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FOREWORD

l'he liberalisation of the immigration laws in the recent past has created a wide
diversity of popuLtion in New York City and has added to the already urgent needs in
the teaching of English as a second language. needs which will undoubtedly continue
during the years ahead.

At the present time there are more than one hundred thousand pupils in the New
York City schools whose first language is not English. These children must have
assistance in mastering English so that they may reach their full potential as students in
our schools and as members of our society.

I am happy to present Teaching English ac a Second Language in the Middle Grades
to the professional staff, the students, and the community. This bulletin is intended to
complement the general language arts curriculum for children whose first language is
other than English. Teaching English to speakers of other languages requires a
particular philosophy, techniques, and materials, all of which are detailed here. Further
suggestiow_ for the development of language skills may be found in the handbooks of
the regular language arts program and may be helpful in the implementation of the
concepts in this part of the K-12 Language Arts curriculum.

SEELIG LESTER
Deputy Superintendenl rkf Schools
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Chapter One

)7,

BASIC CONSIDERATIONS OF
SECOND - LANGUAGE LEARNING

Children who come to the NeW York City schools speaking little or no English have a level of fluency in
their own language. They have developed speech habits using the sounds, structures, and vocabulary of their
first language and the intonation patterns and rhythms of that language. They have some understanding, if
only subconsciously, of the use and nature of language. However, now faced with the need to learn English
as a second language, they art, on the one hand, at an advantage because they hear English spoken
throughout the school day and are motivated to learn it in order to participate. On the other hand, they are
at a disadvantage in that they are unable to understand and communicate in the language of instruction.
Even under optimum conditions, their success in learning is limited unless there is a carefully planned
program of instruction in English as a second language.

Since each language has its own sound system and structure (see Comparative Analysis), the second-
language learner:

Tends not to hear in the new language the sounds which do not occur in his native language.

Tends to substitute from his own language sounds which approximate those of the new language.

Needs assistance in hearing the new sounds and in reproducing them.

Needs to hear and imitate a clear model of the language spoken without exaggerations of tempo. Illy di M.
intonation. a! stress.

Should understand that weaning is communicated through the pitch, pause. elision. stress. rhythm. tempo.
and word order of the new language.

Should have many opportunities to practice sentence patterns and correct forms of the new language in a
.s.vteinatie progressiim that builds each new segment On one already learned: This is a hall. This is a red
ball. This is a big red hall. ... This is a ball. Is this a ball? Etc. is this a ball? Yes, it is. No, it
isn't. .. . . The girl is here. The girls are here. Etc.



Needs practice drills that provide .numerous repetitions, an essential in achieving automatic control and
fluency in the new language.

Needs to hear. repeat. and practice recurring patterns of forms and structures to gain automatic oral control
first-and then insights and generalizations about the form and structure of English e.g., the ed ending of
past tense of regular verbs, the addition of s or es to form plurals of many words, etc.

Needs frequent opportunities to speak in the new language to apply' what he has learned.

In providing instruction, the teacher:

is aware that children usually understand the new language before they are able and willing to express
themselves in that language.

Selects structural patterns and vocabulary that stem from situations and experiences familiar to the
learner and presents them in context.

Provides many activities that emphasize pattern practice as a means of developing the habit of proper
word order and understanding of its relation to meaning and vocabulary. Second-language learning is
facilitated when this kind of pattern practice is emph)sized.

Presents new words in context, drills them in isolation, and follows this with application of the use of
these words in the same and other contexts.

Provides opportunity for children to recognize known words that have new meanings in a new
context. tlnilividual words often have multiple meanings.)

Gives correction and provides practice for accuracy of oral production.

Provides for the development of auditory discrimination in correcting pronunciation of rounds. Uses
drills of minimal pairs (words that have a single sound change that signals new meaning, e.g., sit-seat,
it-eat. lit-feet, bit-beat. etc.) and follows with the use of the words in context, e.g., / sit in my seal
%then I cat

Arranges for children's success as a key factor in learning by:

Using Many visual aids that arouse interest and maintain effort.

Including in the lesson structures and vocabulary that are similar as well as those that are dissimilar to
the learner's native language. Children can more easily succeed when the structures and vocabulary of
English are similar to those in their native language. This success encourages them to attack the more
difficult structures that are dissimilar, (See Comparative Analysis.)

Uses the aural-oral or audio-lingual approach. The pupil's first contact with the new language material is
through the ear. Emphasis is placed on meaningful oral practice of what he has heard. When oral control is
acquired. reading. then writing, follow to reinforce and strengthen oral control of basic content- (Sec
Reading and Writing sections.)



The Program

The program for non-English-speaking children provides for learning English through:

Participation in the ongoing daily classroom curriculum activities.

Instruction in English as a second language in lessons designated Special Language Lessons.

PARTICIPATION IN CLASSROOM ACTIVITIES

Participation in the classroom experiences gives children the advantage of continued exposure to the
language. It approximates first-language learning in which the small child observes, listens, and then speaks.
In a friendly, stimulating classroom environment, the teacher involves the language learners in the daily
activities with all the children and encourages them to try out and use their new language. While
communication is the primary goal. informal correction and immediate assistance are offered when errors
or inadequacies interfere with communication. The teacher must feel that the child is sufficiently secure to
accept this correction without being discouraged from future attempts at oral expression. In any case, the
teacher incorporates the correction and its pi actice in the daily Special Language Lesson. However, the
shorter the. time that elapses between the incorrect responses and the presentation and practice of the
correct response, the more effective the correction is likely to be.

Participation in the daily classroom experiences not only gives the children opportunities to hear and
observe how English functions and to use it, but also establishes a feeling of belonging to the group.
Classroom experiences stimulate the desire to speak and provide the motivation and content for the more
systematic instruction in English given during the Special Language Lesson.

INSTRUCTION IN ENGLISH AS A SECOND LANGUAGE

Special daily periods of instruction are provided in which children learn correct pronunciation, sentence
structure, vocabulary, rhythm, and intonation patterns of American English. In kindergarten and in
succeeding grades, language instruction is given in daily Special Language Lessons. These lessons use the
principles of second-language teaching and give systematic training, as described hereafter.

Elements of the Special Language Lesson

The lesson grows out of a previous class curriculum experience, or one created for the Special Language
Lesson, which presents an immediate need for the new items to be taught. The teacher uses this context to
present related language content. The number of new items that can be introduced effectively depends
upon the experiences. capabilities. and maturity of the learners. as well as the degree to which the
learner has been made to feel the need for the language items. The characteristics of the Special Language
Lesson follow:

It irichedtVa new vocabulary directly related to the experience and the sentence patterns appropriate to
verbali/ing that experience. The new pattern or new vocabulary is presented in the contextual situation
and is then isolated for imitation and repetition by the pupils.
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It pnaides twactice in the new pattern or vocabulary through frequent class and group repetition of the
teacher's model. Group repetition is alternated with individual and small group responses, Individual
practice is achieved by having each child repeat the teacher's model. Alertness is maintained during
individual responses by calling on children in random order rather than in consecutive order.

It provides drills to reinforce the newly acquired language pattern or vocabulary. (See samples of Oral
Pattern Practice Drills.)

It stresses accuracy from the beginning, especially during practice of new material. Attention is given to
identification and accurate reproduction of the sounds, rhythm. pause, and stress of standard American
English. In the area of sound production, correction must be made when meaning is distorted. There may
he interference from the child's first language sound structure, which often obstructs mimicry of the sound.
(See Comparative Analysis.) He then will need to practice simple drills that involve adjustments of the
speech organs in making these sotinds of English pronunciation. If simple suggestions, such as "Open your
mouth wider" or "Put your tongue between your teeth" do not help, suggested exercises found in the
speech section of the language arts handbook will help in establishing control of the speech organs. He will
need help in developing his auditory discrimination so that he will be able to recognize his error. The many
listening activities of the language arts program for all children will help him develop this discrimination.

It reriews vocabulary, structures, and idiomatic expressions to provide practice and to allow newly
arrived children to learn what has been taught previously. It reviews the pattern that forms a basis for the
new one to be taught, thus sequentially developing or expanding patterns.

It uses a rariety of meaningful language-learning aids, devices, and experiences to keep the children
interested, to clarify meaning, and to encourage them to express themselves in their new language. Devices
include dramatizations. songs, poems, tape recorders. pictures, games; puppets, dialogues, etc.

It prorides relief from the strain of concentration required in learning and practicing the new language.
Oral repetition of familiar poems, songs, dialogue, finger and song plays, or other language items for which
the children have already acquired automatic control provide this relief at the earliest level of language
learning. However, as children gain oral control and move on to reading and writing, relief from the strain
of concentrated oral practice may be accomplished through such activities as:

Short dictation exercises based on material practiced orally and developed into a written chart that
the childrim imave had experience in creating, observing, and copying.

ReAing silentlt. Irom charts of previous lessons, to find answers to questions posed by the teacher.

Iteadint aloud bt the teacher of simple chart . 1material. 1a. children listen and follow with their eyes
to see the relationship between the V, ritttm and spoken words.

It directs attention to the printed form when children have acquired automatic oral control. This is done
with words, phrases, or an experience chart, using the vocabulary and sentence patterns mastered.

It prorides fiarctional application of the new and review language items through panics. dramatization.
dialogue. informal oral reports to share with the class, or writing for a class newspaper, for bulletin board
displays, for holiday greeting cards, or notes to be taken home or sent to a sick friend, etc,

4



Chapter Two

STRUCTURE OF THE ENGLISH LANGUAGE

TEACHING SENTENCE PATTERNS

with those English language patterns in which the word order and grammatical structure are fairly
similar to the language spoken by the child. Since such patterns contain no major grammatical problems,
they stimulate growth in English vocabulary and have the additional value of giving the beginner in English
a feeling of success (see Comparative Analysis). The English form Today is Tuesday, for example, is like the
Spanish Hoy es mantes.. This sentence presents only a vocabulary challenge since it involves merely the
substitution of English words for relatively equivalent Spanish words.

Empha.sl:e those patterns that are different in the two languages. The English sentence It is Tuesday is
espressed in Spanish without the introductory it thus. Es mantes. The tendency, therefore, of the Spanish
speaker is to say, h l'itc.s.da. For this reason the seemingly simple English-language pattern It is is not
simple at :ill for the Spanish-speaking pupil. [lie pattern requires continued teaching emphasis until it
becomes fixed and ar,omatic.

In French there is no neuter gender: all nouns are masculine or feminine. [hence, the French speaker. in
translating De quell(' couleur est ht mnbe File est blew, says: What color is tlw dress? She is blue, The
French also have a different use of the verbs to hare and to he. The French speaker says: Taifroid which
translated literally is / hare mid. Ile finds the English I am cold quite different. The same is true for
Spanish-background children.

In both German and French the present tense is used for action begun in the past and still going on in
the present. 'Hie Furlish Corm I hare /wen York for two 111(Mill.0 is expressed in these languages as I
(Mt in Nett. /WIN' .tilt/('(' IWO inn/MiS.

I-he use of adjectives provides a double or triple difficulty for native Spanish speakers. In English we say
the tall bor. The Spanish tr.:instal ion is el imua alto..Ehe natural tendency for the Spanish speaker is to
carry over into English the reversal of the position of the noun and its modifier. Even though he have
acquired the basic English vocabulary. it is natural for the Spanish speaker to say the bro. tall.

5



In order to minimize differences and difficulties, when English permits a choice in word order, teach
only the more common pattern for the begioqing language learner. In English it is proper to say either We
go to school every day or Every day we go 10 ,Olool. Teach only the more common pattern We go to
school (Teri. day. This helps the pupil to acquire- more easily automatic control over an acceptable
alternative.

Focus attention on one language item at a time. If the child makes several errors in a given response,
concentrate the correction on the error which the lesson or practice is intended to eliminate. While
temporarily ignoring the other errors, note them for future correction.

Follow a proper sequence of sentence patterns and grammatical structures for the most effective
teaching, although sometimes. a classroom situation may change the teaching order. In general, the
statement. the question, and the command are taught first as simple sentence patterns. More complex
sentence structure is introduced later.(See Development of Language Patterns.)

The statement pattern is used first because of the need to stress the order of subject and verb. The noun
is taught before introducing the personal pronoun:

The bay is walking. lk is walking.

The question pattern using inversion as a process comes next: John is a pupil. Is John a pupil? Father
will go. Will father go? The question without interrogative words is taught first:

Will father go? When will father go?

The present form of the verb is used for request or command:

Walk to the door, please.

Subject-verb elements should be taken up before the other elements arc added to make the sentence
more and more complex:

Ile walked.
Ile walked ID the store.
Ile walked to the stare yesterday.
Ile walked to the store i.e.sterday to buy bread.

Auxiliaries used with verb forms arc introduced after the verb base has been taught.

I eat.
I shall cat.

I walk.
I can walk.

Present tense forms of verbs are taught before past.

Ile is svalking.
lie was walking.

6
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The bask forms of words should be taught before suffixes are added to these basic forms.

tall taller tallest

The deterreiner (articles, demonstrative adjectives, etc.) and noun should be taken up before modifiers
are taught in relation to the noun.

the book the good book

The single adjective should he taken up before other modifiers are taught.

the big house The house is big,
the very big house The house is very big.

The negative form not is introduced after the affirmative.

fie is a doctor. He is not a teacher.

UNDERSTANDING ENGLISH VOCABULARY

Words and their conceptual meanings are, of course, important in the study of a language. However, word
meanings alone are not enough to understand English fully and speak English fluently. Other considerations
arc important in giving meaning to an expressed idea. These are:

Word order or grammatical construction.
Word forms such as the plural and singular of nouns, the tenses of verbs.
Intonation, stress, and rhythm of speech.

or example, in the sentence, Tin' kind boys helped the small dog,

the word order tells that the boys were kind, and the dog was small; that the boys performed the action,
and the clog was its recipient:

the cord forms tell that the singular of dog and the plural of boys mean there was only mu' dog but
more than one boy; that the verb form /wiped with its ed ending signals that the action has already
taken place:

the intonation tells that the dropped voice at the end of the sentence signals a statement of fact rather
than a question.

1 k refore, since word order, word forms, and intonation give full meaning to vocabulary, and since
peotl express ideas more frequently in sentence patterns than in single words, vocabulary is taught within
strum Aral patterns. Vocabulary is divided into two groups:

Words that make the structures function, referred to as function words
Words that symbolize things. actions, rind qualities. referred to as content words.

Ermction isords. are the auxiliaries, prepositions, conjunctions, interrogative words, articles, negatives,
orkts for generalizations. degree words. and replacers (such as he. she, mine, one, both. all, etc.). Since
early emphasis is on sentence pattern practice, function words are taught first with those content

7



needed to round out the sentence. The list of function words is in alphabetiCal order. This arrangement is
for the teacher's convenience. It is not intended as a sequence for teaching, but rather as a checklist for
choice and accomplishment.

Content words refer to the vast milliner of words that are usually meant when the study ofvocabulary is
discussed. They are taught as the need for them arises. The teacher selects them from the many experiences
of the school curriculum, as well as those of school. home, and community living about which the children
have a need to verbalize. Spelling Words, Levels I, 2, and 3, to be used as a checklist, will be found in the

lire Arts: Grades 'Three (old These levels indicate the words most commonly used
by children in their writing experiences. A child's speaking vocabulary will far exceed his writing vocabulary
so that many words beyond Level 3 will be included in vocabulary practice of content words. The inclusion
of these words in oral practice will prepare the child for the writing experiences that follow oral control.

,Veer content words are presented in familiar sentence patterns. To establish the concept of a word with
its pronunciation, demonstrate (when possible) action words or show the object or picture for name words.
Touching, tasting, or other sensory experiences frequently illustrate quality words.

Content vocabulary can be increased as sentence patterns become automatic.

Function Words

A at different from fewer him L
away from do first his

a does for how least
about B down from how many less
across Dr. how much less than
after be during 6

I
let's

all because like
alone before E

get

well I little
already behind

get
if lot

also below each
good afternoon
goodby in

although beside either luck in front of
always between else

good
=thing in order that

an beyond enough
good

inside M
an both ever

got
into

and but every II is
another by everybody it many
any everyone had its may
anybody C everything had to me
anymore everywhere has 1 might
anyone can has to mine
any thing close to F have just Miss
anywhere could have to more
are far from he K more than
around D farther from hello most
as farthest from her keep Mr.
as much as did few here kept Mrs.

I Board ,if I dueation of the or \o, l ork.Curr,,ultim

8
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much
must

in:,

0

o'clock
of

(-)

guile

t t

under

unless

off than until
on thank you up

N one S that us

ones the used to
'tear on I nue sane their
never opposite several theirs
next or shall them V
next to other she then
no our should- there very
nobody ours since therefute
lone out of so these W

not over some they
nothing somebody this was

now someone those we

nowhere P something through svell

so that to were

still too what
please srmewhele toward when

SEQUENTIAL DEVELOPMENT OF

A SERIES OF SENTENCE PATTERNS

where

whether
which
while
whoio
whose
wily
will
with
without
would

Y

yes

yet
you
your
you) e welcome
yours

The seven lessons that follow describe what is meant by a sequential development of a series of sentence
patterns. Beginning with a statement involving the verb 0) see, they present the persons of the verb; the
verb forms and tenses; the expansion of the pattern; the question form.

Though the material has been divided into lessons to indicate the sequential development. it is not
intended that each lesson be accomplished in one language period. Some pupils may require many periods
to accomplish the aim of each lesson., some may be able to cover more than one lesson in a period. The
teacher makes that adjustment based on the ability and maturity of the class. IloweVer, one need not wait
until every pupil has reached the maximum control desired before proceeding to the next lesson. If a few
need further help and practice, the teacher will keep this in mind and direct review questions and review
practice to these pupils in subsequent lessons. Such flexibility and individualization of instruction may be
further carried out through tapes made by the teacher and used during the independent activity period by
those who need this extra repetition.

These are. of course, only samples of how to accomplish the aim of each lesson. The teacher's ingenuity
and the interest and maturity of the class will determine the experiences chosen for the presentation and
the content words used to round out the patterns.

Required background for these lessons suggest that pupils already have considerable practice with the
forms of regular verbs. e.g., play. plays, play jump, jumps, jumped : etc.

9



SUGGESTED LESSONS

LESSON 1

,1 ims

To introduce verb to see.
To teach / see, We see, They see. You see (since these persons of the verb require no change in verb
form).

PITS('

In order to make the use of the persons of the verb meaningful, set up a large picture of a scene that
depicts familiar surroundings.

Ask the class to describe the picture, e.g., of a street, a playground, etc.

Ask Pablo, who may be one of the more able pupils, to come up and look at the picture. Ask a question
that will elicit the full pattern as a natural. native response. If he gives a one-word answer, say: Good!
Now can you say, I see a truck? (if that's the word). Pablo repeats, I see a truck.

Turn to the group, point to the truck, and say (indicating the entire group): We see a truck. The pupils
repeat the pattern in chorus.

Single out Maria and 'Jose within the group and say: They see a truck. All, except those singled out,
repeat the pattern. Select other pupils to form a small group and repeat the same procedure, making
sure that the small group does not say the pattern. The class begins to understand that the use of they
excludes the speaker.

Play a game. Point to a pupil and say. You see the truck. Ile points to another and says: You see the
truck. Everyone gets an opportunity to play the game and repeat the pattern.

Repeat the entire procedure above, giving each pupil an opportunity to tell something he sees in the
picture, on the science table, in the classroom. etc. Thus, vocabulary is developed as well as patterns:

see a policeman, etc.

You

We

They

10



Establish meaningful use of /, we, they, you, before helping the children to make the pattern automatic
through a substitution drill. Of this k unfamiliar. explain how to do the drill. See Oral Pattern Practice

Teacher Pupils

1 see a house. 1 see a house.
truck I see a truck.

We We see a truck.
policeman We see a policeman.

They They sec a policeman.
taxi They see a taxi.

You You see a taxi.
etc.

Appliottion

Apply automatic use of the patterns by leading the pupils to talk about what they see, making their
own substitutions, e.g.,

Teac,4)er: Tell us what you see on the way to school, Maria
Maria: I see
Teacher: Tell us what we all see when we look out the window, Jose.
Jose: We see the street: we see the playyard.

Do the same for they and you.

LESSON 2

ilim

To teach the question Form and apply the use of I-you in question and response. e.g..

What do / see
see

\\Mai Flo 1.(,)/1 sec

(see

1 1
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1 \ 111,S4 s pISI)i'lkSS1klAalltk 1\110 he is rN.pectctl to say.
f',1,!,.1 H n respond.

Fcaelier (porntim! tt1 heisclet:
`Lind t pt.Jutting ki teacher!:
Jos,. (1, to \larial:

ti,oiliting to himself.):

Drill

1 see the desk. What do I see. Nlaria?
You sk..e tiic desk. I so: the window. What tto / see, Jose?
You sec the window.

I sk.se bookcase. What do / see, Pablo?
ete.

,H1 Tro1 Unit t(, uc the /-1 or! pattein ineaningfull. \lake t)attern automatic through
ii;1 11 \ pupil, IR. to respond.)

I .',K.'11.'Y

I poi»1 nig to hers.:11)

iky.
!1..M.

(pointing to the dass)

YOU see
You S(%.' the pencil.

Pupils

(pointing to the teacher)

You see a dog.
You see a man.

tpointing to theInSelVeSi

I see you.
I see the pencil.

ih"-`, !a p.m as Ilic s.v the pattern to on,: pupil. ;mkt the pup
Ird1%!tii.tc 1,1.$1\ik '',1'Mi 10 C; Ii Cqh,'I

it ;a a substitution drill (-,ee t)ral Pattern Practit:e

1 responds. Hien

dialk !..!.(ie will give practice within a communicating situation. (See Dialogues: Oral Pattern Practice



LESSON 3

Aim

To teach the third person form of verb to see, e.g.. Maria sees. etc.

Presentati4m

IlaNss the class make an analogy bet\ een .scc and regular verbs previously learned by reviewing these
familiar soils ith quick substitution drill. Establish a background for the analogy with to see:.g..

Teacher Pupils

1 play ball every day.

-Hwy
You

I play ball every day.
We play ball every day.
They play ball every day.
You play ball every day.

!lave a conversion drill changing pronoun to third person singular noun and pronoun.

Teacher Pupils

I play ball every day. I May ball every day.
Maria Maria plays ball every day.
Jose Jose plays ball every day.
Ile Ile plays ball every day.
She She plays ball every day.
etc.

By means of a quick substitution drill, review previously taught patterns of verb to see.

Introduce third person pronouns. Set up a large picture as in Lesson I. Ask Maria to come up and tell what
she sees in the picture. Give help, if necessary.

Maria: I see a bakery.
Teacher: Tell me what Maria sees in the picture. (Model answer.)
('hildren (with help): Maria sees a bakery.
Teacher: Use another word that takes the place of Maria. (Model answer.)
Children (with help): .Sir sees a bakery.
Repeat with many children and both sexes.

Continue this. building vocabulary, using things in the room. the playground, their homes, or outside the
window.

IlkIniny.1111 relationships ut 110111N antl pronouns to forms of the verb. before having a substitution
drill to make usage automatic. e.g..

I?



Drill

Teacher Pupils

Carmen sees a house. Carmen sees a house.
She She sees a house.

Pablo Pablo sees a house.
Ile lie sees a house,

policeman. lie sees a policeman.
I see a policeman.

Maria Maria sees a policeman.
We We see a policeman.
lie lie sees a policeman.

taxi. lie sees a taxi.
They They see a taxi.

Continue in contrast I see, Maria ices, you see, Jose sees, etc.

Application

Finish the lesson with a discussion, using all the patterns of see that have been drilled, Pupils make their
own substitutions to express ideas.

It' pupils are mature enough but have not verbalized the analogy to regular verbs learned previously, lead
them to make the analogy, e.g., I play I see. Ile plays lie sees, etc.

LESSON 4

el lilt

To teach the question form with do and does.

Presentation

Introduce the question form: What do von see in the picture? I see
What does Maria see in the picture? Maria sees

Call Maria to the picture.
Teacher: What do you see in the picture, Maria? (Model answer.)
Maria: I see
Teacher (to class): What does Maria see in the picture? (Model answer.)
Class: Maria sees
Call Jose to the picture; ask Maria to ask Jose what he sees in the picture.

14



Maria: What do you see in the picture. Jose?
Jose: I see
Teacher (to Maria): Ask the class to tell you what Jose sees in the picture.
Maria: What does Jose see in the picture, class?
Teacher: (Model answer.)
Class: Jose sea

(Model answer.)

Repeat this, giving all pupils an opportunity to practice the question and answer form.

Introduce question form requiring a yes or no answer:
Teacher: I see a policeman in the picture.

Do I see a policeman in the picture?
YeS. I do.
Repeat the model several times as pupils listen; then have class imitate the model, e.g.,

Class: I see a policeman in the picture.
Do 1 see a policeman in the picture?
Yes, I do.

Set up a situation for a negative response, e.g., No. / don't . .

Do the same as above for ye" we, they.

Use the same format with teacher and class as described above:
Maria sees
Does Maria see
Yes, she does.
No, she doesn't.
etc.

Have groups and individuals ask questions and respond.
When pupils have had much practice in using these forms in meaningful situations, a conversion drill
will help to make the forms automatic. (See Oral Pattern Practice Drills.)

Cottl.tTsion Drill

Teacher

I see a house.
Maria sees a house.
You see a house.
etc.

Pupils

Do I see a house?
Does Maria see a house?
Do you see a house?

15



LESSON 5

Aim

To expand patterns drilled in previous lessons.

Presentation

Display a large picture, not necessarily one previously used. Vary the scene to stimulate interest by using
a new picture. However, to reinforce vocabulary, you can show a picture used in earlier lessons.

Call Angel to the picture.
Teacher: Tell us what you see in the picture.
Angel: I see a swing.
Teacher: Where?
Angel: In the picture, or in the playground, or in the play yard, etc.
Teacher: Now tell us what you see and where you see it.
Angel: I see a swing in the playground.
Use the same procedure for we, they, you as described in Lesson I.

Play a game to reinforce the 1-you relationship.
Juan: I see a book, Tell me what I see and where, Ana.
Ana: You see a book in the bookcase.

I see shows. Tell me what I see and where, Joseph.
Joseph: You see shows in the auditorium.
etc.

Bring pupils' attention back to the picture.
Teacher: Tell us what you see in the picture, Jidda.
Ililda: I see a fire truck on the street. (Picture here depicts street scene.)
Teacher: Class, what does Ililda see in the picture?
Children: Ililda sees a fire truck on the street.
Teacher: Use another word in place of Hilda's name.
Children: She sees a fire truck on the street.

If pupils have not yet mastered control of the patterns, give the model and have pupils listen and
reproduce it.

Apply expanded patterns to the question forms.

Introduce the negative response in the same manner, using don't and doesn't. Make sure the question
requires the negative response. Follow the same procedure.

Drill

The teacher and pupils do a conversion drill from statement to question, first making the do and does
questions automatic and then contrasting the question form for the verb see with the form of the verb to
be.



Teacher

Nlaria sees the truck.
I see the children in the yard.
Ile sees his mother on the street.
You see your classmates every day.
Jose secs his friend in the yard.
We see plays in the auditorium.
They see a swing in the playground,
I'm a teacher in the school.
She sees her friend every day.
This is your coat on the chair.
I see you in the mirror.
etc.

Apnlialtion

Pupils

Does Maria see the truck?
Do I see the children in the yard?
Does he see his mother on the street?
Do you see your classmates every day?
Does Jose see his friend in the yard?
Do we see plays in the auditorium?
Do they see a swing in the playground':

'Am I a teacher in the school?
Does she see her friend every day?
Is this your coat on the chair?
Do I see you in the mirror?

Give practice in using various persons, of the verb through the dialogue described in the Approach
Column on page l I S. Use the method outlined in Oral Pattern Practice Drills.

Finish 'the lesson with a discussion, role-playing, or a dramatization that will give children an opportunity
to use the patterns drilled and their own substitutions.

A generalization about when to use do and does in the question form may be elicited if the pupils are
ready for it.

LESSON 6

Aims

To teach the past tense of see (saw) with all persons.
To show that the past tense of irregular verbs is formed differently from the past tense of regular verbs,
e.g.. Net' SOW: help helped.
To show that the past tense of irregular verbs, like regular verbs, uses the same word for all persons,
e.g.. I Ca , Maria saw, you saw, etc.

Presentation

Use a large picture depicting a familiar scene and say: I see a house. Turn the picture around so that it
can no longer be seen and ask: What did I see in the picture? Give the pattern for response: / saw a
horlSe. !lave the pupils repeat the pattern.

Repeat the same procedure many times, taking the opportunity to review or develop vocabulary.

Continue the procedure until the pupils have the concept that .can means past time.
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Use time words to indicate past time.

Teacher: What did you see in the playground yesterday, Pablo? (Model answer.)
Pablo: I saw the swing.

Fix the idea of past time by having the pupils repeat the time words in their response.

Teacher: When did you see it. Pablo?
Pablo: Yesterday.
Teacher: Good, now tell us what you saw and when you saw it. (Help

Pablo say the i.1.11 pattern, following the model.)
Pablo: I saw the swing in the playground yesterday.
Teacher: What did Pablo see in the playground yesterday, class? (Model answer.)
Children: Pablo saw a swing in the playground yesterday.

(or) Ile saw

Use the procedure as described in Lesson 1 and adapt it to the past tense with we, they, you, Maria, she,
Jose, 1w.

Repeat this many times, giving all pupils an opportunity at the picture.

Drill

Have a substitution drill to make the pattern automatic when pupils are aware of the relationships of the
persons of the verb.

Teacher Pupils

Maria saw a bus last week. Maria saw a bus last wPe'k.
I saw a bus last week.

yesterday. I saw a bus yesterday.
We We saw a bus yesterday.

this morning. We saw a bus this morning.
They They saw a bus this morning.
You You saw a bus this morning.
She She saw a bus this morning.

Jose Jose saw a bus this morning.
I le Ile saw a bus this morning.

etc.

Make automatic the use of present and past tense patterns ofsee through conversion drills. (Explain the
procedure to children.)

Teacher Pupils

I see my friend now.
Cue: yesterday. I saw my friend yesterday.



I saw my friend yesterday.
Cue: now.
You saw your friend yesterday.
Cue: now.
You saw this picture last week.
Cue: every day.
She sees this picture now.
Cue: last week.
Maria sees the picture every day.
Cue: Monday.
lie sees a swing at the playground every day.
Cue: last week.

I see my friend now.

You see your friend now.

You see this picture every day.

She saw this picture last week.

Maria saw this picture Monday.

Ile saw a swing at the playground last week.

Do a sim ph lied conversion drill to fix use of the form of the verb with all its persons.

Teacher Pupils

I see
Cue: yesterday I saw
We see
Cue: yesterday We saw
You saw
Cue: every day You see
They saw
Cue: every day They see
Maria sees
Cue: last week Maria saw
Jose Saw
Cue: every day Jose sees

Lead pupils to identify the difference bil-ween the form of past time for regulat verbs and the form of
past time for the verb to see. Explain that there are other words like see which have to be remembered.
These words will be called Magic Words because their spelling changes: they do not simply have an ending
added to show past time. It's as though a fairy changed the word with a magic wand.

\lake a chart (if pupils have begun to read charts) of patterns with which pupils are familiar. The char(
should include past tense of regular verbs in contrast with the past tense awe.

Begin a list of Magic Words on a chart which is displayed. Divide the chart into three columns and
i rite one word in each: see, sees, .savv. Underline sate in color. Add to this list as new irregular verbs
are Ia
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LESSON 7

1 hit

I.° teach the question form with the use of did in the past tense, e.g.. What did you gee in the picture?
I saw ,,

Presentation

Using, a large picture, say: I see a truck. Turn the picture around so that it cannot be seen and present the
model question and answer: What did I see in the picture? I saw a truck. After many repetitions of the
model, the pupils repeat the question and answer.

Use the same procedure for many things in the picture, giving the pupils ina'ny opportunities to hear thc
models and repeat them.

Do the same for we, they, you as subjects.

What did Maria see? Maria saw . (Do the saute, using she, Jose, he.)

After the children have many opportunities of listening and imitating, divide the class into two groups.
One group asks questions: one group answers. Groups exchange roles.

Introduce the question form Did you see? and short-answer response: Yes, / did. Model the question and
response many times. The pupils listen and then give the response to your question. Use the same
'procedure for didn't. 13e sure the question elicits the negative response.

Divide the class into two groups. One asks a twestion; the other answers. Groups then exchange parts.

Individuals then ask and answer each other.

Drill

A conversion drill from statement to question and vice versa witl help to make the patterns automatic.
(See Oral Pattern Practice Drills.)

A dialogue or a dramatization of an incident will make a meaningful application. (See Dialogues in Oral
Pattern Practice Drills.)
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Sample Lesson Plan (Lesson 1)

Week of: (*lass: leacher:

.1 L1/J'

To teach verb to see with pronouns I. ice. they. you.
To use drills to make the pattern automatic.
To improve sound production of final (as

.1LITERTILS
Large picture of urban street, classroom, playground. etc. (to make meaningful use of the persons of
the verb: I. we. they, um)

SEQ. Ur.\.(12 TiTRAS
I sec
They
You
We

1 'OCA/11.7LAR

bus, taxi, policeman. tire truck, cars, people, bakery. traffic lights, stores, house

DRILLS
Substitution Drill

Teacher Pupils

I see a house. I see a house.
truck I see a truck.

We

policeman

They
taxi

You

We see a track.
see a policeman.

They see a policeman.
They see a taxi.

You see a taxi.

Sound Production: l'inat 8 sound as in lights-1s), busts:). huscts). cars(

Listtming games to distinguish differences in sounds. 14111 it) ,tint),..)st.

APPLI(;ITIO,V
1)iscussion leading pupils ti, make ()All Illklititti011., patterns and 11,111c:in. 1,1cI(Ills*,
taught.



C11 1.RTS

(Use if children are reading.)

This is a picture.
1 see a policeman.
We see a truck.
They see a bakery.
You see cars.

Vocabulary List

bus people
taxi . bakery
policeman traffic lights
fire truck stores
cars house

11



Chapter Three

SAMPLES OF ORAL PATTERN
PRACTICE DRILLS

REPETITION DRILLS

practice. by imitation. newly learned patterns at normal tempo and intonation.

i'rn:

Group children in front of two tables. On Table I have single objects. On Table 2 have groups of similar
objects. Begin with Table I Pick indicate rising intonation for the question and falling
intonation for the answer. ((;ive help. if necessary-.)

Drill

tiro

To drill pattern: .1/to: I have
To drill use of this and thcve.

l'eacher Pupils t in chorus}

\Iay I have this pencil?
Yes. you may.
'Alay I have this crayon'?
Ye. von may
etc.

