptocessing department at Brown automaticaliy slected the name of

every fifteenth undergraduate and printed two address labels. To
encoursze wide response, questions were limited to seven and a simiple
m.cklnst format wys used” (See Appendix) No stamping or addressing
was required of the respondents since intercampns mail was used. A
week following the inital mailing in Apal 1971, a second mailing was
sent to nongespondents. By May 1, a vigorous tdephonc LJIHPJI‘EH
brought responses®by 83 percent of the sample. a level assuring’a high
degree of confidence in the representative natuce of the answers.

To determine the refiability of the sample to the universe of

-undergraduate students from which the sample” was drawn, the percent

ages of students in each class of the respondents of the sample were
compared to  the percentuges of students i each class of the
undergraduates  at- Brown University, Tubles -1 and H depote the
pereentages of each class in the sample and universe.
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TABLE I’

FREQUENCY OF UNDERGRADUATE STUDENTS
IN BROWN UNIVERSITY BY CLASS*

- Number of :
Class Studemts : Percentage
" Freshman - LK ‘ 2255
Sophomote , 998 L un
Junior 915 - . 2265
Seniot T3 .. 25.08
Total _ 4039 : 10000

“aa

2 Source: Computer fite, Data Processing Division, Brown University

TABLE 2

FREQUENCY OF UNDERGRADUATE STUDENTS
IN POLLED SAMPLE BY CLASS® -

_ Number of .

Class _ Students ‘ Percenrage
Freshman | 58 251
Sophomore ' 65 , 28.88
Junior : 55 24.44
Senior 47 20.88
Total : 225 100.00

bSansce: Poll of 6.677 random sample undergraduates, Brown University.
- Table represents the 8372 which responded.

O e test yields a figute of 485 (3 D.E) showing that the
EMC::: beiween sumple and uniserse is not sigatlicant. Since separate

IText Provided by ERIC
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~computer files are maintained for.male and female students, percentages

ERIC
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of each sex in the sample are identical to those in the universe.

In obtaming an overview of library use, it was found that 74 percent
of the sample used the library at least once or more a week, the
emaining 26 percent | teporting less frequent use or no use at a3l
Twenty <ight percent of the polled students stated that they were there
almost every’ day..No trend toward heavier use of the library with
advanced years in, college was discernible.? A specific definition of the
term “‘use” was not made for the purposes of the poll and, therefore,
it could range in meaning from “study hall use”™ to that including long
term withdrawal of books and honors thesis ‘research. A majot purposc

“of this poll was to investizate those numbers who were directly expose;\

to more permanent forms of publicity about the program simply p)
entering the library.

Questioned about their use of the professional reference Iibrariéns.
29 percent of the sludcnls reported use of chis staff three times or
mote, while 32 peuen( had never availed themselves of this service.
More “than 36 percent of the unduuadu.nes requesting help of the
reference librarians qu:te—rvnﬁl:‘!y were majoring in humanities; how-
ever, humanities was claimed a major by only 32 percent of the
respondants.

Publicity of one kind or another regarding the Reference Fellow
Program reached 8.7 percent of the students. but although this faisly
large numbei were aware of the fellows only 9 percent had consul(cd§
them. If this percentage is projected to encompass the entire Brown -
undergraduate community., we can sjate  that the services of the
reference fellows were used by about 380 individuals in the course of
the academic year. Sinte this showing does not indicate that the
program has had a major impact on students’ library behavior in its
initial year, it is appropriate to suggest a composite of reasons.

Publicity may have simply informed but failed to exert any impetus
for action on the pit of Brown students. It does take a ceriain
amount of effort 1o inquire about the schedule of the particulsr
reference fellow in ene’s Tield of interest and then arrange to conles
with him. Tallies of conferences kept by the fellows all tended to show
an increase in siudent visits as the months went by and. therefore, may
indicate that a new prozram simply needs to gain momentum. All those
who did use graduate student services were patrons of the library 2
least once a3 week and had consulted the professional reference
librarizne from time to time. Apparently, frequency of use of the
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library encourages preater inowtedu; of its benefits, including innovative
programs. One basic question is whether it is possible 1o bring the core
of undergradustes with least’ frequent library use to a higher level by
any library-initiated means,

It will be the task of the incoming group of referenve feltows and
those guiding them to reach e 1,640 students who are totally
unaware of this specialized assistance and invite them (o mike a change
in their academic fife. Some less tsaditional fowms of publicity may be
necessary. The reference fellows themsclves may need to seek out their
-clientele  actively ond  informally. Next year’s poll will make an
interesting compatison with this one.

). Acknowledpement is made to Mrs, Efizabeth Schumann, Rockefolter Library
Refetence Department, for suggesting the poll.

2. This- finding may be contrasted with that of Gorbam Lane at the Universily of
Delaware in 2 polt of Nibrary users taken in 1962, He found that sepiors were the
heaviest usees, with decreasing use down 1o the freshman class. Coll. & Res. L:bs,
luly, 1966, p. 278.

APPENDIX
“ QUESTIONNAIRE
(1) My fietd of concentration is
humanitics [ ] a
sodia) science i1
physical science i1
biotogical scicnce |}

€2} 1 use the library
almost everyday
once or miore a week
once of nwie a3 month
almost neves

o v o po—
—— et St At

{3) | have asked the reference bibrarians for assistance
three times or more | )
once of twice [ 1
ever { 1}
Q ;
K 7_&/
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{4) I have heard of the graduate reference fellow program
YES | ] ~ No [ )

<.

