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INTRODUCTION

From January 1, 1973 to June 30, 1973; the Michigan Department of Educa-
tion joined with the Cooperative Accountability Project, Denver, Colorado, in
an attempt to develop a greater understanding of the problems which might be |
assoclated with dissemination of information about educational accountability
programs. The Michigan Department of Education, under the cverall supervision
of Dr. Thomas Fisher, contfacted with Dr. Exwin P, Bettinghaus and Gerald R.
Miller, from Michigan State University, to produce a series of three papers
entitled "A Dissemination System for State Educational Programs.'" Following
the completion of the three major papers, a fourth paper, '"Reactions and
Authors' Comments on Reactions to the Papers Entitled 'A Dissemination System
for.State Accountability Programs'" was prepared during the period July 1,
1973 to September 1, 1973. This report summarizes the commerts of three non-
project reactors to the original thrgg papers together with the comments of
the two authors, Following the publ?éation of these papers, and the reactors
comments to the papers, a monograph éas published by CAP which condensed the
three part series so that it could b; made available to a large audience.

{
The documents produced by Bettinghaus and Miller outlined a potential
& N

dissemination model designed to be useful to local educators in communicating
elements of any educational accountability model. However, the model devel-
oped in the three part series of papers had never been tested in a specific

local situation., Therefore, the Michigan Department of Education proposed to

the Cooperative Accountability Project that a limited test of the model be
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made during the period January 1, 1974 to March 30, 1974, This limited test
was to be aimed at investigating the reactions of participants at the local
level to attempts to train them to disseminate elements of the model developed
by Bettinghaus and Miller.

This pilot training project is essentially complete. The only task yet
remaining is to develop two training monographs which were identified as being
potentially ﬁseful‘by the consultants. These monographs should be completed
prior to April 30, 1974,

This Final Report contains (1} A brief statement of the project's accom-
plishments, (2) An evaluation of the project prepared by the project evaluator,
Dr, Fisher, (3) A budget analysis, (4) recommendations for future efforts in
this area, and (5) an appendix containing the materials produced for the pro-
ject. No attempt will be made to review the PERT Chart for the project, since

that task was completed in the two interim reports,

PROJECT ACCOMPLISHMENTS

The dissemination model produced by Dr. Bettinghaus and Dr. Miller during
1973 was based on the identification of specific target audiences, and attempts
to communicate with those audiences in ways which might appeal uniquely to
them. The various elements of the dissemination model, while generally appli-
capable to the problems of dissemination of materials about educational
accountability, had not been tested within & local school district setting.
Thus the purpose of this project wéé fo select a school district in Michigan,
acquaint them with the principles of the dissemination model, and attempt té
have them do some work with a selected target audience. No funds were pro-

vided to the local school district to assist them in this enterprise.
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Following preliminary planning meetings (described in interim reports),
the Gull Lake Michigan School District was selected. The district is semi-
rural in nature, located within a few miles of Kalamazoo, Michigan, but having
little indus.iry, and no media serQing the district directly. Its character-
istics are much like thousands of districts across the country which are not
located in the midst of a large city, but offer a K-12 range of education.

The Superintendent of the district was interested in dissemination of
information about Michigan Assessment, particularly because he felt that
many teachers and School Board mgmbers had an inadequate understanding of
Michigan Assessment. The Superintendent expressed some interest in dissemin-
ating information to audiences of parents and taxpayers, but could not be
convinced to make such attempts within the time frame covered by this pilot
project. Therefore, dissemination efforts were confined to audiences of
teachers and school board members.

The main effort of this pilot projectJE;s spent in developing and con-
ducting three training sessions, and then holding a fourth training session
where final questions could be answered, the results of the training could
be assessed, and reinforcement of any concepts could be accomplished. As
was described in the prolect logs appended to the interim reports, the pro-
ject attempted to give each participant information and training in thfee
areas: (1) A working knowledge of the dissemination system, (2) further
essential information about Educational Accountability, with specific atten-
tion to the Michigan Assessment Data generated for that district, and (3) a
working knowledge of evaluation techniques designed to help the participants
in evaluating the results of their communication activities., These three
objectives are described in more detail below:
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Training for Disseminétion

The dissemination model produced in the earlier CAP monograph stresses a
nhmber of elements deemed inappropriate to the Gull Laké School District Ad-
ministrators. Fofiexample, the complete dissemination model stresses the use
of the mass media to reach large numbers of parents and citizens. The Gull
Lake superintendent did not wish to stress this aspect of the dissemination
model at the present time, Therefore, this material was largely eliminated
from the training seésions. Instead, the concentration was on training in
those aspects of the dissemination model which stress interpersonal communica-
tion, |

The major areas of information stressed in the communication training
during the sessions included: (1) formulation of the communication objective,
(2) determination of the communication setting, (3) identifying potential
barriers to communication, (4) identifying potential audiences for communica-
tion, and (5) preparing dissemination messages.

During the first training session, it was discovered that a number of
participants had difficulty in formulating communication objectives. There-
fore, a 'check-1list" of steps necessary to successfully develop a communica-
tion objective was prepared, together with a work sheet. Although these
materials are clearly not sufficient, they did seem to be of he}g to the
participants as they attempted to formulate objectives for part?éular
audiences. Appendix A contains an example of the ''check-list" as well as a
work sheet. Appendix B contains the work sheets as they were prepared by

the participants.