May I have this pencil'
Yes. you May.
\lay I have this ClaYon?
Yes. you may.
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Before the automatic drill, the teacher develops the concepts of the patterns through the use of realia,or pictures,or both.
Here the concept underlying the use of This is and These are is being developed and practiced
orally. Notice also that on one table are single objects and on the other table are groups of objects.

After much practice divide the class into two groups.

Group One Group vfwo

May I have this pencil?
May I have this crayon?
etc.

Yk..s, you may.
Yes, you may.



Groups exchange roles. Then individual children ask the question and the entire group responds.

Use the same procedure for 'Fable 2 with the pattern: May I have these pencils:" Etc.

Repeat the procedure to contrast the patterns (use Tables 1 and 2).

May I have this pencil? May I have these pencils? Etc.

Finally, two children dramatize the situation as one makes the request and the other answers.

Aim

To practice the use of the pronoun in place of a proper noun.

Teacher

Robert lives in Manhattan.
.1Ie lives in Manhattan.

Glorria lives in Manhattan.
She lives in Manhattan.

Mr. King lives in Manhattan.
Ile lives in Manhattan.

John and Carlos live in Manhattan.
They live in Manhattan.

Pupils

Robert lives in Manhattan.
He lives in Manhattan.

Gloria lives in Manhattan
She lives in 'Manhattan.

Mr. King lives in Manhattan.
Ile lives in Manhattan.

John and Carlos live in Manhattan.
They live in Manhattan.

SUBSTITUTION DRILLS

To make familiar patterns automatic.
To make children aware that many ideas can be expressed by substituting a word or group of words within
the pattern.

Single Slot

Only one identical grammatical form is substituted at a time, e.g.,

a noun for a noun
a verb for a verb
a predicate adjective for a predicate adjective
a phrase for a phrase

(Use basic pattern wall It which children have already practiced repetition drills.)
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Drill

To make automatic the pattern: noun + to be + phrase.
TO make substitutions of names and phrases.

Familiar pattern: Jose is in third grade.

Teacher Pupils (in chorus)

Jose is in third grade. Jose is in third grade.
lelga I lelga is In third grade.

I lam flans is in third grade.
etc.

Jose is in third grade.
in school.
in the room.
etc.

Other suggested substitutes:

Jose is in third grade.
Jose is in school.
Jose is in the room.

Children play. Children play.
jump. Children jump.
run. Children run.
dance. Children dance.

etc.

Children play.
We

They
etc.

Children play.
We play.
They play.

Give Robert a piece of chalk. Give Robert a piece of chalk.
paper. Give Robert a piece of paper.
sandy. Give Robert a piece of candy.

Cite boys are in the cafeteria. 'Fhe boys are in the cafeteria.
library. The boys are in the library.
playground. The boys are in the playground.
etc.

After intiLh drill. individuals make their own substitutions.



Multiple Slot

More than one grammatical form is substituted within the pattern. e.g..

Drill

a noun for a noun
a verb for a verb
a predicate adjective for a predicate adjective
a phrase for a phrase

Teacher Pupils (in chorus)

The children are playing in the playground. The children are playing in the playground.
The boys

My friends
etc.

in the yard.
jumping

The boys
The boys
The boys
Nly friends

REPLACEMENT DRILLS

are playing in the playground.
are playing in the yard.
are jumping in the yard.
are jumping in the yard.

To make familiar patterns automatic.
To make children aware that name words (nouns) can be replaced by other words (pronouns) without
changing the meaning.
(Use patterns with which children have already practiced repetition drills. Because vernacular speech uses
the contracted form of the verb tt) be, the replacement pronoun often takes the contracted form she's,
he's. etc.)

Drill

To make automatic the pattern replacing, name words with .arc, he, it.

Maria is a girl.
Juan waters the plants.
Sara plays with jacks.
Tony is a pupil.

Pupils (in chorus)
(Teacher gives model when needed.)
She's a girl.
lie waters the plants.
She plays with jacks.
lie's a pupil.

Robert lives in Manhattan. Ile lives in Manhattan.
Gloria lives in the Bronx. She lives in the Bronx.



John and Carlos live in the Bronx.
The boys live in Manhattan.

They live in the Bronx.
They live in Manhattan.

One group gives pattern; other group makes replacement.
Individual children give pattern; individual children make replacement.

Other suggested patterns and replacements:

This is a table.
Juan is tall.
Maria is pretty.
etc.

It's a table.
lie's tall.
She's pretty.

CONVERSION DRILLS (TRANSFORMATION)

Fo make children aware of the transformational aspects of the
statements to interrogative and negative forms.

To change from singular to plural. To make necessary changes in
(The statement pattern must be one the children have learned in

Drill

To convert the statement form to the interrogative form.
I Use appropriate changes in intonation.)

Teacher

This is a table.
This is Maria.
He is in our class.
etc.

Other possible patterns and conversions:

You are Maria.
You use crayons.
We sing every day.
Juan plays ball.
Maria played ball.
etc.

language, e.g., to change simple affirmative

syntax.
repetition and substitution drills.)

Pupils (in chorus)

Is this a table?
Is this Maria?
Is he in our class?

Are you Maria?
Do you use crayons?
Do we sing every day?
Does Juan play ball?
Did Maria play ball'?



Urill

.-1

To convert an affirmative statement to the negative form.
(Use appropriate stress.)

Drill

Teacher

Ron is a monitor.
Luz plays ball.
I go to the movies every day.
I have a pencil.
This is a pencil.

Pupils (in chorus)

Ron isn't a monitor.
Luz doesn't play ball.
I don't go to the movies every day.
I don't have a pencil.
This isn't a pencil.

lo change from singular to plural forms within the basic pattern:
This is
These are

( Use realia and pictures.)

Teacher Pupils (in chorus)

This is a puppet. This is a puppet.
These are puppets. These are puppets.
This ... (pointing to girl). This is a girl,
These . . . (encircling girls). These are girls.
This (holding up toy). This is a toy.
These ... (holding up toys). These are toys.

Individual children then hold up objects or point to pictures (first singular, then plural). Children answer in
chorus: This is a or These are

Individual children hold up singular and plural objects. Individual children say: This is a or These
are



bins

To make necessary conversions (transformations) for pronoun-noun agreement; for subject-verb
agreement.

(At first the teacher gives the cues for each slot. As children gain greater understanding of English
syntax. she gives only the basic clue which determines the necessary changes in other slots of the pattern.)

To practice the use of first, second, and third persons. singular and plural.

pattern: I have my coat in the closet.
Jose has his coat in the closet.

Teacher Pupils (in chorus)

I have my coat in the closet. I have my coat in the closet.
Cue: You your You have your coat in the closet.
Cue: We our coats We have our coats in the closet.
Cue: They their coats They have their coats in the closet.
Cue: I my I have my coat in the closet.
Cue:
etc.

We our coats We have our coats in the closet.

Jose has his coat in the closet. Jose has his coat in the closet.
Cue: Maria her Maria has her coat in the closet.
Cue: She She has her coat in the closet.
Cue:
etc.

lie his lie has his coat in the closet.

Drill the above in contrast.

I have my coat in the closet. I have my coat in the closet.
Cue: Jose has his Jose has his coat in the closet.
Cue: Ile Ile has his coat in the closet.
Cue: pencil on the desk. 1k has his pencil on the desk.
Cue: I have iii, I have my pencil on the desk.
Cue: Maria has her Maria has her pencil on the desk.
etc.
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The change in cues and the necessary adjustment in other slots of the pattern are discussed with the
children before this

Teacher Pupils (in chorus)

Jose has his coat in the closet. Jose has his coat in the closet.
Cue: Maria Maria has her coat in the closet.
Cue: She She has her coat in the closet.
Cue: I I have my coat in the closet.
Cue: Juan Juan has his coat in the closet.
Cue: They They have their coats in the closet.
etc.

EXPANSION DRILL

Afin

To expand sentences by adding words or phrases to the basic structure.

Teacher Pupils

Nancy studies from four to five. Nancy studies from four to five.
Cue: always Nancy always studies from four to five.
Cue: seldom Nancy seldom studies from fOur to five.
Cue: never Nancy never studies from four to five.
etc.

Mr. Rivera came from Puerto Rico.'
Cue: last week.
Cue: in 1955,
etc.

REDUCTION DRILL

Aim

Mr. Rivera came from Puerto Rico.
Mr. Rivera came from Puerto Rico last week.
Mr. Rivera came from Puerto Rico in 1955.

Iro reduce a sentence by changing an expression to a word: pronoun. adverb of place. function word.
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Teacher Pupils

Mary has the notebook.
Mary has the pencils.
etc.
I'm going to the library.
I'm going to the cafeteria.
etc.

I think it's raining.
I think it's a nice party.
etc.

INTEGRATION DRILL

Mary has it.
Mary has them.

I'm going there.
I'm going there.

I think so.
think so.

To join two or more short sentences into a single sentence.

Teacher Pupil

I have a pencil. Its yellow. I have a yellow pencil.
I have a notebook. It's black. It's

on my desk. I have a black notebook on my desk.
etc.

CUED ANSWER DRILLS

To apply learned sentence patterns and build confidence in expressing ideas in a simple hearer-speaker
situation.

:lint

To review and apply sentence patterns, vocabulary, and pronunciation previously learned and drilled.

Teacher presents accurate models when children need help.

Procedure

. Teacher asks question. 3. Teacher asks question.
Children answer in chorus. One child answers.

One group asks question. 4. One child asks question of another.
Another group answers. Other child answers.

3 "2



Examples of Cued Questions

1. l'cs type question answered
by affirmative.

Q: Maria is here. isn't she?
A: Yes, she is.

No type question answered
by negative,

Q: Jose is not here, is he?
A, No, he isn't.

No, he's not.

3. Choice type of question.

Q: Is Maria in school or at home?
A: Maria is in school.

4. Simple recall question.

Q: Who is in school?
A: Maria is in school.

Carmen, etc.

S. More difficult recall question (involves conscious choice in recalling words and sentence patterns).

Q: Where's Maria?
A: Maria is in school.

(here).

DIALOGUES

Q: Where's Jose?
A: Jose is at home.

To give meaning and dramatic use to sentence patterns within a communicating situation (may he used to
review familiar patterns or to present new patterns in dramatic form).

Procedure

Explain the dialogue situation and have children dramatize action when possible. Read the dialogue with
normal tempo, intonation, and any appropriate gesture as you act each part. As children listen and
watch, make certain they understand. Use any helpful visual aids.

After you read the dialogue through once, read one part at a time as children repeat with proper tempo
and intonation. Correct any mispronunciation or incorrect sound production.

Use hand gestures to indicate rising or falling inflection and to indicate stress.

Next. divide the class into groups and rehearse one part with each group. Have groups then change parts.

When the children have memorized the dialogue, they dramatize it Help. when necessary.

It' the patterns or vocabulary in the dialogue are new to the children. follow the dramatization with oral
pattern practice drills, using the patterns of the dialogue with familiar vocabulary or the new vocabulary
with other familiar patterns.
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"Fo practice names and greetings.

Proccelwe

4Juan leaves the group and goes to the door. lie approaches the group as if he is just entering the room.)

Juan: Good morning (afternoon).

Group: Good morning (afternoon), Juan (Maria, etc.),

Juan: flow are you today?

Group: Fine, thank you.
HOW are you?

Juan: I'm fine, thank you.

Other children are then chosen to play Juan's part, and he rejoins the group,

This dialogue is enacted at the beginning of each language lesson or as a change of pace during Special
Language Lessons until the children can automatically give responses. Each day another child may play the
role of the entering child. Later. groups of two children at a time may carry on the dialogue.

DIALOGUE 2

Aim

To introduce Nimes of objects.
To practice request pattern and amenities.

PrQ( attire

First child (holding up object and replacing it): What's this?
Second child: It's a
First child: Please give Maria the
Second child (giving object to child): Here, Maria (Juan, etc.).
First child: Thank you,
Maria (to second child): Thank you.
Second child: You're welcome.

21



DIALOGUE 3

et iln

To introduce and practice interrogative patterns and expression Why no!.
To build vocabulary.

PrOeedlire

Sara: Hello, Mary.
Mary: Hello, Sara.

Sara: Do you want to play ball?
Mary: No, not now.

Sara: Why not?
Nlary: I left my ball at home.

DIALOGUE 4

Aim

To introduce the place of the descriptive adjective in the word order of sentence patterns.
To review familiar patterns and vocabulary.
To practice using too meaning also.

Procedure'

(Jose is walking on the street with his dog. Maria comes along with her friend Juan.)

Jose: III. Maria.
Maria: Hi. Jose. You have a dog! Is he your dog?
Jose: Yes, lie's my dog.
(Maria pets the dog as she talks.)
Maria iiihlicatesilm): This is Juan. k's in my class.
Jose: Ili, Juan.
Juan: Hi, Jose. That's a pretty dog. My sister Carmen has a black cat.Tlie cat has a red collar.
Jose (shows his belt): I have a red belt. (Points to Juan's tie.) lie has a red tie.
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Maria: My teacher has a red pencil and a blue pencil, too.
(A nurse enters, walking by: she wears a nurse's cap. She stops and chats.)
Nurse: Hello, children. That's a pretty dog.
Jose: He's my dog. I'm Jose. (Points to Maria and Juan in turn.)

She's Maria; he's Juan.
'Nurse (pets dog): Ilello. He has a pretty brown coat.
Maria: Are you a nurse?
Nurse: Yes, I am.
Jose: Are you a school nurse?
Nurse: No, I'm not. I'm a clinic nurse.
Juan: We have a pretty school nurse. She has a white cap, too.
Nurse: I have to go now. Goodbye.
Children: So long. (To each other.) So long. (Juan and Maria go off to one side as Jose and his dog go

in the opposite direction.)

The telephone conversation is the most obvious application of the dialogue technique of secondlanguage teaching. A
dialogue of the conversation is prepared and taught. The New YOrk Telephone Company will supply the equipment
shown here. The dial on the large chart actually rotates. There is a control box that produces dial tone in the instruments and
makes them ring.

1110141 WE GET HELP
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Chapter Four

SUGGESTIONS FOR INSTRUCTION
OF PUPILS RATED "C" ON THE
ORAL LANGUAGE ABILITY RATING SCALE

"C Can speak English well enough for most situations met by typical native pupils of like age, but still'
mist make a conscious effort to avoid the language forms of some foreign language. Depends in part, on
translation of words and expressions from foreign language into English and, therefore, speaks hesitantly
upon occasion." 2

Many children learning English as a second language in the special language instruction program in the
New York City schools reach a plateau of achievement in oral language ability at the "C" level. These are
the children who, finding themselves in an English-speaking school environment, are strongly motivated to
achieve a measure of communication in order to be able to participatein class and school activities. Though
the oral English forms and structures which they use at this level may reflect the foreignisms of their native
language, they can make themselves understood in most situations. For many children this is satisfactory
communication, for this achievement is likely to have required a great emotional effort on their part. Wilga
Rivers in The Psycluth)gist and the Foreign Language Teacher states:

"It is well to examine the demands made on the student learning a foreign language. We are asking
him to return to a very immature state in his development ... . It has taken him many years ... to
achieve control of his own language as an effective tool, almost an arm of his personality. Suddenly he is
plunged back into complete helplessness . Now he is asked to practice sounds, to fumble about with
words and modes of expression, to follow blindly the lead of the teacher. ... The material he is asl.ed to
learn or read often has childish content, so that he feels ridiculous repeating it. lie is also in danger of
making foolish mistakes in a public situation, with the possibility of his companions laughing at

. lie must only imitate, limiting what lie has to say to the few simple ideas for which he has

Board of 1 ducation of the City of New York, Puerto Rican Study Report: Oral Language Ability Rating Scale tNeu York
Board, 1958), p. 169.
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Instruction for the child whose oral language ability is rated "C on the Oral Language Ability Scale can be handled by
the classroom teacher within class groupings. The pupils at the back of the room are the second-language learners. The other
children have been helped on their way to accomplish individual assignments according to their needs.

learned the foreign expressions . . When he tries to express what he is really thinking, he lapses into
the modes of expression of his own native language. ... He must think and talk for a while in an unreal
world where you say not what you want to say, but only what can be concocted from the few foreign
language forms you know, no matter how infantile or how irrelevant to real-life affairs it may scent."

If this k true for children learning a new language as a foreign language, it is certainly true for the
children Jhove tlw third-year level who are learning English as a second language in our New York City
schools iii classes with English-speaking children of the same age.



the teacher planning this special program for "C children must understand these emotions in her
students. She must show an ,ippreciation of their present level of achievement while she imbues them with
the desire to achieve greater facility in order to express their own personalities as fully as they can in their
native language. She helps them to see the relation between this facility in language and successful
performance in all areas of the curriculum. To help the children reach this full potential. a program is
developed to correct their foreign forms and structures and expand their patterns of expression in speaking,
reading, and 1-Vritillr.

THE PROGRAM

the program then provides for both correction and extension of language habits and skills. In the remedial
:urea the children should have as their aim the correction of their errors through automatic control of the
correct form. In order to achieve this. children must first be made aware of the errors.

From the Comparative Analyses in this hook, the teacher can determine whether or not the errors are
those stemining from interference of the children's first language. When sounds, forms, and structures of
English do not occur in that language. children translate into English the sounds, forms, and structure of
their natisc language that express the saint.' idea. 1 hey often do not hear the difference where this
interference occurs. At this level of language development, it can be helpful to the children to call to their
attention this reason for their errors. This would provide a climate of understanding and a meaningful
motivation for listening experiences to help concentration necessary toell' them develop the habit of
distinguish between likenesses and differences.

\lan..., listening experiences should be provided. At fitsi the likenesses and differences can be very
obvious: as concentration develops, more subtle differences are introduced. The teacher is referred to the
listening activities and games suggested in the Handbook. for Language Grades Three acre! Four After
practice with these, some can he adapted to include listening for the differences between correct forms or
structures of English and the incorrect ones of the children's language habits. Oral language drills are then
used to make the correct forms and structures automatic. When oral production of the correction is
achieved, recognition of the written representation is important at this level in order to improve reading and
writing skills as well.

Follow-up should occur in all areas of the curriculum as a practical application of the language lesson for
the children. 1 he teacher, however. must be sure she has established goals of achievement about which the
children are enthusiastic. Iler rapport with them must insure no discouragement of oral expression. There
must be no carpiK attitude of insisting on perfection.

In providing for c.vierrvtrm of language habits and skills, the children are helped to progress from short
basic sentences to more complicated patterns musing phrases and clauses to express more complicated ideas.
Phis can he done in the Special Language Lessons by establishing and practicing expanded sentence patterns

ilea this Handbook beginning at p. `). In the reading program. oral practice of more
:111c1 less familiar patterns and forms found in the reading material should precede the muse of

the book. Further practice of these is included in the Special Language Lesson and writing lessons to make
these patterns and forms part of the pupils' oral lid written language.
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Some Needed Corrections of Language Habits

The following is a list of areas of English in which corrections need to be made for many "C'-level children.
However, the teacher should include any others in need of correction.

FoR \IS

Plurals of Content Words

a. Concept of more than one expressed by addition of s, es (See Comparative Analyses.)

h. Sound production of s: as s; as :.
es: as e:; as 1:.

(See Comparative Analyses for Spanish-background children.)

c. Possessire form of nouns: (See Comparative Analyses for Spanish-background children.)

Verb findings

a. Use of addition of s for third person singular. e.g., He runs: Maria eats; etc. (See Comparative
Analyses.)

b. Use of 'addition of ed in all persons of the verb, singular and plural, for past tense of regular verbs,
contrasted with change in singular present tense form, e.g., I. You, She, Maria, jumped; Maria, She.

Jose. He jumps.
I. We, You, They jump.
We, You, They, Maria and Jose jumped.
(See Comparative Analyses.)

c. Use of correct form of past tense of irregular verbs, e.g..

I ran: I ate. etc. A Magic Word list of irregular verbs, compiled as they are taught, will be
helpful for memorization.

d. Use of past participle of irregular verbs. e.g.. have eaten, was taken, etc.

Pro nou tis

Possessive form of mine. Children make the analogy of hers, yours, theirs, ours, to mines.
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SOUND PRODUCTION

s: (. )(z) (See Comparative Analyses for Spanish-background children.)

es: (e.:)(1.-..)

ed: )( ()led) (See Comparative. Analyses: Consonant Clusters for Spanish-background children.)

STRUCTURES

Auxiliaries

Use of auxiliary to he plus present participle for immediate ongoing action; all persons of the verb past and
present tenses. e.g.,

I am painting; I'm painting
Ile, She, Maria, Jos.: is painting: lie's. She's, Maria's painting.
We. they, You. Maria, and Jose are painting:
We're, They're. You're painting.
I. lie, She. Maria. Jose was painting.
We, 'I-hey, You, Maria and Jose were painting.

(See Comparative Analyses for Spanish-background children.)

Interrogatives and Negatives

a. Use of do-thm.t: does-doesn't (See Comparative Analyses.)

b. Use of introductory words: when, where, why, what. etc. (See Comparative Analyses for
Spanish-background children.)

c. Use of inversion of verb he and can as auxiliaries. e.g.,

is Maria calling your name? ('an Jose come to the park? (See Comparative Analysts for
Spanish-background children.)
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Pronouns

a. I. e of pronouns as replacers to correct double subject e.g.,
lir /mac h/C YingN,
My uncle sings.
Ile sings.

t 'se and agreement of possessive pronouns and nouns, e.g...
1/aricr has Itcr hat.

)cc ha's his hat. etc.

(Sec ( 'omparative Analyses for Spanish-background children.)

Agreement

.agreement of subject and verb as to number and person. e.g..
Maria plays ball every day. Maria and Jose play ball every day.
etc.
(See Comparative Analyses.)

Prepositions

(11 at (See ('oinparative \ nal ses for Sp;in sh-background children.)

Modifiers

.1 Place of ;idiecti\es in %ord order. e.g,. the 1)111c dress: the long blue dress: the pre(/i.. long blue dress. etc.
Sce Comparalke nalv sc..)

h. \on-,p_uvC111CIII in I ntilish (r1 adjectives and nouns in number and gender. (See ('omparative Analyses.)

Suggested Developments for Correcting Structure

he lessons dcsi,Thed Itt rio'rc'I1 thc's(' ('boos based on the principles of second-language learning,
'presentation of the correct form within a situation meaningful to the children: many opportunities to hear

model of Cie correct form. many opportunities to repeat the correct form within the meaningful
situation: oral language drills to 'mike the correct form automatic; application to other situations within the
children's experiences, relating the written representation to the oral production (reading): relating reading
and oral production to writing.

I he needs of the children ttill determine what errors are chosen first for correction. I [owe\ er. in order to
maintain interest, the teacher varies the lessons by alternating topics of structure. sound production, and
form. (See Comparative Analyses.) She must not leave a topic, however, before one complete development
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is accomplished. Each new aim begins a new development. The number or lessons required to accomplish
the aim will depend on the ability of the children to acquire the desired skill.

The following developments indicate the steps for correcting any structural error. The correction of the
use of the auxiliary is used as an illustration.

LESSON I

Teacher ;lin!

To establish the use of the auxiliary with the participle of regular verbs for immediate ongoing action.
To contrast the simple present of regular verbs for habitual action with the auxiliary form.
To teach the first person of to he.
To teach the contracted form I'M.

l'upi1 Aim

To understand and practice when to use am plus the action word: when to use just the action word.
To use the correct structure without thinking about it.

NOT/Hat/on

Explain the different uses of the two structures. If the children are of Spanish background, discuss the ways
this idea is expressed through the structures of English and Spanish. Fxplain that this play be why the
children make the error. They must, therefore. make a special effort to overcome this problem. See
Comparative Analysis. Spanish and

Introduce the two structures. explaining their use to denote immediate action or habitual action. CLIC them
with NOW it'uni or cvprc.csimic.

Walk to your desk, saying.
I am walking to my desk now.

at this minute.
while I am talking.
etc.

Stand still. face the class, and say.
I walk to my desk every day.

all the time.
every morning.
etc.

Repeat the model many times as children listen.
Give many children the opportunity to carry out the action and repeat the patterns which have been
established.
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A game is set up: Children are asked to do something now that they do every day and to verbalize it.
Pantomime can take the place of direct action for those activities done outside the classroom, e.g., I am
playing ball in the playground now. I play ball in the playground every day. A round robin game will give
all children an opportunity to perform and practice the structures. Help by repeating the models when
necessary.

After the game explain that although people mean, I am talking, they usually join I and am together to
make rm.

Call on children to give both versions.
Ask: What are you doing, Jose?
Jose: I am sitting in my seat.
Teacher: Say it another way.
Jose: Fin sitting in my seat.

Many children are given an opportunity to practice the I'm response. Finally, they give only the contracted
form as an answer. After much practice with the structures in meaningful situations, the correct responses
must be made automatic. Class then practices an oral language drill, requiring an automatic response. For
these structures a conversion drill is used. If the children are unfamiliar with the procedure, explain how the
drill is to be done. (See Oral Language Pattern Drills.)

Will

This is a suggested conversion drill. cued by time words and expressions.

Teacher Children in chorus)

tin painting now.
Cue: every afternoon

I drink every day.
Cue: now

I'm writing now.
Cue: every day

1 talk every day.
Cue: now

etc.

I paint

I'm drinking

write

I'm talking

At first the entire group responds to the teacher: then two groups are created; one takes the teacher's part:
the other responds. The groups then exchange parts.
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et ppliCatiOn

Suggestions for oral discussion with the children:

Teacher: What are you studying in social studies now?
Maria: I'm studying about New York.
Teacher: What are you painting at the easel Jose?
Jose: painting a picture.
Teacher: Tell me something you do every day.
Angel: 1 carry packages at the A & P.
Elsa: I wash dishes for my mother.
Teacher: What are you doing now'?
Angel: talking.

I'm listening.
etc.

A Reading Studi (hart is developed. Suggestions follow:

I'm walking to school now.
I walk to school every day.
I'm jumping rope now.
I jump rope in the playground all the time.
I'm playing ball this minute.
I play ball three times a week.
I'm washing my face now
I wash my face every morning.
etc.

Activities

Read the chart orally with the proper rhythm. stress, and intonation, as the children listen and follow
with their eves. "I hen read two sentences at a time in the same was and have the children read them
aloud in unison. imitating the mode! Ask questions which the children answer by reading the chart
silently and finding the sentences which they read orally. Display oaktag cards with time words or
expressions on them. this Minide, now, eicrj" mornin. etc. Children match the time words or
expressions to those on the chart and read the entire sentence. using the proper rhythm, stress, and in-
tonation. Oaktag cards containing the verb forms are added. e.g.. I'm walkirtg. I milk. Children match the
time word to the correct verb form. then match both with the sentence on the chart. and read the sen-
tence orally. Individual children read the entire chart: then the group reads it in unison.

Having established the words and expressions that indicate time for signaling the correct choke of
structural pattern, establish the structure as signaling time. Cover the time words and expressions on the
chart and ask the children to start at the top and read all the sentences that tell us what is happening now,
at that minute, imuwdiately. Ilelp the children, if necessary, to choose the structures of immediate ongoing
action. The children read the sentences that have the auxiliary structure. Next, ask the children to read the
sentences that tell what happens all the time or many times. Help them to select the simple present
indicating the habitual pattern. Discuss with the children how they can tell from the sentence whether
something is happening at the moment or whether it is something that happens frequently or all the time.
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ANIMMIMm

4"

These children are playing a game. After much oral practice and some oral control, the children, with the help of the teacher,
have developed charts. Children in the yinup pantomime an action. The children at the charts point to the pattern that
describes the pantomime.

Write a variety of sentences on the chalkboard: use the present progressive form and the simple present
for habitual action. Do not add the time words. Children select oaktag cards prepared with appropriate time
words or phrases on them and match them to the verb form of the sentence, e.g..

I play ball [once week.) I'm walking in the park
etc.

A chart such as this might be developed:

NOW MANY I (\IFS

I'm walking
I'm jumping
l in was:jog
lin playing
etc.
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I walk
I jump
I wash
I play
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Children copy chart and lists in their notebooks as an independent activity. They add to tlwin as other
persons of the verb are added. At handwriting time include practice of letters and words with which the
children may have difficulty, e.g., the ,L' in illy; final k, etc. After they have copied the chart and lists and
have had many experiences with completion and multiple-choice writing exercises, they write the sentences
from dictation. Dictate two a day, saying the entire sentence first, using normal tempo, stress, and
intonation. The children listen. Then say a phrase at a time, pausing for them to write it. e.g., I'm walking
to school now Pm IwIking (children write); to school now (children write).

Then say: I walk to school every day; I walk (children write); to school (children write); erery clay
(children write). Children correct their writing by referring to the chart in their notebooks. Check to make
sure they have the correct form and give help when necessary. The children rewrite any sentence that needs
correction.

LESSON 2
leacher :Inn

Same as for previous development third person singular of the verb to he, is painting. etc.
To teach contracted forms not previously taught.

PapiLliM

Same as for previous development: is followed by the action word.

Presentation

Review previous structures through quick conversion drill. See previous development.

('all on Jose to walk to the pencil sharpener as you say: Jose is walking to the pencil sharpener. Ile is
walking to the pencil sharpener. Jose repeats the action as the children say: Jose is walking to the pencil
sharpener. Ile is walking to the pencil sharpener. Say: Jose walks to the pencil sharpener every day. The
children repeat the habitual pattern.

Explain that this is different from the way you say it in some other languages. You do not add an s (sound)
in some languages when you talk of he, she, Jose, IlariaIly sister, etc. This may be why you do not say it
when you speak English. You may not even have heard or noticed it. (See Comparative Analyses.) Now
listen again; listen for the s sound. Give model. Children repeat. Jose walks to the pencil sharpener every
day. Now we'll say the same sentence, but instead of saying Jose, well say Maria. The children say the
pattern. The same procedure is used for the pLsrc.:n ;ingtilar with all verbs.

Have the children repeat this verbalitation with many activities, using the immediate present and habitual
structures in contrast. Explain the contracted forin':;: he is, he's: she is, she's; Maria is Jose is,
Jose's. Give the children many opportunities to practice these contractions in (lie situation described above.

Drill

When the children understand the use of each structure. proceed to the conversion drill to make the
response automatic. Adapt the one in the previous development to these structures. As in the previous
development, cue it with time words and expressions. Drill the first and third person in contrast, e.g.,
say: I'm walking: give the cue: Jose. The children respond: Jose's walking, etc.

47



'Hiis might take the form for oral discussion as described in the previous development or any other form
suitable to the children's needs and creativity. Reading and writing follow as described in previous
development. The children add these to their Now and Many Times Lists.

LESSON 3

.1 int

Hie sain. as the two previous developments: we, they, Maria and Jose; present progressive and simple
present tenses.

Presentat i(m

Discuss with children the structures that indicate immediate ongoing action and those that indicate habitual
action. Introduce the new structure by contrasting it with ones previously taught. I lave the children drama-
tise the action and repeat the structures in unison, following your model.

le is painting now.
She is painting now.
I am painting now.
etc.

They arc' painting now.
We are painting now.
Jose and Maria are painting now.

I lave class practice, making it clear that the auxiliary form must change to agree with the plural subject
not in technical terms): practice contrasts for the progressive form indicating ongoing action with the

simple present for habitual action, e.g..

We are painting now. We paint every day.
etc.

After you explain, have the class practice the contracted form. Develop the following conversion drill after
you establish the meaningful use of the structures.

Drill

Conversion of verb
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Teacher Children

Jose's painting now.
Cue: every day Jose paints

We're painting now.
Cue: every day We paint

We study every day.
Cue: now We're studying



We're talking now.
Cue: every day We talk

Fin talking now.
Cue: every day I talk

She jumps every day.
Cue: now She's jumping

I write every day.
Cue: now I'm writing

We write every day.
Cue: now We're writing

They play every day.
Cue: now They're playing

etc.

Drill

Agreement of subject and verb

Teacher

She writes every day.
Cue: I

We write every day.
Cue: Jose

I write every day.
Cue: lie'

They write every day.
Cue: Maria

Maria writes every day.
Cue: They

Ile writes every clay.
Cue: We

etc.

Children

I write

Jose writes

lie writes

Maria writes

They write

We write

/I/what/km

This can take the 0,ral form of the one in the first development or any other suggested by the needs or
creativity of the children. Reading and writing follow.

Reading: A chart such as described in the first development is used with similar activities.

Writing: The children copy the chart and add to their Now and Many Times Lists. e.g..

Now

Ile's writing
Nlaria's playing
etc.

Many Times

to writes
Maria plays
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Rexographed materials of e 1111111V0011 and ilitiltipk-choice exercises give children many writing experiences
and precede dictation. See previous development for explanation of sentence dictation.

After practice in speaking. reading. and writing, when control is achieved, pupils can make generalizations
about regular verbs: adding s to the third person singular in the present tense, e.g., he writes, Maria writes;
adding iris* to the verb to form the participle tnot in technical terms), e.g., I'm walking, Jose's walking, etc.

These generalitations form the basis for second-language learners to make an analogy when they use any
regular verb for expressing their own ideas in free conversation, expressional writing, or reading
comprehension of new material.

LESSON 4

hacityr . Beni

To teach the past progressive for all persons of the auxiliary to be followed by the participle.

Pupil .1im

To learn how to express the idea of something happening, in the past at a particular time.
To learn when to use On, Wa.c, is, sue, were with action words.
To practice until this use becomes automatic.

Pre enlittiuh

ILIVQ a quick kjtl\ a((lt1 drill to review form of tsi be I- \plain pioeedure if children are unfamiliar with it.
(Sec Oral Pattern 'ractice [hills.)

Drill

Conversion of present to past

Teacher

I ant I'm
Cue: yesterday

Ile is Ile's
Cue: last week

She is She's
Cur: this morning

Jose is Jose's
Cue: before
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Children

I was

Ile was

She was

Jose was



Ile is Ile's
Cue: before

We are We're
Cue: yesterday

they are 1 hey're
Cue: last Thursday

You are You're
Cue: before

etc.

Ile was

We were

They were

You were

After the drill, send Jose to the pencil sharpener and ask him to sharpen his pencil. Review the present
progressive on which you will base your presentation of the past progressive:

Teacher (as JOSe is sharpening his pencil): What are you doing now, Jose? (Model the answer, if
necessary.)

Jose (as he is doing it): I'm sharpening my pencil now.
Teacher (after Jose has finished sharpening his pencil): What were you doing before?
Jose: I was sharpening my pencil before. (Help it' child has not made the analogy of the use of I am

with use of I was for past time.)