" (5) 1 have asked one of the cight reference fellows for assistance -

more than once [ |

" once [ ]
Tnever [.1]
(6) After graduation 1 intend to
CA attend graduate school [ ]
' enter military service ]
begin a job ‘ [ ]
other - [ 1

{7) Year in college
®) SexM [ ] F[ ]

NAME
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by Robert S. ’faylor

. Hampshire College at Amherst, Massachusetts has received a matching
grant  from the Nutional Endowment for the Humanities and the
Council on Library Resources for a2 five-year program to develop
“methods of orienting the Jibrary to the user.-The purpose of this
program is to create an environment which encourages both a change in
library style and priorities, and concomitantly, a change in the patterns
of library use. To accomplish this objective, scveral interrelated activities
are projected, all of which assunie extensive student participation. They
e -

1. investigation of what users do and do not do in libraries
2. a greatly expanded orientation program, designed for selfhe!p by
the user and utilizing all media as necessary
3. a program aimed at developing student refesence assistants for
service both in and outside the library.
We expect our activities to result in three “products™:
- b a range of “software,” specifically, video tape, film, slides, and in
o limited form, computer programs, in support of a wide range 01
user needs, usable in dlfteregt libraries
2. an operating library in which an effort has been made to make
, it pervasive throughout the campus and which will serve as a
model for other libraries . -
3. an informal clearinghouse for information on similar efforts.

BA C KGROU.VD AND PHILOSOP” Y OF IMMPSHIRI:: COLLEGE

H.nnpshue College i3 a new, independent, etpenmc nting liberal arts
college which opened for students in September 1970; it is intendad
speuhu!l) as a national pilot enterprise for innovations in American
“higher  education.  Hampshire was brought into being through the

Robert S Taylor is Director of ‘the Library Center, !lampjshire College,
-Amlieist, Massachusetts.
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imtidtive” of faculty and administrative leaders of fous institutions in the
Connecticut Valley  of Massachusetts: Amherst, Mount Holyoke and
Snutlt Colleses, and the Lm\usnv of Massachuselts,

It 15 the resnlt of planning begun tn 1938, and irs establishment wns
approved by the trustees of 1ts four neighboring institutions.

Hampshire plans to have a student body of approximately 1,500 by

~the miuddle of the 1970's, and may expand in time to 3,600 students.
The fustory and character of the curdy planning for Hampshire College
aie detailed i Working Paper Number One, The Making of a College,
by Franklin Patterson and Charles R. Longsworth (Cambridge: The
MAT. Press, 1906}, and are brought up-todate in the first Hampshire
College catalog Nimished in the Spring of 1970. These volumes, which
chiborate the intentions of Humpshire College, are not considered static
“blweprints, but a thorough appw\lmalnon of all aspects of the College's

- planning.

Hampshire College is n\plmtly desigued to serve as a. source of
mnovatien and Jdemonstraton for American undergraduate education.
The implicatwons of this fact are threefold. First, while determined to

avoad the Kind of “laboratory school” role which so often compromises

the wnstittion’s primary sesponsibility for its own students, Hampshize
intends to develop and conduct its programs with a careful eye to their

transierability: many of the lessons learned should be applicable to,

other settings. Second, the College will develop new techniques for
stitutiona! self-evaluation, so that its exparimenting character does not
dissolve into just one more narrow, rigid “experimentsl” onhodoxy.

Thnrd. through a continuing series of conferences, consultations, and -

pubications, Hampshite will solicit other efevant expesience and miake
widely known the results and review of its own efforts. The subtitle of
The Moking of a Collcge--Working Paper Number One—implies a series
of monographs dealing with different and su»ccsswc aspects of the
College’s life as it unfolds. )

THE HAMPSHIRE COLLEGE LIBRARY CENTER

The challenge for the Hampshite College Library Center is the
creation of a new institubion merging the best of tie traditional library
with a readiness to make maximum use of innovation in communijcation
technology. Changes in tecimology. in curricular design, in costs, in
types of students, in the services Jdemanded, and in the patterns of

< learning  are happening so fast (hal a critical change in libraries i

ERY

imperative,
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4

Within this context of innovation and change, the Hampshire Library
Center has been designed to be 2 demonstration model tor college
lbrary development and operation in the lost third of the twentieth
century. In this role the Hompshire College Library Ceriter will:

. combine book library. bookstore, computing center, display

gallery, agd the Information Transfer Center:

. 2. be the nerve center "ol - the campus connecting the Library
electronically with student rooms, faculty offices. classrooms,
other librarics, and information processing n;.usogc :

3. contract for servives, such as processing of materials, so that stalf

© energies may be directed toward help to the user and total
campus involvement; and '

4, explor; and develop an acnve role for the Libraty in the

teaching and learning process. - :

In short, we ate creating a dyvamic and open-ended environment in,
the Library, from which the Hampshire studeat will develop a better
sense of the organized complexity called .communication. By becoming
2 mote capable and sophisticated user of the new library, a student will
possess. the tools necessary to respond to two of the major challenges
of this century: the information explosion and the revolution in
communication technology.

