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Educational prioriiics emerging from the Airlis Conference recommended the
development of curricula emphasizing interpersonal and functional communication in
K-12 speech programs. Such priorities have apparently emerged from the recent
emphasis upon interdisciplinary research and teaching of communication in its many
dimensions beyond that of the traditionally emphasized persuasive public speaking.
The interdisciplinary or non-disciplinary view is reflected in new texts such as that
by Budd and Ruben1 in which speech is represented as but one among many approach::s
to the study of communication. Indeed, the trend in universities has been toward thc
development of new administrative structures such as sckools, departments, and
centers of communication where scholars, regardless of discipline, could study froix
various viewpoints the problems, processes, and products of communicative acts.

Furthermore, the growth of numerous professional organizations (of which SCA
is but one) seeking public and professional support for their interests in the study of
communication further reflect multi-disciplinary claims to the area.

Given the realities of new developments in the field of communication, partic:
ularly as these have been reflected in administrative reorganizations at the universi:.: -

level, group participants sought to identify the implications of these changes for
secondary teacher preparation,

Input Phase

In order to establish the data from which to delineate the issues for deliberat” 1,
six position papers, representing diverse viewpoints, were delivered and discussed.
The first two, by Richard B. Lee and Robert Hopper, presented views on the impli-
cations of university reorganization for communication teacher preparation in the
secondary schools. The next two papers, by William Davidson and Sharon Ratliffe,
described current teacher preparation models and possibilities of new models for
communication education. A summary of the specific data related to state ceortifi-
cation standards was distributed as an addendum to Mr. Davidson's paper. The last
two position papers provided input for consideration of the practical problems in trens-
ition from old to new teacher preparation models as experienced by Charles Carlson

in the state of Ohio and by Dean Frost in a local school setting. These position papers
are presented in Appendix C.

Deliberations and Recommendations

From the discussion of the position papers preseanted during the Input Phase,
three probelms were delineated by the group participants for more ijutensive deliber-
ation in subgroups:

) 1R. W. Budd and B. D. Ruben (eds.), Approaches to Human Communication
(Wew York: Spartan Books, 1972).
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1. Inwiat ways should secondary and college departments be organized
administratively to reflect new interdisciplinary approaches to
communication?

- 2. What certification models should be recommended for teachers pre-K
through community coilege to reﬂect new communication interdisei--
plinary approaches? -

3. What recommendations should be implemented by SCA to improve
existing secondary speech programs?

Interest Group One -~ Administrative Reorganization
Robert Hopper, Group Leader

The deliberations of the interest group concerned with administr ative reorgan-
ization of departments centered on the following issues:

1. Similarities and differences among members of the speech profession
and those of other professions interested in communication.

2. The position to be adopted by SCA in its advocacy of administrative
structures maximally reflective and pragmatically supportive of the
changing field of communication.

3. The relevance of administrative reorganization to teacher training
programs.

After the discussion of the foregoing issues during the afternoon meeting, t'.
interest group adopted the following reoommendations which were later endc.: ,ed
by participants in the full grow. :

1, SCA, through its publications, committees, and other mechanisms;
should continue the thrust begun at the Airlie Conference for unifi-
cation of many scholaxly organizations relating to communication.
(comm-unity). |

2. Based on the belief that communication programs should promote 4n
interdisciplinary focus, endorsement was given to the following set
of guidelines as a position on administrative organization to be recom-
mended by SCA:

a. Disciplinary boundaries should be viewed as places for interaction
and interface rather than as areas for conflict.

b. In post-secondary educational institutions, speech communication
related units should lead attempts to form administrative structures
focusing on study and instruction in functional communication
behaviors.

(1). Inuniversities, such units should become colleges or scheols
of communication in oxder to enjoy the advantages of increased
political support and visibility which such structures make
possible. Furthermore, in forming such structures, cousid-

EMC eration should be given to advantages of influence upon existiug;
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3.

2).

(3).

(4).

situational variables such as other interdisciplinary programs,
clusters and residential colleges, problem-centered disciplirer,
continuing education and extension programs, and the "class-
room without walls'" concept.

While the departments, subject areas, or subdivisions which
collect themselves into schools of communication are likely

to vary among institutions, such subject areas which are likely
to contribute effectively to a school of communication are:
Intrapersonal, Interpersonal, and Organizational Communication;
Speech and Hearing Services (including a component on commu-
nication development); Intra- and Intercultural Communicat ion;
Broadcasting; Cinematic Arts; Interpretation and Theatre; and
Journalism (including electronic journalism).

Communication mhjors should be encouraged to pursue studics
beyond that offered in the school of communication, for example,
in English, Linguistics, Anthropology, Psychology, Sociology,
Education, and Business. '

New Administrative Structures should be implemented on a
five-year-rolling-planning basis with constant updating and
long-range concern.

Since trends such as that in Michigan foreshadow the emergence of inter--
disciplinary secondary programs, SCA's Associate Executive Secretary
for Education should encourage secondary speech teachers to lead in ths
formation of administrative structures reflecting more global, interdis-
ciplinary communication programs. Such programs would include subject
areas outlined for university schools of communication and, in addition,
might incorporate composition and literature.

With reference to teacher preparation, SCA should support the position:

t hat:

a. Each secondary teacher prepared by a school or college of commun’ -
cation should, in addition to a broad communication background,
choose and develop a specialized field of expertise such as one of
those mentioned in Recommendation 2 b.

b. Through the specification and dissemination of qualifications SCA
should promote a vision of the "Communication Teacher'" as a
certified, qualified instructor focusing upon practical instruction in
functional communication behaviors.

c. All teachers (K-12) should receive practical communication instruc-
tion in schools of communication primsrily through courses from the.
intexdiseiplinary curriculum which might also include the course in
"Communication for Feachers."
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Intersst Group Two - Certification Models
Sharon Ratliffe, Group Leader

The group deliborating on recommendations for certification models K-Commu-
nity College) which would reflect new communicatioa interdisciplinary :
approaches centered discussion on the following issues:

1. Establishment and monitoring of standards of effective communication
programs,

2. Establishment and monitoring of preparation and certification criteria
for communication teachers.

The recommendations emerging from the discussion of these issues, subse-
quently endorsed by group participants, were:

1. A four-fold approach should be taken to solve problems of appropriate
teacher preparation models.

a. The SCA Educational Policies Board should establish a committee
whose task is to identify characteristics essential to teacher prepar-
ation models for communication teachers. Application should then
be solicited from university departments of speech communication
which incorporate those characteristics in their teacher preparation
models. A reasonable number of these college and university pro-
grams should then be named as experimental communication teacher
training centers sanctioned by SCA, Funding should be sought and
educators and researchers at these centers should begin (1) to iden~
tify the roles and test the competencies deemed important in teaching
communication in the secondary school, {2) to employ and evaluate
a variety of secondary school teacher-college and university faculty-
lay personnel-high school student-teacher trainee relationships,

(3) to explore possible political-legal arrangements between SCA,
colleges and universities, secondary schools, and state boards and
departments of education for certifying secondary school communi-
cation teachers.

b. SCA should actively pursue interdisciplinary co_brdlnation with
professional associations in the language arts for the purpose of

identifying a core requirement recommended as common for teacher
preparation models for all subject areas within the communication
rubric. :

¢. EPB should identify basic (core) competencies for the beginning
communication teacher with the encouragement that they achieve
additional competencies in the more specialized areas of the
communication discipline as they fulfil permanent certification.

d. Airlie Recommendation E-3 regarding minimum certification
standards for teachers should be focused on competency-hased
standards not only for secondaxy school communication teachers
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but also for the college faculty who prepare secondary school
communication teachers. :

2, With respect to the maintenance of the quality of communication programs,
the following three-~fold approach is recommended:

a. SCA should develop standards for effective communication programs
at elementary, middle, senior high school, undergraduate, and
graduate levels.

b. The EPB should take responsibility for restructuring the criteria for
evaluating what {s now labeled "speech" in the Evaluative Criteria
publication (1974 copy deadline for 1980 publication).

c. SCA should develop and make available a list of evaluators in all states
who may be called upon (in teams) to evaluate secondary school spec~h
communication programs.

3. The Airlie Recommendation £-7 regarding the facilitation of exchanges of
resident professors should explicitly be expanded to include the explora-
tion of exchanges between K-12 teachers and university faculty responsibge
for training K-12 teachers.

Implieit in the discussion of teacher preparation models was the belief that
individuals who did not demonstrate specified competencies should not be
“sanctioned" by the communication profession as teachers. Accordingly,
those not considered "appropriate' as defined by early experiences in the
teacher preparation program would be phased out and not permitted to econtin.i>,

Interest Group Three - Improvement of Existing Secondary School Programs
William Davidson, Group Leader

The group deliberating upon recommendations to be implemented by SCA for
the improvement of existing secondary speech programs discussed the follow.:g
issues:

1. Insufficient articulation between secondary and college faculties

2, Lack of attractive graduate programs for secondary teachers

3. Insufficient contact between SCA and individual states on issues related
to concerns of departments of public instruction

4, Difficulties for secondary teachers in keeping abreast of developmér:ts
emerging from the field of speech communication

5. Lack of relationship between contest related activities and communieatio:
instructional objectives in the secondary schools

6. Lack of publications and olher media that speak directly to the secondary
teacher,
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Recommendations emerging from the discussion of these issues follow:

1. To improve relationships between secondary and college faculties,
SCA should:

&. Encourage post-secondary faculties to interact with secondary
teachers to a) hear their assessment of needs, and b) respond
with instruction and programming in those areas.

b. Promote teacher exchange programs with colleges and univer-
sities on national and internationa;I levels,

c. Continue to promote summer institutes, but include high school
students and the exchange of secondary and college staffs.

d. [Establish one liaison in each state who will organize a task force
to report to SCA in one year on the number of secondary teachers
in their state speech associations and steps that have been taken
to encourage secondary school participation. In addition, the
liaison would contact state and regional associations to involve
more secondary teachers m programs and publications.

2. SCA should seek to promote the development of graduate programs
attractive to secondary teachers. Such programs should present an-
integrated study of communicative acts (specifying commonalities in
such areas as written communication, interpersonal communication,
and mass communication, ).

3. EPB should fund travel for individuals to offer short courses in speech
communication at area meetings of secondary teachers and administrators
not affiliated with the speech communication profession.

4, SCA should formulate and disseminate a statement describing the
relationship between contest related activities and sound objectives of
instruction in communication in the secondary school. ‘

5. To provide materials designed for the secondary teacher, SCA should:

a, Start a new SCA publication with a ""how to' focus such as "throw
away sheets' or workshop monographs.

b. Investigate the possibility of new media to reach teachers.

c. Encourage the increase (to a majority) of the numbers of secondary
teachers on state journal editorial boards.

SUMMARY

It is difficult to express in print the essence of all that was said by the more
than seventy participants in the Educational Priorities Division. Many good ideas
undoubtedly escaped transition from the oral to the written mode. The haste with
whiich recommendations were, of necessity, constructed may cloud the framer's true
intent. In bold print, all thirty-five of the recommendations appear to have equal
weight.  Tn fact, they differ substantially in merit. Some recoramendations ave the
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preduct of extensive and thoughtful interaction, Others were hurriedly composed in
the closing minutes of a long and strenuous day.

Whatever the merits of the individual recommendations, some very significant
things were said. The stimulus papers which comprise appendices A, B, and C
suzzest the full range of important topics which were considered. In the few para-
graphs which follow an attempt will be made to capture the tone and temper of the
Interaction.