Training in Accountability

Early in the training sessions, the consultants discovered that many of
the participanfs were inadequately trained in elements of the Michigan Account-
ability Model, specifically Michigap Assessment Test data for their school and
district. Although all participants had been exposed to some of the materials
available from the Michigan Department of Education, they did not have some of
the specific information about the most recent Michigan Assessment Test which
would enable them to communicate accurately to others. Therefore, a portion
of the second training session was devoted to training the participants in
specific aspects of Michigan Assessment results as they applied to the Gull
Lake District.

The major areas of information stressed in the portion of the second
session devoted to Michigan Assessment included: (1) interprétation of the
report forms generated by the Michigan Educational Assessment Program,

(2) descriptién of the relationship between the MEAP tests and the state's
minimal objectives, (3) information on the relationship between MEAP test
data and possible utilization of the data by local districts.

The success of this portion of the second training session was tested‘in
two ways. First, specific questions relating to Michigan Assessment were
asked in a written evaluation section following the final session {see evalu-
ation section). Second, judgments were made as the result of viewing the
materials each participant prepared for the audiences they were working with.
The materials prepared were in the form of charts and graphs designed for use
with the particular audiences the participant needed to communicate with,
Unfortunately, the materials prepared were of such a size that it was impos-
sible to reproduce them for inclusion in this report,
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Training in Evaluation

One of the real problems in training individuals to be able to engage in
dissemination activities is to give them information which will let them eval-
uate their own activities., The consultants decided to devote a portion of the
second training session to training for evaluation. Although the consultants
felt that more material on evaluation activities would have been helpful, the
session was still deemed a success by the participants.

The major areas of infbrmation stressed in this portion of the second
training session included: (1) a description of the relationship of evalua-
tion to communication activities, (2) types of evaluation available for use
in bommuhication situations, and (3) components of the evaluation process,

As a result of experiences working with the evaluation component, the
consultants decided that it would be helpful to have a short monograph on
evaluation activities in similar situations. This has been proposed to CAP.

In brief form, therefore, the training sessions:

1. Gave the pasticipants information about communication and the dis-
semination model,

2. Gave the participants further informationfabout the Michigan Educa-
tional Assessment Program,

3. Gave the participants information about evaluation of communication

activities,

PROJECT EVALUATION

Design of Evaluation

The original project proposal from the MDE to CAP was not complex and

was heavily oriented toward a '"process" type of evaluation as opposed to a
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"product" type. Therefore, the proposal asked for certain checks to ascertain
that progress was being made and that the project maintained its time schedule.
After beginning the project, this sketchy design was made somewhat more
stringent--particularly in fhe area of specific things the consultants wanted
to accomplish., The folloving data were, therefore, collected:
1) Process logs for each of the four training sessions and
for one pre-project meeting in Gull Lake and for one
planning session between Drs. Bettinghaus and Fisher;
2) Participant feedback forms completed after the first
and second workshop sessions; (See Appendix C)
3) Participant feedback information collected qfter com-
pletion of the project; (See Appendix D)
4) A participant questionnaire or ''test" of certain
salient communication topics; (See Appendix D)
5) A participant questionnaire or "test' of certain
skills related to the Michigan Educational Assessment
Program; (See Appendix D)
6) Copies of participants' worksheets on communication
objectives; and |
7) Copies of the charts, graphs, etc. produced by some
of the participants as they worked on their communica-

tion objectives,

Each process log was sent to CAP in the two interim evaluation reports.
The other items have been included herein as APPENDIX items. The final two
participant questionnaires were scored and are reported in the following
section.
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Analysis of Results

Each process log summarized the difficulties and successes of each of
the four training sessions. Since these items were attached to the interim
reports they will not be repeated here but will only be summarized.

1. The project staff met with some initial confusion when
the participants did not understand the objectives of
the project. This was overcome by the third meeting.

2. The project staff was unable to convince the local
superintendent to attempt to compose and work on any
dissemination steps with audiences other than the
school board and teachers,

3. Some of the participants were not as well motivated
as were others.

4. The consultants were too pressed for time and were
not able to prepare all of the needed teaching aids
which were needed.

5. The project staff did manage to interest the parti-
cipants in thinking seriously about dissemination
activities, but it is not known if this interest
level will be sustained,

6. Most participants were not completely familiar with
Michigan Assessment, and project staff had to spend
more time than planned in achieving familiarity
with Michigan Assessment.

7. The participants did indicate throughout the project
that the consultants were doing an acceptable job of

presenting the material.
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8. The final open-ended survey (process-type) completed
by the participants ihdicated that 1) the experience
of the project had been worthwhile but 2) there was
still some apprehension about their understanding of
dissemination systems. (This is understandable since
there really was only time enough during the four
sessions to acquaint them with the theories.)

The two or three participants who attempted to design Audio-Visual aids
for use in dissemination activities with the board and with selected teachers
produced worthwhile efforts. However, the materials were somewhat crude and
unpolished. This may be due to a lack of time to work on them, a lack of
skill, a lack of materials, or a lack of interest. One might well assume
that such efforts will be crude unless there is sufficient training and
assistance for the communicator--in this case LEA administrators, During the
next grant CAP period, the consultants will have to critically assess LEA
capabilities in this regard.

