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ABSTRACT
Designed to assess high school teachers' attitudes

about teaching poetry, this questionnaire asked teachers to respond
to a 38-item poetry methods rating scale (PMRS) on a seven-point
scale (from "strongly agree" to "strongly disagree"). The items for
the questionnaire were derived from a study of popular iethods texts
for teaching literature. Scores on the questionnaire were compared
with the scores originally obtained from experts in teaching English.
The Spearman-Brown split-halves reliability for 39 teachers in the
study in which the PMRS was used was .75. The test-retest reliability
coefficient was .62 for 93 other teachers on whom the questionnaire
was tried out. [This document is one of those reviewed in The
Research Instruments Project (TRIP) monograph "Measures for Research
and Evaluation in the English Language Arts" to be published by the
Committee on Research of the National Council of Teachers of English
in cooperation with the ERIC Clearinghouse on Reading and
communication Skills. A TRIP review which precedes the document lists
its category (Teacher Competency), title, author, date, and age range
(high school), describes the instrument's purpose and physical
characteristics.] (JM)
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studies n poem, the teacher should tell the students to look or listen

for specific things." The items for the questionnaire were derived from

a study of popular methods texts for teaching literature. The original

pool of items was first tried out on "experts in teaching English," and

their scores on each or the retained items in the final form of the

questionnaire permit comparison of the teachers' scores with the experts'

scores.

The questionnaire can be completed in about twenty minutes.

Validity, Reliability, and Normative Data:

The Spearman-Brown split-halves reliability for thirty-nine

teachers in the study in which the PMRS was used was .75. The test-retest

reliability coefficient was .62 for ninety-three other teachers on whom

the questionnaire was tried out. The author concludes: "The PMRS is a

reliable instrument for assessing English teachers' opinions of methods

of teaching poetry."

Evidence for validity was sought through a number of correlations.

Positive and statistically significant ones were found between PMRS scores

and the Teaching Situation Reaction Test, students' evaluations of their



teachers, years of Leaching experience, and amount of poetry read and

enjoyed by students in a teacher's classes. In addition, the experts'

screening of the items contributes to validity. The author concludes

that while evidence of validity is not strong, some item revision and

tryouts on a larger sample will probably produce higher validity co-

efficients.

Experts' scores on the questionnaire and.their scale scores

on individual items provide a kind of normative data to which teachers'

scores can be compared. In addition, the reported mean scores (by years

of teaching experience) for the upstate New York teachers in the study

provide further normative data.
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Mitze1,3 Ryans,4 Bellack,5 and Flanders,e and modifications r

Flanders Scale; have been more successful than previous at
tempts. Nevertheless, almost all of the major studies in the field
have been concerned with general teaching procedures, sue}:
as maintaining order, giving information, rewarding answert
and manipulating discussion, and with factors related in
teaching, such as voice, appearance, personal interests, and
academic background. Moreover, these factors have been ap.
plied in the same way to teachers in divarse academic fiehis
Few studies have attempted to evaluate teachers in one six,.
cific field with criteria from that field.

The most recent efforts to develop instruments for assessing
teaching effectiveness have been concerned with coding and
analyzing teaching behavior as it occurs in the classroom
But here, too, no distinction has been made in the teaching
style of English teachers as compared with social studies or
science teachers. Neither has a distinction been made his.
tween the styles used for teaching poetry and those used for
teaching short fiction or writing or grammar. But analyzing
teaching behavior is only one way of evaluating teachers.

Another evaluation procedure is to assess teachers' knoA
,edge and opinions of various academic subjects. But this pup
suit fell into neglect years agcy becktse the early studies-of
Meriams and Jones' for exampleindicated no significant re-
lationships between teachers' knowledge of academic subjects

*D. M. Medley and H. E. Mitzel, "A technique for measuring duo
room behavior," Journal of Educational Psychology, 1958, 49, 86-92.

4 D. G. Ryans, Characteristics of teachers (Washington, D.C.: Amer,
can Council on Education, 1960).

$ A. A. Bellack, J. R. Davitz, and others, The language of the claw..
room (New York: Institute of Psychological Research, Teachers C.oliqt.
Columbia University, 1963).

