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FOREWORD

LRy

The liberalization of the immigration lLaws in the recent past has created a wide
diversity of populution in New York City and has added to the already urgent needs in
the teaching of English us a second language, needs which will undoubtedly continue
during the years ahead.

At the present time there are more than one hundred thousand pupils in the New
York City schools whose first linguage is not English. These children must have
assistance in mastering English so that they may reach their full potential as students in
our schools and as members of our society.

bam happy to present Teaching English as a Second Language in the Middle Grades
to the professional staff. the students, and the community. This bulletin is intended to
complement the general language arts curricudum for children whose Tirst language is
other than  English. Teaching English to speakers of other finguages requires g
particular philosophy. techniques, and materials, all of which are detailed here. Further

suggestions tor the development of Tanguage skills may be found in the handbooks of

the regular language arts program and may be helpful in the implementation of the
coneepts in this part of the K-12 Language Arts curriculum.

SEELIG LESTER
Deputy Supcrintendent of Schools
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Chapter One

BASIC CONSIDERATIONS OF
SECOND-LANGUAGE LEARNING

Children who come to the New York City schools speaking little or no English have a levet of fluency in
their own language. They have developed speech habits using the sounds, structures, and vocabulary of their
first language and the intonation patterns and rhythms of that language. They have some understanding, if
only subconsciously, of the use and nature of language. However, now faced with the need to tearn English
as a sccond language, they ar®, on the one hand, at an advantage because they hear English spoken
throughout the school day and are motivated to learn it in order to participate. On the other hand, they are
at a disadvantage in that they are unable to understand and communicate in the language of instruction.
Even under optimum conditions, their success in learning is limited unless there is a carefully planned
program of instruction in English as a second language.

Since cach language has its own sound system and structure (see Comparative Analysis). the second-
language learner:

Tends not to hear in the new language the sounds which do not occur in his native fanguage.
Tends to substitute from his pwn language sounds which approximate those of the new language.
Needs ussistance in hearing the new sounds and in reproducing them.

Needs to hear and imitate a clear model of the language spoken without exaggerations of fempo, rhythm,
intonation. and stress,

Should understand that meening is communicated through the piteh, pause. elision, stress. rhythm, tempo.
and word order of the new tanguage.

Should have many opportunities to practice sentence patterns and correct forms of the new language in a
svstematic progression that builds each new segient on one already learned: This is a ball. This is a red

ball. This is a big red ball. ... This is a Dball. Is this a ball? Fte. Is this a balf? Yes, it is. No, it
isn't. . ... Fhe girlis here. The gids are liere. Ete.
1
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Needs practice drills that provide numerous repetitions, an essential in achieving awtomatic control and
Hueney in the new language.

Needs to bear, repeat, and practice recurring patterns of forms and structures to gain automatic oral control
first-and then insights and generalizations about the form and structure of English: e.g., the ed ending of
past tense of regudar verbs, the addition of s or 5 to form plurals of many words, etc.

Needs treguent opportunities to speak in the new language to apply what he has learned.

In providing instruction, the teacher:

Is aware that children usually understand the new language before they are able and willing to express
themselves in that language.

Selects structural patterns and vocabulary that stent from situations and experiences famitiar to the
learner and presents them in context.

Provides many activities that emphasize pattern practice as a means of developing the habit of proper
word order and understanding of its relation to meaning and vocabulary. Second-lunguage learning is
facilitated when this kind of pattern practice is emphsized.

Presents new words in context, drills them in isolation, and follows this with application of the use of
these words in the same and other contexts.

Provides opportunity for children to recognize Anown words that have new meanings in a new
context. tndividual words often have multiple meanings.)

Gives vorrection and provides practice for accuracy of oral production.

Provides for the development of auditory discrimination in correcting pronunciation of counds. Uses
drills of minimal pairs (words that have a single sound change that signals new meaning, e.g.. sit-seat.
it-cat, fit-feet, bit-beat. ctc.) and follows with the use of the words in context, e.g.. [ sit in my seat
when 1 eat.

Arranges tor children’s success as a key factor in learning by:

Using many visual aids that arouse interest and maintain cffort.

Including in the lesson structures and vocabulary that are simifar as well as those that are dissimilar to
the learner's native language. Children can more easily succeed when the structures and vocabulary of
English are similar to those in their native language. This success encourages them to attack the more
ditticult structures that are dissimilas. (See Comparative Analysis.)

Uses the aural-oral or audio-lingual approach. The pupil’s first contact with the new Janguage material is
through the car. Emphasis is placed on meaningful oral practice of what he has heard. When oral control is
acquired, reading, thep writing, follow to reinforce and strengthen oral controd of basic content. {See
Reading and Writing sections.)

5
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The Program

The program for non-English-speaking children provides tor learning English through:

Participation in the ongoing daily classroom curriculum activitics.

Instruction in English as a second fanguage in lessons designated Special Lunguage I essons.

PARTICIPATION IN CLASSROOM ACTIVITIES

Participation in the classroom experiences gives children the advantage of continued exposure to the
language. it approximates first-tanguage learaning in which the small chitd observes, listens, and then speaks.
In a fricadly, stimulating classroom eavironment, the teacher involves the language learners in the daily
activities with all the children and encourages them to try out and use their new language. While
communication is the primary goal. informal correction and intmediate assistance are offered when errors
or inadequacics interfere with communication. The teacher must feel that the child is sufficiently secure to
accept this correction without being discouraged from future attempts at oral expression. In any case, the
teacher incorporates the correction and its practice in the daily Special Language Lesson. However, the
shorter the.time that elapses between the incorrect responses and the presentation and practice of the
correct response, the more effective the correction is likely to be.

Participation in the daily classroom experiences not only gives the children opportunities to hear and
observe how English functions and to use it, but also establishes a feeling of belonging to the group.
Classroom experiences stimulate the desire to speak and provide the motivation and content for the more
systematic instruction in English given during the Special Language Lesson.

INSTRUCTION IN ENGLISH AS A SECOND LANGUAGE

Special daily periods of instruction are provided in which children learn correct pronunciation, sentence
structure, vocabulary, rhythm, and intonation patterns of American English. In kindergarten and in
steceeding grades, language instruction is given in daily Special Language Lessons. These lessons use the
principles of second-language teaching and give systematic training, as described hereafter.

Elements of the Special Language Lesson

The lesson grows out of a previous class curriculum experience, or one created for the Special Language
Lesson, which presents an immediate need for the new items to be taught. The teacher uses this context to
present related languuge content. The number of new items that can be introduced cffectively depends
upon the expericnces. capabilities, and maturity of the learners, as well as the degree to which the
learner has been made to feel the need for the language items. The characteristics of the Special Language
Lesson follow:

I includes™a new vocabulary directly refated to the experience and the sentence patterns appropriate to
verbadizing that experience. The new pattern or new vocabulary s prosented in the contextual situation
and is then isolated for imitation and repetition by the pupils,

O
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It provides practice in the new pattern or vocabulary through frequent class and group repetition of the
teacher's model. Group repetition is alternated with individual and small group responses. Individual
practice is achieved by having cach child repeat the teacher’s model. Alertness is maintained during
individual responses by calling on children in random order rather than in consecutive order:

b provides drills to reinforee the newly acquired language pattern or vocabulary. (See samples of Oral
Pattern Practice Drills)

It stresses accuracy from the beginning, especially during practice of new material. Attention is given to
identification and accurate reproduction of the sounds, rhythm. pause, and stress of standard American
English. In the area of sound production, correction must be made when meaning is distorted. There may
be interference from the child’s first language sound structure, which often obstructs mimicry of the sound.
(See Comparative Analysis.) He then will need to practice simple drills that involve adjustments of the
speech organs in making these solinds of English pronunciation. If simple suggestions, such as ““‘Open your
mouth wider” or "Put your tongue between your teeth” do not help, suggested exercises found in the
speech section of the language arts handbook will help in establishing control of the speech organs. He will
need help in developing his auditory discrimination so that he will be able to recognize his error. The many
listening activities of the language arts program for all children will help hinu develop this discrimination.

1t reviews vocabulary, structures, and idiomatic expressions to provide practice and to allow newly
arrived children to learn what has been taught previously. It reviews the pattern that forms a basis for the
new one to be taught, thus sequentially developing or expanding patterns.

It teses u variety of meaningful language-learning aids, devices, and experiences to keep the children
interested. to clarify meaning, and to encourage them to express themselves in their new Janguage. Devices
include dramatizations. songs, pocins, tape recorders, pictures, games, puppets, dialogues, cte.

It provides refief from the strain of concentration required in learning and practicing the new language.
Oral repetition of tamiliar poems, songs. dialogue, finger and song plays, or other language items for which
the children have already acquired automatic control provide this relief at the carliest Ievel of language
learning. However, as children gain oral control and move on to reading and writing, relief from the strain
of concentiated oral practice may be accomplished through such activities as:

Short dictation excreises based on material practived orally and developed into o written chart that
the children have had experience in creating, observing, and copying.

Reading silentiv, trom charts of previous lessons, to find answers to questions posed by the teacher.

Reading aloud by the teacher of simple chart material. The chitdren listen and follow with their eyes
tosee the relationship between the written und spoken words.

It directs attention to the printed form when children have acquired awtomatic oral control. This is done
with words, phrases. or an experience chart, using the vocabulary and sentence patterns mastered.

Lt provides functional application of the new and review language items through games. dramatization.
dicdogue. informal oral reports to share with the class, or writing for a class newspaper, for bulletin board
displays. for holiday greeting cards, or notes to be taken home or sent to a sick friend. cte.

Kl
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Chapter Two

STRUCTURE OF THE ENGLISH LANGUAGE

TEACHING SENTENCE PATTERNS

Begin with those Lnglish Linguage patterns in which the word order and grammatical structure are fairly
similar to the language spoken by the child. Since such patterns contain no major grammatical problems,
they stimualate growth in English vocabulary and have the additional value of giving the beginner in English
a feeling of success (see Comparative Analysis). The English form Today is Tuesday, for example, is tike the
Spanish Hoy es mwrtes. - This sentence presents only a vocubulary challenge since it involves merely the
substitution of Lnglish words tor relatively equivalent Spanish words.

Fmphiasize those patterns that are ditterent in the two languages. The English sentence ft is Tuesday is
exprossed inn Spanish without the introductory it: thus, s martes. The tendency, therefore, of the Spanish
speaker is to say. Iy Juesday. For this reason the seemingly simple English-language pattern {r is is not
simple at Wl for the Spanish-speaking pupil. The pattern requires continued teaching eniphasis until it
becomes tined and atomatic.

In Irencl there is no neuter gender: all nouns are masculine or feminine. Hence, the Freneh speaker. in
iranslating De quelle cowdeur st la robe? Elle est blene, says: What color is the dress? She is blue, The
French also have a different use of the verbs (o have and to be. The Freneh speaker says: J i froid which
transhated literally is [ lave cold. He finds the English 1 wn cold quite ditferent, The same is true tor
Spanish-background children.

In both German and Frenceh the present tense is used for action begun in the past and still going on in
the present. The English form 1 have been in New Yark for two monthys is expressed in these languages as /
am e New York since two months.

The use of adjectives provides a double or triple diftficutty tor native Spanish speakers. In Inglish we say
the tall bov. The Spanish translation is ol snechacho alto. The natural tendency for the Spanish speaker is to
carry over into Eaoglish the reversal of the position of the noun and its moditier. Bven though he may have
acquired the basic English vocabuolary, it is natural for the Spanish speaker to say the boy tell.
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In order to minimize differences and difficulties, when English permits a choice in word order, teach
only the more common pattern for the beginrning language learner. In English it is proper to say cither We
g to school every duy or Every day we go to school. Teach only the more common pattern We go to
school erery day. This helps the pupil to acquire. more casily automatic control over an acceptable
alternative. '

Focus attention on one language item at a time. If the child makes several errors in a given response,
concentrate the correction on the error which the lesson or practice is intended to eliminate. While
temporarily ignoring the other errors. note them for future correction.

Follow a proper sequence of sentence patterns and grammatical structures for the most effective
teaching, aithough sometimes. a classroom situation may change the teaching order. In general, the

stutement. the question, and the conunand are taught first as simple sentence patterns. More complex
sentence structure is introduced later. (See Development of Language Patterns.)

The statement pattern is used tirst because of the need to stress the order of subject and verb. The noun
is taught before introducing the personal pronoun:

The boy is walking. /e is walking.

The question pattern using inversion as a process comes next: John is a pupil. /s John a pupil? Fatlier
will go. Will father go? The question without interrogative words is taught first:

Will father go? Wiien will father go?
The present form of the verb is used for request or command:

Walk to the door, please.

Subject-verb clements should be taken up before the other clements are added to make the sentence
more and more complex:

He walked.

He walked to the store,

He walked to the store vesterday.,

He walked to the store vesterday to buy bread.

Auxiliaries used with verb forms are introduced after the verb base has been taught.

| vat, [ walk.
I'shali cat. [ can walk.

Present tense forms of verbs are taught before past.
He is walking. He walks.

He was walking. He watked.

6
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The basic torms of words should be taught betore suffixes are added to these basic torms,
tall tatler tallest
The determiner (articles, demonstrative adjectives, ete,) and noun should be taken up betore modifiers
are taught in relation to the noun,
the book the good book
The single adjective showld be taken up before other moditiers are taught.
’
the big house - The house is big.
the very big house The house is very big.
The negative torm nof is introduced after the aftirmative.

He is a doctor. He is not a teacher.

UNDERSTANDING ENGLISH VOCABULARY

Words and their conceptual meanings are, of course, important in the study of a language. However, word -
meanings alone are not enough to understand English fully and speak English fluently. Other considerations
are importaat in giving meaning to an expressed idea. These are:

Ward order or grammatical construction.
Word forms such as the plural and singular of nouns, the tenses of verbs.
Intonation, stress, and rhythm ot speech.

For example, in the seatence, The kind boys helped the small dog.

the word order tells that the bors were kind. and the dog was small; that the bors performed the action,
and the dog was its recipient:

the word forms tell that the singular of dog and the plural of hoys mean there was only one dog but
wore than one boy: that the verb form helped with its ed ending signals that the action has already
taken place: h

the intonation tetls that the dropped voice at the end of the sentence signals a statement of fact rather
than a question.

Tt refore. since word order, word forms, and intenation give full meaning to vocabulary. and since
peopt  express ideas more frequently in sentence patterps than in single words, vocabulary is taught within
struct aral patterns. Vocabulary is divided into two groups: .

Words that make the structures function, reterred to as function words

Words that symbolize things. actions. and qualities. retersed to as content words.

Function wordy are the auxiliaries. prepositions. conjunctions. interrogative words, articles, negutives,
words tor genceralizations. degree words, and replacers (such as he, she, miine, one, both. all, ete.). Since
carly emphasis is on sentence pattern practice. function words are taught first with those content words

7
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needed to round out the sentence, The list of function words is in alphabetical order. This arrangement is
for the teacher’s convenience. It is not intended as a sequence for teaching, but rather as a checklist for
choice and accomplishiment.

Content words reter to the vast number of words that are usually meant when the study of vocabulary is
discussed. They are taught as the necd for them arises. The teacher selects them from the many experiences
of the school curriculum, as well as those of school. home, and community living about which the children
have a need to verbalize. Spelling Words, Levels 1, 2, and 3, to be used as a checklist, will be found in the
Handbook for Language Arts: Grades Three and Fourd- These levels indicate the words most commonly used
by children in their writing experiences. A child’s speaking vocabulary will far exceed his writing vocabulary
so that many words beyond Level 3 will be included in vocabulary practice of content words. The inclusion
of these words in oral practice will prepare the child for the writing experiences that follow oral control.

New content words are presented in familiar sentence patterns. To establish the concept of a word with

~its pronunciation, demonstrate (when possible) action words or show the object or picture  for name words.

Touching, tasting, or other sensory expericnces frequently illustrate quality words.

Content vocabulary can be increased as sentence patterns become automatic.

Function Words

A at different from fewer him L
away from do first his
.4 docs for how least

about B down from how many less
ACTOSS Dr. how much less than
after be during G i let’s
all because : get like
alone bcﬁ?rc £ get well I little
already behind good afternoon if lot
also below each good-by in
although beside cither good luck in front of
always between clse good morning in order that
am beyond cnough got inside M
an both ever ‘ into
and but every H vis
another by everybody it many
any everyone had its may
anybody ¢ everything had to me
anymore everywhere has J might
anyone can has to mine
any thing close to F have just Miss
anywhere could have to more
are far from he K more than
around b farther from hello most
as farthest from her keep Mr,
as much as did few here kept Mrs.

Toard ot 1 ducation of the City ol New York. Curricalum Bull ¢ No. 6, 1969-70 Series, pp. R-9.
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much 0 Q t o where

HIHRANS whether
TH oclock undet which
of quite unless while
ol tian until who
on tiank you up whose
N e S that us why
olles the used to will
ear o1l tinge e their with
nevet vppuosite several theirs without
et o1 stialb them V would
next to other she then
fno our should there very
nobody aurs since theretore Y
none au of SO these W
not aver sOme they
nothing somehody this WS ves
now someone those we vel
nnowliere P something through well you
so that to were youy
still too what you'te welcome
please somewhere toward when yours

SEQUENTIAL DEVELOPMENT OF

A SERIES OF SENTENCE PATTERNS

The seven lessons that follow describe what is meant by a sequential development of a series of sentence
patterns, Beginning with a statement involving the verly ¢0 see, they present the persons of the verb: the
verb forms and tenses: the expansion of the pattern: the question form.

Thougl the material has been divided into lessons 1o indicate the sequential development. it is not
intended that cach lesson be accomplished in one language period. Some pupils may require many periods
to accomplish the aim of each lesson: some may be able to cover more than one lesson in a period. The
teacher makes that adjustment based on the ability and maturity of the class. However, one need not wait
until every pupil has reached the maximum control desired before proceeding to the next lesson. If a few
need further help and practice. the teacher will keep this in mind and direct review questions and review
practice to these pupils in subsequent lessons. Sucl flexibility and individualization of instruction may be
further carried out through tapes made by the teacher and used during the independent activity period by
those who need this extra repetition,

These are. of course, only samples of how to accomplish the aim of cach lesson, The teacher’s ingenuity
and the interest and maturity of the class will determine the experiences chosen for the presentation and
the content words used to round out the patterns,

Required background for these lessons suggest that pupils already have considerable practice with the
forms of regular verbs, e.g. play. plavs, playvod: jump, jumps, jumped. ete.

9
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SUGGESTED LESSONS

LESSON 1

Aimny

Pre

PAruntext providea by enic [l

To introduce verb to see.,
To teach [ see, We see. They sce. You see (since these persons of the verb require no change in verb
form),

Nentation

In order to make the use of the persons of the verb meaningful. set up a large picture of a scene that
depicts familiar surroundings.

Ask the class to describe the picture, e.g.. of a strect, a playground, cte.

Ask Pablo. who may be one of the more able pupils, to come up and look at the picture. Ask a question
that will elicit the full pattern as a natural. native response. If he gives a one-word answer, say: Good!
Now can you say, I see a truck? (if that's the word). Pablo repeats, 1 see a truck.

Turn to the group, point to the truck, and say (indicating the entire group): We see a truck. The pupils
repeat the pattern in chorus.

Single out Maria and Jose within the group and say: They sce a truck. All, except those singled out,
repeat the pattern. Select other pupils to form a small group and repeat the same procedure, making
sure that the small group does not say the pattern. The class begins to understond that the use of thev
excludes the speaker.

Play a game. Point to a pupil and say. You see the truck. He points to another and says: You see the
truck. Everyone gets an opportunity to play the game and repeat the pattern.

Repeat the entire procedure above, giving cach pupil an opportunity to tell something ke sces in the
picture. on the science table, in the classroom. etc. Thus, vocabulary is developed as well as patterns:

[ see a policeman, etc.



Drill

Establish meaningful use of £, we, they, yvou, before helping the children to make the pattern automatic
through ¢ substitution doll (1 this s untamiliar. explain how to do the drill. See Oral Pattern Practice

Drills.y

Teacher

1 see o house.

Pupils

f see o house.

truck I sce a truck.

We We sec a truck.
policenan We see a policeman.

They They see a policeman.
taxi They see a taxi.

You You see a taxi.

ele.

Application

Apply automatic use of the patterns by leading the pupils to talk about what they see, making their
own substitutions, v.g..

Teacdser: Telb us what you see on the way to school, Maria.

Maria: Isee . oo L. e e
Teacher: Tellt us what we all see when we look out the window, Jose,
Josc: We see the street: we see the playyard.

Do the samwe for they and yvou.

LESSON 2
i

To teach the question Yorm and apply the use of f-ven in question and response. c.g..

Whatdo fsee .. .0 oL ?
Yarusee oo
Whatdovouwsee ... oo o000 ]
LSCC
1
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Prososntation

Sebup v baples te procedure wid mbe sure cach pupiitumlenstands what he by expected 1o say.

Boosin tomiodel cact arsa o Botore ohnddren respomd.

Feacher (pomnting to herselty: oo the desk, What do £ see. Maria?

Nt tpointing to teachert: Yo see the desk. 7 see the window. What do 7 see, Jose?
Jose tpoiting to Mariay Your see the window.
Cpotiting to himsel): £ see tie bookease, What do 7 see, Pablo?
et
Dt

Grse ol papils s oppottunity toowse the Svon pattern meaningfully. Make the pattern automatic through
adntloolaphon bow the pupils are tagespond

Peacher Pupils
tpointing 1o herselty (pointing to the teacher)
] seea doy You see a dog.
Taoe a nua, You see a ma.
o,
{pointing to the class) (pointing to themselves)
You see e Isee vou.
You see the pencil 1 see the pencil.
CLe.

Mlow the vroup o ke vour part as they say the pattern to ane papil. and the pupit responds. Then
b aduod pupsis sy ibend respond to cach othae

Panshthe bosson wath aaumck sabstitation dedl Gsee Ot Pattern Practice Doillsy,
i

Applicatio

v dralogue will give practice within a communicating situation. {Sce Dialogues: Oral Pattern Practice Drill)

.
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LESSON 3

Aim

To teach the third person torm of verb o see, e, Maria sees, ete.
Prescutation

Have the cluss make an analogy between see and regular verbs previously learned by reviewing these
familir verbs with a quick substitution drill. Establish o background tor the analogy with to see. v,

Teacher Pupils
I play ball every day. I play bali every day.
We We play ball every day.
They They play ball every day.
You You play ball every day.

Have a conversion drill changing pronoun to third person singular noun and protioun.

Teacher Pupils
I play balt every day. I play ball every day.
Maria Maria plays ball every day.
Jose v Jose plays ball every day.
He He playy ball every day.
She : She plays batl every day.
ety

By means of a quick substitution drill. review previously taught patterns ot verb (o see.

Introduce third person pronouns. Sct up a karge pictuee as in Lesson b Ask Maria to come up and tell what
she sees in the picture. Give help, it necessary.,

Muaria: [ see a bakery.

Teacher: Tell me whad Magia sces in the picture. (Model unswer.)
Children (with help): Maria sees a bakery.

Teacher: Use another word that takes the place of Maria. (Model answer.)
Children (with help): She sees a bakery.

Repeat with many children and both sexes.

Continue this. building vecabulary, using things in the room. (he pliyeround. their homes. or outside the
window.

Establish meantaglul relationships of nouns and pronouns to forms of the verb, betore having a substitution
Jdrill to make usage automatic, ey,
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Drilt

Feacher Pupils
Carnten soes a house, Carmen secs a house,
She She sees a house.
Pabto Pablo sees a house,
He He sees a house,
policeman. He sces a policeman.
! I see a policeman.
Maria Maria sees a policeman.
We ' We see a policeman.
He He sees a policeman.
taxi. He sees a taxi.
They They see a taxi.

Continue in contrast - 1 see, Maria .ecs, you see, Jose sees, etc,
Application

Finish the lesson with a discussion, using al} the patterns of see that have been drilled. Pupils make their
own substitutions to express ideas,

It pupils are mature enough but have not verbalized the analogy to regular verbs learned previously, lead
them to ke the analogy, e.g.. I play - ['see. He plays — e sees, ete,

LESSON 4
dimnt

To teach the question form with do and does.

Presentation

Intreduce the question form:  What do you see in the picture? Isee
What doces Maria see in the picture? Maria sees

Call Marnia to the picture.

Teacher: What do you see in the picture, Maria? (Model answer.)
Maria: Isee .

Teacher (to cluss): What does Mana see in the picture? (Model answer.)
Class: Maria sees

Call Jose to the prcture; ask Maria to ask Jose what he sces in the picture.

v

1
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Muria: What do you see in the picture, Jose?

Jose: Psee

Teacher  (to Maria): Ask the class to tell you what Jose sees in the picture. (Model answer.)
Maria: Whiit doces Jose see in the picture. class?

Teacher:  (Model answer.)

Class: Jose seas

Repeat this, giving all pupils an opportunity to practice the question and answer form,

Introduce question form requiring 4 y¢s or o answer:
Teacher:  1seea policeman in the picture.

Do [see a policeman in the picture?

Yes, b do.

Repeat the model several times as pupils listen; then have class imitate the model, e.g.,
Class: I see a policeman in the picture.

Do I sec a policeman in the picture?

Yes, [ do.

Set up a situation for a negative response, c.g., No, [ don’t ..

Do the same as above for youe. we, they.

Use the sume format with teacher and class as described above:
Maria sces .
Poes Maria see ?
Yes, she does.
No, she doesn’t.
ctc.
Have groups and indwviduals ask questions and respond.

When pupils have had much practice in using these forms in meaningful situations, a conversion drill

will help to make the forms automatic. (See Oral Pattern Practice Drills.)

Conversion Drill

Teacher Pupils
I see a house. Do I sce a house?
Maria sees a house. Does Maria sce a house?
You sce a house. Do you see a house?
ctce.
O
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LESSON 5
Aim

To expand patterns drilled in previous lessons.

Presentation

Display a large picture, not necessarily one previously used. Vary the scene to stimulate interest by using
a new picture. However, to reinforce vocabulary, you can show a picture used in earlier lessons.

Call Angel to the picture.
Teacher: Tell us what you see in the picture.
Angel:  [see aswing.
Teacher: Where?
Angel:  In the picture, or in the playground, or in the play yard, etc.
Teacher: Now tell us what you see and where you see it.
Angel:  [see aswing in the playground.
Use the same procedure for we, they, you as described in Lesson 1.

Play a game to reinforce the I-you relationship.
Juan: [ see a book. Tell me what I see and where, Ana.
Ana: You see a book in the bookcase.

I sce shows. Tell me what [ see and where, Joseph.
Joseph:  You see shows in the auditorium.
etc.

Bring pupils® attention back to the picture.

Teacher: Tell us what you see in the picture, Hilda.

Hilda: I see a fire truck on the street. (Picture here depicts street scene.)
Teacher: Class, what does Hilda see in the picture?

Children: Hilda sees a fire truck on the street.

Teacher: Use another word in place of Hilda’s name.

Children: She sees a fire truck on the strect.

If pupils have not yet mastered control of the patterns. give the model and have pupils listen and
reproduce it,

Apply expanded patterns to the question forms.

Introduce the negative response in the same manner. using don't and doesn’t. Make sure the question
requires the negative response. Pollow the same procedure.

Drill

The teacher and pupils do a conversion drill from statement to question. first making the o and does
questions automatic and then contrasting the question form for the verb see with the form of the verb o

be.
{6
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Teacher Pupils

Maria sees the truck. : Does Maria see the truck?
1 see the children in the yard, Do | see the children in the yard?
He sees his mother on the street, Does he see his mother on the street?
You sce your classmates every day. Do you see your classmates every day?
Jose sees his friend in the yard, Does Jose see his friend in the yard?
We see plays in the auditorium. Do we see plays in the auditorium?
They see a swing in the playground. Do they sce a swing in the playground’
I'm a teacher in the school. ‘Ant I a teacher in the school?
She sees fier friend every day. Does she see her friend every day?
This is your coat on the chair. Is this your coat on the chair?
{ see you in the mirror. Do [ see you in the mirrot?
el

Apnolication

Give practice in using various persons, of the verb through the dialogue described in the Approach
Column on puge 118, Use the method outlined in Oral Pattern Practice Drills,

Finish ‘the lesson with a discussion, role-playing, or a dramatization that will give children an opportunity
to use the patteras drilled and their own substitutions.

A generalization about when to use do and does in the question form may be elicited if the pupils are
ready for it, :

LESSON 6

Afns

To teach the past tense of sce fsave) with all persons. .

To show that the past tense of irregular verbs is formed differently from the past tense of regular verbs,
oL e saws help - helped.

To show that the past tense of irregular verbs, like regular verbs, uses the same word for all persons,
e Dsaw, Maria saw, you suw, ete. ‘

Presentation
Use a large picture depicting a familiar scene and say: | see a house. Turn the pictiye around so that it
can no tonger be seen and ask: What did [ see in the picture? Give the pattern for response: [ saw g
fionse. Have the pupils repeat the pattern.

Repeat the sume procedure many times, taking the opportunity to review or develop vocabulary.

Continue the procedure until the pupils have the convept that saw weans past time,

O
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Use time words to indicate past time.

Teacher: What did you see in the playground yesterday, Pablo? (Model ansy ‘er.)
Pablo: [ saw the swing.

Fix the idea of past time by having the pupils repeat the time words in their responise.

Teacher: When did you see it. Pablo?
Pablo:  Yesterday. '
Teacher: Good. now tell us what you saw and when you saw it. (Help
Pablo say the il pattern, following the model.)
Pablo: ['saw the swing in the playground yesterday.
Teacher: What did Pablo see¢ in the playground yesterday, ctass? (Model answer.)
Children: Publo saw a swing in the playground yesterday.
(ory Hesaw . ..... ...

Use the procedure as described in Lesson 1 and adapt it to the past tense with we, they, vou, Maria, she,
Jose, he.

Repeat this many times. giving all pupils an opportunity at the picture.
Drill

Have a substitution drill to make the pattetn automatic when pupils are aware of the relationships of the
persons of the verb,

Teacher Pupils
Maria saw a bus last week. Maria saw a bus last week
] I saw a bus last week.
yesterday, [ saw a bus yesterday.
We We saw a bus yesterday.
this morning. We saw a bus this morning.
They They saw a bus this morning.
You You saw a bus this morning,
She She saw a bus this morning.
Jose ' Jose saw a bus this morning.
te He saw a bus this morning.

cle,

Make automatic the use of present and past tense patterns of see through conversion drills. (Expiain the
procedure to children.)

Teacher Pupiis

I see my triend now.
Cue: yesterday. [ saw my friend yesterday.

18
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I saw my friend yesterday.

Cue: now. I see my friend now.

You saw your friend vesterday.

Cue: " now. You see your friend now.

You saw this picture tast week.

Cue: every day. You sce this picture every day.
She sees this picture now, - :

Cue: last week. She saw this picture last week.
Maria sees the picture every day.

Cue; Monday, Maria saw this picture Monday.
He sees a swing at the playground every day.

Cuc; last week, He saw a swing at the playground last weck.

Do a simplitied conversion drill to fix use of the form of the verb with all its persons.

Teacher Pupils

['see
Cue: yesterday [ saw
We see '
Cue: yesterday We saw
You saw
Cue: every day You see
They saw

. Cue; every day They see
Maria sees
Cue: last week Maria saw
Jose saw
Cue: cvery day Jose sees

Lead papils to identify the difference between the form of past time for regulat verbs and the form of
past time for the verb fo see. Explain that there are other words like see which have to be remembered.
These words will be called Magic Words because their spelling changes: they do not simply have an ending
added to show past time. It's as though a fairy changed the word with a magic wand.

Make a chart (if pupils have begun to read charts) of patterns with which pupils are tamiliar. The charc
should include past tense of regular verbs in contrast with the past tense of see.

Begin a list of Magic Words on a chart which is displayed. Divide the chart into three columns and
write one word in ecach: see. sees. sew. Underline saw in color. Add to this list as new irregular verbs
are taught.

1Y
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LESSON 7
A

To teach the question torm with the use of did in the past tense, e.g.. What did you see in the picture?
Psaw ..,

Presentation
Using o large pictore, say: see a truek, Turn the picture around so that it cannot be seen and present the
model question and answer: What did 1 see in the picture? T saw a truck. Alter many repetitions of the

model, the pupils repeat the question and answer.

Use the same procedure for many things in the picture, giving the pupils nuty opportunitics to hear the
models and repeat them.

Do the sime for we, they, vou as subjects.

What id Maria see? Maria saw .. . . (Do the same, using shie, Jose, ey

After the children have many opportunities of listening and imitating, divide the class into two groups.
One group asks questions: one group answers, Groups exchange roles,

Introducee the question form Did you see? and short-answer response: Yes, Idid. Model the question and
response many times. The pupils listen and then give the response to your question, Use thie same
‘procedure for didn't. Be sure the questton elicits the negative respouse,
Divide the class into two groups. One asks a Juestion: the other answers. Groups then exchange parts.
Individuals then ask and answer cach other.

Drill

A conversion drill from statement to question and vice versa will help to make the patterns gutomatic.
{Sve Orad Pattern Practice Drills)

Application

A dialogue or a dramatization of an incident will make a meanmgful application. (See Dialogues in Oral
Pattern Practice Drills.)

20
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Sample Lesson Plan (Lesson 1)
Week of Class: eacher:

BFATAY
To teach verb fo see with pronouns [, we, Hev, vou,
To use drills to make the pattern automatic.
To improve sound productionol Tinal v (as v or o).

MATERIALS
Large picture of urban street. clissroom. playground. ete. (to make meaningful use ot the persons of
the verb: £owe, they, vou)

SEQUENCE OF PATTERNS
Dsee oo

FOCABULARY
bus. taxi, policeman, fire truck, cars, people, bakery. traftic lglits, stores. house

DRILLS
Substitution Drill

Teacher Pupils
I see a house. 1 see o house,
truck i see o truck.
We We see a triick.
policeman We see @ paliceman.
They They see a polivemsan.
tuxi They see o tani,
You You see i tuni.

Sound Production: Final v sound s in Hightsts), bust< housets), carstz2) storest )

Listening zames to distinguish ditterences in sounds. Dalbin contrast,

APPLICATION
Discussion leading puptls to make oswn substitutions within these patterns and cpply patictins previousds
tausht,
1
O
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CHARTS

(Use if children are reading.)

This is a picture.

I see a policeman.
We see a truck.
They see a bakery.
You see cars.

Vocabulary List

bus people

taxi bakery
policeman traftic lights
fire truck stores

cars house

N
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Chapter Three

SAMPLES OF ORAL PATTERN
PRACTICE DRILLS

REPETITION DRILLS

To practice. by Imitatton. newly learned patterns at normal tempo and intonation.
Procedure
Group chifdren in front of two tables, On Table 1 have single objects. On Table 2 have groups of similar

objects. Begin with Table 1. Pick an object and indicote vising intonation Tor the question and falling
intonation tor the answer. (Give belp, if necessary )

Dritl
Aim

To drill patterns My £ have
To drill use of thiy and these.

Teacler Pupils tin chorus)
May 1 have this peneil? May 1 have this peneil?
Yos, vou nay. Yes. vou iy,
May 1 have this crayon? p May 1 have this crayon?
Yos, vou iy, Yos. vouamay.
Cly.

t s
[V




Before the automatic drifl, the teacher develops the concepts of the patterns through the use of realia,or pictures,or both.
Here the concept underlying the use of This is and These are is being developed and practiced
orally. Notice also that on one table are single ohijects and on the other table are groups of objects.

After much practice divide the class into two groups.

Group One Group Two
May | have this pencil? Yes, you may.
May | have this crayon? Yes, you may.
cte,

24
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Groups exchange roles. Then individual children ask the question and the entire group responds.
Use the same procedure tor Table 2 with the pattern: May 1 have these pencils? L.
Repeat the procedure to contrast the patterns (use Tables 1 and 2).

May | have this pencil? May 1 have these pencils? Ete.
Finally, two children dramatize the situation as one makes the request and the other answers.