Also included in Appendix C of this final report are the worksheets used
by the participants to construct their communication objectives. As was men-
tioned in the Process Log for February 20, 1974, these objectives are not of
particularly high quality. They reflect confusion on how to write such ob-
jectives in a clear and concise manner. This problem is probably related to
the lack of sufficient time to teach such skills and to the lack of adequate
training materials. Hopefully, the latter problem will be solved by the
planned development of a brief monograph on the topic.

The final evaluation survey consisted of two different forms. The first
form (see Appendix D) was composed of seven questions devoted to communication
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theory and applications, It was designed to help determine if the project
participants had learned certain major concepts essential to the dissemina-
tion model. The second form consisted of ten questions directly related to
the data resulting from the 1973-74 Michigan Educational Assessment Program.

The questions on each form were scored by the project evaluator. In the
case of the first form, the seven questions were scored on a 5 point scale.
The scoring decisions were subjective and depend solely on the evaluator's
judgement. The second survey was scored on a simple "right-wrong" basis and
was not as subjective.

Distributions of the results of the survey on communication are shown

in TABLE 1.
TABLE 1
DISTRIBUTION OF SCORES ON COMMUNICATION SURVEY
Question Scores

5 y 3 2 1l

1l 0 1 2 3 3

2 1 3 3 2 0

3 5 2 0 0 1

y 9 0 0 0 0

5 2 7 0 0 0

6 9 0 0 0 0

7 0 3 6 0 0

In viewing these data, it is clear that the lowest scores were obtained
on questicns 1, 2, and 7. These questions dealt with an understanding of
communication objectives, interﬁersonal communication channels, and communi-
cation evaluation. The lowest scores were obtained on the first of the three.
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This tends to confirm the consultants' feelings about their success in explain-

-ing communication objectives as was noted in an earlier Process Log. It also

supports the need for additional teaéhing materials devoted to this topic.
Scoring of the second survey (on the Michigan Educational Assessment

Pfogram) resulted in seven people getting 100% of the questions right and two

- people getting 90% right. While this survey by no means exhausts the topic,

it tends to confirm the consultants previous view that the participants were

‘able to understand certain basic information being generated by the assessment -

program,

Su&mary

In summary, this project attempted to conduct a small, pilot training
project in elements of the dissemination system developed during the previous
CAP funding period. Success, then, depended upon elements of the training
process and not upon the results of the diséemination efforts of the LEA par-
ticipants.

With this in mind, the project seems to have been successful to a degree
but not as successful as was originally desired. The chief reason for this
was a lack of time to develop all of the necessary materials when they were
needed most and a lack of teaching time to reinforce the participants' under-

standings and skills,




BUDGET ANALYSIS

The budget for this prbject was satisfactory. Of the allocated funds to
_the primary contractor, Dr. Bettinghaus, a total of $1105,00 was spent. to cbm-
plete the trainiﬁg phase:and to complete the required reports. An additionél
total of $520.00 will be needed for preparation of the two proposed monographs.
Thus, $375.00 will be returned to the contractor from the initial budget of
$2000.00. The expenditures are less than thé original projected figures
Because it was not found desirable to produce the elaborate training materials
originally called for in the proposal.

A complete breakdown of expenses is shown below, divided by the two major

project tasks:
Budget: Training

Dr. E.P. Bettinghaus:

Initial Planning sessions (2 half days) 1,0 dy
Develop objectives, lesson plans 1.0 dy
Conduct Sessions (4 half days) 2.0 dys
Interim reports ‘ .5 dy
Final Report D 2.5 dys
Total 7 dys 700.00
br. R. Roth:
Needs analysis; planning .5 dy
Develop Objectives 5 dy
Conduct Sessions (4 half days) 2.0 dys
Total 3.0 dys 300.00
Other Expenses:
Secretarial 3 dys 650.00
Final Report: Materials, binding, mailing _ 45,00
Total $1105. 00
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Budget: Monograph

Dr. E.P. Bettinghaus:

Monograph on Communication Objectives
Editing monograph on Evaluation

Total
Dr. R. Roth:
Monographs on Evaluation
Other:
Secretarial
Monograph Production:
Total
GRAND TOTAL

2,0 dys
.5 dy
2.5 dys 250,00
2.0 dys 200,00
2.0 dys 40,00
© 30.00
6.5 dys $520.00

$1625.00



RECOMMENDATIONS FOR FUTURE ACTIVITIES

Several suggestions for change in our procedures appear in the interim
reports filed earlier in the contract period. The evaluation section completed
by Dr. Fisher also points to areas in which the training could be improved.
This section will not specifically review each of those earlier recommenda-
tions. Rather, we shall concentrate on a series of general recommendations
which might be used to improve further training efforts aimed at transmitting ‘
the dissemination model to local educational personnel.

1. Future training efforts must involve more total time in the training

effort. This project involved four half days of actual contact with the par-
ticipants. Of that time, only two half days actually involved thé-;pecific
transference of new knowledge. The remainder of the timé was taken up with
evaluation efforts, practice in writing and reviewing communication objectives,
and answering questions, It is not unreasonable to suggest that at least two
full days are needed for training in the dissemination area alone, with addi-
tional time needed for evaluation efforts.

