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ABSTRACT

Linguistics can contribute to language education by
making teachers empirically aware of the complexity of language,
methodologically attuned to improved teaching techniques, and
theoretically informed about the general nature of language. Past
education projects which have been affected by the application of
linguistic principles are Breakthrough to Literacy, which involved
the recognition of linguistic competence, and Literary Stylistics,
which employed linguistics for understanding literary effects., The
potential contribution of linguistics to lanquage education is high.,
However, there are difficulties of implementation which must be
overcome, The primary difficulty in the use of linguistics is the
amount of formalism the subject contains, prohibiting its application
to classroom teaching. Thus, what teachers need is not linguistics,
but functional '"language awareness" as employed in the Language in
Use Project. However, "langquage awareness" nust be based on
"linguistic awareness," which involves establishing training criteria
for teachers that will close the gap between formalism and
functionalism. {LG)
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FN CooT the past D oyears, largely thanks to the interest of the DE3 Inspoct .
o~ =il iohy I ohave been able to give many lectures to groups of teachers, fr.:
et T

sl v the sixth-form, varicusly entitled 'Linguistics and the Leazihnr ', V7

. the Leachor!', and the likee 'The teacher' here is woually the teachor

{ohy, less often of modern languages, ravely of science or religious ediizar’ .o,

Gl newery rearettably, of PP (The link between languaqn dovelormant ant v

wl teatt ting of pody movement potential - wnatb T suppose would bhe called tegr o - o0
ioaomaeh nnglected scientific field of studvd)

it lectures 'Language and the teacher' and 'Linguislics and the tcach

nit e by no means the sames  The sccond presupposes the first. A talk on '5 o !
Lo convinee Lhe teacher of the importance of lenquaqge as a means of o

ant vosadiuam of education; to demonstrate °omoth1nq of the range of lanr:a

Jasiation and function in a community, of the pover and resources and Yiri

Tan “tiie, and ol the complexity of lanquaqq an an acquired stroacture. A b
Tinwuictios takes most »f this for granted, and strryeat s v onr knowleddne o 0

Pl s wWOrks! can oo Wrcuﬁwnod and deepened by the wee of facls, Lo e, o
yvlu*i;]Ju brriviod trom lingpiis 1c“. The aim is primarily vo bring onr wpmc -
o, ¥

5 nnq“&:”" structure and fun tion oul into the open: to provide a princislo oo,
caplicit owarences of tho phenomenon, one which is capable of formal i jon oo
definition in precize Lerms, so that it can, be used as a means of facilitatin
coratinication betweeon poople of similar preoccupations, and also ag a o
davulop\nq a consistency and cohernnco in our views and studies of langqur .
orior oxample of thoease aims would be stylistics, whore it is gencrally aecce; 0,
the provision of o linaquistic basis can in principle provide arn tobjoctive o 0
: nur critizal opinions, a means or improving our chances of reaching o i
rre ﬁp*Lblﬁ and comntnhonvlvo apparatus {or the analysis of tewts,  (wboe e
ced s which particular descriptive apparatus is the nost IMluwirating, o
wihrether linquiztic stylistics can be expected to produce semantic ins feyriting )

Five vears ago, then, most of my talks were on langquage:  these days they o s
on linguisticse.  From the point of view of the linguist, at any rate, mici oo

has bean mades  Lanjuage- sensitisation, as a Leacher=training policy, seoms o,
have become a fact, and a lu"hlonunle ones  Thardks to in-service coursen, -

range of introductory books on lanquana in education, and a couple ot ciar-- ' i
controversial theories (firgt Chomsler s, and then Bernstoelin/labovts), lan»o. . -
wnritivily has become the norm.  WwWhat still remains is the Yavrqor Lavk, ' -

awareness scientific: S'to instil', as BAAL put it, 'a sense of rational ool

* relation to lanquage!'.
The motivation which makes teachers bagin locking at introductory tectio. i

. Yinpiistics, sociolinguistics, otc, secems to come from 2 sources, one neopd v e
posloives  The negative motivation is usnally discatisfaction with availai? o - - o
nicest asrealization that traditional dercriptions, theorices, and nathod, ot '
are fnadecuate as a means of cop)vﬂ with problems of lanvquace snrichmont. 750