4 N. A. Flanders, Teacher influence, pupil attitudes, and achievement
studies in interaction analysts (Office of Education Cooperative Re-
search Project No. 379. Washington, D.C.: U.S. Department of Health.
Education, and Welfare, 1960).

*See E. J. Amidon and J. B. Hough (eds.), Interaction ana!yru
theory, research, and application (Reading, Mass.: Addison-Wesley.
1967).

f. L. Meriam, Normal school education and efficiency In tracluni
(Contributions to Education, No. 1. New York: Bureau of Publications.
Teachers College, Columbia Univac, 1906).

a R. D. Junes, "The prediction of teaching efficiency from ob;setitsr-

measures,' Joins:id of Experimental Education, 1940, 1,5, 65-100.
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and various measures of teaching success. However, it is quite
possible that those measures of subject matter knowledge were
too general to reveal any significant relationships with teach-
ing efficiency. Moreover, knowledge of the subject matter of
English is quite different from knowledge of methods of teach-
ing that subject matter.

Although the secondary school English methods texts are
filled with recommendations for teaching various aspects of
the subject, no one has studied statistically the quality of the
teacher who uses the recommended methods and the teacher
who does not. Tovatt and others at Ball State University pro-
duced a list of 30 statements of methods of teaching Eng lisle°
that was backed by a "rationale" of quoted theory and re-
search." But their list is very broad and has been recom-
mended as a self-rating device rather than as a validated in-
strument for evaluating English teaching.

PURPOSE Based on the premise that knowledge of English teaching
methods is a key element in teaching success, the author at-
tempted to construct an instrument for assessing .English
teachers knowledge of poetry teaching methods. But knowl-
edge of methods is difficult to define and consequently to
measure. Constructing a test to measure knowledge of English
teaching methods is further complicated by the lack of con-
clusive research as to what methods are best for teaching
what content at what stages of development. Therefore, the
instrument was constructed to measure teachers' opinions of
certain methods of one aspect of Englishteaching poetry. In
addition to limiting the scope of the instrument to methods of
teaching poetry, it was limited still further for control pur-
poses to teaching poetry to tenth grade students of average
ability.

The opinions of the teachers under examination were as-
sumed to represent "professional" opinions in the sense that
they were based on facts and teaching experiences and were
not merely unfounded, unverifiable opinions. It was also
necessary to assume that the opinions teachers expressed on
the instrument were their honest opinions, though they might

10A. L. Tovatt and others, "A sampler of practices In teaching Nator
and senior high school English" (Champaign, III: NCTE, 1985).

11 A. L. Tovatt and others, "Rationale tar a sampler of practices in
teaching junior and senior high school English" (Champaign, Ill.:
NCTE, 1985).
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possibly have been what the teachers thought the investigAir
expected them to say. But this is an unfortunate limitation of
almost all written responses.

As a single instrument, the validity is dependent upon
teacher? opinions of poetry teaching methods. But those opin-
ions also operate in teaching behavior. In turn, that teaching
behavior is relatable to other measures. It is relatable to nee-
substantive, school-oriented measuresidentified by the.
Minnesota Teacher Attitude Inventory" and the Teaching
Situation Reaction Test13and to non - substantive, non-school.
oriented measures, identified by the Rokeach Dogmatism
Scale." Construct validity of the poetry scale was investigated
by means of these three instruments. Criterion validity was
investigated through measures of teaching content: poetry
lessons taught by teachers, a poetry test taken by ::tudents
and an evaluation of the teachers made by the students. The.
reliability of the instrument was established by a testntest
procedure.

Thus, a study was designed to construct an instrument-
called the Poetry Methods Rating Scale (PMRS)for alSt5S-
ing teacher? opinions of.methods of teaching poetry to teeth
grade average ability students and to validate it by determia
ing the relationship between scores on the instrument and
teachers attitudes, personality, performance, and success in
the classroom.

Hypotheses On the basis of what the Poetry Methods Rating Scale was
expected to measure, the following hypotheses were formed

Hi The PMRS will be positively correlated with the MTAt
H2 The PMRS will be positively correlated with the TSlit
112 The PMRS will be positively correlated with the ritta

five openness of belief-disbelief systems as measured by thee.
Dogmatism Scale.