Many participants expressed discontelit with the status of contemporary speech
communication instruction in the schools. Secondary school curriculareflect too
little of the understandings which have emerged from the study of communication at
the university level. Inthe elementary school, the systematic study of communi-
- cation is even more hazily represented. We apparently find ourselves caught in the
"thorns of the trilemma'': the heritage of the past which has identified us with activity-
oriented speech pedagogy; the unhappy reality of the present, whereeven the content
of the past has not been accepted as worthy of a requirement in every secondary school;
and the call of the future where colleagues in a number of disciplines may come toge-
ther to comprise a field called '"communication. "

Recognizing that we are not what we might be, conference deliberations focused
on the means for improving communication instruction in the schools. We must, first
of all, specify, in a very clear way, what we are about. A number of interest groups
called for the careful specification of the competencies we seek to develop in children.
Additionally, we must learn more about the measurement of such competencies and the
instructional strategies which enable their acquisition. We must also ensure that our
Insights concerning communication education are disseminated to those who must know.
A number of interest groups called for an increase in the quantity and quality of commu-
nications addressed to teachers: improved convention programming, more and better
summer workshops, more and better in-service programs, new and improved journals,
and the use of non-print media in communicating with teachers. Gur training of
teachers must also be improved. Most secondary teacher preparation programs for the
subject labeled ''speech'' do not adequately prepare teachers to build secondary curri-
cula focusing on the multi-faceted nature of human communication. Nor do most
teacher preparation programs ensure that its graduates possess basic teaching compe-
tencles. As we discover what we must be and communfcate our new insights to
teachers in training and teachers in the field, we must also ensure that we organize
ourselves politically to effect changes in local school settings, state departments of
public instruction, and natlonal agencies and organizations.

The deliberations of this division were infused with optimism toward the future
and with our ability to upgrade our present programs, administrative structures, and
teacher preparation models to meet the communication needs of tomorrow's students.
Our oharge to SCA is that it become the catalyst organization for promoting organiza-
tional and academic changes that efficiently promote the study and teaching of commu-
nication knowledge that is multi~-purposed, multi-contextual, and multi-disciplined at
all levels of academic curricula.
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APPENDIX C

Commisgioned Stimulus Stateménts
on

Implications of University Reorganization of Speech Departments
for the Preparation of Secondary Communication T eachers

Education Priorities Division Group Three

Barbara Lieb-Brilhart, Chairperson
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A DIFFUSION STRATEGY FOR SECONDARY SPEECH COMMUNICATION

Richard B. Lee
Florida State University

The concern of this paper is to estimate the {mpact of organizational changes
in departments of speech communication upon the secondary teacher. First, it
describes an idealized model of the relationship between two educational systems,
higher education and the secondary school through the input of new teachers.

It then deacribes facts and conditions which mitigate the influence of colleges
and universities upon the conduct of speech communication in the secondary
school. Finally, it proposes strategies to promote the flow of innovation into
the secondary school through the medium of practicing, tenured teachers,

The proliferation of new courses and new departments in speech communi-
cation over the past ten years attests to the vigorous state of the profession,
Under ideal conditions, this wealth of innovation could be transmitted to the
secondary school if certain conditions could be met. The first requirement
would be an elastic number of hours for the bachelor's degree, capable of expan-
ding to accomodate the growing number of areas of interest. Ideally, the holder
of the bachelor's degree would know rhetoric and public address, oral interpre-
tation and drama, group discussion and dyadic communication, debate and intra-
personal communication,. and both mass communication and speech pathology,

not to mention the areas of interest that will rise to prominence in the future,

Next, ideal artlculation between secondary and higher education would re-
quire a teacher job market with a large turn-over rate that could absorb its new
teachers, who would then implement with minimum delay what they learned in
course work leading to the bachelox's degree. It would also require that sec~
ondary speech communication be taught primarily by teachers trained in the
subject, or alternatively, that teachers holding a teaching cartificate in speech
have a bachelor's degree in the subject. Undar these conditions, the teaching
of secondary speech would be sensitive to change in the profession at the uni-
versity level.

Not one of these conditions can presently be met. The number of credit
hours required for graduation has changed very little over the past fifty years.
Through this aperture must pass the courses that constitute the new teacher-
subjcct matter preparation, The reorganizaticn of speech departments into
separate departments of drama, speech pathology, and mass communication
is reiatively new, but competition of emerging areas of interest for a place
in the curriculum is not. For example, during the first third of tl:i3 century,
speech pathology developed as an interest. As the number of pathology courses
grew, university courge offerings in rhetoric declined dramatically along with
elocution and oratory.” The graduate of 1920 must have looked at the new
graduate in speech of 1935 acutely aware of what the youngster didn't know about
rhetorical analysis and delivery, In 1972, nearly 5,000 new teachers graduated
with certificates in speech and drama. Over half of these graduates came from
eight states all with large universities which contain separate departments for
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drama, mass communication, and speech pathology.2 Since the hour require-
ments for a major do not éxpand with the growing interests of a profession, the
inevitable result is increéasing specialization at the éxpense of a broad knowledge
of all of the many interests contained in spcech communication. The fact of
departmental reorganization. with requirements for the major that exclude some
of these fields of interest, simply makes specialization more visible.

The current effect of this specialization at-the secondary level appears to be
less now than at any time during the last 25 years since the input of new teachers
is declining dramatically, Nation-wide, 1968 was the cross-over point for supply
and demand in the teacher job market.® The national turnover rate for teachers
has dropped to 6% and appears to be going lower asthe median age of teachers
gets younger, This is a reflection of the fact that the post-war baby boom has
moved through high school, and the rate of expansion has flattened out. This
and a nation-wide long-term job shortage has encouraged new teachers to keep
jobs they get, and made them less inclined to move, quit teaching, or take leaves
of absence to do graduate studies.

The declining hiring rate has been especially acute for new teachers certified
in speech and drama. Of fourteen secondary specialties, only two, social studies
and journalism, placed a smaller percentage of new teachers in 1971, * Thus
there are two factors that minimize the effect of changing coursework requirements
upon the conduct of speech communication instruction in the secondary school:
an over-all decline in the hiring of all new secondary teachers, and a declining
proportion of those hired among holders of certificates in speech and drama.
Demographic projections over the next decade suggest little change in this
situation.

Finally, it is not at all clear that speech communication majors actually
teach most of the speech communication courses in the secondary school. First,
in the most populous states, the English major can acjuire a sccond certificate
in speech and drama by showing a minor in speech, or less, a non-reciprocal
arrangement that does not,.apparently, let the speech communication major
pick up an English certificate as easily. Not coincidentally, the hiring rate for
new teachers with English certificates has run about 10 % higher than for similar
teachers certified in speech and drama over the past 20 years, regardless of the
condition of the job market.5 It is reasonable to assume that many certificate
holders have had six courses in speech communication or less. Cut-rate certifi-
cation in speech further dilutes the impact of changes at the university level upox
the conduct of this profession at the secondary level.

This influence is further attenuated by a widespread practice at the secondary
level to define speech-communication courses along with reading, as belonging to
the domain of English. This obviates even the need for a certificate in speech,
For example, in the mid 60's Squires and Applebee surveyed high school English
practices. They reported that 6% of class time was spent on public speaking and
mass media.” A more recent survey of elective programs in English shows that
speech, theatre arts, debate, oral interpretation, mass madia and film courses
constitute over 16% of the course offerings. 7 The English curriculum is respon-
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ding to administrative pressure for greater course flexibility, student pressure
for move relevance and to dissatisfaction from English teachers themselves with
what {8 now coming to be called elitist literature, In short, speech communica-
tion is becoming a major alternative for the secondery English curriculum. It

is here that the opportunity lies for input by the university-level speech communi-
cation profession, The target audience is not the undergraduate major in speech,
but the practicing, tenured teacher of secondary English.

Approaches to these teachers will probably be well received. In their sur-
vey, Squire and Applebes polled English teachers for interest in the college
courses they had taken. Sixty-five percentexpressedgreat or some interestihthe
speechanddrama courses they hadtakenh. By contrast, only 36% of these English
teachers could muster the same level of enthusiasm for traditional grammar,
Clearly their college experiences have created a receptive audience for con-
tact by speech communication,

The next question deals with the most efﬂcient channel of communication.
Increasing reluctance to leave teaching temporarily to return to full time study
suggests that the profession will have to go to the teachers, rather than the
other way around. In faot, the SCA Conference on Long-Range Goals and
Priorities (the Afrlie Conference) recotnmended that "the SCA should make
available ., . . consulting task forces to institutions seeking to establish or
upgrade programs in speech communication. «8  Rather than going to each
institution, it would be more efficient to send a representative to the annual
state convention of teachers of English. This isclose to an ideal setting as
can be found, These meetings are heavily attended by opinjon leaders in the
schools,. University personnel outside of the campus clagsroom faculty who
attend these state meetings know that teachers come with a real hunger for new
and better teaching strategies. There i8 neither time nor much receptivity for
long discussions of policy in this setting; what is wanted is concise instruction
about how to instruct more efficiently. The six-hour mini~course, with pre-
cisely stated performance objectives for participating teachers and spread over
a day. and a half, would accomplish much in improving instruction in secondary
speech communication subjects and far more than any chapge we could make in
our on-¢ampus training programs for new teachers. With advance notice, -
representatives from commercial publishing houses often go to great lengths
to bring, display, and discuss related textbooks in the display area between
class sessions, Ethics require, of course, that at least two or more repre-
sentatives be invited. By late Saturday afternoon, the practicing teacher can
leave the state convention with new or improved teaching skills and evena:
knowledge of what textbooks to select from.

The strategy outlined here is identical in spirit to two other kinds of i_n-
service training .already practiced by members of SCA. The four regional .
institutes initiated this year are longer and more intensive, but they attract
from a constituency already oriented to speech communication. The proposal ,
above seeks to bring speech communication professionals into brief and pro-
ductive contact with a constituency that identifies primarily with English. Mem-
bers of SCA have also approached teachers of English on their own ground; recentiy
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Wallace Bacon and Robert Breen presented a program on oral interpretation to

- the annual convention of the National Council of Teachers of English. Interms

of dissemination efflciency, the state-level meetings collectively attract far more
teachers and offer fewer programs to compete for the aitention of those attending.
The outreach to English has already begun; the question now is how to expedite it.

Implementation of an outreach program could be accomplished in the following
way. First, let self-selection operate to determine who wante the responsibility.
A lettoer or telephone call to the NCTE offices in Champaign-Urbana will provide
a schedule of state meetings within driving or short-hop flying distance. Let the
Educational Policies Board receive proposals initiated by members of SCA to pro-
vide these mini-courses. The proposal should include the attendance figures for
the last state convention, a vita, and a list of performance objectives for partioi-
pants in the mini-course, to be reviewed on the basis of their clarity, in much the
same way that a divisional program committee selects papers for presentation at
annual convention, In the pruposal should also be an evaluation instrument to be
filled out by participants and returned to the EPB (Several versions have been
developed for mini-courses in SCA conventions.). Finally, let the EPB and the
Finance Board authorize payment for mileage and over - night accommodations,
if necessary.

What les behind this proposal is the prineiple of constructive cooperation
between speech communication and English. It is a short-range plan to accom-
plish short-range objectives, the immeédiate improvement of the teaching of
secondary speech communication, Clearly there is a need for an interface
between the two professions. For example, only 1% of the members of the
National Council of Teachers of English subscribe to The Speech Teacher.
Communication among the practicing teachers of speech communication must be
established before cooperation can begin.