! :ani!i,r a point an not to require illustracicn. o posibive moliuatl s
from the recognition of a particular linpiistic dnsight, which prompto a ooyt s

L ;
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canzideiztion of tho subioct ax 4 whole. In this rospect, the cortrilutions of
lLHQUlangg can ow ounmmrlsed unuer 3 qennral headings: empirical, me houoloqlc
ave bt . v e -~ . . - — T [ -~ s [ETIPENE

. . o Dot : cvluvie Tonn o iwesies ; vt
i o sinrilon o ratToernoo ant o nnanion, as 2allated in omnnaals oo

prowanaiar ton ol grammar, and in aictionaries, and roln¢ed to historical, social

-and psvcholonical variables (the latter covering cuch data as information atout
accert au"lcy, Lritudes o usude, and so ond)e 1 Iind thab on the whole teuchors

a
underestimace the complexity of lanquaae structure and function, and are
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of Zomant i e slowly iafluencing current praculcos in Lex!
SL O man CC GLOWLY nitauencing CUurrent pracllicos it Lewie
- . . W T e HEC RS, et e
- : - - Lo B A P A S A S B
ToaMIooiad0 I o bonaw iUt Rl Slor ol od bu duifiee e U alo Lo reallt oo
o
-

Lo 5 T e s 1. S P : I rety bm eret e e
But of oo Chhore Lo the Cld polnt Lhat Ina senng Lthere are no such tnitigs as

oure lingaistic *'fazvat:s racks .=Anﬂﬂ depending on the way wo cbserve tham, and
h H A b

o lim Tere vt an sy a.e sl e 1o . . . S0y e . ol ‘ [ . . ¢ e ‘

I . PN - . - a. G S SO S Py SRR Lad v it w

are craditional of crov e and doreription, and the con,rlbutiun of
lipppaictlics has fewn o oarew atitentlon o che limitations ol our tre

nipios and to grastjm Llicrnetivase Foro ance, «ll. introductory Lot s
the weaknoos 3 cin of aponch model of analvsis for grammar, fsr inctans -,

and indicate alt ont and thare Jo che Fraditicnal con™icicn botocon oongr b
<3 * . ..
that should Lo xert apa~t (such as time and Lonse, gendsr and sex, ~tz - a thems 211
Py P - . - . A e ‘ . v N . e oL T
cmphasined Ly Pdlr‘i, 1920)e- The issuce, of course, is more Dindamontal bhan the

descriptive arguments involved. The lmportant point, in the first inscance, is noz,
for- example, whetier Englich has a future tense or not, bub that there is a question
here wihich ought to ke asked. The dangers of methodological complacency, the ITH-
tortions of outdatad models, the restricltivenssc of rigid parsing tﬁ"hniﬁ"nﬁ and

s0 on, are matters which the linmuist can readily point out through examples of this
kind, as he can the deziderata implicit in a *lnGULJLLC approach - the need for a
precise termlnolag,, powerful notation, a well-developed model, a systematic pro-
cedure. In particular, the linguist's congern for methodologicalvavareness emerges
most clearly in his awaroness of the ponsibility of alternative analyses, and the
need to specify criteria in order to Jugtli/ particular solutions - for instance, in
developing a system of word-clazsification. I shall return to thls p01nf bcAu/.

By a theoretical contribution, I am referrinq, in the first instance, to the
reasoning which has lad to the establistunent of general explanatory principles
about the nature of language - fundamental principles which seem to underlie all -
linguistic thoories and models. Some such principles would BE&Y  the diztinction
between form and moanirig, description and prescription, langue. and parole 1nd

-parad‘gmnulc and syntagmatic; the notiaa: of lanuange systom, landquans o
and linguistic lovel;y  nhe inavitabllit, ¢ Yungrore change, andt tho ordored

)

of lantuase scmuisition. Bach of Lthwege princinles is important, nob onlv in jux
.but also because it has direct lmdllCdLlOﬁ” for any pragmatic or pedajgogleal views
about langquage, eg explaining attitudes to correctness, sr analyzing probl me o or
comprehension. Within each of these headings, more specific principles can be

Sea R QUiIrx, oo dal, Longian, 17/7ze
’ ’ > H

2 s R ; . ; : .
This notien of stereotype and reality is explored in rclatlon to conversation in .
D Crystal, 'The nature of advanced conversation: stersotype and reality in
linguistics and language teaching', in GAL Proceedings, 1572.