This is repeated with many activities using realia and pantomime, e.g.,

Teacher (as she walks to her desk): I'm walking to my desk now.
As she completes the action and sits at her desk): I was walking to my desk before. (Repeat

model several times.)
Children repeat the patterns modeled by the teacher.
Teacher: Juan. show us how you play ball and tell us about it.
Juan (as he pantomimes playing ball): I'm playing ball now. (Continues action.)
Teachk.sr. What is Juan doing? Ile's playing hall now. (Repeat.)
Children (with teacher's help): Ile's playing ball now.
1.k.acher: Juan. stop playing ball and tell us what you were doing.
Juan (after pantomime): 1 was playing hall before.
reacher: Children, what was Juan doing? lie was playing ball before.
Children (with teacher's help): Ile was playing ball before.
( Repeat with many children and varied action.)

I eacher. Children. stand and march in a circle. Tell me what you are doing as you do it. (Give
model: We're marching in a circle now. Repeat it several times.)

Children (as they march): We're marching in a circle. (help, if necessary.)
reacher: Stop and return to your seats. Tell me what you were doing before you sat down. (Models: We

were marching in a circle. Repeat model several times.)
t'inidren:We were marching in a circle. (1Ielp, if necessary.)

Repeat this with class and groups. with varied action.)

eac her (painting to other children ): What were they doing before, Jose? (Give model several
times: they were marching in a circle.)

Jose. They were marching in a circle. (help. if necessary.)
eadier What were you doing before you sat down. Maria? (Models: ! was marching in a circle.)

Maria: I was marching in a circle. (Help. if necessary.)
etc.
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Present the following chart.

1 happening Now

Maria
She
Jose,
1 le

Nlaria's
She's
Jose's
1 le's

My friend
mother
teacher

My friend's
mother's
teacher's

You
They
We

You're
They're
,We're

My friends
The mothers
The teachers

Win
I

is marching
playing
jumping

marching
playing
jumping

is reading
talking
working

reading
talking
working

are marching,
playing
jun ping

marching,
playing
jumping

are talking
reading
working

am marching
playing
jumping

marching
playing
jumping

!happening Before; Yesterday; Last Week

Maria
She was marching
Jose playing
Ile jumping

My friend
mother
teacher

was reading
talking
working

You were marching
They playing
We jumping

My friends were talking
The mothers reading
'The teachers working

was marching
playing
jumping

You a Id the children read the chart horizontally as you cue it with /hip/wrung //ow, happening before, e.g.,

Maria is marching
Maria's
She is marching
She's

Maria was marching.
Maria was marching.

She was marching.
She was Mardi inn.



Jose is marching
Jose's
Ile is marching
tie's
etc.

Jose Was marching.
Jose was marching.

le was marching.
lie was marching.

Special practice is given to the omission of with the contracted form, a common confusion. Explain that
Jictria's really means Maria is: she's really means She is. etc.

Repeat the above for playing, jumping, etc. Make other participle substitutions.

this procedure is repeated with each succeeding group of sentences on the chart.

After reading and practicing the patterns on the chart, the children can be led to generalizations as outlined
by the boxes. e.g.. all those that take was for past happenings: all those that take were for past happenings.

Came

A box or basket of cards and two pocket charts or flannel boards. Each card has a word on it. e.g.,

Maria

{my friend]

fi

l_was1

1k [Jose] [ [ \--I(;-17] [ We 1-TheYT

(two cards for each of the above)

[My tviotherl [N.lv teacher] [-My friends] [ The mothers1 The teacher

'nti
(one card for each above)

(one each)

art] Wer'd

r--Fillarchingi glayine,

e-1: re

Prue cohere

[yesterdad

(two each)

[ jumping] [ talkhig] [running]

last wee)] [now

[ singing [dancing
r
listening] etc. ('two each)

(as many as there are children in each team)

The children arc divided into two teams. One is the Happcnini: .Vu' Team the other the Happvnin,i;
Before Team.

team forms a line. At a signal the game begins. Each child in each team. in turn (the teams
operating simultaneously). goes to the box or basket, selects the cards that form a structure that suits the
nanie of his team. lie places them in the pocket than assigned to his 1Calll, 11e must use proper word
order to form a sentence. Ile goes to the end of the line as the nest duld goes to the box and flannel
board or chart.

S.;



1 r>]
[

Ilappening Now

isi [ jumping [ now ]

1 I hey] are funningi [now]

etc.

I lappening Before

[Wet Lwerel Falkingi [before

j was (playingl [yesterday]

etc.

Scoring: The team that finishes first gets five extra points. Children read the sentences. The team wins
Civk.' points for each correct sentence. Incorrect sentences are corrected, but each team loses five
points for each incorrect one. (Sentences must be correct in both word order and auxiliary
form.) The team with the most points

After many opportunities for pupils to practice the correct form of the past progressive tense, use oral
language pattern drills to make its use automatic.

Drills

A. Conversion Drill (present progressive to past progressive)

"reacher

Maria is singing now
Cue: yesterday
My friend is talking now.
Cue: last week
I am dancing now.
Cue: last 'Monday
You are listening now.
Cue: before
She is playing now.

yesterday
fly friends are playing now.
Cue: last week
etc.

B. Substitution Drill

5,)

Children

Maria was singing.

Nly friend was talking.

I was dancing.

You were listening

She ss as playing.

My friends were playing.

Teacher Children

Maria was singing.
playing

She

dancing

Maria was singing.
Maria was playing.
She was playing,.
She was dancing.



Jose Jose was dancing.
Ile I {e Was dancing.

working I IC was working.
I was working.

My lather My father was working.

I hey ,:ere working. They were working.
painting They were painting.
singing They were singing.

We We were singing.
You You were singing.

studying You were studying.
etc.

Additional language drills can he used if the teacher feels they are needed. See Oral Pattern Practice Drills
described in this bulletin.

Application

Create a dialogue to encourage children to apply the patterns in a communicating situation. The dialogue
follows is a sainple. Create one to suit the interests and maturity of the children. For a discussion

of the method and purpose of dialogues. see Oral Pattern Practice Drills.

1)iabig tic

Situation: A group of children are standing together after the lunch recess. They are waiting for the
afternoon session to begin.

Juan: What were you doing in your social studies committee this morning. Jose?
Jose: I was reading my social studies hook.
Alfredo: What were you doing. Carmen?
Carmen: I Was drawing a picture.
Rosa. Maria. you are the chairman of your committee: tell me what each child was doing.
Maria: Jose Was reading, Carmen Was drawing. Alfredo was painting. and I was writing.
Juan: What Were they doing in your committee. Aim?
Ina : I hey Were working.
:Ailed (to group): What Nvere you doing when the principal came in this morning?
Group: We were working.
Juan: There's the hell'.
Group: It's time tor work.

In order to give all children an opportunity to use all structures, the parts can he interchangcahle.



Reading

Develop a study chart.

I'm dancing now.
I was dancing before.

SI104S working now.
She was working yesterday.
Maria's singing now.
Maria was singing last week.

Actirities

Jose's playing now.
Jose was playing yesterday

They are studying now.
They were studying last Monday.
We working now.

We were working this morning.

[laving established the words and expressions that indicate time for signaling the correct choice of
structural pattern, now establish the structure as signaling lime. Cover the time words and expressions on
the chart and ask the children to start at the top of the chart and read all the sentences that tell us what
is happening now. Help, if necessary. Ask the children to read the sentences that tell what was happening
before, hist%-:...eek, in the morning. Ilelp them to select the sentences with the past progressive tense.
Discuss with the children how they can tell from the sentence whether something is happening at that
moment or whether it was happening at an indicated earlier time.

ICriting

Children copy the study chart and lists developed in these lessons. If the children have a need for
understanding and reading the dialogue form (perhaps they are going to read a play in their reading
books), write the dialogue they have learned on a chart. In a writing lesson discuss the special way in
which dialogue is sometimes written in plays. Suggest they may wish to write an original dialogue
sometime. After pointing out the special form, have the children copy the chart. The handwriting and
dictation lessons would be based on the copying exercises. (See dictation in the first development.)

At this point, you may wish to review the use of the auxiliary to be for all persons. past and present
tenses. A dialogue using all these structures is one way of accomplishing this with meaning and interest
for the children. Include any words relating to sound production and forms of English correction that
have been previously drilled or which you wish to introduce. (See Dialogues in Oral Language Practice
Drills.)

LESSON 5

Teacher .-dirt

'Fo teach question form of verb to he as an auxiliary.

MO/ . im

To learn how to make a question out of a statement.

5(1



+t. 11 la tioa

The use of dialogues for review practiee has been illustrated in previously described developments.
Dialogues are also an effective way of introducing new material. 'Nese should include familiar elements
with the new ones to be learned.

The dialogue form stimulates interest and effort by simulating situations in which the children see a real
need for the use of language in communicating ideas. (See Oral Pattern Practice Drills.)

he following is an illustration of how to develop lessons based on some of the new material introduced
by the dialotnie:

Familiar Material New Material

Progressive form of verb to be with all Possessive pronoun as modifier, as predicate
persons: singular and plural subjects: complement.
statement structure. Question form of progressive structure.

Inversion of verb in word order in Use of question word where.
question forni of to be

Place of two adjective modifiers in word
Place of adjective modifier in word order. order.

Dialogue

Jose: !Lao, Maria, are you taking a walk?
Is he your dog?

Maria: hello, Jose. Yes, he's mine.
I'm taking him for a walk.

Jose: He's wearing a pretty red coat.

Maria: Ile has two coats.
I its green coat is home

Jose: My sister Carmen has a cat.
/ler name is Fluffy.

Maria: Is Fluffy yours or hers?

Jose: Fluffy is hers.
Carmen and my little brother arc playing with her now.
Where are you going?

Maria: We're going for a walk.

Jose: tS,here are you going to walk?



Maria We're going fur a it the park.

Jose: NiaY I go with you?

Maria: Yes. please conic.

Jose: Thank you.

Proccdurc /it Cve of Dia/Retie

( ;rout) boys and girls separately.
leach part to each for memorization.

Divide group into halves. each taking a part. with teacher's help.

3. Subgroups e \change parts.

4. Act out dialogue with entire group: one half takes Nlaria's part: one half takes Jn;e's part.

5. Ask for volunteers. a boy and a girl, to act out dialogue (with teacher's help).

0. Repeat. giving Illatly boys and girls an opportunity to act Out the dialogue.

7. Sum up by having all boys saying boys' part and all girls saying girls' part. as teacher writes chart. Point
out dramatic form illustrated in the dialogue.

II children have not memorized dialogue by the end of the lesson. repeat the procedure above in the next
lesson.

LESSON 6

reachcr ;lint

jto develop the question form of lo be \\Oh the participle (progressive form).

Pupil

o di coyer what happens to the word order when making telling sentences into asking sentences.

Prewittation

Refer the children to the following sentence in the dialogue: is lie your dog? To review the question
form of to he. ask: W hat kind of sentence is this? Hicit from the children that it is a sentence that asks
something. Ask: Who can remember how to make that into a sentence that tells something? Hicit the
response: Ile is your dog. Help, if necessary, Use oaktag cards with a \Surd on each. e.g..



rIlL'
1

Ask a child to put the cards in the pocket chart to make a sentence that tells something. c42..

{Ile] rLyour dog

I hen ask. W'ho can come to the chart and change the cards around to make an asking sentence'? A child
moves the to the front or the sentence and moves the 1 fed to the place previously occupied
by Lis e . g

1E1 [el

1

IS 1 r, your]

rd DO-
[..

[21

Discuss with the children what has happened to the telling sentence to make it into an asking one. What must
one do to the liNt letter of the sentence'? What must one do to the first letter of //e:' Repeat the above with
cards that have all persons of to he. e.g..

[was]

are

The children convert the above to question sentencos,

friend

[tk.alier_i
r-

L

L:

o highlight further the change in word order of the subject and verb. practice a quick convecsion is

confined to )ribject, rcrh order, and co/ireiNeWi !o CH///rachui/S where that is comm OnI 1 1 On tiSage. e.g..

'reacher

Is he?

I a11)

I hey are
ItL:. 're

YOH are
You're

.1 re we'?

eft.

Children

Ile is.
le's

Am l'?

Are thy'?

Are You?

:Ire
Were



After a discussion about what happened in the word order to is, am, are, etc., when forming a question.
refer to the following sentence in the dialogue: /Ire you taking a walk? Ask the children to make a sentence
that tells something from that sentence that asks something.

Ilelp by reminding them of what they did to the are, is, am in the sentences they have just been practicing.

the statement, You are taking a walk. They discuss the change in word order.

Refer to the dialogue, indicate each of the progressive forms, and ask the children to change them. Model
the statement and question; children then give both forms, e.g.,

Pm taking him for a walk.
Am I taking him for a walk?

lie's wearing a pretty red coat.
he wearing a pretty red coat?

Carmen and my little brother are playing with him now.
Are Carmen and illy little brother playing with him now?

We're going for a walk.
Are we going for a walk'?

Avoid the question with the question word where. That will require a special development.

A round robin game gives further practice. have the children sit in a circle. Start with a telling sentence in
the progressive form. Choose a child in the circle to change it to a question form, e.g.,

Teacher: We're playing a game.
First child: Are we playing a game?
First child: reading a book.
Second child: Am 1 reading a book?
Second child: Ile's playing ball.
'Fbird child: Is he playing ball?
etc.

After the game. if you feel the children understand the change in word order, use a conversion drill to make
the use of the question in the present progressive automatic. (See Oral Pattern Practice Drills.)

of



Suggested Lessons for Correcting Use of Pronouns

LESSON 1

teacher

To teach possessive pronouns as modifiers; agreement in gender of words replaced by pronoun.

Pupil ,-hirit

To learn when to use her, his, your, their, my when talking of things that belong to you or to others.

Presentation

('all on two children to dramatize and review the dialogue. Refer to the sentence, Is he your dog?
Children change this question to a statement, Ile is your dog. If there are Spanish-background children
present, explain differences between English and Spanish versions of this sentence, and indicate that the
differences may be the reason why children of Spanish-background make errors in the English version.
(See Comparative Analyses.) Point to a boy and say: He is his dog. Continue this procedure with: lie is
her dog (pointing to a girl). Ile is my dog (pointing to self). lie is their dog (indicating group).

They discuss the change in pronoun. If you mean the dog belongs to that man, you say his dog; if you
mean that the dog belongs to that girl, you say her dog; if you mean the dog belongs to that group of
people, you say their dog; if you mean that the dog belongs to all of us, you say our dog.

If you ask whether the dog belongs to you, you say your dog. Your answer is: Ile is my dog. Recall the
you relationship in questions and answers. Point out that hi and your can be any girl. boy, man,

woman. Then illustrate the further use with Maria has her dog on a leash. The children repeat the
pat tern.

Continue with:

Teacher: Jose has his dog on a leash. (Children repeat the sentence.)

Teacher (indicating group): These children arc sitting in their seats. (Children repeat.)

Teacher (indicating herself): Tr,/ wearing my shoes. (Children, indicating themselves. repeat the sentence.)

Teacher. pointing to a child: You have a pencil on your desk. (Children. pointing to each other, repeat
the sentence.)

Give each child an opportunity to make up his own sentence, using the correct possessive pronoun. licit),
when necessary.

(11



DC\ 1:101' this, 1.11111 V\ 111 Ilk L I H.,.

hoy his
her

man his
woman her
lady her
teacher (lady) her
teacher (nun I his
children their
etc.

lief') the children read the chart (row left to right. Call on children to put each line into a sentence. e.g...
I he hcir has hi811;t1 on hip head.
the iri has hcr hat on /wt. head.

c.

\\- 11,1) the olliditd oral i)3(t..11 itractiie dolls. (See
SMI1Pi\j'. $ V i l ()ALI.» 1 1 1 . ft i i 1N Drills ' , l o t . then i altiple slot. \ I tel.

a 0,1),ci,it,n drill to help Kith plinp)un :wIceinen1

Writing

Ehe children copy the chart into their notebooks.

(pp/ha/in)i

Prepare te\ograplied material: a paraiiraph omitting the pronouns Inch suppl.

LI.:SSON 2

I, a

1,, 1,.,1,,Th, 111,2 ptcnilln t E11t'llt.n



1'rcclitatte)11

Call on two children to dramatize the dialogue as a review. 'llien refer to the sentence Huffy is hers. Ask
the children to look at the dialogue they have copied into their notebooks. Ask them to tell who is
meant by hers.

The children read the dialogue and respond: Carmen. (I lel)) them. if necessary.)

Ask the children to repeat the sentence : Fluffy is hers.

The children repeat it. Then ask: Can anyone say that in another way? Elicit: Fluffy is her eat, help, if
necessary.

Drill

Ask the children to say these sentences: Huffy is her cat. Fluffy is hers.
The children repeat them.

Then say: Fluffy is his cat. Fluffy is his.
The children repeat both sentences.

Do the same for:
Fluffy is their cat. Fluffy is theirs.
Fluffy is our cat. Fluffy is ours.
Huffy is your cat. Fluffy is yours,

After the children have had many opportunities to repeat the sentences many times, ask them to listen as
you say: hers, theirs, ours, .vintrs. Ask: What sound was added to her, their, our. Ilc 1p the children
with the z (sound).
Then say: Now, listen carefully, Fluffy is my dog. Fluffy is mine. Ask: Is there an s (sound) .t the end
of mine.' The children respond.

Say: This is my pencil. This is mine. Repeat similar structures, practicing the use of mine.

Provide drill in contrast-. use above procedure:
It is hers. It is mine.
It is ours. It is hers. It is mine.
It is hers. It is mine. It is theirs.

The children then make up their own sentences using realia or pictures for vocabulary building. e.g..
This is my hat. This is mine.
etc.

Chart

Develop a chart with the children, e.g..

(13



her cat hers
Tour pencil yours
his hat his
our room ours
their turn theirs
my friend mine
etc.

Gault'

Play a game with the children:

Teacher (holding up Jose's pencil): Is this Nlaria's pencil. JOse?

Jose: No, it's mine.
Teacher (holding up ![aria's coat): Is this your coat. Maria'?

Maria: Yes. it's mine.
Teacher (pointing to Carmen's paper): Is this your paper. Juan?

No, it's hers.
Teacher: is it yours, Carmen?
Carmen: Yes. it's mine.
etc.

Drill

kViien children understand the form and use of the possessive pronouns as predicate complements
conduct a conversion drill t'.-) make usage automatic. See Oral Pattern Practice Drills.)

reacher Children

This is my hat.
This is our room.
This is your hat.
This is their place.
etc,

This is mine.
This is ours.
This is yours.
This is theirs.

As the children copy the chart into their notebooks. call attention to the spelling of ihcira :At writing
practice tune. include practice of the or combination:, the final
pronouns as predicate complements.

sentences that include the possessive



Prepare te \ograplied material like this for practice..

Choose the words that make the sentences correct:
your, theirs, onrs, Mille, his, her, your, their,

mu., my.

Jose is taking dog for a walk.

The dog is

Nlaria is playing with doll.

The doll is

3. Carmen and Angel are playing with

I he toys are

4. I am writing at

The desk is
etc.

desk.

toys.

I he foregoing doelopments suggest other lessons that can be adapted to cover all new material in the
dialogue.

Suggested Development for Correction of Sound Production

The correction of sound production follows basic speech production principles. As with the correction of
Ally speech form. the children must first he able to hear the difference between the correct and incorrect.
I herefore. the tint step is to dekelop intensive listening, placing emphasis on hearing a single sound.

I itt:11.111..! 0'5 ',dill Corret model.
I iste111n!..7 ,tnd k..ouiding !mink:r tulles the inodk..1 Is heard in a sentence.

s,lwid in initial. llledh,lf and trial rosiiimns
}`prises sent1/4.11,..c. \itli the sound.



I he second step distinguishes hotsteen sounds that are different; in other words, listening and reproducing
sounds in conk ast liii tiler discussion of these principles and procedures, wier to the Speech Production
s,.ctton of Ilandbeml, (ft/. l dagrial,,c .1rtN. Grades Three dud noir.

Rhythms, Rhymes. aml Rhythmic ,Actirities (see Contents) is a Jim way of practicing sounds generally
difficult for Spanish-background children. These activities can be used one or more times during the day for
practice and relaxation.

the following development of the sound production of s as s or 2 can be adapted to any sound production
development for which there is a need. The number of lessons needed to accomplish the aim of the teacher
and children will depend on the ability of the children to acquire the desired skills. You are the best judge
of how many lessons the children will need for the complete development.

LESSON I

hcr

10 teach the sound production of the s as.): as in contrast, at the end position.

hind :l in/

o hear the difference and make the sound s as S or Z correctly in words that have the sound at the end.

Presentation

Use the motivation of the structure lesson of the third person singular of the habitual form of the verb. Ask
children to listen to the two words you say and tell which has the s sound at the end. Ask them to repeat
the pairs of words you read:

paint paints
walk walks
jump jumps
write writes
eat eats
tit tits

Redd these sentenccs ;Ind ask children to count the numher of words with s k, Minds.

Teacher:
Children:

!he hot walks ;Ind talks to leis friend.
Two.



leacher.
Children:
leacher:
Children:
leacher:
Children.

(aria writes in her book.
One.
Juan walks, talks, and cats candy every day.

Carmen paints and writes every day.
Two.

Hien read the s:ntences again as the children repeat them,

NOV. DO you hear any difference between the ,s in paints and the in draws.'

If there, are Spanish-background children in the group, point out the fact that in Spanish all s sounds are
mach.' like the one in paints. Say that may he the reason you have not heard the difference when we have to
say t sound ) instead of s (sound). You have to listen extra carefully for the difference. (See Comparative
Analyses, I oglish-Spanish.)

Children reproduce the two words as they place their thumb and forefinger on their Adam's apple. They
talk about the buf.z at the end of draws. They isolate the sounds as s and (the sounds. not the names of
the letters).

Say: We will call words with s (sound) No. 1 and words with (sound) No. 2.
Read 12roups of words as the children identify the sounds as / or 2.

1

paints walks runs

1

draws jumps cats

walks plays throws

etc.

Repeat the,rroups of words and have the children reproduce them.

L'11;i11 111111 (1%.6 L'61t116117.,,

.s (s) s (1.)

eats buys
writes tries
paints draws

walks runs
talks cries
jumps plays



Tell the children to look at both columns and ask if all the words end with the same letter. Point Out that
sometimes the s letter sounds lilac s (sound) and sometimes lilac z (sound), They have to practice until they
remember which sound to make. Read the words of one column at a time as the children listen and repeat.

Say: Let's put //c in front of each of the two words on a line. !lave children feel. the difference in
production of the two sounds. Model the first line: Ile paints. lie draws. Children repeat others in
unison: lie walks. lie runs, etc. Walk among the children, listening to their sound production, correcting
when necessary.

Call on individual children, giving a subject for each line, e.g.,

Teacher: Maria.

Maria: Maria paints; Maria draws.

For succeeding lines you might say: Jose My friend ...

Writing

The children copy the lists into their notebooks.

A/wheat/0n

Children prepare original sentences to present orally, using words with s and z sounds.

LESSON 2

/ea( her . r!)!

I0 make children awdre of the %. sound in initial and medial positions.
to make them reproduce the sound correctly and to provide practice.

Pupil .1 im

10 hear and reproduce correctly. and automatically the or sound, no matter what part of the word
it is ill.

Presentation

11,1% Cst;11111.11ed the two SOUIlds tier in the final po,,ition of action words. illustrate the sounds when
they occur in initial and medial positions in many different kinds of words. Read groups of words as
children identify the s or z sound as I, or 2, e.g..



1 1

Jose works say

1

spelling waters plants

1 1

loves reports makes

desk his draws

1

plays rice easel

2

games runs jumps

2

has tinsel cries.

etc.

Imitating your model. the children pronounce the words again. Walk among them, listening to their
production of the s and sounds. Help them to make corrections when necessary.

( hart

Prepare a chart in advance to look like this:

paints draws
works Jose
walks runs
spelling waters
talks cries
plants games
jumps plays
writes easel
desk tries
eats buys
tinsel his

has

rise
etc.

(0)



Ro.ti', the chart 'across. one line at a time. Direct children to place forefinger and thumb on either side of
their Adams as they imitate your pronunciation.

RcaaM,e

A narrative. chart with the words that have been drilled is used for reading.

,r: / t 11,111

Jose works in school every day. Ile studies his math and spelling in the
morning. livery day he waters the plants. lie makes pictures for his reports.
Ile draws them at his desk. Ile paints them at the easel, lie plays games in
the gym. tie runs and jumps and has a good time. Jose loves to come to
school every day.

F..plain you will read the chart: the children will listen and tell when they hear the s (sound) or the
(sound) in any word: at the beginning. middle, or end; they will say number 1 for the s (sound) and
number 2 for the (sound) as you mark the numbers above the words on the chart. Read the chart:as the
children designate the sound numbers. put them above the letters.

Jose Works in school every day. Ete studies math and spelling in the morning. etc.

The children read the chart orally, practicing the sounds as indicated by the number. Ask questions about
the narrative which the children answer by reading sentences from the chart, pronouncing the s with the
proper sound production. Etelp by giving the model when necessary.

tt'ritius

Tlw numbers are erased from the chart and the children are asked to copy the chart. putting in the
numbers to indicate the correct sound production about each sin the narrative.

Dictation of sentences from the narrative chart is carried on as in Lesson 1 of Correcting Structures.

At reading time. call on children individually to read the chart aloud from their copies, each child reading
one sentence. as the rest of the class listens for the s sounds and makes any needed corrections. The
children who have errors correct them and read the corrected sentences.



Suggested Lessons for Correcting Forms

A program to t:orrect the forms of English for children at this level of 'language ability must relate the
written representation to the oral practice in each lesson. In many instances identical sounds are
represented by different written forms. Often it is the written forms (as well as the content) that distinguish
meaning. For ex:111)1)1e, the contracted form of theCre. the possessive adjective their, and the adverb there
are orally identical. as are yon 're and your. On the other hand. the many different sounds of the plural
forms are often signaled by the same letter or letters. While the words cup and pencil each add s to form the
plural. the sounds are quite different. The s sound at the end of cups has the sibilant s whereas the s sound
at the end of pc»ri/s has the sound of the c's added to form the plural of class, datrehr dish, etc has the
sound of tr. The cd at the end of walked has the t sound: at the end of played it has the d sound; in roiled
it has the sound of ed. (See page 40, Some Needed Corrections of Language I habits.)

Ihe following development describes the procedure for teaching any English forms. .1-he choice'of the
plural form is used as an illustration. The number of lessons required to accomplish the aim of a
development will depend on the ability and maturity of the pupils. You are the best judge of how to divide
the development into the required number of lessons.

LESSON

leactrct I

In teach the addition of s to content words to form the plural: concept of plural: oral production:
reading: writing.

Pupil I on

1 o practice adding s to words w hen .,..t11,1 mean more than one: how to pronounce it. read it. write it.

Group the children around a table on which you have one book. pen, pencil, eraser. cup (oilier things
that add s to form the plural). l)old each thing up and ask: What is this?

Children: Ws a cup.
a booK .

. .an eraser.

(lien ask. flow »:r.ms are that'?
hntiten answer: One book, eraser. etc.'
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Form groups of each thing on the table by adding one or more. e.g.. two hooks, three cups. four erasers,
two pencils, five pens, etc. Separating the group of books, say, These are books. These are two books.
Children repeat teacher's model.

Explain to the Spanish-background children that although the s is added in Spanish in writing when More
than one thing is mentioned, the s is often said very softly or not at all (Comparative Analyses: English-
Spanish f If there are children of foreign backgrounds other than Spanish, explain that in many other
languages there are many different endings added to words to make them mean more than one thing
(Comparative .\.nalysisf Suggest that perhaps that is why they often leave it out in speaking English.
I hey maN not oven have noticed it before, but now they must make an added effort to remember to
than (me thing is mentioned. the s is often said very softly or not at all (Comparative Analyses: English
pronounce it.

Teacher (holding up one book): What do I have in my hand?
Children: One book.

A book.
Teacher (in contrast holding a book in her hand and pointing to the group of hooks): I have a book in my

hand. I'm pointing to two books. Tell me what I'm doing. (Recalls the /----you relationship in
response.)

Children: You have a book in your hand; you're pointing to two books. (Help. if necessary.)
Teacher (holding up a cup, pointing to group of cups): Tell me what I'm doing. (Model the answer.)
Children: You're holding a cup and pointing to three cups.

Repeat this for all the objects on the table. Individual children select things around the room to tali; about.
e.g.. at the bookcase: This is a hook. There are many books in the bookcase. At the picture file: This is a
picture. There are many pictures in the picture file. This is one girl. There are five girls in that row, etc. It'
the children do not give the sound at the end of pictures, porcits. etc., correct them. However. note it for
a sound production lesson and do not belabor it at this time.

When you feel that the children have grasped the concept of using the plural form, in many situations with
many different sentence patterns. plan a conversion drill. (See Oral Pattern Practice Drills.)

Drill

Conversion Drill (converting from singular nouns to plural and vice versa)

Teacher Pupils Teacher Pupils

hook tray
cue: three
girls

books cue: many
hands

trays

cue: one girl cue: one
pen

hand

cue: live pencils cue: two
etc.

pens



Chat I

Develop a chart with the children, listing words and their plurals. e.g.,

One More Than One

girl girls
bOy boys
nickel nickels
hand hands
pencil pencils
pen pens
hat hats
chair chairs
etc.

Read the chart with the children. Let individual children read the chart. When the s sound is established
orally. have the children underline the c in the plural column for emphasis.

Game

They play a game which gives further practice. n',i'd Na.whall is one the children enjoy.

flat ert(IIS

Cards with words in singular and plural forms.

Preparatir)n

Designate places in the room for first. second. third. and home bases. Next, divide the group into two
teams facing each other across the room. Acting as "pitcher." determine the number of innings according
to the amount of practice you wish the class to have. Determine. too, the number of "outs" that end a
chance for the team in an inning. !lave the pupils select a scorekeeper.

PM(

llnld up a card with the singular or plural form of a word printed on it. Pronounce It if it is singular. the
player gives the plural form and vice vers,a.
One team at a time is uo at bat". each child in the team gets a turn

if the child performs correctly. he goes to first base and the next child in line is up at hat.
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\s the ne\t child performs correctly. he goes to first bas':. and the child already On first base goes to
second base. etc.

\\ hen a child completes the circuit of bases and conies home. he scores a 1111 for his team.

It' a child beet mils incorrcetly. the waiting team volunteers the correct answer and scores a point.

Ihe child who has made the error corrects it but is counted -out- and returns to the end of the line.

When both teams have had a chance at hat. that completes an inning.

Hrm.Q

111;.' team WI the grt.atest number of runs plus points for correction wins the game.

\,,t, 1 here ;ire lihtn other !%1111,......, 1h;tt can he devised to gne incentive and practice.

he children copy the Qiw emu/ .liorc Than One Chart in their notebooks. (live out rexographed sheets.
such as the following. to be worked on as an independent seat activity or as homework:

. 1 pl'ht it

Choose the word from this list to make the sentence complete.
lie sure to use the right form tone or inure than one).

hoy pen girl
dime hat hand
pencil chair cup

eraser

I l in our class wear white shills every day.
I need a to telephone.

3. I have tout and two in my desk.
4. I put my in the closet this morning,

I here inane a:ound the table.
o. We will need inanv for milk.

platy tell// dolls.
our \111/4-'11 to arIN\c1.-
are used for cleaiiiiw the chalkboard.



13, 1J

1,, Nea1Ilt1,11% as sell as tO Make the plural form iiiitoinatic.i.lo a substitution drib Aitli the children.

reaCher Children

I have many cups. I have many cups.
pencils. I have many pencils.

two I have two pencils.
nickels. I have two nickels.

five I have five nickel's.
many 1 have many nickels.

we We have many nickels.
erasers. We have many erasers.
hooks, We have many hooks.

They They have many books.
Jose and Maria Jose and Maria have many books.

road Jose and Maria read iminy books.
read many books.

etc.

Present a narrative chart which includes words with the N and sounds. Use the Directed Reading Method
and provide many activities to reinforce the two sounds of the letter s. (See Directed Reading Method in
l'al\le of Contents.)

LESSON 2

lc:it 1,',

I() introdiu.c the plural him cs pronounced
lo teach its corred spelling ;Ind pronunciation.

children make a Ileneraii/arion about cnd samnds, sord,, that add rs to 1.111111 the plural.

Npil IP)!

It, L'.mru v.(,rd, k hitch 011 MUSE add more than s tt, mean 'mire than one'.

th',111, rind then" write ths..in.

P1-C+C.,1111/,/il

Start with a conversion drill to review words that add to form the plural. iSee (N! Pattern Practice
14)11s.)



I lold up ;1 dish and ask: What is this? Give the model and help with the sit pronunciation. Children listen
and repeat niodel.

Hold up two dishes and say: Can we just add s to the word dish to talk about two of them? The children
experiment and find the resulting plural hard to pronounce.

Say: You see. it is almost impossible. Therefore, we have to add the sound to dish and say dishes. The
children repeat dishes.

* The same procedure is used to introduce brush brushes: bush bushes. ( Remember to use realia,
pict LILTS, toys to develop concepts.)

Say: I'll say the word that means one, and you say the word that means more than one.

Teacher Children

dish dishes
brush brushes
bush bushes
etc.

The same procedure is used to develop plurals of several more words ending in the sh sound, e.g., rash
raslics: flash flashes: dash dashes. Say: Listen to the words 1 say; repeat them after me; tell us what
sound is the same in all of them after we have finished saying them: dish, wish, brush, rash, flash, dash.

Elicit the sit sound from the children. Ask: What part of the word has the sh sound? The children answer.
the cud sum.

Teacher: Ilow do you say mole than one dish?
Children: Dishes.
Teacher: More than one wish?
Children: Wishes.
Teacher: More than one brush?
Children: Brushes.
etc.

Continue to help the children to isolate the 1: sound.

Play a game drilling the plural forms of s and es in contrast. You might play Word Baseball as described in
Lesson 3. using words that add s and es to form plurals. There are many other games that can be adapted or
devised to reinforce and drill these forms.

When the children understand the form, carry on a conversion drill to make usage automatic.



leacher Children

a dish
Cue: four dishes

a coat
Cue: five coats

a brush
Cue: two brushes

a hat
Cue: many hats
etc.

Application

A study chart is used for reading. Say: This is how the iz sound looks when we read it.

Suggested Chart:

One More Than One

dish dishes
wish wishes
brush brushes
rash rashes
flash flashes
dash dashes
etc.

The children read the chart from left to right, e.g., dish dishes: wish wishes. etc. They make up sentences,
one for the singular form and one for the plural form of each word.

Individual children then go to the chart and underline the es at the end of the plural form as they say the
word.

h'riting

The children copy the words of the chart in their notebooks, adding them to the previous One and More
Than One Chart.
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IIISSON 3

fcac her

To review the plural forms .c and c8: to have children recognize the written forms: to reproduce them
orally to practice them in a reading situation.