Longer range objectives can be accomplished by constructive cooperation
at the college and university level, both internally, within different departments
of speech communication and externally, with departments of English, Coop-
erative graduate programs can be designed that will attract practicing teachers

~ and return them to the public schools with both an advanced degree and the

skills and knowledge that reflect the many skills of speech communication,
Cooperative programs will require a genuine commitment to excellence for
the secondary curriculum, for higher education has many countervailing
precedents and forces, such as competition for graduate enrollments, the
tendency toward strict spectalization at the graduate level, a tradition of
restricting practical courses to the undergraduate levle, and the territorial
instinct, Let these cooperative degree programs reflect both the strengths of
cooperating departments and percefved regional needs as expressed through
secondary language-arts currtculum planners and teachers, for these, in the
final analysis, are the change agents. They should be listened to attentively.
An interface between secondary and higher education, coupled with an active
commitment to constructive cosperation among departments in higher educatfon
will promote continuing articulation between the speech communication disel-
plines and practicing secondary teachers.
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Changes in the preparation and cextification of new teachers now is a long-
rangé strategy whose impact will not be felt for a decade or more, The Afrlie

- Conference has already {ssued a strong recommendation to the Educational

Policies Board for national guidelines for secondary certification in speech -
communication, This is a first step. A second one is to eliminate, state by
state, cut-rate certification in Speech so that only majors in speech communi-~
oation can earn the certificate, This is political action that demands patience
and time -~ time to appear before legislative sub-committees, committees and
hearings conducted by state credentialing agencies, Much potential resistance
can be 8liminated by interdepartmental dtalogue on campus, since other disci-
plines, notably English, have a vested interest in the status quo. A third step 4
in agsuming proper training for secondary teachers of speech communication
oan come about only by persistent persuasion, It was established earlier that
much of innovation in speech communication has been absorved into the English
ourriculum by a fiat of definition, Respect for disoiplinary domains will come
about only after planned and organized interaction among university faculties
and thier opposite numbers in the secondary school and face-to-face interaction
in the proposed minl-couraes with secondary’ teachers of Engllsh at state con-
ferénces, Thus the short - and intermediate-range proposals here directly
contribute to long-range goals as well,

Central to these proposals are the reorganized, differentiated departments
of speeoh communioafion. With their increased speclalization, they are {n q
better position than qver to speak preoisely to the feit acadeinic needs o! the ™ _
secondary language~arts teacher, however labeled or certified, There is
much talking to be done to, {dentify the sub-speofalties that are far enough
developed beyond theory to be applicable in the secondaxry school, They also
stand on a potential meeting ground for practicing teachers of English and
English faculties in higher education. The initiative is in our hands, '

% ‘ * * * : *
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THE COMMUNICATION PROFESSIONS, SCHOOLS OF COMMUNICATION
AND TFACHER PREPARATION

: Bobert,l{opper
University of Texas at Austin

At the University of Texas, I am involved in a moderately successful struc-
tural unit which calls itself a ""School of Communication," In order to live up to
the assigned title of this paper, I will focus upon the effects upon teacher prepar-
ation of life in a School of Communication, I must begin, however, by asking

some questions which seem prerequisite to such consideration. These questions
are: -

1. What is the nature of the field of speech communication, anyhow?
2. What are our secondary school teachers doing?
3. What should they be doing if we had our way?

I submit that the major cause of many difficulties which we discuss here today
{s our lack of assurance about what we are or stand for as a discipline, whatever
a discipline should be. I further hypothesize that a state of assurance about one's
{dentity is probably like love, relaxation and euphoria in that it is not likely to be
attained by seeking it directly, (Parenthetically, one effect of a School of Commu-
nication structure is greater recognition from students and the public, which leads
at least to a perception that whatever we stand for is worthwhile, )

On a low level of theory, speech communication today is less often regarded
as strictly the study and practice of public oratory and more widely regarded as
a study of many forms of interpersonal and public interaction. This is a pretty
fuzzy definition, and its fuzziness is reflected by visions of what a secondary
teacher of speech communication does.

Let me engage in stereotypes. One stereotypical vision of the speech com-~
munjcation teacher is a person who is primarily interested in public address and
performance. Such a teacher teaches classroom-stand-up-and-talk-five-minute-
oratory, coaches the debate squad, directs the school play, and sets up extracur-
ricular tournaments in everything from declamation to extemporaneous speaking,

At oné time this may have béén é releVaxﬁt and productiire focus. In many
cases, it is no longer productlve today. Particularly, the emphasis upon extra-
curricular activities is criticized in the proceedings of the Airlie Conference:

The formal classroom speech communication curriculum should be

the focal point of instruction in secondary schools. Forensics, debate,
and theatre should be considered extra-curricular workshops and not
ends in themselves, (Recommendation E-8, I-B) :

But this vision of speech communication teaching is still very much with us. In
fact, one problem we face as we try to bring change in our teacher preparation
program {s that the average gecondary principal in Spring Branch, Texas (to coin
another stereotype) still is looking for a speech communication teacher to fit this
mold, Several times per year, I hear the complaining: '"But you have to prepare
them for jobs that are therel!" Also, students from such programs are a fair
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percentage of our majors, which makes change difficult.

The vision of secondary speech communication teacher which we are presently
promoting at the University of Texas is sort of loosely defined as a language arts
and interpersonal communication specialist. We are experiencing limited success
in trying to sell this fnnovation around the state. The vagueness in our definition
is probably a natfonal phenomenon.

The Afrlie Report states that the Educatlon Policies Board should appoint a
committee to develop an Interpersonal Communication Instruction package for
speech communication teachers from K~12, (Recommendation E-1, I-A) And
further that '"SCA should develop an all-inclusive communi cation package, K~12,"
(Recommendation E-19, I-A) :

THese two statements serve as fair indicators of how little we know about the
proper new role for speech communication teachers. We do seem to know that
whatever we do, we want to be good at it: Airlie conferees voiced (E-3; I-A) &

_demand for minimum certification standards for speech communication secondary
teachers, but gave no hint as to what the standards should consist of. (This is a

. fair place for two asides: First, when we do design certification standards, I hope
they will represent what a candidate can do, not simply what courses he has enroll-
ed in. Let us not replay problems of ASHA's certification system, Second, we
give much thought to secondary certification, but little to a) elementary oertiﬁca—-
tion, b) preschool certification for communication development teachers, ¢) certi-
fying of business communication majors for consulting work, d) other occupational
categories we might wish to develop.)

One perslstant suggestion is to make our speech communication olassroom
very much like what English Departments talk about under the all-inclusive term
"language arts:" Recommendation E-16; II-B states "SCA should lobby.for speech
comgonems within the English language arts curriculum requirement.' This
recommendation seems akin to'buying a ticket on the Titanic because there is a
big crowd at the ticket window. I am generally in favor of interdisciplinary coop-
eration, and agree that speech communication teachers have at least as much to
say about the so-called "language arts" as English teachers do, but it 1s more -
productive for us to sell our wares independently than to beg for the thirty min~
utes between tree-dlagramming and the reading of Julius Caesar., (Another aside:
One by-product of this movement for recognition within language arts is that I talk
to many speech communication teachers who fear that language arts are an English -
plot to re-ingest speech and do them out of a job.)

All of which brings us back to the question: What do we have to offer as a
field anyhow? As one form of vifering an answer to my "identity-crisis" ques-
tions, I turn, as I promised to do, to the administrative concept "School of
Communication" as practiced in Austin. I recently discussed this concept with
the Dean of our School, Wayne Danielson. He stated that Schools of Communi-
cation are ''more a center of interest than a discipline." He was noting that
there have been large enrollmeit inoreases in our school during past years which
he attributed less to the academic work of the faculty than to student interest in
the generalized nonspecific concept of communication.
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Which leads me to think: What's a discipline worth anyhow? What does it
do? Most everyone whose judgment I respect thinks that most distinctions be~
tween disciplines arefairly inane. My friends in rhetorical studies have more
in common academically with colleagues in history, government, English and
philosophy than with many of their communication colleagues. My friends in
communication behavior have more in common with psychology, sociology and
business. Iteach a course in human communication development which is
quite similar to courses on our campus in anthropology, sociology, education,
English, folklore, psychology, and linguistics. I sometimes think: Take the
ten or so professionals who teach those courses and you'd have a fantastic de-
partment of communication development! But I find that an absurd notion. Why?

First, because departments and colleges are fundamentally political enti-
ties. Second, because behavioral science is still young enough to value diver~

sity. Gerald Holton, describes a,qimilar situation in early physical sciences:

In the journals of the seventeenth and eighteenth centuries, we
can find, side by side, what we would now consider very heterogen-
lous material - descriptions of violent thunderstorms, statistics and
speculations on the ¢auses of death in a certain village...observa-~-
tions on the propagation of light, on the growth of types of reptiles,
on the origin of the world,  The heterogeneity speaks of a marve-
lous and coloxful efflorescence of interests and of unconscious ex-
uberance..." -

I take this to be the same kind of incongruent complementarity of interest
which makes our school of communication strong and attracts new converts.
That's why it does not much matter what departments comprise a school of
communication, So far these results have accrued:

1. A school of communication brings increased visibility and recognition
on a college campus, and across a geographical region, and as one
outgrowth of such visibility, we are just about to move our school into
an expensive new building. Our school also has strong alumni sup-
port in mass media circles. Another outgrowth more related to our
consfderations here is a new English-Communication major being
offered to secondary teachers. Rather than our having to lobby to
included in the "language arts,' English and the Texas Education
Agency asked us for input into such programs - a graall but signifi~
cant improvement. There will probably come a day when literature
and grammar studies will seek a place ih communication curricula.

2. There is a feeling among students and faculty that ours is a "profes-
sional'’ school - as opposed to a liberal-arts curriculum. Students
perceive that they are preparing for careers in the media, teaching,
and therapy. This {llusion is probably as important as any profes-~
sionalizing of the curriculum we could devise.

3. Since administrative divisions are largely political, I could be remiss
in not pointing out the purely political advantages we enjoy in a school
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of communication. 8ince our dean reports directly to central
administration, we are mors powerful than departments lost in

- large Arts and Science colleges, Further, the comparatively

small faculty {n our school allows direct close interaction with our
dean, giving an fndividual faculty member and his ideas access to

power centers, It has even been my luck to team-teach a course

with the dean of our school, Finally, this kind of structure recog- -

- nizes achtevement while providing a comfortable climate conducive

to innovation. This is very important when you are trying to sell

. 8chool principals in Big Spring on your concept of a secondary speech

communication teacher,

" In conclusion, the evidence In the forgoing indicates to me that SCA should
promote an'‘ecumenical’ spirit of communication studies, including the concept

of schools of communication, Under such circumstances, the following mea-

sures, which I advocate, become more likely:

1,
2,
3.
N
5,

6.

A broad but conceptually-oriented and updated vision of our discipline
as a "process discipline, unbound by specific methods or mooels. with
consistent focus on applled, professional skills.

Persuasive campaigns to diffuse this vision through SCA officlal organs
and through directed communication to all teachers and administrators

- working in related areas.

Persuasive campaigns to diffuse this vision to our teacher trainers,
student teacher supervisors, and to professors in sohools of education.