Assumptions and Prejudices

The basic context of this program is to orient the academic library
to the wuser, through better understanding and exploitation of the
college environment in which the library exists and through the
development of methods by which the library can respond better to the
needs of that environment,

To accomplish our proposed objectives, s;veml tnterrelated activities
are projected:

1. research on what users do and do not do in libraries;

-« 2. a greatly expanded oricnration program utilizing all media as
necessary both in and outside the library:
"3, a program’ aimed at devcloping stwdent reference assistaitts ot
service in and outside the library.

In order to understand how we view these activities, it is worthwhile
wevicwing sonie of our assumptions concerning their context. We believe
the library, 35 conveationally aceepted and wviewed, has a potential for
etducation and lcarning that is Jargely unrcalized. Unless a coascious
;auempl is made (o meld the hbmy with the totality of community
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and institutional change, it will become an increasingly expensive and
less effective appendage to the institution.

The amape of the bbrary as 3 smele place or building on the campus
must be changed. This implies that statt ond. as we will propuose,
student assistares spend as nmvuch time outside - the library as inside.
Questivns and problems, which could be assisted if not answered, do
not suddenly come mto existence when a user enters the front Joor of
the Tibrary, Thew start in a classroom, a laboratory, a seminar, or most
importantly, in that penumbral fringe of education, the bull session,
the Library should be present in some ,personal form at the poim
where these guestions’anginate, where the need for an answer arises.

In addition, we feel (hat much would be gained by making"'thc
libeaey’s publics part of the process of exploiting the unused potential.
As a library serving a hiberal arts college. students are our major public,
It s eritival that' they nay be made part of the process, rather thun
being merely suppliants who come in the door. The idea of experi-
mentation c¢entered in the library offers an opportunity to study and to
experiment with the processes of communication, learning, and petsonal
gowth that take place in the library.

Libraries are very Irustrating systems 1o use. This occurs principally
tor severil related reasons. The libiary comtains highly structured
packages, ie., books, periodicals, etc., and iis accessing systems are
highly formalized. Yet the inguiries that come into the library are
unstructured, ie,, loose, naive, ambiguous, because they are real
questions from a real world, reflecting what Whitehead has called the
“radically untidy, ill-adjusted chatacter™ of reality. Conventional libraty |
systeins are of very little help here. : :

The systems, ie., catalogs, indéxes. classitication schemes, foun
divisions, etc., are intended 10 help the user. For the naive user,
however, they are terribly sophisticated and much too intricate -
awkward in fact. They have been desyzned by Librarians tor librarians.
They are liBrarian's tools and seem 1o have little relevance for the user.
Consequently, we believe that the system best able 1o display itself in 2
welul and functional way, for (he iquirer will be the most effective.
One of the conceras of this-program is to see if there are ways of
mproving the “merchandizing”™ of the content of“the college library.
What we are basicully brying to do is create an environment - an

“environment which encourages both a change in dibrary style and conco-

mitantly, a ¢hange jn the patters of hibrary use. The work we propose
is part of a long-range program to orient the libraty to the user, rather
than insisting that the tser adapt wholly to an “urnatural™ system.
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Program Activities

Explorations. As professional hbiarians we know very little about the
interface between a user and whatever face the hibray turns toward
him cadtalog, index, reference Tbrarian, rows of books or other media.
We need to know more about the successes and the lack of suceess in
libraries. We nedd to know what kinds of questions, however amor-
phous, students seek to answer. Out of what sttuitions are they

o gcnemled‘? We need to know the kinds of questions that are not asked

libraries. Why ate they not asked of libraries? We need to know

about the messages that move sround a campus, and the possxblc roles
of the library in such o network.

For this purpose we will develop a small core of s!udenls who are
mllmg to observe themselves critically over a period of several years.
Some of these students will work: for the Library Center, some will
not. We are concerned with two major facets here. First, how they as
individusls attempt to answer questions of relevance to themselves If
they use the hbrary, how they use it. Why they do not use the library
in certain circumstances. What kinds of decisions do they make in
accepting or discarding information. The second role of this small ¢roup
~is to become aware of and to describe some of the infunmal substantive
information networks that “exist on the campus and betweéen the
campus and the outside. Qur goals here are (a) to begin to undersiand
a little better what it is a library does do and what it could do, and
{b) to create an environment, through student participation, which will
eahance the library’s effectiveness. The students in this group, though
small in number, we see as a-sort of leaven in the loal.

Instruc tion and Orientation. We believe that present library instruc-
tiop. |$ sterile and selt-defeating. The same holds trwe for the standard
hbra:y ‘handbook. They exist in a vacuum primarily because they bear
no relation to any particular problem the student has. We are awure
that this is probably true of 4 goed deal of college instruction. But the
lack of h‘!cunce furms a1 good part of present student dissatistuction
with ; Iuoh'.r education. The small 5h.p we propose herg is directed
“toward -mieeting the user on his “turl™ with some Yormy of assistance af
ﬂfe\@g he-ltas=a problem, that is to make the Iibrary more relevunt to
him. This s { problem-oricnted approach. Availsble tools—at least those
that are econumically feasible--ure . primntave. In this .phase of the
program we fimit ouiselves almost exclusively to those devices, displays,
and systerits that would be used within the hbrary buifding. Gver a

Q sevezal years, particularly when the communications system
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for the collepe becomes reality, use of the nrograms would be available |

anywhere on the campus.