F R Palmer, CRAMMAR.  (Fonguin, 1779),
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¢n war cholce of linguistic model, eg the postulate of a
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ics can make at tne theoretvical lovel 1o

S oo al corepdenlion Dinqu

'statoe or mvnd' about language ‘based upon these maximally qrroral
s hg aim- being to.remove misconceptions about language which distert ii, - ...
and whiich in the various upplied spheres could bhe harmful to pLogreas.

R F T S ST L s C ety L 3 B
v el g e Trdo o=l O

bo cos Doy oot that there is no system in Fnnlish spelling, or that a child bwooar
' Lllnuak unvi:onmnn: will be lanjuaye—delayede Once again, tiw Lhivjuieiil

n—iernotTTecesvarily to providean arswery it is—to make peorte

LS £ R R0

thet iz an issue. In the example just given, the discussion might take the

fall: form. Thi zenventional reasoning in favour of a language-dclay nyposchooiis
iz = snenoical in urqun. a child exposed to more than one languagoe will o
1w Comeluss iy ihere will he widosrread interference;  and linouictT- *
A sl re o FIT T o sthe sloeerand poorer, ur:orﬂlndlw Aztainst thig, 5 Ic -
SRR - argunents:, that 1L is impossible to generalise wilhoul a

einre e e

‘ iz moant by '"ll’nqualxam' canes wWhere the child o -
the 2 languates in emaal proportions nulng extremely rare; that the 2 languinon aows
to b oarsoziatedl wilh distinct social roles, so thah as long as the sccial & '
remains clear, the languages remain unconfused; that we should not underestimzte Lhe:
Perio o anilieias o omordicularly chon we note the 'multidialectioss
present in all of us, and the fact that the majority of the'world's children ave
recced ina multilingual environment; and lastly the speculation that i Lhere o

oy kind of inmnate linmmuistic ability, the availability of more than one languig - tox
it to 'practise on' wight produce children whose language developed more rap‘nl' than

i

clavidisg

i Ter - ‘1'.,,..

the roversed All of this is hypelthetical, in the absence of nuch detailed stwn
the existence of an Tssuce is indisputable, and once it has been D01ntcl Out an
cussed, a deeper understanding of the problem is generally recognisecd..

Examples of specific principles originating in linguistics which have influenced or
directed applied projects are not hard to find. Two must suffice. First there is

the banic principle scen in BREAKTHROUGH TC IITERACY that the linguistic complowity of
reading materials should be firmly based upon the spoken competence of the child, ot
whatever level. The principle may secem self-evident, but it is well-known that it

was fleuted widely and seriously in the past.. A syntactic analysis of the sentonce
patterns in th- first books of, say, JANET AND JOHN or the LADYBIRD series, shows

that thore is little coh:i:tcncy, and that many of the patterns used are cithor wvory
much ahead of a S-year old, or simply not English at all. Sentence len@th varwing
from 1 to 14 words; frequency of relatively un Rk
tense; sentences such as *What have you, John?' and *One llttle, two 13'L-h, threo i

s

little kittens'!'; and so one. . The linguistic idea behind the sentence-maker ic that -

Of course, with appropriate intonation, this last example could be made acceptailed <
but it is rarcly presented to the child in such a way (eqg in a sing-sona, rhytimic :
way), and in reading bch I.have never heard anything other than the hvhdl ST
one-word/one=-ona-unit rreducticn on the part of the childrene I citz wiil: -
in orders to bLring out the point that: the unolu question of the relationahily cootn-on
intonation and-punctuatién, between pauses and the lay-out of the material on vLhe

s page, and the significance attached to prosodic features (albeit unconsciously)
teachcrg in evaluating.success in reading (aloud) needs to be 1nvest1qaqu. “The N
rv\]_/ fbbemed T havre ~arm b inkradueca Sddeans cAahend irmbmratinn into ~ ramde e
Do rienem iy seneents cenrove i I James arcd R G Grecory, 34:~.};.f.x':lif'5fl. . ﬂ;-
WindTdo licioon, “huvllde
Q¥ o 3.
ERIC:




[N ' 2 “rTrante oo v G oralvel,
ot KO Donne Lviilation of reading as oerarata, s e
N - - i ol 1ad it SNVl LLE
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Aol csrecnlratiny or undorostinacing Lo linpuiotic demandse it is of TINESO

this point which has motivated the recent emphasis on lanqguage in education by

Barnas, Britton, Creber, the Rosens, and o-hers. .