Simultaneous implementation of this vision in all our aoademic pro- -
grams, Thus, newly-trained teachers will be sent to newly-defined
jObSo

Establishment of meaningful certﬁication standards for speech commu-
nication secondary teachers and for a hogt,.oi other communication-
related occupations.

Encouragement of SCA to unite with ICA and other communication

" organizations to add to the image of "comm/unity" - which will

altract further attention, vision and respect.

FOOTNOTE |

1
Gerald Holton, ""The Thematic Component in Scientific Thought, "'
The Graduate Journal, vol, ix (1973) supplement, pp. 29-30.
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DESCRIPTIONS OF CURRENT TEACHER PREPARATION MODELS AND
POSSIBLE NEW MODELS FOR COMMUICATION EDUCATION

William C, Davidson
University of Wisconsin - Stevens Point

In the book of Genesis, we are told about a time when 'the whole earth was
one language, and one speech,”"  The pride of such a people eventually found
expression in their building the tower of Babel, in the belief that they might be
able to reach heaven, For being so presumptuous, God confounded their lang-
~ uage and "scattered them abroad," thereby affording more than a lesson in
what happens to those who act with Godlike pretensions. According {o Einar
Haugen, basically the same story occurs in the literature of other cultures; its
popularity is attributed to the fact that

it answered the question thoughtful men and women must have asked every-
where: why is it that all men have languages, but all so different? In the
multilingual Near East the natural answer vas: the diversity was a curse
laid upon men for their sinful pride.1

The story applied to thses deliberations inasmmnch as the "iield" surely
succumbs to the "curse of diversity" -~ at least in terms of how we cope with
it.  All too often our response perpetuates diversity while ignoring commonality.
A recognition of this problem is acknowledged in the Airlie Conference state-~
ment concerning long range goals. After noting that the divisions within tne
assoclation mirror academic departmental structure and that such fractionalizing
of knowledge is "artifical," they concluded"

Oen negative consequence of the failure to recognize the organic nature
of human communication has been the proliferation of professional and
scholarly organizations concerned with different segments of the study
of human communication, As a consequence, teaching and research
in human communication lack coordination, cohesion, and unity.

A similar "lack of coordination, cohesfon, and unity" is reflected in most of the
state certification standards and in the undergraduate teacher preparation programs.

A survey of the current certification standards, for example, yields the
following general situation: 1) eleven states subscribe to the guidelines set forth
by NASDTEC n 1971;% 2) ten states, including the District of Columbia, in-
coporate speech within (or as an option to) the certification requirements for
English;4 3) twenty-one states have their own requirements, usually including
a mixture of speech and drama, with the credit requirements varying from 16
to 30, or more; 4) of the remaining nine states, two leave the question of stan-
dards up to the degree granting institution, two are in the process of revision,
one did not reply, and three do not fit comfortably {gato any of the above gener-
alizations: Oregon, Pennsylvania, and Washington.  In addition, the states of
Ohio and North Carolina deserve special attention, because recent revisions
distinguish their standards from the others, if only because of the language
employed,
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With the exception of those states specifically mentioned, this summary
reveals a lucl: of 'coordination.”  More imporiantly, the course work or areas
identified reflect a lack of edherence, for they do not attempt to provide or -
assure the prospective téacher with an understanding of what is common to all
the areas., Indeed, there is a basis within tradition which suggests that such
distinctions ought to be made, so as to appreciate the separateness of each area,
An examination of individual curricular programs, provides a better basis for
1llustrating this point.

Although the offerings available in Wisconsin may not be representative,
they certainly reflect some of the more typical means by which college programs
have approached diversity within the field, Of the twenty-four colleges in Wis-
consin which have a speech program approved by the Department of Public In~
struction, the typical route is to present a smattering of course work in public
speaking, rhetoric-public address-criticism, and drama., 6 I addition, some!'
require course work in mass communication (often allowing electives in partic-
ular areas) and course work derived from an application of the literature of the
gocial sciences to the study of communication, These two general approaches
{or various combinations of them) constitute the "current trends' in communi-
cation education.

The central question which emerges from them concerns the direction they
provide for the future. Any '"new model,' I submit, must come to grips with
the commonalities of our diversity, For the most part, the current programs
do not achieve such an integratfon. To.do so we must first postulate those
concepts common to any communicative act. At the same time we must dev~
elop a terminology to which there 18 sufficient agreement that we can advance
those understandings which we deem important enought to be required in a
certification program, That direction may sound ominous -~ it is, How-
ever, it is my conviction that until we dedicate ourselves to that task, we will
be perpetually confronted with the '"curse of diversity' and we will ignore the
full potential that this discipline could oifer to public education.

' FOOTNOTES
1Einer Haugen, "The Curse of Babel," Daedalus, Vol. 102(Summer, 1973),
p. 47.

'The SCA Conference on Long~Range Goals and Priorities, Spectra, IX
(April, 1973), p.13.

Standards for State Approvai of Teacher Education (NASDT EC, 1971), p. 66,
Ibid., p. 38,

William C. Davidson, " A Summary of State Certification Standards in
Speech, Communication, Speech Communication, and Speech and Drama, "
unpublished manuscript,

6William C. Davidson, ""Curricular Offerings of Wisconsin Colleges with
Certification Programs in Speech, Drama, English, and Journalism, 1973,
unpublished manuscript.
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A Bummary of State Certification Standards in Speech, Communication,
Speech Communication, and Speech and Drama

William €. Davidson
University of Wisconsin ~ Stevens Point

ALABAMA; an institution having membership in or approved by the National
Council for Accreditation of Teacher Education; a curriculum
approved by the State Board; speech is an approved subject for
major and minor certification; class' B - 24 credit major, 18
credit minor; class A and AA amount to more credits and
graduate work.,

ALASKA: NASDTEC

ARIZONA: certification requires qualification for a major in a subject
commonly taught in the public high schools of Arizona; a
major equals 30 credits.

ARKANSAS: Speech, 24 credits, divided equally (6 credits in each) among:
1) development of competency and understanding in oral com-
munication, rhetoric and public address, group processes and
oral interpretation; 2) preparation in directing speech and drama
programs which must include both theatre arts and forensics;
3) preparation in speech improvement which must include phon-
etics and speech pathology; 4) electives, '

CALIFORNIA: institutions define the makeup of their own majors with approval
being dependent upon the knowledge, understanding, and skills
needed by the teacher to teach particular subjects in the public
schools,

COLORADO: evidently certification in speech; no official guidelines. "We
use whatever is available fron the SCA, NETA, NASDTEC,
and the vast experience of the members of our Commission. "

CONNECTICUT: secondary English includes speech and drama; no separate
certification. Nothing in mass communication, other than

journalism,
DELAWARE: NASDTEC
D.C.: no certiffcation in communication arts, speech, or drama.
They are included under the general certificate in English.
FLORIDA: Speech: 12 credits in English and 18 in speech including:

fundamentals of speech, discussion or debate, dramatics
or oral interpretation, and phonetics.

GEORGIA: 30 semester hours {45 quarter hours) selected from the
following areas: General speech (fundamentals, public speak-
ing, phonetics, parliamentary procedure, oral communication,
speech correction); drama and theatre{play production, acting,
technical production, history of the theatre, play diresting);
disuession and debate; and oral joterpretation
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HAWAIIL:

IDAHO:
ILLINOIS:

INDIANA:

IOWA:
KANSAS:

KENTUCKY:
LOUISIANA:

MAINE:
MARYLAND:

guidelines under investigation and development; speech is a
certiffable subject, requiring 30 seinoster hours, 6 of which
may be in English,

Speech and Drama: 6 credits in each; or, 16 separately.

Speech and Theatre Arxts: 24 hours in speech and 12 hoursin
theatre arts, or 24 in theatre arts and 12 in speech (the additional
12 equals concentration). Concentration in speech must include:
18 hours in the theory and performance of public address and
communications, 1 course in oral interpretation, 1 course in radio,
television, or film, 1 course in teaching methods,

Speech; 24 credit minor; 40 credit major; course work is spec-
ified and includes work in public speaking, discussion, debate,
dramatics and oral interpretation, radio and/or television,

speech sclence and correction, electives from one of the three

o "areas, ' and electives in English or Advanced Social Studies.

NASDTEC., 1971,

English: 36 credits; journalism: 12; speech and theatre arts:
156 (in such course as: public speaking, theatre, discussion and
debate, oral interpretation, and voice and diction). Journalism

. {ncludes: basic journalism, photography, survey of mass commu-
. hication, reporting, and school publications,

NASDTEC

in process of revision, Currently, no field specific criteria,
although the standards for accrediting speak of a curriculum
meeting "professional' standards.

" no data

NASDTEC, 1971

MASSACHUSETTS: English, NASDTEC, 1968 (#351)

MICHIGAN:

 MINNESOTA:

MISSISSIPPI:

MISSOURY:

institutionally defined upon approval of State Board

the Speech-Theatre Arts major, must complete 30 semester

~hours in,1 of 3 ways: 1) a speech~theatre arts major (18 sem-~
« ester hours, introductory; 12 advanced). 2) all in speech;

3) all intheatre, See their handbook, pp. 33-35,

- . Speech, 24 semegter, hours, 6 may be in English, the remainder

to include: speech fundamentals, public speaking, oral interpre-

. tation, dramatics, and 12 hours of electives.
‘”SPEECH ‘AND DRAMATICS, at the secondary level to consist of:

8 credits of composition, rhetorio and grammar, 18 credits in -
speech and dramatics, 4 elective English and Speech credit.
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MONTANA: currently under review, For speech: 15 quarter hours, if also
endorsed in English, Speech-drama, or Dramatics,

NEBRASKA:  Speech; speech fundamentals and public speaking; dramatic pro-
duction and the oral reading of literature; principles of voice im-~
provement including a study of phonetics, principles and techni-
ques of discussion, argumentation, and debate; radio and/or

- television broadcasting or production; conduct or co-curricular
speech activities in debate, discussion, speech contest and fes~
tivals, theatre, and radio and television production,

NEVADA: Speech, major equals 24 credifs, minor 16; or, comprehensive
field (English=Speech or Speech-Drama) a major consists of
36 credits, a minor of 24. :

NEW HAMPSHIRE: NASDTEC
NEW JERSEY: NASDTEC, 1971 (subject certification for all grades)

NEW MEXICO: two programs fulfill accreditation in speech: 1) 24 credits in the
Language Arts area (English, Speech, Drama, Reading, or
Journalism), with at least 10 in speech and/or drama; 2) 24
credits in speech and/or drama,

NEW YORK: no certification in speech, except as a part of English and
that's not specified.

NORTH CAROLINA:  Speech Communication, the following guidelines are set
E forth: 1) the program should provide a knowledge of and skill {n
the traditional performance areas of speech; 2) program should
introduce the student to the area of interpersonal communication
theory; 3) the program should introduce the student to the basic
5 problems of speech and the theory of speech correction; 4) the
! program should introduce the student to basic knowledge of the
theatre arts; 5) the program should establish an awareness of
general school activity and the part that speech communications
can play in enlarging learning throughout the school spectrum;
6) the program should include sufficient preparation for the
later pursuit of graduate work in one or more of the specialized
flelds within speech communications; the program should develop
the capaocity and the disposition for continued learning in the
field of speech.

NORTH DAKOTA: not legally authorized to set standards, but must accept
the requirements of any NCATE approved college program.,'

OHIO: Communications, comprehensive, 60 semester hours, 27 creditc
in English, 18 in speech and drama, or vice versa; 9 in journal-
ism, 6 reading.