Pupil .1 int

To make the sounds of s as s or
To make the sound of cc as is

Presentation

Review through quick conversion drill:

Teacher Children

dishes dish
wishes wish
brushes brush
etc.

Then present a narrative chart using forms in contrast, such as:

I'm having a party after school. Three friends are coming to my house. We will eat ice cream and cake
and then play a game.

I will set the table with four forks, four spoons, and four dishes. After eating, we will play a game
called Three Wishes.

Activities

Read the chart, using normal tempo. stress, and intonation. Children listen and look at the chart. Explain
any part that may be unfamiliar, e.g., set the table, or any words that may present difficulties. Ask
children to find words that mean more than one. Individual children come to the chart. read the word.
and underline it. Ask what the word would be it the story were telling about one thing, instead of four,
three. etc. The child replies with the singular form.

Ask what has been added to the word that means only one. "1 he child responds with 8 or c8.

Ask the child to repeat the two forms of the word, e.g.. fork -lOrks, dish dishes, etc.

Reread the story, one sentence at a time, pausing after each sentence to allow the group to read it in
unison. Make sure they use the normal tempo. stress. and intonation. Then ask individual children to
read the entire story. The grOup then reads it in unison.



The children copy the narrative chart in their notebooks. Call attention io: indentation of paragraphs;
the use of capitals at the begit.ning of sentences and for the mune of the game: the use of punctuation
marks.

Frey add the new words to their One and More Than One ('hart.

lur dictation, choose sentences from the narrative chart that have the singular and plural forms. Use the
method previously described.

Lead the children to form a generalization about forming the plural by adding t's to words that end with
the ,sh sound.

Introduce the other endings that take the e to form the plural. e.g..

church churches
latch- latches
patch patches
pass passes

dress- dresses
etc.

class classes

case cases
judge judges
badge badges
cage cages

edge edges
site sites
prize prizes

A generalization should then be made about adding is to form the plural of words ending in the sounds
elf, chZe, S, and



Chapter Five

TEACHING READING TO CHILDREN
FOR WHOM ENGLISH IS A SECOND LANGUAGE

I he basic philosophy underlying a developmental reading program is the s:ime for all children. The dif-
f erence for children learning I n. lisp ;is a second language lies in the material and in the techniques of
empliasi/ing the oral aspects of reading.

Reading has been debited as a process of siht-sound-sense. in which sight and sound stand for the
isnal perception of graphic symbols representing speech sounds: sense. for comprehension of the meaning

convey ed by the sy mbols. It has been demonstrated by laboratory tests that even in silent reading there is
an involuntary silent activity of the vocal organs known to psychologists as "silent speech. This persistence
of "silent speech even in tluent readers demonstrates the interdependency of speaking and reading and has
important implications for teaching children to read in a second language. Stress. therefore. must be placed
on 1)1'.1I language control of reading material it children learning English as a second language are to develop
that "silent speech in English.

METHOD OF INSTRUCTION

Recogniting sounds and the letters that represent them is only one part of the reading process. Stress.
rhy thin. and intonation that give meaning to oral ,ixpression must be related to the printed page as well.
I heret ore. a great deal of oral reading embodying these aspects is modeled by the teacher and imitated by
the children. (;radually. the children conic to recognite the printed symbols that signal these, e.g.. capital
letters. commas. periods. question marks. and finally contextual clues as au aid to intonation and stress.
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Directed Reading

This method combines oral and silent reading though the technique of oral reading is stressed.
l.'nderstanding of all elements of FllgrISI1 sentence structure, forms, and vocabulary is the goal. It i, used
s itli charts or reading texts.

PR, I 01 RI

material that is not too long. Nloti\ ate the lesson through discussion at L mient Ikell a desire to
itld out hit the IllatItal

Read the in:aerial aloud as pupils listen and look at the rexographed copy of a chart or at a test.

Use normal tempo. pause, and intonation. signaling these with hand motions.

Help childrn to identify meaning: of name words by use of pictures: of action words and expressions by
dramatisation. Stop and ask questions that will develop comprehension.

Reread the selection, one sentence at a time. Pupils read the sentences aloud. imitating the teacher's
normal tempo, stress, and intonation. ildp when necessary.

different groups read material aloud. On good readers to read aloud.

Have pupils read silently the now familiar material to find answers to tactual questions or who. what,
where, that can be answered by sentences found in the printed material. Use the w/tr questions and other
inferential questions only when children have acquired sufficient control of the language and
tilldQrstAllthlig of the cultural mores involved.

Use a Variety of activities: dramatizing.. preparing questions to ask others; sequential listing ofsentences
which summarite the material: using new words in original sentences: illustrating the material.

Use objective exercises: multiple-choice: matching words and phrases with oaktag strips: completion
questions; true-false questions requiring the correct answer if one is false.

t 10114M-imp 1(+1' or PA1.4ral)11. .1),12L's het \\ Vert for 111(lerillck'llt scat
work. Sch.', Iron, the folims ill'2Nt);2;2csrl(ws is lint is alTropriate to the IteloNk the story

p.tr.tt_tr,t ph

I.LTroduce ord,.
ht.rteltine one, in the ,tor or paragraph.

(1f 1l ,etiteucc 1t !licit pupils ill cut out ail paste under the

111!!:,trbk'd belie pupils to put them

,etticitee, -'ctrl at p.tragraph in garble(I sequence.
th.'in on a pipet in the nee of

t(i k.10 111,2111 ,t1Itt

Continue directed rending activities until pupils acquire oral control and proficiency.' in hantllirin this type
of reading, When this i achieved. pupils are ready for the developmental type of reading lesson.



Developmental Heading

l he typical developmental reading lesson is primarily silent reading. It aims to develop the technique of
reading one or more paragraphs bar the main thought. Before the reading, the teacher explains those words,
p:itterik, or idioms that might present obstacles to comprehension. After pupils have been introduced to
this type of reading and are able to function fairly well, they are ready to participate in the regular
program of the class with some additional help. Methods and procedures of the regular reading program are
used at this point of reading development for children learning English as a second language.

MATERIALS OF INSTRUCTION

The reading program for children learning English us a second language has two aspects:

A modified Language Experience Approach using teacher-made materials.

A sequential skills development using a reading skills series.

The Language Experience Approach

The Language I \ perience Approach is described in detail in the Handbook for Language Arts: Grades
Three and row.. The basis for its use with children learning English as a second language is the concept it
develops or the interrelated language skills. Children realize:

What I can think about. I can learn to talk about.
What I can talk about can he written.

The reading materials. experiences, and reading charts keep pace with the children's developing oral
control. The approach provides reading content at their maturity and interest level, although it frequently
is lacking in the omtr oiled skills series at the beginning stage. Therefore. this approach in combination
with a skills series affords a more rounded reading program.

The language experience approach. therefore, is used with the following adaptations. The program must first
teach the sounds, word order. and forms of spoken English by developing listening and speaking abilities.
Concomitant \ith oral control of even a tew sentence patterns sequentially developed and a limited
Nocabulars,. the children arc taught the relation beh\ evil English spoken words and the letters that represent
them l he earliest experience is % ith labeling objects in the classroom. such as door. window. desk,
lihrary. painting area. science table. etc. l eacher-pupil reading charts are then used.

Four important criteria must he considered in the selection of the language content of the reading chart:

l'he materials inust reflect natural language forms.



I he sentence patterns and -weabulao ;mist ire owtrolled,

the inaterial selected must have already been mastered audio-lingually. Thus, the sentence patterns.
weabufai,. and content dining the oral part of the lesson become the 'language element and content
ot the reading material

The material must reflect pupils' interest incl he appropriate to their age level.

1)1 \ 11 UhIA4, 11 \111NC. C11 VItIs

I he headier guides the group in developing a reading chart cooperatively. The chart may take such forms as
a s11111111:111 of all espericnee that has been discussed and the pertinent sentence patterns and vocabulary
practiced in the Special I ;11)211;1,2t: l CSMW. Several types of charts follow.

(7tart C(IritIolfrd strtrctette

These are the first charts used. The teacher guides pupils to relate the experience using a single sentence
pattern repetitively. Variation is obtained through vocabulary words and phrases, e.g.,

'there are many houses on my street.
there are apartment houses on my street.
I here are private houses on the corner.
etc.

(liaris with cmttrullccl ,structure

In these charts. while the sentence structure would still follow the order of subject + verb + object or
complement. a variety of verbs may be used to describe the experience. e.g..

We go to the atId1I141um every Tuesday.
We salute the flag.
We sing songs.
We see plays.
etc.

I m cm, )1/.7201 <1/4'

Dialogues are used to gave meaning and dramatic use to sentence patterns in a communication situation.
1 hey are often used to introduce new sentence patterns or are presented early to provide children with
language that enables them to function in the classroom before they achieve oral language control. The
dialo,nies are taught as a formula and inemori/ed. lIle meaning is 'conveyed through dramatization of the
inherent situation. e.g.. greetings, classroom routines. etc. (See Oral Pattern Practice Drills.)
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Kfrie)ttn lefial ree()111bined

The teacher prepares reading material in which the structures and vocabulary items have already been
taught so that pupils are presented with seemingly new material in which all elements are familiar. Some
mastery of structure has been attained and the sentence patterns need to be as controlled as in the first
phase.

Let us assume that the class is planning to take a trip in the community. They have listened to and
practiced going followed by the infinitive to express the future. Previous Special Language Lessons, both
oral and written. have developed, practiced, and applied such structural elements as:

the use of the possessive: our class: our lunch.
expressions of time: at ten o'clock; at twelve o'clock.
the place of and in a series.

The teacher arranges the chart with previously learned elements as they apply to a new situation. She writes
it on the chalkboard or duplicates it in advance and distributes it to the class so that each pupil may have a
copy. The Directed Reading Method is used (see ('ontents).

Our Trip to the Supermarket

Our class is going to visit the supermarket tomorrow. We are going to leave
school at ten o'clock. We are going to walk to the supermarket on
Amsterdam Avenue. We arc going to buy cake, candy, and soda for our
party. We are going to learn about the supermarket. At twelve o'clock, we
are going to walk back to school for our lunch.

Known material and new material combined

The teacher prepares material combining new elements with familiar items. In general, pupils have no
difficulty with one new item introduced among 25 to 30 known items. At this time the children's oral
language control includes a variety of sentence patterns and a more extended vocabulary. The following
charts may grow out of curriculum 'earnings.

Se icm c. /bird tirade "Flow Sounds Arc Made.-

The children have manipulated, experimented with, observed, and talked about their experiences with
instruments that make sounds during class lessons and during Special Language Lessons. Their oral control
includes the request pattern. They have had experiences in following and giving oral directions. The new
vocabulary has been practiced and added to vocabulary lists. The teacher prepares a rexographed sheet with
pictures to help with the new vocabulary. She uses the Directed Reading Method (see Contents).



Filings that make sounds:

whistle

L

drwm

guitar

xylophone

bcll

Find the picture of the guitar.
Find the part you pluck to make a sound.
Color it red.

Find the picture of the drum.
Find the part you beat to make a sound.
Color it blue.

Find the xylophone in the picture.
Find the part you strike to make a sound.
Color it green.

Find the bell in the picture.
Find the part that strikes the bell to

make it ring.
Color it yellow.

Find the picture of a whistle.
Find the part you blow on to make a

sound.
Color it orange.

Social Studies, Fourth Grade "Civil War: I listory l Ihrough Biography.-

You may choose the story of Harriet lubman to illustrate Negro bravery during the events leading to the
Civ it War. You may read Runaway Shire, the Story of llarrict Inbutan by Ann McGovern to the class.
iSoe literature list in Ihnulhools for Language Arts: Graile.s Three fmcl Four.)

hl previoosSpecial language Lessons pupils have practiced both oral and written forms of structures with
phrases, noun modifiers, introductory adverbial expressions. such as yina//y. where. iii .spite of, at last. The
leacher may use from one to tour lessons in developing the following chart, depending on the ability of
groups. She uses the Directed Reading Method (see Contentst.

Harriet Tubinan

Harriet Tubman was a slave. She lived and worked on her master's
plantation in the South. She longed to be free. She ran away to the North
where she could escape slavery. She experienced many hardships and dangers
on her trip. Many people helped her on the way. Finally, she reached the
North and freedom.

In spite of the hardships and dangers. Harriet Tubman made many more
trips helping others to freedom. She is a heroine of our country.
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Developing Sequential Skills

In addition to the language c\perience approach. the teacher UsCS a skills series for the sequential dtvelop-
went of specific reading skills. Dr. Fries has said. "1,e;irning to read is io i learning to foifor something: it is

learning to Li(' something.'" In dimming a skills series the teacher might keep this in mind. 'Hie linguistic
approach and the materials that liSs: this approach are recommended. I lowever. basal series and E1 a
methods and materials may he helpful for siyine children.

The Linguistic Approach

'Elie linguistic approach to reading instruction is based on the body of knowledge and understanding about
the English language. Linguists believe that reading is a process of converting printed language symbols hack
into the rand liar sound symbols of oral language.

In the linguistic approach, therefore, initial instruction in reading stresses relationship between the letter
symbols of written language and the aural symbols of oral language. Nleaning is a secondary consideration at
this point. To facilitate the child's recall, only those relationships which are consistent or "pattern
regularly. as the linguists say. are presented. For example, pare and ,t ii and rare are presented together
but hare is held until later. This is particularly helpful to children who read in a first language whose
sound letter relationship is constant. as in Spanish. Word perception is cued by the pattern and not by
the letter sound. For example. it is not the i alone in it. hit. hit but the pattern of the vowel-consonant in it
or the consonant-vowel-consonant in hit which leads the child to recognize the words.

As children develop skill in relating printed and aural-oral symbols, the teacher directs attention to
meaning, The child learns that to understand the meaning of the printed material. he must apply the
intonation. pause. stress. and pitch of oral language.

Sentences are carefully structured to follow the subject-verb-object or complement pattern which is
closely related to the speech patterns the children are learning.

Because of the careful selection of regularly patterned words and carefully structured sentences in initial
reading stages. the linguistic approach has particular merit for children learning to read in English as a
second language. After children have acquired facility with several matrices through this skills nli.1110d of
the program, they apply the principle to the charts of the language experience approach. They look for
words that pattern on the charts they have made and underline them in red. They talk about other words
belonging to the matrix. In this way. a link is provided between the two methods.

Several linguistic reading series are now available on the New York City Board of Education textbook
list Fach series has its own procedures for achieving the linguistic goals discussed above. The teacher
manuals are replete with the philosophy and techniques of each system. The teacher May have to make
adaptations in the procedures for children learning English as a second language. Oral practice of the
material to be read will need greater stress and more time devoted to it than may be suggested in the

Series best suited to this program follow.

Ilinmictics and lieadhl I ew York: Holt Rinehart & \klriston. 1963)
4B. tr,/ 0 I dIkation.flt Netc York, rellbooks Elementary and Junior High School (\o% York. The Hoard. l'if,K1



11, ri ri7 1 It'(,/,/c) it lidth', 1 Nh'i !loo{,,. I 000t.

I he Nis readers or this series. w ith teachers' ii muals and children's skills books, present words and
grammatical structures selected according to linguistic principles. They are preceded by instruction in the
discrimination of the letters of the alphabet in .1/y /tip/whet /look with correlated sets of alphabet cards.
Words are presented in matrices (-at -an) in order to provide minimum contrast of the major spelling
patterns. A limited number of high frequency words to he introduck..d as sight words are placed in circles at
various points in the readers. No illustrations are used so that the child will not get a clue front or he
distracted by the pictures. however, a set of pictures for use in oral discussion is being prepared at this
writing. Completion of the program is said to prepare children for a 3.2 reading level of a basal series.

lcdilcr+ IDA .Hath.1,)THL

This material has been developed chiefly for Spanish-speaking children. The program, strongly influenced
by structural linguistics. tries at the same time to maintain the practice of conventional reading programs by
using content which reflects children's traditional literature. Grammatical forms and arrangements, as well
a, spelling patterns and vocalmlar, ate controlled. I lie tell is accompanied by ver attractive illustrations,
Ilse content of the stories is chara,:tcriied hy ,titans with human qualities. follstales. "realistic" stories.

.ind -Americana". I \\ ent -one aCCOIllrally1147 e',11.-\Wrt: booklets and teachers manuals are
projected. I he pro:Irain is designed to co\ er two \ears of inNtrUCtiOn.

The Linguistic Readers (I lamer and Row. I o05).

\t present, this series has been developed up to the first-reader level. It consists of readers, workbooks. and
teachers' manuals. Vowel letters representing speech units in a patterned and consistent way are introduced.
tHpatterned speech units are carefully controlled and used \Olen they are essential to the story. !'reprinter
and primer stories deal chiell with talking animals.

Basic Reading (J.I3. Lippincott.

Basic Reading is a fully developmental linguistic program for preprimer through grade 8. Readiness
act i\ ities are built into the actual reading instruction. In beginning reading experiences. stories are preceded
by pages of words grouped according to common phonic elements. The sounds of all letters and letter
combinations are taught as they are used in normal words. series attempts to present a wide range of
reading matter of a high literary quality appropriate to each grade level. Materials include the pupil's reader
and workbook. teacher's manual. and eight filmstrips and a filmstrip manual for the development and
reinforcement of skills in reading. phonics. and comprehension.

k 1 16.,1,1011; low.; )

This series consists of six reading books arranged according to levels. tacit level constitutes a sequence of
sound spelling patterns. 'Ihrougli an inductive discovery method. the child meets the sound-spelling patterns
of related groups of words and formulates his own generalizations. The series forms the "decoding" or
initial portion of the total reading program from SRA for tirades I O.

R, It /0' lit'

l)ts Irgin1,1 Robert Ill I eaLheis ( m dceloping this series. liae incorporated into the
iritelhil the additional Inotkotion 01 interc,ding slott,'s mot hound ur most linguistic series at the initial

ach star has an LIFIL'olitiollid portion that inoes the stor line along. \t appuq plaices theft:
ar; stri...11\ controlled portion, using \ords that pattern 1,-!tdail and those tunction winds that tumid out



the structures and are learned as sight words. The teacher reads the uncontrolled portions as the children
interpolate the controlled material. Ike skills are developed as in the other series. At this k rit jug the series
is being tried in some New York City schools...The series can be obtained from leachers College Press,
50I West 120th Steet. New York.

DEVELOPING INTEREST IN READING

The child who is facing the difficult task of learning to read in a second language needs more than a
program that develops his ability to read in that language, as important as that is. ((is adjustment to his new
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The literature program includes folk stories of many ethnic backgrounds. This teacher is reading Perez and Martina, a well-
known Puerto Rican folktale.
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environment and culture pattern, his expectations of success, his desire to be liked and wanted, are
important factors in the learning process. While this is true in all areas of the curriculum, a literature
program and classroom library that include books and stories from the child's native culture, language, and
about his native land. as well as those depicting life and experiences of newcomers to large urban areas, can
provide tangible evidence to him of the eMpathy of his teacher and classmates. lie is thus assured of their
respect for his native culture and his accepted contribution to the group. Therefore, the child learning
English as a second language will be encouraged to learn about other cultures and ways of life, since his
culture, too, has been included in the program. This self-image as an accepted meinber of his class will be
strong motivation for undertaking the difficult task of mastering English reading skills.

The teacher includes in her literature readings folktales of the cultures represented in her class. She
introduces this by recalling a folktale familiar to mainland children. She then explains that each country has
its own folktales that its children learn to love. it' she has Puerto Rican children in the class. she may choose
/'ire : and tlartina or Juan Bobo and the Queen's A'ecklace, both by Pura Belpre, or The Green Song by
Doris Troutman Nom. She asks some of the Puerto Rican children to tell what they know of the story and
explain any characters that have special meaning for all Puerto Rican children. such as the coqui in The
Green Swig, or she allows them to tell anything they wish. She reads the story to the class, discusses it with
the children. and carries on follow-up activities as she would for all story readings. For French-background
children, Stone Soup by Marcia Brown is a charming French folktale for children of many age levels. The
books are then placed in the class library for future handling by the children at library time. This
encourages interest in many cultures among all the children, thus building a good self-image for the children
for whom English is a second language.

There are folklore, fairy tale, and picture books in Spanish, French, and other languages that can be
ordered from the library catalogue. These books can be included in the class library for children who are
fluent in other languages.

Books that depict the life of newly arrived ethnic groups in urban areas, which children of many cultures
enjoy and can identify with, can be included in the story hour when the teacher reads to the class. For
example, gy Dog Is Lost by Ezra Jack Keats and Pat Cherr is a charming book which can provide an
enriching experience. All children can identify with the-little boy who feels lonely and frightened in his new
home in a strange city. They can understand the compelling force of his love for a lost pet that sends him
out into the strange city to find his lost dog. They experience with him his difficulties in making himself
understood. The humor and charm of the story have credibility for all children. The Spanish words, an
integral part of the story. can be an enjoyable experience for English-speaking children, as they learn to say
them. Status can be given to children of Spanish language background, as they act as experts in
pronunciation. Children of a language background other than Spanish or English can dramatize the story,
using words and sentences of their native language in place of the Spanish words. Jose's Christmas Secret,
Solite, and Maria, all by Joan Lexau, are some other stories in this genre that can be included in the story
hour and the library corner. Others can be ordered from the library catalogue.

Classroom experiences of the kind described will help N children develop an interest in books, even if
they merely handle theln or look at the pictures of an already familiar story during library time. They will
be encouraged to participate more fully in the story hour that deals with other cultures and experiences
since they have had their, own included in the literature program. It is hoped that the children will thus
acquire the habit of turning to books for pleasurable experiences.



CONSIDERATIONS ABOUT WRITING

Children learning English as a second languitge artliese grade levels most likely have ability to write in their
vernacular, but they must be taught the English name of the letters of the alphabet as they write them in
handwriting, lessons. The use of alphabet hooks and picture dictionaries reinforces these !earnings. Also,
some linguistic skills series for reading devote time in the initial lessons to the names and the writing of the
letters of the alphabet.

AS children become familiar with the labels under pictures hanging in the classroom, they write similar
one-word labels under the pictures in their folders and picture dictionaries.

When the children have had practice in copying single words, they are ready to copy sentences. Charts
developed in Special Language Lessons and reading time as described in the Language Experience Approach
can be used. At first they copy only one sentence over which they have oral control and which they can
read. As children acquire skill in the oral control and reading of all sentences, the entire chart can be
copied. The teacher calls attention to the capitals and periods, to the spacing between letters and words,
and to any form that may cause difficulty.

vfraining children to write a word, phrase, or simple sentence from dictation of material that has.been
heard and copied often brings together pronunciation, comprehension, and use of structural forms. In order
to write what the teacher is saying, the children must understand and associate sounds with written
symbols. After munch practice with familiar material copied and written from dictation, they can be
expected to copy charts cooperatively developed by the class. However. the vocabulary and sentence
structure of such charts must be within the comprehension ability of these children, if not within their
active oral expression ability.

keeping a notebook of written work arranged in a day-by-day progression helps children to evaluate their
progress in writing: an individual folder with sample papers of the children's writing from the beginning of
the year gives each child an opportunity to evaluate his progress.

As with all children. those learning English as a second language can achieve competence in independent
written expression only after much experience with expressing their ideas orally and practicing the forms of
written expression through copying. However, for the children who are learning English as a new language,
mastering these skills will require more time and practice than it will for their English-speaking classmates.

At first the children may try to add an original sentence to a chart they copy. As the teacher finds them
gaining competence in creating original sentences. she can devote Special Language Lessons to the study of
beginning sentences. A class experience may be used as the topic. Children first develop sentences orally
which the teacher writes on the chalkboard or on the chart as models. She encourages the children to use a
variety of structures. After pointing out the introductory content. she discusses the structures and
vocabulary, e.g.. We went on many trips this year f». Did you ever visit a museum? After copying the
models. children write a beginning sentence for some personal experience. They then write these on the
chalkboard and discuss them for structure and vocabulary. Spelling is corrected. but spelling errors are not
belabored at this time,

When children begin to gain competence with beginning sentences. they are encouraged to add another
sentence. e.g.. I had fun at the movies on Saturday. I saw a Mickey Mouse cartoon, etc. Thus. step-by-step



they are encouraged to write short compositions of perhaps three sentences. The teacher writes on the
chalkboard or distributes rexographed copies of the following, thus providing help with a controlled
exercise:

I can t go to the playground after school.

The teacher and the children read the material, the teacher explaining the directions. The children copy the
first sentence and complete the story by developing the last two. After practicing this type of exercise
children use others that require development of an initial and an ending sentence. e.g..

. We saw lions, zebras, and many other animals.

As oral and written competence develops. children should be encouraged to express their own ideas and
feelings in writing. They participate in class activities preparatory to this kind of written expression. (See
Handbook for Language Arts, Grades Three am! Four, section on written expression.)

Since expression of the child's ideas. his creativity, and emotional react ions are the goals of this writ ing. t he
teacher accepts whatever forms or structures the child uses. The following'is an example of this kind of
written expression. It is a copy of an actual story written by Juan, a fourth-grade pupil in a New York City
school. Juan is rated (' on the Oral Language Ability Scale.

THE TALKING TURA ANI) D1ZUNt

Once in a store there was a talking tuba and drum and the bous(boss) of
the store heard the talking tuba and drum and the bons of the store ran out
and told the police the police said how can a tuba and drum talk the police
and the bons of the store came back and the police said can you talk the
tuba and drum didn't say a word the bous of the store said but when you
were not here they talked the police said how can a tuba and drum talk then
the police went and the bons said don't you talk again the tuba and drum
made so much noise the police came back and said it' you make so much noise
again I will arrest you so the police went and the bons of the store said I will
break you inpart and he went over to the tuba and drum and they made so
much noise the police came and said I saw you near it so the police arrested
the bous of the store and the bons told the police what happend all the
police said how can a tuba and drum talk then the police putted the bons in
jail and the tuba and drum lived happily ever after.

JUAN

The class thoroughly enjoyed Juan's story when the teacher read it to them. The teacher and children
commented on the contents of the story, its humor. "the comeuppance'. for the "bons.- etc. At a later
date, the teacher sat with Juan and guided him to punctuate the sentences and add new words to his
spelling list.



Chapter Six

STRUCTURE OF THE
SPECIAL LANGUAGE LESSON

CLASS ORGANIZATION

Form a group of not more than ten children for a Special Language Lesson to last a half hour or more. The
smaller the number of children in the group, the greater is the opportunity for individual participation.

Assign an independent acitivity to the other children in the class.

Reassemble the children at the end of the period. Plan an activity to unify the class. Each group may report
on its progress, or if the Special Language Lesson does not lend itself to a report in which the rest of the
class would be interested, plan an activity in which all the children can participate, e.g., play a game, sing a
song, etc.

AIMS OF THE SPECIAL LANGUAGE LESSON

To capitalize on a ,lass or curriculum experience or an experience especially created for the lesson in which
the need for speaking English is present,

1To introduce systematic practice of sentence patterns and vocabulary for expressing ideas and facts
learned in the class activity.

To develop automatic control and fluency in the application of these patterns and vocabulary in and out
of school.

To develop audio discrimination and to practice the production of sounds.

PROCEDURE

Provide a variety of illustrative devices, e.g., pictures, games, word cards, flannel boards, dialogues. etc.

Review vocabulary, language patterns, and idiomatic expressions, taught previously, in order to maintain
sequential learning.



,..
V

ie
`

«A
, t

A
t

?,
e

rr
t

+
c

ir
..A

A
. r

rt
1#

.

I)
w

e. tte
a
.

"

r

A
t t

he
 e

nd
 o

f t
he

 S
pe

ci
al

 L
an

gu
ag

e 
Le

ss
on

, a
 c

ha
rt

 is
 d

ev
el

op
ed

 to
 r

ei
nf

or
ce

 th
e 

or
al

 la
ng

ua
ge

 !e
ar

ni
ng

s.

...
..

.. 
...

...
...

.
.

...
...

.
_

.
...

..
.

or
...

.
...

.

t

...
...

.
...

...
.

.

s-
-

.0
N

.
...

..
...

...
...

...
r

...
...

.



LANGUAGE PRACTICE TECHNIQUES

Teacher models.

He's Jose.

A

He's Jose. , Who le group
y-v---ymix repeats.

el0
Small group
repeats.

r He's Jose. 7 Individualj
pupils repeat.

2

3

Teacher signals.

111,

Jose is sleeping Who group
p

ti:)niell),4,1 without model. [1]
Y-Y-1rY roduces

Jose is sleeping] Small group
produces
without model.

Jose is sleeping

2

Individual
pupils produce
without model



Present model.
Children repeat in chorus, in small groups, as individuals.

Introduce new vocabulary or sentence pattern in the context of a class or small-group curriculum
experience. Stimulate the children to speak about the experience.

Present model (word. phrase. pattern, you want children to repeat).
Use natural tempo, proper stress, and correct intonation.
Children repeat in chorus (entire group, then smaller groups) and individually.
Comprehension is checked by demonstration or action response.

Apply new vocabulary and sentence pattern to children's experiences in and out of school.
Present a model as described.
Children repeat in chorus entire group: smaller groups) and individually while you repeat the model.

Give additional drill pertinent to the new language learning. Question children to elicit
require the use of the vocabulary and sentence pattern.

Ask questions.
Children respond in chorus and individually.
Children ask questions of the teacher in chorus.
You answer.
Children ask questions of each other.
Children answer each other.

answers that

Use oral practice drills when children have had experience with the pattern through the presentation of
correct models: repetition: substituti6n; replacement: conversion; cued answer: and dialogues. (See
samples, Oral Pattern Practice Drills.)

Provide ear training and practice' in sound production.
Present a Word which includes the sounds to he heard. produced accurately, and then give a similar
word in which one different sound element is pronounced. Help children to hear the difference in sound
and give them practice in repeating the two words in contrast. Present the accurate pronunciation; the
children repeat in chorus and individually. Children practice- producing these sounds in contrast: in words,
phrases, and simple sentences. They repeat them in chorus and individually.

Provide relaxation through review of words, songs. poems. dialogues previously taught and memorized,
dictation, silent reading, and following written material as you read aloud.

End the lesson with a chart when the children have acquired oral control of the pattern. Using the
vocabulary and sentence patterns taught, model each sentence pattern. The children repeat the pattern.
Then record it on the chart in manuscript.

Read the completed chart orally as the children follow with their eyes and ears.
Ask questions.
Children answer by reading appropriate sentences from the chart in chorus and individually.

Prepare rexographed material for independent work that reinforces the language elements of the lesson. The
form and content must be within the capability of the pupils.
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ESTABLISHING SENTENCE PATTERNS

The selection and development of the sentence patterns in this chapter are based on the principles and
philosophies of second language learning as expressed in the following materials:

Brooks, Nelson. Language and Language Learning.
Bumpass, Faye L. Teaching Young Students English as a Foreign Language.
l'inocchiaro, Mary, English as a Second Language from Theory to Practice.
Fries, Charles C. Teaching and Learning English as a Foreign Language.
Johnson, Francis C. Minenda Series- Language Drills.
Lato, Robert, and Vries, Charles C. English Patter» Practices.
National Council of Teachers of English. English fbr Today.
The Puerto Rican Study, 1953 -1957. Language Guide Series.

These criteria were also applied: What patterns are most useful in the widest range of spooking
situations? What patterns are major patterns according to authoritative descriptive linguistic analysis of the
grammatical structure of American spoken English? What patterns are representative of standard usage by
native speakers'?

Sentence patterns consonant with the principles of second language learning and reflecting the
cumulative aspects of language are taught and practiced through curriculum experiences appropriate to the
maturity level of the children. Control of these patterns will enable children to use the basic structures of
English. For this reason, emphasis has been placed on patterns illustrating word form and word order, e.g.,
the singular and plurals of nouns, the changes in verb forms, subject and verb agreement. the place of
adjectives and adverbs in the word order. An understanding of how the English language functions is
developed; after much ph.ctict. with the patterns, children may be helped to acquire generalizations about
syntax and forms.

The teacher is free to select those patterns she feels best suited to the immediate needs of the pupils. This
may or way not be in the exact order in which they appear in this material. However, within each pattern,
she follows a sequential development as described in Sequential Development of a Series of Sentence
Pat terns. (See Table of Contents.)

The sentence pattern material that follows lias been arranged in three columns. Column one indicates the
teacher's language aim. Column two gives examples of the patterns to be established. The etc. in the
examples means continued practice through substitution: the *** indicate the end of a development. The
ability and maturity of the pupils will determine the number of lessons needed to accomplish each language
aim and to establish ..the related sentence pattern or patterns. Column three suggests possible approaches to
teaching. These suggestions need not limit the teacher whose ingenuity will suggest many other activities.

The content words used in these patterns have been chosen because they represent children's general
experiences. In drilling the patterns, substitute words from many areas of the curriculum for the content
words. This will show the children the application of the pattern to other experiences and enable them to
participate in the total instructional program of the class. The following material starts with elementary
basic English patterns and progresses to more complex forms. The teacher evaluates the children's oral
language ability to determine the point in the development of the patterns at which she will begin
instruction. Some children may need to start with basic patterns, while others may be ready for the more
complex forms.

9t)



LANGUAGE AIM SENTENCE PATTERN SUGGESTED APPROACH

Teach language for i min e d ia t e Good norning, Miss . . Teach as a formula; children
classroom functioning. Teach as a Ilow are you? (In response to teacher's memorize,. Create dialogue. (See Oral
formula. question): I'm fine, thank you. How Pattern Practice Drills ) Children

are you repeat in chorus and individually. Use
as change of pace in subsequent
Special Language Lessons.

*4* *4*

Please, may 1 leave the room.
Please help me.

sick.

Teach as a formula; children
memorize. Dramatize.

Stand up. Stress understanding for response at
Get on line! times of emergencies. Give one
Walk quietly. command at a time.
Walk carefully. I. have a child illustrate. Help him to
Walk quickly. understand.
Follow the child in front of you 2. Ask a group then to respond.
Get to your seat. 3. Ask entire group to respond. Re-
Sit down, peat at intervals as needed. After

repeatedly listening to commands,
some children may be able to act as
teacher and give commands.

I need a pencil.
Mary is my partner.
Ron is sitting in my chair.
I lost my hook.

Set up playlets to dramatize meanings.
Teach as a formula.
Use Naha.

*4* *4*

My name is Introduce these patterns by giving
My address is your name, address. designation of
My class is class: name and number of school, etc.
Nly school is. My name is Miss
My teacher is My class is

My school is
Start with those patterns that can be

What's your name? drilled in chorus. e.g.
What's your address? My class is
What's your class? My teacher is
What's your school? My school is
Who's y()111 teacher? A fie r developing confidence by

drilling normal tempo and intonation
as well as patterns. in chorus. call on
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LANGUAGE MM

***

SENTENCE PATTERN SUGGESTED APPROACH

***

individuals. Apply the pattern now to
individual names and addresses. Model
the pattern for each child before he
says it.
Provide a pocket mirror for each child.
Each child looks at his image in the
mirror as he uses the pattern, My,
identifying the word my with his
image in the mirror.
After patterns have been introduced,
ask the question to which the children
reply. After much practice, the
children ask and answer each other.