2. Future training efforts must begin from a solid base of knowledge

about educational accountability. The goal of dissemination training is to

be able to have local school district personnel competent to communicate about
educational accountability with various types of audiences. A first require-
ment is that the school district personnel selected as communicators be
thoroughly familiar with all elements of the accountability model to be used.
As we have pointed before, the Gull Lake personnel had had some exposure to
Michigan Assessment, but they were not thoroughly familiar with the details

of Michigan Assessment, nor how the data for their school could be used to
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assess the adequacy of certain aspects of thé curriculum. Thus, future efforts
at teaching communication about accountability should begin with efforts to
teach the accountability model itself to those who will be responsible for
disseminatioi.

3. Special attention must be given to the preparation of communication

objectives, The participénts in this project had significant difficulties in
preparing clear, concise, communication objectives. To the extent that com-
munication objectives form the heart of any system of instruction about dis-
semination, this step shoul& be emphasized, utilizing all appropriate visual
aids and practice sessions.

4, Some care must be taken to insure that each communicator within a

district communicate the same '"position" about accountability. In this pilot

project, the participants included the superintendent, the director of curric-
ulum, and the principals of each school in the system.. Although there cer-
tainly will be very legitimate differences between what a high schoql principal
communicates to his teachers, and what an elementary principal communicates to
his, there should be close agreement on the attitudes that need to be communi-
cated, and on the details to be communicated at each level. With this project,
it was noted that different principals tended to communicate differently, and
no efforts were made to insure any uniform communication tasks,

5. TFunds need to be provided directly to the district to enable local

school personnel to develop materials for use with various audiences, Most

of the participants in the pilot study did an excellent job of attempting to
communicate to their selected audience. Their task was made. more difficult,
however, because they 1id not have the opportunity to construct visual aids,
nor to make use of any mass media techniques. While some of the participants
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did try to make visuals, the lack of funds meant that only crude materials
were constructed.

6. Future training efforts must involve districts that need to communi-

cate to the general public. The original dissemination model developed by

Bettinghaus and Miller involved communicétion to a number of potential audi-
ences central to the schoel district personnel, i.e,, teachers and school
board members., To provide a complete test of the dissemination médel will
require efforts within a local district that is interested in providing
information about educational accountability to audiehcés of parents and the
general tax-paying public as well as audiences closely associated with the

school system,




APPENDIX A

Communication Objective Check-List
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Work Sheet
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Disseminating Information About Educational Accountability

Formulating the Communication Objective

Clearly, one of the most important steps in disseminating information about
assessment or accountability is the formulation of a clear communication
objective or set of objectives, Below, we list a number of questions which
any communicator ought to ask before he prepares a message,

Step I. Selecting and Defining a Target Audience

A. Exactly what audience is to be the target of attention?
1. The School Board?
2. The Teaching Staff?
3. Parents?
a. Of fourth and seventh grade children?
0f children in other grades?
4, The voting public? '
B. What is the probable size of the audience?
C. What do we know about the probable knowledge level of the
audience members?
D. What do we know about the probable attitudes of the
audience?
1. Toward assessment?
2. Toward accountability?
3. Toward the school system?
4. Toward the communicator?

Step II. Determining the Desired Outcome of Communication

A. What do we want our audience to know about accountability?
B. What attitudes do we want our audience to possess?
1, Toward accountability?
2. Toward the school district?
3. Toward the communicator?
C. Are there any specific actions we want our audience members
to take?
1, Inform others?
2, Support school bond issues?
3. Other possible actions?

Step III. Selecting the Communication Setting

A. Will we meet our audience in an interpersonal getting?
1. In school?
2. With others present?
B. Will e meet our audience in a group setting?
C. Will we have to make use of mass media?
1. [etters, posters, charts, etc.,?
2. Radio, television, newspapers?




WORK SHEET

v ———

Below are provided spaces for determining exactly what communication objec-
tives you are interested in, After attempting to ahswer each of the questions
on the prior sheet, turn to a work sheet. Utilize a single sheet for each
audience. After answering each of the questions, the final space should- .
allow you to write a short, relatively specific communication objective for
that audience,

A. Nature of the Audience

B. Desired Outcomes

€. The Communication Setting

D. The Communication Objective
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APPENDIX B

Communication Objectives - Work Sheets

Prepared by Gull Lake Participants
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Richland Elementary School

WORK SHEET

Below are provided spaces for determining exactly what communication objec-
tives you are interested in, After attempting to answer each of the questions
on the prior sheet, turn to a work sheet. Utilize a single sheet for each
audience. After answering each of the questions, the final space should

allow you to write a short, relatively specific communication objective for
that audience.

A. Nature of the Audience
Building Staff - Kdg. thru 3
15 people .
‘Limited knowledge of assessment and accountability

Skeptical and perhaps frightened of assessment and accountability
Good attitude toward system and communicator

B. Desired Outcomes

Know results of this year's Fourth Grade assessment test scores so
that an attitude of understand can be developed rather than one of
fear and perhaps "hate," Understand communicator is ready to move
in developing a positive understanding.

C. The Communication Setting

Informal gathering of group involved.