OKLAHOMA: Speech, a minimum of 18 credits, no other specifications,

@
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OREGON: Effective 1974, speech will be deleted as separate certification.
' To teach speech, the teacher must have completed 27 quarter
hours in the basic language arts norm (literature, communica-
tion: written, oral (speech film, television, or drama), and
language study (general and cultural linguistics); 15 quarter
hours in speech including discussion techniques, oral inter-
pretation, argumentative speech, and forensics.

PENNSYLVANIA: Communioation, Fulfillment of the following standards:
- . ’ )

1. understanding of the nature and functions of the communi-
cation process.

. 2. understanding of the processes of language learning and
the development of language and communiation skills,

3. understanding of the bistorical development and present
characteristics of the English language.

4. understanding and appreciation of representative and
appropriate works from a variety of literatures, :

‘ 5. ability to listen, observe and speak effectlvely,
" informal and formal situations, ' :
" 6, ability to read critically and write effectively for varying
purposes, ' '

-T» ability to teach others to listen, observe, speak, read and
write effectively for different purposes under varying circum-
stances.,

8. ability to assist students in mtegrating their ‘communica~
tion skills and concepts with varieties of aesthetic experiences.

a specifically designed program in one or more of the follow~
ing areas: linguistic science, speech, literature, writing, theatrs
or non-print media. (note letter)

RHODE ISLAND: NASDT EC

SOUTH CAROLINA: Speech and Drama- 18 credits, including: speech funda-
mentals, public speaking, acting, dramatic production, dram-
atic literature or history, and one elective, '

SOUTH DAKOTA:  NASDTEC, #351, 1968, No speech program per se.

TENNESSEE: Speech: a minimum of 21 quarter hours in speech to include
such courses as Fundamentals of Public Speaking, Oral Inter-
pretation, Debate, Discussion, and Drama, Applicants
offering 36 quarter hours in English and 18 quarter hours in

. speech may be certified in both.

TEXAS: mstltutlonally defined ‘(state approved); preparation to teach
2 subjects, 24 credits in each (including 12 credits of advanced
work in each subject). The 48 hours in speech may fnclude
drama, but must include at least 24 credits in speech.
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UTAH: . NASDTEC, 1971

VERMONT: English; speech s ingorporated into certification requirements
for English; selected areas of emphasis in English may include
(hours not specified): journalism, dramatics, debate and foren-
sics, media.

VIRGINIA: Speech (12 credits, public speaking): English and Speech, 36
credits, 6 in speech.

 WASHINGTON: Three types of certificates: teacher, administrator, educational

staff associate. Endorsement is based on specialized competence,
and that 1s determined by the consortium, These guldelines
provide a framework within which trends and changes can be more
readily incorporated into preparation programs. They encourage
broad participation, honor the open-system concept, and decen-
tralize responsibility and accountability for preparation and the
outcomes of preparation.

WEST VIRGINIA: Speech: 24 semester hours, including: speech science,
public address, oral interpretation, speech correction,
dramatics, and 3 credits of electives, Or, a combined pro-
gram in English, 50 hours, 16 in speech; 5 in journalism,

WISCONSIN:  NASDTEC, 1971
WYOMING: Speech, 30 hours of English, 18 in speech and dramatic arts.

National Association of State Directors of 'Teacher Education and Cprtification
(NASDTEC, 1971)
SPEECH

1, The program shall provide for competencies in the areas of speech funda-
mentals, public address, orzl interpretation, dramatics, and simple speech
problems.

2, The program shall provide for the development of personal proficiency in
oral communication.

3. The program shall include experience with dialects and other regionalisms,
regarding their origin, development, and place in contemporary culture.

National Agsociation of State Directors of Teacher Education and Certificaticn

(NASDTEC, 1971)

ENGLISH, The following standards pertain to college programs for preparing
English teachers,

STANDARD I The program shall include study in the various means of
communication such as speaking, listening, reading and writing.
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STANDARD Il . The program shall provide a fundamental knowledge of the
historical development and prosent character of the English language: phonology
(phonetios and phonemics), morphology, syntax, vocabulary (etymology and
semantics), and metalinguistios (relations or languagé and soclety - for example,
usage), ‘ , ' '

STANDARD III ' The program shall develop a reading background of major
works from literature; emphasis on English and Amerloan literature; famil-

{arity with outstanding non-English works in English translation; contemporary
literature; literature appropriate for adolescents.

STANDARD IV The program shall include opportunities for the prospective
teacher to have experience in the teaching of reading, journalism, dramatics,
forensics, radio, television and film study and pr;xiuction.

102



SCRIPTIONS OF CURRENT TEACH R PREP ARATION MODELS AND
POSSIBLE NEW MODELS FOR COMMUNICATION EDUCAT ION

Sharon A, Ratliffe
‘Western Michigan University

During the past decade, ,tlie focus of our diseipline has deepened ard broadened

. and changes in our field have emerged in the literature related to speech communi-~
" catlon in the secondary school published in the past five years. As a profession,
we have articulated a new depth of self-understanding by emphasizing the concept

of process as the foundation of our discipline and by placing an inoreased empha-

- 8is on a receiver-orientation to speech communication, Recent methods text-

books written for use in preparing secondary school communication teachers in-
corporate these changes in varying degrees (Allen and Willmington, 1972; Braden,
1972 Brooks and Friedrich, 1973; Galvin and Book, 1972; Reid, 1972). The

ange in the very essence of what we are has been accompanied by a broadening
of focus from an emphasis primarily on public speech to include emphases on the
private moments when we communicate with ourselves (intrapersonal communi-
cation), when we communication with another and in small groups (interpersonat
communication), and when we communicate in the large group and to the masses
through formal public meetings, theatre, and radio, television, film (public
com:inunication), In addition to methods textbooks, texts designed for student
use in the secondary school speech communication classroom reflect the intra-
personal-interpersonal+public communication continuum (Allen et al,, 1968,
Nadeau, 1972; Ratliffe and Herman, 1972), State and professional association
curriculum guides (e.g. Florida, Hawali, Ilinois, Nebraska, Michigan and
Washington) as well as journal articles (e;g., Anderson and Anderson, 1972;
Braden, 1970; Buys et al., 1968) add i the liierature focusing on secondary
school speech communication that incorporates the changing focus of our discipline
Ratliffe, 1972),

Unfortunately, espeecially in light of our task at the confereunce, the literature
in cur field does not appear to include reports of current, comprehensive studies
(1) of what speech communication is actually taught in the public and private sec-
ondary schools of our fifty states; (2) of existing teacher preparation curricuja in
the college und university speech communication depariments throughout the -~ -
country that prepare secondary school speech communication teachers; (3) of the
certification standards and the degree to which they are enforced in each of the
fifty states; and (4) of the job descriptions of those secondary schoot teaching and
administrative positions -~ not necessarily only speech communication positiciis —
filled by persons who hold a major, minor, and/or graduate degree in speech
comiununication. So it is with only a partial picture at best (Brooks, 1969) that
we get out in the true spirit of process to specify recommendations that will help
our field determine the roles and preparation of future secondary school commu-
nication teachers that will be consonant with the essence of our changing disei-
pline. To provide input for our deliberations, I will (1) discuss current teacher
preparation models, (2) specifically suggest what appear to me to be essential
components of future teacher preparation models for communication teachers,
and (3) make three specific recommendations.
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Current Teacher Preparation Models

The primary generaxing force for teacher preparutiori models for secondary
school speech communication teachers is the college or university speech commu--
nication department with the departmeptal model articulated within the rubric of
the respective college ox university's gchool of education model designed for train-
ing all secondary school teachers, The typical model includes (1) a major or
minor in speech communication, (2) a methods course offered within the speech
communioation department, and (8) the. student teaching experience-accompanied
by educational theory and practicum courses usually designed and taught by faculty
in the school of education. The degree of input-by speech communication faculty
during the student teaching contact varies widely from no participation at all to
regular contact durlng the sequence of education courses. - :

The methods course taught wichin the epeech communioatlon department is
often primarily theoretical in focus, is usually taken by teacher-trainees in their
junior or senior year immediately prior to the student teaching experience, and,
niay be the only professional course reégularly pffered by the speech communication
department designed speoifically ‘for prospective teachers. In some cases, prior
to the student teaching experience, competeht high school teachers are fnvited to
campus to teach oxr share in the teaching of the methods course or to conduct
seminayrs for prospective teachers (e.g., Caruso, 1972) for the purpose of supple~
menting the teaching of the college of university faculty member reeponelble for
training teachei's but who may have no recent high school teaching experience.
Perhaps less frequently, teachers of thé' methods course may teach high school
speech communication courses. However, in my experience, it 18 rare for the
teacher-trainee to be regularly and systematically placed in a variety of high
school classroom expericnces prior to the student teaching experience,

Our current teacher preparation models are subject to both student and faculty
criticlsm. We hear that the student teaching experience, frequently the only ex-
periential component of the teacher preparation model, lacks reality; that methods
teachers have little or no practical teaching experience in the high school class-
room; that preparation to teach the culturally disadvantaged and low achieving
students is unrealistic; that the speech methods, resources, and curricula re- |
commended in the university methods course are not ciee,rly erticulated info

ho actusal {otal high school curriculum (Applebaum and Applebaum, 1971 Mos- .
eley, 1971).

1

In addition to the literature in our field related to secondary school- speech
communication and the nature of teaching posifions in the secondary school, the -
design of teacher preparation models in college and university speech communi-
cation departments is influenced to some extént by state certification codes and
professional standards recommended by our professional associations, While
these influences are closely linked to competenty-based teacher preparation,
the subject of another sessfon at this conference, it seems appropriate to recog-
nize them here.

State certification codes provide minimi_m el;andards below which any teacher
supposedly would be considered incompetent to teach., In a recent survey of the
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thirteen state departments of education in ¢he region of the Central States Speech
Association (Ratliffe, 1973), it wds found that all thirteen states identify a mini-
mum number of oredit hours as the subject matter requirement with some states
(e.g., Indiana) identifying specific areas such as public speaking, discussion and
debate, dramatics and oral interpretation, radio and television, and speech sci-
ences and correction in which definite numbers of credit hovrs must be taken,
Other states (e.g., Michigan) simply state the anumber of total hours required in
speech, -Some states (e.g., Minnesota) identify separate certification tracks for
speech and for theatre. In addition to the content area requirements, the super-
viged student teaching sequence is uniformly required along with whatever addi-
tional education courses are included by the specific university or college approved
by a state board of education to offer a degree in teacher education, In general,
state certification codes promote current college and university teacher prepara-
tion models by promoting the concept that enrolling in a series of courses is a
viable index of teaching competency in the various content fields.

The standards recomicnded by professional associations are typically more
demanding than state certification codes. The 1963 SAA Principles and Stan-
dards for Certification of Secord ary School Speech Teachers describes the com-
petent speech teacher as one who understands the various aspects of speech, is
able to execute curricular and co-curricular duties, and is able to demonstrate
personal proficiency in oral and written communication, s functional knowledge
of the discipline, and effective classroom management (SAA Subcommittee on
Curricula and Certification, 1963). However, once again, the implication is
that completing courses is a viable index of competency in teaching speech
communication, for the 1963 SAA recommended teacher preparation model
includes the completion of at least eighteen semester hours in speech i{n an ac-
credited college or university plus a methods course in speech and the supervise.
student teaching experience.