Aim

To practice the use of the pronoun in place of a proper noun,

Teacher Pupits
Robert lives in Manhattan. Robert Hives in Manhattan.
He lives in Manhattan. He lives in Manhattan.
Glgria lives in Manhattan. Gloria lives in Manhattan
She lives in Manhattan. She lives in Manhattan.
Mr. King lives in Manhattan. Mr. King lives in Manhattan,
He lives in Manhattan. He lives in Manhattan.
John and Carlos live in Manhattan, Yohn and Carlos live in Manhattan.
They live in Manhattan, They tive in Manhattan,

SUBSTITUTION DRILLS

To make familiar patterns automatic.

To make children aware that many ideas can be expressed by substituting a word or group of words within
the pattern.

Single Slot
Only one identical grammatical form is substituted at a time, e.g.,
2 noun for a noun
a verb tor a verb
4 predicate adjective for a predicate adjective ‘

4 phrase for a phrase

(Use basic pattern with which children have already practiced repetition drills.)

ERIC
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Drill

Ao

To make automatic the pattern: noun + to be + phirase.
To ke substitutions of names and phrases.

Fumiliar pattern: Jose is in third grade.

Teacher Pupils (in chorus)
Jose s in third grade. ~ Joseis in third grade.
Helga . . . . . .. Helga is in third grade.
Hans . . . . . . Hans is in third grade.
ele.
Jose is in third grade. Jose is in third grade.
in school. Jose is in school.
in the room. Jose is in the room.
cle.

Other suggested substitutes:

Children play. Children play.
...... jump. Children jump.
...... run. Children run.

Sdanee. Children dance.
Cle

Children play. Children play.

We We play.
They They play.
el

Give Robert a picee of chalk. Give Robert a picee of chalk.

paper. Give Robert a piece of paper.
candy. Give Robert a picee of candy.
ele,

The boys are in the cafeteria. The boys are in the cafeteria.

Iibrary, The boys are in the library,
plaveround. The boys are in the playvground.
el

Atter much daill. individuais make their own substitutions.

NP
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Multiple Slot
More than one granumatical torm is substiteted within the pattern, e,

a noun tor a noun

a verb foraverb

a predicate adjective for a predicate adjective
a phrase tor a phrase

Drill .
Teacher Pupils (in chorus)
The children are playing in the playeround, The children are playing in the playground.
The boys The boys  are playing in the playground.
in the yard. The boys  are playing in the yard,
jumping The boys  are jumping in the yard.

My friends . My friecnds  are jumping in the yard.
et

REPLACEMENT DRILLS

To make familiar patterns automatic.
To make children aware that name words (nouns) can be replaced by other words {pronouns) without

changing the meaning,
(Use patterns with which chitdren have already practiced repetition drills. Because vernacular speech uses
the contracted forin of the verb o be, the replacement pronoun often tikes the contracted torm  she's,

he's, ete))

Drill
Aémn

To make automatic the pattern replacing name words with shie, he, jr.

’
.

Pupils (in chorus)

Teacher
{Teacher gives model when needed)

Maria is a girl. She's a girl, -
Juan waters the plants. He waters the plants.
Saru plavs with jacks. She plays with jacks.

Tony is a pupil. Hes w pupil.

Robert Hves in Manhattan. Fle fives in Manhattan.
Gloria Hives in the Bronx. She dives in the Brons,

T
~.J
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John and Carlos live in the Bronx. They tive in the Bronx.
The boys live in Manhattan. They live in Manhattan.

One group gives pattern; other group makes replacement.
Individuat chitdren give pattern: individual children make replacement.

Other suggested patteras and replacements:

This is a table. “2 It's a table.
Juan is tall. He's tail,
Muria is pretty. She's pretty.
[\ (U

CONVERSION DRILLS (TRANSFORMATION)

To make children aware of the transformational aspects of the language, e.g., to change simple affirmative
statements to interrogative and negative forms.

To change from singular to plural. To make necessary changes in syntax.

{The statement pattern must be one the children have learned in repetition and substitution drills.)

Drill
Aim

To convert the statement form to the interrogative form.
{Use appropriate changes in intonation.)

Teacher Pupils (in chorus)
This is a table. Is this a table?
This is Maria. [s this Maria? _
te is in our class. Is he in our class?
ete.

Other possible patterns and conversions:

You are Maria. Arc you Maria?

You use ¢rayons. Do you use crayons?
We sing every day. Do we sing every day?
Juan plays ball. Doces Juan play ball?
Maria played ball. Did Maria play ball?
N




Drill
A

To convert an affirmative statement to the negative form.
(Use appropriate stress.)

Teacher Pupils (in chorus)
Ron is a monitor. Ron isn’t a monitor.
Luz plays ball. Ltiz doesn’t play ball.
I go to the movies every day. I don’t go to the movies every day.
I have a pencil. ’ 1 don’t have a pencil.
This is a pencil. This isn’t a pencil.

Vi,

Drill
Aith
To change trom singular to plural forms within the hasic pattern:
Thisis
These are

(Use realia and pictures.)

Teacher Pupils (in chorus)
fhis is a puppet. This is a puppet.
e These are puppets. These are puppets.
This . .. (pointing to girl). This is a girl.
These ... (encircling girls). These are girls,
This . .. (holding up toy). This is a toy.

These , . . (holding up toys). These are toys.

Individual children then hold up objects or point to pictures (first singular. tien plural). Children answer in
chorus: Thisis a ~or These are

Individual children hold up singudar and plural objects. Individual children say: Thisisa  or These
are

29
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Drill

Adins

To muke necessary  conversions  (transformations) for pronoun-noun agreement; for subject-verb
agreement.

(At first the teacher gives the cues for cachslot. As children gain greater understanding of English
syntax. she gives only the basic clue which determines the necessary changes in other slots of the pattern.)
1o practice the use of first, second. and third persons, singular and plural.

Vamiliar pattern: T have iy coat in the closet.
Jose has his coat in the closet.

Teacher Pupils (in chorus)

I have my  coat in the closct. I huve my coat in the closet.
Cue: You your You have your coat in the closet.
Cue We our - coats We have our coats in the closet.
Cue: They their coats They have their coats in the closet.
Cue: ] my 1 have my coat in the closct.
Cue: We our coits We have our coats in the closet.
ot

Jose  has his coat in the closet. Jose has his coat in the closet.
Cue: Maria her Maria has her coat in the closet.
Cue: She She has her couat in the closet.
Cue: He lis He has his coat in the closct.
el

Drill the above in contrast.

Fhave  my coat in the closet, I huave my coat in the closct.
Cue: Jose has  his Jose hus his coat in the closet.

" Cue: e He has his coat in the closet.
Cue: pencil on the desk. He has his pencil on the desk.
Cue: [ have nms I have my pencil on the desk.
Cue: Maria has her ‘ Mria his her pencil on the desk.
Cid.

0
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The change in cues and the necessary adjustment in other slots of the pattern are discussed with the
children before this drill:

Cue:
Cue:
Cue:
Cue:
Cue:
cte.

Aim

i

Teacher Pupils (in chorns)

Jose has his coat in the closet. Jose has his coat in the closet.

Maria Maria has her coat in the closet.
She She has her coat in the closet.

| [ have my coat in the closet.
Juan Juan has his coat in the closet.

They . They have their coats in the closet.

EXPANSION DRILL

To expand sentences by adding words or phrases to the basic structure.

Aim

Teacher Pupils
Nancy studics from four to five.
Cue: always

Cue: seldom

Cue: never

etc.

Nancy studies tfrom four to five.

Nancy always studies from four to five.
Nancy scidom studies from four to five.
Nancy never studies from four to five.

Mr. Rivera came from Puerto Rico."
Cue: last week,

Cue: in 1955,

cte.

Mr. Rivera came tfrom Puerto Rico.
Mr. Rivera came from Puerto Rico last week.
Mr. Rivera came from Puerto Rico in 1955.

REDUCTION DRILL

To reduce a sentence by changing an expression to a word: pronoun, adverl of place. function word.

O
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Teacher : Pupils

Mary has the notebook. Mary has it.
Mary has the pencils. Mary has them.
ete.

I'm going to the library. I'm going there.
I"'m going to the calcteria. I"m going there.
ele.

I think it's raining. I think so.

I think it’s a nice party. I think so.

ctc,

INTEGRATION DRILL

Aim

To join two or more short sentences into a single sentence.

Teacher Pupil
[ have a pencil. It's yellow, I have a yellow pencil.
I have a notebook. It's black. 1t’s
on my desk. I have a black notebook on my desk.
cte.

CUED ANSWER DRILLS
To apply learned sentence patterns and build confidence in expressing ideas in a simple hearer-speaker
situation.
Aim
To review and apply sentence patterns, vocabulary, and pronunciation previously learned and drilled.

Teacher presents accurate models when children need help.

Procedure

i. Teacher asks question. 3. Teacher asks question.
Children answer in chorus. One child answers.

2. One group asks question. 4. One child asks question of another.
Another group answers, Other child answers,

1N
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Examples of Cued Questions

1.

Yes type question answered 3. Choice type of question.
by affirmative,

(. Maria is here, isn't she? Q: Is Maria in school or at home?
A Yes, sheis. : A: Maria is in school.

No type question answered ‘
by negative,

4. Simple recall question.

Q: Josc is not here, is he? Q: Who is in school?
A No, he isn't. A: Maria is in school.
No, lie'’s not, Carmen, ctc.

More difficult recall question (involves conscious choice in recalling words and sentence patterns).

Q: Where's Maria? Q: Where’s Jose?
A: Maria is in school, A: Jose is at home.
(here).
DIALOGUES

To give meaning and dramatic use to sentence patterns within a communicating situation (may be used to
review familiar patterns or to present new patterns in dramatic form).

Procedure

E

Explain the dialogue situation and have children dramatize action when possible. Read the dialoguc with
normal tempo. intonation, and any appropriate gesture as you act cach part. As children listen and
walch, make certain they understand. Use any helpful visual aids.

After you read the diatogue through once, read one part at a time as children repeat with proper tempo
and intonation. Correct any mispronunciation or incorrect sound production.

Use hand gestures to indicate rising or falling inftection and to indicate stress.

Next, divide the class into groups and rehearse one part with cacti group. Have groups then cliange parts.
When the children have memorized the dialogue, they dramatize it. Help, when necessary.

[t the patterns or vocabulary in the diadogue are new to the children, follow the dramatization with oral

pattern practice dnlls, using the patterns of the dinlogue with familiar vocabulary or the new vocabulary
with other familiar patterns. .

O 3 3
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DIALOGUIE
Aim

To practice names and greetings.

Procedure

Quan leaves the group and goes to the door. He approaches the group as if he is just entering the room.)

Juan: C:ood morning (afternoon).
Group:  Good morning (afternoon), Juan (Maria, etc.).
Juan: How are you today?

Group:  Fine, thank you.
How are you?

Juan: ' fine, thank you.
Other children are then chosen to play Juan’s part, and he rejoins the group.

This dialogue is enacted at the beginning of each language lesson or as a change of pace during Special
Language Lessons until the children can automatically give responses. Each day another child may play the
role of the entering child. Later. groups of two children at a time may carry on the dialogue.

DIALOGUE 2
Aim

‘To introduce pames of objects.
To practice request pattern and amenitices.

Procedure

IFirst child (holding up object and replacing it): What's this?
Sceond child: ft'sa

First child: Please give Mariathe . e
Second chifd (giving object to child): Here, Maria (Juan, ete.).
First child: Thank vou,

Maria (to second child): Thank you.

Second child: Yeu're welcome.,

d
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DIALOGUE 3
Aim
To introduce and practice interrogative patterns and expression Why nor.

To build vocabulury.

Procedure

Sarw: Hello, Mary.
Mary: Hello, Sara.

Sara: Do you want to play bait?
Mary: No, not now.

Sara: Why not?
Mary: [ left my ball at home.

DIALOGUE 4

Aim
To introduce the place of the descriptive adjective in the word order of sentence patterns.
To review familiar patterns and vocabulary.
To practice using roo meaning also,

Procedure

(Jose is walking on the street with his dog. Maria comes along with her friend juan.)

Jose: Hi. Maria.
Maria: Hi. Jose. You have a dog! Is he your dog?
Jose: Yes, e's my dog. ‘ ‘

(Marta pets the dog as she talks.)

Masivtindicates Juany: This is Juan. He's in my class.

Jose: Hi, Juan.

Juan: Hi. Jose. That's a pretty dog. My sister Carmen lias a black cat. Tlie cat has a red collar,
Jose (shows his belty: | have a red belt. (Points to Juan's tie.) He has a red tie.

ERIC
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Muaria: My teacher has a red pencil and a blue pencil. too.

(A nurse enters, walking by she wears a nurse’s cap. She stops and chats.)

Nurse: Hello, children. That's a pretty dog.

Jose: He’s my dog. I'm Jose. (Points to Maria and Juan in turn.)
She’s Maria; he's Juan.

Nurse (pets dog): Hello. He has a pretty brown coat.

Maria: Are you a nurse?

Nurse: Yes. I am.

Jose: Are you a school nurse?

Nurse: No, I'm not. I’m a clinic nurse,

Juan: We have a pretty school nurse. She has a white cap, too.
Nurse: [ have to go now. Goodbye.

Children:  So long. (To each other.) So long, (Juan and Maria go off to one side as Jose and his dog go
in the opposite direction,)

v

The telephone conversation is the most obvious application of the dialogue technigue of second-anguage teaching. A
dialogue of the conversation is prepared and taught. The New Yark Telephore Company will supply the equipment
shown here. The dial on the large chart actually rotates. There is a contro! box that produces dial tone in the instruments and
makes them ring,
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Chapter Four

SUGGESTIONS FOR INSTRUCTION
OF PUPILS RATED “C” ON THE
ORAL LANGUAGE ABILITY RATING SCALE

“C--Can speak English well enough for most situations met by typical native pupils of like age, but still
must make a conscious effort to avoid the language forms of some foreign language. Depends in part, on
translation of words and expressions from foreign language into English and, therefore, speaks hesitantly
upon occasion.” 2

Many children learning English as a second language in the special language instruction program in the
New York City schools reach a plateau of achievement in oral language abitity at the “C” level, These are
the children who, finding themselves in an English-speaking school environment, are strongly motivated to
achieve a measure of communication in order to be able to participate’in class and school activities. Though
the oral English forms and structures which they use at this level may reflect the foreignisms of their native
tanguage, they can make themselves understood in most situations. For many children this is satisfactory
communication, for this achievement is likely to have required a great emotional effort on their part. Wilga
Riversin The Poyehologist and the Foreign Language Teacher states:

"It s well to examine the demands made on the student learning a foreign language. We are asking
him to return to a very immature state in his development ... . [t has taken him many years. .. to
achieve control of his own language as an effective tool, almost an arm of his personality. Suddenly he is
plunged back into complete helplessness . .. . Now he is asked to practice sounds, to fumble about with
words and modves of expression, to follow blindly the lead of the teacher. . .. The material heis asked to
learn or read often has childish content, so that he feels ridiculous repeating it. He is also in danger of
making foolish mistakes in a public situation, with the possibility of his companions laughing at
him ... . He must only imitate, limiting what he has to say to the few simple ideas for which he has

" Board ot | ducation of Ihe City of New York, Puerto Rican Study Report: Oral Language Ability Rating Scale t{New York: The
Board. 1958), p. 169.

o 37

ERIC ,

Aruitoxt provided by Eic:



~
‘A\ AR
o

.

-

Instruction for the chifd whose oral fanguage ability is rated “C’* on the QOral Language Ability Scale can be handled by
the classroom teacher within class groupings. The pupils at the back of the room are the secand-language learners. The other
children have heen helped on their way to accomplish individual assignments according to their needs.

learned the forcign expressions . .. . When he tries to express what he is really thinking, he lapses into
the modes of expression of his own native fanguage. . . . He must think and talk for a while in an unreal

world where you say not what you want to say, but only what can be concocted from the few foreign
language forms you know, no matter how infantile or low irrelevant to real-life affairs it may seem.”

H othis is true for children learning a new language as a foreiga language, it is certainly true for the
children above the third-year fevel who are learning English as a second language in our New York City
schools in clusses with Enghish-speaking children of the same age.

b %]
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The teacher planning thus speciud program for C™ children must understand these emotions in her
students, She must show an apprecration of their present level ol achiovement while shie imbues thom with
the desire to achieve greater fucility in order to express their own personalities as fully as they can in their
native langaage. She helps theny to see the relation between this facility in language and successtul
performanee in all arcas of the curriculum. To help the children reach this full potential. a prograny is
developed to correct their toreign forms and structures and expand their patterns of expression in speaking,
reading, and writing.

THE PROGRAM

I'he program then provides for both correction and extension of language habits and skills. In the remedial
aredt the children should have as their aim the correction of their errors through automatic control of the
correct form. In order to achieve this, children must first be made aware of the errors.

FFrom the Comparative Analyses in this book. the teacher can determine whether or not the errors are
those stemming from interference of the children’s Tirst language. When sounds, forms, and structures of
English do not oceur in that lenguayge. children translate into English the sounds, forms. and structure of
their native hinguage that espress the same idea. They often do not Jiear the difference where this
interference oceurs, At this fevel of kinguage development. it can be heltplul to the children to call to their
attention this reason for their errors. This would provide a climate of understanding and @ meaningtul
motivation tor listening experiences to help them develop the habit of concentration necessary to
distinguish between likenesses and ditterences.

Many listening oxperiences should be provided, At Tiesi the Tikenesses and ditferences can be very
obvious: as concentration develops. more subtle ditferences are introduced. The teacher is referred to the
listening activities and games suggested in the Handbook for Language Arts: Grades Three and Four, Alter
practice with these, some can be adapted to include listening for the difterences between correct forms or
structures of Englisi and the incorrect ones ot the children’s lanzuage habits. Oral language drifls are then
wsed to make the correct forms and structures adtomatic. When oral production ¢f the correction s
achieved. recognition of the written representation is important at this fevel in order to improve reading and
writing skills as well.

Follow-up should oceur in all arcas of the curricolam as a practical application of the lunguage fesson tor
the children. The teacher, however. must be sure she has established goals of achievement about which the
children are enthusiastic. Her rapport with them must insure no discouragement of oral expression. There
must be no carping attitude of insisting on perfection.

In providing for extenvion of language habits and skills, the children are helped to progress from slon
hasic sentences to more complivated patterns using phrases and clauses to express more comphcated ideas.
Fhis can be done in the Special Language Lessons by establishing and practicing expanded sentencee patterns
as developad e this Handbook beemning at o po 90 I the reading program, oral practice of more
comphicated and less Fmiliar patterns and forms tound in the reading material should precede the use of
the book. Further practice ol these is included in the Special Language Lesson and writing lessons to make
these patterns and forms part ol the pupiis” oral md written language.

359
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Some Needed Corrections of Language Habits

The following is a list of areas of English in which corrections need to be made for many “C-level children,
However, the teacher should include any others in need of correction.

FORMS

Plurals of Content Words

2. Concepr of more than one expressed by addition of s, es (Sce Comparative Analyses.)

b. Sound production of s as s, as 2.
Cs:as ez, as iz,

(See Comparative Analyses for Spanish-background children.)

¢. Possessive form of nouns:  (See Comparative Analyses for Spanish-background children.)

Verb Endings

a. Use of addition of s for third person singular, c.g.. He runs. Maria cats; ete. (See Comparative
Analyses.)

b. Use of udidition of ¢d in all persons of the verb, singular and plural, for past tense of regular verbs
contrasted with change in singular present tense form, e.g., [, You, She. Maria, jumped. Maria, She
Jose. He jumps.
1. We, You, They junmp.
We, You, They, Maria and Jose jumped.
(See Comparative Analyses.)

L]

¢. Use ol correct form of past tense of irregular verbs, c.g..

[ran: [ ate, ete. A Magic Word list of irregular verbs. compiled as they are taught, will be
helpful tor memorization.

{Use of past participte of irregular verbs. c.g.. have caten, was taken, etc.

-

Pronouns
L

Possessive form of miine. Children make the analogy of hers, yours, theirs, ours, to mines.
40
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SOUND PRODUCTION
sofshf 21 (See Comparative Anilyses for Spanish-background children.)
esifez)fiz)

ed () (tifed) (See Comparative Analyses: Consonant Clusters for Spanish-background children.)

STRUCTURES
Auxifiaries

Use of auxiliary to be plus present participle for immediate ongoing action; all persons of the verb past and
present tensces. e.g..

1 am painting; I'm painting

He, Shie. Maria, Jose iy painting: He's. She's, Maria’s painting.
Weo Hhey, You, Maria, and Jose are painting;

We're, Theyre, You're painting,

. Heo She, Maria, Jose ways painting.

We. They, You, Maria and Jose were painting.

(Sce Comparative Analyses for Spanish-background children.)

Interrogatives and Negatives
a. Use of do-don’t; did-didn’'f: does-doesn’t (See Comparative Analyses.)

b. Use of introductory words: when, where, why, what. etc. (See Comparative Analyses for
Spanish-background children.)

¢. Use of inversion of verb Ae and can as auxiliaries, e.g..

Is Maria calling your name? Can Jose come to e park? (See Comparative Analyses for
Spanish-background children.)

4
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Pronouns

€ Use of pronouns as replacers to correct double subject e.g.,
Muvmicle lie sings,
My uncle sings.
He sings,
b Useand agreenient of possessive pronouns and nouns, ¢.g..
Haria has fier hat.
Jove has Qs hat, ete.

(Sce Comparative Analyses for Spanish-background ¢hifdren))

Agreement

Agreenmentof subject and verb as to number and person, c.g..
Marta plays ball every day. Maria and Jose play ball every day.
NI\

(See Comparative Analyses.)
Prepositions

Use otin, o ar (Sce Comparative Analyses for Spanish-background childrenn

Moditiers

£ PRice ot adiectives i word order. e the Due dress: the Jong blue dress: the preer long blue dress, ele.
eSee Comparative Analyses,)

boNon-aereement m Foelish ol adjectives and nouns in number and gender. (See Comparitive Analyses.)

Suggested Developments for Correcting Structure

[he dessons destened 1o correcr these errors are based on the principles of second-language learning:
‘presentation of the correct form within i situation meaningfut to the children: many opportunitics to hear
domodel of tie correct form. many opportunitics to repeat the correct form within the meaningful
sittation: orat language drills to make the correct formy automatic: application to other situations within the

cluldren’s experiences. relating the written representation to the oral production (reading): relating reading
and vral production to writing.

The needs of the children will determine what errors are chosen first for correction. However, in order to
nuintanm interest, the teacher varies the lessons by alternating topics of structure. sound production. and
form. (Sce Comparative Analvses. ) She must not leave a topic, however, before one complete development
1 Al
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15 accomplished. Bach new aim beins a new development. The number of lessons required to accomplish
the aim will depend on the ability of the childreen to acquire the desired skill.

The tollowing developments indicate the steps for correcting any structural crror. The correction of the
use of the auxiliary is used as an illustration,

LESSON |
Teacher lim

To establish the use of the auxiliary with the participle of regular verbs for immediate ongoing action.
To contrast the simple present of regular verbs for habitual-action awith the auxiliary form.

To teach the first person of to he,

To teach the contracted form £'m,

Pupit Aim

To understand and practice when to use am plus the action word: when to use just the action word.
To use the correct structure without thinking about it.

Presentation

Fxplain the difTerent uses of the two structures. 1 the children are of Spanish background, discuss the ways
this idea is expressed through the structures of English and Spanish. Explain that this may be why the
children make the error. They must, therefore. make a special effort to overcome this problem. (See
Comparative Analysis. Spanish and Lnglish.)

[ntroduce the two structures. explaining their use to denote immediate action or habitual action. Cue them
with tine wordy ar expressions

Walk to your desk, siaying,
I am walking to my desk now.
at this minute.
while T am talking.
cte. )
Stand still. face the class, and say.
1 walk to my desk every day.
all the time. ‘
every morning.
ete.

Repeat the model many times as children fisten.

Give many children the opportunity to carry out the action and repeat the patterns which have been
established.

o 43
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A game is set up: Children are asked to do something now that they do every day and to verbalize it.
Pantomime can take the place ot direct action for those activities done outside the classroom. e.g., I am
playing ball in the playground now. 1 play ball in the playground every day. A round robin game will give
all children an opportunity to perform and practice the structures. Help by repeating the models when
NCCOSSary.

After the game explain that although people mean, Iam talking, they usually join 7 and am together to
make '

Call on children to give both versions.
Ask: What are vou doing, Jose?

Jose: 1 am sitting in my scat.
Teacher: Say it another way.

Jose: 'misitting in my seat,

Many children are given an opportunity to practice the 7'm response. Finally, they give only the contracted
form as an answer. After much practice with the structures in meaningful situations, the correct responses
must be made automatic. Class then practices an oral language drill, requiring an automatic response. For
these structures a conversion drill is used. It the children are unfamiliar with the procedure, expliin how the
drill is to be done. (See Oral Language Pattern Drills.)

Drill
This is a suggested conversion drill. cued by time words and expressions.

Teacher Children (in chorus)

I'm painting now.

Cue: every afternoon I paint
I drink every day.

Cue: now I'm drinking
I'm writing now.

Cue: every day I write
I tadk every day.

Cuc: now ['m talking
Cte.

At first the entire group responds Lo the teacher: then two groups are created; one takes the teacher's part;
the other responds. The groups then exchange parts.

44
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Application
Suggestions for oral discussion with the chiklren:

Teacher: What are you studying in social studies now?
Maria:  I’'m studying about New York.

Teacher: What are you painting at the cascl. Jose?
Jose: ['m painting a picture.

Teacher: Tell me something you do every day.
Angel: 1 carry packages at the A & P,

Elsa: I wash dishes tfor my mother.

Teacher: What are you doing now?

Angel: I'm talking.

Elsa: I'm listening.

cte.

A Reading Study Chart is developed. Suggestions follow:

P'm walking to school now.

[ walk to school every day.

I"'m jumping rope now.

[ jump rope in the playground all the tinie.
['m playing ball this minute.

I play ball three times a week.

I'm washing my face now

. | I'wash my face every morning,.

ete.
L

Activities

Read the chart orally with the proper rhythm, stress, and intonation, as the children listen and follow
with their eves. Then read two sentences at a time in the same way and have the children read them
aloud i unison, imitating the model  Ask questions which the children answer by reading the chart
silently: and  finding the sentences which they read orally. Display oaktag cards with time words or
eapressions on them. e.g.. iy minute, nosw, every morming. ete. Children mateh the time words or
expressions to those on the chart and read the entire sentence. using the proper rhythny, stress, and in-
tonation. Oaktag cards containing the verb torms are added. ¢.g.. o walking, [walk. Children mateh the
time words to the correct verb tornt then mateh both with the sentence on the chart, and read the sen-
tenee orally, Individual children read the entire chart: then the group reads it in nnison

Having established the words and expressions that indicate time for signaling the correct choice of
structural pattern, establish the structure as signaling time. Cover the time words and expressions on the
chart and ask the children to start at the top and read all the sentences that tell us what is happening now,
at that minute, immediately. Help the children, if necessary, to choose the structures of immediate ongoing
action. The children read the sentences that have the auxiliary structure. Next, ask the children to read the
sentences that tell what happens all the time or many times. Help them to select the simple present
indicating the habitual pattern. Discuss with the children how they can tell from the sentence whether
something is happening at the moment or whether it is something that happens frequently or all the time.

45
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These children are playing a game. After much oral practice and some oral conteol, the children, with the help of the teacher,
have developed charts. Chitdren in the yioup pantomime an action. The children at the charts point to the pattern that

describes the pantomime,

Write a variety of sentences on the chatkboard: use the present progressive form and the simple present
for habitual action. Do not add the time words. Chitdren select oaktag cards prepared with appropriate time

words or phrases on them and match them to the verb form of the sentence, e.g.. .
I play ball jonce a weekd  'my walking in the park [now
efe,

*

A chart such as tias might be developed:

i NOW MANY TIMIS
P walking walk
P on jumping I jump
'm washing I wash
'm playing I play
ote.

l4(7
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Writing

Children copy chart and lists 1n their notebooks as an independent activity. Tliey add to them as other
persons of the verb are added. At handwriting tine include practice of letters and words with which the
children may have ditficulty, c.g.. the ¢ in ing: final &, cte. After they have copied the chart and lists and
have had many experiences with completion and multiple-choice writing exercises, they write 1he sentences
trom dictation. Dictate two a day. saying the entire sentence first. using normal tempo. stress, and
intonation. The children listen. Then say a phrase at a time, pausing tor them to write it. c.g., I'm walking
to school now: /s walking (ehitdren write): to school now (children write).

Then say: 1 walk to school every day: [ wulk (children write): to school (children write): erery day
(children write). Children correct their writing by referring to the chart in their notebooks. Check to make
sure they have the correct form and give help when necessary. The children rewrite any sentence that needs
correction,

LESSON 2 '

Teacher Aing

Same as for previous development: third person smgular of the verb 1o be, iy painting, oto.
To teach contracted forms not previously taught.

Pupil i

Same as for previous development: iy Tfollowed by the action word.

Prosentation

Review previcus structures through quick conversion drill. See previous development.

Call on Jose to walk to the pencil sharpener as you say: Jose is watking to the pencil sharpener. He is
walking to the pencil sharpener. Jose repeats the action as the children say: Jose is walking to the pencii
sharpener. He is walking to the pencil sharpener. Say: Jose walks to the pencil sharpener every day. The
children repeat the habitual pattern.

Explain that this is different from the way you say it in some other languages. You do not add an s (sound)
in some languages when you talk of he, she, Jose, Maria, My sister, ete. This may be why you do not say it
when you speak English. You may not even have heard or noticed it. (See Comparative Analyses.) Now
listen again; listen for the s sound. Give model. Children repeat. Jose walks to the pencil sharpener every
day. Now we'll say the same sentence, but instead of saying Jose, we'll say Maria. The children say the
pattern. The same procedure is used for the third porsen singulur with all verbs,

Have the children repeat this verbalization with many activitices. using the immediate present and habitual
structures in contrast. Explain the contracted forma: ke is, he's: she is, she's; Maria is, Maria’s: Jose is.
Jose’s. Give the children many opportunities to practice these contractions in the situation deseribed above.

Drill

When the children understand the use of cach structure, procecd to the conversion drill to make the
response automatic. Adapt the one in the previous development to these structures. As in the previous
development, cue it with time words and expressions. Drill the first and third person in contrast, o.g.,
say: I'miwalking: give the cuc: Jose. FThe children respond: Jose's walking., ete.
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Application .

Fhis might take the form for oral discussion as described in the previous development or any other form
suitable to the chiklren's needs and creativity. Reading and writing follow as described in previous
development. The children add these to their Now and Many Times Lists.

LESSON 3
A

The sam: as the two previous developments: we, they, Maria and Jose: present progressive and simple
present tenses,

Presentation

Discuss with children the structures that indicate immediate ongoing action and those that indicate habitual
action. Introduce the new structure by contrasting it with ones previously taught. Have the children drama-
tize the action and repeat the structures in unison, following your model.

tHe is painting now. They are painting now.

Sheds painting now. We are painting now.,

[ am painting now. Jose and Maria ¢re painting now.
cte.

Have class practice, making it clear that the auxiliary form must change to agree with the plural subject

(not in technical terms): practice contrasts for the progressive form indicating ongoing action with the

simple present tor habitual action, v.g..
We are painting now. We paint every day.
cte.

After you explain, have the class practice the contracted form. Develop the following conversion drill after
vou establish the meaningful use of the structures.

Dill
Conversion of verb
i
Teacher Children
Jose™s painting now,
Cuy: every day Jose paints
We're painting now.
Cue: every day We paint
We study every day.
Cue: HUW We're studying

I
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We're talking now.

Cue: every day We talk
i talking now,
Cue: every day | talk
She jumps every day.
Cuv: now She's jumiping
I write every day.
Cue: NOw ' owriting
We write every day.
Cue: now We're writing
They play every day.
Cue: now They’re playing
elc.
Drill
)
Agreement of subject and verb e N
Teacher Children
She writes every day.
Cue: 1 I write
We write every day.
Cue:  Jose Jose writes
{ write every day.
Cue:  He He writes
They write every day.
Cue: Maria Maria writes
Maria writes every day.
Cue:  They They write
He writes every day.
Cue:  We We write
ete.
Application

This can take the oral form of the once in the first development or any other suggested by the needs or
creativity of the children. Reading and writing fotlow.

Reading: A chart such as described in the first development is used with sinilar activities.

Writing: The children copy the chart and add to their Now and Many Timdés Lists, e.g.,

Now Many Times
He's writing e writes
Muaria's playing Maria plays
ele.
Q 49
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Rexographed materials of completion and multiple-choice exervises give children many writing experiences
and precede dictation. See previous development for explanation of senteuce dictation,

After practice in speaking. reading, and writing, when contro! 1s achieved, pupils can make generalizations
about regular verbs: adding s to the third person singular m the present tense, ¢.g., he writes, Maria writes:
adding frg to the verb to form the participle tnot in technical terms), e.g.. U'm walking, Jose’s walking, etc.

These generalizations forme the basis for second-lunguage learners to make an analogy when they use any
regular verb for expressing  theic own ideas in free conversation. expressional writing. or reading
comprehension of now material.

LLEESSON 4

Teacher i

To teach the past progressive tor all persons of the auxiliary 1o be followed by the participle.
Pupil 1im

To learn how to express the idea of something happening in the past at a particular time,
Tolearn when to use wmn was, is, are, were with action words.

To practice until this use becomes autonatic.

Presentation

Have o quick conversion drill ta veview Tarmy ol o Ae Baplain procedure 3 children are unlamibiar with it
(See Oral Pattern ?ractice Drilts)

il
Conversion of present to past
Teacher Children

Fam  I'm

Cue: yosterday I was
Hews  He's
. Cue: Jast week He was
Sheds  She's
Cue. this morning She was

Joseis  Jose's
Cue: before Jose was

s
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Heds  He's

Cue: before He was
Weare  We're

Cue: yvesterday We were
They are They're

Cue: Hast Thursday They were
Youare  You're

Cue: betore You were
cte.

After the drill send Jose to the pencil sharpener and ask him to sharpen his pencil. Review the present
progressive on which you will base your presentation of the past progressive:

Teacher ¢us Jose is sharpening his pencil): What are vou doing now, Jose? (Mode! the answer, if
neeessary.)

Jose (as heis doing it): ' sharpening my pencil now.
Teacher (after Jose has finished sharpening his pencil): What were you doing before?
Jose: 1 was sharpening my pencil betore. (Help if child has not made the analogy of the use of [ am

with use of [ was for past tinwe.)
This is repeated with many activities using realia and pantomime, e.g..

Teacher (as she walks to her desk): 'm walking to my desk now.
{As she completes the action and sits at her desk): T was walking to my desk before. (Repeat
model several times,) »

Children repeat the patterns modeled by the teacher.

Teacher: Juan, show us how you play batl and tell us about it.

Juan (as he pantomimes playing bally: T'm playing ball now. (Continuces action.)

Teacher: What is Juan doing” He's playing ball now. (Repeat.)

Children (with teacher’s helpy: He's pluyving ball now.,

Teacher: Juan, stop playing ball and teld us what you were doing.

Juan (after pantomime): 1 was playing ball before.,

Teacher: Children, what was Juan doing? He was playing ball betore.

Children (with teacher’s hefp): He was playing ball betore.

(Repeat with mrany children and varied action.)

Teacher: Children, stand and marclt in a cirele. Tell me what you are doing as you do it. (Give
model: We're marching in a circle now. Repeat it several times.)

Children (as they march): We're marching in a circle. (Help, if necessary )

Teacher: Stop and return to your seits. Tell me what you were doing before you sat down. (Models: We
were marching in a circle. Repeat model several times.)

Children:We sere miarching ina circle, (Help, i necessary.)

{ Repueat this with class and groups. with varied action.)

feacher (pointing to other childreny: What were they  doing before, Jose? (Give model several
times: They were marching ina circle.)

Jase: Thcy were marching ina circle, (Help, if necessary )

vacher, What were vou doing betore you sat down, Maria? (Models: T was marching in a circle))

Maria: Fwas marching ina circle, (Help, if necessary.)