***

Teach use of Verb to be (present I'm Jose. Introduce this as an informal form of
tense) with pronouns. Maria. identification within the group, class,
First person singular. Carmen. or playground in contrast to the more

etc. formal pattern that precedes this one.
Use the mirror as explained in the
preceding approach.

***

Second person singular.

***

Third person singular.

***

You're Maria. Dramatize situations: group of friends
Jose. at a party; meeting friends in the
etc. playground, etc. Dialogue involves

greetings and identification of self and
others.

She's Maria.
lie's Jose.
etc.

Differentiate between he and she. Ile's a boy.
She's a girl.

Build content vocabulary.

95

***

I'm a boy (girl).
I'm a girl. I'm a boy.
I le's a boy. She's a girl.

***

***

Use stick figures or stick puppets in
making these patterns more natural,
e.g.,

She's Maria.
She's a girl.
Children refer to themselves in relation
to the stick figures, then in relation to
each other. If stick figures are not

Ile's Jose.
Ile's a boy.



LANGUAGE ADI

***

SENTENCE PATTERN SUGGESTED APPROACH

You're a boy (girl).
I'm a girl (boy).

available after a child has said, e.g., I'm
Jose, the class says: Ile's Jose, etc.

*4* *4*

Ile'' a man. baby. boy, policeman, Use pictures.
fireman, etc. Develop vocabulary.
She's a woman, girl, baby, nurse, Use those occupations that are within
teacher, etc. the children's experience in and out of

school.

Add concept or here and Own'. desig- here.
;aing a Npecith; place. Introduce sub- Jose is there.
stitut ton of pronoun for noun-subject. lie's

Maria
She's
etc.

*4*

Build content vocabulary.

4**

*4* *4*

Touch place for here,
Point off for there.

The table is here. Elicit this response through a question.
It's here. Be careful always to ask the question
The door is there. that will produce the response you
It's there. wish the child to practice. It must he
etc. the natural response that is made by a

native speaker.
Where is the table? may elicit the
response hen' or them perfectly
accophble responses.
If you wish the child to practice the
entire pattern, a better way would be
to say: Tell me about the table. The
table is here; the table is there can be
elicited as natural responses to that
question. Build content vocabulary
with things in room. Toys or pictures
that represent things urban children
are likely to be interested in should he
part of the classroom equipment, e.g.,
cars, taxicabs, trucks. buses, fire
engine, policeman, fireman, trash cans,
etc.

*4* *4*

l)9



LANGUAGE AIM SENTENCE PATTERN SUGGESTED APPROACH

Review statement pattern. Teach tp10.
tion pattern and response of verb
to be. Contrast statement and question
form,

Teach statement-pattern with negative.

100

Maria is a girl, pupil, monitor, Use replacement drills to make this
She's automatic. See Oral Pattern Practice
Jose is a boy, pupil, monitor.
Ile's
etc.

Is Maria a pupil?
Yes, she is.
Yes, she's a pupil.
is Jose a monitor?
Yes, he is.
Yes, he's a monitor.
etc.

***

Is lose a pupil?
Yes, he is.
Yes, he's a pupil.

Is Miss ... a teacher?
Yes, she is.
Yes, she's a teacher.

Is he a policeman?
Yes, he is.
Yes, he's a policeman.
etc.

***

.Maria isn't a teacher. She's a pupil.
Jose isn't a policeman. He's a pupil.
Juan He's a boy.
etc.

She's a girl.
She isn't a teacher.
IN's a pupil.
Ile isn't a fireman.
lie's a fireman.
Ile isn't a policeman.
etc.

***

Use games, conversations. Apply
patterns to here and there, e.g.,

Is Maria here? No, she's there.
US2 conversion drills for practice.
See Oral Pattern Practice Drills.

44*

Use occupations that are within
children's experience.
Use pictures, wedgies, or puppets to
develop vocabulary.

***

Practice with dialogue.

Avoid such patterns as: Jose isn't a
girl. (That is considered an insult to
P.R. boys.)
Pictures, puppets, and wedgies are also
helpful.



LANGUAGE AIM SENTENCE PATTERN SUGGESTED APPROACH

I'm not a boy. I'm a girl.
policeman. boy.

etc.

Develop statement pattern with this is. This is Maria, (Jose, Juan, etc.)
a book, a pencil.

Build vocabulary: content words. a brush, a family.

Use of the in contrast to a. This is a family.
This is the mother, sister, brother,
baby, etc.
etc.

Use stick figures or stick puppets to
illustrate this pattern: touch things for
this. Build vocabulary. Use pictures of
family, realia, puppets, etc.

Contrast concept this and that (con- This is a desk, etc. Touch object for this. Point to object
lia,,teLl verb). That's a table, etc. for that. (Indicate things at a distance

etc. for that )Children imitate.

***

each question form with what, What's this? Ask questions, using a variety of
;there: contracted form it's to take it's a house (a man, a baby, a window pictures, puppets, and things in room;
place of this in statement response. a door, etc.). begin with realia where possible, things

in work areas, etc. After repeatedly
listening to you ask the questions, the
children then question the class and
each other.

Statement response with it's to replace Where's the desk (chalkboard, boat,
Hanle of object. etc.)?

It's here, (touching)
It's there. (pointing)

***

Introduce possessive pronouns used as This is my hat, etc.
adjectives with familiar vocabulary. That's your hat. etc.

***

Devise game to make this pattern
meaningful.
Use children's possessions (singular
form only).
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IANGUAGE AIN( SENTENCE PAT1TRN SUGGESTED APPROACH

hies i, his coat,ete.
Ihat's her etc.

***

r tai thist ilk. question i in I' rim Is this your coat? Yes. it is. Ask questions. Children respond in
.511h ',LItilliCilt. Iht\ is aft ii inato.e. his coat? Yes, it is. chorus, in groups. Groups question
icsp,khs.. her Yes, it is. and respond to each other. Individuals

my Yes, it is. question and respond to each other.
etc.

*** ***

Continue possessive pronouns.

***

I C.tt ss 10
pion tois

..5

Is this your coat? Yes, it's mine. Drill in contrast:
his his. your mine
her hers. my yours
my yours.

etc.

Whose coat is this? It's mine. Many children make the erroneous
Iris. analogy of adding s to mem% as they do
hers. to tours, his, and hers. Therefore

*** ***etc. provide model frequently and give
practice in contrast, e.g.,

ReVICW yue,tion form: teach negative is this your coat? No, it isn't. It's mine. It's his.
tesponse. It's his. It's mine. It's hers.

hers. It's hers. It's mine.
etc. This is mine. This is hers. This is his,

[his is hers. This is urine. This is his.
etc.

Include review of here and there. Is the map here? No, it's there. Set things up to be referred to by
easel here and there as specified places.

etc. Use realia, map, pictures, etc.
Is the boat there? No, it's here.

table
etc.

,1kid adjective our to those Jose is in your class. Set up dramatization, e.g.,
hoty.ht previously. Ile's in my class. introductions at a party, etc.

l le's in our class. This is Jose.
Maria group. Jose is in ynur class.
She's school. Ile's in our class.

team etc.

etc.



LANGUAGE AIM SENTENCE PATTERN SUGGESTED APPROACH

Jose is in third grade.
Maria
I le's ill our class.
She's
etc.

***

Develop person and verb agreement. Wert', in third grade.
1st. 20d, and 3rd persons plural of to You're in third grade.
he Statement lorni. Maria and Juan are in third grade.

They're in third grade.
etc.

Substitute child's grade instead of
third grade. etc.

Indicate two groups: one including
speaker for we're; one group to
exclude speaker for you're and
they're.

Question form. Is Jose in third grade? etc. Have groups and individuals ask clues.
Yes, he is. tions and give responses. Substitution
Is Maria in third grade? etc. can be made, e.g.,
Yes, she is. in my class
Are we in third grade? etc. in school
Yes, we are. in the room
Are Maria and Jose in third grade? etc.
Yes, they arc.
Are you in third grade?
Yes, we are.
etc.

Review possessive adteetives ss ith la- My name is Juan. Devise games, drainatitations; make
inthar pandits. Maria. these patterns meaningful, e.g.,

etc. meeting new friends, first day of
school, etc.

***

Ills name is Jose.
!ler name is Cat Merl,

etc.

***

My name is Juan.
What's your name?
etc.

OF*
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What's his name? Ilis name is . Reinforce my- your
relationship.What's her name? tier name your my

What's name? Your is

What's your name? My name is

These are chairs. Touch objects for these.
Llemonst rativcs: these and those. Those are easels. Point to objects for those.

Re ,: 1+1)vic\Niw adjectives. etc. Vocabulary includes things in work
areas.

*** Teach in like groups, e.g., easels, shoes,
crayons (z sound); scarfs, socks, boots,

These are my books. pants, books, blocks (s sound). After
Those are your pencils. much drill for each group, drill in

crayons. contrast, e.g.,
etc. These are our toys.

Those are our books, etc.
*** Set up groups of things that can be

referred to as these and those.
Teach possessive adjective their.

***

These are our books.
Those are their books.

crayons.
paints.

etc.

Introducc numerical adjectives. Agree- This is one craydn. Build up number concept for
ment t this and these. These are two crayons. counting.

etc. Develop this concept and pattern
through things in the room, pictures,

*** *** family, etc.

Drill in contrast:
There are . . .

There is .

Teach idiom to be years
Statement pattern.

There are three boys in our group.
There are four girls in our group.
There is one teacher in our group.
etc.

Juan is eight years old. Use children's ages.
He's This is a new construction for many
Maria NI.. children. Alany languages express
She's this as: I have years.
etc. Introduce by a dialogue between you

and a child. Teach as formula by rote:
***
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Question form.

***

Teach statement with both.

SENTENCE PATTERN SUGGESTED APPROACH

Teacher: Juan has a birthday today.
llow old is he, Maria?

I'm eight years old. Maria: I don't know.
Juan is eight years old, too. Teacher: Please ask him.
Maria Maria (with help): How old are you,
etc. Juan?

Juan (with help): I'm eight years
*** old. I'm eight.

Maria: Juan's eight years old.
How old are you, Jose? Then ask Juan about Maria's age.

Maria? etc. Above dialogue is enacted with Juan.
eight years old. I'm eight. Group responses can be elicited by

substituting group for teacher in
*4.* dialogue.

Group: Pablo, how old is Jose?
!low old is Juan? etc.
tie's eight years old. tie's eight.
How old is he?

she?
He's eight.
She's
etc.

We're both eight years old. Substitute children's actual ages.
We're both boys. Vary practice by dramatizing

girls. introduction to new friends at a
pupils. birthday party.

etc. I'm eight years old.
blow old are you?
I'm eight years old, too.
We're both eight years old.
etc.

***

How old is your sister (brother,
friend)?
She's
tie's
etc.
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Practice request forms and amenities:Please put your coat in the closet, Make the requests; the children act
phrases with in. Jose. them out.

Juan. After repeatedly listening to requests,
etc. the children make requests of each
Thank you. (after action) other and respond to each other.
You're welcome.
(Same for other pieces of clothing.)

***

Phrases with on

***

Please put the ball in the box, Maria.
Thank you. (after action)
You're welcome,
(Same for other things in work and
play areas.)

Please put the book on the table. Drill phrase beginning with in and on
Maria. in contrast; from and in; from and on,

paints shelf in contrast.
etc. etc.

Thank you. (after action)
You're welcome.

Phrases with from. Please get the ball from the box, Use routines of getting things and
Carmen. putting things away.

paints shelf
etc. etc.

Thank you. (after action)
You're welcome.

*** *** ***

Develop request form with give me Please give me the pencil, Maria. Repeat these patterns: building
Jose crayon, Juan. content vocabulary with things in
us
them
him
her

etc.
Thank you. (after action)
You're welcome.

play and work areas around the room.

*** ***
etc.

Please give Jose the crayon, Maria,
him etc.

Thank you. (after action)
You're welcome.
etc.

Indicate child meant by him and her.
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Recess In contrast to previous patterns.
Include '16 and that.

*4*

SENTENCE PATTERN SUGGESTED APPROACH

Please gke Cannel] the eraser. Maria.
her etc.

Thank you. (after action)
You're welcome.
etc.

*4*

Please give us the crayon, Jose.
Thank you. (after action)
You're welcome.
etc.

*4*

Please give Jose and Maria the crayons.
them

Thank you. (after action)
You're welcome.

*4*

Please give me this paper.
Please give me that brush,

etc.

*4*

Teach amenity requests: drill in May I have this paper?
C011trdst to ahose. brush

etc.
May I have that crayon?

hook
etc.

*4*

ea. h Il i of \ t.0 he. past tense.
Use lure to express physical presence:
statement p.itteit,

*4*

May v.e have this hall?
etc.

May we have that eraser?
etc.

*4*

I'm in school today. I'm here today.
I was in school yesterday.
I was here yesterday.

*4*

Indicate group for us.
Review commands in contrast:
Please get
Please put
Please give me

*4*

Devise a game that requires children to
make requests using alternate patterns.

***

Children act out these patterns,
touching things for this, pointing to
things for that.
Repetition drills will make these
patterns automatic. See Oral Pattern
Practice Drills.

*4*

Substitute days of week, etc., for
yesterday in all patterns having to do
with attendance.
For memorization drill, make cards of
individual words: today. yestcrdar.

t11 dux S.
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Use of negative.

***

***

Review learned question patterns,
afiirntative
substitution
pronoun for

and negative response:
of here for in school;
nouns, etc.

*

SENTENCE PATTERN SUGGESTED APPROACH

Jose is in school today. Jose is here.
Maria Maria

Jose was in school, yesterday,
Jose was here yesterday.
fle was in school yesterday.
Maria was here yesterday,
She
etc.

*4*

We were in school yesterday.
We were here yesterday.
Maria and Jose were in school
yesterday.
They were in school yesterday.
They were here yesterday,

*4*

Juan wasn't in school yesterday.
He Sunday.
Maria

She
etc.

*4*

I wasn't in school yesterday.
Sunday.
Monday.
etc.

We: They. Marie and Juan weren't
etc.

Is Jose here today?
Maria

Yes, he is. No, he isn't.
she she

Arc all the boys here today?
Yes, they are. No, they aren't,
Are the girls in the playground?
Yes, they are there. No, they aren't
there,

4,

Children make selection of
individual cards to say:
Today is
Yesterday was
(choosing each word of sentence)

44*

Indicate group including speaker for
we.

Exclude speaker for they. Indicate
group.

Conversion drills will help to make
these automatic, See Oral Pattern
Practice Drills. Explain the meaning of
wasn't as was not; use of contracted
form in speech.
Children repeat both patterns.

*4*

*4*

Ask questions, At first, groups re-
spond, then individuals. After hearing
questions repeated many times. child-
ren ask them. Individual practice and
group response.

*4*
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Review statement pattern; phrases l was in the playground Monday.
beginning with familiar prepositions. I was on the swing Monday.

Same for Maria was
She
Jose
lie
They were
You were

etc.

Use substitution drills for phrases,
pronolins. etc. Sec Oral Pattern Prac-
tice Drills.

Build content' vocabulary, singular This is a coat, a hat, a crayon. Use realia or pictures.
and plural, within a familiar pattern. These are coats, hats, crayons Practice conversion drills.

(touching objects). See sample in Oral Pattern Practice
etc. Drills.

Be careful to recall difference between
s sound in hats, coats, and z sound in
crayons, etc.

Teach present progressive form of Jose is painting. Build on previously learned pattern,
verb to be (auxiliary use). lie's painting. e.g., Jose is a boy.

Maria IS singing. Use drainatintion or pantomime to
She's illustrate continuing action and give
etc. pattern while action is going on. Begin

with the present progressive because it
can be pantomimed simultaneously
with verbalization.

Maria and Jose are
etc.

They're painting.
playing.

etc.

painting, playing, Build on previously learned pattern.
e.g., Marie and Jose are here, etc.
Teach contracted form as common
usage after children have practiced and
understood the uncontracted form,
e.g.,
Jose's painting.
Maria's painting, etc.
Jose and Maria are painting.
They're
Exclude speaker for they're.
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Teach question form with what.

SENTENCE PATTERN SUGGESTED APPROACH

You're painting, Jose.
playing, Slaria.

etc.

We're painting.

playing.
etc,

painting.
singing.

etc.

***

Include speaker in group fur we're.

Within the same pattern, teach the Use substitution drill. See Oral Pattern
participles jumping, walking, talking, Practice Drills.
etc.

What's Jose doing?
he

Maria
she

walking.
She's

etc.

What arc we doing?
We're talking

jumping.
etc.

What arc they doing'
They're painting.

etc.

Ask questions as child pantomimes
action.
Explain meaning of contracted form.
Children pantomime patterns, e.g.,
What is Jose doing?

What's Jose doing? lie's talking.
etc.

Indicate group of children outside of
the language group, for rho'.

Contrast I in question with 'on in What am I doing? Pantomime action and ask questions.
reyonse arki vice versa. You're painting? Cass responds. Drill in contrast:

etc. / You're
What are you doing? You 're

i'm running. Direct questions to one child as he
etc. pantomimes action. Child responds

with pattern. Review previous patterns
through a pantomime game, e.g.,
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What am I doing? Class responds:
You're
Ask: What's he doing?
Class responds: He's
Have a group pantomime action
Ask:
What are they doing?Class responds:
They're etc.

*4* *4*

Teach question: inversion of to be: Are you'talking, Jose? Use pantomime to make it meaningful.
negative response. No, I'm not, I'm singing. Require both negative and positive

etc. responses by then asking:
Are you singing? Yes, I am; I'm singing.

*4*

*4* ***

Am I singing, Juan? Pantomime action and ask question.
No, you're not. You're talking. Help group to respond. Eventually
etc. individuals ask questions and give

answers.
*** *4*

Are we singing?
No, we're not. We're talking.
etc.

Include speaker in group.

*4* *4*

Are Jose and 70'.!riq playing?
No, they're not. They're working.
etc.

*4* *4*

Are they working? Indicate children outside the group or a
No, they're not. They're playing. group within the group.

*4* *4*

Expand familiar pattern. Build content What's Jose playing?
vocabulary. Ile's playing a game.

What's Carmen singing?
She's singing a song.

What are they painting?
They're painting pictures.

What aro we eating?
We're eating cookies.
etc.

**A,
***

Use individual and group dramatic plays
to make these patterns meaningful.

*4*
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ntroduce placement of adjective What's this? Use realia or pictures.

before noun. Review contracted form, It's a blue crayon. Use substitution drill after pattern has
it's. green ball. been taught to make it automatic. See

yellow dress. sample, Oral Pattern Practice Drills.

red Other adjectives can be substituted for
etc. color adjectives.

***

Introduce contrasting adjectives.

Develop use of verb to have (present
tense).

***

This is a big ball. Use pictures, children, things in room.
This is a little ball. Teach other opposites when concept
What's this? has been mastered, e.g., tallshort;

It's a big ball. highlow; fast -slow; newold;
What's this? loudsoft.

It's a little ball.
etc.

I have a bicycle.
You have a crayon.
etc,

Use realia, pictures. etc,

Build vocabulary. Teach plural of We have a table. Use realia. pictures, etc.

nouns. a chair. Include speaker in group for we;
etc. exclude for they.

We have tables.
chairs.
etc.

They have a crayon.
a picture.
a book,
etc.

They have crayons.
pictures.
books.
etc.

Third person singular of to have Maria has a crayon.
(has). a book.

She etc.

1 1 2

Have children make picture dictionaries
to reinforce vocabulary.

I lave child hold the object as class says
the pattern.
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***

SENTENCE PATTERN SUGGESTED APPROACH

Maria has crayons.
hooks.

She etc.

Jose has a crayon,
a book.

Ile etc.

Jose has crayons.
books.

He etc.

Expand pattern: placement of Maria has a pretty dress today. Develop dialogue to teach pattern.
adje,:tive before noun. new hat. See sample Oral Pattern Practice Drills.

Review vocabulary.
Jose has a pretty tie today. Teach new vocabulary. Use realia,

new pictures, or other visual aids to insure
green belt. correct concepts.
brown pants.
blue
white shirt.

I have a new dress today.
white hat.
blue crayon.

etc.

We have white paper on our desks. Include speaker for we.
They have wooden pencils on their Exclude speaker for they.
desks.
etc,

***

Introduce interrogative of to force in DoesJose have a pencil? To build vocabulary, use realia, toys,
affirmative and negative responses. Maria room equipment.

Yes, he does.
she Ask: What does he have? to elicit the

Does he have a pen? pattern for review: He has a ball (see
she end of examples).

No, he doesn't.
she A game makes these patterns

Ile has a pencil. meaningful. For example, give a child
She something to hide on his person or in his
etc. desk while another child is asked to step
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***

Develop the simple present, using a
variety of verbs. Use time words to
show: habitual actions for the simple
present. ongoing immediate action for
the present progressive.

***

1 1 4

SENTENCE PATTERN SUGGESTED APPROACH

Do you have a ball, Maria?
Jose?

Yes, I do.
Do you have a doll, Maria?

Jose?
No, I don't.
I have a ball.
etc.

Same for 1: you thy; we.

***

am playing ball now.
I play ball everyday.
I am playing a game now.
I play a game every day.
I am playing house now.
I play house every day.
etc.

I am jumping rope pow.
( jump rope every day.
I am closing the closet now.
I close the closet every.day.
I am opening my book now.
I open my bOok every day.
etc.

***

outside the door. When the child
returns to the room, he asks: Does
Maria have the .? The class answers:
No, she doesn't or Yes, she does, etc.
At another time the question: Do you
have the Jose? No, I don't or
Yes, I do, This can also be done with
groups. The child asks: Do they have
the . . .? The class answers: Yes, they
do or No, they don't. if child is
unsuccessful in guessing, ask: Who has
the . . .? Response: I have or We have
or Maria has, etc.

***

Introduce patterns with questions cued
by time words, now, every (lay. Child
pantomimes action words: What are
you doing now, Jose? Jose responds: I
am playing ball. Ask: What do you do
every day? Jose responds:. I play ball
every day.

Use drills to help children learn to
drop the ing of the participle for the
simple present tense (repeated action).

Teacher
Teacher Cues Children

Now I am
playing every day I play

Now I am
jumping every day I jump

Now I am
closing every day (close

1 talk

every day now I'm talking
I chew
every day now I'm chewing

etc.
Practice with many verbs and all per-
sons.

***
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Apply other time indications for We carry our books to school every Use conversion drills from progressive
habitual action. You chew cookies at snack time. to simple present and vice versa.

The monitors close the closet is the
morning.
They play ball in the yard at rece
etc.

*4* *4,4, *4*

Review and expand pattern by use of I paint pretty pictures every week. If children are sufficiently mature,
adjectives before noun. We drink cold milk at snack time. familiar phrases may be added:

You in the morning
The girls afternoon
They at snack time
etc. etc.

*4* *4* *4*

Teach simple present. using the third Maria paints pictures every day. Because of sound production
person singular. She similarities, group as follows:

Jose (s) (es) (ks)
Ile plays closes walks
etc, jumps washes works

opens brushes asks

recites marches drinks
reads

etc.

*4*

Expand pattern with phrases.

4**

*4* ***

Maria jumps rope in the yard, At this point, a game to emphasize the
She process of expanding a pattern is

Miss plays a song on the piano. helpful. Each child adds to the original
etc. sentence.

Teacher: Jose eats.

First child: Jose cats cookies.
Second child: Jose eats cookies at

snack time.
Third child: Jose eats chocolate

cookies at snack time.
Cue these expansions by such questions
as what, when, what k ind, etc.
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Drill possessive adjective is iuiti,rl posi,
tion rritli subject noun.

***

Introduce and develop past tense of
regular verbs(ed with sound of(/).

* *4.

Expand pat tern with familiar
phrases. (Begin practice without time
words.)

***

Teach phrase introduced by with.
Review placement of adjective before
noun.
Review phrases introduced by in. on.
Introduce to.

SENTENCE PATTERN SUGGESTED APPROACH

Our class plays every day.
My friend walks to school every day.
Ills father works in a factory every day.
I ler mother cooky in the kitchen every
night.

I

Their Puppy plays with them every
afternoon.
Your . . .

etc.

***

Jose jumped.
Ile

Jose jumped yesterday.

Jose jumped last week.
Ile

etc.

Maria played a game yesterday.
She

Carmen played house last week.
She

Jose played ball yesterday.
Ile

etc.

***

I played ball.
carried my doll to school.

I combed my hair in the bathroom.
etc.

We played in the yard.
We stayed in the room.
We carried our paints to the easel.
etc.

***

I played with a big doll.
I lived with my grandmother in Puerto
Rico.
I stayed with my best friend last night.
We; You: They; Maria Jose ; She Ie.

***

Use pantomime to introduce pattern.
Ask as child carries on action: What is
Jose doing now? Children respond: Jose
is jumping. Jose stops jumping. Ask.
What did Jose do? Give pattern: Jose
jumped. Children imitate model.

Because of sound production
similarities, g,roup as follows:
(d)

played
carried
combed
stayed
etc.

(ed) (kt)
painted talked
wanted walked
started whacked
printed
etc. etc.

***

Use as many verbs as applicable but in
groups with similar end sound
production.

***

Use verbs ending with d sound for
sound production. Use pantomime and
drama tic play to increase
comprehension. After pantomime have
action described.
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***

I worked with my friend.
I walked on Avenue.
I talked to Miss
We;You;They;Maria;Sho,JoseJle
etc.

Miss started a game.
My friend painted a picture.
Ills brother printed a story.
!ler sister wanted a cookie.
Your ;Their :Our
etc.

***

Develop use of to he followed by going We're going to paint.
to to express future time. play.

sing.

dance.

Stress contrasted use °Ou and/.

I IS

They're going to paint.
play.
sing.

Maria and Jose are going to paint.
They're going to paint.

You're going to play.
paint.

Maria is going to paint.
She's
Jose
lie's
ctc.

***

You're going to paint.
play.

I'm going to paint.
play.
dance.

etc.

***

SUGGESTED APPROACI I

Use verbs ending with Al sound. Stress
sound production, in contrast to
above, e.g., I played, I worked,etc.

Use verbs ending with ed sound.
Stress production of end sound,
Drill in contrast, e.g.,
I played I talked I painted
etc.

***

Start with we're. Use group planning of
activities. Contrast this with previously
practiced past tense. Indicate children
outside the group for they're.

Indicate individual or group; exclude
speaker foryou're.

***

Dramatize with two children. What ;ire
you going to do? I'm going to paint.
What am I going to do? You're going to
paint.

***



LANGUAGE AIM SENTENCE PATTERN SUGGESTED APPROACH

Expand pattern for all persons in We're going to paint pictures,
play games.
sing songs.

agreement with verb.

Teach question form using going to
introduced by what; contracted form of
verb in response.

***

Review simple present in contrast to
simple past and going to for future.

etc.

What are we going to do today?
We're

What are they going to do today?
They're going to play.
etc.

What's Maria going to do today?
she

She's going to

What's Jose going to do today?
he

tle's going to
etc.

What are you going to do tomorrow,
Jose?

Sunday
I'm going to
etc.

***

We play games every day.
jump rope

(I, You, They)
We played games yesterday.

jumped rope
painted pictures

(j, You, They)

We're going to play games tomorrow.
(You're, They're)
etc.

Jose plays games every day.
Ile paints pictures.

jumps rope.

Maria

She

Jose played games yesterday.
etc.

Make substitutions of activities in home
and coin unity ,etc.

Prepare a dialogue to introduce this
pattern.
First child: What are we going to do

today?
Second child: We're going to paint

pictures.
Third child: We're going to play

games, etc.
Same for other persons.

Children may enact a pantomime of
school or home activity in answer to
these questions posed by group. The
group repeats the pattern describing the
activity pantomimed. Give model
question and answer; children imitate
model.

***

Indicate group for they.

Include speaker for we.

Conversion drills cued by time words:
We play games every day.

Cue yesterday.
We played games yesterday.

Cue tomorrow.
We're going to play games tomorrow.
etc.
See Oral Pattern Practice Drills.

Make children aware of the identical
pattern for all regular verbs for person
agreement and tense; addition ofs or es
in third person singular, present tense
and eel for past tense, for all persons of
the verb. Practice: Maria plays
every day. Yesterday, she played, etc.
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I**

SENTENCE PATTERN SUGGESTED APPROACH

Maria is going to play games tomorrow. Apply this to pattern practice with all
She's regular verbs.
Joe's

lie's
Jose and Maria are going

Expand sentences. using possessive ad- Our class plays ball every day in the
jectives: all tenses and persons of any playground, etc.
regular verb taught. My friend plays ball every day.

played yesterday.
Nly mother works in my house every
day.

worked yesterday.
Our class is going to play in the park
tomorrow.
etc.

***

Teach use of the verb like with all I like carrots (milk), Maria, etc. While the verb like follows the form of
persons. We regular verbs, its use in English differs

They from many other languages. Many
You languages express this in the pattern: it
Maria likes carrots, etc. pleases me. Therefore, special emphasis
She should be put on the development of
Jose like in this English usage.
Ile Use dialogue:

Teacher: Does Maria like carrots, Jose?
Follow with infinitive form. I like to play. Jose: I don't know.

We jump. Teacher: Please ask her.
They run. Jose: Do you like carrots, Maria?
You Maria: Yes, I do. I like carrots.
Maria likes to run. Jose: Yes, she does. She likes
She walk. carrots.
Jose

lie
etc.

***

Develop past tense.

I :20

I liked the carrots at snack time Use time expressions to indicate past.
yesterday. Stress no change in past tense for third
Maria milk this morning. person (not in technical terms). Play a
She game, e.g., I play ball. I played ball. Ile
Jose plays ball, lie played ball.



tense

LANGL.IAGE AIM

***

irregular yob see, mesent

***

Expand patterns.

**t

Develop question with chi, docs.

***

SENTENCE PATTERN SUGGESTED APPROACH

Ile
They, We, You
etc.

***

I see a man.

house.
policeinail .

boy.
etc.

You
We see a dog.

They
Maria sees a man.

She

Jose sees a Man.

lie

***

We see a dog in the picture.

We see a little boy in the street,
our turtle on the science table. etc.

(Same for other persons.)

***

What do we see in this picture?
We see

***

What do they see,

Jose and Maria

They see

What does Maria see?

Jose

Maria sees

She

Jose

Ile
***

***

Introduce by dialogue: (Pablo goes up
to large picture facing the room.)
Teacher: Pablo is looking, at a picture.

What does he see in the
picture, Ana?

Ana (rote response learned earlier):
I don't know.

Teacher: Please ask 111111. (Models
pattern.)

Ana (with help): Pablo, What do you see
M the picture?

Pablo (with help): I see a trod: I likiusc.
policeman, etc.)

Ana: Pablo sees a truck t tr Ile sees a

truck.
Repeat with different children looking
at picture. Group can take place of
teacher in dialogue. Vary this with "on
the science table," "out the window,"
etc.

***

Use pictures of community and home
Build content vocabulary in these areas.
After introducing the question form
with your asking the question and the
group answering, divide the group in
half: one group asks and the other
answers. The groups then change pal Is.
A small group within the group is skl up
for they. Maria and Jose conic to the
picture: one group questions. the other
group answers.

***



LANGUAGF ,11A1

Introduce past tense of see.

***

Review patterns; names of colors;
placement of adjective before nouns:
verb tenses.

***

Teach questions, affirmative response,
short form.

Negative response. short form.

122

SENTENCE PATTERN SUGGESTED APPROACH

I saw a policeman yesterday.
You
we

the
Maria

She
Jose
Ile

***

We played on a red seesaw yesterday.
I see a yellow bird in the picture.
She's wearing a blue dress today.
We saw green grass in the park.

***

Does Jose play ball every day?
Yes, he does.
Does Maria play with a doll?
Yes, she does.
Does he play with a bat?

she a doll?
Yes. he dues. Yes. she does.
Do we ? Yes. we do.

they,

1

etc.

Do I see movies ever) day?
No, you don't.
Do you see movies every day?
No, I don't.

***

ROCr to previous development of I see.
Using picture, ask: What do you see in
this picture, Jose? I see a policeman,
etc. Removing picture, ask: What did
you see in the picture? 1 saw a
policeman, etc.

It' children arc sufficiently mature and
have successfully generalized abotit
forms of regular verbs, they may notice
the irregularity of the past tense of sec.
Explain that see and sonic of the other
action words of English are sometimes
called Magic Words because they change
into entirely different words for past
time instead of just adding ed. The
children can then identify the
succeeding irregular verbs as Magic
Words.

***

Use realia and pictures ' .acement of
adjective before a noun is difficult for
many NT. children. Use substitution
drills. Sec Oral Pattern Practice Drills.
Review content words.

***

Practice through 'games, etc. Ask a
question. Children respond in chorus
(entire group, then small group) and

Children ask questions. Children
respond in chorus and individually.

Review content vocabulaiv within this
days of week: activities of

home and school: many verbs.
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***

SENTENCE PATTERN SUGGESTED APPROACH

Do they see movies every day?
we

No, they don't.
NYC

***

Does Maria sec movies every day?
, she doesn't.

Jose

he

Review verbs taught: regular: irregular
verb see; affirmative and negative.

Review familiar patterns: all tenses Maria plays with jacks. Build content vocabulary:. Games or
of verbs. I n c r e a s e content vo She boys. realia that urban children are likely to
cabulary. Jose be interested in should be used.

l le

***

Contrast use of a before singular nouns
and its omission before plural nouns.

***

We played with games
worked clay.
washed soap.

etc.

I played with a ball yesterday. Conversion drills make these patterns
Maria and Jose played with games meaningful. See sample, Oral Pattern
yesterday. Practice Drills. Apply to all verbs and
They nouns previously taught. Add new
Maria plays with a doll. content nouns.
She

Maria and Carmen play with dolls.
They
etc.

Teach present tense of to go, lirs:t person. 1 go to school every day.
to the playground.
to the movies.

etc.

Use the model above for:

***

We go

They go
You go

***

Use time expressions: every day, in the
morning, all day, etc.

I23
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1 Itird person agreement.

***

teach present progressive of to go.

l?.xpand pattern.

***

***

Develop past tense of to go.

***

/nest ion form with did.

SENTENCE PATTERN SUGGESTED APPROACH

Maria goes.
She
Jose goes.
Ite
etc.

Contrast simple present / go with Use time words: every day, now , etc.
present progressive going for all
persons.