H1 The PMRS will be positively correlated with toe has
scores for teaching three poems.

112 The PMRS will be positively correlated with studenti
scores on a test of three poems.

12 W. W. Cook, C. H. Leeds, and R. Callis, Minnesota Teacher
fide Inventory (New York: The Psychologiol Corporation, 1951)..

isj. K. Duncan and J. B. Hough, 'Technical review of the TeadsUI,43
Situation Reaction Test" (Unpublished mimeographed manuscript, Ch
State University, September, 1968).

1414, Rokeach, The open and closed mind (New York: Basle Book
1960).
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Hs The PMRS will be positively correlated with students'
evaluations of their teachers.

Ht The PMRS will be positively correlated with a retest on
the same instrument when no poetry teaching has Intervened,

He The PMRS will be positively correlated with a retest on
the same instrument after three poems have been taught.

lsPCEDURES The author constructed a 7-category equal-appearing inter-
raperimenia/ val scale consisting of 62 statements about methods of teach-

insirurtent ing poetry. For example: "When a new poem is introduced,
the teacher should first read it aloud to the class." Or "A good
way to begin the study of poetry in tenth grade is by defin-
ing the word poetry." items were written on the basis of
recent research and theory reported in the journals and meth-
ods texts, especially the most recent texts written by Hook,
Loban, Ryan and Squire, Fowler, Burton, Dunning, and
Sweetkind.

The directions ask teachers to react to each statement on
the instrument as it would apply to a tenth grade class of
average ability students (i.e., neither the very bright nor the
very dull). Using their opinions of what are good and poor
methods of teaching poetry, teachers are to indicate how
strongly they agree or disagree with each statement in terms
of seven categories from Strongly Agree through Neutral to
Strongly Disagree.

The 62-item instrument was sent to 45 experts in teaching
Englishincluding writers of methods texts, members of the
NOTE Poetry Committee, and other selected English edu-
cators. Those experts were ilsked to respond to each item in
terms of agreement or disagreement on the 7-point scale.
From the responses of the 32 experts who returned the scale,
Q-scores and scale-scores were computed for each item iv>
cording to formulas described by Edwards in Techniques of
Attitude Scale Construction,ls which was based largely upon
the 1020 work of Thurstone and Chave."

Qor interquartile rangeis a measure of dispersion of the
ratings of the middle 50% of the judges. In another sense, Q

1B A. L. Edwards, Techniques of attitude *age construction (New
York: Appleton-Century-Crofts, 1057), pp. 83-119, 149-171.

I4L. L. Thurston.° and E. J. Chave, The Immurement of altitude: a
psychophysical method and some experiments with a teals for measuring
ettitud,s towards the church (Chicago: The University ni Chicago
Press, 1929).
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is a measure of the ambiguity of an item. The smaller the Q.
score, the less ambiguous a statement is and the better the
reliability Is among the judges. Items on which the rix-score
was 2.00 or greater were eliminated from the final form of
the Poetry Methods Rating Scale, leaving 38 items." The use
of 2.00 as a cut-off point limited the dispersion of the middle
50% of the ratings and created a conservative but probably
more reliable scale.

The scale-score of each item is the median score of the ex.
pert? ratings. Rounded to the nearest whole number, each
scale-score becomes the "right" answer for the item. A teach.
er's score for an item on the final scale is computed by sub.
trading one point for each deviation- on either side of the
correct category. A teacher's opinion is therefore evaluated in
terms of its deviation from the average opinion of a group of
32 experts. The Spearman-Brown split-halves (odd-even) re-
liability of the experts' scores was .772. The mean scale-value
was 4.09; the mean Q-value was 1.54, with a mean Q of 1,55
for the odd numbers and 1.52 for the even numbers. These
scores indicate a relatively good balance of both scale-scores
and Q-scores. Half the mean Q-values of all judgments pro-
vides an indication of how reliable the scale-values are; that
value was .77 for this scale.