Cle.
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Present the feollowing chart.

| Happening Now Happening Before; Yesterday; Last Week
Maria
She is  marching o
Jose, playing " Maria
He jumping She was  marching
- Jose playing
Maria's He | jumping
She's marching T
Jose’s playing
le's jumping
A ——— . . - ‘
My friend is  reading o
mother talking My friend wis  reading
teacher working mother talking
_ - teacher working
My friend’s reading T
mother’s talking
teacher’s working
You are marching .
They playing o
We jumping [ You were marching
o They playing
You're marching [ We jumping
They're playing -
- We're jumping
My friends |are talking My friends | were talking
The mothers reading The mothers reading
__The teachers working The tead ters working
. m am marching
| ’ playing
: jumping [ | } was  marching
! . o playing
rli] marching jumping
‘ B playing
! unping
{ s ]

You and the children read the chart horizontally as you cue it with happening now, happening hefore, ¢ g.,

Maria is marching

Maria's
She is nmarching
She’s

<
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Juse is marching Jose was marching.

Josc's Jose was miarching.
e is marching fe was narching.
He's He was marching.
et

Special practice 1s given to the omisston of iy with the contracted form, a connmon confusion. LExplain that
Muria's coally weans Mariu is; ste’s really mueans she fs, etu.

Repeat the above for plaving, fionping, ete. Make other participle substitutions.
Fhis procedure is repeated with each succeeding group of sentences on the chart.

After reading and practicing the patterns on the chart, the children can be led to generatizations as outlined
by the boxes. c.g.. all those that take was for past happenings: all those that tuke were for past happenings,

Game
Vaterials
A box or basket of cards and two pocket charts or lunnel boards. Lach card has a word ou it. e.g.,

DMaia ] [ie] fJose]  IShe]  [you] o [We] o Tihey] 1]

>

{two cards for cach of the above)

(My triend ] [My mother ] [My teacher] [ My friends | [ The mothers ] [The teachers]

(one card for cach above)

[is] [am | {one vach)

f
|5J

E@sj L\jpj B\LEJ ftwo cach)
[ovarching] [playing] [Gumping ] [tatking] [romtng] [singing] [duncing] [listeniog] ete-qwocactn

FProcedure

The children are divided into two teams. One is the Happening Now Team, the other the Happening
Betore Team

Fach team forms a hine. At o signad the game bepins. Bach child in cach teimm, in turn (the teams
aperating stmultancousiy ) goes to the box or basket. selects the cards that Form a structure that suits the
name ol his team. e places thenvin the pocket chart assigned to his team. He miust use proper word
order to form a sentence. He goos to the ond of the Jine as the nest olild goes to the boy and (tanneld
bouard or chart.

“n
Tae
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Example:

Happening Now Happening Betore
tarta] - {is] - [iwmping] [now] [We] [were] [ratking] [before]
][] [ruing] [fov] (1] (o] [oiine] [yeseniny

cte. cto.

Scoring: The team that finishes first gets five extra points. Children read the sentences. The team wins
five points for cach correct sentence. Incorrect sentences are corrected. but cach team ioses five
potnts for each incorrect one. (Sentences must be correet in both word order and auxitiary
form. ¥ The team with the most points wins,

After many opportunities for pupils to practice the correet forn: of the past progressive tense, use oral
Language pattern drills to make its use automatic,

Dritls
AL Conversion Drill {present progressive to past progressive)
Teacher Children

Maria is singing now.

Cue: yesterday Maria was singing.

My friend is talking now.

Cue: last week My friend was talking.
Fam dancing now.

Cue: . st Monday I was dancing.

You are fistening now.

Cue: before You were listening,
She is playing now. .

Cue: vesterday She was playing,

My friends are playing now.

Cue: last week My friends were playing,
el

B. Substitution Drill

Teacher Children

Maria was singing. Maria was singig.
playing Marka was playing,

She She was playing.
dancing She was danging.

v
S
O
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JTose

e

working
I
My tather

They were working.

painting

singing
We
You

studying
el

Additional language drills can be used i the teacher teels they
deseribed in this bulletin,

Application

Jose was dancing.

He was dancing.

He wis working.

Ewas working.

My Father was working.

They were working.
They were painting.
They were singing,
We were singing.
You were singing.
You were studying,

are needed. See Oral Pattern Practice Drills

Create a dindogue to encourage children to apply the patterns in a communicating situation. The dialogue
which toliows is a sanple. Create one to suit the interests and maturity of the children. For a discussion
of the method and puarpose of dialogues, see Oral Pattern Practice Drills,

Dilogie

Sttuation:

afternoon session to begin.

Juan:
Juse:

Aliredo:
Carmen:

Rosu.
Maria
Juan:
Anae

CGroup:
Jian:
Crroup:

A group of children are standing together after the lunch recess They are waiting tor the

What woere vou doing in your social studies committee this morning, Jose?
I was reading my social studics book.
What were you doing, Carmen”?

I was drawing a picture.

Maria. you are the chairman of your committee: tell me what cach child was doing.
Jose was reading, Carmen was drawing, Alfredo was painting. and T was writing,
What were they doing in your committee. Ana?
I'hey were working.,

Attgel (to group): What were vou doing when the principal came in this morming?
Wo were working.
There's the bedl!
['s time for work.,

Inorder to give wl children an opportunity to use all structures, the parts can be interchangeable.

O
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Reading

Develop a study chart.

["'m dancing now. Jose's playing now.

I was dancing before. Jose was playing yesterday

She's working now., They are studying now.

She was working yesterday, They were studying last Monday.
Maria’s singing now. We are working now.

Mairia was singing last week, We were working this morning.

Activities

Having established the words and expressions that indicate time for signaling the correct choice of
structural pattern, now establish the structure as signaling time. Cover the time words and expressions on
the chart and ask the children to start at the top of the chart and read all the sentences that tell us what
is happening now. Help, it necessary. Ask the children to read the sentences that tell what was fuppening
beoure, lase 2 ceek, in the morning. Help them to sclect the sentences with the past progressive tense.
Discuss with the children how they can tell from the sentence whether something is happening at that
moment or whether it was happening at an indicated carlier time,

Writing

Children copy the study chart and lists developed in these lessons. If the children have a need for
understanding and reading the dialogue form (perhaps they are going to read a play in their reading
books). write the dialogue they have learned on a chart. In a writing lesson discuss the special way in
which dialogue is somctimes written in plays. Suggest they may wish to write an original diajogue
sometinie. After pointing out the special form, have the children copy the chart. The handwriting and
dictation lessons would be based on the copying excrcises. (See dictation in the first development.)

At this point, you may wish to review the use of the auxibiary fo he for all persons. past and present
tenses. A dialogue using all these structures is one way of accomplishing this with meaning and interest
for the children. Include any words relating to sound production and forms of IEnglish correction that
have been previously drilled or which you wish to introduce. (See Diatogues in Oral Language Practice
Drills.)

LESSON 5

Teacher Aim

To teach guestion form of verb (o e as an auxiliary.

Pupit Yim

~

O
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Prosentation

The use of dialogues tor review practice has been illustrated in previously described developments,
Dicdogues are also an effective way of introducing new material. These should include Tamitiar elements
with the new ones to be learned.

L
The dialogue form stimulates interest and effort by simulating situations in which the ¢hildren see a real
need tor the use of language in communicating idvas. {Sce Oral Pattern Practice Drills.)

The following is an iltustration of how to devetop lessons based on some of the new material introduced
by the dialogue:

Familiar Material New Material

Progressive form of verb o be with all Possessive pronoun as moditier: as predicate
persons: singular and  plural subjects: complenent.

statement structure, Quuestion form of progressive structure.
[nversion  of verb in word order in Use of question word wiiere.

guestion form of to he
Place of two adjective modifiers in word

Phace of adjective moditier in word order. order.
Dialogue
Jose: Hello. Maria, are you taking a walk?
[s he your dog?
Maria: Hello, Jose. Yes, he's mine.
I'm taking him for a walk. .
Jose: Fie's wearing a pretty red coat.
Maria: He has two coats.
His green coat is home .
Jose: My sister Carmen has a cat.
Her name is Flutty.
Maria: Is Flufly yours or hers?
Jose: Flutfy is hers.
Carmen ancd iy little brother are playing with her now.
Wheee are you going?
Maria: We're going for a walk. ’
Jose: Where are you going to walk?
oy
o 57
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Maria: We're going for awalk in the park.

Jose: May I o with you?
Mariu: Yos, please conie.
Jose: Thank you.

Procedure in Use of Dialogue

Lo Group boys and girls separately.
Teach part to cach tor memorization.

- Divide croup into halves, cach taking a part, with teacher’s hielp,
3. Subgroups exchange parts,

4. Act out discdogue with entire croup: one halt takes Maria's part: one halt takes Jose’s part

S0 Ask tor volunteers, a bay and a girl. to act out dialogue (with teacher’s hielp).
6. Repeat. giving many boys and girls an oppertunity to act out the diglogue.

7. Sum up by having all boys saying boys™ part and all girls saying girls’ part, as teacher writes chart. Point
out dramatic form illustrated in the distogue.

It children have not memorized didlogue by the end of the lesson, repeat the procedure above in the next
lesson.

LLSSON 6

Teacher Aim

T'o develop the question form of 1o be with the participle (progressive form).
Pupit Vi

To disvover what happens to the word order when making telling sentences into asking sentences.
Presentation

Reter the children to the followine sentence in the diadogue: is e vour dog? To review the question
Torm of 2o besasks What Kind of sentence is this? Blicit from the children that it is o sentence that asks
somcthing, Ask: Who can remember how to muke that into a sentence that tells something? Llicit the
resporse: He is vour dog. Help il necessary. Use oaktag cards with a word on cach, e.gn
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AsKoa child to put the cards in the pocket chart to make a sentence that tells something, c.g..
[ B Lyour] [oe | B
& s n dog i,
L] L] Lyour B
Then ask: Who can come to the chart and change the cards around to make an asking sentence? A child

moves the to the front of the sentenee and moves the {Hci to the place previously occupied

by [E U1
i) W) o] e g

(_hi ;LHF} f\our } Eﬂ;g J E’]
Discuss with lhc children what has happened to the telling sentence to make i into an asking one. What nust
one do 1o the it ketter of the sentence? What must one do to the first letter ol He? Repeat the above with
cards that have ;|H persons of to bel e,

0 (] (ot [ y
[_l]}é} [ was ] (o] [ teacher]] B
e ] g o |

The chifdren convent the above to question sentenees,

‘To highlight further the change in word order of the subject and verb. practice a quick conversion drill 1t gy
confined tosubject, verb orderand conversion fo contractions where that is common usage. C.g

Ja2n)

Teacher Children

{5 he? fie .
Fe's

I am

i Am 1?

lhey are
They're Are they!

You are

You're Are you?
Are we! We are

We're
cle.

s
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After a discussion about what happened in the word order to iy, am, are. cte., when forming a question,
reter to the following sentence in the dislogue: Are vour tuking a walk? Ask the children to make a sentence
that tells something from that sentence that asks something.

Help by reminding them of what they did to the are, is, am in the sentences they have just been practicing.

Elicit the statement. You are taking a walk. They discuss the change in word order.

Refer to the dialogue, indicate cach of the progressive forms, and ask the children to change them. Model
the statement and question: children then give both forms. e.g.,

{'m taking him tor a walk.
Am 1 taking him tor a walk?

[He's wearing a pretty red coat.
Is e wearing a pretty red coat?

Carmmen and my little brother are playing with him now.
Are Carmen and my little brother playing with him now?

We're going for a walk.,
Are we going tor a walk?

Avoid the question with the question word where. That will require a special development.

A round robin game gives turther practice. Have the children sit in a cirele. Start with a telling sentence in
the progressive form. Choose a child in the circle to change it to a question form, ¢.g.,

Teuacher: We're playing a game.
First child: Are we playing a game?
First child: ' reading a book.

Second child: - Am I reading a book?
Scceond child:  He's playing ball.
Third child: s he playing ball?
cte.

After the game. il you feel the children understand the change in word order. use a conversion drill to make
the use of the question in the present progressive automatic. (See Oral Pattern Practice Drills.)

Q
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Suggested Lessons for Correcting Use of Pronouns

LESSON |

teacher Aim

I'o teach possessive pronouns as moditiers; agreement in gender of words replaced by pronoun,

Pupil Aim

T'o tearn when to use fier, his, your, their, my when talking of things that belong to you or o othars.

Presentation

E

Call on two children to dramatize and review the dialogue. Refer to the sentence, Is he your dog?
Children change this question to a statement, He is your dog. If there are Spanish-background children
present. explain differences between English and Spanish versions of this sentence, and indicate that the
difterences may be the reason why children of Spanish-background make errors in the English version.
(See Comparative Analyscs.) Point te @ boy und say: He is /iis dog. Continue this procedure with: He is
er dog (pointing to a girh). He is my dog (pointing to self). He is their dog (indicating group).

They discuss the change in pronoun. If you mean the dog belongs to that wman, you say his dog: if you
mean that the dog belongs to that girl, you say fier dog: if you mean the dog belongs to that group of
people. you say their dog: if you mean that the dog belongs to all of us, you say our dog.

If you usk whether the dog belongs to you, you say vour dog. Your answer is: He is my dog. Recall the
[ -- vou relationship in questions and answers. Point out that my and your can be any girl. boy, man,
worin. Then illustrate the further use with Maria has sier dog on a leash. The children repeat the
pattern.

Continue with:

Teacher: Jase has fis dog on a teash. (Children repeat the sentence.)

Teacher (indicating group): These children are sitting in their scats. (Children repeat.)

Feacher tindicating herselt): £ wearing iy shoes. (Children. indicating themselves, repeat the sentence.)

Teacher. pointing to a child: You have a pencil on your desk. (Children, pointing to cach other. repeat
the sentencge.)

Grive cach child an opportunity to make up his own sentence, using the correct possessive pronoun. Help,

when necessary.

Q 0l
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E

Develop this Chart with the liss,

hoy his 5
girl hier »
N ‘ his i

\' wonan lier :

' Ly her f
teacher thady) her i
teacher (nan) his ]
children their |
clu.

Hetp the chiddren read the clart from et to right. Cadl on ¢hitdren to put cach line into g sentenee. ey
Hhe bov has Jeis hat on D head.
The eist has lrer hat on her hiead.

[\ 4
Drill
When pupilh understand the use of the possessive pranoun. comduct oral patterm pravtice drills, (See
Sunples. Orad Pattern Practice Dty Use substitntion drills: Gest sinefe Sot then multiple slot, Alter

s practice. use o conversion drill to help with pronoun avreement.

Writing
Fhe children copy the chiartinto their notebooks.

Application

Prepare rexographied material: o paragraph omitting the pronouns which pupils supply,

LESSON 2
o tor A

Forteach the possessive prononn as a predicate comploment,
[pdd i

Podoarn toase Do doos dlicae g

O
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Prosentation
Call on two children to dramatize the diddogue as a review. Then refer to the sentence Flftv iy hers. Ask

the children to took at the dialogue they have copicd into their notebooks. Ask thent to tell who is
meant by frers.

The chitdren read the dinlogue and respond: Carmen, (Help them, it necessary.)

Ask the children to repeat the sentence & Flotty is Ziers,

The children repeat it. Then ask: Can anyone say that in another way? Llicit: Flufty is iier cat. Help, it

necessary.

Drill

Ask the children to say these sentences: Ftufty is frer cat. Flufty is fiers.
The children repeat them.
Then say: Flufty is his cat. Flufty is his.
The children repeat both sentenvces.
Do the sume for:
Fiuffy is their cat. Fluffy is theirs,
Flufty is our cat. Flufly is ours.
Flutty is vouwr cat. Flufty is yours.

After the childeen have had many opportunities to repeat the sentences many times, ask them to listen as
you say: sers. theirs, ours, yours. Ask: What sound was added to her, their. onr, your? Help the children
with the 2 (sound). :

Then say: Now, listen carefully, Fluffy is sy dog. Flufty is mine. Ask: Is there an s (sound) it the end
of mine? The children respond. ' '

Say: This is v pencil, This is miine. Repeat similar structures, practicing the use of wiine,

Provide drill in contrast: use above provedure:
[t is hiers. 1t is miine.

[tis curs. 1t is hrers. Ttis mine.

[tis siers. Ttis mine, s theirs.

The chitdren then make up their own sentenees using realia or pictures for vocabulary building. c.p..
This is my hat. This is mine.
ete.
Chart
Develop a chart with the chitdren, v.g..
Q (13
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icr Cat hers
vour pencil ' yours
his hat his :
our room ours
their turn theirs
my friend _ mine
elC. B

(Fame

Play a came with the children:

Teacher tholding up Jose's penci): Is this Maria’s pencil, Jose?

Jose: No, it’s mine.
Teacher (holding up Maria's coat): Is this your coat. Maria?

Maria:  Yoes. it's mine.
Teacher (pointing to Carmen's paper): Is this yvour paper. Juan?

Juan: No. it's hers.
Teacher: Is it yours, Carmen?
Carmen: Yes, it's mine.

[\ T

Drill

When children understand the form and use of the possessive pronouns as predicite complements
conduct a conversion drill to make usage automatic. (See Oral Pattern Practice Drills.)

Teacher Children
This is my hat. This is mine,
This is our room. This is ours.
This is your hat. This is yours.
This is thetr place. I'his is theirs.

el
Writing

As the children copy the chart into thewr notebooks, cill attention to the spelling ol tecirs. At writing
practice time, incdude practice of the wr combination: the final v sentences that include the possessive
pronouns as predicate complements,

0!
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Prepare 1esographed nuaterial like this for practice:

-

Choose the words that make the sentences correct
‘ his, hers, yours, theirs, ours, mine, his, her, vour, their,
aur, my,

1. Joseis tuking dog for a walk.

The doyg is

Co 20 Mariads playing with doll.
|
The doll s
3. Carmenand Angelare playing with toys.
.
I'he toys are
4. Tam writing at desk.
The desk is
et

The foregoing developments suggest other fessons that can be adapted to cover all new muaterial in the
dialogue.

Suggested Development for Correction of Sound Production

Fhe correction of sound production follows hasic speech production principles. As with the correction of
any speecht forme the chifdren mast first be able to fear the difference between the correct and incorrect.
Fhieretore. the firststep is to deselop intensive listening, placing emphasis on hearing o single sound.

Steps Eastempe toand reproducing o correct model
Cistenmy and counting number of times the model is heard in a sentence.
Practiane the sound e mita?, medial and Gl postlions
Practicmy phrases and sentences with the sound.

ERIC
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Phe second step distineaishes between sounds that are different: in other words. listening and reproducing
sottids i contrast. oy Further discussion ol these prineiples and procedures, refer ta the Speech Praduction
section of Handbaok tor Lanenage Ares: Grades Three and Four
Rhxtlims, Rhvimes, and Rhytlonic Activities (sce Contents) is a Jun way ot practicing sounds generally
ditficult for Spanish-background children, These activities can be used one or more times during the day for
practice und relaxation.

The following development of the sound production of s as s or = can be adapted to any sound production
development for which there is a need. The number of lessons needed to accomplish the aim of the teacher
and clhuldren will depend on the ability of the children to acquire the desired skills. You are the best judge
ot ow many lessons the children will need for the complete developmient,

LESSON |

lk;u frer Aing

Lo teach the sound production of the s as so s as = in contrast. at the end position.
Pupil i

Lo hear the difterence and make the sound s asy or - correctly in words that have the sound at the end.

Presentarion

Use the motivation of the structure tesson of the third person singular of the habitual form of the verb. Ask
children to listen to the two words you say and tell which has the s sound at the end. Ask them to repeat

the pairs of words you read:

paint paints
wilk wiulks
jump jumps
write writes
cat catls
tit fits

Read these seutences and sk chitdren to count the number of words with v sounds.

Teacher: Hhe boy walks and talks o his riend.
Chitdren: Two. .

s
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Ieacher. Maria o writes in her book.
Children: One.

Feacher: Juan walks, talks, and cats candy every day.
Children:  Three.

Teacher: Curmen paints and writes every day.
Chikdren: Two. .

Then read the sentences agatn as the children repeat them,
Now say: Do you hear any dilference between the s in paints and the s in draws?

11 there, are Spanish-background children in the group, point out the fact that in Spanish all s sounds ure
nuale ke the one m paints. Say that may be the reason you have not heard the difference when we have to
say 2 sound) instead of s (sound). You have to listen extra carefully for the ditference. (See Comparative
Anabyses, Fuoglish-Spanisho

Children reproduce the two words as they place theie thumb and forefinger on their Adam’s apple. They
falk about the buzz at thie end of drawy. They isolate the sounds as s and z (the sounds. not the nanmes of
the tetters).

“Say: Woe will call words with s (sound) No. T and words with = (sound) No. 2.
Read groups of words os the chitdren identily the sounds as [ or 2.

! | 2
paints walks runs

2 l ]
draws jumps cats

1 2 2
watks plays throws
G\

Repeat the groups of words and have the children reproduce them,

Ciosentdochareswith two calumns.

s (8) s (2)
cats buys
Writes . tries
paints draws
wilks runs
tatks Cries
jumps phavs
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Tell the children to look at both columns and ask it alf the words end with the same letter. Point out that
sometimes the s letter sounds like s (sound) and sometimes like 2z (sound). They have to practice until they
remember which sound to make. Read the words of one column at a time as the children fisten and repeat.

Say: Let's put fie in front of cach of the two words on a line. Have children feel the difference in
production of the two sounds. Model the first fine: He paints. He draws, Children repecat others in

unison: He walks. He runs, ete. Walk among the children, listening to their sound production, correcting
when necessary.

Call on tndividual children, giving a subject for vach line, e.g.,

Teacher: Maria.

Marta: Muaria paints: Maria draws.
For succeeding lines you might say: Jose ... . My friend . . ..
Writing

The children copy the lists into their notebooks.
Application

Children prepare original sentences to present orally, using words with s and z sounds.

LESSON 2
Teacher Aim

Fo make children aware of the v sound in initiel gond media positions.
{o muke them reproduce the sound correctly and to provide practice.

Pupit im
[o hear and reproduce correctly and automatically the s or 2 sound. no matter what part of the word
oIS in.

Prescatation

Having ostablished the two sounds tor s jn the fingd position of action words, ilustrate the sounds when

they oceur in initial and medial positions in many ditferent kinds of words, Read groups of words as
children tdentify the s or 2 sound as 7, or 2, c.g..

ON
(%)
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2 ! 1

Jose works say

| 2 I
spelling waters plants

2 1 1
loves reports makes

! 2 2
desk his draws

2 1 2
plays rice casel

2 2 ]
games runs jumps

2 I 2
has . tinsel cries
ete.

Imitating your model. the children pronounce the words again. Walk among them, listening to their
production of the s and z sounds. Help them to make corrections when necessary.

Clart

Prepare a chart in advance to ook like this:

“ ]
s (D 7(2)
paints draws
works Jose
walks runs
spelling waters
talks cries
plants games
jumps plays
writes casel
desk trics
vats buys
tinsel his

has

! rise

: ete.

(& - —— e —— PR |

) '}
¢
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Ruead the chart across, one dine at a time. Direct chitdren to place forefinger and thumb on cither side of
then Adant's apple as they imilite your pronunciation.

Reading

A narrative chart with the words that have been drilled is used for reading.

Serdgested Cliars

S
‘ Jose works in school every day. He studies his math and spelling m the
& morning. Every day he waters the plants. He makes pictures for his reports,
| He draws them at his desk. He paints thiem at the casel. He plays games in

the gvm. He runs and jumps and has a good tine. Jose loves to come to
sdmol every dd)

Explain you will read the chart: the children will listen and tell when they hear the s (sound) or the :
Gound)y moany word: at the beginning, middle, or end; they will say number 1 for the s (sound) and
number 2 for the 7 (sound) as you mark the numbers above the words on the chart, Read the chast.as the
children designate the sound numbers. pat thent above the letter s, cy,

. 2 I l 2 1

lose works in school every day. He studies math and spelling in the morning, cte.
The children read the chart orally. practicing the sounds as indicated by the number, Ask questions about
the narrative which the children answer by reading sentences from the uh irt. pronouncing the s with the
proper sound production. Help by giving the model when necessary.

Weiting

The numbers are erased from the chart and the children are asked to copy the chart. putting in the
numbers to indicate the correct sound production about cach s in the narrative.

Dictation ol sentences from the narrative chart is carried on as in Lesson | of Correcting Structures.
Application
Atreading time. catl on children individually to read the chart aloud from their copies. cach child reading

one sentence. as the rest of the class listens for the v sounds and makes any needed corrections. The
children who have errors correct them and read the corrected sentences.

T
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Suggested Lessons for Correcting Forms

A program to correct the forms of nvhxh tor children at this level of Lmﬂuaug ability muast relate the
written representation o the oral practice in vach esson. In many instanees identical sounds are
represented by different weitten forms. Often it is the written forms (as well as the content) that distinguish
muaning. For example, the contracted Torm of thevre, the possessive adjective their, and the adverl there
are orally identical. as are voure and your. On the othier hand. the many different sounds of the plural
torms are often signated by the same letter or fetters. While the words cp and pencil each add s to form the
plural. the sounds are quite ditterent. The s sound at the end of cups s the stbilant s whereas the s sound
at the end of pegcis has the sound of 2 the es added to form the plural of cluss, chnrch: dish, ete., has the
sound of iz The ed at the end of watked has the 1 sound: at the end of played it has the o sound: in rented
it has the sound of ¢d. (See page 40, Some Needed Corrections of Languaee Habits,)

The tollowing development describes the procedure tor teaching any English forms. The choice of the
plural form is uséd as an illusteation. The number of lessons required to accomplish the aim of a
development will depend on the ability and maturity of the pupils. You are the best judge of how to divide
the devetopment into the required number of fessons.

LESSON |
Feacher Aim

To teach the addition of s to content words to torm the plural: concept of plural: oral production:
reading: writing,

Puapil Vim

Fo practice adding < to words swhen you macan more Qe one: how to pronounee it, read it weite it.
Proseneation

Group the children around o table on which vou have one book. pen. pencil. eraser. cup (other things
that add s te form the pluraly. Hold cach thing up and ask: What is this?
Children: 1S a cup.
. a book
S raser.

Fhen sk How many are there?
Children answer: One book. craser. ele.
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Form groups of cach thing on the table by adding one or more. ¢.g.. two books, three cups. four crasers.
two peneils, five pens, ete. Separating the group of books, say, These are books. These are two books.
Children repeat teacher’s model,

Explain to the Spanish-background children that although the s is added in Spanish in writing when more
than one thing is mentioned, the s is olten seid very sottly or not at all (Comparative Analyses: English-
Spanishy 10 there are children of foreign backgrounds other than Spanish. explain that in many other
Linguages there are many different endings added to words 1o make them mean more than one thing
(Comparative Analysis), Suggest that perhaps that is why they often leave it out in speaking English.
Ihey may not even have noticed it before, but now they must make an added effort to remember to
than one thing is mentioned. the s s often seid very softly or not at all (Comparative Analyses: English
pronounee it.

Teacher (holding up one book): What do 1 have in my hand?
Children: One book.
A book.

Teacher (in contrast holding a book in her hand and pointing to the group of books): I have a book in my
hand. I'm pointing to two books. Tell me what I'm doing. (Recalls the /- vyou relationship in
response.)

Children: You have a book in your hand; you're pointing to two books. (Help. if necessary.)

Teacher (holding up a cup. pointing to group of cups): Tell me what I'm doing. (Modcl the answer.)

Children: You're holding a cup and pointing to three cups.

chcaf this for all the objects on the table. Individual children select things around the room to tall; about.
¢ at the bookcease: This is a book. There are many books in the bookcase. At the picture tile: This is a
picture. There are many pictures in the picture file. This is one girl. There are five girls in that row, cte. If
the children do not give the z sound at the end of pictures, pencils, ete., correct them. However. note it for
a sound production lesson and do not belabor it at this time.

When you feel that the children have grasped the concept of using the plural form. in many situations with
many difterent sentence patterns, plan a conversion drill. (See Oral Pattern Practice Drills.)

Drill

Conversion Drill (converting from singular nouns to plural and vice versa)

Teuacher Pupils Teacher Pupils
book tray
cue: three books cue: many trays
virls hands
cue one wirl CUC: one hand
poendit pen
cues five pencils CUC: WO PN

; e,

il

O
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Develop a cliart with the chitdren, {isting words and teis plurals, ¢.g.,

S
[ One More Than One

girl girls

boy boys

nickel nickels

hand hands

pencil pencits

pen pens

hat hats

chair chairs
Lot

Read the chart with the childeen, Lot individual children read the cliaet, When the s sound is established
orally. have the children underline the v in the plural column for enipliasis,

Game

They play a game which gives Further practice. Word Baseball is one the children enjoy.

Materials

Cards with words in singular and plural forms,

Preparation

Desienate places in the room for finst. second. third. and home bases. Next, divide the group into two
feams facing vach other across the room. Acting as “pitcher.” determine the number of inaings according
to the amount of practice you wisti the class to have. Determine. too, the nwnber of “outs™ that end 2
chanee Tor the team in an inning. Have the pupils select @ scorckeeper.

Pracedure

Aold up a card with the singular or plural form of aword printed onit. Pronounce it. it is singular, the
player gives 1the plurad form smd vice yersa.
One team at o time is o up ot bat™ s cach ohild i the teany gets o turn,

I the child performs correctly, hie goes 1o Pirst base and the next child in Tine is up at hat.
: 13
Q
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Vs the nent chisld performs correctlv, fie goes to Tist base, and the child already on first base goes to

sevond base. ete.
When a child completes the circuit of bases and comes home. he scores a run for his tean.
[ child pertorms incorrectly. the waiting team volunteers the correct answer and scores a point.
Flie child who Tias made the error corrects it but is counted “out™ and returns to the end of the line.
When both teams Tiave had a chance at bat. that completes an inning.

Scrwrine :

Phe tean with the greatest number ot runs plus points for correction wins the game.

Nore There are many other vames that can be devised to give incentive and practice.

Writing
i .

The children copy the Que and Mare Than One Chart in their notebooks. Give out rexozraphed sheets,
such as the following, to be worked on as anindependent scat activity or as homework:

Application

— . N S S S —

Choose the word from this list to make the sentence complefe. ]

Be stire to use the right form {one or more than one).
oy pen airl
dime hat hand
penvil chair cup

craser
oo The i our class wedr white shirts every day. E
2o Ioeeda to telephon. :
31 have Your and two i my desk, |
41 patmy in the closet this morning.
S0 There wre many Lound the table, ‘
O We will nead many For milk.
7 play with dolls,
S0 Raise your when you wish 1o answer.

9, are Used Tor cleanine the chalkboard. -‘
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Seehviettiean Pl

fo boild vocabudary ws well as to make the plurad form autonutic, do a substitution dritb with the children.

Feacher Children
I have many cups. I have many cups.
pencils, I have many pencils,
two 1 have two pencils,
nivkels, I have two nickels.
tive { have five nickels.
nuny | have many nickels.
We We have many nickels.
CTUSCTS, We have many erasers.
books. We have many books.
They They have many books.
Jose and Maria Jose and Maria have muany books.
read Jose and Maria read many books.
1 1 read many books.
el

Present a narrative chart which includes words with the s and = sounds. Use the Directed Reading Method
amd provide many activities to reinforee the two sounds of the letter 5. (See Directed Reading Method in
Fabte of Contents.y -

LESSON 2
T bier Yy

Fommtroduce the plural form ey pronounced /2
Foteach its correct spelling and pronunciation.
Fo have children make o generalization ahout end sounds of words that add o to form the pharal.

Prpil Lo

Foodenarn words towhich vou must add more than « to mean more thun one.
forfoar to say theo read thom. write them.

Prosesitaliogt

Start wath o conversion drill to review words that add ¢ to form the plural. ¢See Oral Pattern Practice
BINING '

o
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Hold up o dish and ask: What is this? Give the model and help with the s# pronunciation. Children listen
and repeat model,

Holl up two dishes and say: Can we just add s to the word dis/r to talk about two of them? The children
experiment and find the resulting plural liard to pronounce.

Say: You see. it is almost impossible. Therefore, we have to add the sound iz to dixh and say dishes. The
children repeat dishes.

* The same procedure is used to introduce brash — brushes: bush — bushes. (Remember to use realia,
pictures, toys to develop coneepts))

Say: I'll say the word that means one, and you say the word that means more than one.

Teacher Children
dish dishes
brush brushes
bush busties
ote. ’

The same procedure is used to develop plurals of several niore words ending in the sh sound, e.g., rash --
rashes: tlash flashes: dash dashes. Say: Listen to the words 1 say; repeat them after me; tell us what
sound is the same in all of them after we have finished saying them: dish, wish, brush, rash, flash, dash.

Elicit the s/t sound from the children. Ask: What part of the word has the s/ sound? The children answer.
the end sound. :

Teacher: How do you say mote than one dish?
Children: Dishes. ‘

Teacher: More than oue wish?

Children: Wishes,

Teacher: More than one brush?

Children: Brushes.

et

1
Continue to help the children to isolate the iz sound.

Play a game drilling the plural torms of s and es in contrast. You might play Word Baseball as described in
Lesson 3. using words that add s and es to form plurals. There are many other gantes that can be adapted or
devised to reintoree and drill these forms.

Drill
When the children understand the form. carry on a conversion drill to make usage automatic.
Tty
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Teacher : Children
a dish

Cue: four dishes
d codt

Cue: five coats

a brush

Cue: two brushes
a hat

Cue: many hats
ete.

Application
A study chart is used for reading. Say: This is how the iz sound looks when we read it.

Suggested Chart:

One More Than One
dish » dishes

wish wislics
brush brushes

rash rashes

flash lashes

dash dashes

ete.

The children read the chart from left to right, e.g., dish - dishes: wish  wishes. ete. They make up sentences,
one for the singutar form and one for the plaral form of cach word.

Individual children then go to the chart and underline the es at the end of the plural form as they say the
word,

Writing

‘The children copy the words of the chart in their notebooks. adding them to the previous One and More
Than One Chart.

77
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LESSON 3

{eachor im

To review the plural Torms s and est to have children recognize the written forms: to reproduce them
orally: to practice them in g reading situation.

' Pupil tim

To make the sounds of s as vy or =
To make the sound of ey as

Presentation

Review through quick conversion dritl:

Teacher Children
dishes dish
wishes wish
brushes brush
cte.

oy,

Then present a narrative chart using forms in contrast. such as:

.

I'm having a party after school. Three friends are coming to my house. We will cat ice cream and cake
and then play a game.

[ will set the table with four forks, four spoons, and four dishes. After cating, we will play a game
called Three Wishes.

Activities

Read the chart, using normal tempo. stress, and intonation. Children listen and look at the chart. Explain
any part that may be unfamiliar. e.g.. set the table, or any words that may present difficultics. Ask
children to find words that mean mere than one. Individual children come to the chart. read the word,
and underline it. Ask what the word would be it the story were telling about one thing instead of four,
three. ete. The child replies with the singular forny.

Ask what has been added to the word that means only one. The child responds with s or ey,

AsK the child to repeat the two forms of the word, c.g.. fork forks, dish dishes, ete.

Reread the story. one sentence at a time, pausing after cach sentence to allow the group to read it in
unison. Make sure they use the normal tempo. stress, and intonation. Then ask individual children to
read the entire story. The group then reads it in unison.

78

ERIC

Aruitoxt provided by Eic:



Writing
The children copy the narrative chart in their notebooks. Call attention to: indentation of paragraphs:
the use of capitals at the beginning of sentences and tor the name of the game: the use of punctuation
nurks.

Ihey add the new words to their One and More Than One Chart.

For dictation. choodse sentences from the narrative chart that have the singular and plaral fonms. Use the
method previously described.

Lead the children to form a generalization about forming the plural by adding ox to words that end with
the s/ sound. :

[ntroduce the other endings that tuke the es to form the plural. ¢.e..

church - churches class  classes cdge edees
latch -latches CUSC - Cases size sizes
patch - pateles judge - judges prize  prizes
pass - passes badge badges

dress - dresses CAEY Cages

ete.

A generalization should then be made about adding es to form the plural of words ending in the sounds
sh, o, ge s, and 2.
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Chapter Five

TEACHING READING TO CHILDREN
FOR WHOM ENGLISH IS A SECOND LANGUAGE

[he basie phitosophy anderlvine o devetopmentad reading program s the same Tor alt children. The dit-
terence Tor children fearning Fnghish as o second Tanguage fies in the material and in the techniques of
cimphasizing the oral aspects ot reading.