+

A second example of a specific linauistic contribution is in Titerary abvd? o i,

Tolo ol Lllgadocicn looprovidind é Fetatdnquade ror rieminaion o4

R e L e i i T LT 0 S Tmee T T P . . K ‘e L s e T, R

1o omekhat O N T S S Pre o1l
provide a asis rop SLR et - brher S QNS PR TP
S vplvbed by ROl . ME USE e WiBH, TUnr J21) uhas
hould master the rulos cf gqramnar =cfore he attempts to bhond or
forticri to critics ond styl;;:ic1an4, anxlious Lo owmpl g~
and our respon M tas benn ot Ghe ot
’ "y B AN et e L SUEUILUre are
el T sz b Lhio 'nomm' sl LSR5 DOEIIE N ! '‘a [ A - in
temp -
non=lluovovs Invniaoe vel GON Leach, A LLVUISDrC TITDN OO0 DIOLADTE POETRY, 20); ’
arxi L < fon b 4 o T sinege Mt )
addivivn St LT Ll e s omimotic o1 all
or“ﬁtu G ohuman oxporl LNCQ, tnic argunant wuns, Yhen this mugt ;n-ludc our linauic-
tic as LIr non=linmiiside seeroeil oo coboRhan U lhir bneevitablyorineas

-

*ixq on the whole rangs of lanou RO orenoures in his worke  The peorecps
oficct duo to the jthauosjtion o muyllstic reatures belonging o
arictios is obviously dopanion' Soororsgrition of the [caturcsg oo
such. There iz no irony in the op“u1n; kn"u UL<SS"3 without an awarcono-o
of the force and function of the reliaicus Sl involved,  In this senze,
literary stylistics is dependent on -ineral SLY;lStiCS, anJ dJllG this iz not to eny
anything about how this dependence might e recognised in fhe construction of courses.

nimocls dr
tion of ans
difforon*

it 1Is vo say that the factor must be bornc in mird throwghout the process of conoiruc-
tiorm.

The potential contribution of linquistics is thus extromely widey and one would
 perhaps have.oxpacted to see more prograac Fering made than in fact has cmerged.  But
the number of major pedagogicallv-orientated linquintic projiccts is small, and
relatively few materials across the ficld of mother-tongue teaching have appeared.
Wny has this been so? The reasons, one supposes, are partly practical, pale .
‘prinhiple For instance, it is a fact that for many vears most lingulsts interss:
in. pplying their subject went in the direction of foreign lanqguage teaching, and

untll recently there was littlé research money available for mother-tonque teaching :
projects. There has also been considerable duplication of effort - projects in :
mother-tongue teaching, speech therapy, or speech and drama being beqgun without an
awareness of the literature in foreign-langua‘e tcaching, for instance. lore inpor-

tant, there have been 2 kinds of misunderstanding abmut the contribution of ’
linguistics. The first is from people who have road nothirng aboubt the subiecn, ik
who feel on a priori grounds that herc is a method-which can either be of no valu-
whatsoover (eq 'How can vou scientifically analyze lltorq-ure”') OR ke a panacoa
fmr all traditional inade juacies (talk of 'ohe i

structural zppreach' - aqain, roeplicatilng e hiloior: v :

teacnlng). The second misunderstanding was on the part of pnuple who had tried to
read in the oUbJeCt without guidance and wno tried Lo apply it prematurely or
without due con%1deratlon (eg getting sixth-formers to write Jenerative qLammars