Our purpose here is pnncn’pallky to design, develop, and test small
programs fur orienlation in whiteser medivim appears best adapted to
the parucular concemn. Librarians have hardly begun to muke effective
use of sunple piint and graphic design to display to users the richness,
organizgtion, and usefulness of resources. In addition, video, fitm, and
computer media ofter a tremendous array ol possibilities hardly touched
for interactive systems at the usér’s level

We foresee three general areas of concern: b

1. We wish to develop at lcast one large multimedia prcsemahon to,

introduce students to the problem ‘of information overlozd i
society and the present and potential roles the library can pla“')'.
We would hkke a student to come out of such a presentalion
with a sense of the immensity of the information problems in
our data-rich civilization and a question-what is the library?-
which will lead him fo explore and ask more questions.

2. We propose to  develop mwedia~both print and  nonprint .

—presentetions at points in the library where a student may have
problems in using .the indexes and catalogs. The Key is that such
presentations must be  directed toward seli-help, at the point
where they would be useful to the user.

3. Video, film, and stide presentations will be developed to explore
cand to instruct in the information resources and systems in a
single subject. Thus a student interested in child psychology,
material science, archilectural design, ecology, Caribbean studies,
or the history of art could wateh at his convenience-and repaat
il he so desited—a video tape or fibin whicly illustrates the
peculiaritics of information and knowledge in that, parlicular
subject: the indexes, hand books, Lilms, newsletters, the major
centers or laboratories, and the informal communication structure
of the subject. This would be a sort of brief sociology of thé
subject, illustrating various sources of information and - their
usefulness to particular problems. The libraty resources would be
brought in where they ate relevant and applicable.

Referencefinformation Services. One of the major keys to ofienting

the library to the user are the reference and information services. In
the conventional sense of a passive service which responds when asked.
ithraries, particularly special hbranes, have performed this service well
However, we believe that the “respond-when-asked™ approach is highly

PN
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restrictive and limits the {ull atilication of good librorians. We wish to
sugyest and to explore several alternatives.

First, as anyone whe bas served ot 3 relerence desk can verify, o,

fairly. large proposton ol “the questions could be amswered by 2
non-professtonal persen. Such-a person avd we are suepesting students
for this role would act as a sort-of filter, answering questions where
they had same competence, and a switching center, referring questions
to others on the staff. The key condition, of cousse, is that that person
know what he doesu’t kaow, and that he have a this and taste tor
interviewing. :

We intend to muke more intensive use of sfudents in reference
situations. This will take fairly’ comprelensive planning and training, but
it will have several beneficial effects, We believe that students, especially
the so-called non-user of libraries, with go o their peers to discass their
problems with more case and rapport than they would with professional
pessonnel. Towaginative use of student reference assistants will also allow
the professional hibrarisn more ume to get out of the building and talk
to students and faculty in their own environments. it will make the
libraty and librariuns more” visible snd lience, we believe, the library
more effective. . . _

A second approach-is the iraining of a few studeats who will be
reference advisers in the residence houses. Again our purpose is to make
the library available and vistble ocutside the physical building labelted
“Library.” Such”swdents will serve a few hours per week at standard
in-hause teference service. Thed principsl responsibility, however, is to
be kanown and available as referchve assistaats in the residence houses.
We would. . back . them. up with. announcements and “advertising,”
providing a status and reputation so that other students will recognize -
them as infotmation resources and adwisers. These student -advisers
would be thorouglily -instructed in reference interviewing, in the sources

>.and resources, and in the variety aad forms of media availuble in the
tibrary. They may be given a vory small set of reference materials and

- any. other forms ol suppert, eg.. films, subjeet guides, etc., we feel
would help them.

CONCLUSION

. There are many problems with such an approach. How to select such
student advisers is the first one. What background and personal traits
can be wsed to predict the responsible dedication and  common-sense
@ “‘titude necessary for such advising? How should they be trained? How
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long will it take o wrain them? What format should be used to train
them? How can the service be evaluared? How can we be assured thag
there will be some contingty of available service without restricting the
~\ student to -specitic hows and  duties? owever, we feel that (his
approach is terribly smportant an turning the hbrary around so it faces
the user. We cannot know if the potential we think exists here really
has validity unless we try it It s another attempt to break down the
walls and make the library present in some fosm across the campus.

The above articke is an excerpt from a book, The Making of a Library, -
by Robert Taylor, to be published by John Wiley & Sons, Inc,
February 19720 Preprint © 1971,
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The tripart library-contered project funded by the Council on Library
Resources now in effect at Wabash. Coltege, an allamale liberal arts
“college in Crawtardsille, Indiana, is a circle of action within a circle of
intent. 10 is not so innovative that its plan could not be adapted within
“any academic dibrary serving undergraduates.

A core of action is provided wn a series of freshman- seminars. Each’
of these classes is seeded with an upperclass assistant, a model for
students and an organizec tor the faculty member in chirge. An
advanced; student who has given evidence of some skill in his discipline
and wh¢ knows how ta prepare a research paper, the assistant has been
further prepared for his seminar r2sponsibilities by participating with his
faculty member in a library workshop in the setting of the library—
“where the books are.” He works with his seminar leader on the
concepts. of the semimar and with the librarians on the process of
gathering and  assimilating  information. During the course of the
semiester, hic later expericnces the library. by manmng the reference desk
a2 minimum ot threeshours a week.