Reading fras been defined as @ process of " sight-sound-sense.™ in which sight and sound stand for the
vistal perception of graphic symbols representing speech sounds: sense. for comprehension of the meaning
convesed by the symbols. 1t has been demonstrated by faboratory tests that even in stlend reading there is
an involuntary silent activity of the vocal organs knowin to psychologists as Usitent speech.” This persistence
ot silent speech™ even in fluent readers demonstrates the interdependency of speaking and reading and has
important mplications for teaching children to read in asecond fanguage. Stress. therefore. must be placed
on oral Linguage control of reading material it children learning English as a second language are to develop
that “silent speech™ in Faglish,

METHOD OF INSTRUCTION

Recognizing sounds and the fetters that represent them is only one part of the reading process. Stress.,
rinv thm. and intonation that vive meaning 1o oral expression must be related to the printed page as well.
Fherctore. o ereat deal of oral reading embodying these aspects is madeled by the teacher and imitated by
the children. Gradwaly. the children come to recognize the printed svmbols that signal these., e.e.. capital
betters, commas. periods, question marks. and finally contextual clues as an aid to intonation and stress,

Q
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Directed Reading

Fhis method combives oral and silent reading though the technique of oral reading s stressed.
Understanding of alt clements ot English sentence structure, forms, and vocabubiry is the woal. 1t s used
with charts or reading texts.

Staarsrn Proci i

Setectmateriad that s not too tong. Motivate the lesson through disctission of content. anaben o desire Lo
Biod outwhat the materid savs.

Read the materiad aloud as pupils listen and look at the rexographed copy of a chart or at o text.
Use normad tempol pause, and intonation, signaling these with hand motions.

Help children to identify meaning: of name words by use of pictures; ol action words and expressions by
drinatization, Stop and ask questions that will develop comprehension,

Rercad the selection, one sentence at a time, Pupils read the sentences atoud. imitating the teachers
noriat tempao, stress. and intonation. Help when necessary.

Huve different croups read nuterial aloud. Call on sood readers to read atloud.

Have pupils read silently the now tamiliar material to find answers to factual questions of who. wliat,
where, that can be answered by sentences found in the printed material. Use the whr questions and other
inferential questions only  when children have acquired  sutticient control of  the Linguage  and
understanding of the cultural mores involved.

Use wvariety of activities: dramatizing: preparing questions to ask others: sequential Listing of sentences
which summarize the material: using new words in original sentences: tlustrating the materiad.

Use objective exercises: multiple-choice: matching words and phrases with oaktae strips; completion
questions: true-talse questions requiring the correct answer if one is false.

Use tollow-ups Rexovraph o story or paraeraph. feaving Liree spaces between lines, tor independent seal
worko Sclect from the following suggestions what is appropriate to the childien’s ability . Below the stary
or pararriphs

reprodice words, phrases. expressions. or o sentence which pupils will cut out and paste under the
matchimg ones m the story or paraeraph.

reptoduce words o aosentence i garbled order. Ak pupils to put thenn into cortect word onder
reproduce sentences of the srory or paraeraph in garbled sequence. Ask pupils to cat them ot and

Puste thear o paper i the sequence of the story or parastaph. ele

Continue directed reading activities until pupils acquire oral controt and proficiency in handline tivis (v po
of reading. When this is awcliieved, pupils are ready for the developmental type ot reading lesson.,

Qo M
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Developmental Reading

lhe typical developmental reading lesson is primarily silent reading. [t aims to develop the technique of
reading one or more paragraphs for the main thought. Before the reading, the teacher explains those words,
patternscor idioms that might present obstacles to comprehension. After pupils have been introduced to
this type of reading and are able to function fairly well. they are ready to participate in the regular
program of the class with some additional help. Methods and procedures of the regular ruldmg, program are
used at this pomt of reading development for children learning English as a second language.

MATERIALS OF INSTRUCTION

The reading program tor children learning English as a second language has two aspects:
A maditied Language Experience Approach using teacher-made materials.

A sequential skills development using a reading skills series.
The Language Experience Approach

The Language Experiencee Approach is described in detail in the Handbook for Language Arts: Grades
Three and Four: The basis for its use with children learning English as a second language is the concept it
develops of the interrelated tanguage skills. Children realize:

What I can think Enhoul. 1 can learn to talk about.
What [ can talk about can be written.
What is written can be read.

The reading materials. experiences. and reading charts keep pace with the children’s developing oral
control. The approach provides reading content at their maturity and interest tevel, although it frequently
is lacking mn thie controffed skills series at the beginning stage. Therefore. this approach in combination
with & skills series affords @ more rounded reading program.

The kimeaace experience approach. theretore, is used with the following adaptations. The program must first
teach the sounds, word order.and forms of spoken Fnglish by developing listening and speaking abifitics.
Concomitantls. with oral control of cven a tew sentenee patterns sequentially developed and a Ihmited
socabutary . the children are taught the relation between English spoken words and the letters that represent
theny The carliost expertence is with abeling familiar objects in the classroom. sueh as door. window. desk,
Bbrary. pamnting area. savnee tuble. etes Teacher-pupil reading charts are then used.

Four important criteria must be constdered in the selection of the language content of the reading chart:

Flic materials must reflect natural kimguage forms.

RN
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Pho sentence patterns and vocabulary st be controlled.,

The material selected must lave already been wastered audio-lingually. Thus, the sentence patterns,
vocabulmy s and content durine the orat part ot the lesson become the fanguage element and content
of the remdime materl

The materind avust retlect pupils” interest and be appropriate to theic age level,

Divirorisg Revoisa Ciovas

Phe teachior stndes the group in doveloping a reading chart cooperatively., The chart may tike such forms as
aostnnnary of an oexpericnee that has been discussed wind the pertinent sentence patterns and vocabulary
practicad mthe Special anguage Tesson, Several types of charts follow.

Chiares sith controlled structure

These are the first charts used. The teacher guides pupils to relate the experience using a single sentence
pattern repetitively. Variation is obtained through vocabulary words and phrases., e.g..

There are many houses on my street.
Fhere are apartiment houses onn my strect,
I'here are private houses on the corner.

Cle.

Chiarts witly less controlled structure

tn these churts, while the sentence structure would still follow the order of subject + verb + abject or
complement. a variety of verbs may be used to deseribe the expericnce. e,

We vo to the auditorium every Tuesday.
We salute the Hug,

We sing songs,

We see plays,

cte

Vonermerized dialogue

Dialocues are wwed to give mcaning and dramatic use to sentence patteris in a communication situation.
They are often used to introduce new sentence patterns or are presented carly to provide children with
Langruage that enables them to function in the clssroom before they achieve oral language control. The
dilozues are taught ws a formula and memorized. The meaning is conveyed through dramatization of the
inliereat sttuation. c.o. ereetings, classroom routines, cte. (See Oral Pattern Practice Drills)
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Nroven miateriad recombined

‘the teacher prepares reading material in which the structures and vocabulary items have already been
taught so that pupils are presented with seemingly new material in which all elements are familiar. Some
mastery of structure has been attained and the sentence patterns need to be as controlled as in the first
pluise. :

Let us assume that the class is planning to take a trip in the community. They have listened to and
practiced going followed by the infinitive to express the future. Previous Special Language Lessons, both
oral and written. have developed, practiced. and applied such structural elements as:

the use of the possessive: our cluss: our funch,
expressions of time: af ten o'clack; at twelve o'cluck,
the place of and in a series.

The teacher arranges the chart with previously tearned elements as they apply to a new situation. She writes
it on the chalkboard or duplicates it in advance and distributes it to the class so that each pupil may have a
copy. The Directed Reading Method is used (see Contents).

Our Trip to the Supermarket

Our class is going to visit the supermarket tomorrow. We are going to leave
school at ten o'clock. We are going to walk to the supermarket on
Amsterdam Avenue. We are going to buy cake, candy, and soda for our
party. We are going to learn about the supermarket. At twelve o’clock, we
are going to walk back to schoot for our funch.

KNnown material and new material combined

The teacher prepares material combining new elements with familiar items. In general, pupils have no
difficulty with one new item introduced among 25 to 30 known items. At this time the children’s oral
language control includes a variety of sentence patterns and a more extended vocabulary. The following
charts may grow out of curriculum learnings.

Sciciice, Third Grade - “How Sounds Are Made,”

The children have munipulated. experimented with, observed, and talked about their expericnees with
instruments that make sounds during class lessons and during Special Language Lessons. Their oral control
includes the request pattern. They have had experiences in following and giving oral directions. The new
vocibulary has been practiced and added to vocabulary lists. The teacher prepares a rexographed sheet with
pictures to help with the new vocabulary. She uses the Directed Reading Method (see Contents).

o v
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+ Fhiings that muke sounds: Find the picture of the guitar.
“ Find the part you pluck to make a sound.
Color it red.

Find the picture of the drunt.
Find the part you beat to make a sound.
Color it blue.
drum
Find the xylophone in the picture.
Find the part you strike to make a sound.
Color it green.
whistle
Find the bell in the picture.
Find the part that strikes the bell to
:1 bell mauke it ring.
ﬂ Color it yellow.

Find the picture of a whistle.
Find the part you blow on to make a

1\ sound.

i xylophone ~ Color it orange.

|

L ; N —_ . —
Sociad Studices, Fourth Grade 7 Civil War: History Through Biography.™

You may choose the story ol Harriet Fubiman to illustrate Negro bravery during the events leading to the
Civil Wur, You may read Runaway Slave, the Storv of Hurrvict Tutvnan by Ann McGovern to the class.
tSee terature dist in Handbook Jor Langnage Aris: Grades Fhyee and Four )

fn previousSpecial Language Lessons pupils have practiced both oral and written torms of structures with
phrases. noun modifices. introductory adverbial expressions, such as finallv. where, in spite of, at last. The
teacher may use from one to tour lessons in developing the following chart, depending on the ability of
aroups. She uses the Directed Reading Method (see Contentsy,

Harriet Tubman

Harrict Tubman was a slave. She lived and worked on her master’s
plantation in the South. She longed to be free. She ran away to the North
i where she could escape stavery. She experienced many hardships and dangers
i on her trip. Many people helped her on the way. Finally, she reached the
North and freedom.

In spite of the hardships and dangers, Harriet Tubman made many more
trips helping others to freedom. She is a heroine of our country.

Q - 85

ERIC

Aruitoxt provided by Eic:



Developing Sequential Skills

In addition to the Linguage experience approach, the teacher uses a skills series Tor the sequential develop-
ment ol specitic reading skills, Dreo Fries has said, tLearning to read is gof learning to Anow something it is
fearning to do something.™™ In choosing a skifls series the teacher might keep this in mind, 'The linguistic
approach and the materials that use this approach are recommended. However, basal series and it/a
methods and materials may be helptul Yor seme children,

The Linguistic Approach

The tinguistic approach to reading instruction is based on the body of knowledge and understanding about
the English Language. Linguists believe that reading is a process of converting printed tinguage symbols back
mto the Buniliar sound symbols of oral language.

In the Hnguistic approach, theretore, initial instruction in reading stresses relationship between the letter
symbols of written funguage and the aural symbols of oral language. Meaning is a secondary consideration at
this point. To facilitate the childs recall. only those relationships which are consistent or “pattern
reeularly.™ as the dinguists say. are presented. For example, pare and gare and rave are presented together
but swre is held until later. This is particularly helptul to children who read in a first language whose
sound - letter relationship s constant, as in Spanish. Word perception is cued by the pattern and not by
the letter sound. For example. it is not the ¢ alone in ét. e, bit but the pattern of the vowel-consonant in it
or the consonant-vowcelkconsonant in it which leads the child to recognize the words.

As children develop skill in relating printed and aural-oral symbols, the teacher directs attention to
peaning, The child learns that to understand the meaning of the printed material, he must apply the
intonation. pause. stress, and pitel of orad kinguiige.

Sentences are carefully structured to follow the subject-verb-object or complement pattern which is
closely related to the speech patterns the children are learning.

Because of the careful selection of regularly patterned words and carefully structured sentences in initial
reading stages. the linguistic approach has particular merit for children learning to read in English as a
second fanguage. After children have acquired facility with several matrices through this skills metliod of
the program, they apply the principle to the charts of the language experience approach. They look for
words that pattern on the charts they have made and underline them in red. They talk about other words
belonging to the matrix. In this way. a link is provided between the two methods.

Several finguistic reading serics are now available on the New York City Board of Education textbook
list*  Fach series has its own procedures for achieving the linguistic goals discussed above. The teacher
manuals are replete with the philosophy and techniques of cach system. The teacher may have to make
adaptations in the procedures tor children learning English as a second language. Oral practice of the
material to be read will need greater stress and more time devoted 1o it than may be suggested in the
manual. Series best suited to this program follow.

Chattes O Eries. Linguistics and Reading (New York: Holt. Rinchart & Winston, 19633,
Boyrd of Bducation, City of New York, Textbooks: Eleaentary and Junior High Schoot (New York: The Board. 19654
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Vornd ! FPocciasin Readors tCharles T Mol Books 19600)

The sin readers of this series. with teachers” manuals and childien™s skills books. present words and
grammatical structures selected according to Hnguistic principles. They are preceded by instruction in the
discrimination ol the letters of the alphabet in My Alphaber Book with correlated sets of alphabet cards.
Words are presented in matrices (<2, -an) in order to provide minimum contrast of the njor spelling
patterns. A fimited nuniber of high frequency words to be introduced as sight words are placed in circles at
various points in the readers. Noillustrations are used so that the child will not get a clue from or be
distracted by the pictures. Howevei aoset of pictures for use in oral discussion is being prepared at this
writing. Completion of the program is said to prepare children fora 3.2 reading tevel of a basad series.

Vi Pingaistie Readers (D.CHeath, 19700,

This material has been developed chiefly tor Spanish-speaking children. The program. strongly intluenced
by structural finguistios. tries at the same time to maintain the practice of conventional reading programs by
using content which reflects children’s traditional literature. Grammatical Torms and arrangements. as well
a speliine patterns and vocabudary s are controlled. The textis accompanied by very attractive illustrations.
Phe coutent of the stories is Claracterized by anionds with human gealities, folktales. realistic™ stories.
and U Americana T bwenty-one readers with accompunying scat-work booklets and teachors” manuals are
projected. The provram is designed 1o cover two years of instruction,

The Linguistic Readers (Harper and Row, 19635,

At present. this series has been developed up to the firstsreader fevel, T consists of readers. workbooks. and
teachers” nanuals, Vowel letters representing specch units in i patterned and consistent way are introduced.
Unpatterned speech units are carclully controlled and vsed when they are essentil to the story. Preprimer
aid primer stories desd chiefly with wlking animuls.

Buvic Reading (J.B. Lippincott. 1964).

Basic Reading is a fully developmental linguistic program for preprimer through grade 8. Readiness
activities ure built into the actual reading instruction. In beginning reading experiences. stories are preceded
by puages of words grouped according to common phonic clements. The sounds of all letters and Ietter
combinations are taught as they are used in normal words. The series attempts to present a wide range of
reading matter of a high literary quality appropriate to cach grade fevel, Materials include the pupii's reader
and workbook. teacher™s manual, and cight tilinstrips and a tilasstrip nanual for the development and
reinforcement of skills in reading. phonics. and comprehension.

SR ste Readiee Serres 18caoee Researell Mssocnites, @

196

Nis series consists of six reading books arranged according to levels, Fach level constitutes i seqguencee of
saund-spelling patterns. Through an inductive discovery method. the chiid meets the sound-spelling patterns
of reluted groups ot words and formulates his own generalizations. The series forms the “decoding™ or
initial portion of the total reading program from SRA Tor erades | 6.

Nead oorg Wi e

Dis Vicemia and Rebort Allen ob Teachors Collere. i developing this series. hise imcorporated mto the
materal the additional motivation of mteresting stoties not tound 1 most linguistic series at the initial
staves bach story has i uncontiolled portion that moves the story line alonge. At approprate phiees there
are strctly controlled portions using words that pattern reeularly and those function words that round out

PR
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the steactures and are fearned as sight words. The teacher reads the uncontrolled portions as the children
mterpobate the controlled materiad. The skifls are developed as in the other series. At this writing the series
is being tricd in some New York City schools. The series can be obtained from Teachers College Press.
SO West 120th Street. New York.

DEVELOPING INTEREST IN READING

The child who is facing the difficult task of learning to rcad in a second language needs more than a
program that develops his ability to read in that language, as important as that is. s adjustment to his new

The literature program includes folk stories of many ethnic backgrounds. This teacher is reading Peres and Martina, a well-
known Puerto Rican folktale.

o =N

ERIC

Aruitoxt provided by Eic:



environment and culture pattern, his expectations of success, his desire to be liked and wanted, are
important factors in the learning process. While this is true in adl arcas of the curriculum, a literature
program and classroom library that include books and stories from the child’s native culture, language, and
about his native land. as well as those depicting life and experiences of newcomers to large urban areas, can
provide tangible evidence to him of the empathy ol his teacher and classmates. He is thus assured of their
respect for his native culture and his accepted contribution to the group. Therefore, the child learning
English as a second language will be encouraged to learn about other cultures and ways of life, since his
culture, too. has been included in the program. This self-image as an accepted meinber of his class will be
strong motivation tor undertaking the difticult task ot mastering English reading skills.

The teacher includes in her literature readings folktales of the cultures represented in her class. She
introduces this by recalling a folktale familiar to mainland children. She then explains that each country has
its own tolktales that its children learn to love. 1t she has Puerto Rican chitdren in the class. she may choose
Perez and Martina or Juan Boba and the Queen’s Necklace, both by Pura Belpre, or The Green Song by
Doris Troutman Plenn. She asks some of the Puerto Rican children to tell what they know of the story and
explain any characters that have special meaning for all Puerto Rican chitdren. such as the coqui in The
Green Song, or she allows them to tell anything they wish. She reads the story to the class. discusses it with
the children. and carries on follow-up activities as she would for all story readings. For French-background
children, Stone Soup by Marcia Brown is a charming French fotktale for children of many age tevels. The
books are then placed in the class library for future handling by the children at library time. This
cncourages interest in ntany cultures among all the children. thus building a good self-image for the children
for whom English is o second language,

There are folklore, tairy tale. and picture books in Spanish, FFrench. and other languages that can be
ordered from the library catalogue. These books can be included in the class library tor children who are
flueat in other languages.

Books that depict the lite of newly arrived ethnic groups in urban arcas, which children of many cultures
enjoy and vcan identify with, can be included in the story hour when the teacher reads to the class. For
example, My Dog Is Lost by Ezra Jack Keats and Pat Cherr is a charming book which can provide an
enriching experience. All children can identify with the little boy who feels lonely and frightened in his new
homie in a strange city. They can understand the compelling foree of his fove for a lost pet that sends him
out into the strange city to find his lost dog. They experience with him his difficultics in making himself
‘understood. The humor and charm of the story have credibility for all children. The Spanish words, an
integral part of the story. can be an enjoyable expericnce for English-speaking children, as they leidrn to say
them. Status can be given to children of Spanish language background, as they act as experts in
pronunciation. Children of a language background other than Spuanish or English can -dramatize the story,
using words and sentences of their native language in place of the Spanish words. Jose's Christinas Secret,
Benjie, and Maria, all by Joan Lexau, are some other stories in this genre that can be included in the story
hour and the library corner. Others can be ordered from the library catalogue.

Classroom experiences of the kind described will help N 15 children develop an interest in books, even if
they merely handle them or look at the pictures of an already familiar story during library time. They will
be encouraged to participate more fully in the story hour that deals with other cultures and expericnces
since they have had their own included in the literature program. It is hoped that the children will thus
acquire the habit of turning to books for pleasurable experiences.

)
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CONSIDERATIONS ABOUT WRITING

Children learning English as a second languige at these grade evels most likely have ability to write in their
vernacular, but they must be taught the English name of the letters of the alphabet as they write them in
handwriting tessons. The use of alphabet books and picture dictionaries reintorees these learnings. Also,
some linguistic skills series for reading devote time in the initial lessons to the names and the writing of the
letters of the alphabet.

As children become familiar with the labels under pictures hanging in the classroom, they write sitilar
one-word fabels under the pictures in their tolders and picture dictionaries.

When the children have had practice in copying single words, they are ready to copy sentences. Charts
tleveloped in Special Language Liessons and reading tiwe as described in the Language Expericnce Approach
can be used. At first they copy only one sentence over which they have oral control and which they can
read. As children acquire skill in the oral control and reading of all sentences. the entire chart can be
copied. The teacher calls attention to the capitals and periods. to the spacing between letters and words,
and to any form that may cause difticulty.

Training children to write a word. phrase, or simple sentence from dictation of material that has been
heard and copied often brings together pronunciation, comprehension, and use of structurat forms. In order
to write what the teacher is saying, the children must understand and associate sounds with written
symbols. Atter much practice with familiar material copied and written from dictation, they can be
expected to copy charts cooperatively developed by the class. However. the vocabulary and sentence
structure of such charts must be within the comprehiension ability of these children, if not within their
active oral expression ability,

Keeping a notebook of written work arranged in a day-by-day progression helps children to cvaluate their
progress in writing: an individual tolder with sample papers of the children’s writing from the beginning of
the year gives cach child an opportunity to evaluate his progress.

As with all children, those learning English as a second language can achieve competence in independent
written expression only atter much experience with expressing their ideas orally and practicing the forms of
written expression through copying. However, for the children who are learning English as a new language,
mastering these skifls will require more time and practice than it will for their English-speaking classmates.

At first the children may try to add an original sentence to a chart they copy. As the teacher finds them
gaining competence in creating original sentences. she can devote Special Language Lessons to the study of
beginning sentences. A class experience may be used as the topic. Children first develop sentences orally
which the teacher writes on the chalkboard or on the churt as models. She encourages the children to use a
varicty of structures. After pointing out the introductory content. she discusses the structures and
vocabulary, c.g.. We went on many trips this year o2 Did you cver visit a museum? After copying the
models. children write a beginning sentence for some personal experience, They then write these on the
chalkboard and discuss them tor structure and vocabulary. Spelling is corrected. but spelling errors are not
belabored at this time, :

When children begin to gain competence with beginning sentences. they are encouraged 1o add another
sentence. e 1 had tun at the movies on Suaturday. 1saw o Mickey Mouse cartoon, ete. Thus, step-by-step

9l
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they are encouraged to write short compositions of perhaps three sentences. The teacher writes on the
chalkboard or distributes rexographed copies of the following, thus providing help with a controlled
excreise:

[ can’t go to the playground after school.

The teacher and the children read the material, the teacher explaining the directions. The children copy the
first sentence and complete the story by devetoping the last two. After practicing this type ot exercise
children use others that require development of an initial and an ending sentence, e.g..

e e e We saw lions, zebras, and many othe, animals.

As oral and written competence develops. children should be encouraged to express their own ideas and
teelings in writing. Thiey participate in class activities preparatory to this kind of written exXpression. (See
Handbook for Language Arts, Grades Three and Four, section on written exprossion.)

Since expression of the child ‘s ideas. his creativity, and emotional reactions are the goals of this writing. the
teacher accepts whatever forms or structures the child uses. The following is an example of this kind of
written expression. It is a copy of an actual story written by Juan, a fourth-grade pupil in a New York City
school. Juan is rated ¢ on the Oral Language Ability Scale.

THE TALKING TUBA AND DRUM

Once in a store there was a tatking tuba and drum and the bous(boss) of
the store heard the talking tuba and drum and the bous of the store ran out
and told the police the police said how can a tuba and drum talk the police
and the bous of the store came back and the police said can you talk the
tuba and drum didn’t say a word the bous of the store said but when you
were not here they talked the police said how can a tuba and drum talk then
the police went and the bous said don’t you talk again the tuba and drum
made so much noise the police came back and said if you make so much noise
again I will arrest you so the police went and the bous of the store said | will
break you inpart and he went over to the tuba and drum and they made so
much noise the police came and said 1 saw you near it so the police arrested
the bous of the store and the bous told the police what happend all the
police said how can a tuba and drum talk then the police putted the bous in
jail and the tuba and drum lived happily ever atter.

JUAN

The class thoroughly enjoyed Juan’s story when the teacher read it to them. The teacher and childien
commented on the contents of the story, its humor. “the comeuppance™ for the “bous.” civ. At a liter

date. the teacher sat with Juan and guided hini to punctuate the sentences and add new words to his
spelling list.

‘)I
O
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Chapter Six

STRUCTURE OF THE
SPECIAL LANGUAGE LESSON

CLASS ORGANIZATION

Form a group of not more than ten children for a Special Language Lesson to last a half hour or more. The
smaller the number of children in the group, the greater s the opportunity for individual participation.

Assign an independent acitivity to the other children in the class.
Reassemble the children at the end of the period. Plan an activity to unify the class. Each group may report
on its progress, or if the Special Language Lesson does not lead itself to a report in which the rest of the

class would be interested, plan an activity in which all the children can participate, ¢.g., play a game, sing a
song, ctc.

AIMS OF THE SPECIAL LANGUAGE LEGSON

To capitalize on a rlass ot cucriculum cxperience or an experience especially created for the lesson in which
the need for speaking English is present.

To introduce systematic practice of sentence patterns and vocabulary for expressing ideas and facts
lcarned in the class activity. '

To develop automatic control and fluency in the application of these patterns and vocabulary in and out
ol school.

To develop audio discrimination and to practice the production of sounds.

PROCEDURE

Provide a variety of illustrative devices, e.g.. pictures, games, word cards, flannel boards, dialogues. etc.

Review vocabulary, language patterns, and idiomatic expressions, taught previously, in order to maintain
sequential learning.
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LANGUAGE PRACTICE TECHNIQUES

Teacher models. %Ava“& Q gggé:tgroup
(e ] @@ MOH:

T VR VU S—

( Hes Jose. Small group
repeats.

-— |Individual

3
N ' AR
| r He's Jése ] !
N o pupils repeat.

Teacher signals. %?sehshaﬂ?JWhOIG group
‘ P | YYYY produces

@@@3@@ without model.,

Lg?|ssqugj smal | group
produces

without model.

[$Q€E§mqmgj Individual

-ty pupils produce
Q’i without model.




Present model.

Children repeat in chorus, in small groups, as individuals.
Introduce new vocabulary or sentence pattern in the context of a class or small-group curriculum
experience. Stimulate the children to speak about the experience.

Present model tword. phrase, pattern, you want children to repeat).

Use natural tempo. proper stress, and correct intonation.

Children repeat in chorus tentire group, then smaller groups) and individually.

Comprehension is checked by demonstration or action response.

Apply new vocabulary and sentence pattern to children's experiences in and out of school.
Present @ model as deseribed.
Chitdren repeat in chorus tentire group: smaller groups) and individually while you vepeat the model.

Give additional drill pertinent to the new language learning. Question: children to elicit answers that
require the use of the vocabulary and sentence pattern.

Ask questions.

Children respond in chorus and individually.

Children ask guestions of the teacher in chorus.

You answer.

Children ask gquestions of each other.

Children ansser cach other.

Use oral practice dritls when children have had experivice with the pattern through the presentation ot
correct models: repetition: substitution; replacement: conversion: cued answer: and dialogues. (See
samples. Cral Pattern Practice Drills)

Provide car training and practice in sound production.

Present o word which includes the sounds to be heard. produced accurately. and then give a similar
word in which one different sound element is pronounced. Help children to hear the difference in sound
and give them practice in repeating the two words in contrast. Present the accurate pronunciation: the
children repeatin chorus and individually. Children practice producing these sounds in contrast: in words.
phrases, and siiiple sentences. They repeat them in chorus and individually.

Provide relaxation through review of words. songs. poems. dialogues previously taught and memorized,
dictation. silent reading, and following written material as you read aloud.

End the lesson with a chart when the children have acquired oral controb of the pattern. Using the
vocabulary and sentence patterns taught, model each sentence pattern, The children repeat the pattern.
Then record it on the chart in manuscript.

Read the completed chart orally as the children follow with their eyes and cars.

Ask questions.

Children answer by reading appropriate sentences from the chart in chorus and individually.

Prepare rexographed material for independent work that reinforces the language elements of the lesson. The
form and content must be within the capability of the pupils.

ERIC

Aruitoxt provided by Eic:



ESTABLISHING SENTENCE PATTERNS

The selection and development of the sentence patterns in this chapter are based on the principles and
philosophics of secomd kinguage learning as expressed in the following niaterials:

Brooks, Nelson. Language and Lunguage Learning.

Bumpass, Faye L. Teaching Young Students English as a Foreign Language.
Finocchiaro, Mary. English as a Second Language from Tueory to Practice.
tries, Clarles C. Teachiing and Learning English as a Foreign Language.
Tohuson, Francis C. Minenda Series- - Language Drills.

Lado. Robert. and Fries, Charles C. English Pattern Practices.

National Council of Teachers of English, English for Today.

The Puerto Rican Study, 1953 -1957. Language Guide Serics.

These criteria were also applied: What patterns are most useful in the widest range of speaking
situations” What patterns are major patterns according to authoritative descriptive linguistic analysis of the
grammatical structure of American spoken English? What patterns are representative ot standard usage by
native speakers? :

Senteace patterns cousonant with the principles of second language learning and reflecting the
cumudative aspecets of language are taught and practiced through curriculum experiences appropriate to the
maturity level of the children. Control of these patterns will enable children to use the basic structures of
English. For this reason, emphasis has been placed on patterns illustrating word form and word order, c.g.,
the singular and plurals of nouns, the changes in verb forms, subject and verb agreement. the place of
adjectives and adverbs in the word order. An understanding of how the English tanguage functions is
developed: atter much practice with the patterns, children may be helped to acquire generatizations about
syntax and forms.

The teacher is free to select those patterns she feels best suited to the immediate needs of the pupils. This
nay or may not be in the exact order in which they appear in this material. However, within cach pattera,
she follows o sequential development as descrided in Sequential Developmient of a Scries of Sentence
Patterns. (See Table of Contents.)

Fhe sentence pattern material that follows has been arranged in three columns. Column one indicates the
teacher’s kanguage aim. Column two gives examples of the patterns to be established. The ete. in the
examples means continued practice through substitution: the *** indicate the end of a development. The
ability and maturity of the pupils will determine the number of fessons needed to accomplish cach language
aim and to establish.the related sentence pattern or patterns. Column three suggests possible approaches to
teaching. These suggestions need not limit the teacher whose ingenuity will suggest many other activitics.

The content words used in these patterns have been chiosen because they represent children’s general
experiences. In drilling the patterns, substitute words from many arcas of the curriculum for the content
words. This will show the chitdren the application of the pattern to other experiences and enable them to
participate in the total instructional program of the cluss. The tollowing material starts with elementary
basic English patterns and progresses to more complex forms. The teacher evatuates the children’s oral
language ability to determine the point in the development of the patterns at which she will begin
instruction. Some children may need to start with basic patterns, while others may be ready for the more
complex torms.
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SENTENCE PATTERN

Good moring, Miss . . .

How are you? (In response to teacher's
question): I'm- fine, thank you. How
are you?

Kk K

Please, may 1 leave the room.
Please help me.
P sick.

* ok K

Stand up.

Get on line!

Walk quictly.

Walk carefully.

Walk quickly.

Follow the child in front of you.
Get to your-scat.

Sit down.

LR ]

[ need a peneil,

Mary is my partner.

Ron is sitting in my chair.
Host my hook.

*kk

My name is
My address is
My class is
My schoo! is
My teacher is

What's vour name?
What's your address?
What's your class?
What's your school?
Who's your teacher?

SUGGESTED APPROACH

Teach as a formula; children
memvorize. Create dialogue. (See Oral
Pattern Practice Drills) Children
repeat in chorus and individually. Use
as change of pace in. subsequent
Special Language Lessons,

* % %

Teach as a formula; children

memorize. Dramatize,

Xk ¥k

Stress understanding for response at
times  of  emergencies.
command at a time.

1. Have a ¢hild ittustrate. Help him to

understand,

. Ask a group then to respond.

3. Ask entire grotp to respond. Re-
peat at intervals as needed. After
repeatedly listening to commands,
some children may be able to act as
teacher and give commands.

Give  one

(%)

Xk

Set up playlets to dramatize meanings.
Teach as a formula.
Use realia.

* Nk

[ntroduce these patterns by giving
vour nae, address, designation of
class: name and number of school, ete.
My name is Miss
My class is
My school is .
Start with those patterns that can be
drilled in chorus, ¢.g.

My classis ___
My teacher is
My school is R
After developing confidence by
drilling normal tempo and intonation
as well as patterns, in chorus, call oo

97



LANGUAGE AIM

ok ke

Teach use of verb to be (present
tepse) with pronouns.
First person singular.

% %k %k

Second person singular.

* Kk

Third person singular.

* 4k

Differentiate between Ae and she.

¥ ¥k

Build content vocabutary.

98

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

kkk
I'm Jose.
Maria.
Carmen.
ete,
* ¥k
You're Maria.
Jose.
cte.
%k
She's Maria.
He’s Jose.
cle.
Xk ¥k
He's a boy.
She’s a girl.
* ok k

I'm a boy (girl).
I'm a girl. I'm a boy.
He's a boy. She's a girl.

*kk

SUGGESTED APPROACH

individuals. Apply the pattern now to
individual nantes and addresses. Model
the pattern for each child before he
says it

Provide a pocket mirror for each child.
Each child looks at his image in the
mirror as he uses the pattern, My,
identifying the word my with his
image in the mirror,

After patterns have been introduced,
ask the question to which the children
reply. After much practice, the
children ask and answer each other.

*hk

Introduce this as an informal form of
identification within the group, class,
or playground in contrast to the more
formal pattern that precedes this one.
Use the mircor as explained in the
preceding approach.

Kk

Dramatize situations: group of fricnds
at a party; meeting friends in the
playground, etc. Dialogue involves
greetings and identification of self and
others.

¥k

Use stick figures or stick puppets in
making these patterns more natural,
eg.,

She’s Maria. He's Jose.
She’s a girl. He's a boy.
Chifdren refer to themselves in refation
to the stick figures, then in relation to
cach other. If stick figures are not
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* ¥ K

Add concept of hiere and there, desig-
nating a speatic place. Introvluce sub-
stitution of pronoun for noun-subject.

* %k &

Build content vocabulary.

® k%

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

You're a boy (girl).
I'm a girl (boy).

* % %

He's o man. babv, bov, policeman,
fircman, cte,
She's a woman, gild, baby. nutse,
teacher, ete.

* kX

I'my here,
Jose is there,
He's

Maria

She's

ete.

* ¥k

The table is here.
It’s here.

The door is there,
It's there,

elg.

* %k ¥

SUGGESTED APPROACH

available after o child has said, e, I'm
Jose, the class says: He's Jose, cte.

* %k

Use pictures.

Develop vocabulary.

Use those occupations that are within
the children’s experience in and out of
school.

* k%

Touch place for hiere.
Point oft for there.

* %k ¥

Elicit this1esponse through a question,
Be carefulalways  to ask the question
that will produce the response you
wish the child to practice. Tt must be
the natural response that s made by a
native speaker.

Where is the table? may elicit the
response here or there,  perfectly
acceplable responses.

If you wish the child to practice the
entire pattern, a better way would be
to say: Tell me about the table. The
table is here, the table is there can be
clicited as natural responses to that
guestion. Build content  vocabulary
with things in room. Toys or pictures
that represent things urban children
are likely to be interested in should be
part of the classroom equipment, e.g.,
cars, taxicabs, trucks. buses, fire
engine, policeman, fircian, trash cans,
ete.

* kK

D)
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Review statement pattern. Teach ques-
tion  pattern and response of verb

to be. Contrast statement and question
forn. :

*k#

Teach statement- pattern with negative,

100

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Maria is a gis}, pupil, monitor,
She's Lo
Jose is'a boy, pupil. moritor,
He's
cte,

Is Maria a pupil?
Yes, she is.
Yes, she’s a pupil.
ts Jose a monitor?
Yes, he is.
Yes, he’s a monitor.
etc.
*kk

Is Jose a pupil?
Yes, he is.

Yes, he's a pupil.
Is Miss ... atcacher?
Yes, she is.

Yes, she's a teacher.

Is he a policeman?
Yes, he is.

Yes, he's a policeman.
ete. '

* %%

Maria isn’t a teacher. She’s a pupil.

Jose isn’t a-policeman. He's a pupil.
Juan He’s a boy.
etc.

* 4%k

She's a gird.

She isn't a teacher.
tle’s a pupil.

He isn't a fireman.
te's a fireman.

