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Category: ‘Teacher Competency
Title: Composition Rating Scale

Author: Vegnon 1. Smith

Description of the Instrument:

- Purpose: To assess consisteuncy in teacher judgment of essays and
to assess conformity of teacher judgment with expert judgment.

Date of Construction: 1966

Pﬁysical Description: The CRS requires the taker to rank-order

five brief compositions. A simple and efficient scoring scheme is based

on deviation from experts' ranking of the same compositions. -The test has
twoviénng.

Raquiring twenty minutes to comple;;:mikﬂééuid boe uﬁed in
studies where evaluating the consistency of téacher judgment of com-
positions is important. It could also be vscd to screen lay-composition-
reader applicants. With the outside criterion (experts' rankings) and

with the ease of comparing judgments within a teacher group, it could be

useful for teacher training.

Validity, Reliability, and Normative Data:

The best cvidence offered by the author for the validity of the
test is the high degreec of agreement among the experts who determined the
final ranking (for scoring purpnses) of tﬁe essays, Interrater
reliabilities were .92 and .85 for two administratiouns of Form A and .88

and .84 for two administrations of Form B. The test-retest reliability

" of the experts on each form was 1.00.

The basic validity question, of course, is whether the teachers'
judgment and ranking of the five test compositions is very similar to

the judgments they make on actual compositions. No evidence is reported



on that. Since the test compositions arc limited to only one kind of
welting--a brief, personal lofter in narrative form to-a pen pal--the test
does not assess teacher judgment of other kinds of writing.

The relia’tlity cocfficient from scores on both forms by teachers
was .61, ‘The test-retest reliability was .74 and .79 for Forms A and B
respectivﬁly. When the two ferms were considered together as a .larger
ten-item test, the test-retesf reliability rose to .87. The author con-
cludes that "the most rcliablc results will be obtainod‘whcn the two forms
of the cest are given at the same time and the scores on each are cowbined

to give a total score."

Ordering Information:

EDRS
Related documents:

More information (and Form A) of the test is available ia Vernon H.
Smith, "Measuring Teacher Judgment in the Evaiﬁation of Written Composition,"

Rescarch in the Teaching of Euglish, 3 (Fall 1969), 181-195.

Thomas E, Whalen, "A Validation of the Smi;h.Test for Measuring Teacher

Judgrent of Written Composition," Education, 93, No. 2, 172-175.
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Mr. Smith explains how he developed and vali-
dated two forms of a composition scale to test
teacher evaluation of elementary writing. After
trying out the test on various groups of prospec-
tive, beginning, and experienced teachers, he
concludes that valid judgment of the quality of
elementary writing is independent of experi-
ence, academic preparation, and professional
training.

Measuring teacher judgment in
the evaluation of written
composition’

VERNON H. SMITH
Indiana University

We have known for a long time that raters would not always
agree on the value of a particular composition.

It is common Inowledge to student and teacher alike that the
Trading of essay materials can be highly inconsistent. The grade
given to an English theme may vary considerably among differ-
ent raters and even with the same rater at different times.2

Perhaps the most dramatic evidence of this lack of agree-
ment came from the study by Diederich, French, and Carl-
ton In Research in Written Composition this study is sum-
mavized as follows: :

—

1 This article is based on a doctoral study completed iu 1965 under
the direction of Professor Harold M. Anderson at the University of
Colorado and on subsequent research still in progress by the author.
The dissertation, titled An investigation of teacher judgment in the
evaluotion of written composition including the development of a test
for the measurement thereof, s available from University Microfilms,
Ann Arbor, Michigan {Order No. 67-10, 011).

%2]. C. Follmaa and J. A. Anderson, “An Investigation of the reliabil-
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o

They (Diederich, French, and Carlton) analyzed the way ten
English teachers rated 300 two-hour compositions by college
freshmen In comparison to 43 other raters: soclal scientists,
natural sclentists, writers and editors, lawyers, and business
executives. The raters were given no standards or criteria for
judging the papers, merely asked to sort the themes fnto nine
piles in order of general merit, with not less than 4 per cent of
the papers in any pile. It was “disturbing to find that 94 per
cent of tho papers received either seven, eight, or nine of the

nine possible grades, that no paper received less than five dif-

ferent grades, and that the median correlation between readers
was .31, Readers in each field, however, agreed slightly better
with the English teachers than with one another,™

While a number of studies have shown similar disagreement
among theme raters, the Diederich-French-Carlton research is
impressive becauso of the number of raters, the number of
themes, and the magnitude of disagreement. The themes in
this study were written by rollege freshmen. Other studies in
this area have focussed on themes written by high school or
college students, Studies below the high school level are rare.