The intent is to develop library awareness within the instructional
framework, and hopefully, o cacourage mosre meaningfu) use for a
constantly increasing numbear of students. It is expected that the
increased action in the library will both be based on and result in a
critical examination of the hbzary’s organization and operativn, not
only to ascertain the extent to which resources aad services necded are
availuble, but also to wently the areas which need $trengthening if the

“library i to nuke 1o the provess of education the overall cantiibution
that can ressonably be expevted of it.

This is a progam wuh ccntnzuml !6:;9 At Wabash, as elsewhere,

“the library’s reaching vul.

1. Pataicts B, Koapp, Ve Mook College” Library  Experiment (New York:
Sc.nccmw Tiess, 1U66).
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THE NEED FOR COMMUNICATION

Listening is considered an “anportant instrument for  encouraging
involvement at Wabash, Student asswstants are encouraged to feed back
feehngs, observations, and suggestions both to project directors (the
raculty coordinator, the hbranian and the reference hbrariszn) and to
sorinar fuculty, Theur weas thus far are intluencing decisions about the
conceptualization of seminars, the format of Yibliographic advice, a
hbrary handbook, reserve policies, circulation regulations, and hours the
Jibrary is open. '

At Wubash, the library and its possibilities intenlionally are being
examined thus, from the students’ pomt of view, rather than with 4
fixation on “the system.” Student involvement is scen us absolutely
necessary  to accomplish the aim of “changing our concept of the
library from that of & storehouse of information {system-oriented) to
that of a workshop tstudent-oriented) for tlie liberal arts” as stated in
the proposal which in 1970 resulted in the five-year matching grant of
$50,000 from the Cauncil on Library Resousces. Faculty and hibrarians
at Wabush are encouraged to see that they have a common objettive
which serves to integrate their efforts- the more relevant education of
students seeking autonomy in o troubled and rapidly-changing woild,
within a new and responsible-moral framework.

The nced for a semsitive public relations program for™ the new
concept of the library, to counteract latent anxieties and hostilities and
to interpret thrust, is scen as a priorily for the remaining four years of
the Council-funded project—-and from now on, for all libraries every-
where. Libraries aten’t what they used to be, and librarians must be
responsible Tor interpreting the changes.

BACKGROUND OF THE SEMINARS

The freshman semiinars ar Wabash were conceived to help the
freshman move into the intellectual Nife of the college as quickly as
pussible, giving him the option of having at least one elective in a
subject of his choice and in a sl class  penuitting  maximum
interaction. When the program was approved, seminars were planned to
begit in September, 1970, on subjects of the instructors” own choosing.
not necessarily related to any  departmental  cuzriculum. First-yoar
students had said they 1elt remote from their professors’ chief concerns
and professors had noted that they would like to demonstrate the
naiure and value of the .liberal arts from the point of view of a

) , L
E TC~a'cll-dcﬁncd topic which is of purticular intgrest to them.
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While the plin for these seminars permiinated, the Faculty Library
Conunittee was discussing methods of making the Gbrary mwore fntegrul
1o the imstructional propram. For this purpose, the compifee even-
tually approved a ticein with the proposed seminars. Following an
invitation from the Council on Library Resources fur “a practical yet
creative gropasal” 1o achieve a more productive place tor the Qbrary in
the academic file o the college, this was the plun sent to the Council
snd soon approved by it. The seminars thus became the pround for a
different kind of libraty orientation, one closely related to faculty

“appraisal of a felt need. This identification, if is believed, is extremely
éimportant for the success of the project.

In-the fall senester of 1970 -71, the following seminars were offered
and staffed -as noted: )

The Art and Archacology of Bronze Age Greece (€ lassics proﬁ‘ssorj
Censorship flibraran end rifercace librarian)

Curriculum Buttding (Ruorwnce Leuguates professor)

Envirarmental Cheotist: y three Chonistry profdsors)

Fascisim as ¢ Sucial Firenotenon (Feor  ntics professor)

fearus: Exploration in Man's Mived NMadwre (Engiish professor)

The Literatire of World Wor | [English professori

The Origin of Life and Connental Drft (thrce Biofogy professors)
The Rise of the Adolescents - 1900-1945 (Mistory professor)

IMPLEMENTA TION OF THE SEMINARS

Implementing the Wabash project is a team of three. Coordinator is
Richard Strawn, professor of Romance Languages, director of the
Freshman Scwminar Program, and former chaitman of the Faculty
Library Commmittee. Dr.  Strawn, a Yale graduate, has long- been
interested in the corelation of library use and academic achicvement.
The library is represented by Donald E. Thompsen, librarian, and Mrs.
Charlotte Millis, a Sinunons graduate who, with bickgiound in college

~public relations and publicativns and 3 commitmeat 1o the library-
college philosophy, joined the staff of the Lilly Library in August 1970
as its first reference bibrarian, ‘

Why were student assistants knitted into the plan for each ireshman
serminar? Integral to the bbrary project is the thesis that a stadent will

- often consult another student for hkelp before going to an adult,
Accessibility is an impottant factor. -For this rele of consultant,
professors selected articulate and promismg upperclassmen., Assistants are -
often  wjors  in the  instructors”  departiment, but this is not a
requirenent. “Walls™ ace not highly reparded in -the Wabash project;
Q@ ibilities” are preforsed.