He isn't a policeman.
ele.

* & K

SUGGESTED APPROACH

Use replacement drifls 1o make this
automatic. See Oral Pattern Practice
Drills.

Use games, conversations, Apply
patterns to fiere and there, ¢.g.,
Is Maria here? No, she's there.
Us> conversion drills for practice.
See Oral Pattern Practice Drills.

L3

Use occupations that are within
children’s experience.

Use pictures, wedgies, or puppets to
develop vocabulary.

&k %k
Practice with dislogue.

Avoid such patterns as: Jose isn't a
gith, (That is considered an insult to
P.R. boys.)

Pictures, puppets, and wedgies are also
helpful.
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L2 R

Duevelop statement pattern with this is.

Build vocabulary: content words.

* Ak

Use of the in contrast to a.

%

Contrast concept this and that (con-
lracted verby,

* % %

Feach  question fonm with  swhat,
where: contracted form it to take
place of this in statement response.

* %k

Statement response with it's to replace
naime of object.

*kk

Intraduce possessive pronouns used as
adjectives with familiar vocabulary.

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

P’mi vot a boy. I'm a girl.
... policeman. ... .., boy.
e1e.

¥k

This is Maria, (Jose, fuan, etc))
....... a book, a pencil.
....... a brush, a family.

* ¥k

This is a family.

This is the mother, sister, brother.
baby, etc.

ete.

* kR

This is a desk, etc.
That's a table, etc.
elc.

* k¥
What’s this?

It’s a house (a man, a baby, a window
a door, eic.).

L EL

Wheze's the desk (chalkboard, boat,
cte.)?

It's here. (touching)

1t's there. (pointing)

kg

This is my hat, ctc.
That’s your hat, etc.

& %

SUGGESTED APPROACH

ok k

Use stick figures or stick puppets o
illustrate this pattern: touch things for
this. Build vocabulary. Use pictures of
family, realia, puppets, etc.

* k%

Touch object for this. Point to object
for that. (Indicate things at a distance
for that.} Children imitate.

*oR ¥

Ask questions, using a wariety of
pictures, puppets, and things in room;
begin with realia where possible, things
in work areas, etc. After repeatedly
listening to you ask the questions, the
children then question the class and
dach other.

* k%

Devise game to make this pattern
meaningful.
Use children’s possessions  (singular
fornt only).

1014
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Contrast the question torm Iy dhis
withe statement. Flay iy altumative

TONURIIAN

* kA&

Continue possessive pronouns.

* k%

Peavh  questyon with whliose. roview

PONSUNSIVG S PTOTE s
* Kk

Review question form: teach negative

TN PO,

Inctude review of fere and there.

EE 23

Addd possessive adjective owr to those
tauelie previousiy,

2

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

[his s s caat, ete.
Fhat'sher ..o ete.

Is this your coat? Yes, it is.
hiscoat?  Yes,itis.

her Yes, it is.
my Yes, itis.
ele.
% K%

Is this your coat? Yes. it's mine.

his his,
hier hers.
my yours.
cte.
* kK

Whose coat is this? [t's mine.
his.
hers.

ete.

Rk ¥

Is this vour coat? No, it isn't.

1t’s his.
hers.

Ca
—
ler}

Is the map here? No, it's there,

casel

NI

Is the boat there? Nu, it's here.
table

X% %

Jose is iy your class,
He's inmy class.

Ie's in our class.

Maria group.
She's school.
teaim
S,
ETT 3

SUGGESTED APPROACH

k%

Ask questions. Children respond in
chorus. in groups. Groups question
and respond to cach other. fndividuals
question and respond to cach other.

* k%

Drill in contrast:
your - niine
my yours

%k ok

Many  children make the erroneous
analogy ol wdding s to mine, us they do
to vowrs, his, and hers. Therefore
provide model frequently and give
practice in contrast, e.g.,

It's mine. It’s his.

I's mine. 1's hers.

It's hers. [Cs mine.

This is mine. This is liers. This is his.
This is biers. This is mine. This is his.
ele.

Set things up to be referred to by
here and there as specified  places.
Use realia, map, pictures, ete,

* % ¥

Set up dramatization, c.g.,
introductions at & party, etc.

This is Juse.

Jose i in your class.

He's mour class.

ele.

* *k ok



LANGUAGE ATM

*kk
Develop person and verb agreement.

Ist, 2ad, and Jrd persons plunal of 1o
be. Statement form,

Question form.

¥ % %

Review possessive adjectives with tu
nuliar patterns.

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Jose is i1 third grade.
Maria

He's i our class.
She’s

cte.

Py

We're in third grade.

You're in third grade,

Maria and Juan are in third grade,
They're in third grade.

ete.

¥k K

Is Jose in third grade? cte.

Yes, he is.

Is Maria in third grade? ete.

Yes, she is.

Are we in third grade? ete.

Yes, we are.

Are Maria and Jose in third grade?
Yes, they are,

Are you in third grade?

Yes, we are,

ete.
L2 25
My name is Juan.
Muria.
et
* ok K

His name is Jose.
Her name is Catmen,

etc.

& kk

My name is Juan.
What's your name?

ete.

k¥

SUGGESTED APPROACH

Substitate child’s grade instead of
third grade, ete.

* &k k

fndicate two groups: one including
speaker for we're; one group to

.exclude speaker for you're and

they're.

* %k %k

Have groups and individuals ask ques-
tions and give responses. Substitution
can be made, e.g.,

in my class

in school

in the room

ete.

k¥

Devise  games, dramalizations: nake
these patterns meaningful, eg.,
meeling new friends, first day of
sclhioal, ete.

(03
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T

Teach demonstratives: these and those,
Review  possessive adjectives.

Teach possessive adjective their,

* k¥

Introduce numerical adjectives. Agree-

ment ob s and these.

k¥
Drill i contrast:
There are ...
Thereis . ..
* Kok

Teach idiom o be vears old.
Statement pattern,

104
¥

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Wihiat's his nome? His nanw is
What’s her name? Hernameis
What's nty name? Your name is
What's your name? My name is

ok

These are chairs.
Those are casels.
ete.

* Kok

These are my books,
Those are your pencils.

crayons.
etc.

ok

These are our books.

Those are their books.
crayons.
paints.

* %k

This is one crayon.
These are two crayons,
cte.

¥k ¥

There are three boys in our group.
There are four girls in our group,
There is one teacher in our group.
etc.

x¥ %k

uan is eight years old.
He’s
Maria
She's
etc.

* %k

"

SUGGESTED APPROACH

} relationship.

Reinforce my- your
your - my

*k#k

Touch objects for these,

" Point to objects for those,

Vocabulary includes things in work
arecas.
Teach in like groups, ¢.g., casels. shoes,
crayons {z sound); scarfs, socks, boots,
pants, books, blocks (s sound). After
much drill for cach group, drill in
contrast, ¢.g.,

These are our toys.

Those are our books. ete.
Set up groups of things that can be
referred to as these and those.

*

Build up number concept for
counting.

Develop this concept and pattern
through things in the room, pictures,
family, ctc.

*k¥

Use children's ages.

This is a new construction for many
NE childeen. afany langoages express
this a8 1 have years.
Introduce by a dialogue between you
and a child. Teach as formula by rote:




LANGUAGE AIM

Question form,

k%

Teach statement with both.

TRk

SENTENCE PATTERN

I'm eight years old.

Juan is eight years old, too.
Maria

etc.

$hk

How old are you, Jose?
Maria? etc.
I'm eight years old. I'm eight.

*hx

How old is Juan?
He's eight years old. He’s eight.
How old is he?
she?
He's eight.
She’s
etc.

Ek

We're both eight years old.

We're both boys.
girls.
pupils.

elc.

L2 )

How old is your sister (brother,
friend)?

She’s

He’s

etc.

x X%

SUGGESTED APPROACH

Teacher: Juan has » birthday today.
How old is he, Maria?
Maria: I don’t know.
Teacher: Please ask him.
Maria (with help): How old are you,
Juan?
Juan (with help): I'm eight years
old. I'm eight.
Maria: Juan’s eight years old.
Then ask Juan about Maria’s age.
Above dialogue is enacted with Juan.
Group responses can be elicited by
substituting group for teacher in
dialogue.
Group: Pablo, how old is Jose?
etc.

* % %

Substitute children’s actual ages.
Vary practice by dramatizing
introduction to new friends at a
birthday party.

I’m eight years old.

How old are you?

[’m eight years old, too.

We're both eight years old.

etc.

kXK
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Practice request forms and amenities:
phrases with i,

koK

Phrases with on.

ok

Phrases with from.

ELE

Develop request form with give me
Josce
us
them
fim
her
etc.

{06

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Please put your coat in the closet,
Jose,

Juan.

elc.

Thank you. (after avtion)

You're welcome.

(Same for other pieces of clothing.)

T

Please put the ball in the box, Maria.
Thank you. (after action)

You're welcome,

(Same for other things in work and
play areas.)

* k%

Please put the book on the table,
Maria.
paints sheif
ete. etc.
Thank you. (after action)
You're welcome.

* %k

Please get the ball from the box,
Carmen.
paints shelf
ete. etc.
Thank you. (after action)
Y ou’re welcome.

koK

Please give me the pencil, Maria.
‘ crayon, Juan,
etc.

Thank you. {after action)
You're welcome,

%k

Please give Jose the crayon, Maria.
him ctc.

Thank you. (after action)

You're welcome.

ete.

SUGGESTED APPROACH

Make the requests, the children act
them out.

After repeatedly listening to requests,
the children make requests of each
other and respond to each other.

* ok

Drill phrase beginning with in and on
in contrast; from and in; from and on,
in contrast.

Use routines of getting things and
putting things away.

L]

Repeat these patterns: building
content vocabulary with things in
play and work areas around the room.

ok k

Indicate child meant by him and her.
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* k%

Review i contrast to previous patterns.

leclude rhis and that,

* %k k

Teach wmenity requests: dull in
contrast to above,

* ¥k

Teuch e ot verb o hel past tense,
Use lere to express physical presence:
stutenient patter,

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Please give Carmen the eraser. Maria.
her ete.

Thank you, {after action)

You're welcone,

et

* ¥k

Please give us the cravon, Jose,
Thank you, (after action)
You're welcome,

cte.

*k %k

Please give Jose and Maria the crayons.
. them

Thank you. (after action)

You're welcome.

* %Kk

Please give me this paper.
Please give me that brush,
Ccte.

* k%

May I have this paper?
brush
ete.

May 1 have that crayon?
book

cte,

Ak ok
Mav we have this ball?
etc.

May we have that eraser?
ele.

* ok ¥

['m in school today. I'm here today.
I was in school yesterday.
[ was here vesterday.

* ¥k

SUGGESTED APPROACH

Ak

Indicate group for us.

Review commands in contrast:

Please get ... .. e
Pleaseput .. ....... ... .. ...
Please give me

kK

Devise a game that requires chitdren to
make requests using alternate patterns,

11

Children act out these patterns,
touching things for this, pointing (o
things for that.
Repetition drills will make these
patterns automatic. See Oral Pattern
Practice Drills.

* % %

Substitute duys of week, ele., for

vesterday in all patterns having to do

with attendance, . ‘
For memorization drill. make cards of
individual words: toduy, vesterday,
was, 0, omamcs of davs, ¢re
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Use of negative.

Ak
Review learmcd  question patterns,
alfinimative and negative  response;

substitution of fere for in school:
pronuun for nouns, ete.

* ¥ %

108

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Jose is in school taday. Jose is here.
Muria Maria

Jose was in schaol yesterday,

Jose was here yesterday.

He was in school yesterday.

Maria was here yesterday,

She

efe.

* k¥

We were in school yesterday.
We were here yesterday.
Maria and Jose were in
yesterday.

They were in school yesterday.
They were here yesterday.

school

%k Kk

Juan wasn’t in schoo! yesterday.
He Sunday.
Maria

She

etc.

* ¥k

I wasn't in school yesterdoy.

Sunduy.

Monday,

ete.
We; They. Maric and Juan weren’t ...
e,

*hx

Is Jose here today?

Marta
Yes, heis. No, he isn't.
she she

Are all the boys here today?

Yes, they ure. Nuo, they aren't,

Are the wirls in the playground?

Yes, they are there. No, they aren’t
there,

A

SUGGESTED APPROACH

Children make selection of
individual cards to say:

Todayis .oovivuen il
Yesterday was. .o ..o 0ot
{choosing each word of sentence)

kK

Indicate group including speaker for
we,

Exclude speaker for they. Indicate
group.

*4k %k

Conversion drills will help to make
these automatic. See Oral Pattern
Practice Drills. Explain the meaning of
waset't as was not; use of contracted
form in specch.

Children repeat both patterns,

Kk ok

*%k

Ask questions. At first, groups  re-
spond, then individuals, Alter hesring
questions repeated mony times, cnld-
ren ask them. Individual practice and
ZIOUP TESPONSe.

* k¥
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Review statement pattern; phrases
beginning with tamiliar prepositions.

* % %

Buitd content’ vocabulary, singular
and plural, within g familiar pattern.

* %k k

Teuch present progressive form of
verb to be (auxiliary use).

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

1 was in the playground Monday.
1 was on the swing Monday.
Same for: Maria was

She

Jose

He

They were

You were
etc.

*x%k %

This is a coat, a hat, a crayon.
These are coats, hats,
(touching objects).

etc.

crayons

* % %

Jose is painting.
He’s  painting.
Maria is singing.
She’s. ..ot
etc.

* % %

Macia and Jose are painting, playing,
etc.

They’re painting,

playving,
ete.

%k

SUGGESTED APPROACH

Use substitution drills for phrases,
prongouns. ete. See Oral Pattern Prac-
tice Drills,

LR ]

Use realia or pictures.

Practice conversion drills.

See sample in Oral Paitern Practice
Drills. ‘

Be careful to recall difference between
s sound in hats, coats, and z sound in
crayons, etc.

* % %k

Build on previously learned pattern,
c.g.,Josc is a boy,

Use dramatization or pantomime to
illustrate continuing action and give
pattern while action is going on. Begin
with the present progressive because it
can be pantomimed simultancously
with verbalization.

* % x

Build on previously learned pattern,
c.g., Marie and Jose are here, etc.
Teach contracted form as common
usage after children have practiced and
undetstood the uncontracted form,
e.g.,

Jose’s painting.

Maria's painting, etc.

Jose and Maria are painting.

They're

. Exclude speaker for they re.

* kK
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* k&

Teach question form with what.

Contrast 7 in question with you in
rosponse and vice versa,

SENTENCE PATTERN

You're painting, Jose.
playing, Muria.

et

We're painting.
playing.

o
-~
<5

I painting.
singing.
ete.

* kK

Within the same pattern, teach the
patticiples janping, wulking, talking,
ete,

Ak

What’s Jose doing?
he
Maria
she
He's watking.
She's
cte.

What are we doing?
We're talking

junaping.
ete.

koK

What arc they doing?

They'te painting,
cle,

* %

What am | doing?
You're painting?

[N

What are you doing?
't cunning.

cte.

SUGGESTED APPROACH

Inctude speaker in group for we 're,

*k*k

Use substitution drill. See Oral Pattern
Practice Drills.

¥k

Ask questions as child pantontimes
action.

Explain meaning of contracted form.
Children pantominte patterns, ¢.g.,
What is Jose doing?

What's Juse doing? He's talking.

et

gk

Indicate group of children outside of
the language group, for they.

* k&

Pantomime action and ask questious.
Class responds. Dl in contrast:

I'm You're

Youere I'm
Pireet questions to one child as he
pantomimes  action. Child  responds
with pattern. Review previous patterns
through o pantominie game, e.g.,

QHO

ERIC

Aruitoxt provided by Eic:
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LR

Teach question: inversion of o be;
negative response.

*k %

Expand familiar pattern. Build content
vocabulary.

*k

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

* kK

Are you'talking, Jose?
No,I'mnot. I'msinging.
ete,

* % %

Am [ singing, Juan?
No, you're not. You're talking.
cte.

* ¥k

Are wesinging?
No, we’re not. We're talking.
etc.

* k0K

Are Jose and Marin playing?
No, they’re not. They're working.
ete.

*%kk

Are they working?
No, they're not. They're playing.

k%

What's Jose playing?
He’s playing a game.
What's Carmen singing?
She's singing a song.
What are they painting?
They're painting pictures.
What are we eating?
Wc're eating cookics,

etc.
¢ Ty

SUGGESTED PATTERN

What am 1 doing? Class responds:
Youwre ..o,
Ask: What’s he doing? )
Classresponds: He's: ............
Have a group pantomime action.
Ask:

What are they doing? Class responds:

They're oo ctc.

Usc pantomime to make it meaningful.

Require both negative and positive

responses by then asking:

Arc you singing? Yes, | am; 'm singing.
* ok K

Pantomime action and ask question.
Help group to respond. Eventually
individuals  ask questions and give
answers.

* &k

Include speaker in group.

Ty

Ak k

Indicate children outside the groupora
group within the group.

(3]

Use individual and group dramatic plays
to make these patteens meaningful.

* %ok

1t
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Introduce  placement of adjective
betore noun. Review contracted form,
it's.

* 0k %

{ntroduce contrasting adjectives.

* kX

Develop use of verb fo have (present
tense).

*k %

Build vocabulary. Teach plural of
nouns.

* %k

Third person singular of ro have
(has).

112
O

RIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

What's this?

ft's a blue crayon.
green ball.
yellow dress.
red
ete.

*k %

This is a big ball.
Thisisalittle ball.
What’s this?
[t's a big ball.
What's this?
[t'salittle ball.
ete.

kK

[ have a bicycle.
Y ou have a crayon.
etc,

*k*k

We have a tuble.
a chair.
cte.

We have 1ables.
chairs,
ete.

They have a crayon.
a picturc.
a book,
etc.

They have crayons.
pictures.
books.
ete.

** %

Maria hasacravon.
a book.
She ele.

SUGGESTED APPROACH

Use realia or pictures.

Use substitution drill after pattern has
been taught to make it gutomatic. See
sample, Orat Pattern Practice Drills.
Other adjectives can be substituted for
color adjectives.

Xk

Use pictures, children, things in room.
Teach other opposites when concept
has been mastered, eg., tall-short;
high-tow; fast-slow; new—old;
loud-soft.

ok

Use realia, pictures. ete.

*hk

Use realia. pictures, ete.
Include speaker in group for we;
exclude for they.

Have children make picture dictionaries
to reinforce vocabulary.

kK

Have chitd hold the object asclass says
the pattern.



LANGUAGE ATM

4

Expand pattern: placement of

adjective before noun.

L

Intraduce interrogative of to fave in
affirmative und negative responses.

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Maria has cravons.
hooks.
She ete.

Jose has a crayon,
a book.
He ele.

Jose has crayons.
books.

He ete.
hk

Maria has a pretty dress today.
new  hat.

Jose has a pretty tic today.
new
green belt.
brown pants.
blue
white shirt.

1 have a new dress today,
white hat.
blue crayon.

i3
—
[«

*&k

We have white paper on our desks.
They have wooden pencils on their
desks.
ete.

xhh

Does Jose have a pencil?
Maria

Yes, he does.
she

Does he have a pen?
she

No, he doesn't.
she

He has a pencit,

She

ete.

SUGGESTED APPROACH

k¥

Develop dialogue to teach pattern.

See sample Oral Pattern Practice Drills,
Review vocabulary. _

Teach new vocabulary. Use realia,
pictures, or other visual aids to insure
correct congepts.

L2 24

Include speaker for we.
Exclude speaker for they.

L2 3]

To build vocabulary, use sealia, toys,
room equipment.

Ask: What does he have? to clicit the
pattern for review: He has a ball (see
end of examples).

A game makes these patteras
meaningful. For example, give a child
sumething to hide on his person or in his
desk while another child is asked to step
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LANGUAGE AIM

11

Develop the simple present, using a
variety of verbs. Use time words to
show: habitual actions for the siniple
present, ongoing immediate action for
the present progressive.

r

*k %

SENTENCE PATTERN

Do you have a ball, Maria?

Jose?
Yes, | do.
Do you have a doll, Maria?
Jose?

No, l don’t.
I have a ball.
etc.

Same for: I you, they; we.

* k¥

[ am playing ball now.

I play ball every day.
Fam playing a ganie now.
I play a game every day.
I am playing house now.
I play house every day.
etc.

I am jumping rope now.

f jump rope every day.

T am closing the closet now.
I close the closet every day.
[ am opening my book now.
| open my book every day.
ete.

Kok

SUGGESTED APPROACH

outside the door. When the child
returns to the roomt, he asks: Does
Maria have the .. .7 The class answers:
No, she doesi't or Yes, she does, ete.
At another tite the question: Do you
have the....... Jouse? No, 1 dow’t or
Yes, 1 do. This can also be done with
groups. The child asks: Do they have
the . .7 The class answers: Yes, they
do or No, they don't. If child is
unsuccessful in guessing, ask: Who has
the .. .7 Response: 1 have or We have
or Maria has, cte.

Xk

Introduce patterns with questions cued
by time words, ntow, every day. Child
pantomimes action words: What are
you doing now, Jose? Jose responds: |
am playing ball. Ask: What do you do
every day? Jose responds: I play ball
every day.

Use drills to help children learn to
drop the ing of the participle for the
simple present tense {repeated action).

Teacher
Teacher Cues Children
Nowlam
playing everyday 1play
Now l am

jumping everyday [Ijump
Now [ am

“closing  everyday Iclose
Ttalk

every day now
Tchew

cvery day now
etc.

Practice with smany verbs and all per-
SQUS,

P’m talking

I’'m chewing

* %k
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LANGUAGL AIM

Apply other time ndications tor
habitual action.

%k

Review und expand pattern by use of
adjectives betore noun,

* %k ¥

Teach simple present, using the third
person singular.

* %k

Expand pattern with phrases.

*dok

1o

ERIC

Aruitoxt provided by Eic:

SUNTENCE PATTERN

We carry our buoks to schoot every <lay.
You chew cookies at snack tine.

The monitors close the closet i the
morning.

They play ballin the yard at rece

ele.

* %k

{ paint pretty pictures every week,
We drink cold milk at spack time.
You

The girls

They

elc.

¥k k

Maria paints pictures cvery day.
She

Jose

tie

cle.

EX T

Maria jumps rope in the yard,
She
Miss ... ... plays a song on the piano,

FTYS

SUGGESTED APPROACH

Use conversion drills from progressive
to sitmple present snd vice versa.

ok

It childeen are sufficiently mature,
familiar phrases inay be added:
in the morning
afternoon
at snack time
cte.

&k ok

Because of sound production
similarities, group as follows:

(s) (es) (ks)
plays closes walks
jumips washes works
opens brushes asks
recites marches drinks
reads
ete.

EE R

At this point, a game to emphasize the
process of expanding a pattern s
helpful. Each child adds to the original
sentence,

Teacher: Jose cats,

First chitd:  Jose cats cookies.
Second child: Jose eats cookies at
snack time.

Jose eats chiocolate
cookies at snack time.
Cue these expansions by such questions
aswhat, when, what kind, ete.

Third child:

* ¥k



LANGUAGE AIM

Drill possessive adjective i initial posi-

tiun with subject nou,

e ¥

Introduce and devefop past tense of
regular verbs (ed with sound of d).

o

Expand pattern with familiar
phrases.(Begin practice without time
words.)

* %k

Teach phrase introduced by with
Review placement of adjective before
noun.

Review phrases introduced by in, on,
Introduce ¢o.

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Qur class playsevery day.

My fricnd swalks to school every day.
His Tather works in a factory every day.
Her mother cooks in the Kitchen every
night. -

Thieir puppy plays with them every
afternoon.

Your ..,

cte. -

ko

Jose jumped.
fle

Jose jumiped vesterday.
He

Jose jumped last week.,
tle

ete.

Maria played a game yesterday.
She

Carimen played house last week.
She

Jose played ball yesterday.
He

ete,

* %k

I pluyed ball.

! carried my doll to school.

I combed my hair in the bathroom.
ete.

We played in the yard.

We stayed in the room.,

We carried our paints to the easel.
etc.

* %k ¥

I played with a big doll.

1 tived with my grandmother in Puerto
Rico.

I stayed with my best friend last night.
We; You: They; Mariju: Jose: She: 1le.

SUGGESTED APPROACH

* Kk

Use pantomime to introduce pattern,
Ask as child carrivs on action: What is
Jose doing now? Children respond: Jose
is jumping. Jose stops jumping. Ask:
What did Jose do? Give pattern: Jose
jutuped. Children imitate model.

Because of sound production
similaritics, group as follows:

(d) (ed) (kD)
played painted  talked
carried wanted walked
combed started whiacked
stayed printed
ctc. ele. () (8

* K

Use as many verbs as applicable but in
groups with similar end sound
production.

¥ koK

Use verbs ending with d sound for
sound production. Use pantomime and
dramatic play to incrcase
comprehension. After pantomime have
action described.

117



LANGUAGE ATM

* %

Develop use of to be followed by going
fo to express fature tinle,

ok

Stress contrasted use of vou and /.

¥ k%

118

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN SUGGESTED APPROACH

tworked with my friend. Use verbs ending with A¢ sound. Stress

Twatkedon ... Avenue, sound production. Diitl in contrast to
FtalkedtoMiss ... ... . above, e.g. Fplayed. Fworked, ete.
WerYou:They; Maria: She; Jose: e

ete,

Miss . ....... started a pame. Use verbs ending with ed sound.

Stress production of end sound.
Drill in contrast, e.g.,
Iplayed - Ttalked - I painted

My friend painted a picture.
His brother printed astory.,
Hersister wanted a cookie.

Your; Their:Qur
cte.

Ak ok

We're going to paint,

cle.

* kK

Start with we're. Use group plunning of

play. activities. Contrast this with previously
sing. practiced past tense. ludicate children
dance. outside the group for they re.

They're going to paint.

play.
sing.

Maria and Jose are going to paint.
They’re going to paint.

You're going to play.
paint.

Maria is going to paint.

She's
Jose
He's
cte.

k%

You're going to paint.

Indicate individual or group: exclude
speaker for you're,

kK

Dramatize with two children. What are

play. you going to do? Pm going to paint.
I'm going to paint. What am [ going to do? You're going to
play. paint.
dance.
ete.
E2 33 ok



LANGUAGE AIM

Expand pattern for all persons in
agreement with verb.,

Teach question form using going to
introduced by what; contracted form of
verb in response.

ok kR

Revicw simple present in contiast to
simple past and going to for future.

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

We're going to paint pictures,
play games.
sing songs.

etc.

What are we going to do today?
We're going to paint.

What are they going to do today?
They're going to play.

ete.

What's Maria going to do today?
she

She'sgoingto . ........ ..

What's Jose going to do today?
he

le'sgoingto ... .. .. -

ete.

What are you going to do tomorrow,
Jose?

Sunday
Pmgoingto...........
cte.

* ok %k

We play games every day.
jump rope

([, You, They)

We played games yesterday.
jumped rope
painted pictures

(i.You, They)

- We're going to play games tomorrow.,

(You're, They’re)
etc.

Jose plays games every day.

He paints picturcs.
jumpsrope,

Maria

She

Jose played games yesterday.

el

SUGGESTED APPROACH

Make substitutions of activities in home
and community, etc,

Prepare a dialogue to introduce this

pattern.

Firstchild: ~ What are we going to do
today?

Sccond child: We're going to paint
pictures.

Third child:  We'te going to play

games, ctc.
Same for other persons.

Children may enact a pantomime of
school or home activity in answer to
these questions posed by group. The
group repeats the pattern describing the
activity pantomimed. Give model
question and answer; children imitate
model.

o* ok ok

[ndicate group for they.

[nclude speaker forwe.

Conversion drills cued by time words:

We play games cvery day.
Cue--yesterday.

We played games yesterday.
Cue--tomorrow.

We're going to play games tomorrow.

cte. o

See Oral Pattern Practice Drills.

Make children aware of the identical
pattern for all regular verbs for person
agreement and tense; addition of sores
in third person singular, present tense
and ed for past tense, for all persons of
the verb. Practice: Maria plays
every day. Yesterday, she played, cte.

LY



LANGUAGE AIM

L)
Expand sentenves, using possessive ad-

jectives: all tenses and persons of any
regular verb taught,

ok ok

Teach use of the verb fike with all
Persons.

Follow with infinitive form.

* 4k

Develop past tense.

SENTENCE PATTERN

Mariais going to play games tomorrow.
She's

Joo's

He's

Jose and Mariaare going .. ...... ...

LEL )

Our class plays ball cvery day in the
playground, etc.
My friend plays bafl every day.

played  yesterday.
My mother works in my house every
day.

worked

Our class is going to play in the park
tomarrow.
ete.

wokk

1 like carrots (milk), Maria, etc.
We

They

You

Maria likes carrots, etc.

She

Jose
He

1 like to play.

We jump.
They run.

You

Maria likes to run.
She walk.
Jose

He

etc.

* %k

I liked the carrots at snack time
yesterday.

Maria milk
She

Jose

yesterday.

this morning.

SUGGESTED APPROACH

Apply this to pattern practice with all
regular verbs.

LE L

LR L]

While the verb like follows the form of
regular verbs, its use in English differs
from many other languages. Many
Janguages cxpress this in the pattern: it
pleases me. Therefore, special emphasis
should be put on the development of
fike in this English usage.

Use dialogue:

Teacher: Does Maria like carrots, Jose?
Jose: I don’t know.

Teacher: Please ask her.

Jose: Do youlike carrots, Maria?

Maria:  Yes,ldo.llike carrots.

Jose: Yes, she does. She likes
carrots.

L3 2

Use time cxpressions to indicate past.
Stress no change in past tense for third
person (not in technical terms). Play a.
game, e.g., | play ball. I played ball. He
plays ball. le played ball.



LANGUAGE AIM

Kk

fntroduce Dregobur verh see,

tense,

EEY

Expand patterns.

Kk

Develop question withido, does.

* K ok

ERIC

Aruitoxt provided by Eic:

prescut

SENTENCE PATTERN

He
They,We,You
elc.

& K %

] sec uman.
house.
policennn,
boy.
ete.

You

We see a dog.

They

Maria sees a man.,

She

Jose seesa mun,

He

* % %

Wesee a dog in the picture.
We see alittle boy in the street,

our turtle on the science tubte, ete.
(Samwe tor other persons.)

* % K

What do we see in this picture?
Wesee

koK
What do they sec, oo

Jose and Miria

They see

What does Muria see?
Jose

Maria sees

She

Jose

He

* ¥ &

SUGGESTED APPROACH

* ok ok

Introduce by dialogue: (Pablo goes up
to large picture tacing the room.)
Teacher: Pablo is looking at a picture,
What does he see in the
picture, Ana?
Ana(rote response learned earlier):
1 don’t know,
Teacher: Please  ask
puttern.)
Ana(with help): Pablo,what do vousee
in the picture?
Publo (with helpk: Psee a truck thouse,
policeman, ete.)
Pablo sees a truck or He sees o
truck,
Repeat with different children looking
at picture. Group cun take place ol
teacher in dialogue. Vary this with “on
the science table,” out the window,”
Ccte.

him. (Madels

Anua:

* k%

Use pictures of community and hiome
Build content vocabulary in these arcas,
After introducing the question form
with your asking the question and the
group answering, divide the group in
half: one group asks and the other
answers. The groups then change paits.
A small group within the groupissetup
for ther. Maria and Jose come 0 the
picture: one group questions. the othei
group answers.



LANGUAGE AIM

Introduee past tense of see,

ok
Review  patterns: names of  colors;
placement of adjective betore nouns:
verb tenses.

* k¥

Teuch questions, alfirmative response,
short form,

*kE

Negative response. short form,

1YY
Q -

RIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

I siw a policenian yesterday .
You

We

They

Maria

She

Jose

He

* %k

We played ona red seesaw yesterday .

1secayellow bird in the picture.
She's wearing a blue dress today.
We saw green grass in the park.

* %k %

Dous Jose play ball every day?
Yes, he does.
Does Maria play with a doll?
Yes.she does.
Does e play with a bat?
she a doll?

Yes, he does. Yes, she does.
Dowe .. .00 7 Yes we do,

they

l

cte.

Do | see movies every day?!
No, youdon't.

Do you see movies every day”?
No, Fdon't.

* *kk

SUGGESTED APPROACH

Reler to previous developnient of 7 see.
Using picture, ask: Whit do you see in
this picture, Jose? I see a policeman,
ete. Removing picture, ask: What did
you see in the picture? 1 saw a
policeman, ete.

It children are sulficiently nuature and
have suceesstully  generalized about
forms of regular verbs, they may notice
the irregularity of the past tense of see.
Explain that see and some of the other
action words of English are sometimes
called Mugic Words because they change
into entirely different words for past
time instead of just adding ed. The
children can then identify the
succeeding ircegular verbs as Magic
Words.

*ok ok -

Use realia upd pictures “-acement of
adjective before a noun s difficult for
many NI children, Use substitution
drills. See Oral Pattern Practice Drills.
Review content words.

* k&

Practice  through “games, cte. Ask a
question. Chiidren respond in chorus
{entire group, then small group) and
individually.

Children ask quuestions.  Children
respond inchorus and individually.

* % %

Review content vocabulary within this
patten: davs of woeck: actlivities of
home and schools many verbs.



LANGUAGE ATM

* Xk
Review tumiliar patterns: all tenses

of verbs, Increase content vo-
cabulary.

* ok

Contrast use of ¢ before singular nouns
and its omission before plural nouns.

* k&

Teach present tense of to go, firgt person.

Use the model above for:

* k&

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Do they see movies every day?

we
No, they don't,
we

* % %

Does Maria see movies every day?
Nu, she doesn't.

Jose

he

* k¥

Maria plays with jacks.
She boys.
Jase

e

We played with games

worked clay.
washed soup.
e,
A

I played with a ball yesterday.

Maria and Jose played with games
yesterday.

They

Maria plays with a doll.

She

Maria and Carmen play with dolls,
They

etc.

* %k
1 go to school every day.

to the playground.
to the movics,

cle.
*H K
We go
They go
You go
* k¥

SUGGESTED APPROACH

Review verbs taught: regulars irregutar
verb sees atlirmative and negative.

* k¥

Build content vocabuliry, Games or
realia that urban children are likely to
be interested in should be used,

¥k %k

Conversion drills make these patterns
meaningful. See sample. Oral Pattern
Practice Drills. Apply to all verbs and
nouns previously taught. Add new
content nouns.

* % %

Use time expressions: every day, in the
torning, all day, etc.



LANGUAGE AIM

Third person agreement.

* & %

Veach present progressive of to go.

* k¥

Expand pattern,

xR

Oevelop past tense of to go.

& % %

Juestion formwith Jid.

ERIC

.

SENTENCE PATTERN

Maria goes.
She
Juse poes,
tHe
ete.
&k K

Contrast simple present 7 go with
present progressive J'm going for all
persons.

x4

Maria goes to schoo! with her sister.
She goes to the playground with a
friend.

Jose goes to the park with his brother.
He goes to the library with Miss
Jaime is going to the movies.

(sume for all persons)

* koK

[ went Lo the movies.
library.
We, They: Maria; She; Jose; He went.

Our class went to the movies.
My friend
elc.

* ¥k

Where did you go on Monday, Jose?
Iwent...........
Where did [ go on Monday, Maria?
Youwent ....... ...
What did you see? Isaw ... ..

1 You
ele.

* ¥k

SUGGESTED APPROACH

*ok ok

Use time words: every day . now, ctc.

B2

Substitution drill  will make these
patterns automatic. Sce Oral Pattern
Practice Drills. Practice questions and
responses as described lor verb see
Apply same to the verb go.

Give practice with 4 vanerv
subject-verb agreement patterns taught.

Contrast: £ i painting now with / pamy
every day.
* ok

The verb go can be added to Magtc
Words, This tense is devetoped m
answer to the question:
Where did you go on Monday"
we Tuesday”
they Sunday”?
fast week?
etc.

Substitution dsill after the pattern nas
been taught will help o make :t
automatic. See Qral Pattern Practice
Drills.

* k%

Contrast £ in question with vor :n
response, and vice versa. Model he
question and answer: children fisten 0
first: on signal they give the answer o
the question. After much practice n
listening to your model of the question.
one group asks the question mnd
ancther answers. The groups hen
change parts. Individual children sk
the question as the class answers:
individuals ask and answer cach othicr.
* Kk



LANGUAGE AIM

%

*okk

Neautive response.