Population A total of 39 tenth grade English teachers of average ability
students were tested from 14 schools in 11 districts in Central
New York State. Of the 12 males and 27 females in the study,
24 had a bachelor's degree and 15 had a master's degree or
its equivalent. Teaching experience ranged from no previous
experience to 35 years, with a mean of 5.18 years. The distri-
bution is shown in Table 1. The number of teachers from urban

Table 1

Teaching Experience

Years N Years N

0

3
4

7

5

5
6.10

11.18
10-35

0
8
0
4

17 The final form of the PMFtS is reproduced at the end of this
article.
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schools was 18, with 15 from suburban and 8 from rural
schools.

Only one average ability tenth grade class from each teacher
was involved in the study, making a total of 851 students.
Average ability classes were defined as neither the very
bright nor the very dull, having a mean IQ of between 100
and 110.

Measuring Three instruments were used in the study: the Minnesota
instruments Teacher Attitude Inventory (MTAI), which measures a

teacher's ability to maintain harmonious relationships- in the
classroom and is a enable predictor of teaching success in
the realm of human relations; the Teaching Situation Reaction
Test (TSRT), a relatively new test which measures factors
indirectly related to general teaching performance by evaluat-
ing teacher? reactions to various teaching situations which the
test poses; and the Rokeach Dogmatism Scale, which measures
the relative openness or closedness of a person's belief-dis-
belief systems, The investigator anticipated that the factors
these tests measure might be related to the factors measured
by the Poetry Methods Rating Scale.

Collecting Each of the 39 teachers who had agreed to participate in the
Data study was tested on the PMRS, NITA', TSRT, and D-scale.

The teachers also filled out an information sheet that asked
for degrees held, years of teaching experience, major subject
in college, and whether they had taken a methods course, done
student teaching, etc.

On the basis of their scores on the Poetry Scale, the teachers
were divided into two groups: those above the median and
those below. Thirteen teachers from the high-scoring group
were randomly selected along with 12 from the low-scoring
group. Those 25 tec.chers were asked to teach three short
poems to one of their tenth grade average ability classes at
their convenience sometime during a four-week period desig-
nated by the investigator. They were instructed to teach the
poems in any order and in any way they chose, providing
they taught the poems with an aim to increasing the students'
understanding and appreciation of poetry generally and of
those poems in particular. The poems were "Sonia Boom* by
John uptlike, "A Coney Island Life by James L Weilboth
contemporary poetsand "God's Grandeur" by Gerard Manley
Hopkins. Only 21 teachers completed this part of the study.

Each teacher was asked to tape-record his lessons on each
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of the three poems. The taped lessons were then evaluated IA
the investigator and two others experienced in the evaluanro)
of English teachers. Each lesson was given a general evalus .
tion by each evaluator. However, although this was a gener4
evaluation, it was not based merely on a general impressieo
or "feeling* about the lesson. Each lesson was examined in
terms of the teacher's general organization, introduction, ite
terpretatiou of meaning, discussion of form, examination (,f
language, and use of related activities. Each lesson received
a rating of from 1 (for poor) to 5 (for excellent) from each
rater. Each teacher's total score was the sum of the scores d
the individual lessons horn each of the three evaluators, al.
lowing for a total perfect score of 45. inter -rater reliability to.
efficients ranged from .50 to .85 with an average of .72.

In order to assess the achievement of the students, each
teacher administered a multiple-choice test after teaching the
three poems. The test, constructed by the investigator, cov.
erect the most significant elements of meaning, form, language,
and style of each of the three poems and was designed to
measure the kinds of things an excellent teacher would be ex
petted to teach. The teachers did not have access to the
poetry test until they finished teaching the poems.

As a measure of the poetry test's ability to assess the effect
of teaching the three poems, the same poems and test were
given to one tenth grade average ability class of each of the 14
control teachers who did not teach the poems. Those students
were instructed to read the poems and take the test. In both
the experimental and control groups, the students could refer
to the poems as they took the test.

As a final step in evaluating the effectiveness of the teach
ers,.each student in the experimental group was askedin a
short questionnaireanonymously to evaluate his teacher. The
questionnaire consisted of eight questions about the quality
of the teacher's poetry teaching as well as the student's own.
enjoyment and learning related to the three poems. This
questionnaire was administered personally by the investigator
at the end of the class period in which the students had taken
the poetry test. The malts question used to evaluate the teach-

ers was "In comparison with all other English teachers, how

would you rate your English teacher as a teacher of poetry?
a. superior, b. average, c. below average." Each response was
scored from 3 (for superior) to 1 (for below average). Af.