ERIC
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" BEST COFY AviiiunuLE

Seminar assistants attend all seminar meetings, help the freshman
‘understand the kind of back-up the library can provide in relation to
his course nceds, are avalable at many times and in many places
around the campus for questions. and provide on-thelspot assistance in
the library at a given time cach week. It is interesting to note that
professors of seminars other than those planned for freshmen increas.
ingly are asking to have assistants involved in the library project,
placing value on the library expéricnce of such students and on their
assistance in class.

A workshop is held for assistants and professors in the library before
the beginning of each semester. Dr.Strawtf and the librarians conduct
it. with the- following objectives: (1) communicating the place of the
Yibrary in the intellectual devclopment of the individual college students,
(2) piving assistants experience in meeting reséarch demands relevant to
their seminars, and (3) providing an opportunity for the seminar
instructor and his assistant to discuss the content and the goals of their
seninars as well as to increase their awareness both of the possibilities -
of the library for meeting course objectives and of their responsibilities

~ for helping to build a relevant collection.

As Patricia Knapp demonstiated at Monteith  College, a single
concept or “little problem™ is selected by the faculty members from
the fabric of cach seminar to serve in the workshop as” a library
lsboratory experiment (e.g., the reasons for the censorshop of Cleland's
Farny Hill in the seminar on Censorship).! Students are shown how to
gather and assimilate information, with emphasis later placed on
learning how to proceed from mere collection of facts to the building
of context and the construction of concepts.

EXPERIENTIAL APPROACH

Emiphasis in the Wabash project is on*‘gates™ because the whole span
of research opens through about eight different families of resource
materials—catalog, bibliography, encyclopedia, handbook, index, dic-
tionary, abstract, book review source. After discussion and demonstra-
tions of mwodel “gates” students in the workshop branch out from
cognitive to expericntial kearning situations—locating resources that they
think will best supply the specislized needs for their “litle problem.”
Al eXercises' are related to actual course needs: because of this.
personal motivation enters into the students’ library expericnce.

No bibliographies are distributed in this workshop; the Wabash
program dogs not encourage “canned™ help but supports “discovery” -
-f:{e formulation of individual search stiategies which ask “which

ERIC .
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index?” or “what catalog?” and “where can 1 go from hece?” It can be
noted that us setlects the overall philosophy of the project—its
centrifugal thinking. It also miakes the student a3 pasticipant in the
libraty, @ prodocer in his own belialt--not a passive recipiznt of seevices
who is deprived of the opportunity of learning “how” in the name of
being helped.

Giving students the freedom to explore, and make fruitful mistakes
is not easy for teschers. it is often painful and causes sonme anxieties.
But in the library project it is'an affirmation of beliel in the ability of
the upperclassman to find his way. to know when to consult the
librarian, 1o enlarge his search technigues—to move from 3 pattern
found hefpful in finding facts, to onre for building context. to one for
understanding the message of a whole course-again, centeifugal action.

Dr. Strawn has writtzn a programmed text on the use of the card
catalog and seminar assistants have been given time to work through it
to learn how to “play” the catalog elfectively. 1o track down clues to
research materials, and then to transfer their programmed expericnce to
their own seminar research problem. ‘

; After they brietly describe the types and utilization patierns of the
generic resources or “gates,” the librarian and the reference libratian
remain available through the workshop as media themselves, facilitators
in the use of the resources of the library and interpreters of its
possibilities.. Their consistenl approach is not to give answers but to ask
questions, (0 motivate, and to encourage artuuiateness, free inquiry and
development of independence.

~ The biggest wall to knock down in such a program is the one of the
professor’s or she librarian's authority. It is difficult for the specialist to
stop being prescriptives that is. it is difficule wned he gains insight into
what a step toward seifconfidence and intellectual freedom his student
has taken.

PR

oy

———

; CE;\’TR!FUGAL EFFECTS NOTED TO DATE

Several student assistants in the program have been vocal about their
pleasure in having had this experience before going on 1o graduate
school. One student assstant, who worked with a professor of English -
in the seminar on The Literature of World War { became intetested in
librarianship as a‘carcer. A February graduate, he has been hired as a
full-time tibrary intern a1 the college Ubrary, and has begun his graduate
work in library science gt Indisna Universaty.

‘“Through the increased emphuasis on use. it has become evident that
lhe library 3t Wabash has hﬁzed in multimedia development, largely

EMC
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because of staffing problems. In January 1971, the reference librarian
was mined chaiman of the Faculty Library Committee subcommitiee
charged  to recommend steps i muhimedi development,  working
closely with five professors and one student member, all of whom
asked to be on the committee. Their report, psesented on April 6,
1971, will be the base for a phased thrust toward multimedia
development which will include o hbsary-based public relations program
intended 10 increase multimedia awarcness, a union list of all multi-
media resources already in use on campus. considergtion of incorporat-
ing audiovisual supported mini-courses into the curricelum, the increased
use of - the campus radio and closed-circuit television -fagilities and
community cable TV as media for learning, a computer terininal within
the Lbrary and, hopefully, an enabling giant to provide additional
manpower.