* &

Introduce forms of verb to drink:
present tense.

* ok Ak

Past tense.

bk

Review by contrast.

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Where did Maria go on Monday?
lose

Marinwent . ...........

What did she see?

Shesaw ... oL

etc.

LE L]

Where did they go?
you

They went

We

ele.

k¥

Did you go to the movies yesterday?
No, | didn't.
Did Maria talk to you?
Jose
No, she didn't.
he

ete.
EE R

We drink milk.
They  juice.
You

i

ete.

* %%

Maria drinks milk.
She
Jose

He

* k&

1 drank milk.
You: Maria;She: Jose; He; They: We

¢t

kK

Mariu is drinking milk.

She
drank milk,
is going to drink milk tomurrow,
drinks milk every day.

{Same tor all petsons.j

SUGGESTED APPROACH

Use namie of day that has passed.
lnvolve s many verbs as have been
faught. Stress contrast between you and
finquestion and answer c.g.,
Where did yougo? went ... ...
Wheie did £ go? You went .., ..
* kK

Indicate group they; exclude speaker;
we includes speasker. Use dislogue.

T

For additional practice, use other verbs
already tauglht with all persons. e.g.,
Did you eat your cookie?
Neo, L didn’t.

cte,

*k#

I response to question:

Whut do we drink at snack time?
they
you
!

* ¥k

What does Maria drink?
she
Jose
he
* &k

Inresponse to:

What did you drink yesterday, Jose?
Maria?
etc.

Identify verb drink as belonging to

Magic Words.

ok ¥

Maria acts out drinking milk.

Question:

(During  pantomime) - What'v - Mo
doing?

(After pantomime) What did Maria do?
What isshe poing to & tomorrow?

125



LANGUAGE AIM

£

Teach interrogative, affirmative, and

NeZULive respotiaes.

¥

Develop present tense of to car. Build

vocabulary.

* k¥

Third person

* ¥k

Past tense of to cat.

Review

1L

Feach possessive adjectives and apply

thens to parts of body.

Present tense

\)1 \{)

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

T T

Is Maria drinking milk?

Yes, she is. No, she isn’t.

Did Maria drink milk?

Yes, she did. No, she didn’t.
Does Maria drink mitk every day?
Yes, she does. No, she doesn’t.
etc.

¥k

We eat cookies. (They: You: 1)

etc.

* k¥

Maria eats cookies.
She etc.
Jose

e

* ok %

We aie cookies yesterday.
Monday.
ete.

* k%

Same asabove for:
Tliey; You; Maria: Jose; 1
she  he
LT

Same contrast drill as described for

to drink.
k%

Maria washes ker hands.

She

Toce washies his hands.
e

{ wash my hands.
You vour

We  our

They their

* Kk

SUGGESTED APPROACH

What docs shie do at snack tinme every
day?
{Same pantomime for cach person of
verb.)
Conversion drills cued by time words
muke the form automatic.

* %k ¥

Introduce by pattern: Maria is drinking
milk. Stress the change of position of
is in the question form.

Ty

Ask: What do we eat at snack time?
breakfast?
lunch?
ele.

What does Maria eat, Jose?

Jose:  Idon'tknow.

Teacher: Ask her,

Jose:  What do you eat, Maria?

Maria: | eat...................

Jose:  Sheeats.................

et¢.

* k¥

Ask: What did we cat at snack fime yes-

terday?

Add verb eat to Magic Words.

ik

After much oral practice, il children are
sutticiently mature, a generalization
cant be made about adding s to third
person, present tense, in contrast to
same form for all persons of past tense
(not in technical terms).

k%

This construction is dilferent for
Spanish-speaking pupils. The Spanish
construction is: We wash the hands. The
iz pronuncistion of verb ending should
be drilled with substitutions of verbs
with same sound endings after the
pattern has been taught.e.g.,

Maria brushes her teeth every day,
ete.
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Aruitoxt provided by Eic:

E



LANGUAGIHE AIM

Past tense

EX T

Review

* K

Vpphy e tonm to clothimg with pat-
winss pie on o take ot
Build vecabulany.

P Y

Povelop pust temse of Aare statement
paticen with the meaning ol ¢o cat.

12N

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

We washed our hands, ete.

They their

Maria washed her hands,
She

Jose his

N

[N . Kk ok

Same contrast drill as described for to
drink. All verbs and content vocabulary
taught.

A+ Ak Xk

I put ot my coat.
You yOur

We our coats.
They  their

He puts on his coat.

She lher
Maria her
Jose his

Simie for take off,

o

I vad milk for bresk fast.
CERS
toast
cocaa
el

I had juice for a snack.
carrots
cookies
ele.
1 had lunch on our trip.
candy
fun
a4 rood time
el

kK

SUGGESTED APPROACH

Ask: What did we do yesterday before
we ate our snacks?

*kok
Substitution drills (see Oral Pattern
Practice Drills).
Maria combed Ler hair.

Jose his
We our
They their
cte.
*hx
Simitar ditficulty  for - Spanish-back-

ground child as wash our hands, e.g.,
I put on the cout. See Comparative
Analysis. Substitution drills cued with
proncuns will help to imake these
autonutic, e.g., [ puton my coat. (Yo,
they, ete. s above)

L L ]

Develop through questions:

What did you have for breakfast?
a snack?
anour trip?
in the park?
cte.

tdentity Jure as belonging to Magic

Words.
Use substitution diills 1o muake the

pattern automatic. See Oral Pattern
Practice Daills.

% k%



LANGUAGE AM

Review vocabulany
Expand patterns,

Teachother uses ot A,

ok

Contrast use ol raee and Aad.

£ %k

Introduce guestion form with wine,

gokk

Review commands. using Famitiar

vocubualury,

# Kk

Introduce adverbs ending in /i,

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Wo had snaeks this morning,
games yosterday.
anew tartle on the scienee
table yesterday.
The class had games in the vard
yesterday,
Our cliss had a party lust week.
The bovs had Tun with games this
morning.
cte.

*k ¥

I have a headache,
stomachache,
carache.
toothache.

I had a headache,

stomachache |
otc.

* %k

Why was Jose absent?
Maria

tHe had a headache.

She had a headache.

cte.

* 4

Walk to the door, Maria.
Jose.
ete.

window
closet
my desk
Vour seat
cte.

F'm walking quickly,
You're

He's

She's

'm walking slowly,
Yaou're

He's

She's

1124

SUGGESTED APPROACH

Use substitution dritls to make these

automatic. See Oral Pattern Practice
Drdls.

* ok

Review parts of body. Use Sinton Savs
game. Dramatize with gestures,

Develop answers to: Why were you
absent yesterday Jose? etce,

* %k

gosted in Oral

Use dialogue as sug
Pattern Practice Drill.

wEE

Give conumands: child responds. Then
children give commands to cach other
and respond to cach other. To review
present  progressive, the group can
describe Maria's response by saying as
she performs  the action: Maria s
walking to the door. After Marta has
completed the action, review past tense,
Group says: Maria walked to the door,
L XS

Demonstrate and contrast the sfow
action with the quick action, and say
with each: I'm walking quickly
(slowly}. Children repeat the action and
patterns,

*ok
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LANGUAGE AIM

Xk

Teach plural use of vou.

Kk

Apply adverbs to command pattern,

& ok k

Review phrases beginning with on

* &k

Teach phrase beginning with wnder.

Contrast concepts.

* ok ok

Contrast i, on, wnder.

* ¥ &

Teuch compuarative forms of adjectives
as modifiers,

] 301
ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Aung is walking quickly.

She's stowly.
Jose
He's
cle.
* Kk

You're watking quickly.

They'te sowly,
We're
ete.

* Ak

Walk quictly, Maria,
quickly
stowly
Get up carefully, Maria,
Close your baok quietly, Juan.
ete. Xk
The book is on the table.
cte.

* %k

The book is under the table.
te.

Review names of objects substituted for
hook and table, ¢.g.,

The crayonis on the desk,

The basketis under the desk,

cte. ’

* ok

The dollis in the carriage.
My book is on the desk.

The basket is under the desk.
ete,

* % %

Thisisa big crayon,
Thisisa bigger crayon,

(Practice substituting tamiliar patterns
and vocabulary.)

I see a big house here,
I seea bigger house there.
Hector has a big dog.
Miria has a bigger doy.
cle.

* % %

SUGGESTED APPROACH

Child performs the action with the
group, suying the pattern while action
is poing on.

* kX

Group walks todoor; class says pattern.
Forwe're, group performing action says
the pattern. Develop otheradverbs, c.g.,
quietly, carefulir, ete.

*kk

Childacts owet teacher’s command,
Individuals give commands.
Individuals act them out.

Aok ok

Nlustrate the patterns.

* kXK

Children repeat in chorus after you
illustrate pattern and give model,

Individuat children illustrate pattern as
group verbalizes.

Individuals verluize as they illustrate
pattern.

F k¥

* Kk

Use realia or pictures. Develop
comparative concept. Review big and
fittle as a basis for introducing concept
ol bigger.

Use other adjectives, e.g., new newer,
wide  wider, cte.

Fok ok



LANGUAGE AIM

Develop use of the adjective as a
predicate complenient.

* Kk

Teach use of comparative form of

adjective as predicate complement.

* ok ok

Develop use of superlative adjective as
modifier. Substitution of pronoun one
for noun; use article the for superlative.

k¥

As predicate complement.

*¥ ¥k

Practice substituting other patterns and
adjectives.

* ¥k

Teach the possessive furm of nouns.

O k2

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

The cookie is big.

The doll is pretty.

The cake is sweet,

{Practice substituting known vocibu-
Lary.)

k%

This cookie is swect.
Sugar is sweeter,

My grandmother is old.
My grandfather is older.
That automobile is fast.
That automobile is faster.
ctc.

ket

Maria has a big cookie.

Jose has a bigger cookie.

Hector has the biggest cookie.

Repeat above, substituting one for
noun, in the comparative and
superlative forms.

Rk

Thisdog is big.

This one is bigger.
This one is the biggest.
elc.

LR 2

Maria has a pretty doll.
Carmen hasa prettier onc.
Louise has the prettiest one.
ete,

'y

This is Juan’s hat.
That is Jose’s coat.
etc.

SUGGESTED APPROACH

Use realia, pictures, wedgies, etc.

*xk

Atter concept is established and much
oral practice given, a gencralization
about adding er to the comparative
form can be made through a game:

Teacher Children
big bigger
old older
fast faster
sweet sweeter
¢le.

k%

Develop this as you did the comparative
form.
Stress use of the in superlative forn1.

*¥F

Make children aware of comparative
and superlative endings ¢r, est. Be sui»
to use only those adjectives that ad 1 or
for the comparative and est for the
superlative.

Use opposites atready taught.

low lower- lowest

high - higher- highest

elc.

k¥

Develop through question: Whose hat is
this? ete.
Answer: Juan's,

This is Juan's hat.
This is ditticult for most N F children.
In most languages the possessive form
takes the pattern:
The hat of Juan. cte.

R 131
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LANGUAGE AIM

Review patterns. using possessive form
of nouns invaried positions.

* k¥

Teach possessive torms of nouns and
propouns. Expand patterns.

* Xk ¥

Review possessive noun form;:
comparative and superlative adjective
torms as predicate complements,

* k¥

Tegete tag answers, affirmuative and
negative forms,

* k¥

Review possessives,

R

O

RIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Marid's doblis in the carriage.
Thisis Jose'scrayon.

Juan bus Madda's hat.

cle.

ok k

The teacher’s hatis in the closet.
Your hat isin the closet.

Jose is playing with his Iriend’s game.
Juan has a policeman’s hat.

The policeman's coat is blue.

The fireman's hat is red.

cte.

* sk k
Maria’s ball is biy,
Jose's ball is bigger.
Juan's bail is the bipgest.
cte.

* Kk

This is Maria's coat, isn't it?

hat,
ete.
No, it isn't.
Yeos, itis.
* k¥

This s my cookie.isn't it?
his
her
cte.

No,itisn’t.

Yes, it is.

These arc Jane's crayons, aren’t they?
Jose's
ete.

No, they aren’t.,

Yes, they ure,

These are our toys, aren’t they?
her
his
their
vour
No, they aren't.

Yes. they are,
* %k

SUGGESTED APPROACH

Use cued question drilt,
See sample. Oral Pattern Practice Drill,
e, Where is Maria's doli? ete,

* % %

Use dramatization, pictures, puppets,
realia, eie.
Ask questions:
Whose hat isin the closet?
Where is my hat?
What is Jose playing with?
What does Juan have?
What color is the policeman’s coat?
What color is the firenan's hat?
ete.

EE LS

Tag answers are derived from the tag of
the question, .. isn’tit?

At First ask the questionand setitup to
elicit first one response, then the other,
C.8

No,itisn’t,

Yes.itis.
First the whole group responds, then a
small group, then individuals,
After much oral practice, individual
children ask the question and the group
responds. Thenindividuals respond.
Help by giving the model frequently , as
needed.

* % *k



LANGUAGE AIM

Keview question form introduced by
whoye, swgular and plural verb
dgrecnent; use ol these and this.,

*kok

Db contrast.

xRk

Expand sentences by substitution of
phrases  tor these and this, review
personal pronouns and possessive forn
o' nouns

* k%

Doevelop use of can and can't as
suxiligries 1o express ability,

k¥

Yeach question form: short answer
shitting from vou to /£,

o k¥

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Whose crayons are these?
pencils
buots
cte.

Whose crayon is this?
pencil
coat
hat
elc.

kK

Whose books are these?
Whose hat is this?
etc.

* ok k

Whose books are on my desk?
his
her
coat is on the chair?
pencilis in the basket?

crayons arce under Marie's desk?

ctc.
* ok

[ can touch the desk.
Fean’t touch the ceiling,

My father can drive a car
Tcan'tdrive a car.

I can see the house.
{standing at window)

I can’t see the house.
{sitting in scat)

Same for vou, we, they, Carmen,
etc.

ok ok
Canl touch the chalkboard?

Yes, you can.

Can you touch the ceiling?
No,Tcan't,

Same tor pronouns he, she, they, we.
“Same for Maria, Jose.

* k%

SUGGESTED APPROACH

Review These are Jane's cravons as
motivation and basis for building the
change from statement to question
form. Ask the question; class answers:
individuals answer: a child asks the
question as the class answers.
individuals answer. Give the model if
needed. Because you wish the children
to practice the change in word ordes
from question to statement, the first
response should be the full pattern.
However, the normal native speaker’s
response would be just the name ol
the person; therefore, practice is giver.
in that form as well, e.g.,
Whose are these?

Jane’s.
Whose crayon is this?

Jose’s.
Stress falling intonation when o
question word is used.

* %k

Contrast the affirmative with the
negative.
Iustrate the meaning of the patteris as
you demonstrate while saying them
Hlustrate the stress pattern by using
your hand, e.g., 1 can touch the desh 1
can’t touch the ceiling, ete. Childrer
repeat the sentences in chorus, using the
proper stress. The class can be divided
into two groups: one says: | can touch:
the desk; the other says: I can’t touci:
the ceiling, using proper stress. The
groups can then change parts
Individual children may then make
their own substitutions of things they
can or can't do.

Kk

Ask the question at tirst and help Lhu
class to answer: Yes. ean. No, | cag't
Point out the change of stress midh
short answer, ¢.g.. both can and cay
are stiessed. One group asks the quis
tion: another answers, The class ashe
the question: individuals answer: ind
viduals ask and answer cach other

'
",
s



LANGUAGE AIM

Contrast shifting of you and I with
repetition of third person pronoun in
responses.

LR X2

Develop substitution of third person
pronoun for noun,

k%

Teachuse of some and uny,

k%

Drill use of carne and can’t in contrast;
introduce some and gy,

k¥

Pevelop use of somie and any with verb
Loy have, aftirmative and negative form.

134 s

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Can he touch the chalkboard?

Yes, hie can,

Canl touch the chalkboard?

Yes, you can.

Cuanthe touch the ceiling?

No, he can't.

Can you touch the ceiling?

No, ! can't.

Same contrast with she, they, we,
kxx

Can Juan touch the desk?
Yes, he can,

Carmen

she
Can Juan touch the ceiling?
No, he can't.

Carmen

she
CanJuanand Carmen 2
Yes. they can,
No., they can’t,
cte.

*k%x

I can see some books on the table.
I can see a book on the table.

I can see some plants on the windowsill.

Icansecaplanton the table.

Same for: you, we, they, Maria
ete.

L2

1 can see sonte books on the table,
Lcan't sec any pens.

I can see some pens.

[ can’t sec any books.

Same for: vou, we, they, Maria
cte.

*kk

1 have some pencils.
1 haven'tany pens.
1 have some cake,
1 haven'tany candy.
Same for: you, they, we
ele.

k%

SUGGESTED APPROACH

kkk

Set up a table with books as children
watch, and say: | can see sonie books on
the table. Cover all books but one and
say: [ can see @ book on the table.
Develop the concept of some being
more than one. Build vocabulary with
thingsin room.
*k ¥

Set up a table with several books and
pens as children watch. Cover pens to
hide them from view and ask: What can
you sec on the table? The children
respond in chorus or individually. Ask:
What can’t yousee thatis covered? Give
the model: 1 can’t sce any pens. Then
ask: What can’t you see? The children
respond: 1 can’t sce any pens. Reverse
the covered objects and repeat pattern.

* k%

Use realia, pictures, toys. Allow
children to hold objects to illustrate
have pattern, Those who do not hold
the object illustrate the huven't pattern.

k¥



LANGUAGE AIM

Review question torm. shott answel
alfizmative and negative: use of do and
dor’tror fistosecond and thitd persons
of the serly with personad pronouns,

Apply use of seome and ane

LR

Teach use of does and doevn't with
noun and persomnal propoun.

* ok ok

Review tag answers.

* %k

Develop use o past tense of bare with
the fint, second,and thivd person pro-
nouns. Review use of foomcaning alseo.

*kx

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Do you have some candy?
|
they
Yes, [ do.
you
they
Fdont have any candy.,
You
Thev
Do youhave any candy, Jose?
No,[don't,
you
they

* ok

Does John have some paper?
he

Yes, he does,

No ke doesn't.

Doces Carmen have some paper?
shie

Yes.she does,

No, she doesn't,

cle.

* Kk

Carmen doesn’t have any paper, does
she?
Juan he
No,she doesn't.

he

Yes. slie does.

e

L have some pencils now

Yesterday T had some erayons.
Lastweek

You have aruler today.

Yesterday you had aruler. too,
(Day ot week)

We have a playground period today.,
Yosterduy we had o playeround period,
100,

Last month

They lave a puinting period now,
Yesterday they had wdance period,
s morning

ele.

* k ok

SUGGESTED APPROACH

Provide chitdren witle objects talked
sbout. Some children will have things:
others will not. At first ask the question
of the children who have things. They
give the short answer. Then say: The
children who don’t have any candy will
please tell me. Help them to give the
negative pattern. A child then asks the
question as the class replies, Two groups
ask and answer each other. Individuals
ask and answer cach other.

* ok %

Review carlier patterns: Does Juan have
a ball? Ask the class and set up an
alfinmative reply. Help with the short
responise, Then set up a negative
response and help with the negative
form. Then say: Ask me sbout Maria.
(Help, if necessary.) ‘This is then
practiced with substitutions for names
and objects.

* kK

%

Build on earlier patterns, e.g., [ have a
pencil. Set up a situation for a
conversation between children, first in
groups, then as individuals. First one
group uses present tensc: the other the
past. Groups hen reverse roles,
-«Substitution dritl will set the pattern.
Sce Oral Pattern Practice Drills.
Individuals then hold  conversation

miking own substitutions ¢.g.,

oy You have o blue dress today.

Yesterday youhad a green dress.

Gl Youhave ared tic today.
Yesterday you had a yellow tie.

*kk

138



LANGUAGE AIM

Develop use of third person of the verb
tor pronounsand nouns,

* k%

Teach question fonm: pust tense ol
Bave using auxduny did: short answer,
atfirmative aud negative,

~—

XK

Diill the attinmative and negative forios.

¢

I36
ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Maria has a pretty dress today.

She

Yesterday, she had a pretty dress too,
This boy has a pengil today.

Yesterday, he had a pen,

ete.

* % %

Did you have a pencil yesterday?
I
we game period
they cte.
Mariy
she
Jose
he

Yes, | did.
we
they
Maria
she
Jose
he

No, 1 didnt.
we
they
Maria
she

KKk

Ihad a pencil yesterday,
Did I have a pencit yesterday?
Yes. you did.

1 had a cold last month.
Did | have a cold last month?
Yes. youdid.

Fdidn’t have a pencil yesterday.

Did | have a pencil yesterday?
No,youdidn't,

[ had ice cream this morning.

Did 1 haveice cream this morning?
Yes. youdid.

ctc.

%k %k

SUGGESTED APPROACH

Build on carlier patterns: change in
third person singular,e g,

I'see

Maria sees.
TIdentify fias as a Magic Word.
Marcia has a pretty dress.
Sce previous suggested teaching
approach,

* %k

Base this development on previous
pattern:

Do you have a pencil? Ask a child who
answers (from previous drili): Yes, I do.
No, I don’t, The children then ask and
respond 1o cach other. Then ask the
question with the words did and
vesterday, Help the children to reply if
they cannotmake the analogy todo and
don’t. Substitution drills for objects
and time words help to make the
patterns automatic. See Oral Pattern
Practice Drills, Children eventually
make their own substitutions as they
ask and answer each other.

* ok *

Use a game situation to make this more
meaningful, Begin by saying: See how
carctully you can listen, 'm going to
tell you something first: then L will ask a
question. You won't be able to answer
unless you listen to what 1 tell you. Say
the patterns at firsty the class answers.
Onc group asks: another answers;
individuals say the patterns as the class
answers. The children make their own
substitution as they say the patterns.
After much practice the children may
generalize about the use of fiad for the
past starermoent and the use of did have
for a past question form (nol in

technical Tangoage),
* % %



LANGUAGE AIM

Teach use of question word where with
plural form of verb o be.

LR

Substitute a phrase tor ere or there,

* % ¥

Teach the verb e bring: all persons.

*okk

Review the present progressive form
of hringing; use all persons.

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Where are the books?

ele.

There (ere)

The books are there (here).
ete.

* Kk

Where are the books?
In the bookcase.
The books are in the bookcase.

Where are the coats?
In the closet.

The coatsare in the closet.
ete.

k%

[ bring pencils to school everyday.
Webring ... . '
Theybring . .. ...

Madabeings . . . . -
Josebrings .. ..
Hebrings . . .
She brings .

Aok &

1 am bringing coca cola to the party.
We are bringing things for the party.

They arc bringing candy for the party.

SUGGESTED APPROACH

Review patterns: Where's the
chatkboard? {t's there. In developing
the new pattern, ask the question first.
Accepl the answer: There, beeause it is
a natural, native responsc. Since you
wish the children to practice the
statement pattern, say: Tell me about
the books. Indicate the answer: The
books are there. Substitutions arc made
for objects. Substitution drills make
responses automatic. (See Oral Pattern
Practice Drills.)
* k¥

Drill in use of question and answer:

Where's Maria?
Inher seat.

Maria is in her scat.

Where are the children?
In the playground.

The children are in the playground.
cte.

Use realia and pictures. Be sure to elicit
the full pattern through the question:
Tell me about

%k

Review some of the regular verbs
already taught. This can be done
through a substitution drill;start with a
pattern, ¢.g., I ptay ball in the yard
cvery day.

Teacher Children
[ play ball in i play ballin the
the yard yard every day,
every day.
He He playsball ...
We Weplayball ..
They They play ball .. -
iaria Maria playsball.
She She playsball ... _.
Joscis playing  Joscis playing ... -
ball now,
The girl The girl is playing .- -
| am playing
We Weare playing.
They They are playing -.
I played ball I played ball
yesterday.
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LANGUAGE AN

SENTENCE PATTERN

SUGGESTED APPROACH

fe He played ball
We We played ball
They They played ball
Maria Maria played
Jose Jose played

ok k koK * ok k

Review past tense,
Review agrecment in nesther of noun

and possessive pronoti,

Fbrought my pen to school yesterday,

He broughit his pen to sehool vesterday.

Introduce this past tense with a
substitution drifl of previous irregular
verbs taught, I these have been grouped

We —_pens together as Magic Words or given some
They N other name, brought can be identified
Marte _apen as belonging to that list. Sce
My friend ___ gaime to my house. substitution diill, e g.,
Teacher Children
1 drink milk I drink milk
every day. every day.
Cuer now I am drinking milk
now.
yesterday 1 drank mitk
yesterday.
He He drank milk
yesterday,
We We drank milk
yesterday.
They They drank milk
yesterday.
Muria Maria drank milk
yesterday.
Pevelop the new pattern by asking:
What did you bring to school
yesterday? Give the answer as a model,
Children repeat it in chorus, in small
groups. and individually , etc.
* %k ok ok *kx
Drillin contrast. | play Devise a game: Jose pantomimes a daily
Pbring action and says: | play ballevery duy.

He pluys
He brings

We played
We brought

ele.,

* ko

The class then says: He plays ball
every day, ele,

* ok ok

ERIC

Aruitoxt provided by Eic:



LANGUAGE AIM

Develop question form with what.

* %%

Teachyes no questions and responses.

* k%

Review past tense, irrcgular verbs
taught; apply question form introduced
by question words.

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

What did you bring to school
this morning?
I brought

WhatdidJuunbring . 7
He brought.. .

Whatdidwebring 7
Webrought, .

Whatdid they bring. . ?

They brought

Xk *

Did you bring your pencil?
Yes, 1 did,
No, [ didn't,
Did Jose bring something to the pasty?
Maria
Yes, he did.
she
No, he didn’t.
she
Did they bring things for the party?
Yes, they did,

No, they didn’t.

Did we ali bring things _______?
Yes, we did.
No, we didn’t.
* Kok

What did you sce yesterday?
this morning?
ete.

Isawa . ___ .

Where did you go this morning?
cte.

Iwentto _ ... ..
What did you drink for tunch
yesterday?

[drank . . .
What did you bring to the parly?

I'brought
etc.

SUGGESTED APPROACH

Use the dialogue previously  described

to make the patterns more meaningful,

C.8y

Teacher: Jose, what did Juan bring to
school this morning?

Jose: [ don’tknow.

Teacher: Please ask him.

Jose:  What did you bring to school
this morning, Juan?
Juan:  Tbrowght .
Jose(toclass): Hebrought ..
K,k &

Teacher asks questions; class replies.
One group asks questions; one group
replies. Groups exchange roles;
individual children ask and reply to
each other.

Indicate group for they; exclude
speaker.

Include speaker in we.

ok

Build content vocabulary.

At first ask the question and call on
individuals to answer. Help with the
verb form, if necessary. After many
children have been given an
opportunity to answer,call onachild as
the class asks the questions. Help, if
necessary. After many children have
had opportunities to answer questions
put by class, individuals have a
conversation; perhaps a dialogue canbe
worked nut,e.g.,
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LANGUAGL AIM

EET?

Teact the place of und in a series of
thinys

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

* k¥

What did you bring to school today,
Jose?
1 brought a pen, a pencil, and a book.

Maria, what did Jose bring to school
today?
He brought a pen, a pencil. and a
book.
What did we bring to school today?
We brought a hat, a coat, ascarf, and
boots.

What did they bring
They brought

[ W

SUGGESTED APPROACH

Firstchild: | went to a party
yesterday.

Second child: Did you have a good
time?

Firstchild:  Oh,yes, I did.

Second child: What did you play?

Firstchild: 1 played games with my
friends.

Sccond child: What did you cat?

Firstchild:  Tate candy and cake.

Second child: Did you bring a present?

Firstchild:  Yes, I did.

Second child: What did yov bring?

Firstchild: T brought a game for my
friend.

This can be worked out with four or five

children, cach asking a question or

answering. Children then change parts

so that they get practice in ali patterns.
*k %

Introduce by

question:

Teacher: What did you bring to schoul
‘today, Jose?

Jose:  Ibroughtapen.

Teacher: What else did you hring?

Jose:  lbroughtapencil.

Teacher: Anything else?

Jose:  1brought a book.

Teacher: You can tell it all in onc

sentence this way: 1 brought

apen,apencil, and a book.

I broughta pen,apencil,and a

book.

Group (in chorus): I brought a pen, a

pencil, and a book.

Ask questions. Help Jose to give the

proper pattern in his answer. Call on

many children to give the answer

pattern. Build content vocabulary

through realia or pictures of things

whose names the children should learn,

A game can be made out of using many

words in aseries, putting the aud belore

the last.

Many verbs can be used. For example

looking at a picture.a childsays: Fseca

dog. a cal, aman.and a house. The class

starting with the

Jose:



LANGUAGE AIM

)

Teach request pattern with hring;

contrast a and the.

* kK

Review present progressive:
expund patterms with ¢Jyuse.

* & K

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

* k%

Bring a book to Jose.

Bring the book on the desk to Maria,
Bring a pencit tome.

Bring the first book on the shell’ to
1ilda.

Bring a book from the bookease to e,
NS

* &k

Maria is walking to the table while we
are watching.
Helga is jumping rope while we are
watching,
Juanis singing while we are listening.

speaking.
ele,

* ¥ F

SUGGESTED APPROACH

repeats the series as the child points to
the scries in the picture. The cliss says:
He sees cand .
This must be developed by practice. In
using the end in series of varying size,
the children may be led to making a
generalization.

* Aok

At first give the request and have the
children carry out the action. Say: Tell
me what you did. The child replies: |
brought the book on the desk to Maria,
cte. After hearing your model many
times, children make the request of
cach other and respond to it. They
discuss the difference between a and
the. A substitution drill will help to
make the pattern automatic. Sce
substitution didl in Oral Pattern Prag-
tice Dnlls. Finally, children make their
own substitutions,

kK

Start with a review of present
progressive, ¢.g., b am walking: he is
walking, cte., in a quick drill situation,
Expanded patterns are dramatized with
single child and ¢luss.
Teacher (asaction isearried on):
Maria is walking to the table.
Weare watching.

We can say that in one sentence. Lis-
ten, Maria s walking to the table while
we ire watching,
The class gives the pattern with your
help, as a child performs the action,
Stress and intonation should be
emphasized. If help is needed in this
ared, drifl starts fron the end of the
pattern, e.g.. while we are watching
(with fulling intonations): to the table
(with rising intonations): to the table
while we are watchinig (using the rising
and falling intonations drilled) walking
o the table while we are watching: is
walking o the tuble while we are
witching: Maria is walking (o the table
while we are watching.

*kk

14



LANGUAGE AIM

Develop past progressive with  the
auniliary was onwere in agreement with
pronoeuns.

T

Expund pattern; tense agreement;
third peison singular.

* ok &

Teach first person singular pronoun,

LR 2

Introduce first and third person plural
pronouns.

*kh

Teach second persoi singular and plural
use of ye,

142

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Maria was walking to the table.
She
Juse
tle
We were
Muaria was dancing.
She
Jose
He
We were
Helga and Jose were jumping.

* ok

Maria was walking to the table while we
were watching.

Jose was spesking while we were
listening.
ctc.

* %k

P was walking to school yesterday while
it was raining.

I was playing in the yard yesterday
while my friend was wnlrhing
etc.

* k&

We were playing in the yard yesterday
while the principal was watching.

They were dancing yesterday while the
music was playing.

Maria and Jose were dancing while the
music was playing.

ete,

* Kok

You were talking while the class was
listening.

You were listening while T was talking
ote,

#* %k

SUGGESTED APPROACH

Develop this pattern by building on
present progressive. Review AMaria is
walking to the table, while Maria is
performing the action. When Maria
resumes her seat, ask: What was Maria
doing before she went to her seat?
Stress the element of time. Help the
children to answer: She was walking to
the table. Then say: Tell me about
Maria. The ¢ «dren then respond:
Maria was walking to the table.

ok

Use same procedurc as above. The tense
agreement can be brought out by
dritling  in contrast. c¢.g., Maria is
walking to the table while we are
watching. Maria was walking to the
table while we were watching ete. Use
irregular ones atready dritled.

* k¥

Present the patternas a past experience.

Children then practice the pattern. Be

careful to use those verb forms which

have been previously taught. Drill in

contrast for verb agreement as

described in preceding development.
*ok

Use procedure as in previous develop-
ment. [ndicate group, including speaker
for we: exchide speaker from group
Tor they.

* k&

Indicate a person for singular, a group
fur plural,

Kk



. LANGUAGE A

Drill in contrast,

* k%

Develop expanded patterns using
comparative form of adjective.
Introduce use of than in comparative
form. Build content vocabulury.

LEL

Review possessive form of nouns.

* ok *

Review possessive pronouns.

* Xk

Substitute noun subjects for pronouns.

X3 #

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Lam playing willi my games now.
I owas playing with my ganies
vesterday .
We are reading our books now.
We were reading our books last week.,
Maria is dancing now.
Muaria was dancing this moming.
Juan is singing while we are listening,
Juan was singing while we were
listening.

Saime for they, he.she.,
cle.

* 40k

This book on the desk is bipger than
that one on the table.

pencil
crayon
teuck in the street
in the picture
can on the sheit
on the desk
ete.

* k&

Johin's coat is bigger than Juan's,
Juan’scoat islonger than John's,
Maria’s pencil is fonger than Jose's.
John's coat is higger than Juoan's
because John is bigger.

t

(2]

* &k

My paper is longer than yours.
His paper is longer than mine.
Y our paper is fonger than his.
Our line is longer than theirs.
ele.

0k

Juan s taller than Maria.
shorter
The teacher is taller than Jose.
My father is taller than my mother.
cle.

* 4 %

SUGGESTED APPROACH

Use transtormation drills to make these
awtonatic. Expand theme, e 1am
playing with my games now while you
are watching. [ was playing with my
games  yesterday, while you were
watching. Juan was singing while we
were listening.

After much drill, children may make a
genenulization (if they are sufficiently
mature) about the verb tense
agreement, or you may lead them to a
generalization if you feel they are ready
forit. (Do not use technical terms.)

L2

Review comparative forms taught. Set
up objects of dilferent sizes or pictures
of things of different sizes for
comparative forms. Ask where to elicit
phirases:

on the desk

on the table
This and the following developments
can grow out of nonnumerical math
fessons.

* %

Have children try ot coats.
Apply clauses beginning with because in
answer o why.

Have children compare tength,

* Xk

Jave children actually compare objects

by inecasuring or estimating whatever
youwish tostress. Give the ntodel many
tines while children listen. Children
then repeat the model.

¥k

Use this as an outgrowth of wnnoal
Health Dayv checkups. The compara-
tives freavier, Dealthicr, ¢t
be wied,

catt also

* 4



LANGUAGE A

Review question torm with is; review
POSSCSSIVE Pronous.

* ¥ ¥

[troduce the question word which.

* k¥

Teach die superlative form of adiec-
nves. stitement form,

* K

Review patterns applying comparative
and superlative adjectives,

* %k k

P41

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Is this book bigger than that one?
Yes,itis.
No.itisn't.

Is John's coat longer thun Jose's?
Yes.itis.
No,itisn't.

[s my paper tonger than yours?
his mine?
your his?
our line theirs?
Yes. itis.

No.itisn't,

* % *

Which book is bigger? This one or that
one’?
This ene (touching bpok).
That one (puinting).
This book is bigger.
That book is biguer,
cte.

* % %

This book is the biggest.
rock
Crayon
chair
ctc,
John's book is the biggest.
Maria’s coat is the longest.
Helga is the tallest,
My rock is the heaviest.
' the oldest.
ele.

* ok %

Bring me a bigger hook. Give John the
heaviest book onmy desk.
cle,

SUGGESTED APPROACH

Apply thoe patterns amd e ones
immediately preceding these in content
arcas, ... The Indian brave is taller
than the squaw. Air s highter than
water. New York is bigger than San
Juar. Puerte Rico is a wider island than
Muanhattan,

ele.

* %k

Ask the question, first using realiz and
pictures. The children answer with
short form. Then point to the bigger
book and sav: Tell mie about this. This
hook is bigger is then a natural response,
Substitute other comparative
adjectives. Apply tocontentarca. After
the teacher models the question many
times. the children imitate the model.