Maria goes to school with her sister. S ubstitution drill will make these
She goes to the playground with a patterns automatic. See Oral Pattern
friend. Practice Drills. Practice questions and
Jose goes to the park with his brother. responses as described for verb eeee
lie goes to the library with Miss Apply same to the verb go.

Jaime is going to the movies: Give practice with a variety 0
(same for all persons) subjectverb agreement patterns taught.

Contrast: lin painting now with I nulilt
evert day.

*** ***

I went to the movies. The verb go can be added to Magic
library. Words. This tense is developed

We They; Maria; She; Jose; Ile went. answer to the question:
Where did

they

on Monday''
Our class went to the movies. we Tuesday?
My friend Sunday?
etc, last week?

etc.

Substitution drill after the pattern nas
been taught will help to make :t

automatic. Sec Oral Pattern Practice
Drills.

*** ***

Where did you go on Monday, Jose? Contrast / in question with ton in
I went response, and vice versa. Model 'fie
Where did I go on Monday. Maria? question and answer: children listen it

You went first: on signal they give the answer
What did you see? I saw the question. After much practice n

You listening to your model of the question.
etc. one group asks the question nut

another answers. The groups lien
change parts. Individual children isk

the question as the class ittswers:
individuals ask and answer each ,uher.

*** ***
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***

Negative response.

***

Introduce forms of verb to drink:
present tense.

Past tense.

***

***

Review by contrast.

SENTENCE PATTERN SUGGESTED APPROACH

Where did Maria go on Monday?
lose

Maria went
What thd see?

She saw
etc.

***

Where did they go?
you

They went
We

etc.

**

Did you go to the movies yesterday?
No, I didn't.
Did Maria talk to you?

Jose
No, she didn't.

he
etc.

We drink milk.
They juice.
You

etc.

***

***

Maria drinks milk.
She
Jose
Ile

***

I drank milk.
You; Maria; She: Jose; le; T hey; We
etc.

***

Maria is drinking milk.
She

drank milk.
is going to drink milk tomorrow.
drinks milk every day.

(Same for all

Use name of day that has passed.
Involve its many verbs as have been
taught. Stress contrast be tween you and
I in question and answer e.g.,

Where did on go ?! went

Whew did I go? You went
***

Indicate group they; exclude speaker;
we includes speaker. Use dialogue.

'4*

For additional practice, use other verbs
already taught with all persons, e.g.,

Did you eat your cookie?
No, I didn't.
etc.

***

In response to question:
What do we drink at snack time?

they
you

***

What does Maria drink?
she
Jose
he

***

In response to:
What did you drink yesterday, Jose'?

Maria?
etc.

Identify verb drink as belonging to
Magic Words.

***

Maria acts out drinking milk.
QUCtitiOn:

CI)urine pail! ontimo I What'. Maria
iing?

(After pantomime) What did Maria do''
What is she going to d, tomorrow?

1 25
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***

Teach interrogative, affirmative, and
negative respothes.

***

Develop present tense of to cat. Build
vocabulary.

***

Third person

***

Past tense of to cat.

Review

Teach possessive adjectives and apply
them to parts of body.

Present tense

***

I 26

SENTENCE PATTERN SUGGESTED APPROACH

Is Maria drinking milk?
Yes, she is. No, she isn't.
Did Maria drink milk?
Yes, she did. No, she didn't.
Does Maria drink milk every day?
Yes, she does. No, she doesn't.
etc.

*44

We eat cookies. (They; You; I)
etc.

* **

Maria eats cookies.
She etc.
Jose
i le

* **

We are cookies yesterday.
Monday.
etc.

* **

Same as above for:
They:You:Maria:Jose:I

she he

Same contrast drill as described for
to drink.

***

Maria washes her hands.
She
row WASIICS his hands.

He

I w ash my hands.
You your
We our
They their

What does she do at snack time every
day?
(Same pantomime fur each person of
verb.)
Conversion drills cued by time words
make the form automatic.

***

Introduce by pattern: Maria is drinking
milk. Stress the change of position of
is in the question form.

4**

Ask: What do we cat at snack time?
breakfast?
lunch?
etc.

What does Maria eat, Jose?
Jose: I don't know.
Teacher: Ask her.
Jose: What do you eat, Maria?
Maria: I eat
Jose: She eats
etc.

Ask: What did we cat at snack time yes-
terday?
Add verb eat to Magic Words.

***

After much oral practice, if children are
sufficiently mature, a generalization
can be made about adding s to third
person, present tense, in contrast to
same fimn for all persons of past tense
(not in technical terms).

***

This construction is different for
Spanish-speaking pupils. The Spanish
construction is: We wash the hands. The
iz pronunciation of verb ending should
be drilled with substitutions of verbs
with same sound endings after the
pattern has been taught, e.g.,

Maria brushes her teeth every day,
etc.
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Review

LANGUAGE AINI

Past le use

* **

*

SENTENCE PATTERN SUGGESTED APPROACH

We washed our hands, etc.
They their
Maria washed her hands.
She

Jose ins

III.
etc. ***

Ask: What did we do yesterday before
we ate our snacks?

***

Same contrast drill as described for to Substitution drills (see Oral Pattern
drink. All verbs and content vocabulary Practice Drills).
taught. Maria combed her hair.

Jose his

We our
They their
etc.

*** ***

tiii in to ch,..itlinig with pat- I put on my coat. Similar difficulty fin Spanish-back-
telus, ,,n t You your ground child as wash our hands, e.g.,

y We our coats. I put on the coat. See Comparative
They their Analysis. Substitution drills cued with
Ile puts on his coat. pronouns will help to make these
She her automatic, e.g., I put on my coat. ( You,
Maria her they, etc.. as above.)
Jose his

Same for take of

Di:\ clop past ten,e of I e statement
with the ineallni of to vitt.

I had milk for breakfast. Develop through questions:
eggs What did you have for breakfast?
toast a snack?
cocoa ern our trip?

in the park?
etc.

I had juice for a snack.
carrots
cookies

etc.

I had lunch on our trip.
candy
fun
a rood time
etc.

Identify hare as belonging to Magic
'Words.

Use substitution drills to make the
pattern automatic. Sec Oral Pattern
Practice Drills.
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Nocabulai)
F \pand patterns.

1 edeil 00111(1

***

Contrast use of hare and lead.

***

Introduce question form with why.

***

Review commands. using, familiar
vocabulary.

*4*

Introduce adverbs ending in le.

***

SENTENCE VATTERN SUGGESTED APPROACH

Wo had snacks this mowing. Use substitution drills to make these
games myesterday. autoatic. See Oral Pattern Practice
a new turtle on the science Drills.

table yesterday.
-fire class had games in the said
yesterday.
Our class had a party last week.

he boys had fun with games this
morning.
etc.

I have a headache,
stinnaChaChe,
earache.
toothache.

l had a headache.
stomachache
etc.

Review parts of body. Use Slinoti Says
game. Dramatize with gestures.

Develop answers to: Why were you
absent yesterday, Jose? etc.

*4* *4*

Wily was Jose absent?
Nlaria

Ile had a headache.
She had a headache.

etc.

Use dialogue as suggested in Oral
Pattern Practice Drill.

*** *4*

Walk to the door. Maria, Give commands: child responds. Then
Jose. children give commands to each other
etc, and respond to each other. To review

window present progressive, tire group can
closet describe Maria's response by saying as
my desk sire performs the action: Maria is

your seat walking to the door. After Maria has
etc. completed the action, review past tense.

Group says: Maria walked to the door.
*4* *4*

I'm walking quickly.
You're
Ile's
She's

I'm walking slowly.
You're
Ile's
She's

Demonstrate and contras( the slow
action with the quick action, and say
with each: I'm walking quickly
(slowly). Clnldren repeat the action and
patterns.

*4* *4*

I N



LANGUAGE AIM

Teach plural use olyou.

***

Apply adverbs to command pattern.

***

Review phrases beginning with on.

***

I ead] phi dm., beginning with undcr.

Cimtrast concepts.

*

Contrast in, on, under.

SENTENCE PATTERN SUGGESTED APPROACH

Anna is walking ilt ick .

She's
Jose
Ile's
etc.

***

You're walking quickly.
They're
We're
etc.

slowly

***

Walk quietly, Maria.
quickly
slowly

Get up care fully, Maria.
Close your book quietly,JUan.
4.`tC, ***

The hook is on the table.
etc.

***

The hook is under the table.
etc.

Review names of objects substituted for
book and table, e.g.,
The crayon is on the desk,
The basket is under the desk.
etc.

***

The doll is in the carriage
My book is on the desk.
The basket is under the desk.
etc.

***

Teach comparative forms oladiectives This is a big crayon.
as modifiers.

***

This is a bigger crayon.

(Practice substituting tanriliar patterns
and vocabulary.)

I see a big house here.
I see a bigger house there.
I lector has a big dog.
Maria lids a bigger dug.
etc.

***

Child performs the action with the
group, saying the pattern while action
is going on.

***

Group walks to door; class says pattern.
For we're, group performing action says
the pattern. Develop other adverbs, e.g.,
quietly, curefidly, etc.

***

Child acts out teacher's command.
Individuals give commands.
Individuals act them out.

***

Illustrate the patterns.

***

Children repeat in chorus after you
illustrate pattern and give model.

Individual children illustrate pattern as
group verbalizes.

Individuals verhd,ize as they illustrate
pattern.

***

***

Use realia or pictures. Develop
comparative concept. Review big and
Mae as a basis for introducing concept
of bigger.

Use other adjectives, e.g., new newer,
wide wider, etc.

***



LANGUAGE AIN! SENTENCE PATTERN SUGGESTED APPROACH

Develop use of the adjective as a The cookie is big.
predicate complement. The doll is pretty.

The cake is sweet.

(Practice substituting known vocabu-
lary,)

*** ***

Teach use of comparative form of This cookie is swetn.
adjective as predicate complement. Sugar is sweeter.

My grandmother is old.
My grandfather is older.
That automobile is fast.
That automobile is faster.
etc.

***

Develop use of superlative adjective as
modifier. Substitution of pronoun one
for noun: use article the for superlative.

***

As predicate complement.

***

Practice substituting other patterns and
adjectives.

***

Teach the possessive form of nouns.

***

* **

Maria has a big cookie.
Jose has a bigger cookie.

Hector has the biggest cookie.
Repeat above, substituting one for
noun, in the comparative and
superlative forms.

*St

This dog is big.
This one is bigger.
This one is the biggest.
etc.

***

Maria has a pretty doll.
Carmen has a prettier one.
Louise has the prettiest one.
etc.

***

This is Juan's hat.
That is Jose's coat.
etc.

4**

Use realia, pictures, wedgies, etc.

***

After concept is established and much
oral practice given, a generalization
about adding er to the comparative
form can be made through a game:
Teacher
big
old
fast
sweet

etc.

Children
bigger

older
faster

sweeter

***

Develop this as you did the comparative
form.
Stress use of the in superlative form.

* *

Make children aware of comparative
and superlative endings er, est. Be sin
to use only those adjectives that aJ 1. er
for the comparative and est for the
superlative.
Use offosiics already taught.

low lower lowest
high higher- highest
etc.

***

Develop through question: Whose hat is
this? etc.
Answer: Juan's.

This is Juan's hat.
1 Ilk is difficult fur must N f children.
In most languages the possessive form
lakes the pattern:
The hat of .1 nail. etc.

*** 13 1
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Review patterns, using possessive form
of in varied positions.

*4*

1 each possessise Corms of nouns and
pion suns. lApand patterns.

***

Review possessive noun form;
comparative and superlative adjective
forms as predicate complements.

*4*

leach tag answers, affirinative and
negative forms.

***

Review possessives.

*4*

SENTENCE PATTERN SUGGESTED APPROACII

Maria's doll is in the carriage.
This is Jose's crayon.
Juan has Maria's hat.
etc.

*4*

The teacher's hat is in the closet.
Your hat is in the closet.
Jose is playing with his friend's game.
Juan has a policeman's hat.
The policeman's coat is blue.
The fireman's hat is red.
etc.

***

Maria's ball is big.
Jose's hail is bigger.
Juan's ball is the biggest.
etc.

***

This is Nlaria's coat, isn't it?
hat,
etc.

No, it isn't.
Yes, it is.

*4*

This is my cookie. isn't it?
his
her
etc.

No, it isn't.
Yes, it is.

These arc Jane's crayons, aren't they?
Jose's
etc.

No, they aren't.
Yes, they are.

These are our toys. aren't they?
her
his
their
your

\o. they aren't.
Yes. they arc.

*4*

Use cued question drill.
See sample. Oral Pattern Practice Drill,
e.g.,Where is Maria's doll? etc.

*4*

Use dramatisation, pictures, puppets,
realia, etc.
Ask questions:
Whose hat is in the closet?
Where is my hat?
What is Jose playing with?
What doesJuan have?
What color is the policeman's coat?
What color is the fireman's hat?
etc.

*4*

Tag answers are derived from the fagof
the question 't it?

At first ask the question and set it up to
elicit first one response, then the other,
e.g.,

No, it isn't.
Yes, it is.

First the whole group responds, then a
small group, then individuals.
After much oral practice. individual
children ask the question and the group
responds. Then individuals respond.
Help by giving the model frequently , as
needed.

***



LANGUAGE AIN1

Iteview question form introduced by
whio;c, singular and plural verb
agreement: use of these and this.

sing" in contrast.

***

***

xpand sentences by substitution of
phrases for these and this: review

rsoiLil pronouns and possessive form
o. nouns

***

SENTENCE PATTERN SUGGESTED APPROACH

Whose crayons are these?
pencils
boots
etc.

Whose crayon is this?
pencil
coat
hat
etc.

***

Whose books are these?
Whose hat is this?

etc.
***

Whose books are on my desk?
his
her

coat is on the chair?
pencil is in the basket?
crayons are under Marie's desk?
etc.

***

Develop use of can and can't as l can touch the desk.
auxdial les to express ability. I can't touch the ceiling.

My father can drive a car
I can't drive a car.

***

1 can see the house.
(standing at window)

I can't see the house.
(sitting in seat)

Saute for you, we, they, Carmen,
etc.

***

cacti question form: short answer Can I touch the chalkboard?
stinting It urn you to I. Yes, you can.

***

('an you touch the ceiling?
No, 1 can't.

Same for pronouns he, she, they, we.
Same for Maria, Jose.

***

Review These are Jane's cravons as
motivation and basis for building the
change from statement to question
form. Ask the question; class answers:
individuals answer; a child asks the
question as the class answers.
individuals answer. Give the model it
needed. Because you wish the children
to practice the change in word order
from question to statement, the first
response should be the full pattern.
However, the normal native speaker's
response would be just the liana 01
the person; therefore, practice is given
in that form as well, e.g.,
Whose are these?

Jane's.
Whose crayon is this?
Jose's.

Stress fall ing intonation when a

question word is used.

***

Contrast the affirmative with the
negative.
Illustrate the meaning of the patterns as
you demonstrate while saying them
Illustrate the stress pattern by using
your hand, e.g., I can touch the desk. 1
can't touch the ceiling, etc. Children
repeat the sentences in chorus, using the
proper stress. The class can he divide('
into two groups; one says: I can touch
the desk; the other says: I can't wool:
the ceiling, using proper stress. The
groups can then change parts
Individual children may then make
their own substitutions of things they
can or can't do.

Ask the question at first and help he

class to answer: Yes. I can. No, I ,:ao.'t
Point out the change of stress rte' i

short answer. e.g.. both can zlIW CO
are stressed. One gioup asks the cp'es
Lion; another answers. The class ask7
the question: individuals answer. indi
viduals ask and answer each tulle!

13.3
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Contrast shifting of you and I with
repetition of third person pronoun in
responses.

***

SENTENCE PATTERN SUGGESTED APPROACH

Can he touch the chalkboard?
Yes, he can,

Cart I touch the chalkboard?
Yes, you can.
Can he touch the ceiling?
No, he can't.
('an you touch the ceiling?
No, I can't.
Same contrast with she, they, we.

*4*

Develop substitution of third person Can Juan touch the desk?
pronoun for noun. Yes, he can.

Carmen
she

Can Juan touch the ceiling?
No, he can't.

Carmen
she

Can Juan and Carmen
Yes, they can.
No, they can't,
etc.

***

Teach use ()Isom' and any.

*4*

Drill use of can and can't in contrast;
introduce some and any.

*4*

Develop use of some and any with verb
to have, affirmative and negative form.

I3.1 ***

*4*

I can see some books on the table.
I can see a hook on the table.
I can sec some plants on the windowsill.
I can sec a plant on the table.

Same for: you, we, the y, Maria
etc.

*4*

I can see some books on the table.

I can't see any pens.
I can see sonic pens.

I can't see any books.

Same for: von, we, they, Maria
etc.

* 4*

I have some pencils.

I haven't any pens.

I have some cake.

I haven't any candy.

Same for: you, they, we
etc.

4**

***

Set up a table with books as children
watch, and say: 1 can see some hooks on
the table. Cover all books but one and
say: I can see a book on the table.
Develop the concept of some being
more than one. Build vocabulary with
things in room.

*4*

Set up a table with several books and
pens as children watch. Cover pens to
hide them from view and ask: What can
you sec on the table? The children
respond in chorus or individually. Ask:
What can't you see that is covered? Give
the model: I can't see any pens. Then
ask: What can't you see? The children
respond: 1 can't see any pens. Reverse
the covered objects and repeat pattern.

*4*

Use r ea I i a , pictures, toys. Allow
children to hold objects to illustrate
hare pattern. Those who do not hold
the object illustrate the/lc/ITO pattern.

*4*
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1.eviek line`dtkin turns. 51110 anSWel
altilnlative and negative., tine of 10 ;Ind

mt for tit st ,seoind .ind tlnid persons
of the Seib with personal pionorms.
Appl Ilse +me and ,WI

***

1 each u,e of (ii,ck and. (/, +cot ith
mum and persoital pi Ottl11111.

***

Review tag answers.

***

DiVelt)i) Ill pass tense of /NI(' Stith
the I list. second..ind timid person pi ',-
nouns RcvieSl tINe of reIto 1IIL'Jnin rd so.

***

SENTENCE PATTERN SUGGESTED APPROACH

Do you have some candy?

they
Yes, I do.

you
they

I don't have any candy.
You
They
1)o you have any candy, Jose?
No, I don't.

you
they

***

Does John have some paper'?
he

Yes, he does.
No, he doesn't.
Does Carmen have some paper?

she
Yes, she does.
No, she doesn't.
etc.

Carmen doesn't
she'?

Juan
No, she doesn't.

he

Yes. she does.
he

etc.

***

have any paper, does

***

lie

I have some pencils now.
Yesterday I had sonic crayons.
Last week
You have a ruler today.
Yesterday you had a ruler. too.
(Day of week)
We have a playground period today.
Yesterday we had ;1 playgi mind period,
too.
Last inonth
They have a painting period now
Yesterday they had a dance period.
Ellis into It1111.,1

etc.

***

Provide Children with objects talked
about. Some children will have things;
others will not. At first ask the question
of the children who have things. They
give the short answer. Then say: The
children who don't have any candy will
please tell me. Help them to give the
negative pattern. A child then asks the
question as the class replies. Two groups
ask and answer each other, Individuals
ask and answer each other.

***

Review earlier patterns: Does Juan have
a ball? Ask the class and set up an
affirmative reply. Help with the short
response. Then set up a negative
response and help with the negative
form. Then say: Ask me about Maria.
Help, if necessary.) This is then

practiced with substitutions for names
and objects.

***

***

Build on earlier patterns, e.g., I have a
pencil. Set up a situation for a

conversation between children, first in
groups, then as individuals. First one
group uses present tense., the other the
past. Groups t hen reverse rules,

k_Substitution drill will set the pattern.
Sec Oral Pattern Practice Drills.
I n dividuals then hold conversation
making own substitutions e.g.,

Hoy: You have a blue dress today.
Yesterday you had a green dress.

(girl Ylql have a red t is today.
Yesterday you had a yellow lie.

***
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Doe lop use of third person of the verb
for pronouns and nouns.

***

Teach quest ion form: past tense of
have uing auxiliary did: short answer,
affirmative and negative.

trill tlic Alb:native and negative forms.

***

SENTENCE PATTERN SUGGESTED APPROACH

Maria has a pretty dress today.
She

Yesterday, she had a pretty dress too.
This boy has a pencil today.
Yesterday, lie had a pen.
etc.

***

Did you have a pencil yesterday?

we game period
they etc.

Maria

she

Jose

he

Yes, I did.
we

they
Maria

she

Jose

he

No, I didn't.
we

they
Maria
she

***

I had a pencil yesterday.
Did I have a pencil yesterday?

Yes. you did.

I had a cold last month.
Did I have a cold last month'?

Yes. you did.

I didn't have a pencil yesterday.
Did I have a pencil yesterday?

No, you didn't.

I had ice cream this morning,.
Did I have ice cream this morning?

Yes. yOu did.

etc.

Build on earlier patterns: change in
third petson

I see

Maria sees.

Identify has as a Magic Word.
Marcia has a pretty dress.
See previous suggested teaching
approach.

***

Base this development on previous.
pattern:
Do you have a pencil? Ask a child who
answers (front previous drill): Yes, I do.
No, I don't. The children then ask and
respond to each other. Then ask the
question with the words did and
vesterday. Help the children to reply if
they cannot make the analogy todo and
don't. Substitution drills for objects
and time words help to make the
patterns automatic. Sec Oral Pattern
Practice Drills. Children eventually
make their own substitutions as they
ask and answer each other.

***

Use a game situation to make this more
meaningful. Begin by saying: Sec how
carefully you can listen. I'm going to
tell you something first: then I will ask a
question. You won't be able to answer
unless you listen to what I tell you. Say
the patterns at first; the class answers.
One group asks: another answers;
individuals say the patterns as the class
answers. The children make their own
substitution as they say the patterns..
After much practice the children may
generalize about the use of had for the
past statement and the use of did hare
for a past elliCS11.011 fOrm (not in

technical language).
***
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Teach use of question word where with
plural form of verb to he.

Substitute a phrase for here or there.

***

leali the verb to bring: all persons.

SENTENCE PATTERN SUGGESTED APPROACII

Where are the books?
etc.
There (I lore)
The hooks are there (here).
etc.

***

Where are the books?
In the bookcase.

The hooks are in the bookcase.

Where are the coats?
In the closet.

The coats are in the closet.
etc.

***

I bring pencils to school everyday.
We bring
They bring.

Maria brings
Jose brings
lie brings
She brings

*1*

Review the present progressive form I am bringing coca cola to the party.
of bringing; use all persons. We are bringing things for the party.

They are bringing candy for the party.

Review patterns: Where's the
(.4/Aboard? It's there. In developing
the new pattern, ask the question first.
Accept the answer: There, because it is
a natural, native response. Since you
wish the children to practice the
statement pattern, say: Tell we about
the books. Indicate the answer: The
books arc there. Substitutions are made
for objects. Substitution drills make
responses automatic, (See Oral Pattern
Practice Drills.)

***

Drill iii.use of question and answer:
Where's Maria?

In her seat.
Maria is in her seat.
Where arc the children?

In the playground.
The children are in the playground.

etc.

Use realia and pictures. Be sure to elicit
the full pattern through the question:
Tell me about

***

Review some of the regular verbs
already taught. This can be done
through a substitution drill; start with a
pattern, e.g., I play ball in the yard
every day.

Teacher Children

I play ball in I play ball in the
the yard yard every day.
every day.

lie lie plays ball
We We play ball
They They play ball

Maria plays ball
She She plays hall .

Jose is playing Jose is playing
ball now,

The girl The "girl is playing __
J am playing _ _

We We are playing_
They They are playing _

1 played ball I played hall
yesterday.
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Re ie past tense.
io% ,igiecinent ill iiron/4). of noun

nd posscssae pionotin.

t**

Drill ill

***

13S

SENTENCE PATTERN SUGGESTED APPROACH

Ile lie played ball
We We played ball
They They played ball
Maria Maria played
Jose Jose played

***

I brought illy pen to school yesterday. I nt roduce this past tense with a

substitution drill of previous irregular
Ile brought his pen to school yesterday. verbs taught. If these have been grouped
We pens together as Magic Words or given some
They _ pens other name, brought can be identified
Marie ._ a pen as belonging to that list. See
My friend __game to my house. substitution drill, e.g.,

Teacher Children

I drink milk I drink milk
every day. every day.

Crici now I am drinking milk
now.

yesterday I drank milk
yesterday.

lle Ile drank milk
yesterday.

We We drank milk
yesterday.

They They drank milk
yesterday.

Maria Maria drank milk
yesterday.

Develop the new pattern by asking:
What did you bring to school
yesterday? Give the answer as a model.
Children repeat it in chorus, in small
groups, and individually, etc.

*** ***

I play Devise a game: Jose pan ft/Mimes a daily
I bring action and says: I play ball every day.

The class then says: Ile plays ball
Ile plays every day, etc.
Ile brings

We played
We brought
etc.
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Develop question form with what.

***

Teachyo..s no questions and responses.

Review past tense; irregular verbs
taught; apply question form introduced
by question words.

SENTENCE PATTERN SUGGESTED APPROACH

What did you bring
this morning?

I brought ........

What did Juan bring
lie brought

What did we bring
We brought,

What did they bring..
They brought

***

to school Use the dialogue previously described
to make the patterns more meaningful,
e.g.,

Teacher: Jose, what did Juan bring to
school this morning?

Jose: I don't know.
Teacher: Please ask him.
Jose: What did you bring to school

this morning, Juan?
Juan: I brought
Jose (to class): Ile brought

Did you bring your pencil?
Yes, t did.
No, I didn't.

Did Jose bring something to the party?
Maria

Yes, he did.
she

No, he didn't.
she

Did they bring things for the party?
Yes, they did.
No, they didn't.

Did we all bring things
Yes, we did.
No, we didn't.

***

What did you see yesterday?
this morning?
etc.

I saw a
Where did you go this morning?

etc.
went to

What did you drink for lunch
yesterday?

I drank
What did you bring to the party?

I brought .

etc.

***

Teacher asks questions; class replies.
One group asks questions; one group
replies. Groups exchange roles;
individual children ask and reply to
each other.

Indicate group for they: exclude
speaker.

Include speaker in we.

***

Build content vocabulary.
At first ask the question and call on
individuals to answer. Help with the
verb form, if necessary. After many
children have been given an
opportunity to answer, call on a child as
the class asks the questions. Help, if
necessary. After many children have
bad opportunities to answer questions
put by class, individuals have a

conversation; perhaps a dialogue can be
worked out, e.g.,

13'9
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***

c,Ll 11ic place of and in a series of What did you bring to school today,
things Jose?

1 brought a pen, a pencil, and a book.

Maria, what did Jose bring to school
today?

He brought a pen, a pencil. and a
book.

What did we bring to school today?
We brought a hat, a coat, a scarf, and

wts.

What did they bring
They brought
etc.

First child: l went to a par ty
yesterday.

Second child: Did you have a good
time?

First child: Oh, yes, I did.
Second child: What did you play?
First child: I played games with my

friends.
Second child: What did you eat?
First child: I ate candy and cake.
Second child: Did you bring a present?
First child: Yes, I did.
Second child: What did you bring?
First child: I brought a game for my

friend.

This can be worked out with four or five
children, each asking a question or
answering. Children then change parts
so that they get practice in all patterns.

***

Introduce by starting with the
question:
Teacher: What did you bring to school

today, Jose?
Jose: I brought a pen.
Teacher: What else did you bring?
Jose: I brought a pencil.
Teacher: Anything else?

Jose: 1 brought a book.
Teacher: You can tell it all in one

sentence this way: I brought
a pen, a pencil, and a book,

Jose: I brought a pen, a pencil, and a
book.

Group (in chorus): I brought a pen, a
pencil, and a book.
Ask questions. Help Jose to give the
proper pattern in his answer. Call on
many children to give the answer
pattern. Build content vocabulary
through reahia or pictures of things
whose names the children should learn.
A game can he made out of using many
words in a series, putting them/ before
the last.
Many verbs can be used, For example
looking at a picture, a child says: I see a
dog, a cat , a man, and a house. The class
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***

SENTENCE PATTERN SUGGESTED APPROACH

repeats the series as the child points to
the series in the picture. The class says:
lie sees . , alld
This must be developed by practice. In
using the and in series of varying size,
the children may be led to making a
generalization.

*** ***

Teach request pattern with bring: Bring a book to Jose. At first give the request and have the
contrast a and the, Bring the book on the desk to Maria. children carry out the action. Say: Tell

Bring a pencil to me. me what you did. The child replies: I
Bring the first hook on the shelf to brought the book on the desk to Maria,
!Lida, etc. After hearing your model many
Bring a book from the bookcase to inc. times, children make the request of
etc. each other and respond to it They

discuss the difference between a and
the. A substitution drill will help to
make t he pattern automatic. Sec

substitution di ill in Dial Pattern Prac-
tice Drills. Finally, children make their
own substitutions.

*** *** ***

Review present progressive:
expand pat teins with clause.

Maria is walking to the table while we Start with a review of present
arc watching. progressive. e.g., I am walking; he is

Helga is jumping rope while we are walking, etc., in a quick drill situation.

watching. Expanded patterns are dramatized with
single child and class.

Juan is singing while we are listening. Teacher (as action is carried on):
speaking. Maria is walking to the table.

etc. We arc watching.
We can say that in one sentence. Lis-
ten, Nlaria is walking to the table while
we are watching.
The class gives the pattern with your
help, as a child performs the action.
Stress and intonation should he

emphasized. If help is needed in this
area, drill starts from the end of the
pattern, e.g., while we are watching
(with failing intonations); to the table
(with rising intonations): to the table
while we are watching (using the rising
and falling intonations drilled); walking
to the table while we are watching: is
walking to the table while we are
vatching: Maria is walking to the table
while we are watching.

*** ***
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Develop past progressive with the
au\ diary was or wire in agreement with
pronouns.

***

SENTENCE PATTERN SUGGESTED APPROACH

Maria was walking to the table.
She

Jose
Ile
We were

Maria was dancing.
She

Jose

lie
We were

I ielga and Jose were jumping.

***

Expand pattern: tense agreement: Maria was walking to the table while we
third person singular.

***

Teach first person singular pronoun.

***

were watching.

Jose was speaking while we were
listening.
etc.

***

I was walking to school yesterday while
it was raining.

I was playing in the yard yesterday
while ow Friont# w3c

etc.

***

Introduce first and third person plural We were playing in the yard yesterday
pronouns. Mille the principal was watching.

They were dancing yesterday while the
music was playing.

Maria and Jose were dancing while the
music was playing,
etc.

***

Teach second person, singular and plural
use Ofye ou,

***

***

You were talking while the class was
listening.

You were listening while I was lalk
etc.

***

Develop this pattern by budding on
present progressive. Review Maria is
walking to the table, while Maria is
performing the action. When Maria
resumes her seat, ask: What was Maria
doing be jOre she went to her seat?
Stress the element of time Help the
children to answer: She was walking to
the table. Then say: Tell me about
Maria, The dren then respond:
Maria was walking to the table.

***

Use same procedure as above. The tense
agreement can be brought out by
drilling in contrast, e.g., Maria is

walking to the table while we are
watching. Maria seas walking to the
table while we were watching, etc. Use
irregular ones already drilled.

*4*

Present the pattern as a past experience.
Children then practice the pattern. Be
careful to use those verb forms which
have been previously taught. Drill in
contrast for verb agreement as

described in preceding development.
*4*

Use procedure as in previous develop-
ment. Indicate group, including speaker
for we; exclude speaker from group
for thee.

*4*

Indicate a person for singular, a group
for Plural.

***
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Drill in contrast,

a**

Develop expanded patterns using
Comparative form of adjective.
Introduce use of than in comparative
form. Build content vocabulary.

***

Review possessive form of nouns.

***

Review possessive pronouns.

Substitute noun subjects for pronouns.

a a *

SENTENCE PATTERN SUGGESTED APPROACH

ant playing with my games now,
I was playing with my games
yest cri{ .

We are reading our books now.
We were reading our books last week.

Maria is dancing now.
Maria was dancing this morning.

Juan is singing white we are listening.

Juan was singing while we were
listening.

Same for they, he, she.
etc.

***

This book on the desk is bigger than
that one on the table.

pencil
crayon
truck in the street

in the picture
can on the shelf

On the desk
etc.

***

John's coat is bigger than Juan's.
Juan's coat is longer than John's.
Maria's pencil is longer than Jose's.
John's coat is bigger than Juan's
because John is bigger.
etc.

***

My paper is longer than yours.
Ilis paper is longer than mine.
Your paper is longer than his.
Our line is longer than theirs.
etc.

*a*

Juan is taller than Mar
shorter

The teacher is taller than Jose.
My father is taller than my mother.
etc.

a.

*9*

list: transformation (hills to make these
automatic. Expand theme, e.g.. I am
playing with my games now while you
are watching. I was playing with my
games yesterday, while you were
watching. Juan was singing while we
were listening.

After much drill, children may make a
generalization (if they are sufficiently
mature) about the verb tense
agreement, or you may lead them to a
generalization if you feel they are ready
for it.(Do rot use technical terms.)

*4*

Review comparative forms taught. Set
up objects of different sizes or pictures
of things of different sizes for
comparative forms. Ask where to elicit
phrases:

on the desk
on the table

This and Ole following developments
can grow out of nonnuinericid math
lessons.

*4*

} lave children try on coals.
Apply clauses beginning with because in
answer to why.

[lave children compare length,

*4*

J lave children actually compare objects
by measuring in estimating whatever
you wish to stress. Give the model many
times while children listen. Children
then repeat the model.

***

Cs,: this as all outgrowth of .1n111/31
Ilcalth Dat, checkups. Ilse 011111:113-

tiVes hearier. healthier, etc . can also
he \cd
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RQVIis cjilt:Sti011 rutin WWI is: review Is thiS hook bigger than that one? Apply these patterns and the ones
possessive pronouns. Yes, it is. immediately preceding these in content

No. it isn't. areas. e.g., The Indian hrave is taller
Is John's coat longer than Jose's? than the squaw. Air is lighter than
V. it is. water. New York is bigger than San
No, it isn't. Juan. Puerto Rico is a wider island than

Is my paper longer than yours? Manhattan.
his mine? etc.
your his?

our line theirs?
Yes, it is.
No. it isn't.

***

Introduce the question word which.

***

%Vinci' book is bigger? This one or that Ask the question, first using realia and
one? pictures. The children answer with

phis one (touching hook). short form. Then point to the bigger
That one ()iniitT). book and say: Tell me about this. This

'This book is bigger. book is bigger is then a natural response.
That book is bigger. Substitute other comparative
etc. adjectives. Apply, to content area. After

the teacher models the question many
times, the children imitate the model.

each the superlative form of Alice- This book is dic biggest. Set up objects that illustrate bigger and
statement form. rock the biggest. Review the pattern, This

crayon hook f!: bigger,by holding up two books
chair and asking: Which book is bigger? Then
etc. show three books and ask: Which book

John's book is the biggest. is the biggest? Do the same for:
Maria's coat is the longest. the longest
I lelga is the tallest, the tallest
My rock is the heaviest. the heaviest
I'm the oldest. the oldest
etc. etc.