The "brpblem of control of government docunients is presently being
taced -hsving been dramatized by seminars making extensive use .of,
them. Wabash is a partial  depository. The rate of collection of
documents has far exceeded meaningful use. The coflection will be.
weeded this summer, within government stipulations, and newly organ.
ized. It will then become more accessibie - through non-conventional
indexing, if possible, and purpossful communication. When this problem
has been contained, the library project will sponsor a. practicum on the
use of government documents, possibly utilizing programmed instruc.
tion, ‘ o -

Wabash students not associated with seminars have asked to be
considered as student assistants because they consider the experience
worthwhile. One wants the expeience as a trial because he is thinking |
of becoming a reference librarian. Student assistants sharpen  their
bibliographic wits and extend reference services of “the hbrary into
evening hours by being on duty, with pay, six nights each week,
available to help freshmen in. the seminars as well as other library
patrons. This has become an “in” job on campus, not because of
money because there are not enough hours involved, but because of
berefits noted by the students involved. This is far removed from the
old fanuliar reseatment toward library orientation.

QUO VADIMUS?

Not tightly structured but phitosophically grounded, the Wabnh
program. one-fifth of the wuy through its grant support, cannot be

‘judged cither a success of a falire. The alrcady obvious acceleration of

use has accentuated the need for more stafl and dramalized the need

)
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for efficiency and planning. Necessary staff development cannot- be
guaranteed through shortlived grant support and must becomwe organ-
“ically linked with the college’s fiscal policy -a serious pfoblem at a time
when the college is reducing its commitnients.

This makes most apparent the need for effective communication. The

hbrary first must come closer to living up to its potential. The libraty
& mast ana)yn and reduce’ malfunctioning. Then, in every possible
 medium, the library must prove its value to the educattonal community,
Othgt\hsc, misunderstandings and hostilities will ensue il information
$pecialisgs are added to the library ranks while facully positions are
being eliminated. Our libraries need to be scen as the media for
learning they are, as extensions of the educational process.

~ The contemporary library has - an unparalleled opportunity” for’
creative encounter with the world—First, Second or Third. And ‘we are’
learning that if all interests are to be servedy we librarians and our
students and helpers must go where the needs can be filled and not
confine . ourselves within library walls. As scen at Wabash (and
. elsewhere), the library has become an edyironment, a humanistic

attitude, and is no longer a place. Teaching lo&y s young people aboul

the library has taught us that. \

Charlotte Hickman Millis- is Reference Librarian, Wabash College,
- Crawfordsville, Indiana, ~ ' '
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Although American librarians have staunchly supported the concept
of the teaching function of academic libraries—and used this concept to
justify demands for faculty status—teaching is unquestionably the least
professionalized ‘of -library functions or services. Vast quantities of time,
money, and discussion have been expended on collection development,
organization of muterials, and lbrary technology, while the teaching
function—at least, in its practical aspects—has been grossly neglected.
Yet these very matters which occupied our resources have created 7
" monumentgl problems for both librarians and users; these- problems can:
only be solved through the téaching function.

Added 10 the problems created by a sucfeit of information and a
multiplicity of bibliographic 'systerns is the demand: for individualized,
relevant education. It educators heed these demands, the textbook and
the static course will d‘pan and the pressure on’ librarians will be
~tremendous. Research on user needs conducted in thé sixties confirmed
~what librarians have long suspected—that users do nol -use effectively
- existing resources.  Although this reseatch was primarily to obtain
information  for designing new. systems, no radical -.hange in basic
information systems has resulted, and existing tools and. systems.
“supplemented by nmiore of the*same, appear to be with us for many
‘years to . come. Meanwhile we must mowe to professionalize —our
instruction in the use of I!CGdtn\I\., libraries. :

- WHY SO LITTLE HAS BEEN DONE

_Since librarians - are in agreement that instruction in the use of the
library should be provided, why has so litile been done? Perhaps we
should examine briefly the  historical, ps‘ychological and practical
‘reasons for this failure.

“The. first academic librarians in  America were, of course, faculty.
: ;Wuh somie notable exceptions, the Libranan was often a mistit faculty
- member unsm*ccssful at ledching :md with”deﬁnile persdnality problems.
~Mary E. Su!lman is Assnst:ml Proﬂ.smr; Graduate | Suhool of leraryf
EMCD ;! bmmsm Phdaddplua. Pa '
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From the ‘beginning, this ¢reated an unfavarable ‘image of the libiarian
in the minds of the faculty. When fonnal cducation for librarianship .
- was established, there was-a systematic cifort on the part of the libraty
profession to replace these faculty castolfs. with “trained™ librarians.
Effoits to differentiate librarianship as a unique profession separate”’
from teaching were 3o successful that they raised another barrier. Whike
Lliminating faculty us librarians, we also eliminated librarians from the
| 'f.uulty To regain faculty status, it was necessary to establish a teaching
role for librarians. Consequently, efforts to engage actively in teaching
-may be interpreted as a ploy to acquire or justify faculty status and b2
suspected and resented by faculty who are classroom teachers. This:
problem will remain with us for many years.