D. The Communication Objective

Realization that results can be useful to use as a staff (team) in
adapting our approach to the téaching of Mathematics and Reading.
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Richland Elementary School
HORK SHEET

Below are provided spaces for determining exactly what communication objec-
tives ‘you are. interested in. After attempting to answer each of the questions
on the prior sheet, turn to a work sheet, Utilize a single sheet for each
audience. After answering each of the questions, the final space should
allow you to write a short, relatively specific communication objective for
that audience. -

A, Nature of the Audience

Building Staff ~ Kdg.-3

15 people

Increased knowledge of assessment and accountability

Better understanding (hopefully) of assessment and accountability
Good attitude toward school system and communicator.

B. Desired Outcomes

Realize we are teaching "skills" that are included on the Reading
section of assessment test, however, they may differ in substance.
Know that communicator will make available materials to determine
our skills,

C. The Communication Setting
Informal meeting of staff

D. The Communication Objective

Compare and evaluate our ski11s>with those on assessment test and
start Yplugging in" supportive skills where we differ in content
of skill,




Wildermyth Elementary School

'WORK SHEET

Below are provided spaces for determining exactly what communlcation objec~
tives you ave interested in, After attempting to answer each of the questions
on the prior sheet, turn to a work sheet. Utilize a single sheet for each
audience. After answering each of the questions, the final space should

allow you to write a short, relatively specific communication objective for
that audiencs,

A. Nature of the Audience

Kindergarten through 3rd Grade teachers and reading support
teacher.

B. Desired Qutcomes

To foster positive attitudes for the assessment program.

To reduce apprehensions,

To develop high interest to become knowledgeable in interpreta-
tion of the results from the October, 1974 assessment testing.

C. The Communicating Setting
Informal round-table gathering.

D. The Communication Objective

Given available testing data and an opportunity to orally review
the recently showm film, the teachers will become less apprehen-
sive, will be able to answer specific questions concerning the
test results, and will desire to investigate and to discuss fur-
ther individual, building, district and state results and our
reading and math goals.




2

Wildermuth Elementary School
WORK SHEET

Below are provided spaces for determining exactly what communication objec-
tives you are interested in, After attempting to answer each of the questions
on the prior sheet, turh to a work sheet, Utilize a single sheet for each-
audience, After answering each of the questions, the final space should

allow you to write a short, relatively specific communication objective for
that audience,

A. Nature of the Audience . v
1 - 3 teachers meeting individually with principal,

B, Desired Outcomes

To be able to use the terminology.

To have confidence in interpreting testing results.

To develop a goal for further study, comparing, and evaluating
assessment tests, standardized tests with regard to our present
programs., '

C. The Communication Setting
Round table informal discussion and study.

D. The Communication Objective

Given available data and an opportunity to study and evaluate
results, the teacher of third, second, and first grades will
become more comfortable to discuss and interpret testing pro-
grams and will develop a goal to study the assessment. results,
standardized testing achievements, and our district reading and
math objectives particularly for her level.




Kellogg Elementary
WORK SHEET |

Below are provided spaces for determining exactly what communication objec-

tives you are interested in, After attempting to answer each of the questions

on the prior sheet, turn to a work sheet. Utilize a single sheet for each
--audience-After answering each of the questions, the final space should -

allow you to write a short, relatively specific communication objective for
that audience,

A, ‘Nature of the Audience

- Three Kellogg 4th grade teachers with principal and Curriculum
- Consultant .

B, Desired Outcomes

- To impart knowledge of '73 State Assessment Tests
To give results of Kellogg tests
To compare Kellogg tests to the building composite, Gull Lake composite
and State results
. To recognize areas of strength and weakness in class and individual
reports :
To plan program and teaching strategies to better meet goals-
To give opportunity to answer staff questions re educational
assessment

C. The Communication Setting
Interpersonal with three 4th grade teachers

Two meetings with an evaluation meeting at the end of the year

D. The Communication Objective

By the end of the first session, after viewing the State Dept. of
Education film, the teachers will better understand the reporting of
the results of the new objective referenced tests given to the 4th
graders in Oct. 1973,

Using the information provided by the Test Dept. the teachers will
use the information from the class summary, individual records and
building summary to see the strengths and weaknesses of Kellogg
children in general and individual children in particular.

By discussion, followed by a two to four part questionnaire, to
determine if teachers understand objectives of meeting and how to
Q interpret objective referenced tests, score details, objective
[:R\f: code, work relationships, classroom listing report, etc,




Kellogg Elementary
WORK SHEET

Below are provided spaces for determining exactly what communication objec-
tives you are interested in. After attempting to answer each of the questions

~on the prior sheet, turn to a work sheet, Utilize a single sheet for each .

“audience,

A, Nature of the Audience
Three 4th grade teachers (continued)

B. Desired Outcomes

C. The Communication Setting

D. The Communication Objective

By the second meeting the teachers will go over their assessment tests
and based on these bring a needs assessment of their individual children
and class based on the State Assessment test and Stanford Achievement
scores in Math and Reading.

At this same meeting to share info on teaching strategies and materials
to better meet the needs assessment of the 4th grade pupils in our
building.