* kK

Set up ohjects that illustrate higger and
the higgest. Review the pattern, This
book i< bigger, by Holding up two books
and asking: Which book isbigger? Then
show three books and ask: Which book
is the biggest? Do the same for:

the longest

the tallest

the heaviest

the oldest

cte.

* Xk

Substitute content words from
cinticnluny arcas math, scienee, social

studies, map stady. ete ews which s

the biugest —
fongest ___ 7
highest . "
ete.
Fhk
[ 4



EANGUAGE A

Devetop expanded pattern with clause
beginning witlhwiien,

* ok k
Teach Sttt position ot adverbal
Chattse
* ok
O

RIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

:

Eocarry my books when | come to
school.

I play with my friend when §see himin
the playground,

I help my mother when | come home
frum school .

cle.

Ex

When | come to school. 1 ocany my
books. (See previous development.)

cle.

SUGGESTED APPROACH

Introduce by combining two  basic
patterns:

I carry my books.

I come to school.

Have pupils combine the two sentences
by asking: When do you carry your
books? Children answer: When | come
to school. Ask: Can you make one
sentence out of these two by wsing the
word that introduces the question?
Children are helped to respond with the
pattern: I carry my books whenl come
to school. Drill with other fumiliar
verbs.e.g.,

Teacher Children

Pwalk with my
triend when |
see hinn in the
street. (They
repeat entire

[ walk with nn

friecnd  when?

senternice.)
I buy food at the
superimarket
when | come
honme trom
school. (They
repeat entire
elc. sentence.)
Teacher asks individual children to
make own substitutions, e.g.,

Teuacher Chitdren

Fhetp my mothe

Fbuy food at the
supermirket
when?

Fhelp my mother
when? when she needs
me. (He repeats

ctce. entire sentenee.)

¥ k¥

Drill. using alternate position tor the
adverbial clause introduced by when,
Stress rising intonation at end of clause
whemitisat beginning of @ sentence.

£k k



EANGUAGE AT

lL‘.i(!‘l .I\{\UE'H.!I \'idil\\'\ l!lll'l‘\lll\'t\l |\\
A vty b wordssuse clinses i sary -
e posttoens Abelore o atter Hwe nmuaan
chaused review verhs and agreeient ol
pensonal prenoutis with notns the

!\‘i‘“u‘

* ok ok

Introduee verh foo e present pro-
sressive  tetse, tist and thind persons

singudi.

LS

Teach secord persors sinzubar wud thid
person plural.

s

Foadh vophe mrosent thalaraaly 1enwe.
Bt and seconnd persons siaula and

thind person phaiat

1' HE

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Ax | wadked along the steet | saw my
fricud.

. ’ g
Frelen skates in the park every day it she
isntsick.
plays

cle.

tired

b put my book wheref can see it

Adeta puts her book where she can see
it.

We, they, you, she. he, ete.

T3]

Fingiving the peneil to Juan.
Crayons
books

He's giving the pencil to Juan.

She's

Carmen is giving

Juan is gwving

cle.

¥ K

You're giving Johna pencil now,

We're giving money to UNICEL today,
They're

el

gk

Peive my mother a hug evesy morming,

Yo ovive sour pother o hug overy

morniny.

We vive money 1o UNTCER every year,
i ‘IL‘_\'
Cle.

EE 4

SUGGESTED APPROACH

ok ¥

Puntomime the action as you say the
pattern to furnish a model. Children
then carry out the action as they say the
patterns. The class then says the
patierns as a boy, then a girl then
Carmen, then Juan enact the action. A
group cnacts the” action as another
group  says  the pattern; individoals
enaet the action -as other individuals
give the pattern.

ok

Introduce this by giving John a pencil as
you say: I'm giving John a pencil. Ask
Susanne to tell what you are doing as
vou repeat the action. Help Susanne to
sav: You're giving John a pencil. This is
repeated by having a child carry out the
action using I'm giving pattern and
Lteenacting the pattern as the classsays:
Yotere giving. Content vocabulary can
he buwlt with substitution drill. Use
group action forwe re and they e,

* %k

Stress this pattern for representing an
ongoing activity for a specific time
clement. Substitution drills will buitd
content vocabulary  and  make  the
pattern automatic, Sce Oral Pattern
Practice Doills.



LANGUAGE AIM

Continue with third person singular
nouns and pronoun.

* Kk

Fxpand with time clause.

Ek

Review verb 1o be; first and second
persons in present and past tenses,
statement form, interrogative form,

Ek

Review
nouans and pronouns: past tense.

ERIC

Aruitoxt provided by Eic:

irrepular verbs, all persons:

SENTENCE PATTERN

Maria gives hier mother a big hug every
morning.
She
Jose gives money to UNICEF every
year.
e
ete.
Kk

§ give my friend candy when he comes
to see nme.

We give u chair to visitors when they
visit our classroom.

They give money to UNICEF when it's
Haltoween,

You give

Maria gives candy to her friend when
she comes to see her,

She

Jose

He

T

I'mia pupil in this class.
Anilapupilin this class?
You're a pupil in this class.
Are you a pupilin this class?
[ was playing ball in the yard.
Was | playing bullin the yard?
Same for you

'YL

L:lise saw the play in the auditorium.
She
Did Llise see the play in the sudi-
torivm?
she
Juan went to the movies.
He
Did Juan go to the movies?
he
Hilda drank mitk for lunch.
She
Diad Hilda drink milk for lunch?

shie

SUGGESTED APPROACH

A generalization may be made abomt
adding s to the verb Tor third person
singular nouns and  pronouns as in
pluys, fumps, cats, drinks, ele.

L2 E

After much practice during which you
have helped with models, children
make up their own patterns to express
their ideas. See drill described for intro-
ducing clauses in previous development.

*xk

All questions are answered.,
Teacher modcls; children repeat, c.g.,
Yes,youare. No,you aren't,
Yes, Fam. No, I'm not,
Yes youwere, No,youweren't.
Yes, she did. No, she didn't.
cte.

LEE ]

See previous development,

After much practice and automatic
control, the children can generalize
about the change of verb form from the
statement to the question (not in
technical 1erms) in past tense, e g,

Teacher Children
Lilsie suw Did Elsic sce
Juan went Did Juan go

ele.

|47



LANGUAGE AIM

* % %

Review jrregular verbs, present tense,

lirst, second, and third persons,

ok .

Pewl merrogative fonm of g0 eives
fistosecond and third persons, singu-
L und plural, :

LEE

Introduce pust tense: first and third

PL‘I\““\-

1N

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Pierre ate his tunch in school.

Did Piene eat his luneh in school?
Cannen brouglither lunehno seliool,
Did Carmen bring her lunch to school?
Henry gave his sister some help with
nath.

Did Henry give his sister some help with
math?

Samme for fiest, second, and  third
persons: singufar and plurat, nominative
and objective

* kK

Lo to the movies every week.
Do 1 go to the movies every week?
You go to school every Monday.,
Do you go tusehool every Monday?
Jose goes to the playground every day.
e
Does Jose go to the playground cvery
day?
he
Maragoes ..o oo oo
She
DoesMariango ... ... ... .. .. ?
she

Py

[ give my mother a hug every day,
Do you give your mother & hug every
day!

Yes.1do,

Na.l[don't.
cle.
Same for

We

Do we

They

Do they

* okt

I eave Joha the pencil.
He

She

Llise

Antonio

L35 4

SUGGESTED APPROACH

* ok k

Use conversion drills. Do the same for
other irregular verbs taught, ¢.g., sce
drink, eat bring, give, et¢.

* ok

Introduce this by saying: What do you
give your mother every day, Helen?
‘Then ask the question as the child an-
swers, Yes, 1 do. No, i don't,

* ok *

Pecform the action as you say: 1'm
giving Jolin the pencil. After the action
is completed, ask, What did [ do? Give
the model: 1 gave Johin the pencil. The
children repeat. Carry on the procedure
asabove,

* ¥k



LANGUAGE AIM

Continue with second person
smgular and third person plural,

hk

Prill in contrast.

ok ok

Review interrogative torms: verb to
be and as auxiliary: third person,

aresent tense; past tense,

%k

Review drregular verbs: all persons:
nouns and pronouns, past tense.

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

You gave John the pencil
We gave money 10 UNICEF.
They

etc.

Pmgiving......................
Yougave .. ...l ceen
Cammengave. .. ...\ e
[V

* kR

Maria is a pupil.
She
Is Muria a pupil?

she
Maria and Jose are pupils.
They
Are Maria and Josg pupils?

they
Jose was playing ball.
He
Was Jose playing ball?

he
Maria and jose were piaying ball.
They
Were Maria and Josc playing ball?
they

*¥¥

Elise saw the play in the auditorium.
She
Did Elise sce the
auditorium?
she
Juan went to the movies.
tie
Did Juan gota the tovies?
he

Hilda drank mitk forlunch.

She

Did Hilda drink milk for lunch?
she

play in the

SUGGESTLED APPROACH

Use the same procedure as susggested
for previous development, changing /
gave to you gave. Build content
vocabulary through substitution drills.
After much practice. the verb tormgare
may be-identified as belonging vn the
Muagic Word list in cotntrast to plaved,
Jumped, danced, cte.

*k K

Jse conversion dnlf for automatic
control. Sce examples of Oral Pattern
Practice Drills.

* 4%

Sec previous development.

After much practice and automatic
controb, the children can be fed to a
generalization about the change of verd
form from the statement to the
question in past tense (oot i technical
terms), e,

Teaches Children

Did Elsie sce
[Md Juan go

Elsie saw
Juan went
ele¢.

R



LANGUAGE ATM

* Kok

Develop interrogative tornwol give, past
tense: Hirst, second, and third persons,

ok k

Dl form: all
past and prosent tenses.

PLOZICSSIVG

k ok ok

Devetop use ofwill as anauxiliary to the
verb to express future time: pronouns
of first, second, and third persons,

* Kk

Continue with nouns and pronouns
of third person.

* %ok

150

ERIC

Aruitoxt provided by Eic:

Persvliy,

SENTENCE PATTERN

Picrre ate his lunch inschool.
Did Picrre et his lunehin school?
Carnien brought her tunch to schoot
Did Carmen bring her luneh to school?
(Sume Tor first. second, and  thid
persansosingalar and plural.)

* k%

I gave Maria a pengil.
Did 1 give Maria a pencil?
(you,we, they, she, hie)
ete.

ok k

Carmen is going to the novies now.,
ts Carmen going to the movies now?
Juan was going to play ball yesterday.
Wus Juan going to play ball yesterday?
P giving a pencil to Antonio.
Amlgiving a pencil 1o Antonio?

You're talking softly.

Are you talking softly?

cte.

* kK

I play ball in the yard every day.
[ played ball yesterday.,

[ will play ball tomorrow.

I't

You play ball every day.

You played balt yesterday.
Youwill play ball tomorrow.
You'll

(Sanie Tor we, they, ete))

3

Jose plays ball in the yard all the time,
e

Jose played ball yesterday.

e

Jose will play ball tomorrow.

He'l

Maria

She'll

My tricnd

cle.

EE

SUCOGESTED APPROACH

1T

Review patterns in
development.

Make the statement and ask the
children to change it into a question. If
children cannot make the analogy to
other trregular verbs, give the model.
children then imitate the model.

previous

* k¥

Use conversion diills. H children are
sufficiently mature, and after much
practice, they may be led to make a
generalization about the change in word
order from the statement to the
interrogative torm.e.e.,

Canmmen s going.

s Carmen going?

Carmen is going to the movies

fs Carmen going to the movies?

* ¥k

Iutroduce with review of Tamiliar pat-
terns for present progressive and past
progressive. Substitutions can be made
lor activities and time expression, e.g.,
all the time. last Monday, last week,
monthy, ete.. and for future, next
week, month, this coming Wednesday .,
Christmas holiday. ete.

* kK

*xox



LANGUAGE AIM

Expand puattern,

* ok k

Davelop interrogative torm.,

* kK

Continue interrogative and develop
shortanswer: ncgative of will,

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTIRN

' play ball tomorrow atter schivol

Ul play ball thisaltternoon when fgo to
the playeround.

Juan will paint at the casel when his
turn comes.

He'li

Hildu

She'll

ote.
* ok k

Juan will play ball after school.
Will Juan play ball alter schoo!?

FIl play checkers with my Iriend
tonight.
Will | play checkers with my (riend
tonight?

We'lll walk  downstairs quictly
lunchitime,
Will we walk downstairs quietly at
lunchtime?

Our teacher will give us u party next
week.

Will our teacher give us a party next
week?

cle.

* 0k ¥

Will you go to the supermarket next
Saturday  Juan?

Yes. Iwill.

No,won't.

Will we play ball in the yard this
afternoon?

Yes, o we will,

No.we won't,

Will Flans bring his baseball glove
tomorrow?

Yes hewill,

No. he won't,

Will they go swimming tomorrow”?
Yeos they will.
No.theywon't,

SUGGESTED APPROACH

Review substitution of reqular and -
regular verbs previousty taught.

* ok

Review pust interrogitive, ¢.g.,
Murigis here.

Is Maria here?

You can touch the top of the bookease.
Can you touch the top of the bookease?
A quick conversion drill would
dgecomplish  this. See Oral Pattern
Practice Drills. Try to ehicit the
interrogative form of the sentence:
Juan will play ball after school. The
children may be able to muke the
analogy to the interrogative sentences
given. I not, supply the model.

Aok %

Set up a question that can be answered
in the negative and give the model.

Make substitutions: review verbs
already taught: build content
vocabulary.

tise third person pattems, Use the
disglogue described canlier in these pat-
eins, C.g.,
Teucher: Ask Juan if he will cat rice
tonight . Antonio.
Antonio: Will yon cat rice tonight
Juan?
You, L will.
No, Lwon't.
Antonio: Nu, hewon't,
Yos hewill,
He'll cat rice.

Juan:



LANGUAGE AIM

* k¥

Expand vse ol negative of auxibary
will

* k%

Expand pattern with clause introdoced

by who modifying predicate

complement.

e thend person singular, present
Ese onie iy replacer for noun.

* k¥

Continue with past tense,

¥k

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

Will he eat rice tonight?
she
Yes, he will,
she
Nu, he won’t.

she
* k&

I walk to the window,
Twon’t walk to the door.
[ won’tsit on the chair,
'l sit under the table.

Carmen will go the movies,
She won't go to the library.

You'll run to the front of the room.
Youwon't run to the back.
ete.

ok k

[ am the boy who plays on your team.
girl
one
You are the girl who helps me with my
WwoIK.
boy
o
She is the girl who looks so pretty every
day.
one
He is the boy who fooks so neat every
day.
one

ok

I was the boy who played on your team
yesterday.

airl

one
Columibus was wn explarer wha dis:
covered America long ugo.

The Tndians were people who tived here
fong apo.

[ (e

SUGGESTED APPROACH

*kk

Work this out as a game., Ask: Will you
wialk 1o the door or 1o the window,
Maria? Maria then makes a choice and
says (with help if necessary}: I'll waik to
the window. I won't walk to the door.
Thie class then says: Maria will walk to
the window. She won't walk to the
door. Maria then performs the action.
For a review of tense, the class conld
say as Maria performs the action:
Maria is walking to the window. She
isn’t walking to the door, This can be
adapted to suit all persons of the verb.
ok

Use verbs already drilled: dizlogues can
be developed to make these patterns
meaning{ul,

* Xk

Conversion is made from present tense
of fiest sentence in the previous
development to past tense of first
sentence  in this one. Social studies
cantent words cun be employed with
these patterns. e, Indians were people
who hunted and fished for their food,

(L EA

* ok



LANGUAGE ATM SENTENCE PATTERN SUGGESTED APPROACH

Review cunr as auxaliary: statement and L ean speak Spaisish, Use diulogue.
question fonms: use ol foo teaning Canyou speak Spanish, Jose? Teacher: Can Maria speak Spunisii,
also. Yo, | can., Jose?

I can speak Spanish too, Jose: Tdon'thnow.

Can Maria speak Spanish? Teacher: Please ask her.

Jose Jose: Can you speak Spanish,
Yes. shie can, Maria?
he Maria:  Yes, [ean.
She can speak Spanish 100, Joser Maria can speak Spanish,
tHe Use other verbs with auxiliary can.

Canwe play games in the yard?
(hudicate entne sroup.)

Yes, we can,

We can play games in the vard.

Can they play gumesin the yard?
Cdicare asmadl eronp within the

group, who donot amswer )

Yes. they caun.

Fhey can phiy gamnesin the yard too.

<

4k YT %k ok
Expund sentences with clauses juined [ can speak Spunish, and Maria can too. introduce by reviewing above patterns
by aind, Teview tuse of 7oo meaning alse, Jose can play ball and Jaan can too, in quick dritl.
Cannen cun paint pretares, and 1 ean Ask: Can anyone tell me how 1 con
o, miake one sentence out of these?
We can po to the gymeand other clusses 1 cun speak Spanish.
cian tow. Murin canspeak Spanish.
My friend can pls G prmosand ean Try to clicit ihe pattern from the
too, chilidren: af not, give the maodel: have
They can sing, and we can oo, children repeat it;
We can danceand they can oo, b can speak Spanisivand Maria can speak
Fean pamtoand Mariz can too, Spanish too. Discuss the meaning of cun
vl in the second part of the sentence: Fean

speak Spanish and Maria can too,
Divide tie group into (wo groups: one
says the pattern with they while the
other listens. The groups then excliange
parts.
A conversion drill wilt help make the
pattern automatic. e,

Teuacher Children
Miria can dance.
Jose can dance. Munia can dunce,

and Jose can too,

Juan can speak
Spantsh. Mariacan Juan can spenk

speak Spanish, Spanish.and Miria
[SIRGIEE
* ¥k ke B
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LANGUAGE AIM

Continue expatded  patterns: chauses

joined by buetr,; review cantand can’e,

* k%

Drill above piatterns in contrast,

¥ k&

£34
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SENTENCE PATTERN

Can Mike speak Spanish?

No hecan't.

Mike can't speak Spanish.

Can Juan speak Spanish?

Yes, he can.

Juan can speak Spanish,

Can you speak Spanish, Mary?
No,icun't.

cle.

Juan can speak Spanish, but Mike can’t.
Mary can’t speak Spanish, but Juan can,
Carmen can play the piano. but Luz
can't.

Angeling can draw pretty pictures. but
Miss  an't,

ete.

4k %

Maria can speak English, and Juan can
JCHAR

Jose can ride a bicycle. but Maria can’t.
Angel can speak Spanish, and Carmen
can too.

Mike can’t play the piano. but Angelita
<.

el

* ok K

SUGGESTED APPROACH

Review use of cart and cart't.

‘The teacher asks the question tirst; the
children answer back: No, e can’t,ete.
When the teacher wants the complete
pattern, she asks: Tell me about Mike.

Use the same approach as described tor
patterns with and between clauses
Discuss the use of bt Tor joining two
differentideas, e.g.,

Juan can speak Spanish.

Mike can't speak Spanish,

Juan can speak Spanishi, bier Mike can’t.
A conversion drill will lielp make this
automatic.c.g.,

Children

Teacher

Juan canspeak
Spanish. Mike can’t
speak Spanish, Juan can speak
Spanish, but
Mike can't.
Maria can’tdance.
Jose can dance.

but Jose can.
cte.
Sce Oral Pattern Practice Drills.

k% ok

After much practice in having the
childiein tell what dhey caniad cun'edo,
a conversion drill will help to make the
patterns automatic, ¢.g.,
Teacher Children

Muria can speak
Spanish. and Juan
can too.

Maria can speak
Spanish. Juan can
spreuk Spanish,
Jose can ride a bicy- Jose canridea
cle.Carmencan't hicyde, bt
rideabieyele. Carmiencan't.

ete.

See Oral Pattern Practice Diills

A generalization may be made about
and and bues.

*k

Maria can't dance,



LANGUAGE AIM

Treach tag strovture and answers,

(34

Expand pattern with cliuse introduced
byl the clause mwodifias the subject.

* ¥ K
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SENTENCE PATTERN

Maria can skate, can’t she?

Yes, she can,

No, she can’t.

Jose can't ride a bicyele, canhe?

Yes, he can,

No, hecan't.

I can speak Spanish, can’t 7

No, you can't.

Yes, youcan.

{Same forvou, we, they, et¢.)
X 3 3

The boy who took the bicycle rode
away.

Maria, whao is in my class. is a Jovely gitl.
Jose, who can speak Spanish, is a brave
boy.

My mother. who works all day, cooks
supper at night.

My grandmother, who lives in Puerto
Rico, writes letters to me.

Many .explorers who came to the New
World were Spanish.

Children who come to New York from
other countries learn to speak English.
cte.

xEk

SUGGESTED APPROACH

First the teacher asks the question and
chifdren answez: group asks questions:
other groups answer; individuals ask
guestions;individuals answer.
After much experience with oral
practice, a generalization may be made
about tags,e.g., ‘

Fean- can’t?

He can™t--can he?

efc.

* ¥k

Explain the position of the clause as
being next to the word it tells
sontething about. Review the pattern
previously taught, ¢, He is the boy
who looks nedt every duy.

Elicit what word the clause tells about.
It necessary, help pupils to understand
that the clause tells about boy,
therefore it follows oy, Hiustrate the
change by changing the position of bay
in the word order, ¢.g., The hoy who
lnoks neat every dar is in my class.

Substitution drills may be used to build

vacabulary and practice the pattern,

c.g.,

Teacher: The boy who ook th:
bicycle rode away.

Cue: candy ran

Children: The boy who took the candy
ran away.

Teacher: Maria, whois in my class.isa

fovely pirl.
Cue: group  smart
Children: Maria, who is in my group, is
asart gird.
(O
* XK



LANGUAGE ALM

tntroduce clause beginning with if;
contrint with when. )

*r K

Review patterns: drill intonation and
stress in relation to change in meaning.

* & &

Review clauses introduced by #f and
when; practice alternate place in word
order.

Kok

Feach the use of the pronoun to re-
plave the noun and the agreement of
netn eid pronoun

IR

ERIC

Aruitoxt provided by Eic:

SENTENCE PATTERN

H I finish my homework, Fean go to the
IMOVILS,

When inishemy homework, Twill go to
the movies.

I June goes to the movies, Fean go too.
When Juane goes to the movies, Il go
tuo.

If yousee Chartes, will you give hi this
buok?

When you see Cliarles, will you give hitn
this book?

* k%

Does Angelina like Lo eat carrots?
Yes, she fikes carrols.
Does Angelina like to eat carrots?
No, she likes to eat bananas.
Does Angelina tike 1o eat carrots?
Yes, she does.
No, she doesn’t.
Do you want to go to the movies
tonight?
No,Twant to go Saaurday night,
Do you wans to go to the movies
tonight?
No, Iwant to do my homew ork.
Do you want to go to the movies
tonight? ‘
No, Lwant to play bingo.
et

* ok

U Fhave a headache, 1 take an aspirin,

I kiss my mother whenshe comes home
fromwork.

I carry packages at the supermarket if |
want to carmmoney.

Wihen | want to carn noney, | carry
packages at the supermarket.

cte.

* & ok

Codumbues discovered Puerto Rico when
he made asecond voyige.

When Coltonhus made a second voyuage,
he discovered Pacrta Rico.

My mother by us new clothes #f she
has money.

SUGGESTED APPROACH

Explain the difference between i and
when, e g, i indicates something that
may o oy not appen: for example,
£ vou are a good boy, I give you
candy. Suppose you are bad, will you
gel the candy? No, only {f you are g
good bays you ray fever get candy,
When you are @ good boy, you will get
candy, means you will get candy at the
tine that you are a good boy. 2f sets a
condition: when sets a time,

L3

Explain to the children that whenlike is
stressed it means does she like or dislike
carrots; when carrots has the stress, it
means does she like carrots or
something else; when does is stressed, it
nmieans does she ordoesn't she like to cat
carrots. The nieaning is changed by the
word you stress. Your voice rises at the
end of a question and falls if you tell
suinie thing.

* ok

flave u quick review of patterns with iff
and when clauses at beginning of
sentence. e.g., I Hinish my homework,
[ can go to the movies, ete. Tuke the
above sentence and say: 1 can go to the
movies il [ finish my homework. Ask:
Does the meaning change when 1 put
the #f part at the end? Do the same with
4 when clause. Elicit the generalization
that if and when parts of the sentence
can come at beginning or end.

Alter many expericnees with oral
practice of clause at beginning and end
of sentences. have a conversion drill.,
Explan what the children are to do,
¢



EANGUAGE AIM

* % ¥

[each clause introduced by becatse.

* & %

Teuch the double auxiliary fave, had
tor angoing past,

ERIC
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SENTENCE PATTERN

If my mother has money . she buys us
new clothes.
ete.

* 5k %k

I do my homework every day because |
want to be smart.

1 have fun in the playground because |
mect my friends.

You are a good friend because you help
me.

They are playing puncliball because
they are in the gym.

We are having a party because it is
Chiristmas.

ete.

Because I want to be smart. | do my
homework every day.

Because I meet my friends, Fhave funin
the playground.

elc.

* % ok

I'm having fun in the playground now,
I have Tun in the playground every day.
1 had fun in the playground yesterday.
I have had funin the playground sinee |
was a little boy.

girl.
I have had muany experiences sinee |
came to New York,
You have had good marks since you
came to this class.
We have had math every day since
September.
They have had English lessons since
they came to New York.
ele.

SUGGESTED APPROACH

Teacher: 1 can go to the playground
when I finish my homework,
Children: When I finishmy homework,
[ can go to the playground.
cte.
Review need for having antecedert
precede pronouns. (Do not use -
technical terms.)
¥k ok

Review clauses introduced by if and
when, Review difference in meaning,
c.g., if sets forth a condition; when sets
time.

Introduce clause beginning with
hecause by eliciting that the word
because introduces a reason. Try 1o
clicit the possibility of changing the
order of the clause, after much practice
in oite position. If pupils do not draw
the conclusion on their own, ask them
tu try changing it and see if the mean-
ing changes.

* %k %

Use time words to indicate fenses:
immediate present; habitual past;
continuing past.

Indicate that the entire group is in-
cluded in we.

Indicate a small group within the group
for they.

Lxclude the small group from repeating
the pattern.
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¥ XK

Drevelopirregadar verh to tahe. all tenses
and persons,

ERIC
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SENTENCE PATTERN

* %k

Fake s pencd from my drawer. Hilda.
Phida is aking a pencit from your
drawer. '

thlda tovk a pencil from your drawer.
Hitda takes a pencil from your drawer
when you teli her to.

Take a pencil from my drawer
tomorrow morning. Hilda.

Hitduw will take a pencil from your
drwer tomorrow morning.

What was Hilda doing while we were
watching her?

Hilda way taking « pencil from your
drwer.

LR

SUGGESTED APPROACH

Replace the childfen in the small
group in order to give gl children an
opportinity to repeat the patter.
Children should realize that they
excludes the speaker,

* ok

Begin with  the present progressive
because it can be puntomimed. Give the
command form. While the child is
carrying out the comntand, ask the class
to tefl what the child is doing. Children
who have had much practice with the
use of the auxiliary and verb toexpress
the continuing present will make the
analogy here. If not, give the model.
When the action is compicted, ask:
What did Hilda do? (Help the class with
the past tense pattern.) To elicit the
habitual pattern, ask: What docs Hilda
always do? Hilda takes. Give a
command for tomorrow and ask: What
will Hilda do tomorrow? Substitutions
are made for content words, e.g., Take
your book to the bookcase, John, Drill
the tenses in contrast to the past tense,
using words to indicate time element:
now, vesterday, ahvays, or every day.

John is taking .. NOW,
John took yesterday.
John takes oo cvery day.
John took e Jastweek.
John will take __ tomorrow.

John was taking last Monday.
Sce substitution drill.

After much  practice, children can
include the verb reke in their Magic
Word Tist,

* kK
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Supplementary Materials

RATING ORAL LANGUAGE ABILITY

The language development of children learning English as a second language is rated by the teacher
according to the scale from the Puerto Rican Study Report.®

SCALE FOR RATING 2UPIL’S ABILITY TO SPEAK ENGLISH

“Enter for cach pupil the letter A, B, C, D. E, F corresponding to his estimated ability to speak English in
the classroom. defined as tollows:

A - Speuaks English, for his age fevel, like a native - with no foreign accent or hesitancy due to
interterence of a foreign language.

B Speaks English with a foreign accent, but otherwise approximates the fluency of a native speaker of
[ike age level. Does not hesitate because he must search for English words and language forms.

C  Can speak English well enough for most situations met by typical native pupils of like age, but stil}
must make a conscious effort to avoid the language forms of some foreign language. Depends. in part,
upon translation of words and expressions from the foreigh language into English, and therefore, speaks
hesitantly upon occusion.

D - Speaks English in more than a few stereotyped situations, but speaks it haltingly at all times.

E Speaks English only in those stereotyped situations for which he has learned a few useful words and
cxpressions. .

I Speaks no lingli:\h.

The expected outcomes listed for cach grude in this handbook can serve as a guide for cvaluating
achicvements and relating them to the above scale. This is particularly significant for the C. B, and A
designations that use as a comparison typical native pupils of like age.

*Buard of b ducation of the City of Now York, Puerto Rican Stidy Report Oral Language A bility Rating Scale (New York: The Board, 1958),
p. 169,

O
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Supplementafy Materials

SOUND PRODUCTION EXERCISES

Sound production plays a part in the teaching and learning of English as a second language. s practice is
included in the tormat of the Special Language Lesson and therefore in the teacher’s plans for those lessons,
Because it is fully treated in the section on speech in the Hundbook for Language Arts: Grades Three and
ffour, there is no need to repeat it here. However, the exercises that follow can be helptul to
Spanish-background children who  frequently  have difficulty with the production of the sounds
incorporated in the rhyntes. These exercises give enjoyable practice once the more detailed method of the
production of these sounds has been established. While the rhymes themselves are more appealing to young
childdren, older onves can have fun with them in order to perfect the sounds they find difficult.

The teacher may use the rhymes as jingles or create an activity suitable to the age level of the children.

RHYTHMS, RHYMES, AND RHYTHMIC ACTIVITTES ¢

These rhythms. rhymes. and rhythmic activities have not been planned to be used as skill development
lessons but rather to provide a fun way of extra practice in developing phonetic distinctions and
differentiations of sounds that create a conflict for Spanish-speaking children who are learning Linglish as a
second language. They are to be used as reinforcement activities at any time - in the classroom, on the
playground. during rest periods, and wherever an opportunity may present itself. They are to be used as
supportive activities with other audio-lingual work to attack special difficulties which the Spanish-speaking
children experiencee.

The overall objective of these rhythms, rhymes. and rhythmic activities is to help the children reach the
point where they will be able to identity, discriminate, and reproduce in spontancous speaking the
foltowing problem sounds:

Lol and ok

2. sand z

3. th ivoiced and unvoiced)
G Band v

Soocand g

[’Jm\ shine 1. Valenons Kb Rivoses e f Rbcthoie Forcigos (San Antonio, Loy, 1968 Mimcovraphod
i [
162
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SKILL NO. 1

Objective

Toidentily, discriminate, and reproduce in spontancous speaking the sh and ot sounds.

Chico Charlie

Chico Charlie toves to cha-cha

With his favorite muchacha.

He won't change his partner fair
“Til they sit down on a chair.

Cha, Cha, Cha! Cha. Cha, Cha!
Cha, Cha, Cha, Cha, Cha, Cha, Cha!

Sheila Shirley and Eloy

Shuftle softly with much joy.

‘Round and round they shuftle ightly

*Til he sits her down politely.

Shoo, Shoo. Shoo! Shoo, Shoo, Shoo!
Shoo, Shoo, Shoo. Shoo, Shoo, Shoo, Shoo!
Sh, Sh. Sht Sh, Sh, Sh!

Sh. Sh, Sh. Sh. Sh. Sh, Sh!

SKILL NO. 2

Objective

See the pupils dancee in time

To this Shuffle-Cha Cha rhyme.
You can telf with one quick glunce
That cach pupil loves to dance!

- Cha, Cha, Cha! Cha, Chyg, Cha!

Shoo, Shoo. Sheo, Shoo, Shoo, Stioo. Shoo!
Ch, Ch, Ch! Ch, Ch, Ch!
Sh, Sh, Sh. Sh. Sh, Sh, Sh!

The Choo-Choo Train

To make a moving choo-choo train
This is what you do:

One fist forward: onc fist back-
Chug, Chug, Chug- Choo, Choo!

Blow the whistle; pull the chord-
Switch the track - please do!
Shuffle, shuffle, change your step,
And show your shiny shoe!

To identify, discriminate, and reproduce in spontuneous speaking the s and z sounds.

The Bees
(A Choral Reading)

Let’s be noisy little bees

Buzzing ‘round and ‘round the trees.
Now we'll buzz around the flowers
Taking honey by the hours.

Buzz, Buzz, Buzz! Buzz. Buzz. Buzz!
£.7.2) 2.7.7!

The Snail

Silent., softly. slowly.

Slides the bashtul snail:
Sings a soundless song,
And feaves a silver trail.

ERIC
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A Zebrain a Zipper

I saw a zebra zipping:

A-zipping through the zoo.

His legs were strong and stubby:
He sailed toward e and you,

His eyes were bright and steady:
His scheme was black and white.
He used his striped pajamas

So stylish  day and night.

His P.Js had g zipper

Which zipped straight up his back:
In order to unzip them,

He summoned his friend Zack.
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Messy Bess

Moessy messy sister Bess Now this little miss is happy

Spilled her food upon her dress. For she looks so clean and snappy,
With soup and water she’ll erase That her mother, dad, and sister

The mess she made and save her face. Were so proud of her, they kissed hers.

SKILL NO. 3
Objective
To identify, discriminate, and reproduce in spontancous speaking the /1 sound (voiced and unvoiced).

Thump! Thump! Thump! Timothy Turtle

Thump, thump. thump!

Tap the table with your thumb.
Think a thought of thankfulness
Then begin to hum,

Timothy Turtle lives with his mother,

His sister, father, and thoughtful brother.

There’s also a thing with one purple feather

That sleeps in this house to get out of the weather.

Thump. thump, thump! And ‘though there’s hardly room for another,
One and two and three; With them there lives a furry druther.
Liverything is thirsty - The druther rather bothers him;
Turtles, me, and thee! He’s the only one that cannot swim!

SKILL NO. 4

Objective

To identity, discriminate, and reproduce in spontaneous speaking the b and v sounds.

A Song to Barry

Burry bought some berries- Big and bad and boisterous--
Berries from a bush. The night with viflains ring,
Big and bright and beautiful - But Robin and the Bat Man
He brought them ali to me. An end to them will bring!
Verily I loved him - And Victor, Van, and Vernon
Valiant was his name. Must hide beneath the tree,
But Victor, Van, and Vernon-- But Barry with his berrics

I loved them all the same. Will hide along with me.




My Valentine

Sonebody came to visit me, The cover bore my very name;

And brought a valentine; There was a verse inside,

He shoved it underneath my door; Which told me of the love that you,
This lovely card was mine! Dear Dad, could never hide!

SKILL NO. 5
Objective -
To identity, discriminate, and reproduce in spontancous speaking the ¢ and ¢ sounds.

The Bells

Ding! Dong! Ding! Dong! Swing and ring and ting-a-ling—

I hear the bells a-ringing. The silver bells are pealing.

Ding! Dong! Ding! Dong! The air is filled with joyous sounds
A mussage they are bringing. That bring a happy fecling.

Willic Wigster

Who hid my piggic in a bin? One day my big pig danced a jig

My mean and skinny sister. To sister Minnie's singing.

She put six wigs upon his head, He busted out; flipped on her lap

And called him Willie Wigster. And to her arms was clinging.

With picks and sticks she digs for figs: I aughed until my ribs did split;

She thinks he is too thin. The jig went quite amiss.

She feeds him, and he’s now so thick, But then I'said: “Oh, please forgive .. .”
He’s cramped within that bin, To my big pig - -~ ————- not Sis!

See, See, See!

See, see. see! ' Lee, Lee, Lee!

What do you think of me? Down upon his knee--
Silly. selfish, simpleton Singing songs to Cindy
Sitting in a tree. His little bride-to-be.

Dee. Dee. Dee!

Beautiful to see

Sits within her web

Where she has captured 1 ee!

", o I()S
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COMPARATIVE ANALYSES

The teacher does not have to have a speaking knowledge of the child's native language to be an effective
teacher of English as a Second Language. Some understanding, however, of the similarities and differences
in pronunciation and structure (word order) of the various languages would surely help the teacher.