ASSIMSDIO POETRY MOO:4J _133

median score was computed for each class' evaluation, then
multiplied by 100 to eltminate decimals.

After each teacher completed his teaching, he was asked to
take the Poetry Methods Rating Scale a second time. The
control teachers were retested as well. In addition, 93 sec-
ondary English teachers from most of the schools participat-
ing in the study were given the PMRS as a test and retest
after an interval of three to four weeks.

RESULTS The scores of the 39 teachers in the study ranged from 200
to 241 on the PMRS, with a mean of 221.795 and a standard
deviation of 10,024. The Spearman-Brown split-halves relia-
bility of their scores was .749. The scores of the 93.teachers
used to establish reliability ranged from 190 to 242 with a
mean of 222.118 and a standard deviation of 9.342.

An informal item analysis indicated that 8 items dis-
criminated poorly, 16 discriminated adequately, and 14 dis-
eliminated extremely well.

Because the study was concerned with a Lew instrument,
a relatively small sample, and a procedure that involved un-
acoountable variables of teacher personality and experience,
the investigator chose .10 as an acceptable level of signifi-
cance with a two-tailed test of hypotheses. This choice, instead
of the conventional .(5 or .01 levels, would then indicate di-
rectionality where the data were not convincingly significant
at a higher level.

In testing the construct validity of the PMRS, no signifi-
cant correlation was found between the PMRS and the MTAI
(.067) nor between the PMRS and the Dogmatism Scale
(.092). A significant (.05 level) Pearson product-moment
correlation coefficient of .367 resulted between ?MRS and
TSRT scores. The PMRS therefore does not measure teaching
attitudes or open-mindedness, but it does measure some fac-
ton indirectly related to general teaching performance.

Tests of the three hypotheses designed to establish criterion
validity were rejected. However, a t-test of the difference be-
tween means resulted in a significant difference (.10 level)
in students' eialtiatiOns of teachers, favoring- teachets scoring
above the mean on the 1310/1S. Although there were no sig-
nificant differences in teachers' scores for teaching or in stul
dents' poetry test scores, the teachers scoring above the mean
on thel Poetry Scale had slightly higher mean scores, (See
Table 2)
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Table 2

Criterion Validity
Mean Scores

Variable Above M. Below M. t

Teaching Scores 22.33
...._____....

20.22 ..114
Poetry Test 20.44 19.95 .134
Pupil Evaluation 245.92 225.60 All

A multiple regression correlation coefficient of .687 result-4
from a combination of the PMRS, TSRT, MTAI, teaching
score, and students' evaluation. An analysis of variance °nth*
data resulted in a F of 3.211, significant at the .05 level.

No significant differences were found in PMRS scores OA,'
cording to sex, degrees held, type of school, or various educa-
tional variables: whether or not teachers had been English
majors in cbliege, had taken a course in English methods, or
had done student teaching. However, teachers with a masitr's
degree were twice as likely to score above the mean, and raial
teachers were more likely to be below the mean on the MRS'

The most interesting differences in mean scores on Ow
PMRS occurred on the basis of amount of teaching expesti
clic*. Table 3 indicates that the highest mean score was ob-
tained by teachers with from six to ten years of experience. A
close second was teachers with no previous experience. The-
group scoring lowest had from 19 to 35 years of experience.
The second lowestscoring group had one year of experience.:
Teachers with from two to four years of experience were ator

Table 3

Teaching Experience
Mean Scores

No. of years4 N M.

0 7 226.286
1 8 217.833
2 5 221.600
3 8 220.000

5 222.400
8-10 8 227.333

19-35 4 213.760

Not counting the present year.
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near the mean. The two '4i-scoring groups differ significant-
ly from the two low-sec groups at the .10 level.