A reason often cited to justify tack of adequate library instruction is
that librarians are not trained to teach. Although this is sometimes true,
most faculty were not trained to teach either, but they have somehow
managed. A more-logical reason is that teuching the use of the library
or prov.dmn library orientation has traditionaliy been an extra-duty
task, shifted -among the library staff wih permanent: responsibility
unassigned. Since it is performed at the expense of the librarian’s
pfimary duty, it is not viewed enthusiastically by either the petson

\"% assigned or the library administration.

~ Alio by tradition, instructioni has been ummagmalwe and ngde)_
- structured into three basic forms—the walk-thru, point-out tour, either
‘very superficial or horrendously detailed; hand-out brochures; and
forced participation -viz English classes. -Since compulsory, freshman
English is merely tolerated by students, being inttroduced in this manner
is not a psychological victory. In gencral, instruction has been done
more from duty- than enthusiasm; certainly thete has been no siatus or
prestige atftached .to it. In the last few- years there has been an
encouraging riote in this area. A few, more progressive libraries hawve
established a- fulltime position of library instruction librarian with the
sole function of developing and administering instructional programs.
This select group has generated considerable information and’ activity
and promoted a revival of interest in the subject.

Lack of highJevel support ‘was evident in the sixties. In a period -
when abundant funds were available for alt” manner of research and
“demonstration, with the exception of the Monteith project, there was
no major mearch The little that was done characterized the period 4
which was. technology - and sy stcmsoncmcd it mvolvcd nmchme-as;;stc«l;_;_';.T
S teaching. In ‘short, it worked to reduce or ehmmnte contact bemunr:;_-— :

;EMChbranan and studcnt' Foxtunately, we: nppear to be eutcrmg an cu'
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based more on humamsm and the cunem grants ftom the Councit on
Library Resources appear to refléct renewed interest in the problenis of
people, not machines.

PROGRAM FOR 1HE FUTURE

© As the least professionalized of tibrary services and functions, library
_instruction needs to acquire two of the attributes of professionafiza-
tion—a body of knowledge -based upon rescarch and a systematic,
formal education as preparation for pursuing it. Throughout this issue
we have been offered practical suggestions and ohservations. These need
to be tested to determine if they are correct. There is now sufficient
observation to formulate hypotheses which can be tested, and assump-
tions can be replaced with knowledge. Research should concern itself
'with basic, not secondary, factors. For example, why concern ourselves
with whether freshnwan orientation can be taught better by computer-
assisted instruction, if we have not proven the necessity or advisability
of freshman orientation. We should not allow our interest in educa-
-tional technology to divert our attention from educational psychology
and the basic learning process, ; .

- Concernirig preparation for teaching library instruction, graduate
schools can .no longer avoid responsibility " for graduating acadenm.
- librarians adequately peepared to teach the use of the library. When
* faculty did not rgeeive formal instruction in teachmg, we could,
perhaps, disregard ‘this, but now even college faculty are learning to
teach. If we can teach library: students storytelling, we can surely
prepare them to teach how to use the library without debasing graduate
education. Is not the ability to explain and demoasteate successfully the
acid test for proving proficiéncy? Instruction should be provided in a
separate, fuliscale course, and not be  buried ftit-or-miss in academic
library service, bibliography, or research’ methods. :

We must continue to have workshops, institutes and conferences to
“provide practicing lbrarians witly, the opponumty to learn and discuss
problems and solutions. When, possible, professionals expert in teaching
‘methods and educational techpology should be made available at these
meetings: Clearinghouses are needed to facilitate the dissemination of
information - on Opemnonai programs and 1o d:smbuu matmah of
_geaeral inter tungnmng fmnnvo;!\shop;,‘contennces ete. R
- Con umal publishiets  could bc comamd and sssﬁled m lhe
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- in meeting these demands: and information and bibliographic tools are
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- tefecence books. Perhaps (he publishers of these works would pro('ide
these at -numinal cost to promote the use of their produets; hey
already do so, to a limited extent, as advertising hiterature. Professional
literature should provide more detaifed coverage of innovative programs; -
subsequently, they should solicit and publish vvpartial, critical evalug., .
tions of these same programs as a roatine followup. It is especially
“important that we learn of failures and their causes. Presently, our
aspirations. are often chrdnicled as accomplishments and our disasters
buried in silence. - . ‘ '
Finally but most important, the Association of College and Research
Libraries should 1ake ageressive action to have adequate instruction’ in
the use of libraries and library services accepted 3s a eriterion for
accreditation by regional accrediting assocaations, Until this becomes a
standard, evalug*ted with other forms of instruction, 1he library will
continue 10 bé regarded by faculty and administrators as a support
service, a tesource, or part of ‘the physical plant. Those who advocate
the * teaching' role of the library must' demonstrate conviction by
insisting that this role be specifically evaluated independently of other -

aspects of Library evaluation. ‘ o
No time could be more propitious than the present—the need for .

instruction has. become critical: . students are insisting upon relevant

education with individualized instruction; faculty are seriously interested

available in_ abundance. The real handicap of the movement for better

. N T, ' . R . e g
nstruction in use ‘of the - librasies is that there are no dramatic,
" revolutionary. solutions. The Library-College niovement has demonstrated

convincingly that we cannot recast higher education in our own mold. T
We can, however, be ‘alert to the problems and potential in cur present
education and systematically exploit every opportunity to move pro-
fressively toviard the ultimate goal of integrating library instruction into
the college curriculum. . C
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