- . 3 -

without asking whyl), There haz beon o B S e T R T W T DU L SRR

,..A

The pragmatic point about generative grammar has recently been made by C J Fillmorn,
A GRANMFMARIAN LOOKS AT 30CIOLINGY JISTICS', in GEORGETOWN UNIVERSITY ROUND TALLE OM
LINGUISTICS AND LANGUAGE TEACHING', 1972:.27¢ 'There is no WY ees Of talking abont
grammaticality or well-formedness without gqetting in many ways involved in th- -
_ O :tails of social interaction by means of lanjuage', and cf. further, e, ff. '
~[ERJ!: - . ‘ ; .
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dangoer in that
whore they shonild never h

! Trrrlew wo o dvs farmal nocation indiszter camnnt in "“1"‘irfo Yoo~ T
to cearters - vartly tecause of the time it wou uld take to master the apvroach,
2t -y - v oar mee b g * TR te e e e s
fnwemerT urmecegsary far the ol 'zC:CﬁJi“él orobloms
aTw.  The rmisunderstanding is obvious, and of course had alrecady beon anti i
v Chomsky for gencrative grammar, who denied the pedagogical relevance cf
oo e At proreatyres baes bacn ol In Tortte Doy e T
t Txe D = laraely reflectinag thelir uncertainty as to whether their diccipline:
Coor el rrimariiy on theordticall Tinedy or s et TIUeSU T o ST Sudlal and

moeeemnl e eenaneihility ought to dichtate a morn aprlied direction for their work
(ir. whio vowl ol retlecting current discussion as to the purpose of university ednuca-
Ciwey U Chaanting character oi students!' interests, and 20 on)e But cortain points
in N > emhasised, in any discuscion of the relationship betweon linquiriiceo
X T Ior Instance, that the  plect ought not Lo bhe jdon ! witiy
: of its models, and *hat one haz to ho oxbremely ~oloctive i
PR £ ct's findingse It is s 111 neCeosary Lo Suy clearly that somc
i line r2 more applicablo ¥ Lhar some models of lintuiofic
woae vy e maoee immeeiiately and ucetuld o than obhers, and zo oon
vaniilus Ll arslication hore ralerring Lo ity o1 a linguistic notion vo
fratrul ped A‘uqlCulﬂy“1EGESC’ of lanqv 1h varlc’, as a
: color inouhg TANUNGE INUSE proloo I4otaz alos to lo reooogni,
wCL Das suriout seli-imposcd or hictorically vw;l;c;blo limitations,
srLant tor everyone to be awrare of thic, lingulst as well as teaschere
B nqeistics iz stxonj y biased towards the study o1 lanjuwiye product.orn
and pob oo ““L”“'ﬂulaﬂ (traditionally the province o¢>;gu_psycholrdist) - thug wo
Tini onon Uioratle recent discussion on 'oracy' but next to nothing on the oqually
act ive process of 'auracyts As long as these limitalicons are recorqni spd, bhere is
no [ robiome  The danger comes with the familiar discrepancy between thé probloms eo
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oo Llnlzuizsy as an academic disciplire,
view fRor e ovs da net need linguistics, ut

wresst (or some similar phrase).

FER T N LI N R el
y T T TR LT

Z.usaern or otne srecialist in Linguizilics, th; ¢xplic1t,‘formal anc
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analytical description of the patterns of a lanjuage, immediately relevant to his
needs' (P Doughty, J Pearce and G Thornton, LANGUAGE IV Usg, 1971, p 11). Cr =again,
in the firs: instance the teacher's job is 'not to impart a body of knowledge, out

to work upon, develop, refine and clarify the knowledge and intuitions that his

pipile 2lrondy esccesst, oand bo shtudy language functlionally, pradmatically, 'the
————means by which trdividual human Bélngg‘ESTEEé themselves to the world, to . each crher,

snh oz the cunmunity of which they are members' (p 11)e In a more recent publica-

tion, the ajrroach is developed into a philoscphy of ‘Language Study' (P Doughty ani

G Tharnton, LANSUAGE STUDY, THE TEACHER AND THE LEARNER, 1973: 47, ff). What are

9
the inrlicztions of these statements? On the face of it, they add up to a radical
statemeont o5t disassoclation. I think it is worth our looking at this point in zom2
detuli, .o the dmpllications go well bevond the Language in Use project as such, . and
raise isouds omi:lly anplicable to any educational project which desires a linguistic
oriontatione I zhall however restrict my illustration to language in Use in the
first inst oo, as I have worked with the materials of this course at some length,
and find tnat a areat dcal of value can be learned by looking carefully (and I hope
copnstructivoly) ot its limitationss It should go without saying that I would not be
doing this if T did not think this course to be an important contribution to the
field of edieatioral Iinpaizkics,