The trend favoring :ghscoring teachers is seen in the re-
actions of students on the evaluation questionnaire. Students
in classes of teachers who scored above the mean on the PMRS
did not differ significantly from students in classes of teachers
below the mean, not in their liking for poetry in general, or in
their preference for any one of the three poems, or in their
belief that they learned more about poetry from studying
those poems. However, the students of the high-scoring teach-

ers had read more poetry in class during the year, enjoyed
studying the three poems more, and rated their teachers sig-
nificantly higher than students of teachers scoring below the

mean on the PMRS.
The test-retest reliability coefficient was .624 for teachers

who taught the poems, .697 for the control teachers who did
not teach, and .624 for the 93 other teachers.

DISCUSSION One possible reason for the low correlation between the
PMES and teachers' scores for teaching the poems is the great
variance among the teachers, especially the high-scoring teach-
ers. Moreover, the three evaluators concluded that most of the
poetry teaching was not very effective, even from the teachers
scoring high on the other variables in the study. On the basis
of the criteria of excellent teaching agreed upon by the three
evaluators, much of the teaching was below average. In fact,
the average score was only 21.4 out of a possible 45 points, or
only 2.4 points per poem. On the 5-point scale used, no evalu
ator gave a 5, and there were few 4's, Most of the teachers
lectured most of the time, elicited few student comments,
progressed line-by-line through the poems without starting
with general impressions and then discussing the elements of
the poems which led to those impressions, and made little
effort to teach the skills of poetry reading or interpretation."'

In light of the relatively poor teaching, it Is no surprise
that the correlation between teaching scores and students'
poetry test scores was only .157. The poetry test had been de-
signed to evaluate elements of poetry that an excellent teacher
would have focused on, but no teacher met the three evalua-
tors' criteria for excellent teaching. Students who scored high

silEditor's note: Perhaps the fact that their lessons were being tape
recorded led some teachers to adopt mote routine methods than they

usually employ.
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on the test seemed to do so on their o"cn ability, because ti,ey
had little stimulation or direction from their teachers.

What is surprising is that the correlation between teachers'

scores on the PMRS and their scores for teaching the peony
was only .301. There is clearly a trend here.as well as in much
of the data in favor of the teachers scoring high on the Pion I

but it is quite obvious that what teachers know and believe.

or at least say they know and believeabout methods of
teaching poetry does not always result in related behaviors in
their classes. For example, item #7 on the PMRS gtates
'Students should be urged to defend their interpretations of
poems by quoting passages from the poems.'1 The expert*
strongly agree with that statement. Eight of the 21 teatherf
who taught the poems agree with it and 9 strongly agree. Thus,

17 of the 21 teachers agree that students should defend tbetr
interpretations of poems; yet the taped lessons revealed ve7
few instances of students supporting their interpretations
Therefore, although this study presents evidence to suped-
the contention that . teachers' knowledge and beliefs about
methods of teaching poetry have a direct bearing on how they

teach, there is not a one-to-one relationship by any MAIM In

some instances, as in the example noted above, there seems
to be almost no relationship whatever, although every one of

the four teachers who disagreed with statement #7 snood
below the mean on the PMRS. Nevertheless, when indisidssal

items are combined.into a rather comprehensive instrument
as they are in the Poetry Scale, there is evidence of a rela

tionship between teachers' opinions and other measures c(
their efficiency in the classroom.

1n spite, of the relatively low correlations between the PNI

and the independent variables used in this study, when certain

of those instruments and procedures are combined they yield

a relatively high multiple conrelation. The highest correlatioo

resulted from a combination of the PMRS, TSRT, 'IITAL

teaching score, and students' evaluation. This indicates ihst

the combination of those five variables produces a more VAC,

profile of English teachers than any one of them does huh-

vidually. Moreover, it suggests that, when coupled with ass-

taro of the independent variables used in this study, the Ph4115

is a more powerful instrument than it appears to be alone.

The prinivry implication of this research is that it is pos-

sible to construct a valid and reliable instrument to measure



ASSESSING POETRY TEACHING 137

teachers' opinions of methods of teaching poetry, and prob-
ably to expand this kind of scale to measure opinions of meth-
ods of teaching other aspects of English. This scale clearly
measures different aspects of teaching effectiveness than do
the TSRT and the MTAI. It is also suspected that it measures
aspects of teaching that differ considerably from those aspects
measured by interaction analysis-type scales, though a separate
study will have to be carried out to test this belief.