*** *** ***

Review patterns applying comparative
,ind superlative adicctives,

***

I 44

Bring one a bigger hook. Give John the Substitute content words from
heaviest book on my desk. curriculllirr areas. math, science, social
etc. tIldICti. 'nip study, et. , e !-!.. which is

the biggest

longest

highest

etc.

*** to,*
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Dewlap expanded pattern clause I carry my books when I come to Introduce by combining two basic
beginning with when. school. patterns:

I carry my books.
I play with my friend when I see hint in I come to school.
the playground. I lave pupils combine the two sentences

I
by asking: When do you carry yourhelp lily mother N hen I come home

from school books? Children answer: When I come

etc. to school. Ask: C'an you make one
sentence out of these two by using the
word that introduces the question?
Children are helped to respond with the
pattern: I carry my books when I come
to school. Drill with other familiar
verbs. e.g.,

Teacher Children

walk with my I walk with my
friend when? hiend when I

see !inn in the
street. (1 hey
repeat entire
sentence.)

I buy food at the I buy food at the
supermarket supetInArket
when? when I come

home Irons
school. (1 hey
repeat entire

etc. serum:el
Teacher asks individual children to
make own substitutions, e.g.,

Teacher Children

I help lily mother
when?

etc.

* *

I help'nty mother
when she need,
me tile repeats
entire sentence.)

Ic.tcli shit NTI: p,!,0111/1 aaVC1b1.11 !Then i come to school. I early my Drill. using alternate position for the
books.(See previous development.) adverbial clause introduced by Own.
etc. Stress rising intonation at end of clause

v, hen it is at beginning of a sentence.
*** *** ***
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I each ad \ clauses introduced by

,1 5,iH l H \%oids, use clauses lli sir
tin,: positions theloie the 111,i111

ChlisC). tail's d'ICCI11,2111 LEI

ith it outs they
ILT1,ko

*

II1IIodree 1CII 1 tnr present pi 0-

tease, lust and thin! pcisons

As I walked along the street I saw my
friend.

!Men skates in the park every'day if she
isn't sick.

plays tired
etc.

I put my book where I can see it.
Adela puts her book where she can see

We, they, you, she, Ire, etc.
*** ***

I'ur giving the pencil to Juan, Pantomime the action as you say the
crayons pattern to furnish a model. Children
books then carry out the action as they say the

I le's giving the pencil to Juan. patterns. The class then says the
She's patterns as a boy, then a girl then
Carmen is giving Carmen, then Juan enact the action. A
Juan is giving group enacts thee action as another
etc. group says the pattern; individuals

enact the action as other individuals
give the pattern.

4.** ***

Tea4:11,cowd. person singular ;Ind third You're giving John a pencil now,
person Ill ;II.

'Sitir.tir.A1

We're giving money to tINICEF today.
Tliey're
etc.

Introduce this by giving John a pencil as
you say: I'm giving John a pencil. Ask
Susanne to tell what you are doing as
you repeat the action. Help Susanne to
say: You're giving John a pencil. This is
repeated by having a child carry out the
action using I'm giving pattern and
reenacting the pattern as the class says:
You re girl*. Content vocabulary can
he built with substitution drill. Use
group v e t 101) fur wc're and they

111V Stress this pattern for representing an
ongoing activity for a specific time

onr MitIlhci 1111.! ,!Wry element. Substitution drills will build
motionrc. content vocabulary and make the

pattern automatic. See Oral Pattern
We give mono. to 1 .NICht every year. Practice Drills.

rev

ctc.
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Continue with third person singular Maria gh'OS her mother a big hug every,
nouns and pronoun. morning.

She

Jose gives money to UNICEF every
year.

Ile
etc,

**I

l:Npalid With time clause.

***

Review verb to hi, first and se,:ond
persons in present and past tenses,

statement form, interrogative form.

***

Review irregular verbs, all perSinis;

nouns and pionouns, past tense.

1 give my friend candy when he comes
to see me.

We give a chair to visitors when they
visit our classroom.
They give money to UNICEF when it's
llalloween.
You give

Maria gives candy to her friend when
she conics to see her.
She

Jose

lle
***

a pupil in this class.
Am I a pupil in this class?
You're a pupil in this class.

Are you a pupil in this class?
I was playing ball in the yard.
Was I playing ball in the yard?
Same for you

***

Elise saw the play in the auditorium.
She

Did Elise sec the play in the audi-
torium?

she

Juan went to the movies.

Ile
Did Juan go to Me movies?

he

I tilda drank milk fur lunch.
She

Did Jidda drink milk fur lunch?
she

SUGGFS ITO APPROACH

A generalitation may be made about
adding s to the veil) for third person
singular nouns and pronouns as in

plays, jumps, eats, drinks, etc.

***

After much practice during which you
have helped with models, children
make up their own patterns to express
their ideas. See drill described fur intro
ducing clauses in previous development.

***

All questions are answered.
Teacher models: children repeat. e.g.,

Yes, you are. No; you aren't.
Yes, I am. No, I'm not.
Yes. you were. No, you weren't.
Yes, she did. No, she didn't.
etc.

See previous development.
After much practice and automatic
control, the children can generalize
about the change of verb form from the
statement to tire question (not in
technical terms) in past tense, e.g.,

Teacher Children

Elsie saw

Juan Went
etc.

Did Elsie see
Did Juan go
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Pierre ate his lunch in school.
Did Piet IC eat leis ill111:11 in schm0

Carmen brought her lunch to school.
Did Carmen bring her lunch to school?
henry gave his sister some help with
math.
Did Henry give his sister some help with
math?

Same for first, second, and third
persons: singular and plural, nominative
and objective

***

Review irregular verbs, present tense, I go to the movies every week.
first, second, and third persons. Do I go to the movies every week?

You go to school every Monday.
Do you gO to school every Monday'?
Jose goes to the playground every day
Ile
Dues Jose go to the playground every
day?

he
Maria goes
Site
Does Maria go

she

***

SUGGFST12,1) APPROACH

Use conversion drills. Do the same for
other irregular verbs taught, e.g., see
drink, eat bring, give, etc.

MICITOptive loran of I give my mother a hug every day, Introduce this by saying: What do you
lost. sc,:iind ;rid third persons, sinew Do you give your mother a hug every give your mother every day, Helen?
lar and plural. day'? Then ask the question as the child an-

Y es, I do, savers, Yes, 1 do. No, i don't.
No, I don't.

etc.
Same for

We

Do we
They
Do they

*** ***.

Introduce past tense: first and third I gave John the pencil. Perform the action as you say: I'm
p.., o. lie giving John the pencil. After the action

She is completed, ask, What did I do? Give
Elise the 'node!: I gave John the pencil. The
Antonio children repeat. Carry on the procedure

as above.
***
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Curitintre with second person
sifigular and third person plural,

***

[)rill in contrast.

***

Itevieu niterropt lye l'Ornis; Verb to
he and as auxiliary: third person,
,resent tense; past tense.

***

SENTENCE PATTERN suGGFsTED APPROACI1

You gave John the pencil
We gave money to UNICEF.
They
etc.

***

I'm giving
You gave

Carmen gave
etc.

***

Maria is a pupil.
She
Is Maria a pupil?

she

Maria and Jose are pupils.
They
Are Maria and Jose pupils?

they
Jose was playing ball .

Ile
Was Jose playing ball?

he
Maria and jose were playing ball.
They
Were Maria and Jose playing ball?

they
***

Review it regular verbs., all persons; Elise saw the play in the auditorium.
nouns and pronouns; past tense. She

Did Elise see the play in the
auditorium?

she
Juan went to the movies.
tie
Did Juan go to the iliovics?

he

Hilda drank milk for lunch.
She
Did Ililda drink milk for lunch?

she

Use the same procedure as susggested
for previous development, ch;mging
gave to you gave. Build content
vocabulary through substitution drills.
After much practice. the verb formgare
may be identified as belonging on the
M agie Word list in contrast to played,
jumped, danced, etc.

***

Use conversion drill for automatic
control. See examples of Oral Pattern
Practice Drills.

***

See previous development.
After much practice and automatic
control, the children can be led to a
generalization about the change of verb
form from the statement to the
question in past tense trio, in technical
terms),

Teacher Children

Elsie saw

Juan went
etc.

Did Elsie see
[)id Juan go
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* *

Develop interrogative form olgive; past
tense: first. second, and third per sons.

* * *

Drill pirrgi essise form

past :Ind protest Ieile.

***

all persons,

Develop use of will as an auxiliary to the
verb to express future time pronouns
of first , second, and third persons.

('iit 'nue with nouns and pronouns
of third person.

*

1 5t)

SIATENCI PATTERN si,:AirsTED Al PRoAcii
Piet re ;tie his lunch in school.
Did Pierre eat his lunch in school?
Carmen brought her lunch to school
Did Carmen bring her lunch to school?
(Same for first. sec,,nd, and

persons, singular and plural.)
***

I gave Maria a pencil.
Did I give Maria a pencil?
(you, we, they she, he)
etc.

***

third

Carrion is going to the movies now.
Is Carmen going to the movies now?
Juan ssas going to play ball yesterday.
Was Juan going to play ball yesterday?

giving a pencil to Antonio.
Aw I giving a pencil to Antonio?
You're talking softly.
Are you talking softly'?
etc.

***

I play ball in the yard every day.
I played ball yesterday.
I will play ball tomorrow.
CII

You play ball every day.
You played ball yesterday.
You will play bail tomorrow.
You'll
(Smue fur we, they, etc.)

***

Jose plays ball in the yard all the time.
Ile
Jose played bail yesterday.
Ile
Jose will play hall tomorrow.
He'll
Maria

She'll
Ni', friend
etc.

***

Review pat terns in previous
development.
Make the statement and ask the
children to change it into a question. If
children cannot make the analogy to
other irregular verbs, give the model;
children then imitate the model.

***

Use conversion drills. if children arc
sufficiently mature, and after much
practice, they may be led to make a
generalization about the change in word
order from the statement to the
interrogative forin,e.g.,

Carmen is going.
Is Carmen going?
Carmen is going to the movies
Is Carmen going to the movies?

***

Introduce with review of familiar pat-
terns for present progressive and past
progressive. Substitutions can he made
for activities and time expression, e.g.,
all the time, last Monday, last week,
month, etc.; and for future, next
week, month, this comnig 1Vednesday ,
Christmas holiday, etc.

***

* * *
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Expand pattern.

***

Wvolop interrogative form.

***

Continue interrogative and develop
short answer. negutire of will.

SFVFFNUI." PATTFItN SUG(;FSTI.1) APPR(L1(111

I'll play ball tomorrow alter school
Ell play ball this afternoon when I go to
the playground.
Juan will paint at the easel when his
turn comes.
He'll
lilda

She'll
etc.

Rev iew substitution of re",ilial and it
regular verbs previously taught.

Juan will play ball after school. Review past interrogative, e.g..
Will Juan play ball alter school? Maria is here.

Is Maria here?
I'll play checkers with my friend You can touch the ((Tot' the bookcase.
tonight. Can you touch the top of the bookcase?
Will I play checkers with my friend A quick conversion drill would
tonight'? accomplish this. See Oral Pattern

walk downstairs quietly' at Practice Drills. Try to elicit the

lunchtime. interrogative form of the sentence:
Will we walk downstairs quietly it Juan will play ball after school. The

lunchtime? children may be able to make the
analogy to the interruptive sentences

Our teacher will give us a party next given. If not, supply the model.
week.

Will our teacher give us a party next
week?

etc.

Will you go to the supermarket next Set up a question that can he answered
Saturday, Juan? in the negative and give the model.

Yes, I will.
No, 1 vvont. Make so bst it ri t ions: review verbs

already taught: build content
Will we play hall in the yard this vocabulary.
afternoon?

Yes. we will. Use third person patterns. ('se the

won't.No. vvi. dialogue desci [hod ea' her in these pat-
,

lel I1S,

Will Hans bring his baseball glove Teacher: Ask Juan if he will eat rice
tomorrow'? tonight. Antonio.

Yes he will. Antonio: Will yon eat rice tonight
No. he Won't. Juan?

Juan: Yes, I will.
Will they go swimming tomorrow? No, I won't.

Yes they will. Antonio: No, he won't.
No, they won't.

Yes he w ill.
I tell eat rice.

etc.

I 5 I
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***

I;Npanil use of negative of auxiliary

***

Expand pattern with clause introduced
by who modifying predicate
complement.

tItitd petson singular. present
.se ,ttic ,JS replacer for noun.

t**

Continue with past tense.

I5'

st:ATTAcF. PATTERN SUGGEST ED APPROACH

Will be eat rice tonight?
she

Yes, he will,
she

No, he won't.
she ***

I'll walk to the window.
I won't walk to the door.
I won't sit on the chair.
I'll sit under the table.

Carmen will go the movies.
She won't go to the library.

You'll run to the front of the room,
You won't run to the back.
etc.

***

I am the boy who plays on your team.
girl
one

You are the girl who helps me with my
work.

boy
one

She is the girl who looks so pretty every
day.

one
Ile is the boy who looks so neat every
day.

one

***

was the boy who played on your team
yesterday.

girl
one

Colomints was an explorer \k ho

covered ineriea long ago.

The Indians were people 4110 lived here
long ago.

etc.

* *

Work this out as a game. Ask: Will you
walk to the door or to the window,
Maria? Maria then makes a choice and
says (with help if necessary): I'll walk to
the window. I won't walk to the door,
The class then says: Maria will walk to
the window, She won't walk to the
door. Maria then performs the action.
For a review of tense, the class could
say as Maria performs the action;
Maria is walking to the window. She
isn't walking to the door. This can he
adapted to suit all persons of the verb.

Use verhs already drilled:, dialogues can
be developed to make these patterns
meaningful,

***

Conversion is made from present tense
of first sentence in the previous
development to past tense of first
sentence in this one. Social studies
content words can be employed with
these pat terns. e.g., Indians were people
who hunted and fished for their food,
etc.

* * *
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Review ccur as statement and
question forms, use of too meaning,
also.

Expand sentences with clauses joined
rev iew use of tooS meaning

si,N-ru.NCE: I1 SLJGGESTED APPROACH

I can speak S pan kli,

Can you speak Spanish, Jose?

Yes, I can.

I can speak Spanish too.

Can Maria speak Spanish?

Jose
she can.

he

She can speak Spanish too.
Ile
Can we play games in the yard?

Indicalc emu,'
Yes, we can.

We can play games in the yard.

Can they play panics in the yard?

I I ntheate a small Hon') within the
group, who do not .11 isw er. I

Yes. the can.

They can play games in the yard too.

***

I Carl speak Spanish. and Maria can too.
Jose can play ball. and Joan can too.
Carmen Call 'Milli pi,lutcs. and I can

too.
We can go to the gym, and other classes
cart too.
My friend can pla,. :1 piano. and I can

too.
They can sing, and we can too,
We can loner, and they can too.
I can paint. and Maria can too.
etc.

Ilse di.dogue.
Teacher: Can Maria speak Spanish.

Jose?
Jose: I don't know.
Teacher: Please ask her.
Jose: Can you speak Spanish,

Maria?
Maria: Yes, I can.
Jose: Maria can speak Spanish.

Use other verbs with auxiliary ow.

Introduce by review ing above patterns
in quick drill.
Ask: Can anyone tell me how I can
make one sentence out of these?

I can speak Spanish.

Maria can speak Spanish.

Try to elicit the pattern from the
children; if not, give the model; have
children repeL;t it;
I can speak Spanish and Maria can speak

Spanish too. Discuss the meaning of can
in the second part of the sentence: I can
speak Spanish and Maria can too.
Divide the group into two groups: one
says the pattern with thiy while the
other listens. The groups then exchange
parts.

A conversion drill will help make the
pattern 111111.0111alic,e..,

Teacher Children

Maria can dance.

Jose can dance. Maria can dance,
and Jose can too.

Juan can speak

Spanish. Maria can Juan can speak

speak Spanish. Spanish..ind \lath
can 'Eno.

5.;
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Continue expanded patterns: cLinses
joined by inn; review can and can't.

* * *

Drill above patterns in contrast.

***

5 -4

('an Mike speak Spanish?
No, he can't.
Mike can't speak Spanish.
Can Juan speak Spanish?

Yes, he can.
Joan can speak Spanish.

Can you speak Spanish, Mary?
No, I can't.
etc.

Juan can speak Spanish, but Mike can't.
Mary can't speak Spanish, but Juan call.
Carmen can play the piano, but Luz
can't.
Angelina can draw pretty pictures. but
Miss can't.
etc.

* * *

Nlaria can speak English, and Juan can
too.
Jose can ride a bicycle. but Maria can't.
Angel can speak Spanish, and Carmen
can too.
Mike can't play the piano, but Angclita
can,

etc.

* *

SliGGI'S1 ED 1PPROAC 11

Review use of can and can't.
Tile teacher asks the question first; the
children answer back: No, he can't , etc.
When the teacher wants the complete
pattern, she asks: Tell me about Mike.

Use the same approach as described for
patterns with and between clauses
Discuss the use of but for joining two
different ideas, e.g.,
Juan can speak Spanish.
Mike can't speak Spanish.
Juan can speak Spanish,but Mike can't.
A conversion drill will help make this
automatic , e,g.,

Teacher Children

Juan can speak

Spanish. Mike can't
speak Spanish.

Maria can't dance.
Jose can dance.

Juan can speak

Spanish, but
Mike can't.

Maria can't dance,
but Jose can.

etc.
See Oral Pat tern Practice Drills.

***
After much practice in having the

children tell what they caiiiind can't do,
a conversion drill will help to make the
patterns automatic,

'I cachet- Children

Maria can speak

Spanish, Juan can
speak .Spanish.

Jose can ride a bicy-

cle. Car Mell Can't

ride a bicycle,
etc.
See Oral Pattein Practice Drills.
A generalization may be made about
and and but.

Maria can speak

Spanish. and Juan
can too.

Jose(anrioa
nic rlr, but
Carmen can't.

* * *
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Teach tag structure and answers,

SENTENCE PATTERN SUGGESTED AIPROACII

Maria can skate, can't she?
Yes. she can.

No, she can't.
Jose can't ride a bicycle, can he?

Yes, he can.

No, he can't.
can speak Spanish, can't i?

No, you can't.
Yes, you can.
(Same for you, we. they, etc.)

***

Expand pattern with clause ;introduced The boy who took the bicycle rode
by who: the clause modifiqs the subject. away.

Maria who is in my class, is a lovely girl.
Jose, who can speak Spanish, is a brave

boy.
My mother. who works all day, cooks
supper at night.
My grandmother, who lives in Puerto
Rico, writes letters to me.
Many. explorers who came to the New
World were Spanish.
Children who come to New York from
other countries learn to speak English.
etc.

*** ***

First the teacher asks the question and
children answer; group asks questions;
other groups answer; individuals ask
questions; individuals answer.
A fief much experience with oral
practice, a generalization may be made
about tags, e.g,.,

I can can't I?
lie can't- -can he?
etc.

***

Explain the position of the clause as
being next to the word it tells
something about. Review the pattern
previously taught, e.g.. Ile is the boy
who hioks neat (wry day.
Elicit what word. the clause tells about.
if necessary, help pupils to understand
that time clause tells about boy;
therefore it follows boo. Illustrate the

change by changing the position of boy
in the word order, e.g., The boy who
looks neat every day is in my class.

Substitution drills may be used to build
vocabulary and practice the pattern,
e.g.,
Teacher: The boy who took tit:

bicycle rode away.
Cue: candy ran
Children: The boy who took the candy

ran away.
Teacher: Maria, who is in my class is a

lovely girl.
Cue: group smart
Children: Maria, who is in my group, is

a Wart girl.
etc.

***
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Introduce clause beginning wait If I finish my homework, I can go to the
contrast with %viten. movies.

%Viten I finish my homework, I will go to
the movies.
if Jane goes to the movies, I can go too.
When Jane goes to the movies, go

too.
If you see Charles, will you give him this
book?
When you see Charles, will you give him
this book?

***

Review patterns: drill intonation and
stress in relation to change in meaning.

***

Review clauses introduced by if and
when; practice alternate place in word
order.

r

leach the use of the pronoun to re-
place the [num and the agreement of
nt,im proHiun

***

Does Angelina like to eat carrots?
Yes, she likes carrots.

Does Angelina like to eat carrots?
No, she likes to eat bananas.

Does Angelina like to eat carrots?
Yes, she does.

No, she doesn't.
Do you want to go to the movies
tonight?

No, I want to go Saturday night.
Do you want to go to the movies
tonight?
No, I want to do my homework.

Do you want to go to the movies
tonight?

No, I want to play bingo.
etc.

***

If I have a headache, I take an aspirin.
I kiss my mother when she comes home
from work.
I carry packages at the supermarket if I
want to earn money.
When I want to earn money, I carry
packages at the supermarket.
etc.

* **

Columbus discovered Puerto Rico when
he made a second voyage.

When cthonitv inade a second voyage.
lie discovered foci to Rico.
1/1: ,nothcr buys us new cliohcs if the
has ininey

Explain the difference between if and
whim, e.g., if indicates something that
May 01 may not happen; for example,
if you are a good boy, I'll give you
candy:. Suppose you are had, will you
get the candy'? No, only 1/' you are a
good boy:, you may tiever get candy.
Oren yon are a good boy, you will get
candy, means you will get candy at /1w
time that you are a good boy. if' sets a
condition: when sets a time,

Explain to the children that when like is
stressed it means does she like or dislike
carrots; when carrots has the stress, it
means does she like carrots or
something else; when does is stressed, it
means does she or doesn't she like to cat
carrots. The meaning is changed by the
word you stress. Your voice rises at the
end of a question and falls if you tell
something.

***

[lave a quick review of patterns with if'
and when clauses at beginning of
sentence. e.g., If I finish my homework,
I can go to the movies, etc. Take the
above sentence and say: I can go to the
movies if l finish my homewink. Ask:
Does the meaning change when I put
the it part at the end? Do the same with
a whe» clause. Hien the generahiation
that if and when parts of the sentence
can conic at beginning or end.
After many experiences with oral
practice of clause at beginning and end
of sentences. have a conversion drill.
1-,xplain what the children are to do,
e.g.,
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***

I CddialltSC' introduced by because.

***

SENTENCE PATTERN SUGGESTED APPROACII

int, rnother has moue; she buys us
new clothes.
etc.

***

I do my homework every day because I
want to be smart.
I have fun in the playground because I
meet my friends.
YOU are a good friend because you help
Inc.

They are playing punchball because
they arc in the gym.
We are having a party because it is

Christmas.
etc.
Because I want to be smart, I do my
homework every day.
Because I meet my friends, I have fun in
the playground.
etc.

***

'Teach the double auxiliary hare, had I'm having fun in the playground now.
for ongoing past. I have fun in the playground every day.

I had fun in the playground yesterday.
I have had fun in the playground since I
was a little boy.

girl.
I have had many experiences since 1

came to New York,
You have had good marks since you
came to this class.
We have had math every day since
September.

They have had English lessons since
they came to New York.
etc.

Teacher: I can go to the playground
when I finish my homework.

Children: IS'hen 1 finish mu homework,
I can go to the playground.

etc.
Review need for having antecedent
precede pronouns. (Do not use

Technical terms.)
***

Review clauses introduced by if and
when. Review difference in meaning,
e.g., if sets forth a condition; when sets
lime.
Introduce clause beginning with
because by eliciting that the word
because introduces a reason. Try to
elicit the possibility of changing the
order of the clause, after much practice
in one position. If pupils do not draw
the conclusion on their own, ask them
to try changing it and see if the mean-
ing changes.

***

Use time words to indicate tenses:
immediate present; habitual past;
continuing past.

Indicate that the entire group is in
chided in we.
Indicate a small group within the group
for they.
Exclude the small group from repeating
the pattern.
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DiSelop irregular verb 10 tu!<r all tenses
and sons,

**

Sl..VIT 1';1l FFRN StIGGLSIFD APPROACH

.ike a pencil from iny drawer. I lilda.
Hilda is taking a pencil front your
drawer.
lilda took a pencil from your drawer.

I facia takes a pencil front your drawer
when you tell her to,
Wake a pencil from my drawer
tomorrow morning. I lilda.
Hilda will take a pencil front your
drawer tomorrow morning.
114tiat was Hilda doing while we
watching her'?
Ililda WaS taking a pencil from your

were

***

Replace the child en in the small
group in order to give all children an
opportunity to repeat the pattern.
Children should realize that they
excludes the speaker.

***

Begin with the present progressive

because it can he pantomimed. Give the
command form. While the child is

carrying out the command, ask the class
to tell what the chill is doing.Children
who have had much practice with the
use of the auxiliary and verb to express
the continuing present will make the
analogy here. If not, give the model.
When the action is completed. ask:
What did Hilda do? ()kip the class with
the past tense pattern.) To elicit the
habitual pattern, ask: What does chichi
always do? Hilda takes. Give a

command for tomorrow and ask: What
will flitch do tomorrow? Substitutions
are made for content words, e.g., Take
your hook to the bookcase, John. Drill
the tenses in contrast to the past tense,
using words, to indicate time element:
tot', yesterday, always, or
John is taking
John took
John takes
John took
John will take
John was taking

every day.
now.

yesterday.
every day.
last week.

tomorrow.
last Monday.

See substitution drill.
After much practice, children can

include the verb take in their Magic
Word list.

* **
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RATING ORAL LANGUAGE ABILITY

The language development of children learning English as a second language is rated by the teacher
according to the scale from the Puerto Rican Study Report.5

SCALE FOR RATING 2UPIL'S ABILITY TO SPEAK ENGLISH

Enter for each pupil the letter A, I3, C, D. E, 1: corresponding to his estimated ability to speak English in
the classroom. defined as follows:

A Speaks English, for his age level, like a native with no foreign accent or hesitancy due to
interference of a foreign language.

13 Speaks English with a foreign accent. but otherwise approximates the fluency of a native speaker of
like age level. Does not hesitate because he must search for English words and language forms.

(' Can speak English well enough for most situations met by typical native pupils of like age, but still
must make a conscious effort to avoid the language forms of some foreign language. Depends, in part,
upon translation of words and expressions from the foreign language into English, and therefore, speaks
hesitantly upon occasion.

E) Speaks English in more than a few stereotyped situations, but speaks it haltingly at all times.

Speaks English only in those stereotyped situations for which he has learned a few useful words and
expressions.

Speaks no English.

The expected outcomes listed for each grade in this handbook can serve as a guide for evaluating
achievements and relating them to the above scale. This is particularly significant for the C. 13, and A
designations that use as a comparison typical native pupils of like age.

51foard Of I .1uc lion of the Coy of NOk York. Plicrty Rican Study Rcport Oral Lawiage et batty Rating Scale tNew York: The Board,1958),
p 16 9.
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SOUND PRODUCTION EXERCISES

Sound production plays a part in the teaching and learning of English as a second language. Its practice is
included in the format of the Special Language Lesson and therefore in the teacher's plans for those lessons.
Because it is fully treated in the section on speech in the Handbook J6r Language Arts: Grades Three aml
Four, there is no need to repeat it here. However, the exercises that follow can be helpful to
Spanish-background children who frequently have difficulty with the production of the sounds
incorporated in the rhymes. These exercises give enjoyable practice once the more detailed method of the
production of these sounds has been established. While the rhymes themselves arc more appealing to young
children, older ones can have fun with them in order to perfect the sounds they find difficult.

The teacher may use the rhymes as jingles or create an activity suitable to the age !evil of the children.

RHYTHMS, RHYMES, AND RHYTHMIC ACTIVITIES 6

1 hese rhythms. rhymes, and rhythmic activities have not been planned to be used as skill development
lessons but rather to provide a him way of extra practice in developing phonetic distinctions and
differentiations of sounds that create a conflict for Spanish-speaking children who are learning English as a
second language. They are to be used as reinforcement activities at any time in the classroom, on the
playground, during rest periods, and wherever an opportunity may present itself. They are to be used as
supportive activities with other audio-lingual work to attack special difficulties which the Spanish-speaking
children experience.

The overall objective of these rhythms, rhymes. and rhythmic activities is to help the children reach the
point where they will be able to identify, discriminate, and reproduce in spontaneous speaking the
following problem sounds:

I. sit and eh
s and

3. th t voiced and unviiiced)
4. b and F

and 1
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SKILL NO. I

Obiectivc

To identify, discriminate, and reproduce in spontaneous speaking the sh and di sounds.

Chico Charlie

Chico Charlie loves to cha-cha
With his favorite muchacha.
Ile won't change his partner fair
'Til they sit down on a chair.
('ha, ('ha, Cha! ('ha. Cha, Cha!
Cha, ('ha, ('ha, Cha, ('ha, ('ha, Cha!

Sheila Shirley and Eloy
Shuffle softly with much joy.
'Round and round they shuffle lightly
'Til he sits her down politely.
Shoo, Shoo, Shoo! Shoo, Shoo, Shoo!
Shoo, Shoo, Shoo, Shoo, Shoo, Shoo, Shoo!
Sh, Sh, Sh! Sh, Sh, Sh!
Sh, Sh, Sh, Sh, Sh, Sh, Sh!

See the pupils dance in time
To this Shuffle-Cha Cha rhyme.
You can tell with one quick glance
That each pupil loves to dance!
Cha, Cha, Cha! Cha, Cha, ('ha!
Shoo, Shoo, Shoo, Shoo, Shoo, Shoo, Shoo!
Ch, Ch, Ch! Ch, Ch, Ch!
Sh, Sh, Sh, Sh, Sh, Sh, Sh'..

The Choo-Choo Train

To make a moving choo-choo train
This is what you do:
One fist forward; one fist back-
Chug, ('hug, Chug- ChoO, Choo!

Blow the whistle; pull the chord-
Switch the track- please do!
Shuffle, shuffle, change your step,
And show your shiny shoe!

SKILL NO. 2

Objective

To identify, discriminate. and reproduce in spontaneous speaking the s and z sounds.

The Bees
(A Choral Reading)

Let's be noisy little bees
Butting 'round and 'round the trees.
Now we'll butt around the flowers
Taking honey by the hours.
Butz, Buzz, Buzz! Buzz, Buzz, Buzz!
Z, 7. Z! Z. Z. Z!

The Snail

Silent, softly, slowly,
Slides the bashful snail:
Sings a soundless song.
And leaves a silver trail.

A Zebra in a Zipper

I saw a zebra zipping-
A- zipping through the zoo.
llis legs were strong and stubby;
Ile sailed toward me and you.

Ills eyes were bright and steady;
his scheme was black and white.
Ile used his striped pajamas
So stylish day and night.

His P.J.'s had a zipper
Which zipped straight up his hack:
In order to unzip them,
II summoned his friend Zack.
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Messy messy sister Bess
Spilled her food upon her dress.
With soap and water she'll erase
The mess she made and save her face.

Messy Bess

Now this little miss is happy
For she looks so clean and snappy,
That her mother, dad, and sister
Were so proud of her, they kissed her.

SKILL NO. 3

Ohjei.the

To identify, discriminate, and reproduce in spontaneous speaking the th sound (voiced and unvoiced).

Thump! Thump! Thump!

Thump, thump. thump!
Tap the table with your thumb.
Think a thought of thankfulness
Then begin to hum.

"'imp. thump, thump!
One and two and three;
Everything is thirsty
Turtles, me, and thee!

Timothy Turtle

Timothy Turtle lives with his mother,
His sister, father, and thoughtful brother.
There's also a thing with one purple feather
That sleeps in this house to get out of the weather.
And 'though th'ere's hardly room for another,
With them there lives a furry druther.
The druther rather bothers him;
He's the only one that cannot swim!

SKILL NO. 4

Objective

To identify. discriminate, and reproduce in spontaneous speaking the b and v sounds.

A Song to Barry

Barry bought some berries-.
Berries from a hush.
Big and bright and beautiful--
fie brought them all to me.

Verily I loved him--
Valiant was his name.
But Victor, Van, and Vernon
I loved them all the same.

1 64

Big and bad and boisterous-
The night with villains ring,
But Robin and the Bat Man
An end to them will bring!

And Victor, Van, and Vernon
Must hide beneath the tree,
But Barry with his berries
Will hide along with me.



Nly Valentine

Somebody came to visit me.
And brought a valentine;
Ile shoved it underneath my door;
This lovely card was mine!

The cover bore my very name;
There was a verse inside,
Which told me of the love that you,
Dear Dad, could never hide!

SKILL NO. 5

Object ire

To identify, discriminate, and reproduce in spontaneous speaking the i;* and isounds.

The Bells

Ding! Doug! Ding! Dong!
I hear the bells a-ringing.
Ding! Dong! Ding! Doug!
A message they are bringing.

Willie Wigster

Who hid my piggie in a bin?
My mean and skinny sister.
She put six wigs upon his head,
And called him Willie Wigster.

With picks and sticks she digs for figs;
She thinks he is too thin.
She feeds him, and he's now so thick,
Ile's cramped within that bin.

See, See, See!

See. see. see!
What do you think of me?
Silly, selfish, simpleton
Sitting in a tree.

Swing and ring and ting-a-ling---
The silver bells are pealing.
The air is filled with joyous sounds
That bring a happy feeling.

One day my big pig danced a jig
To sister Minnie's singing.
Ile busted out; flipped on her lap
And to her arms was clinging.

I laughed until my ribs did split;
The jig went quite amiss.
But then I said: "Oh, please forgive .

To my big pig not Sis!

Lee, Lee, Lec!
Down upon his knee-
Singing songs to Cindy
His little bride-to-be.

Dee, Dee. Dee!
Beautiful to see
Sits within her web
Where she has captured r ee!
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Supplementary Materials

COMPARATIVE ANALYSES

[he teacher does not have to have a speaking knowledge of the child's native language to be an effective
teacher of English as a Second Language. Some understanding, however, of the similarities and differences
in pronunciation and structure (word order) of the various languages would surely help the teacher.

Comparative analyses of English with some of, the languages more frequently encountered in the schools,
i.e., Spanish, Italian, German, Polish, and Chinese, are presented in this section.

ENGLISH AND SPANISH

Language Structures That Are Similar

List A contains English patterns in which word order and grammatical structure are fairly similar in
Spanish and in English. These patterns, as indicated, are best used as beginning points for stimulating
growth in English vocabulary. Since they contain no major grammatical problems, they have the additional
value of giving the beginner in English a feeling of success with the new language.