Similarly, the more recent SCA standards which were adopted by SCA and
recommended for implementation in September, 1972, propose that the teacher
of speech courses have a major in speech, complete a master's degres in the
first five years of teaching, and be certified to teach only those courses in which
he has academic preparation. Separate standards for the director of speech
activities recommend at least a minor in speech and certification to direct only
those activities in which he has had academic preparation and practical exper-
fence, Once again, it seems to me, we have perpetuated the concept that
""because a prospective teacher has had an academic course or practical exper-
fence in public speaking, acting, reading aloud, etc., he is intellectually and
emotionally prepared to teach it to others,

Last year, at the SCA Summer Conference, you may recall that in discussing
speech communication and career education, Cornelius Butler, Deputy Commis-
sioner for the US Office of Education, stated that '...education has the respon-

_ sibility for placing students into contexts that are not antecendents. In other
‘words, education 18 not an anticipatory process," He added," The student must

develop stronger feelings that he is controlling his own destiny. ' . Current teache::
preparation models are probably guilty of anticipatory education since by and
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large they are designed so that students are placed into contexts that are antece-
dents and to the degrec that tlhis is true, students probably experience a limited
sense of control over their own destiny. Dr. Aubrey Moseley, a teacher in the
publfc schools and in the Department of Education at Middle Tennessee State
University, identified as a major problem a disorepanoy between the role of the
teacher as identified in the public schools and as defined in teacher training
ingtitutions, - Dr. Moseley renorted that some school superiniendents retrain
most of their first year tcachers before they can teach in the school system
(Moseley, 1971)., Such retraining was a major goal of the superintendent of
education' in Kalamazoo, Michigan last year.

‘In sum, the slmplistic; "b'asiqally non-éig:periential major, minor, credit
hour acoumulation syndrome that is at the heart of our current teacher prepar-
ation. models does not live up to the experiential, process nature of our discipline,

Possible New'. Mo_dels for Communication Education

Being given the opportunity to be oritical of present conditions oarries with
it the obligation to suggest positive alternatives for the immediate future., I
will attempt to do so by identifying, in my opinion, what should become essen-
tial characteristics of our future teacher preparation models, It seems to me -
that one of the strengths of our brofessional standards and the state codes has
been the flexibility of allowing colleges and universities to develop programs.
appropriate to their life style and to the student population and geographical
region they sexrve. The essence of future models will probably be a focus upon
competencies -- not recessarily courses -- egsential to the teaching of commu-
nication combined with the flexibility of individualized plans of course work and
experience for tedcher-trainees that cover a period of time to be terminated when
the competencies are achieved, Future models may bring the demise of the
major and minor as primary indices of "what it takes" to prepare and to become
an effective communication teacher,

. According to Brooks and Friedrich, o good teacher is ''...one -who 80 manages
the educational process under his charge that the result is efficient and significant
learning -~ change in behavior ~- by the students. "l The components of the
instructional system include each student's capabilities,. course objectives,
instructional strategies, and the evaluation and measurement of progress, The
management of this system, we would agree, is the responsibility of the teacher
and in large measure depends on that teacher-student relationship. Teacher
preparation models of the past have relegated the primary element in the system,
experience with the high school student in the high school classroom, to the final
year of the prospective teacher's preparation. Viable future models must include
a shift of the student teaching experience from the periphery to the core of the
teacher preparation model so that early and frequent experience in secondary
school classrooms is provided to teacher-trainees. One educator predicts that
the prospective teacher -- not necessarily of communication -~ will move throuvgh
a series of sequential experiential roles including teacher aide, participant obser -
ver assisting teacher, associate teacher, intern teacher, extern teacher, aud
career teacher (Robbins, 1971).
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If this experientlal component were to become the core of our future teacher
preparation models, then at least three additional components would begin to
emerge:

1, If we include as essential the r‘egular participation of teacher-trainees in
ther secondary school classroom, then it is necessary and implicit that the res-
ponsibility for designing teacher preparation models, currently assumed primar-
ily by college and university faculty, tc broadened to include equal input in the
decision-making process by secondary school administrators and teachers. Pro-
fessor Robbins, Dean of Prcfessional Studies at Moorhead State College, Minne-
sota, predicts that "Under cooperative arrangements, qualified public school ad-
ministrators and faculty members will become full partners in the program and
process, They will assume full 'é'md equal status with their colleagues in higher
education as teacher educators.

2. Spreading the student teaching experience through out the teacher pre-
paration program implies either early commitment on the part of the student to
the program or a willingness to remain in college as long as is necessary beyond
the typical four year program to complete a sequence of courses and experiences
designed to help him achieve stated competencies in teaching communication.
Once teacher competencies for our field are identified, early contact with the
teacher-trainee enables diagnosis of the trainees' competencies {e.g., attitudes,
skills, content knowledge, and interests) so that a highly individualized program
of courses and experiences might be designed to meet his needs. (Indeed, the
student might discover early in his college career that he might not have either
the interest or the competencies for teaching communication in the secondary
school, )

3. Regular and varied experience in the secondary school classroom coupled
with early contact with teacher-trainees would tend to eliminate the methods course
as we know it and fuse the content of such a course into the total experiental seg-
ment of the model. The fusion of the methods and experiential components should
result in more rigorous standards for college and university faculty members
responsible for preparing communication teachers. This faculty should be com-
petent in teaching communication at the secondary school level,

While it appears that there might be any number of combinations of teacher
preparation models designed to effectively prepare competent communication
teachers, these characteristics seem to me to be essential components of all
models. It also follows, in my opinion, that an important role SCA might play
is to publicly endorse as preferred teacher preparation institutions those schools
whose teacher preparation models include and maintain these and possible other
essential characteristics. In a period of a tight job market and falling college
enrollments it would seem that such endorsement would be highly sought after
by college and university speech communication departments who propose to
prepare communication teachers for the secondary school. In describing a
teacher preparation model involving components similar to those described here,
Dean Robbins predicts that:
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Certification of teachers and state accreditation of teacher education
programs will no longer be the sole prerogative of state legislatures
and state boards and departments of education. - The certification and
accredxtation process within the state will be a cooperative enterprise
fnvolving joint and legal collaboration of professional associ ations,

_ teacher preparing instigutions, local school organizations, and the
state legal authorities.

Specific Recommendations

Based upon this analysis, I would like to propose three recommendations
for your consideration:

1, That we recommend that Airlie Recommendation E-3 regarding minimum
certification standards for teachers be focused on competency based standards not
only for secondary school communlcation teachera but also for the college faculty
who provide professional preparation for seoondary school communic ation teachers,

2. That we reconimend that Airlfe Recommendation E-7 regarding the facili-
tatton of exchanges of resident professors should explicitly be expanded to include -
the exploratfon of exchanges between K-12 teachers and university faculty respon—
sible for preparing K-12 teachers. :

3. That we recommend that the Educational Policies Board uf SCA establish
a committee whose task is to identify characteristics essential to teacher prepars.-
tion models for communication teachers and then to solicit applications from colle=ge
and university departments of speech and communication that incorporate those
characteristics in their teacher preparation models, A reasonable number of
these college and university programs should then be named as experimental cony-
munication teacher training cenfers sanctioned-by the SCA. Funading should be
sought and educators and researchers at these centers should begin (1) to identify
the roles and test the competencios believed to be {mportant in teaching commu-~
nication in the secondaxy school; {2) to employ and evaluate a variety of secondary
school teacher-college and university faculty-lay personnel-high school student-
teacher trainee relationships; (3) to explore possible political-legal arrangements
between SCA, colleges and universities, secondary schools, and state boards and
departments of education for certifying secondary school communic ation teachers,

The procedure for identifying essential characteristics and selecting college
and uhiversity departments that incorporate the characteristics has precedence
in the procedure used for selecting the four speech communication departments
that are currently conducting the inservice institutes for secondary school speech
communicatlon teachers co~sponsored by SCA.

% * * * * * *
FOOTNOTES

Sharon A, Ratliffe, Assistant Professor Communication Arts and Sciences,
Western Michigan University (Ph, D, Wayne State Untversity, 1972),
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lwilliam D. Brooks and Gustav W. Friedrich, Teaching Speech Communt ation
in the Secondary School (Boston; Houghton Mifflin Company, 1973), p. 9.

2Glaydon D. Robbins, "New Preparation for Téachers," The Educational
Forum, XXXVI (November, 1971), p.101,

Sthid., p. 102.
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PRACTICAL PROBLEMS ON THE STATE LEVEL IN TRANSACTIONS
FROM OLD TO NEW TEACHER PREPARATION MODELS

Charles V. Carlson
Ohio University

On January 1, 1972 the lawe and regulations governing speech teacher education
and certification in Ohio changed significantly. A new comprehensive field in Com-
munication was added to the existing speech certification programs. Speech was
raised from a minor preparatory teaching field to a major one, The suggested
minimum distributfon of speech course coverage replace the speciﬁed course~
counting And the speech certification criterfon was organized by the nature of
the field, rather than by the more traditional academic areas.

For almost three years members of the Speech Communication Association of
Ohfo met in small groups and in large, in harmony and in discord, in-house and
with outside lay, educational and professional organizations. The purpose of all
these efforts was to help "share the responsibility for evaluating and improving
the quality of teacher education, "1

The purpose of this paper is to share some of the ways the problems in the
ransaction from the old to the new teacher preparation model in Ohfo were met.
The concerns have been grouped into the areas of procedures, policies, and
philosophy, Hopefully the ideas mentioned in these few pages will serve as a
useful base for identifying problems, and suggesting solutions to certification
questions nationally, reglonally, and on the state level.

Although the concerns of philosophy, and policy are important issues in
teacher preparation and certification the basic difficulties in upgrading speech
standards in Ohio seemed to be procedural, Only incidentally were efforts made
to provide input on the status of the speech teacher to the Ohio uepartment of Ed-
ucation. For example, from the early fiftles until 1967 there were no planned
efforts to make improvements in speech teacher education through certification
through a representative speech organization.

The question of who is to do what, when, and in what way began in 1967 when
the State Board of Education authorized the appointment of an Advisory Council,
‘the Executive Committee of the Speech Communication ‘Association of ‘Ohio assdigned 7
speech certification duties to its Publioc School Cooperation Committée. These
two bodles worked together to draw-up the general guldelines, and negotiated tbe
speech certlﬁcatlon standards.