To set up suggested behavioral changes and performance gains for
teachers and pupils for balance of year with an evaluation by each
teacher at the end of the year plus testing as to whether or not
these objectives are met partially, mostly or completely.
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Kellogg Elementary
WORK SHEET

Below are provided spaces for determining exactly what communication objec-
tives you are interested in. After attempting to answer each of the questions
on the prior sheet, turn to a work sheet. Utilize a single sheet for each
audience, After answering each of the questions, the final space should
allow you to write a short, relatively specific communication objective for
that avdience,

A. Nature of the Audience

18 Kellogg claissroom teachers plus supporting staff (Speech, reading,
resource, art, music, p.e., student teachers) with principal

B. Desired Outcomes

To increase understanding of the 1973 Assessment Tests

To give the Kellogg results with interpretation to increase knowledge
To help teachers recognize the areas of strength and weakness in
meeting minimal state objectives

To give staff chance to ask questions to clear up apprehension about
assessment (accountability)

To review building objectives and teaching strategies to improve
performance in future

C. The Communication Setting
Face to face with total staff--Principal and 4th grade teachers

D. The Communication Objective

To introduce entire staff to new objective referenced test by showing
State Dept. film on 1973 assessment

To provide staff with information on the Kellogg summary of Uth grade
test results for Oct. 1974,

To provide a 2-4 part evaluation sheet at end of the session which
will assess if above objectives were met and understood by teachers.




Kellogg Elementary

WORK SHEET

Below are provided spaces for determining exactly what communication objec-
tives you are interested in. After attempting to answer each of the questions
on the prior sheet, turn to a work sheet, Utilize a single shget for each
audience, After answering each of the questions, the final space should
allow you to write a short, relatively specific communication objective for
that audience.

A. Nature of the Audience

Classroom teachers and supportive staff (continued)

B, Desired Outcomes

C. The Communication Setting

D, The Communication Objective

To set up some behavioral changes and performance objectives to improve
education in reading and math in K-3 in a follow up meeting within a
month. These will be evaluated later in the year, with a follow-up
after fall testing. ‘




Kellogg Elementary
WORK SHEET

Below are provided spaces for determining exactly what communication objec-
tive you are interested in. After attempting to answer each of the questions
on the prior sheet, turn to a work sheet, Utilize a single sheét for éach -
audience, After answering each of the questions, the final space should

allow you to write a short, relatively specific communication objective for
that audience,

A. Nature of the Audience

Kellogg P.T.A. parents with special invitation to 4th grade parents
and teachers

B. Desired Outcomes

To help the parents understand the 1973 State Assessment testing
To encourage parents to have a supportive role toward the assessment
program

To give opportunity for questions and discussion so people go home
with a better understanding and interest

C. The Communication Setting
Face to Face with probably 50 parents/teachers

D. The Communication Objective

To inform the parents of the make-up of the Michigan Assessment Test
and how the scores are reported to the school,

To help the parents understand the results of the Kellogg and Gull
Lake tests and what staff is doing to determine needs.

(Discussion and questions will provide feedback as to product of
meeting.)
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Gull Lake Intermediate School

WORK SHEET

Below are provided spaces for determining exactly what communication objec-
tives you are interested in. After attempting to answer each of the questions
on the prior sheet, turn to a work sheet. Utilizé & single sheet for each
audience. After answering each of the questions, the final space should

allow you to write a short, relatively specific communication objective for
that audienge,

A. Nature of the Audience
4th Grade Teachers at Gull Lzke Intermediate School,

B, Desired OQutcomes

To assess the objectives each child did not get correct on the
Michigan Assessment Test.

C. The Communication Setting
Small group setting.,

D. The Communication Objective

Given the results of the Michigan Assessment Test, the teachers
will identify the objectives each child received incorrect and
to develop program to help these students.







2

Bedford Elementary School

WORK SHEET

Below are provided spaces for determining exactly what communication objec-

tives you are interested in., After attempting to answer each of the questions
“on the prior sheet, turn to a work sheet. Utilize a single sheet for each =~

audience, After answering each of the questions, the final space should

allow you to write a short, relatively specific communication objective for

that audience, ‘

A, Nature of the Audience
Professional Staff, classroom teachers and specials.

B, Desired Outcomes

Communication to parents on assessment results by staff toward a
favorable attitude and understanding of test objectives.

C. The Communication Setting
Staff meeting in school 3:10

D. The Communication Objective

gtaff to be able to communicate information on assessment tests to
parénts via parent teacher conferences.




1.

2,

CoNY
W

Middle School

COMMUNICATION OBJECTIVES

Middle School

To make Staff knowledgeable of state assessment test results as indicated

by correct verbal response to pertinent questions about specific parts of
the test summaries.

- .

To enable teachers to evaluate and interpret test results as indicated by
teachers correctly interpreting specific items and suggesting ways of
implementing classroom instructional techniques.

To train teachers to communicate test results to interested parents’ as
indicated by teachers giving verbal demonstrations to indicate their
ability to do so.

To train teachers to make use of the test items to evaluate and improve
their programs as indicated by questioning teachers one month after the

presentation to determine how much use was made of the assessment test
results,



Gull Lake High School
WORK SHEET

Below are provided spaces for determining exactly what communication objec~

tives you are interested in. After attempting to answer each of the questions

~on the prior sheet, turh to a work sheet. Utilize a singie sheet for each
audience. After answering each of the questions, the final space should
allow you to write a short, relatively specific communication objective for
that audience.