Paul Diederich once summed up lis investigations of the
rating of compositions by English teachers as follows:

The average commentary on teachers’ commients need not be
quite so brutal as this, for I have compressed into one para-
graph a large number of flaws that I have found tn many
samples of papers marked by teachers that I have examined

In research studies. I hate to say it, for I am kindly disposed -

toward all English teachers, but the dominant mpression left
by these studies is that the average English teacher, both in
high schoo! and in freshman composition onurses, Is barely
literate, capricious in judgment, full of prefudices that have no
basts fn anyone’s system of grammar, rheiorlc, or style, hard to
decipher, eager to misinterpret, and giver. to comments that have

no connection with anything the student has written. , ., .5 (ftalies

- mine)

ity of five procedures for gr&dipg Engmh tnemes,” Research in the

Teaching of English, 1967, 1, 190,
3P, B. Diederich, J. W. French, and $. T. Carlton, Factors fn fudg-

huenls of writing ability (Research Bulletin RBB1-15, Princeton, N.J.:
ETS, 1961), DT S
4R. Braddock, R. Lloyd-Jones, and L. Schoer, Research in written -~ 1

composition {Champaign, Jli.: NCTE, 1063), p. 41, -

5 P. B. Diederich, “The problem of grading essays” (Princeton, NJ.i

ETS, 1957, pp. 7-8. Mimcographed.). s
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When the Diederich-French-Carlton report was published
in 1961, I was the K-12 supervisor of English in a large sub-
urban school district. I wondered whether the same “capri-
cious judgment” found among high school and college English
teachers could exist among teachers at lower giade levels. It
might be-very difficult for a third grader, or a fifth grader,
or an elght grader to develop his composition skills if his
teacher rated his themes high one year and if another teacher
rated them low the next year. Is it possiblo for a student to
get a teacher whose judgment is contrary to that of most other
teachers? ' '

Armed with curiosity and some themes I had borrowed
from a fifth grade teacher, I attended a meeting of Yeachers
from grades one through nine. Since the purpose of the
meeting was to discuss the teaching of composition, the teach-
ers were willing to participate in the little exercise I had pre-
pared. Each teacher wes given copies of the same seven short
themes and asked to pick the two best and two worst. The
fifth grade teacher and I had alrcady picked a couple we
theught were good, a couple wo thought were poot and three
that were in between. Although the majority of the teachers
at'the mecting agreed with our inftial choices, each of the
seven essays was picked as one of the best and as oue of the
worst by some of the teachers present. The results indicated
that Diederich’s “capricious judgment” was not restricted to
high school and college English teachers. This was the begin-
ning of an investigation into teacher judgment in the evalua-
tion of written composition. Although further research is still
fn progress, the purpose of this article is to summarize the de-
velapment of 2 test for measwiing teacher judgment in evalu-
ating themes and to summarize the results of the adminlstra-
tion of that test to a sample of almost 200 teachers from grades
one through twelve. '

. -Although this investigation is not directly concerned with

Jun

compasition rating scales, a repor: by Follman and Anderson

comparing five evaluation scales clariffed the relation between

teacher judgment and the use of such scales.® Their study

compered four formal procedures and the “Everyman's

- Scale,” an informal procedure by which the rater s instructed

10 use bis own fudgment fa rating a set of themes. Tho di-
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rections for the “Everyman’s Scalo® include the following
paragraph:

There 1s no particular grado that each essay should recelve. Yoy
evaluato each essay according to your own fudgment as to what
constitutes writing ability. Uso your own fudgment about the

.~ writing ability as indicated by each essay. Don't use any system
other than your own fudgment.? (ftalics mtne)

The results of the Follman-Anderson study indicate that
the “Everyman’s Scale” had uncxpectedly high reliability co.
efficlents (second highest of the five methods). The authors
repeat the last three sentences from the paragraph quoted
above and then add thiz comment,

-« « A reasonable expectation is that such instructons would
permit great individuel difference and inconsistency among the
raters using the Everyman’s Seale. This did not occur; in fact,
the opposite did, .

It may now be suggested that the unreliability usually obtained -

in the evaluation of essuys oocurs primarily because raters aro -

to a considerable degre heterogeneous tn academio background
and have had different experiential backgrounds which are like.
ly to produce different attitudes and values which operate stz
nificantly in their evaluation of essays. The function of a theme
evaluation procedure, then, becomes that of a sensitizer or or-
ganizer of the rater’s perception and gives direction to his atti-
tudes and values; in other words, it polnts out what he should
ook for and guides his fudgment.8 (jtalics mine) :

The Follman-Anderson research suggests the central role

that teacher judgrnont plays in rating themes even when an

evaluation scale is employed, 4
This investigation is concerned with basto knowledge: about

teacher judgment as it exists and operates in the evaluation

of themes in elementary and secondary classrooms. As an ex-

ploratary effort to measure and rxamine teacher judgment in

this area, this study was designed to produce fentative answers

to the following questions: - - - - - R ,
L Can judgment in the evaluation of written composition
be measured validly, efficlently, and reliably? S
2. Is there agreement in judgment among experts as de. -
fined herein? - Y

Tibid, p. 165,

o —— . e
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3. To what extent {s there agrecement in judgment among
teachers of composition- at thrco levels: elementary, junior
high, and senfor high? Since the high school and junior high
teachers in the study have considerably greater academic
background in English than the elementary teachers, another
question is included in this one—~Is academic background in
English a factor in judgment?