Associated very closely with the development of the PMRS

were the ratings made by the groups of experts in English
education. As previously noted, it is difficult to measure
teathers' knowledge of methods because there is a lack of spe-

cific research and agreed-upon theory on which to base such

a scale. The development of the PMRS has provided a list of

concrete statements about methods of teaching poetry with a
corresponding list of expert opinions about those methods,
This study has shown, for example, that most experts strongly
disagree with the statement: "The study of metrics should be
one of the first steps in approaching poetry in tenth grade,"
although two of the 32 experts surveyed agree with that At
the same time, by examining those items with a Q-value in
excess of 1.09 on the preliminary form of the PMRS, it is
possible to see which methods experts did not agree on For
example, the statement "Croups of students should be allowed

to discuss different elements of the poem in differentiated
groups in the same classroom at the same time" brought a
wide variety of responses from tile experts. One would expect
from the number and tone of recent articles on the values of
grouping, that most of the experts would have agreed to that
statement. Instead, 18 agreed, 6 were neutral, and 7 dis-
agreed. The same was true of experts' opinions regarding the

value of pre-teaching vocabulary: "Before introducing a new
poem, the teacher should teach a few of the important vo-

cabulary words the students will encounter." In any case, the
PMRS has provided a compilation of experts opinions about
specific methods of teaching poetry.

CONCLUSIONS The results indicate thatin light of the limitations and con-
ditions set forth in this pilot studythe Poetry Methods Rating

.

Scale is a reliable instrument for assessing English teachers'
opinions of methods of teaching poetry. The validity, how-
ever, is tenuous. The ratings of the experts on the ?MRS are
certainly valid. There is an acceptable correlation between the
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PMRS and the TSRT. There are significant relationships be.
tween thc mils and students evaluations of their teachers,
years of teaching experience of teachers, and amount of poor,.

,,mod said e,,ijoyud by students. However, a number of oict
key variablesespecially poetry teaching scores and poor,
test scoreswere not significantly correlated with the PMItS
Nevertheless, The data show consistent trends in many cas,s
to support the contention that with certain modifications in
the scale as well as the research procedures, significant cone.
lations may result in future validity studies,

There is, then, a need for much improvement before the
Poetry Methods Rating Scale can be used with confidence to
assess English teachers' opinions of poetry teaching methods
The item analysis indicates the need to eliminate or rc%ise
8 of the 38 items. In addition, there Is reason to suspat
that a larger sample will lead to more significant t values since

IIMIfy of tlie differences between means of teachers scoring
Isbove the man and those scoring below the mean on the
PMPIS were not significant but favor the high-scoring teacher:.

.-.:Theurvision of selected items and the use of a larger sample
r may vell.prohco higher validity coefficients,

Poetry Methods Rating Scale
On the following pages are some statements about methods for

teaching poetry, React to each statement as it would apply to a
tenth grade class of average ability students (i.e. they are neither
the very bright nor the very dull), Using your opinions of whit
are good and poor methods for teaching poetry, mark on the
separate answer sheet how strongly you agree or disagree with each
statement in terms of the following seven categories:

Strongty agree
Agree
Agree, with some exceptions
Neutralsometimes agree, sometimes disagree
Disagree, with some excepitom
Disagree
Strongly disagree

For exAmple, how strongly do you agree or disagree with the

following method?
6'A good way to begin the study of poetry in tenth grade II 11

defining the word poetry."
If you agree to-that statement without exception, you would mate

a check on the answer sheet in the column marked Stroney
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'Agree, If you disagree with it but might agree in some cases,
check the column marked Disagree, with some exceptioris.

Proceed through the items in order, marking only one choice for
each statement. Do not omit any items.
(Editor's note: The median score of the experts' rating is given in
brackets after each item below, though, of course, that did not
appear on the form of the PNIFtS administered to the teacher.)