A. Nature of the Audience

B. Desired Outcomes

- €. The Communication Setting

D. The Communication Objective

Given a presenfation on the Michigan Assessment Program, the high
school staff will better understand the program as observed by the

‘high school principal.
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Board of Education
WORK SHEET

Below are provided spaces for determining exactly what communication objec-
tives you are interested in. After attempting to answer each of the questions
~on the prior sheet, turn to a work sheet. Utilize a single sheet for each
audience. After answering each of the questions, the final space should

allow you to write a short, relatively specific communication objective for
that audience,

A. Nature of the Audience

Seven man Board of Education

B. Desired Outcomes

The Board of Education will be able to take a position on what we
should be expecting from Michigan Assessment.

C. The Communication Setting
A small group setting at the Administration Building.

D.  The Commuhicatioﬁ Obiective,i

Given_infdrmation on our'results of thg'Hichigan Assessment Test,,3
~ the Board of Education will be able to take a position on what =~
~ results the Gull Lake Schools should expect from the Michigan -

~ Assessment Test {n the future.




Board of Education

WORK SHEET

Below are provided spaces for determining exactly what communication objec-

tives you are interested in, After attempting to answer each of the questions

- on the<priov’sheet;*turn'to‘a‘work“sheét:”‘Utiliié‘a”§ihglé“§hééfwf6¥"65¢h'”'"" R
audience. After answering each.of the questions, the final space should

allow you to write a short, relatively specific communication objective for
that audience,

A. Nature of the Audience
Seven man Board of Education

B, Desired Outcomes.

To know if the assessment test assesses what is actually taught
in our present curriculum.

C. The Communication Setting
A small group setting at the Administration Buflding.

- D, The Communication Objective S

o Given information of our curriculum along with the objectives tested

 on the Michigan Assessment test, the Board of Education will be able

%o determine whether our curriculum stressed the objeotives on the
. assessment test, T s
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APPENDIX C

Participant Feedback Forms
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Date:

WORKSHOP FEEDBACK FORM

(2nd Training Session)

Please complete this brief feedback form before you leave the meeting today.
Be as candid as possible in your remarks. Do not sign your name to this form.

1. As you understand them, what were the objectives of today's seminar?

2. To what degree did you find today's discussion of the Michigan Educational
Assessment Program to be of worth to you?

5 iy 3 2 1

Very Of Little
Worthwhile Worth

3. To what degree did you find today's discussion of the evaluation of the
effectiveness of communication to be of worth to you?

5 m 3 2 1
Very of Little
Horthwhile Worth

4, Do you feel the speakers did an acceptable job of presenting the material
in today's seminar? :

i e e i i

U ayYes by sese T ayNe T

5. In the Space bélow, pleasé describe what you understand to be yourk"aSsiggeJ‘;f{]f
- ment" for the next sessfon, : : : LR e e




Date:

WORKSHOP FEEDBACK FORM
(1st Training Session)

Please complete this brief feedback form before you leave the meeting today.
Be as candid as possible in your remarks. Do not sign your name to this form,

1,

3,

4.

5.

6. ,
~ the to

As you understand them, what are the goals of this cooperative project
between the Michigan Department of Education and the Gull Lake Community
Schools?

As you understand them, what were the objectives of today's seminar?

What is your overall impression of the potential worth of this project
to your school operations?

5 ' 3. 2 1 :
Great:'Potential Little Potential
Worth Worth

To what degree did you find today's seminar to be of worth to you?

5% 3 2 1
Very Of Little
Worthwhile Worth

Do you feel the speakers did an acceptable job of presenting the material

_in today's seminar?

a) Yes : 7 b) So-8o ¢) No

On the reverse side, please make any other comments you wish to make about
tal project or today's session. Your constructive suggestions would

k*bﬁfapPPéOiétedf*fzf‘fjk :
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APPENDIX D

Participant feedback information collected at end of Project
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Date:

GULL LAKE PROJECT FINAL EVALUATION FORM

Please complete this form anonymously and return to Bobuséhinderle.

1,

3.

4,

In your own words, define a "communication objective" and its usefulness to
you,

What are some advantages and disadvantages of small group discussions vs a
written report or newsletter in communicating Gull Lake's assessment results
to parents?

What are some typical communication barriers which may occur as you attempt
to relate assessment results to your board of education?

Name four audiences for which a Gull Lake elementary principal should pre-
pare distinctly different communication objectives and procedures to
relate information about the state assessment program,

Why is it important to evaluate communication efforts?

What might be a good way for an elementary principal to evaluate whether
or not his 4th grade teachers understand the assessment report forms?

Assume that the superintendent intends to make a presentatibn to a PTA
meeting on state assessment results for Gull Lake. How might he evaluate

his presentation?




GULL LAKE PROJECT FINAL EVALUATION FORM

Please complete this form anonymously and return to Bob Schinderle,

1.

7.

9.

6106

For Able Elementary School (4th grade) what percentage of pupils attained
math objectives AR-I-B-457 e

For Able Elementary School (4th grade) what is the "short title" of math
objective number 257

For Able Elementary School (uth grade) what percentage of students got 3
answers correct on math objective number 187

For Able Elementary School (4th grade), how many students took the math
test?