Comparative analyses of English with some of the languages more frequently encountered in the schools,
i.c.. Spanish, ftalian, German, Polish, and Chinese , are presented in this section.
ENGLISH AND SPANISH
Language Structures That Are Similar

List A contains English patterns in which word order and grammatical structure are fairly similar in
Spanish and in English. These patterns, as indicated, are best used as beginning points for stimulating
growth in English vocabulary. Since they contain no major grammatical problems, they have the additional
value of giving the beginner in English a feeling of success with the new language.

LIST A

Patterns in Which Word Order and Grammatical Structure Are Fairly Similar in English and in Spanish

The English Pattern

The Corresponding Spanish Pattern

ERIC
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1. The noun is used as the subject of the staterment pattern.
Example:
The book is lhere.

2. The possessive adjectives. i, vour, ete. occupy pre-

noun position.

Lxamples:
Our house is big.
Our houses are big.

1] [£Y8)

The noun subject is expressed in Spanish.
Example:
El libro esta aqui.

The possessive adjectives also occupy pre-noun position
(although they agree in number, and in most cases,
in gender with thie noun modified).
Examptes:

Nuestra casa es grande,

Nuestras casas son grandes.



The _qulisl_l Pattern

A Fhe articles oceupy pre-noun position.

Examples:
a book
a house
the boy
the boys
the pirl
the girls

4. The adjective occurs very frequently atter a form
of the verb e

Examples:
The house is high.
The houses are high.

S. This, that, these, and those as demonstrative pronouns
appear very frequently betore a form of the verb be in
the statement pattern,

Examples:
This is my mother.
These are small.

Those are small.

6. This, that, these, and those as deonstrative adjectives
oceur regularly in pre-noun positior in English.

Examples:
this book
that book
these books
those books

this house
that house
these houses
those houses

ERIC
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The Corresponding Spanish Pattern

The articles also occupy pre-ttoun position (although they
change in form to agree with the noun).

Examples:
un libro
una casa
el muchacho
los muchachos
la muchacha
las muchachas

The adjective in Spanish also occurs very frequently alter a
form of the verb be (however, the adjective agrees in
number and gender with the noun it modifies).
Examples:

La casa es alta.

Las casas son altas.

Reason for Difficulty and the
Corresponding Spanish Pattern

In “panish the meaning of this, that, these, and those are
expressed as in English and appear very frequently before a
form of the verb be in the statement pattern (however, the
forms of the pronouns vary greatly in Spanish).
Examples:

Esta es mi mama.

Esos son pequefios.

Esas son pequeffas.

Aquellos son pequefios,

Aquellas son pequeiias.n

In Spanish the demonstrative adjectives also appear regu-
latly in pre-noun position (however, they agree in number
and gender with the noun modified).
Examples:

este libro

ese libro

estos libros

esos libros

aquellos libros

esta cdsa

€sa casa

estas casas

€s4s casas
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T e direct object vecupies a postaerh position. ’ The direct vbject in Spanish wlso oeeupies o postverb
positiorn.
Examples: ’ Examples:
1 see the book. Yo veo el libro,
8, With wany situations two alternatives are possible for The Spanish pattern is similar to the second alternative: |
expressing  the order ol the direct object and  the gave the book to the teacher.
indirect object, e, [ gave the teacher the book: | gave
the buok to the teacher.
Examples: Lxamples:
The boy gave the book to the girl. El muchacho dio el libro a fa nifta.
Rosa sent a letter to Mary., Rosa mando una carta a Maria.

Language Structures That Are Different

Instruction should emphasize patterns that are different in the two languages. List B contains
English-language patterns that present special difficulties for Spanish speakers. These patterns are the ones
that constitute the basic program of language instruction for the sccond-language learness in the primary
grades. For cach pattern in List B, there is an explanation of the reason why it presents a special problem to
the child whose original language is Spanish. These explanations are not intended for mstrucnonal use; they
are merely for the teacher’s refercnce.

LIST B
Patterns Involving Word Order and Grammatical Structures That Exist
() In English But Not in Spanish or (b) In Both Languages But Signal Different anmgs
Reason for Difficulty and the
The English Pattern Corresponding Spanish Pattern
1. The use of the expressed pronoun as the subject ol the Pronoun subject is not usually expressed since Spanish
statement and question patter, uses verbal inflection to indicate person and number,
Examples: Examples:
It is round Es redondo.
Is round.
She can sing. Puede cantar.
Can sing.
Is he a policenin? o Es policia?
Is policeman?
2. The use of og to express negation with verh torms, ‘ Noas regularly ased in pre-verh position.
Fxamples: Examples:
Mary s not here. Maria no esta aqui.
Maria no is here,
The horse does not eat meat. El caballo no come camne,
The horse no cat meat.
]l\\
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e we ot the wmmtlected adiective torm in front of the
.
Fxamgles.
Lhe byg dog,

Fhe bl dogs,

4. The use of the hasie form of 1he adjective plus o7 and
est to torm the comparative and the superiative,
respectively.
Examples:
Phe pumphin is bigger,

My father o the tallest in the fanily.
SO The nse of the sounded suffix s 1o imdicate present

tense for third person singular, variously pronotineed
d s iwalks), 2 (payvy)oand ez teatches).

Examples:
The boy eats candy every day.

My sister goes to school,

fre Spanish. the adjective usually follows the noun madificd
and abo agrees with it in number and gender.

Ll perro grande,

The dog big,

1.os perros grandes,

In Spanish, the word wmas (more) and the words of mas, la
mas, los mds, las mas the most) are used in front of the
adjective.
Examples:

La calabuza es mas grande.

The pumpkin is more big.

Mi papd cs ol mds alto de la familia.

My father is the most tall of the family.

In Spanish, there is the tendency cither to aspirate the final
-5 or to drop it in pronunciation. Since the third person
singular does not add an s in Spanish, there is an added
tendency to drop it in English.

Examples:

Ef muchacho come dulce todos los dias.
The boy cats candy every day.
Mi herinana va a la escuela.

My sister go to school.
Mi hermano ve la television.
My brother watch the television.

My brother watches television.

0. The use of the sounded suttix s o form the regular The sume as for verbs above.
plural.

Examples:

The books are here.

Examples:
Los libros estin aqui.
The bouk are here.
Los [opices estdn all3.
The pencit are there.
Las casas son ¢oloradas.
gf“'ﬁhc house are red.

The pencils are here.

The houses are red.

7. The use of the suffix  ed to torm the past tense off In Spanish, the past tense adds endings to regular verbs. The
regular verhse variousy  pronounced as 1 jwatkedy, d Spanish inflections are unrclated to the English suffix - ed:
{ealledy, and ed inceded). c.g.. ¢ (habld), A (habtd), 1 (escrib)), ete. In addition,

the Spanish language does not have niany of the consonant

clusters that appear when combined with the  ed suffix;

c.g.. - At (walked), I (called), -ft (laughed), cte.

Examples:

E1 payaso se rio.

The elown laugh.

Los niffos jugaron bola.
The children plav ball,
E1 bebe quiso feche.
The baby want milk.

Examples:
The clown Taughed.

The children played ball.

The baby wanted milk.
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S0 The use of the auxibiuny will plus the simple, unintlected
torm of the verb to express tuture tense,

Example:
The girl will dance.

9 The ase of wm, iy, and are plus going o plus the unin-
tlected basic form of the verb to express the luture
lense,

Uxatuples:
{ am going Lo sing.

She is going to datice.

10, The use of the negative command pattern requiring the
forms o nat, don't followed by the aninflected fanm
of the verb.,

Examples:

o not run.

Don't push.

P, The use of am, is, and are plus the dng form of the
the verb to express the present progressive,

Example:
Fam painting now.

12, fhe use of the article g in front of nouns indicating

professions. occupations, or status,

Examples:
The man is a carpenter.

She s 4 nurse,

{70
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There is na auxiliary equivalent to wifl. Rather, inflections
are added to the infinitive form of the verb to express the
future, eg., ¢ (hablar®), 4 (hablard), -dn (iran), -enros
{andaremos), ele,

Lxamples:

La muchacha bailara.

The girl dance,

Spanish uses the notion of go plus the notion of to (voy a,
vas a, va a, cte.) plus the infinitive form of the verb for
future; but the forms of the corresponding expressions are
quite different,
Examples:

Yo voy a cantar.

I go tosing.

Ella va a bailar.

She go to dance.

Spanish uses no before different forms of the verb to
express the command pattera.

Examples:
No corras.
No corra.
No corran.
No run.

No empujes.
No empuje.
No empujen,
No push.

Spanish has both the present progressive tense and the
simple present tense, but in many instances they are
interchangeable, depending on the situation, e.g., The child
plays now (El n”}’ﬁo juega ahora); and The child is playing
now (E nffto esta jugando ahora).
Examples:

Yo pinto ahora,

[ paint now.

Yo cstoy pintando ahora.

I am painting now.

The Spanish pattern for identifying a person’s pusition, job.,
nationality, etc., does not require the indefinite article in
pre-noun position.
Examples:

E) hombre es carpintero.

The man is carpenter.

Ella os enfermera

She is nurse.



P30 1he use of the possessive adjective 1o desigiate parts
ol the body and articles of clothing,

Examples:

My head hurts.

He puts on his hat.

14 The use of titles without the detinite article.

Examples:
Mes. Holimes is here.

I see Dr. Fox.

<
I5. the vse of the prepositions i, on, aud az in special
sitnations that cause difficulty for the Spanish speaker.

Examples:
The ball is in the by,

I live on Madison Street.
1 five at 139 Madison Street,
16, The use of a form of the verb e it many- expressions
stich asy Tam sixoyvears olds fam hungey (1 am cold, ete.
Examples: 4
I'in thirsty.
He's eight.
170 The use of inversion of the subject and forms of the
verb e oand auxiliary verb (can, #s, are, ete)) to ask

uEstIons,

Examples:
Is the boy here?

Can Mary go?

I8 The use of the structural words o, does, and did to ask

questions,
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The Spanish speaker uses the definite articke instead of the
possessive adjective.
Examples:

Me duele ls cabeza.

The head hurts me.

Se pone el sombrero.

He puts on the hat,

Spanish speakers say: "“The Mr. Smith is here™ for “*Mr.
Smith is here”
Examples:

La sefiora Holmes estd aquf.

The Mrs. Holmes is here.

Yo veo al doctor Fox.

{ see the Dr. Fox.

In, on, and at sre often interchanged by the child because
Spanish may use the one form ¢n in various situations.

Examples:
La bola estd en la caja.
The ball is in the box.
Yo vivo en la calle Madison.
{ live in the street Madison.
Yo vivo en ¢l 139 de {a calle Madison.
I live in the 139 of the Street Madison.

Spanish uses a fornt of the verb Jiave for expressing the
corresponding idea.
Examples:

Yo tengo sed.

| have thirst.

El tiene ocho afios.

He has cight years,

Although Spanish also uses the device of inverting the
subject and the verb for questions, Puerto Rican children
often use the rising intonation without inversion as the
means for indicating a question.
Examptles:

¢El muchacho estd aqui?

The boy is hiere?

6Mary puede ir?

Mary can go?

Spanish inverts the subject and the verb or simply uses the
rising intonation 1o indivate this type of question. In
Spanish, the rising intonation is the clue to the question,
whereas in English the rising intonation is optional. That is.
intonation can be cither up or down. The clue to the
question in English is the position of the words do. docs.

and did.
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Poanphe

Do

Examples:

xanples:

the girls study? Las muchachas estudian?
The girls study?

Does this boy paint? Pinta este muchacho?

Paints this boy?

P2 The use i questions o an introductory wond (when, Spanish uses the question word followed by the verb and
where, why, what, et tollowed by the suxiliury o, the subject in inverted order. No auxiliary comparable to
does, or did and the subject and verb i regutar order. do, does, or did s used.

Examples: Examples:

Where does vour teacher live? ¢Dodnde vive su maestro? ‘

Where lives your teacher?

Problems in Understanding and
Producing Sounds, Rhythm, and Intonation

The major sound problems of Spanish-speaking pupils in the process of learning to speak English are:

CONSONANT-SOUND PROBLEMS

6.
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The th as in Huanb thin, path. The Spanish speaker. in attempting to approximate this sound, will
usually produce an s sound as sink, sin, pass.

The 7 as in the word judge. In attempting to pronounce this sound, the Spanish speaker will say chuech.

The th as in the words the, though, and s, 'Yhe Spanish speaker will usually pronounce this sound as
a soft o as de, dough, and dis.

The shasin the words shie and shoe. The sound is often produced by Spanish speakers as s insee and stee,
The =i sound us in pleasare and treasure. This sound is produced by the Spanish speaker as i voiceless s

The voiced s sound as in zine, rise, and zoo. This sound is produced by the Spanish speaker as a
voiceless s as sink, rice. and Sue.

The b osound as in bar, rabbit, and cab. In attempting to approximate this sound. the Spanish speaker
4 . s
may say the psound as in par, rapid, and cap.

The vsound us n rare, vedd, amt et Ty attempting to approximate this sound, the Puerto Rican learner
of English will say boat, hail. and best.

The d sound as in din wnd den. The Spanish speaker will usually’ pronounce this sound as a £ in zin and
ren,



10

SThe ot osound as inowatch, cateh, and chew In attempting to approximate this sound. the

Spanish-speaking learner of English will say the si sound as in wash, cash, and shoe.

he v sound as in wse and yellow. The Spanish speaker will usually pronounce this as juice and jellow.

S The nosound when it appears in final position in English in words like thin, run, and ton. The

Spanish-speaking pupil will usually say thing, rung, and tongue,

- The msound when it appears in tinal position in words like comb, dime, and some. The Puerto Rican

pupil. in attempting to approximate this sound, will say cone, dine. and son.

- The g sound in such words as dug, goat, and pig. This sound is usually produced by the Spanish speakers

as duck, coat, and pick.

- The sound w as in way, wash, and woman. The Spanish-speaking pupil wlil usually say gway, gwah, and

¢worngn because in Spanish the w sound is generally preceded by the g sound: agua, guante. guapo.

reeed

VOWLEL-SOUND PROBLEMS

(.

E

The « as in kat, cat, and map. 'Tais sound is usually pronounced by the Spanish speaker as the vowel in
hot, cot, and mop (or after many attempts to approximate the sound as het, ket, and nmiep).
The vowel sound in the words done, sung, and cut. The Puerto Rican pupil will tend to produce this
sound as in dawn, song, and caught.
The ¢e sound as in feave, feel and sheep. This sound is usually pronounced by the Spanish speaker as
the ¢ sound in live, fill, and ship.
The i sound inlive, fill, and ship. The Spanish speaker produces this sound as the ee sound in leare, feel,
and sticep.
The ev sound in lute, mmate, and gate. The Spanish-speaking pupil may produce this sound as the e sound
it fet, met, and get.
The ¢ sound in let, met, and get. The Puerto Rican pupil will tend to produce this sound as the ey
sound in late. miare, and gute,
Fhe oo sound in pool and fonl The Spanish-speaking. pupil. in attempting to approximate this sound.
will pronounce it as the u sound in pull and full.
The 2 sound in peddl and fiedl This sound will be produced by the Spanish-speaking pupil as the oo sound
in pool and fool
The o sound as in coal, howl, and hole. The Spanish-speaking pupil will say it like the vowel sound in
catl. ball. and hall
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1O, The sound aw in drawn, song, and cawght. The Spanish-speaking pupil may. after practice in other
English vowel sounds, produce it us the o of done, sung, and cut.

11. The o sound in hot, cot, and maop may approximate the ¢ of hat, cat. and map.

Consonant-Cluster Problems

In wldition to the problems of understanding and producing the significant consonant and vowel sounds of
English just indicated. the Puerto Rican learner is also faced with problems of consonant clusters. Many
English clusters do not exist in Spanish, or. if they do exist. do not occur in the same positions. For
example, the Ar cluster appears in Spanish in such words as acto, tacto, octarvo, etc.. but does not appear in
tinal position in Spanish words. Hence, the Spanish-speaking person has difficulty in producing the At
combination in such words as uct, walked, talked, liked, ete. The sp cluster appears in the Spanish in such
words as espatlol, espeso, esposa, ete. Since it is always preceded by the ¢ sound in Spanish, the
Spanish speaker will tend to hear and say the e sound as preceding the initial sp in English, Hence, he will
say ospreak tor speak, ete.

The sound clusters italicized in the following words illustrate the basic consonant clusters that do not
appear in initial position in Spanish words: storespeak.simall, snow, sky. sleep, strect, screw, spring, square.

The sound clusters italicized in the following words illustrate the basic consonants that do not appear in
final position in Spanish words: land, hunt, fast, fence, old, box, world. <ink, act, change, melt, desk, help,
milk, heath, first. ask. bench, fefr, tibn tenth, hands, fifeh, cighth, clups. bags, breathes, lifts, walks, lived,
raised, pushed. pulled touched, watched, danced, cashed, helped.

The teacher must expect her Spanish-speaking pupils to require special help with consonants and
consoniint combinations like those fisted in the two preceding paragraphs.

MAJOR PROBLEMS IN RHYTHM

Rhythm in linguage is a matter of stress and speed. In English, stress is rather regularly spaced in terms of
time interval between accented syllables. For example, in the following sentence. cach of the three sections
takes about the same time to say:

The cow lives on the farm next to my uncle’s house.

That is. "the cow™ (2 syllables) takes about as long to say as “lives on the farm’™ (4 syllables) and “next
to my uncle's house™ (6 syllables).

In order to maintain this regular rhythm, we accelerate our production of unaccented syllables between
strossed syllables.

The Spanish speaker cannot. when first encountering English. reproduce this steady language rhythm or
understand it because of the tendeney in Spanish to produce all syllables st about the same rate of speed.

In addition, there are some features of stress in Spanish which tend to carry over into English and to
contribute to wiiat some may consider a characteristic “'Puerto Rican aceent.” For example. the Spanish
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spaaker tends to stress the Tollowing language elements which the English speaker never stresses in everyday
matier-ol-tfact speectr.

. . B - . - A [} - ! !/
1. The articles a, ar i hes The Spanish speaker will say: & peach Tor a pedeh: an apple for an apples the
grapes tor the grapes.

2o The possessive adjectives pnv, vour, hifs, her, its, our, and their.

[

Hic prepositions & on. of founder, to, e,

4. Phe Puerto Rican is likely to stress the pronouns 1, me, we, us, e, iint, you, they, them, she, ler, and
it

5. The Spamsh-speaking pupil will frequently stress such conjunctions as although. and, or. as. that, ele.

O, Fhe Spanish speaker will usually stress any form of the verb de and the auxiliary verbs. For example, he
will say:
Lam walking.  for  Lam wilking.
He i & monitor. for He is a mdnitor.
We afe here. jor We are hefe. ete.

MAJOR PROBLEMS IN INTONATION

The rise and the fall of the voice make up the intonation or melody patterns of a language. The
intonation patterns of English differ from those of Spanish, As in the case of the sounds and the rhy thm,
the Spanish-speaking person will tend to carry over into English the intonation patterns of his original
Linguage. For examples in baglish. the polite request pattern uses a falling intonation: ““Please open the
door.™ In Spanish. however. the polite form nses & rising intonation.

ENGLISH, GERMANIC, SLAVIC LANGUAGES:
CONTRASTING STRUCTURE PATTERNS

ENGLISH GERMAN POLISIH
(Germanic) (Stavic)
Fhe use ob nor with very forms. “Mary Sume as Fnglisl Usually replaced by wo: “Mary is no
s ot ere” frere.”
The use of v tor maost plural nouns: Varighle plurals in both of these languages often fead to confusion i learning this
“hoya, penails.” Fnghish torm
175
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ENGLISH

The use of s i our simple present:
“he boy eats.”

Negatives with oo, does, did: He did

not wo o schoot,”

Faglish adjectives usually precede the
noui the red dress”

Nonagreonwent  of  adjective  with
mommal - cither number or gender:

“the b oo

Adverbs  of time appear only  at
beginming or end of sentence. usually
at the end: I saw  your brother
vesterday.”

The ed pust ending for regular verbs:
“wanted.” i

Use of the gerund: U1 am ready tor
reading.”

Godng to to oxpress future time: “Fam
poing to sing,”

The ausiliary will in our future: =1 will
see vou later,”

The use of i1 tostart a sentence: “ILis
Tuesday.”

Cempatison of most adjectives with ¢r
and ese 7l taller, tallest.”

Adverbs of manner usually precede
expressions of place: “"He works very
hard in his English class.”
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GERMAN
{Germanic)

POLISH
{Slavic)

It both ot these tanguage groups. verbs are fully inflected. bearning our
comparitively uninflected English, the student tends to drop the inflections which
persist, to say: “The boy ent.”

No auxiliaries exist in either of these groups. The tendency is to say: “He no
gofwent to school”

Same as English. Same as English.

Agreemient of adjectives with nominal in number and gender. Many Germans and
Poles are apt to say: “the higs rooms”

Grder s vanable, May be:
brother yesterday saw.™

Adverbs  of  time  usually  appear
between  verb  and  direct  object
Tendency is to say: 1 saw yesterday
your brother.™

"l oyour

Because of confusion caused by going from a fully inflected language to a
comparatively unintlected one. the tendency is to say, "The baby want milk
vesterday.”

Both language groups replace the gerund with the infinitive. The tendency is
therefore to say: [ am ready for to read .

Qur going (o exists only as
colloquialistn. The tendency is to say:
*1 go to sing.”

No such usage. Tendency is to say: *'l
go tosing.”

Both inflections and auxiliuries are
used in Polish often leading to
confused usage.

Same as Enghish.

Same os English. No impersonal  pronouns. s
therefore omitted, the forny expressed
as: s Tuesdav.”

Same as English,

Anatogous to Fnglish.

Germans and Poles may use the English order but more often reverse it and suy:
“He works in hiy English class very hard.”



ENGLISH

tse of to ho to express age: “I'm
twenty yeurs old.”

Uise of to he to express hunger, thirst,
ete. T am thirsty.”

Our negative imiperative: “Don't run!™

Questions with do, does, did. “Does
this man work?"

fuversion of subject and verb for
questions: s the boy here?”

Use of continuous present: 1 am
working now.”

Verbs in indireet discourse - the same
tense in cach clause: e said that he
was sick.”

The use of pronouns as subjects: *She
can go.”

Verhal contractions: £, we'fl.

The past with the auxdiary have (our
present pertect): 1 have always lived
in New York.”

Passessive adjective for parts of body
and clothing.

No definite articles before titles: | sce
Dr. lox.”

[ndefinite article in usual prenominal
position  with  words  identifying
occupations: “She is a nurse.”
Non-separation of compound verbs: |
get up early in the morning.”
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GERMAN
(Germanic)

Usually the same as in English.

Usually the same s in English,

Replaced by inverted form: “Run

net!"”

POLISH
{Slavic)

Use of 1o have: 1 have twenty years.™

Both to be and to have are used. |
hungry™ and 1 have thirst.”

Replaced by no: “*No runt™

No auxiliaries exist in either of these groups. Persistent tendency is therefore to
say, “This man works?” or "Works this man?"

Same as in English.

Greater tendency is to use simple
present: I work now.”

Tendency is toward usc of present or
of subjunctive: “He said that he sick
is” or “He said he be sick.”

Same as English.
Contraction consists of dropping the

pronoun. Tendency is therefore to
contract “We will” to Will.

Inversion has a more specific and
limited use than in Lnglish.

No such form in Polish. Simple present
substituted consistently: [ now
work.”

That is followed by the present: “He
said that he is sick.”

Same as English.

No contractions.

For our present perfect, Germans and Poles use the present: *'F always live in New

York,”

Both of these language groups use the definite article for this purpose. Tendency

in English is to say: “The head hurts me.”

Germans may use the English form but
they are just as”likely to insert the
article.

Same as English,

Natural tendency is for separation: *'1
get carly in the morning up.”

No definite article exists in Polish,
creating no problem here but causing a
great deal of difficuity in the regular
use of the article,

Na indefinite article in Polish.

No compound and fewer reflexive
verbs.
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ENGLISH AND CHINESE

Suggestions for Helping Chinese Children

Eaelish to the Chinese cbild s fanguage of oddities and minute detatls. He must remember to add ed tor
the past tenses s to show plurality and the third person singular, present tense: v 1o enable him to use 4
word as an adverb. In addition, he must learn allb the common ircegular spetling changes. There is little in
Chinese that can help him to understand English, The dissimilaritios in structure will hinder his usage of
Poelish unless weo as teachers, are aware of these differences and help him to overcome them. To help
accomplish this, comparisons und contrusts of the most basic and significant differences follow,

Betore discussing the stractural difterences, however, it is important to know that oral Chinese is
diversitied into more than fitty regional dialects. The written characters are the same for all. The most
comnion diafects are Mandarin, the official diafect for both National and Communist China, Cantonese,
Cthe diatect spoken by most of our children). Shanghainese, Fukienese, and Hakka. The farge population of
Cantonese speakers in New York and in the United States grew out of the need for workers to build the
Transcontinental Railroad in 1869: Canton was then the only port opened to the West.

The romanizations used in the tHustrations are those of the Yale University system. 1t is the romanization
used for the Mandarin dialect. but only the words which sound like or are similar to the Cantonese
pronunciation are used.

Sound System

The Chinese fanguage is a monosyllabic fanguage. Each character represents one syllable; therefore. a
five-character sentence will be a five syllable utterance, The syllables are usually short. It is not a true
cauivalent to the English syllable because the English syllable may be made up of more than one sound, as
in the word ranch (ran ch). The Chinese child, especially the older ones. will tend to treat it as two
sy Hubtles.

Practice with the Chinese pupil single sytable but “double sound’ words.
Since the Chinese character is monosyllabic. the polysyllabic words can cause confusion at the beginning.

fetp the Chinese pupil to understand and to feel comfortable with the polyvsylabic sounds of English
and to realize that one written symbol may be maore than one sound.
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Most Chunese words end in vowel sounds: therefore, final consonants found in English are often dropped.

maun = hat
you = uwe
hau = good

Help the Chinese pupil to develop auditory diserimination placing special ermphlasis on final consonant
SOty

In English. the two basic intonation patterns are the “rising faliing” used in statements and the “rising”
used in questions, In Chinese, there are wo intonation patterns for sentences: instead there are tones for
words Phe Mandarin dialect has four tones and the Cantonese has seven. The tone may be a level tone.
high tone. falling tone. rising tone. cte. The tone marks will be left out of the romanization used here.
Stnee there s no sentence intonation. the rhythm of the sentence is based upon tones, This is what gives
the Lngaage the singsony quality often characteristic of Orientaf languages.

Help the Chinese pupil to avoid being o monotone speaker by stressing the intonation patterns of
Englivie

Many of the sounds in the English Tanguage have no equivafent in Chinese. The children. therefore, have
difticulty in reproducing these sounds becuase they do not know the correct placement of the tongue, the
correct size opening of the mouth, or the correct breathing pattern for aspirated and unaspirated words.

Provide extra practice with the sounds of V. LR, Z, P B, N:

with the consonant blends BR, BL.. DR, CR, CL, PR, PL, 'R I'L., GR. GL, SCR, SC, SPR, SPL;
with the digraphs TH, SH. CH, WL

Morphology

In the arca of internal structure and the forms of words, the main ditficulties confronting the Chinese
fearner are the changes occurring in tense, person. and number.

In Chinese there are no irregular verbs.,

wo rou (] have) = [ have,
ta vou (he have) : = He has.
wochvu il goy = |go.

tit /v the go) = He goes.
wo shr (Liv) = fam,

ta v (heis) = Heis.

Spedial dreill shouldd he given to all frregular verbys swith special cimpliasis one contnon ones, suaclt as o be,
ter have, o do.
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I Chinese, there are noinfinitives: therefore to is very often forgotten.

wo syang e (b want go) = Fwant o go.
wo syang fai (1 want come) = Fwant to come.

Speciad emphasis shouldd be given to the infinitive form of verbs.

In Chinese, verbs take only one torm. therefore, there is no change in the verb for ing. Consequently, the
present participle presents much difficulty,

ta lui the come) = He comes,
G fai the come) = He is conung.

nia i cfiva (mother go) = Mother goes.
ma ma cAce (mother go) = Mother is going.

Provide extra drill with the ing participle form of verbs.
There are no verb changes to indicate third person singular.

wo fui (I come) =1 come,
tadai ¢he come) = He comes.
wo chang (1 sing) = 1 sing.
ta chiang (he sing) = He sings.

Provide extra drifl with the additional s for the third person singular.

There are no verd changes to indicate tense. For the past, there is what is called a completion “le.”” By
putting it in the sentence, the completion of an action is indicated, thus making it a past action, but the
verh remains the sanie. Other indications of time involve inclusions of words, such as yvesterduy, tontorrow,
Last vear, long ago, previously, next time, soon, cte.

wo tvau (Fjump) = I will jump.
wo tyai le (D jump fe) = 1 jumped.

wo swo (Ftalk) = 1 will talk,
wo swo le (1 talk fe ) =1 talked.

Provide extra drill with the added ed to indicate the past tense.
Provide extra dritl in using the verh to be to indicate the future tense.

In Chinese, there are no changes in nouns to indicate plurality. Such information is based solely upon the
coentext or upon the inclusion of words. such as many, some, all, several, or numbers.

sl = book/books
san ben shue (three book) = three books N
hen dwo she (many book)= many books '
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hi pond pens
you de hi (some peny = some pens
Jigr i (several pen) = several pens
Provide extra drill to develop an automatic response in adding s, es to indicate plurality.

Chinese pronouns do not change: they remain the same whether they are used as subjects or objects.

te kan jyan wo (He saw L) = He saw me,
wo kan jyan ta ff saw he ) = Usaw him.

WO = {, me

ni = you (singulan)
ta* = e, she, him, her
women = we, Us

tamen = they. them
nimen = you {plural)

“The third person te (he, she, him. her) is pronounced exactly the same Tor both genders. The written form
may indicate which.

Help the Chinese pupil ta distinguish and wnderstand the various pronouns and to use them correctly.

The possessive in Chinese is shown simply by using the character de. The de may be attached to nouns or
pronouns alike. /

wo de = my, mine

ni dJe = your, yours
e de = his. her, hers
ren e = person's
shude = book's

flelp the Chinese pupil to waderstand the possessive pronouns and the use of the apaostropite s with the

Possessive
The names for family members is one of the first things we teach a language learner, and yet for the
Chinese fearner this is one of the most difficult. When we try to teach the Chinese children titles of
members of the family as used in English  father. mother, grandmother, grandfather, sister, brother. annt.
unele - it appears to be asimple task. But because of his Chinese Janguage background, it can be extremely
contusing since the Chinese child is accustomed to a much finer division. The Chinese people are extremely
conscious and sensitive to the position of cach person in the family. The title indicates exactly what this
positton is. buch title gives a wealth of information such as the generation, maternal or paternal
relationship. blood or in-law relationship. ote.

!
!

(bwomu} = aunt = wife of father’s elder brother

!
!

(shumu) = aunt = wifc of father's younger brother

) I8Nt
Q
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wife of mother’s brother

i

(gt mu) = aunt

i
i

(jyou mu) aunt futher’s sister

I

(yi mu) aunt = other's sister

Fhus, it's cusy to see why the Chinese fearner has difticulty in bridging the gap between his names for
Famnly members and English ones. When hie learns aunt.” which aunt is it? Is it father’s third sister?
Mother's older sister? Mother’s younger sister?

When teaching the names of family members to the Chinese pupil, it may be helpful to beginwith  more
specitic terms, older brother, younger brother, baby brother. before the more general terms, brother,

sister, aunt, uncle.

The Chinese notation for the days of the »eek and for the months of the year are numbers rather than

names.
sving chii b= Monday 1 ywe = Junuary
sving chi 2 = Tuesday _ 2rwe = February
sving chi 3 = Wednesday 3 ywe = March

Provide extra practice with the names of the days of the week and the months of the year. Relate Ilw
wumber of the month and day as in 112169, 113169, ctc., to the names.

Syntax

[n.general, the Chinese sentence follows the subject-verb-ohject pattern as in English. Difficulties arise in
the placement of additional information, such as question words, time words, articles, prepositions, ete.

I1 English, the most common method of asking questions is by utilizing the inverted word order, such as
are vou going? In Chinese there is no such torm. Statements become questions by adding the word ma at
the end or by using the negative word b

ta chr (he cat) = He cats.
ta chr nw (he cat i) Is he eating?
ta chr M chir - (he cat no eat) Isn’t he eating?

I

1t

ta fai the come) = He comus.
ta lai (he come ma) = s hie coming? '
ta lai hu lai (he come no come) = Isn't he coming?

Provide the Chinese pupil with extra drill in asking questions wtilizing the inverted form.

JIN2

ERIC

Aruitoxt provided by Eic:



{n Inelish, question words, such as Aenv schar, who, where, are found at the beginning ol o sentence. In
Chinese, unless they are the subject. they are tound ar the end

ta shr shei (he is who) = Who iy he?
jeige shr shemmre (this is what) = What is this?
niju dei nar tyou live where) = Where do you live?

Expluin wid provide deitl with the asage and placement of question words,

Muany words in Chinese are what are Known as stative verbs. They describe a state of being and resemble
adjectives in English. Because they describe a state of being, the verb 1o be is unnecessary.,

ti hau (he good) = He s good.
ta gau (he talh) He s tall.
ni el (you pretty) = You are pretty.

1t

This does not mean that adjectives always tunction as stative verbs. They also function as adjectives.
(1) ta eseng ming (he intelligent) = e is intelligent.
(2)  tashrge tsung ming ren the is intelligent person) = He is an intelligent person,

In the first sentence, inteHigent deseribes the state of the person: therefore it is o stiative verb not requiring
the verb ro heo In the second sentence, intelligent describes the person: therefore it is an adjective and
requires the verd to he,

Provide drill in a varicty o} sentences containing adjectives as adjeotive complenients; as descriptive
adjectives with the verb to be.

To be is never used as an auxiliary verb in Chinese: therefore this extra usage in English presents another
ditficulty. .
ta chyu (he go) = e is going.
ing ma jyau {mother call = Mother is calling.

Provide extra drill in tie use of the anxiliary verbs ta he, to have, 1o do.
in Chinese. the definite article /e doesn’t exist. and the concept of the indefinite articles a, an, takes many

forms. Instead of «. «n, the Chinese have specilier measures. The measure varies depending on the shape of
the object. Whether the noun is singular or plural. the measure is maintained in exactly the same form.

geren (a person) = uperson

ba ge ren (eight person) = cight persons

Jang ir = paperza sheet of paperfa picce of paper

N jang ir = several papers/several picees of paper/several sheets of paper

Whenerver possible, provide vocabulary drill together with an article, e.g.. the hoy, the book, the pencil. a
child, « picture, a crayvon.
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In English. theswords indicating tie, such as yesterday, last year, next month, Tuesday. cte.. may be
placed either at the beginning of the sentence or after the predicate. In Chinese, they may be at the
beginning of the sentence or befoure the predicate.

Chinese Lnglish
() Ltomorrow go = I'm going tomorrosw.,

(2) Tlast week gave her candy [ gave her candy last week.
(3) | Tuesday go to sclioal I went to school on Tuesday,

Provide extra drill in the correct placement of time words.

The prepositions at, in, or aon represent another difticult arca because the Chinese word dzai covers all
three it does not fielp in explaining the distinction between these words.

Nide shu dzai yideshang = Your book is on the chair.
Nide byau dzai wo jyali = Your watch is af niy home,
Wo fumu dou deai Meigwo = My parents are in America.

Provide extra drili in the idiomatic uses of the prepositions at, in, on.

In English. prepositional phrases of place follow the main predicate. In Chinese, most prepositional phrases
follow the subject: thus, they precede the main predicate.

Chinese English

He in China teach tle teaches in China.
Mr. Chen at rome eat = Mr. Chen is eating at llome.
He from China to U.S. come He came to the U.S. from China.

Provide emphasis and drill with these prepositional phrases.

In English, when one is speaking of another person and oneself as the subject, the order is John and 1. In
Chinese. the common order is { and Jolu.

wo gen mei mei (7 and sister) = sisterand/
wo gen ma ma (f and mother) mother and /

Provide drill to emphasize the rev orse order in English.
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