" To begin with, it is worth pointing out that the view of linguistics found in the
above quotationz is very much a stereotype: it is a conception of linguistics as
a descriptive study, providing a detailed account of a language's structural proper-
ties, and so on. But this conception of linguistics is not fair to the subjlect AS 1T
IS TAUGHT in universities in this country. The academic subject deals witih both the
formal study and the social, psychological, and . other implications. To treat lin-
guistics as if i* were an academic subject somchow separate from language in some
social sense is to raise a straw man. Language in Use is as much an exercise in-
linguistics (of one kind) as phonetics practicals are. The aims are similar, the
presuppositions are similar - even some of the techniques are the same (eg some of
the substitution exerciscs)e. Let us then be clear that we are talking about one
kind of linguistics, when we are examining the orisntation of Language in Use - at . ¢
least this way we shall avoid having to talk about teachers 'languaging' pupils,
and the like! My point is more or less recognised in Doughty and Thornten, where
a distinction is drawn betwcen a 'narrow' and a 'broad' view of Linguistics: the
. former- sefs Linguistics ‘as a discipline which is concerned exclusively with the
organization of the sound patterns of natural languages, and their relationship to
the corresponding organization of the internal pattern of those lanquages, phono-
logical, grammatical and lexical' (49); the broad view sees Linguistics as part of
- the study of human behaviour ~ Firth is quoted, the aim being 'to make statements
of meaning so that we can see how we use language to live' (51). It is precisely a
broad view of Linguistics which I am insisting on.  What I fail to see is the dis-
tinction between this and 'Language Study', in their sense - though perhaps. this is
nét surprising, as it depends upon a highly abstract and ill-defined gotion.of -
‘agency' vs. 'process' (see pp 51-2). But there are more important roadons for my
attitude than this essentially termlnoloQJCdl p01nt. IR

. The distinction between linguistics and language study is a good example of u
pseudo-opposition, for the simple reason that the latter is dependent upon the
former in certain crucial r***e:tg.‘ eon cenn bhe alove roccriovsd
Aofinition ol lee funieztoaz aorudy of loszoipnive Knowledds aloul suructuroes -
the marrsw' vicw - 1t is possible Lo argue that this CANNOT be left out of the
" teacher's consideration, and that trying to do so causes more problems than it
solves., Lanjguage in Use claims that its aim is 'to provide ah arproach to the

- -study of our . pwn language that neither demqndf of the teachef specxallsed knowledqge
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arei . ms’ {=)e This is5 defensible, for the pupil; but zau:
S Lo TL LT Tor ohwe weaczhor, and indesd it is unavoldable. In Ui
osts ot consistenzy, cohnznrge. and comparablllty, one needs some speciallised
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e i sl 2oung 'r;;t_dn;oq felt by many teachers over the now
emphasis in language study, I belleve, is due to the fact that they fully see the
point of the exercise, but having been led a little way along the road they are then
left without any transport :or ¢getting to their destination, and morecover told that

Aruitoxt provided by Eic:

not only is transrort not_gvazlihle, but that they should not even be thinkinjg of

; st Tanilor nT wIndlr many CZECATrIIITITCTITU
to travel,
The crae - Yho mattor o that 1% Qs of course impossible to do without threrLl»dJ
or dConl“tlae terms in even the most casual analysis of lanquage; and the argument
continuces that in that case they might as well be introduced syctematically and
used preciselye  Lanjuate in Use itself inevitably uses large numbers of such
Lorsl o= v et 0 e it ive, cenbtence, qrammatical clacs, active VOICE eees
Marse or ok o0 oo e 5 aniliae, but or gourse thair senses may be very difierent
(eg Lhe failidayan concoept of ‘transitivity';. . And unless the teacher understands
the basisz aui benderio ot this termino]oqy, h0~ can hoe carry out even the mos«

clementarys cumermices Desaloin: i with confldenca?  For inoctance, a number of thoe
units tell che pn{il" no o and look for other examples of the same kind of linquistic
phcnsmcna as tho one eing dLucuu_od. But how do you decide about what is same and
whabt 15 Itz oy Thad io ihe suory of the whole history of Linguistics, as