LIST A

Patterns in Which Word Order and Grammatical Structure Are Fairly Similar in English and in Spanish

The English Pattern

1. 1 he noun is used as the subject of the statement pattern.
Example:

The hook is here.

The Corresponding Spanish Pattern

The noun subject is expressed in Spanish.
Example:

El libro esta aqui.

2. The possessive adjectives. my, your, etc.. occupy pre- The possessive adjectives also occupy pre-noun position

noun position, (although they agree in nuinher, and in most cases.

in gender with the noun modified).
Examples: Examples:

Our house is big. Nuestra casa es grande.
Our houses are big. Nuestras casas son grades,



The English Pattern The Corresponding Spanish Pattern

3. The articles occupy pre-noun position. 'I he articles also occupy pre-noun position (although they
change in time to agree with the noun).

Examples: Examples:
a book un libro
a house una easa
the boy el muchacho
the boys los muchachos
the girl la muchacha
the girls las muchachas

4. The adjective occurs very frequently after a form The adjective in Spanish also occurs very frequently after a
of the verb he. form of the verb be (however, the adjective agrees in

number and gender with the noun it modifies).
Examples: Examples:
The house is high. La casa es alta.
The houses are high. Las casas son altas.

Reason for Difficulty and the
Corresponding Spanish Pattern

5. This, that, these, and those as demonstrative pronouns Iii Spanish the meaning of this, that, these, and those are
appear very frequently before a form of the verb be in expressed as in English and appear very frequently before a
the statement pattern. form of the verb be in the statement pattern (however, the

forms of the pronouns vary greatly in Spanish).
Examples: Examples:
This is my mother. Esta es mi mama.
These are small. Esos son pequeWos.

Esas son pequeilas.
Those are small. Ague Hos son peque6s.

Ague llas son pequellas.n

6. This, that, these, and those as der lonstrative adjectives In Spanish the demonstrative adjectives also appear regu-
occur regularly in pre-noun positior in English. larly in pre-noun position (however, they agree in number

and gender with the noun modified I.
Examples: Examples:

this book este hbro
that book ese libro
these hooks estos libros
those books esos libros

aquellos libros
this house esta casa
that house esa casa
these houses estas casas
those houses esas casas
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Ilk: .ltrect obiect occupies a post -set b position. The direct object in Spanish also occupies a past -verb
position.

Examples: Examples:
see the book. Vu veo el libro.

S. %kith many situations Iwo alternatives are possible for
expressing the order of the direct object and the

indirect object, e.g., l gave the teacher the hook I gave
the book to the teacher.

Examples:
The boy gave the book to the girl.
Rosa sent a letter to Mary.

The Spanish pattern is similar to the second alternative: 1
gave the book to the teacher.

Examples:
El intichacho dio el libro a la tam.
Rosa mando una carts a Maria.

Language Structures That Are Different

Instruction should emphasize patterns that are different in the two languages. List B contains
English-language patterns that present special difficulties for Spanish speakers. These patterns arc the ones
that constitute the basic program of language instruction for the second-language learners in the primary
grades. For each pattern in List 13, there is an explanation of the reason why it presents a special problem to
the child whose original language is Spanish. These explanations are not intended for instructional use: they
are merely jOr the teacher's reference.

LIST B

patterns Involving Word Order and Grammatical Structures That Exist
(a) In English But Not in Spanish or (b) In Both Languages But Signal Different Meanings

Reason for Difficulty and the
The English Pattern Corresponding Spanish Pattern

I. The use of the expressed pronoun as the subject of the Pronoun subject is not usually expressed since Spanish
statement and question pattern. uses verbal inflection to indicate person and number.

Examples: Examples:
It is round Es redondo.

Is round.
She can sing. Puede cantar.

Can sing.
Is he a policeman? i,Es policia?

Is policeman?

The use or nut to express negation with verb mints. ,Vu is regularly used in pie-verb position.
Fxamples: Examples:
Mary is not here. Maria no esta aqui.

Maria no is here,
The horse does not eat meat. El cabana.) no come came.

The horse no eat meat.
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he use of the unintlected asliective form in flow of the
noun.

xamples.
Idle d, y,

I lie hie dogs,

-4. I lie use of the basic form of the adjective plus er and
est to foon the comparative and the superlative,

it'Spt`itIVely.
Examples:

he pumpkin is Ingo.

My father is the (alieq in the family,

f; I he use of the sounded suffix s to indicate present
tense for third person singular. variously pronounced
as s (walks), Ways), and e: ;catches).

Examples:
"[he boy eats candy every day.

Nly sister goes to school.

My brother watches television.

ri I he use of the sounded suffix s to form the regular
plural.

Examples:
The hooks are here.

The pencils are here.

The houses are red.

7. "F he use of the suffix ed to form
regular Verbs. variously pronounced
I called). and cd (needed).

Examples:
The clown laughed.

The children played hall.

The baby wanted milk.

the past tense of
as r twalked).

In Spanish. the adjective usually follows the noun modified
and also agrees with it in number and gender.

El porn) granule.
The dog big.
Los perros granules.

In Spanish, the word inas (more) and the words el mas, la
Inas, los »Iris, las onas (the most) are used in front of the
adjective.
Examples:
La calabata es masgrande.
The pumpkin is more big.
Mi papa es el Inas alto de la familia.
My father is the most tall of the family.

In Spanish, there is the tendency either to aspirate the final
-s or to drop it in pronunciation. Since the third person
singular does not add an s in Spanish, there is an added
tendency to drop it in English.

Examples:
El muchacho come duke todos los dias.
The boy eats candy every day.
Mi !lantana va a la escuela.
My sister go to school.
Mi 12CI1113110 ve la televisiOn.

My brother watch the television.

The same as for verbs above.

Examples:
LOS libros CSOn aqUI.
The book are here.
Los 15pices estSn alla.
The pencil are there.
Las casas son coloradas.

OThe house are red.

In Spanish. the past tense adds endings to regular verbs. The
Spanish inflections are unrelated to the English suffix -eel:
e.g., c (hablC), 6 (habli4), 1 (escribl), etc. In addition,
the Spanish language does not have many of the consonant
clusters that appear when combined with the eel suffix;
e.g.. kt (walked), Id (called), -ft (laughed), etc.
Examples:

payaso se rill.
The clown laugh.
Los niFos jupron hula.
The children play ball.
H bob& quiso leche.
The baby want milk.



. I he use of the ,mxiliary nit/ plus the simple. uninfected
form of the verb to express future tense.

Example:
The girl will dance.

There is no auxiliary equivalent to will. Rather, inflections
are added to the infinitive form of the verb to express the
future e.g,, c thahlar4 a (hahlar;i), -fin Oran), -entos
(andatemos), etc.
Examples:

La muchacha bailara.
The girl dance.

o FIR, use of am, is, and ore plus going to plus the twin- Spanish uses the notion of go plus the notion of to (voy a,
fleeted basic form of the verb to express the future vas a, va a, etc.) plus the infinitive form of the verb for
tense. future; but the forms of the corresponding expressions are

quite different.
ExaMples: Examples:
I am going to sing. Yo voy a cantar.

I go to sing.
She is going to dance. Ella va a hada.

She go to dance.

10. The use of the negative command pattern requiring the Spanish uses no before different forms of the verb to
forms c1 10 t, don't followed by the uninflected form express the command pattern.
of the verb.

Examples: Examples:
Do not run. No corras.

No corm.
No roman.
No run.

Don't push.

I I. use of am, is, and are plus the Of form of the
the verb to express the present progressive.

Example:
I am painting now.

12. Hie use of the article u in front of nouns indicating
professions, occupations. or status,

lixamp!es:
The man is a carpenter.

She is a nurse.
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No empujes.
No empuje.
No empujen.
No push.

Spanish has both the present progressive tense and the
simple present tense, but in many instances they are
interchangeable, depending on the situation. e.g., The child
plays now (El njilo juega ahora); and The child is playing
now (El mho esta jugando ahora).
Examples:
Yo pinto ahora.
I paint now.
Yo cstoy pintando ahora.
I am painting now.

The Spanish pattern for identifying a person's position, job.
nationality, etc., does not require the indefinite article in
pre-noun position.
Examples:

El hombre es carpintero.
The man is carpenter.
Ella es enfermera
She is nurse.



I I lw adisionie to 1 reilaic parts The Spanish speaker uses the definite article instead of the
of the hoil and art ieles of clothing, possessive adjective.

Examples: Examples:
My head hurts. Me duele la cabeza.

The head hurts me.
Ile put, on his hat. Se pone el sombrero.

Ile puts on the hat.

14. I he tISO of title, without the definite article.

lixampks:
Mrs. I iolines is here.

I see 1)r. Fox.

15, the use of the prepositions in, on, and at in special
situations that cause difficulty fur the Spanish speaker.

Examples:
The hall is in the box.

I live on Madison Street.

1 live at 139 Madison Street.

-I he use of a form of the verb he in many- expressions
Slidl as: I am six years old: liani hungry: I am cold, etc.

Examples:
Em thirsty.

lle's eight.

t

Spanish speakers say: "The Mr. Smith is here" for "Mr.
Smith is here."
Examples:

La senora thilines estii aqui.
The Mrs. Holmes is here.
Yo veo at doctor Fox.
I see the Dr. Fox.

In, on, and at are often interchanged by the child because
Spanish, may use the one form en in various situations.

Examples:
La bola est5 en la raja.
The ball is in the box.
Yo vivo en la calle Madison.
I live in the street Madison.
Yo vivo en el 139 de la ale Madison.
I live in the 139 of the Street Madison.

Spanish uses a form of the verb hare' for expressing the
corresponding idea.
Examples:

Yo tengo sed.
I have thirst.
EI tiene ocho afios.
lie has eight years.

17. I he use of inversion of the subject and forms of the Although Spanish also uses the device of inverting the
verb he and auxiliary verb (can, is, are, etc.) to ask subject and the verb for questions, Puerto Rican children
questions. often use the rising intonation without inversion as the

means for indicating a question.
Examples: Examples:

Is the boy here? LEI muchacho estI aqui.?
The boy is here?

('an Mary go'h i,Mary puede ir?
Mary can go?

the IINC of the structural surds l b , : (if and did to ask
questions.

Spanish inverts the subject and the verb or simply uses the
rising intonation to indicate this type of question. In
Spanish, the rising intonation is the clue to the question,
whereas in English the rising intonation is optional. That is.
intonation can be either up or down. The clue to the
question in English is the position of the words do. does.

. ,and did.
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I xample

Do the girls study?

Does this boy paint?

I he use in questions or all introductory word (whet!,
when% why, what, etc.) followed by the auxiliary do.
docc, iir did and the subject and vein in regutar order.

Exaniples:
Where does your teacher live?

Fxamples:
Las muchachas estudian?
The girls study?
Pinta este muchacho?
Paints this boy?

Spanish uses the question word followed by the verb and
the subject in inverted order. No auxiliary comparable to
do, does, or did is used.
Examples:
/,I)6ndc vive su maestro?
Where lives your teacher?

Problems in Understanding and
Producing Sounds, Rhythm, and Intonation

The major sound problems of Spanish-speaking pupils in the process of learning to speak English are:

CONSONANT-SOUND PROBLENIS

I. "I-he 1/i as in thumb thin, puth. 'IThe Spanish speaker, in attempting to approximate this sound, will
usually produce an s sound as sink, sin, pass.

The j as in the word judge. In attempting to pronounce this sound, the Spanish speaker will say chuck

3. "1 he th as in the WOWS the, though, and this. The Spanish speaker will usually pronounce this sound as
a soft d as dc', dough, and c /is.

4. The sh as in t lie words she and shoe. The sound is often produced by Spanish speakers ass in sec and sue.

5. 1 he zit sound as in tdcasuro and treasure. phis sound is produced by the Spanish speaker as a voiceless s.

6. The voiced s sound as in :Mr, rise, and zoo. This sound is produced by the Spanish speaker as a
voiceless s as sink, rice, and sue,

7. "I he b sound as in bar. rabbd, and cab. In attempting to approximate this sound. the Spanish speaker
may say the p sound as in par, rapid, and cap.

8. .1 he r sound as in vote. reit, and rest. In attempting to approximate this sound, the Puerto Rican learner
of English will say boat, bail. and best.

9. The d sound as in din and den. The Spanish speaker will usually' pronounce this sound as a / in tin and
ten.



1 he ch sound as in watch, catch, and chew, In attempting to approximate this sound. the
Spanish-speaking learner of English will say the sh sound as in wash, cash, and shoe.

I I. The y sound as in use and yellow. The Spanish speaker will usually pronounce this as juice and jellow.

12, The n sound when it appears in final position in English in words like thin, run, and ton. The
Spanish-speaking pupil will usually say thing, rung, and tongue,

13. The m sound when it appears in final position in words like comb, dime, and some. The Puerto Rican
pupil. in attempting to approximate this sound, will say cone, dine, and son

1-t. The g sound in such words as dug, goat, and pig. This sound is usually produced by the Spanish speakers
as duck, coat, and pick.

15. The sound w as in way, wash, and woman. The Spanish-speaking pupil will usually say gwayovah, and
gwoman because in Spanish the w sound is generally preceded by the g sound: agua, guante, guapo,

VOWEL-SOUND PROBLEMS

1. The a as in hat, cat, and map. Tins sound is usually pronounced by the Spanish speaker as the vowel in
hot, cot, and mop for after many attempts to approximate the sound as het, ket, and mep).

`Hie vowel sound in the words done, sung, and cut. The Puerto Rican pupil will tend to produce this
sound as in dawn. song, and caught.

3. The cc sound as in leave, feel, and sheep. This sound is usually pronounced by the Spanish speaker as
the i sound in lire, Jill, and ship.

4. The i sound in lire, fill, and ship. The Spanish speaker produces this sound as the ee sound in leur'c, feel,
and sheep.

l he ey sound in late, mate, and gate. The Spanish-speaking pupil may produce this sound as the e sound
in let, met. and get.

h. The c sound in lei, met, and get. The Puerto Rican pupil will tend to produce this sound as the ey
sound in late, mate, and gate.

The oo sound in pm/ and fool. The Spanish speaking pupil, in attempting to approximate this sound.
will pronounce it as the u sound in pull and full.

s. The u sound in pull and full. This sound will be produced by the Spanish-speaking pupil as the oo sound
in pool and fool

9. The o sound as in coal, howl, and hole. The Spanish-speaking pupil will say it like the vowel sound in
call, halt and halt
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1 0. 110 SOUnd aka' in drawn, song. and caught. The Spanish-speaking pupil may. after practice in Other
English vowel sounds, produce it as the u of done, sung, and cut

11. The o sound in hot, cot, and mop inay approximate the a of hat, cut. and map.

Consonant-Cluster Problems

In addition to the problems of understanding and producing the significant consonant and vowel sounds of
English just indicated, the Puerto Rican learner is also faced with problems of consonant clusters. Many
English clusters do not exist in Spanish, or. if they do exist. do not occur in the same positions. For
example, the kt cluster appears in Spanish in such words as ado, facto, octaro, etc., but does not appear in
final position in Spanish words. Hence, the Spanish-speaking person has difficulty in producing the kt
combination in such words as act, walked, talked, liked, etc. The sp cluster appears in the Spanish in such
words as e.spaiM, eveso, csposa, etc. Since it is always preceded by the e sound in Spanish, the
Spanish speaker will tend to hear and say the e sound as preceding the initial .sp in English. Hence, he will
say espeak for speak, etc.

The sound clusters italicized in the following words illustrate the basic consonant clusters that do not
appear in initial position in Spanish words: store,speak,small, snow, sky. sleep, street, screw, spring, square.

The sound Clusters italicized in the following words illustrate the basic consonants that do not appear in
Final position in Spanish words: land, hunt, fast, fence, old, box, world. ink, act, change, melt, desk, help,
milk, heath, first. ask, bench, Left, film tenth, hands, fifth, eighth, club.. bags, breathes, lifts, walks, fired,
raised, pushed. pulled touched, watched, danced, cashed, helped.

The teacher must expect her Spanish-speaking pupils to require special help with consonants and
consonant combinations like those listed in the two preceding paragraphs.

MAJOR PROBLEMS IN RIIYTIINI

Rhythm in language is a matter of stress and speed. In English, stress is rather regularly spaced in terms of
time interval between accented syllables. For example, in the following sentence, each of the three sections
takes about the same time to say:

'file cow lives on the farm next to my uncle's house.

That is, "the cow" (2 syllables) takes about as long to say as "lives on the farm" (4 syllables) and "next
to my uncle's house" ((, syllables).

In order to maintain this regular rhythm, we accelerate our production of unaccented syllables between
stressed syllables.

1 he Spanish speaker cannot. when first encountering English, reproduce this steady language rhythm or
understand it because of the tendency in Spanish to produce all syllables at about the same rate of speed.

In addition. there are some features of stress in Spanish which tend to carry over into highs)) and to
contribute to what sonic may consider a characteristic "Puerto Rican accent." For example, the Spanish



speaker tends to stress the follow im! language elements which the English speaker never stresses in everyday
inatteroldaet Npeedl.

3,

'I he articles a, au, and the, The Spanish speaker will say: A peach fur a peach: an atiple for an apple: time
grapes for the gr4es.

The possessive adjectives Illy, yollY, his, her, its, our, and their.

Me prepositions Ill. rm. HO, not/cr. trl. etc.

Ihe Puerto Rican is likely to stress the pronouns 1, me, we, us, he, him, you, they, them, she, her, and
rt

S. The Spanish-speaking pupil swill frequently stress such conjunctions as although, and, or, as. that, etc.

l'he Spanish speaker will usually stress any form of the verb be and the auxiliary verbs. For example, he
Will say;

I a II walking. fur I am wAlking.
Ile i!'s a monitor. for 1IQ is a monitor.
We at#.e here. JrO We liege. etc.

MAJOR PROBLEMS IN INTONATION

The rise and the fall of the voice make up the intonation or melody patterns of a language. The
intonation patterns of English differ from those of Spanish. As in the case of the sounds and the rhythm,
the Spanish-speaking person will tend to carry over into English the intonation patterns of his original

For eviniple. in English. the polite request pattern uses a falling intonation: 'Please open the
door." In Spanish. however. the polite form uses a rising intonation.

ENGLISH, GERMANIC, SLAVIC LANGUAGES:
CONTRASTING STRUCTURE PATTERNS

LNGLISII

Ile ihe ut 1i,/ Aerie

ti !lilt heft.'

GEIZMAN POLISli
(Germanic) (Slavic)

San; as Ustmlly replaced by tir: "Mary is no

he liNe of II$f nii;si 'plural noun,: Variablo plurals both of these languages often load to confusion in learning this
[nglisli tom]
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FNGLISII GERMAN POLISH
(Germanic) (Slavic)

he use of s in our simple present: lit both of these language groups, verbs are fully inflected. Learning our
" boy eats." comparatively uninflected English, the student tends to drop the inflections which

persist. to say: -The boy cat.-

kir till dy). does-, (lid: "fie did No auxiliaries exist in either of these groups. The tendency is to say: "lie no
nt gl to Sa011t, go/went to s,:hool."

adjectives usually precede the Same as English. Same as English.
"the tcci dress."

N +liagreeni,L!nt of adjective with Agreement of adjectives with nominal in number and gender. Many Germans and
ii,umnal in either number or gender: Poles are apt to say: "the higs rooms."
"the lull looms

Adverhs of time appear only at Adverbs of time usually appear Order is variable. May be; "( your
beginning lg end of sentence. usually between verb and direct object brother yesterday saw,"
at the end "I saw your brother Tendency is to say: "I saw yesterday
yesterday." your brother."

I he cd past ending for regular verbs: Because of confusion caused by going front a fully inflected language to a
"wanted." comparatively uninflected one. the tendency is to say, "The baby want milk

yesterday."

ke of the gerund: "I am ready for Both language groups replace the gerund with the infinitive. The tendency is
reading." therefore to say: "I am ready for to read,"

GL)itw to to express future time: am Our going to exists only as No such usage. Tendency is to say: "I
going to sing." The tendency is to say: go to sing."

"I go to sing."

he will in our future.. "I will Sam:. as English.

see you later.-

The use of it to start a sentence: "It is Same as English.
Tuesday.-

Comparison of most adjectives with cr
and est: "tall, taller, tallest.

Both inflections and auxiliaries are
used in Polish often leading to
confused usage.

No impersonal pronouns. 11 is

therefore omitted, the form expressed
as: "Is Tuesday."

Same as English. Analogous to I uglish.

Adverbs of manner usually precede Germans and Poles may use the English order but more often reverse it and say:,
expressions of place: "Ile works very "Ile works in his English class very hard."
hard in his English class."



GERNIAN
ICermanic) (Slavic)

Use of to bt.' to express age: "I'm Usually the same as in English. Use of to hare: "I have twenty years."
twenty years old."

Use of to he to express hunger, thirst, tisually the same as in English. Both to be and to have are used. "i
etc. "I ant thirsty." hungry" and "I have thirst."

Our negative imperative "Don't run!" Replaced by inverted form: "Run Replaced by no: "No run!"
not!"

Questions with do, does, did: "Does No auxiliaries exist in either of these groups. Persistent tendency is therefore to
this man work?" say, "This man works?" or "Works this man?"

Inversion of subject and verb for Same as in English. Inversion has a more specific and
questions: "Is the boy here?" limited use than in English.

Use of continuous present: "I am Greater tendency is to use simple No such form in Polish. Simple present
working now," present: "I work now." substituted consistently: "I now

work."

Verbs in indirect discourse -thethe same Tendency is toward use of present or That is followed by the present: "lie
tense in each clause: "Ile said that he of subjunctive: "Ile said that he sick said that he is sick."
was sick," is" or "Ile said he he sick."

The use of pronouns as subjects: "She
can go,"

Verbal contractions: /"in, we'll.

Same as English. Same as English.

Contraction consists of dropping the No contractions.
pronoun. Tendency is therefore to
contract "We will" to Wilt

Lire past with the auxilian hare (our For our present perfect, Germans and Poles use the present: "I always live in New
present perfect): "I have always lived York,"
in New York."

Possessive adjective for parts of body Both of these language groups use the definite article for this purpose. Tendency
and clothing. in English is to say: "The head hurts me."

No definite articles before titles: "I sec
Dr. Fox."

Germans may use the English form but No definite article exists in Polish,
they are just as' likely to insert the creating no problem here but causing a
article. great deal of difficulty in the regular

use of the article.

Indefinite article in usual pronominal Same as English. No indefinite article in Polish.
posit ion with words identifying
occupations: "She is a nurse."

Non-separation of compound verbs: "I Natural tendency is for separation: "I No compound and fewer reflexive
get up early in the morning." get early in the morning up." verbs.
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ENGLISH AND CHINESE

Suggestions for Helping Chinese Children

Lnelish to the Chinese child is a language of oddities and minute details. Ile must remember to add ed for
the past tense: + to show plurality and the third person singular. present tense: to enable him to use a
word as an akherb. In addition. he must learn all the common irregular spelling changes. There is little in
Chinese that can help him to understand English. 'the dissimilarities in structure will hinder his usage of
l'nelish unless we. as teachers. are aware of these differences and help him to overcome them. To help
.tecomplish this comparisons anti contrasts of the most htisic and significant differences follow.

Before discussing the structural differences. however, it is important to know that oral Chinese is
diversified into more than fifty regional dialects. The written characters are the same for all. The most
common dialects are Mandarin, the official dialect for both National and Communist China, Cantonese,
(the dialect spoken by most of our children), Shangliainese, Fukienese, and Ifakka. The large population of
Cantonese speakers in New York and in the United States grew out of the need for workers to build the
'transcontinental Railroad in 1819: Canton was then the only port opened to the West.

The romani/ations used in the illustrations are those of the Yale University system. It is the romanization
used for the Mandarin dialect. but only the words which sound like or are similar to the Cantonese
pronunciation are used

Sound System

The Chinese language is a monosyllabic language. Each character represents one syllable; Therefore, a
live-character sentence will be a live syllable utterance. The syllables are usually short. It is not a true
equivalent to the English syllable because the English syllable may be made up of more than one sound, as
in the word ranch (ran ch I. The Chinese child, especially the older ones. will tend to treat it as two
syllables.

/'ramie(' ith t/u Chinese pupil single .syllable but "double sound" words.

Since the Chinese character is monosyllabic, the polysyllabic words can cause confusion at the beginning.

Ilelp the Chinese pupil to understand and to feel comfortable with the polysyllabic .sounds of English
and to realize that our written sinbol may he more than one sound.
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\lost ( words end in vowel sounds. therefore, final consonants found in I nglish are often dropped.

Mall = hat
yOU = hare
hau good

11) ('hinc.s.c two to delvtop ailditotir discrimination placing special entirhasis on final consonant
sounds'

In highs)), the two basic intonation patterns are the "rising -falling" used in statements and the "rising"
used in questions. In Chinese, there are no intonation patterns for sentences; instead there are tones for
ssord I he Mandarin dialect has four tones and the Cantonese.' has seven. The tone may be a level tone.
high tone. falling tone. rising tone. etc. The tone marks will be left out of the romanization used here.
Since there is no sentence intonation. the rhythm of the sentence is based upon tones. This is what gives
the language the singsong quality often characteristic of ()dental languages.

Ilelp the Chinese pupil to avoid being a monotone speaker by stressing the intonation patterns of

Many of the sounds in the Hglish language have no equivalent in Chinese. The children, therefore, have
difficulty in reproducing these sounds becuase they do not know the correct placement of the tongue, the
correct site opening of the mouth, or the correct breathing pattern for aspirated and unaspirated words.

Proride extra practice with the .sounds I?, Z, P, 13V;
with the consoltant blettels BR, III, DR. (R, PR, PI, GR, GI, SO?, SC, SPR,
with the digraphs T11, SII, It'll.

Morphology

In the area of internal structure and the forms of words, the main difficulties confronting the Chinese
learner are the changes occurring in tense, person. and number.

In Chinese there are no irregular verbs.

worou (I have)
to eon (he have)

w ) go)
tat he'n the go)

wo shr I I i.)
to shr t he is)

= I have,
= Ile has.

= I go.
= Ile goes.

= I am.
= Ile is.

.Special drill qumld be giro' to all irregular verbs with vecia/ emphasis 0/1 MM/WM MiCS, .1(1ch ati to be,
111 'Lac, In do.
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In Chinese. there are no infinitives: therefore to is very often forgotten.

wo syang chin (I want go) = I want to go.
wo syang lai (I want conic) = I want to come.

Special emphasis should be given to the infinitive form of verbs.

In Chinese, verbs take only one form. therefore, there is no change in the verb for ing. Consequently, the
present participle presents much difficulty.

to Jai (lie come) = Ile conies.
to l;ri the conic) = Ile is coming.

ma ma chin (mother go) = Mother goes.
ma ma Inn (mother go) = Mother is going.

I'mvide extra drill with the ing participle form of verbs.

"[here are no verb changes to indicate third person singular.

wo (I come) = I come.
to tai (he come) = Ile comes.
wo chang (I sing) = I sing.
to (hang (he sing) = Ile sings.

Provide extra drill %vitt) the additional s for the third person singular.

[here are no verb changes to indicate tense. For the past, there is what is called a completion "le." By
putting it in the sentence, the completion of an action is indicated, thus making it a past action, but the
verb remains the carne. Other indications of time involve inclusions of words, such as yesterday, tomorrow,

vcdr. Irmt ago, previously. next time, soon, etc.

wo own (I jump) = f will jump.
WO lyail le (I _jump le) = I jumped.

wo swo (I talk) = I will talk.
wo cwo le (I talk h.' ) = [ talked.

Provide extra drill with the added ed to indicate the past tense.

Provide extra drill in using the verb to be to indicate the future tense.

In Chinese, there are no changes in nouns to indicate plurality. Such information is based solely upon the
context. or upon the inclusion of words. such as many, some, all, several, or numbers,

din = book /books
san hen sha (three book) = three hooks
hen (two slat (many book)= many books
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hi p,mlpens
you de hi (sonic pen) some pens
ji jr hi (several pen) = several pens

Pro ride extra drill to develop we automatic response in adding s, es to indicate plurality,

Chinese pronouns do not change: they remain the same whether they are used as subjects or objects.

to kan jyan tro (Ile saw I.) = Ile saw me.
wo kan jyan to II sow he.) = I saw him.

wo = I, me
ni = you (singular)
la* = he, she, him, her
women = WC, us
Lunen = they, them
nimen = you (plural)

*The third person it, (he, she, him. her) is pronounced exactly the same for both genders. The written form
may indicate which.

11w Chinese pupil to distinguish wed understand the rarious pronouns and to Use them correctly.

The possessive in Chinese is shown simply by using the character de. The de may be attached to nouns or
pronouns alike.

wo = my. mine
ni do = your, yours
to de = his. her, hers

ren
shu de

= person's
= book's

//dp the (711110e pupil to turdcrtand tire' o%essirc pronouns and the use of the apostrophe with the
po,;e,,sive

The names kir family members is one of the first things we teach a language learner, and yet for the
Chinese (earner this is one of the most difficult. When we try to teach the Chinese children titles of
members of the family as used in English father, mother, grandmother, grandfather, sister, brother, aunt,
.uncle it appears to be a simple task. But because of his Chinese language background, it can be extremely
confusing since the Chinese child is accustomed to a much finer division. The Chinese people are extremely
conscious and sensitive to the position of each person in the fatuity. The title indicates exacay what this
position is. Each title gives a wealth of information such as the generation, maternal or paternal
relationship. blood or in -law relationship. etc.

(bwo mu) = aunt = wife of father's elder brother

(shu mu) = aunt 7- wife of father's younger brother
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tgu 1110 = aunt = wife or mother's brother

Oy011 = aunt = lather's sister

(yi mu) = aunt = mother's sister

Ihus, it's easy to see why the Chinese learner has difficulty in bridging the gap between his names for
family members and English ones. When lie learns "aunt." which aunt is it? Is it father's third sister?
Mother's older sister? Mother's younger sister?

Who/ teaching the names of jamily members to the Chinese pupil, it mat' he helpful to begin with more
specitie terms, older brother, younger brother, baby brother, before the more general terms, brother,
sinter, aunt, uncle.

The Chinese notation for the days of the eek and for the months of the year are numbers rather than
names.

sying chi 1 = Monday 1 rite = January
8.1ing Chi 2 = Tuesday 2 rite = February
sing chi 3 = Wednesday 3 vwe = March

Paaide extra practice with the names of the days of the week and the months of the year, Relate the
number of the month and day as in 112169, 1/3/69, etc., to the names.

Syntax

In ,general, the Chinese sentence follows the subject-verb-object pattern as in English. Difficulties arise in
the placement of additional information, such as question words, time words, articles, prepositions, etc.

In English, the most common method of asking questions is by utilizing the inverted word order, such as
are 1(u going? In Chinese there is no such form. Statements become questions by adding the word ma at
the end or by using the negative word ha.

ta (Air
ta ehr nut
to chr bu ehr

ta lai
ta lai ma
ta lai het lai

( he eat)
( he eat mu)
(he eat no eat)

= Ile eats.
= Is he eating?
= Isn't he eating?

(he come) = 1k comes.
(he come ma) = Is he coming'?
(he come no come) = Isn't he coming?

Provide the CilineSe 1111pil with extra drill in asking questions utilizing the inverted form.



In English. question words. such as /rent', What. St1/0, where. are found at the beginning of a sentence. In
Chinese, unless they are the subject. they are found at the end.

ta sltr shei (he is who) = Who is he?
jeige shr .themma (this is what ) = What is this?
ni ju d,ai /tar (you live where) = Where do you live?

E.vplain and pro ride drill with the usage and placement of question words.

Many words in Chinese are what are known as .Ytatire yerhy. They describe a state ()I' being and resemble
adjectives in English. Because they describe a state of being, the verb to be is unnecessary.

ta he good) = Ile is good.
ta gau ( he tall) lle is tall.
ni mei you pretty I= You are pretty.

This does not mean that adjectives always function as stative verbs. They also function as adjectives.

( I) to tsung ( he intelligent) = Ile is intelligent.

(2) ta shr ge tsung mini g ren (he is intelligent person) = lie is an intelligent person.

In the first sentence, intelligent describes the state of the person: therefore it is a stative verb not requiring
the verb to be. In the second sentence, intelligent describes the person: therefore it is an adjective and
requires the verb to he.

l'roride drill in a variety of ,sentences containing adjectives as adjeotirc complements; as descriptive
cllectire. with the rerb to he.

To be is never used as an auxiliary verb in Chinese: therefore this extra usage in English presents another
difficulty.

ta chyu (he go) = Ile is going.
ma ma jyau (mother Mother is calling.

Prnvide e.vira drill in the use of the auxiliary rerbs to he, to hare, to do,

In Chinese. the definite article the doesn't exist. and the concept of the indefinite articles a, an, takes many
forms. Instead of a. tot, the Chinese have specifier measures. The measure varies depending on the shape of
the object. Whether the noun is singular or plural. the measure is maintained in exactly the same form.

ge ren (a person) = a person
ha ,I;(' ren (eight person 1 = eight persons

jang jr
ji /wig jr

= a paper/a sheet of paper /a piece of paper
= several papers/several pieces of paper /several sheets of paper

Whenever possible, provide rocabulary drill to,gether with an article, e.g., the boy, the hook, the pencil, a
chihl, a picture, a crayon.
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In English. the-words indicating time. such as yesterday. last year, next month, Tuesday, etc.. may be
placed either at the beginning of the sentence or alter the predicate. In Chinese, they may be at the
beginning of the sentence or hejOre the predicate.

('Innese English

(,11 I tomorrow go _-_- Ent going tomorrow.
{21 I lust week gave her candy = I gave her candy last week.
0) I Tac 8day go to school = I went to school on Tuesday.

Pro ride extra drill in the correct placement of time words.

Hie prepositions at in, or on represent another difficult area because the Chinese word dzai covers all
three, it does not help in explaining the distinction between these words.

Nide shu yidzshang = Your book is on the chair.
Nide byau ckai wo jyali = Your watch is at my home.
Wo fumu don d:ai Meigwo = My parents are in America.

Provide extra drill in the idiomatic uses of the prepositions ut, in, on.

In English. prepositional phrases of place follow the main predicate. In Chinese, most prepositional phrases
follow the subject; thus, they precede the main predicate.

Chinese English

lie in China teach = Ile teaches in China.
Mr. Chen at home eat = Mr. Chen is eating at home.
Ile from China to U.S. come = :le came to the U.S. from China.

Provide emphasis and drill with these prepositional phrases.

In English, when one is speaking of another person and oneself as the subject, the order is John and I. In
Chinese. the common order is I and John.

wo gen mei mei (land sister) = sister and I
wo gen ma ma (I and mother) = mother and /

Proride drill to emphasi:c the rer.rse order in English.
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