The Advisory Council named to 1ts membershlp individuals who represented
- higher education, public and nonpublic schools, and the general q(tizenry of Ohxo
_ This committee met almost monthly for three years. ~The appointment of the
o Advisory Council helped not only with the {nformation gathering and disaemination,
- but met the legal expectations as well. In Ohlo the State Board of Eduoatlon 1s

L -i}courses oi etudy‘tcf the preparation of teachera together
; ani regulations set ior bach gtade and type ot‘ cert(fic e
sveriang 'chereaf.," SR
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Durling the early summes of 1967 the Advisory Counell sponsored a Conference
on Teachor Preparation. Representatives from Ohio colleges ard universities,
elementary-secondary schools, professional and educational organizations, and
lay groups were invited to participate.. .. Persons who attended this meeting in
Columbus (the state speech organization was represented) were asked to encour-
age their specific interest groupa to prepare written recommendations fox {im-~ |
proving teacher preparation generally, and specifically in their teaching area by
late 1088, A follow-up conference was held almost a year later, April 27, 1968,

The SCAO responded td the Advisory Counail invitation to partfcipate in the
teacher education aud certification by naming the Publie School Cooperation
Committee (a standing committee) to wirostle with the problem. This Committee
was assigned the duties of (1) studying existing state standards in speech and
recommendations for standards by natfonal and regional speech assooiations,

(2) solioiting suggestions for certification from speech and theatre teachers at
_all levels of education, and (3) preparing a written proposal which would include
winimum standards based on a rationale, This Committee was to repoxt dir-

¢ctly and monthly to the Executive Council of SCAO.3 :

The fact finding procedure began on April 29, 1968 when an open—ended
questionnaire was sent to over 400 teachers of speech at both the elementary-
secondary and the college levelswho were members of the SCAO, Teachers
were asked to regpond to the queetion, '"What charges, if any, would you make
in the.preparation of Ohio tedchers of speech?" A copy of existing standards
was included for purposes of reference, Ten high school and ten college :
teachers of speech responded, Five tedchers indicated that thete should be .
no change, and fifteen thought standards should be changed in some way. 4_

Other fact finding procedu.res inoluded a meeting with the State Directors of
Spesch in the state undversities, and a Conference on Speech Certification, The
Directors were asked for suggestions for certxﬂeation at their May 1968 moeting,
Higher standards were recommended, The prevailing ‘opinion of the over 100
teachers of speech and theatre who attended the Kent State Conference was to
upgrade speech standards,

The ideas about certification that had been suggeeted at the various meetings
and conversations were given to the Chairman of the Public School Cooperation
Committes; Charles V. Carlson,- affer the Fall Conférence of the SCAO in 1968, .
The first draft of the proposal was written in Oc¢tober and a copy was sent ‘the -
same.month to each member of the Committes as well as the Executive Counofl
 Each member of both | groups read the proposal and returned euggestions for revi-

- slonto the Chairman. A second draft was submitted to both groups in early Nov-
~ember, Recommendations were finalized at the Executive Council meeting the
same month, and the Chairman of the Committee was authorized to prepare and

e C°pi°e of The Ohio Speech Ase gion Recommendgg g  on cerﬂfica,ien 5 e
o .;a fourteen page report -were sent to the Ohio‘ Department of CertifiGalion du; f




tho Hirst week in December 1968, This Department had the responsibility for
distributing copies of the recommendatious to the appropriate groups and indi-
viduals, including members of the Advisory Council. Copies were also distri-
buted from the Speech Communication Resource Center of the Ohio University
to members of the Association who requested them.,

The final procedure included a follow-through program. The Public School
Cooperation Committee held private meetings with the Chairman of the Advisory
Council, and the Director of Certification to review SCAQ recommendations,
answer questions, and get progress reports on other certification activities,
These sessions were arranged about every six weeks from early in 1969 through
May, 1970. .

Final agreements were reached at the Advisory Council Open Hearings on

- May 12 and 13, 1970, The Public School Cooperation Committee was given a

half hour on the second day to present the case for speech certification, - Two
college and one high school teacher represented the Association, The speech
reprosentatives gave special attention to the growth of speech as a field of study

in recent years. Handout materials, including desoriptions of courses offered

by colleges and universities in Ohio were given to each Advisory Caincil Member.
Research studies revealing the importance of speech, and its neglect were reviewcd.
The Council not only approved the recommendations but raised the minimum rec-
commended hours from twenty-four to thirty.

On Qctober 10, 1970 the Ohio Board of Education help open hearings on the
recommendations of the Advisory Council, The Chatrman of the Public Sohool
Cooperation Committee of SCAO was invited to speak in favor of the new guide-
lines at the Hearings, The Board passed unanimously the new certification
package, which included speech.

Policies were another important consideration in Ohio certification, How
could a teacher preparation program be designed that would meet a variety of
needs, both individual and institutional? What 1s the best way to provide for
competency? How should teacher preparation programs be approved? And how
should standards be changed in the future ? : -

Ohio elected to continue the threei,avenues of woi'k to determine teachei' com-

~ petency, This program includes (1) courses in professional education,. (2) courses — . . . ..

in general education, and (3) courses in a teaching field or area, - Professional .
education includes work in learning theory, educational philosophy, and curriculum,
General education includes work in math and science, the English language, art

and ‘philogophy, social studies, and health and physical education. The teaching

area or fleld includes concentrated study in one of the academfc areas, such as
st T ncRiae sy T ot o) Hhe soadonale arew, muoh

| The SOAO was interested n all threo sreas, and for difforen; reasons,

 Since the area of profosstonal eduostton inoluded the speech methods courso,
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teachers from a variety of areas; or should it be a course for methods in one
area only? Should the course be taught by a person experienced in secondary
education? - What was going to determine the topics covered in the course? -
The Advisory Council felt that these problems could best be handled by each
institution developing its own guidelines, and then approve or reject these
programs in negotiated meetings with the Department of Certification.

The course work in the second area, general education (both elementary and
secondary) includes the area of English, Prospective teachers who are not con-
centrating in English would at least be exposed to what the area has to offer, and
hopefully certain teacher deficiencies might be minimized through the study.
Historically. the English Association of Ohlo recommends the content area of
study in this section. The SCAO held twd meetings with the representatives of
the English Association to review the recommendations, The guidelines suggest
~ that English at the elementary level include the English language and linguistics,
~ lterature (including children's literature) and speech. No specific areas were
recommended at'the secondary level, although the general practice throughout
the state is to have all teachers take at least one speech course, usually public
speaking.

The third avenue s the teaching ﬂeld (secondary) or teaching area(elementary’.
The purpose of this avenue is to continue, encourage, or develop in-depth study
in one teaching field or area. First, choices of programs to meet both individual
and societal needs were recommended. Two certificates are offered at the sec-
ondary level, and one for the elementary-secondary toeacher. The Speeoh Spe~
cifioc Certificate was continued, and the Communication Comprehensive Certificate
was developed. The teacher is approved to teach only speech with the first
certificate, but may teach speech, English, Journalism, and Reading, geparately
or in combination with the second certificate. . The first is a thirty semester ‘
hour pregram, and the latter is a sixty semester hour program.

The next policy consideration concerned ‘the structure within the teaching
field which would help in the question of competency. The Association recom-
mended that course work be well distributed over three areas: (1) fundamental -
processes, (2) theory and history, and (3) forms of speech, Fundamental pro-
cesses should include work in speech and electives in basic Speech processes

(physics of sound, listening, phonetics, semanties, and linguistics). - Ind uded S

in theory and history are two areas: communication media theory (communica- _
“tion, rhetorical, psychological, argumentation, and theatrical), and communi-
cation media history (publfe address, radioatelevision, and- theatre). Forms .
of speech includes oral interpretation, public address (platform speaking, dis-—' 5
e cussion, and debate) and theatre(acting, play direction and technical theatre), ..

g Another policy consideration involved the proposal to have oolleges and

. universities establish flexible and imovative approaches to teacher educatton,

 andto approve the program of each institution on an individual basis, but with-
i the guidelines established as, standerds for the state. In Ohio, the over




1a personnel, in the lavel of instruction, and in student futerest and needs. Fox
example, some speech departments inolude both speech and theatre, others do not
Some are performance oriented, Others are directed more toward public com~
munication, No one plan was considered best.

The last polioy dealt with the question of up-dating and revision, Histor-
loally, the process of certification was raised about once every ten years, and
then all areas wore reviewed at the same time, Teacher preparation, and
certification {8 now an on-going process, Each area of taacher preparation

and certification can he examined when necessary, and independently from the
others,

The final topic conerns philosophy. Most participants involved in the
teacher certification deliberations fn Ohio seemed to believe that the quality
of the teacher is the key to a good education, Curriculum and facilities were
identified, but labeled as tools of teacbing. The student was viewed as the
learner in the educational process,

Most conferences were too large in number and/or too varied in interests
to discues tha implications of such a philosophy. What are the teacher quali-
ties, and which ones make a difference in {nstruction? ~ Where does speech
figure in whan quality is a consideration ?

Most persons who worked on the Ohio teacher preparation model agreed
that speech and teaching were related, but had difficulty conceptualizing speech
beyond the lecture method. Speech tended to be equated with personality, and
"that was formed early in life," Most persons not trained in the field of speech
were unwilling to discuss such topics as "speech, sex roles, and teaching," or
"speech and the teaching culture," Each interest group was given the respon-
sibility of applying the general philosophy about teacher quality to its own area.
The question of speech as an art and as a sclence indicates the problems within
the field, and the difficulty of generating a single philosophy.

How does a speech teacher preparation program deal with the question of
job opportunities? Has such a program of raising standards priced the speech
teacher out of the job market? The answer 18 "not so far," A number of
colleges and universities were already significantly ahove the state mmimum, s
" “dnd spéech students in these programs were able to work out dual certiftcation.
Achievement performance of these students ought to be considered normative.
Secondly, speech is a signiftcant, subject, and ougkt to be offexed in the high - . S
- school curriculum as frequently as literature and math, Thirdly, the teacher St

i preparation and certlﬁcation programs ehould help make teachers feel like

ffirstclaes, noteecondclaes, citlzene. i A ~
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PROBLEMS OF TEACHER PREPARATION IN COMMUNICATION EDUCATION:
A SECONDARY TEACHER'S VIEWPOINT

Dean Frost
Irving Juniox High School, Lincoln, Nebraska

My many thanks to tho persons responeible for this summer conference and
the opportunity to contribute my thoughts. :: Here in Chicago with its magnificant
- new skyline dominated by what 1s the world's tallest structure; let us strive to -
surpass that height in ideas that will enhanbe the future of speech communioatlon.

If a worthwhile contribution blushes unseen and waetee its sweetness on the
deserts of silence, everyone is poorer. Most of us likely have had the experience
of engaging in stimulating conversation after the main discussion, We discover
from that person a number of interesting g observations and ideas,

‘Unfortunately, many teachers while being trained or while in the process of
continuing education after certification, do not concern themselves with their
preparation and take no part in the main discussion toward what should be imple-
mented to reflect administrative reorganization of the discipline occurring at
the university level. The blame, if there 1s one to be placed, is about equal:
the teacher should speak out and the administrator should seek out.

My purpose is to deal epeeiﬁcally with "Problems of Teacher Preparation
in Communicatfon Education: A Secondary Teacher's Viewpoint, "

~ In preparing this presentation, a quote long forgotten, but suddenly remem-
bexed cametomind: '""Unoritical lovers make little contributions.' It is entirely
possible that speech teachers who are nonoritical make no contributions. While
they may make valuable contributions in the classroom, they leave barren by
their silence the fertile field of relationships among new university programs,
potential secondary speech programs and needed teacher preparation,

Two questions wiil be raised about new policies and procedures that reflect
administrative reorganization of the discipline ai the university level. Part of
the success of what we accomplish here may be found in the ways in which we

- answer those questions. :

The first question secondary teachers need to ask is: what wlll be our iden~-
tifloation? Are we going to operate as a disoipline or as a profession or both?
Dean Robert B. Howsam, University of Houston, points this out very spe~tfically
by using a continuum,. Research in arts and sclences is at one end of the contin-
uum; g.gglleatlon in teachers college in the middle; and the use whioh occurs in ..

 the classroom when the door is closed is at the other end of the continuum,

i Surely much tlme cen be spent on theory as the many articles {n eommuniea«
‘ tlon oriented publioations prove. But how will the theory, fine as it may be, -
- relate to the classroom teacher on the use side of the contlnuum when the olass-

o ,ef;,.'freom door ts closed? T
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Books and articles on theory are necessary, but we expect all teachers to
operate within communications models in their own clagsrooms. And remem-~
ber this certainly includes teachers at the university level. It is or should be

expected of university instructors or professors to exemplify what they explicate.
In oirpler language: practice what they preach.: o

"-.‘.