Bernard Bloch saide And even Vlth]n the units themselves, when the teacher is told

to discuss how texts ditfer in syntax, or to work out some rules from a few sample
sentonces, what is this but explicit linguistir analysis? I frankly doubt whether
many teachers could do this well without training. Either they would simply Lmﬂog;
old-{ishisnedd qndly:*ﬁ on Lhe sentences, which would rather miszs the point of the
exercise; or thoy would mics seme of the differences between sentence structure;
or they would sot up overs implitied rules which would have to be quickly albored as
new sentences were brought in by the pupilse The alternative, to print a typical
sct of sentences (which can be guaranteed to be. -analysed safely and regularly)
woul@ develop intc the. unthnk1ng orthodoxy and 1nf1qx1blllty which it is the aim
of the course to avoide The only solution, it seems to me, is to learn enough
linguistics to be able to anticipate and thus control these problems - but the time
and practice it takes to develop the spontaneous awareness of linguistic identity,
similarity ard types of divergernce is considerable. Lanquage in.Use is wrong to
minimise this problem. Language in Use -in effect takes teachers so far and then
says 'Carry on': but one cannot, without sr czialist training, and the amount of
this must not be underestimated.

Let us look at this from a different angle. Languagé in Use provides many excellent
ways of starting off a discussion, but it leaves the control of .the ongoing dis-
cussion very much in the hands of the teacler - and this can lead to problems,
without assistance. The teacher muzt know when to STOP the discussion, having hepin
it - when to let it continue would involve the pupils in too complex issues; and
this means he must be able to see thorny issues in advance, to sece the possibililies
in a line of arqument, and so on.  Three examples will illuctrate this - one trom
phonctics, one from semantics, ¢ni one from syntaxe. In phonetics, if accents are

.being discussed, and he dil!ference between north and south omerges over the ure of
) 3
/a/, as in BATH, the point will guickly be made that north uses shert /a/ whercas

south uses long /a/. But this is only partly true, as words like /hat/ indicate.
The apparnnu Q?CEPLlOH’ can throw a teacher who doeo not expect them. Here, then,
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ined will te largely in agreement; but a
teachor wil soe Likewsise, reacticons to accent-interirota-
ticno wilt be extremely various, and some will be bound tc be wrong. But will the
teacher recognice difformnces in accants whon Vo hears chm, without' some ecare
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accoeps intormatdion. could oot ained - dneprolach worky —ob-thes
tonshe s cemovarious srwoaries of o arcund. Ditlter owu, “.w sy ~
of Enqglich i involves the imparting of some body o: knowledgee I call thin
doing Tinuis :
Si ) ’ HAARE S wher oy folinmerionior, Il : o
it : vl Sasraty, thiDoaue: Loote Zicooa oo Ly
O eIl i 1 S B in the itcrm of o arid, a :'th«n an throuth Zhem
il & : IERITLS LA nue ot telearee Mivo ioow:
oxe T o bt s e Ton bt SR - ey e ds dn e
vldH*PJ”v nhiwn GO oL oW in ot plhary wiave ror inet it the opposivion
11 vxik‘/ yLich Do Pl ety e vt Do PAR, BORRIDGE, ha? And in owenbax, the newd
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zan enly e it Lhe teacher 1% qiven some awaree
Leech ceme o boe eshdblisﬁvd in the first place = the quecstion
g oataine Thic ineovivably i clva soie ctralght Jingiistic
obtained, the flexibility 1t Jives the teacher is cnormoui,

o ' moeema Lo b ouoed, then we can tolerate Aldferences benesor, -
uceors, wo can dovoelcp cur own concepts, confident thiat we are not being oolf-
contradictory, ani o one The methodolurical cantributipon, once ajgain,.