1. The teacher should lead the students from the simple to the
complex in a poemstarting with the who, what, when,
where and progressing to the symbolic. (5.33Agree,with
exceptions}

2. The teacher should ask the students to Identify the form and
mechanics (meter, rhyme, figures of speech, etc.) in each
poem. (1.03Disagree}

3. Poem studied in tenth grade should be chosen for their appeal
to the senses and emotions of the students. (4.84Agree,
with exceptions)

4. Poetry in tenth grade should be studied as a unit by itself.
(3.87Neutral}

5. The teacher should use recordings of poems to help tenth
grade students ante :late the sounds of poems. 0.11
Agree}

0. The main interpretation of a poem should be based on the
poem itself. (6.70Strongly agree]

7. Students should be urged to defend their interpretations of
poems by quoting es -ages from the poems. (6.50Strongly
agree]

8. Tenth grado students should first understand the Metal mean-
ing before discussing the symbolic meaning of a poem. (0.24
Agree}

9. Each teacher should decide which poems will be read and
studied in his class. [4.88Agree, with exceptions}

10. Tenth grade students should be asked to define and identify
various verse forms: quatrains, heroic couplets, blank verse.
Shakespearean and Petrarchan sonnets, etc. (2.60Disagree,
with exceptions)

11. The teacher should require the students to write a prose para.
phrase (although not from memory) of each poem studied
in class. [1.79Disagree}

12. Before the class reads and studies a poem, the teacher should
tell the students to look or listen for specific things. (4.23
Neutral}

13. The teacher= of poetry should read widely in the fields of
poetry and literary criticism. (6.74Strongly agree]

14. The study of every poem should culminate in a statement of its
message. [1.66Disagree]
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15. After a poem has been thoroughly discussed in class, the to.),6
er should summarize the main points. [3.99 Neutral)

18. Poetry should be studied primarily because of its importance

a literary genre. [1,71Disagree)
17. When poetry is studied In tenth grade, students should be a).

signed about (our to six new poems to read for home+Aocl

each night. [1.8SDisagree]
18. The poems used in class should appeal to the immediate .

and interests of the students. (4.71Agree, with exception,)
19. Each student should be required to recite a poem in front ot

class. (1.29Strongly disagree]
20. Topics for writing during a poetry unit should be related to tie

subjects of the poems being read and discussed in cL.
[4.41Neutral]

21. The mechanics of poetry should be studied to see where ar.i
how they contribute to the meaning of particular poem.
OMAgree]

22. Students should give the one correct interpretation of e4th
poem in order to receive full credit for their answers on tuts
[1.28Stsongly disagree]

23. Important facts of a poet's life and times should be introduced
only when they have some relevance to a particular poem

being studied. [8.00Agree]
24. A good way to begin the study of poetry in tenth grade is in

reading a few short, humorous poems. [4.62Agree,with rr

ceptions]
25. It is better to examine only a couple of poems in close detail

than to examine greater number of poems adequatrb%

[310Neutral]
20, When poetry is studied in tenth grade, the mechanics (mew.

rhyme, figures of speech, eta.) should receive as much a

even more attention than the meaning of individual paves
(1.50Disagree)

21. Pleasure should precede analysis of poems. [5.93Agree]
28 Students should be given the opportunity to participate us

choral readings. [5.84Agree]
29. As part of the study of language in tenth grade, such thins at

word meanings, denotations and connotations, word histori'.

and word order should be examined in poems. (4.08-Agrro:

with exceptions]
30, There is little time for modem folk tongs and ballads in ibe

tenth grade curriculum. (1.80Disagree)
31. In addition to other work with sentence pattern% students

shwild study these patterns as part of a poetry unit by el.

ambling the word order in poems, 15.05Agree, with et.

ceptions)



ASSESSING POETAY TEAMING 141

32. Students should be given the freedom to read only those poems
or types of poems they want to read. (2.38Disagree)

33. The study of metrics should be one of the first steps in ap-
proaching poetry in tenth grade. [1.22Strongly disagree]

34. Students should be asked to try their hand at haiku as an
early step in writing poetry in tenth grade. (4.54 Agree,
with exceptions]

36. Poetry should be studied primarily for its vivid recreation of
human experience. (8.36Agree)

38. One of the main goals of poetry study should be for the stu-
dents to learn the facts about the life and times of the
poets, such as important dates and main events. (1.35
Strongly disagree]

37. Students in tenth grade should be asked to read a favorite
poem to the class, but only after individual preparation for
oral reading. (5.14Agree, with exceptions)

as. With complicated poems, more than one interpretation should
be allowed. [8.40--Agree]