For student John Roberts, was math question 120 correct or wrong?

For student John Roberts, how many questions for math objective 12 were
answered correctly? '

What symbol is used on the student report form for an omitted question?
What answer "Foil"” did John Roberts select for reading question number 200?

In the Word Relationship's test, John Roberts scored higher than what
percentage‘of;nichigan_stuﬁants?v CLlpri ‘ e s




BEST copy AVAILABLE

FIGURE 1: THE INDIVIDUAL STUDENT REPORT FORM
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BEST COPY AVAILABLE FIGURE 1: THE SCHOOL SUMMARY FORM

MICHIGAN EDUCATIONAL ASSESSMENT PROGRAM 1973-74 (YEAR 5)
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1)

In

a)

b)

c)

d)

e)

f)

g)

h)

i)

"e) Hope will improve instruction in our building ‘with some total invoIVe-?

d) Enjoyed the sharing with other principals and consultants.} (with

4

OPEN-ENDED EVALUATION QUESTIONS

(Final Project Evaluation)

your opinion, has this experience been worthwhile?

Yes, it has helped me understand the material better, It has made me
dig for information.

Very much so, I think the project brought the principals together to
work on a problem. The project helped to identify areas that may have
given us problems in communications and to work directly with them.

Yes, it has given me personally a broader understanding of the assess-
ment program. Some questions or doubts have been answered or cleared
up. It has given me a more positive attitude toward the whole idea.

Yes, because it built up my confidence in my ability to communicate
information to my staff, and to have a basis for that information,

Yes, as the neetings have beeter equipped me to communicate more
clearly and hopefully more effectively with my staff. I feel the
same would be true with parents.

I feel this experience has been worthwhile since it forced us to take
a look at the assessment test results in a different way than we might
have done. I think it has given us a more positive attitude toward
the assessment test.

This instructional experience has been very worthwhile for me from the
standpoint that it has made me much more aware of the various aspects

of group communication. It also has made me more knowledgeable of the
state assessment test and its various uses as well as weaknesses, It

has made me get back to the staff with emphasis on utilization of the

test information,

Yes! I eagerly found the time (as I was genuinely interested in all
facets and knowledge I could obtain from the pesults) to seek out infor-
mation to present facts and knowledge of the results to the various.
groups--K-3 teachers, uUth grade parents as some usually attend the board
meetings. Through out meetings I was able to more quickly and in a more
knowledgeable way find and interpret the information.

Yes because- ”

a) I feel I am more knowledgeable, ; ‘
b):I feel I can help my teachers better understand and use the results.
¢) We did a better job on our homework.

~ Central Office personnel back—up

ment some grade involvement, and some individual teachers needing
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Evaluation Questions
Page 2

2) Do you feel that the three consultants did an acceptable job of conducting
the project?

a) Yes, the information that each gave was well worth it., I feel we should
go on with out meeting with staff, Board of Education, parents, and meet
back with you about the lst of June.

b) The presentations were good and also the backup help,

¢) Yes, wish that there could be more time to pursue with the experts what
we have started. At least, you have given the impetus.

d) Yes, especially Mr. Fisher who had the knowledge of the objectives of
tests and possible fallacies. Also he suggested ways for effective
communication, also possible pitfalls,

@) Yes, they were free, willing and able to answer questions concerning
. me in the area of communications and assessment.

£) Yes, things were explained well, and we were given ample time to ask
any questions. Our tasks were clearly stated, and I think the group
felt comfortable in expressing their concerns,

g) The consultants did a good job with the presentation. It was interesting
and informative as well as flexible when probing questions were asked,
It would be wise if all administrative teams for schools throughout the
state could be exposed to this team and its material.

h) Yes, the purposes or objectives in mind each time were clearly presented.
There was always time for feedback, questions, and help or clarifica-
tions,

i) Yes, greatly appreciated Tom's contribution, Like Erwin's explanation
and printed materials,

3) Do you feel that you understand the basic elements of communication theory
we presented?

~.a) Yes and no. The time will tell as to what kind of job of communication
that I will do. 5
* Thanks again for éll‘the‘help.”' e b e vhﬂmv-nﬁjau

b) After being fnvolved with the first three sessions I dould see the value
of the presentations and the need for such work in’ this area. ‘

i c) Yes, 1 belzeve that aside from the presentation and discussion, very
_valuable and useful tool in my possession.is the booklet Keeping the
Pub11c Informed. Accent on Accountabilitg, e e CELURI

5;d) Yes because although I fcel I can communicate fairly well A system-“Q-T
atic system to org" e;a communxcation approach was veuy valuahle. -
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Evaluation Questions
Page 3

e) Yes and no. I still feel somewhat "frizzy." Answering the questionnaire
will perhaps clear up "things."

£) Yes, I think I knew some of the basic elements of communications before
these meetings, but felt I either learned some new elements or had
otherc reinforced.

g) I feel that I understand the material well enough to dig out the infor-
mation as I need it, '

h) Yes, this area would aid us for any time of presentation of any proposal
or information. Taking the time to go through this made me more con-
fident and knowledgeable to meet my different publics,

i) Yes, found that going through the suggested steps (work sheets) helped
with my building presentation. Booklet was very interesting,