Research indioates arts and soience {s responsible for approximatelyfoxmfifth'
of all course work undertaken by students in colleges of education. This means
that if a:125 hour requirement is met for certification, approximately 100 hours
are in arts and soience and 25 in education. In that relatively short period of
dealing with future educators, how vital it is that.college educators use effective
communication models to communicate in the classroom. . : :

Dr. Paul Olson, University of Nebraska-Lincoln, sald: '"We cannot defend

the communtcation of theory for its own sake, . Theory is only efficacious it
transferable. " vogr . : .

Remember that knowledge for the eake of knowledge is not valuable for
teachers, Knowledge aloné bas never made a teacher, It {s important for a
teacher to be a scholar, but a scholar cannot necessarily teach, The abllity
to combine the scholar and the teacher will often come after the university. level
eduoator holds a mirror to his teaching techniques and theories and stops. asking;
""Mirror, mirror on the wall. Who is the fairest of them all ?"

It 1s essential that all teachers on all levels pay attention to the audience .
they are trylng to reach and practice what they preach, Why not take that -
etraight line continuum which has at one end research, application in teachers
college in the middle and olassrcmmuse at the other end and bend it into a cirole.
Allow teachers to operate within that circle of knowledge as both a profeasion
and as a disoipline,

It can be done if we will only take time to reetructure the years-old image
of the college educator in an fvory tower with drawbridge and moat, Fill in the
moat with understanding, lower the drawbridge of theory and invite the potential
teachers into the main room of the tower. The second question secondary teach-
ers must raise is: what preservice at the university level and inservice exper-
iénce will we engage in to keep abreast of changing communioation models‘? :

If universities only reflect preparation for the preservice person—-those
engaged in obtaining a degree for certification ~~ what fiappens to the yast num-
ber of secondary teachers trained many years ago under entirely different con-
cepts? A method must be found to reach inservice persons -~ thoge now teach-
, ing - with new communication models to prevent obsolescence.

A new model is deveIOped and accepted, a new textbook is written, a cur- E
‘riculum devised, but the audience to which those ideae are aimed is not ye- .
- trained, To what avail is it all? : ‘




It 18 that worthwhile contribution blushing unseen, wasting its sweetness on
the desert with everyone the poorer, - :

It has been found that teachers become very bored with curriculum just handed
to them like a leaflet from a stranger passed on the street. Any rigid standard
puts an end to creative production. It is desirable for the teacher to identify with
the oreative intentions of pupils, Is it any less desirable for university level
educators or those formulating currioulu.m to identify with’ creative teaohers as
the secondary level teacher attempts to identify with students ? '

Again referring to the continuum mentfoned earlier: remember that use
occurs at the end of that continuum in the 6lassroom when the door is shut. ' Thus
instructional decisions which enhance deveIOpment and learning are ultimately
used only by those dealing directly with students. -

The approach must be threefold rewrite textbooks ona regular basis; -
present curriculum suggestions, not rigid principles; and stimulate cooperation
among university arts and science departme 8, university secondary education
departments and public’ school systems to insure contin"ed insorvice prepara-

tion after the degree has been ear_ned. i e !

This last approach would insure fléxible, more adaptable institutions. Our
professional organization should-set:as a goal inservice for teachers through state
regional and national conferences. More use should be made of the talents of
secondary teachers in the confei'ences as is done bg .0 National Council of Teach-
ers of English and as this’ conférence is doing. Encouragement should be given
to better cooperation of the university education and arts and solences departmenfs
and the public schools, o .

To my fellow conference partieipants and to all who may- read this presen—
tation, a challenge is offe¥ed: when we have answered satisfactorily the ques-
tion of what is our {dentification--discipline, profession or both--and the ques-
tion of what exemplary. preservice and ingervice experience will be ‘provided for
teachers, then, and only then, will we obtain some measure of control over.the
complex factors which influence students. And we will have dealt more effectively
with new problems of teacher prep.ration in communioation education!

A work of art 1s not the representation of the thing, it is thé representation of
the experience we have with thie thing. Think of the preparation of ateacher as
that work of art: experiences change without subjective relation to the environment
as well as with the materials through which these relationships are expressed.

, and later use behind the closed classroom door, At the same time. inservice
~ persons with their knowledge must be used to insure not oniy their competency,
but that of others. 1 . ‘




REPORT OT THE RESEARCH PRIORITIES DIVISION
Lloyd F. Bitzer, Director

‘The eentral prob!em areas discussed by Researoh Divieton conferees were
solected on the reconimendation of the S8CA Research Board (Lloyd F. Bitzer, -
Herbert Simons, and John W. Bowers). The members of the Board had studied
the Airlie Conference Report and concluded thas three areas of inquiry would be

-partioularly timely and appropriate for Summer Conference disoussion.. .

The fitst area selected was ""The Future of Communication Research," Num-
erous Airlie recommendations related to this area; but in addition, the Board
though that the future of SCA would be influenced in important ways by what we
8ay We are doing when we, engage in "communioation research.”  And this is
why, we thought, a most appropriate topic of disoussion would deal with both
what communication researeh will begome and what communication research
shyuld become in the future. ‘Gerald R, Miller, former Chaiyman of the Re-
search Board and a partiofpant in the Airlie Conference, consented to chair the
group that would dlscuas The Future of Communioation Researoh. LIt

" The second area selected was "Research Dealing with Models of Deoislon- ;
Making.'" In selecting this area, the Board was responding directly to 8 epeoifio
charge in the Afrlie Conference Report, namely Recommendauono-& ‘

‘The Legislative Cotinotl should establish a task force to propose and
field-test participatory modes of decision-making for large, non-faoe-

--to-face groups, The task force will implement thie recommendation
as follows: ‘

*

,

1) Undertake reeearoh into the llterature ol mass parttolpetton in goal—- )
setting and decision-making, and set up site visits where community -
and organizatfon groups are making efforts in this direction.:

~ 2) Propose sevéral alternative or complementary procedures to facili-
tate membership participation in SCA goal-setting and decision-maeking.

3) Arrange a field test by applying recommended procedures to speoifio
issues or decision areas for a specific term, with appropriate tests
_of effectiveness, . -

4) AdOpt the procedures passing the effectiveness tests with or without N
amendments to the constitution or by-laws,

‘5) Make appropriate efforts to dtseemlnate the results of the research to
relevant publies,” * - Bt

" Implementation: The Legtslative Coiinot will be asked in Deeember. 1973,
- to establish | the taek force on partiolpetory modes of deeleion-maklng called
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PREFACE

In September 1972, the Upeech Communication Association sponsored a confer-
ence at Airlie House, Virginia to consider long-range goals and priorities for the - -
Association and the profession. The seventeen conferees at the Airlie Conference
generated a report (published in the April, 1973 issue of Spectra) that was widely
discussed at the 1972 SCA Convention in December. The Legislativo Council at that
convention approved plans for the 1973 Summer Conference to expand upon the ""Airlie
Report." ,

The basic purpose of the Ninth Annual SCA Summer Conference was to extend
the impact of the Airlie Conference by democratizing participation. The planners of
the Conference predicted that those attending would contribute significantly to thought
about the future of the profession by further defining goals, designing implementation
strategies, and establishing priorities, To that end, all members of the SCA were
invited to participate.

Since the "Afrlie Report'" presented recommendations in three broad areas—
Education, Research, and Futurism—, the major divisions of the Conference were
arranged to reflect those areas. Participants in Division A considered Education
priorities, those in Division B dealt with Research priorities and those in Division C
reflected on Futuristic priorities. Divisions A and B were each further organized
into three Groups and Division C into two Groups. Participants, upon registering
for the Conference, were asked to select the Division and Group in which he/she would
like to participate. The Conference Program, reproduced in this report, sets out
the sequence of events within the Groups and Divisions over the one and a half day
conference.

The Division directors were asked to keep careful records of the deliberations
within the Division, particularly of the recommendations and supporting rationales,
They were also asked to collect any materials that were distributed to the Groups for
reproduction in these Proceedings,  Division Directors Ronald Allen and Lloyd
Bitzer of the University of Wisconsin and Frank Dance of the University of Denver
were diligent and aggressively original in planning for the work of the Divisions, and
they were prompt in forwarding materials for publication. I am dceply indebted to
them. The product of their labors and those of the Group chairmen forms the basis
for this publication.

Major contributions were made to the Conference by Mofl Postman of New York
University who delivered a provocative and stimulating keynote address, and by L., S.
Harms of the University of Hawali,who concluded the cunference with a look into the
future,as the luncheon speaker. Transcripts of their addresses appear ln these

- Proceedings.

The Director of the Conference is grateful to William Work Executive Secretar 3

of the SCA, for his efficiency in coordinating the efforts of many people who contributed,

~ to the Conferenco. The major kudos, howevor, go to the participauts who generated
' .the thought represented on the pages that follow. : s :

Robertc Je{frey .
Conference Director

g : e




PROGRAM :
SCA SUMMER CONFERENCE IX e

Palmer House, Chicago July 12-14, 1973

8:00 pm
9:00 pm

9:00 am
9:15 a. m.
9:30-9:55 am
Division A:
Division B:
Division C:
9:55~10:15 am
10:16 am-12:15 pm
A: Group 1:
Group 2:
Group 3:
B: Group 1:
Group 2:
Group 3:
C: Group 1:
Group 2:
12:16-2:00 pm

2:00-5:30 pm
8:00-10:30 pm

9:00~10:40 am
10:40-11:00 am
11:00-12:00 noon

i 12 116-2: 00 pm

Thursday Evening, July 12

Keynote Address: Neil Postman, New York University
No Host Reception

Friday, Ju_ly 13

'The Airlie Conference,'

First Vice-President Samuel L. Becker
SCA Summer Conference IX Overview
President Robert C. Jeffrey

-——-———..--—-—-————--.

Education Priorities, Ronald R. Allen, Director
Research Priorities, Lloyd ¥. Bitzer, Director
Futuristic Priorities, Frank E.X. Dance, Director
Coffee Break
Com;e-t-efn—cy-—Based Teacher Education,
Gustav Friedrich, Chairman
Communication in the Secondary School Language Arts
Curricula, Edward Pappas, Chairman
New Thrusts in Departmental Organization and the Preparation
of Teachers, Barbara Lieb~Brilhart, Chairman
The Future of Communication Research,
Gerald R. Miller, Chairman
Research Dealing with Models of Decision-Making,
Kemneth E. Andersen, Chairman
Research on Problems of Freedom of Speech,
Franklyn S. Haiman, Chairman ’
The Communication Needs & Rights of Mankind,
L.S. Harms, Alton Barbour, Chafrmeést
Future Communication Technologies: Hardware and Software,
Willlam Conboy, Larry Wilder, & Jack Barwind, Chairmen
Lunch Break

S e W b am e

Optional Div cion Group Meetings
Saturday, July 14

Plenary Sessionsr Divisions A B C.
Coffee Break

' Conference Plenary Session: Recommendations and Priorities ‘
- Conference Luncheon Address: L :

: L.s Harms, University of Hawaii

i

Preqi lin ¢ at aii Gmcnl Se s {on Robrit C Jeffrev
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