In short, while Languagoe: in Use remquires its pupils to make a largely ostensive ‘ f
analysis of lanjuase, accumalating inventorics of features in texts they have

collected for thomaelves, the teacher's job goes far beyond this, ag he must be able
to help them to qenoralice, to go beyond their texts, to get them thinking abistractly
about vhat Lhey aro™oing and what they can do. Tf the main aim of the exercise i:=
to develon their cammand, or competence, then it must be made clear that this will
never happen as leng: a‘~Lne pupllg are restricted to exercises of the inventory tyie.
Fointirng out causey ow.part icular functionul offects is not dew oloplng compatenaa;
competence. implies creaflylty, and to get this an awareness of the formal power of
language is-?rerequisitd. Instead of questions of Lhe type 'What features were

used in the text to obtain such-and-such an effect?', we need 'What OTHER featurer
could have been used?’ bhptlnq pupils to answer this last question is far more
difficult, and rCCULEOu resh aasumptlons and tochniques, which only linquistics.

can provide.

I have arguad that *he development of mother-tongue compotence, as a pclquuh ical
strategy, ¢am conly succe cj if lanquano-awarenass iz undorpinned on the part of tle
toacher by lrguz' i WESe  AS already montioncd, tnls reasoning Lo Jy'l;:;u'
to far more than Lonn sritton, Sarnes, and others -loo
requires this. unicrpxnnlnv. Trieir approach takec 2 reneral linquistic-cducational-
social hypothesis, and accumulates large samples of data as illuctrative of the '
nature ox the pronlum and of Lhc ways avallanle for u’tackinq it: The authors’
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book (L atratta, J DL ton and A NllPln*Jn, PATTERNS OF LAN UnGE, 1973& 1130), the
teacher is advized, rightly, not just to he aware and cmpxrxcal but to study

language more systcmatically. DBut they then say, '... the relationship of lanquaje
with learning should be an essential study. What this study might consist of is,
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but oven the latter, who is the moct explicit ab-ubt techniques, is a long way a.ay row
the kini of linquistic perspective discussed above. -

I am vholly in favour of a functionalist perspective for linguistic studies, and I
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A i et s vetaranta to Hiunction, the pendinlnm hae swuna o the nrosont areroass o

. __bur the duner i3 o 30 to eMtremes, ac a tunctionalist account of lanjuadw vl no ;
’
for~ .1 controls mantio il an B pavorrsa, Thiz, then. iz whore afiannioo !

. needs .grgb}tacuo ed in the near future. Without some grounding in linguistic prin- -
p]es and rrocodures, the aims of the whole educaticnal exercise in lanquaqe work
oow anDl/ 2o re achieved. The gap has qgol to be JLL‘jtd, and it can only :

- be e 9

Tl At b oy ool iatar chedier Bave tekon places WP AR
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: ewromenat oo gaive b b aanhoern w;\t¢tzh3 aby say, th ot b :

Qould one voxk out rhe specitic demands tirst, and then, as it wece, write a grabdiar
: TriTne To e snelle - An 1L Starin. ab o the moment, oven 1f oa teacher o,
T cavey b i 1ah dn o creat babt o as o to how he can asoens hinoreontite,
or compare them with.otherse Iwo teachers may ditter ratically about the newsouna o
linquistic abilitics of a childe 1n other words, attention now necds to be pdn to
e:‘«'u;.x:a'—;.x; irLu-\..'.'.:‘,l.' o= Lo e A.LHJ, ey .Lu, clte Thia Catinob b QVJL\"\X. s et
a final cxample, in the Project on Writing Across the Curr;culum; there are many
examples of children showing improvement atfter the- recommended approacn has boen
usade [l Int. Ling theorotical questions are why some children did not improve,
or did not improve’ so much, or why teachers rate a particular kind of develeprent
more niqhly than erhors, or wiethor cortain Loachers qot botler results than ity
for a particulzr rcacone Such questions canncht be answered as yet - indeed thoy
only waeginnina b be asked. Whatover the answers, it in quite cloar that 1orw11
knowledge and systomatic enalytic techni-jues will play a large part in their @orimuio=
tione. I am not the person to make saggestions as to how futthorlg;gundinq in o
linquistic principles and procedures might be.introduced into a training-programnce
I-hope this will b something that thiz conterence will put its mind bRoe ATL T hopers
to have done in thoe present papoer ix . indicate that for the mother-torrue toacher,
the question that should be reing acked ic not 'How little linguistics can we got "

at
away with?' put ‘How mich linjuist i 3 o we need?!