4. How does the judgment of teachers at these three levels
compare with that of experts? - ’

5. How does the judgment of prospective and beginning
secondary English teachers compare with that of the experts
and with that of experienced secondary English teachers? Is
teaching experience a factor in judgment?

6. How does the judgment of a select group of nonteachers
compare with that of the experts and with that of secondary
English teachers? Since the nonteachers in the study had aca-
demic backgrounds in English that were similar to those of
the secondary English teachers {most of the nonteachers be-
ing English or jounalism majors), this question also explores
the possibility of a factor in judgment related to methodology
or teacher education,

7. Are there teachers in any of the groups whose judgments

. are contrary to that of the experts and to that of the majority

of other teachers? 7

Questions three through six were rewritten as twelve null
hypotheses for testing.

The idea for the test originated with some work with the
STEP Essay Test® in a pilot testing program in several ele-
mentary schools. Several samples of student written responses
on the STEP Essay Test were used to screen and train lay
readers, some of whom were to read and score the STEP es-
says. To make the selection of readers more objective, a scor.
ing system was used based on deviations from the scores as-
signed by a small group of classroom teacher: according to

the suggested method for scoring these tests.10 .

"~ 7 Since the students wrote for 30 minutes on- this test; these

samples were rclatively long, and scoring by reader applicants -

’)Sequmkﬂa!‘ mu of educational progress, essay fedl,  form 4A
(Princeton, N.J.: ETS, 1057). - - ' C
10STEP handbook for essay tests, level 4 (Princeton, N.J.1 ETS,
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System

The Sample
Population

- veloped a simple easy-to-score system.

.
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took some time. The 12 samples used originally were re-
duced to seven and later to five by eliminating those that had
little discriminatory power, i, thoso that almost everyono
agreed upon, , :

While the instrument was still in this preliminary stage, 2
varlation of it was used in some inservice meetings with sec.
ondary English teachers. Some excerpts from the seven and

later frum the five samples were duplicated and given to

teachers who were asked to pick the two best and two worst,
Then tho teachers were given the opinions of the elementa
teachers on these samples, and a lively discussion usually fol-
lowed. :
Eventually some other shorter samples of writing from some
other fifth grade classrooms were collected, and out of the new
samples plus excerpts from the original samples two forms of
the test were developed.) Fach form of the test consists of
five samples of writing which are to be ranked from best to
worst. When either form is given to a group of 30 to 50
teachers, each sample is usually ranked as best by some and
as worst by some, : . -
Each form of the 5-item test 1ow consists of two essays that
are ranked high (better} by a majority of teachers and two
that are ranked low (worse) by a majority and one that is in

between. After experimenting with several complex methods

of scoring, none of which was satisfactory, the writer'_de-

When either of the two “better” essdys is ranked first or
second, it scores one point, When either of the two “worss”
essays is ranked fourth or fifth, it scores one point. The middle

essay scores one point if it is ranked second, third, or fourth.

Possible scores range from zero to five, S
The sample population included over 200 subjects who

came from three sources: classroom teachers in the Jefferson '

County, Colorado, Public Schools; students in undergraduate

A A T g

v A ——

K g oot et

and graduate classes fn English and education at the Univer-
sity of Colorado; and a select group of nonteachers who were -

same school district,

- composition readers or composition reader applicants in this = |

11 Form A of the tet 1 tncluded a1 an sppendis to this aricle, Copy= |
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The distribution of the sample population was as follows:

High School English Teachers 54
Junior High School English Teachers 44
Elementary Teachers (Grades 1.8) 32
Prospective and Beginning Secondary English Teachers 61
Nonteachers 27

Total 218

The experts in the study were five secondary English
teachers who had been formally recognized as outstanding in
the teaching of composition within their school districts or by
some outside ageacy.

The groups that served as subjects in the development of
the test, the sample population, and the experts were mutually
exclusive,

The test was administered to the sample population in vari-
ous groups. The experts took the test individually, usually by
mail,

The directions are designed to be self-explanatory and to
give no information that might bias the testce in ranking the
essays. The following directions appear on each test:

. Below are five themes written by students in the sams class.
Using your usual criterfa for evaluating written work, rank the
five selections in order. Put a 1 in the blank to the right of
the composition that you consider best, 2 2 by the second best
and so forth on to § which would indicate the worst,

The administration time for either form of the test is from
10 to 20 minutes. '

In the testing situation nothing was said or discussed that
would affect the results of a second administration of the test.

The significance of the agreement of the five experts was
determined by Snedecor’s formula for intraclass correlation, an
application of analysis of variance for a small group of raters
recommended by Ebel in a study of various formulas for
intraclass correlation.12 e
" All other statistical procedures used can be found in stand-
ard statistics textbooks, The significance of differences among
and between the subgroups in the sample population and the
experts was determined by analysis of variance, The Pearson
product-moment method was used to determine the test-

12 R, L. Ebel, “Estimation of the reliabilty of ratings,” Prychometriks,

1051, 16, 407-424.
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retest r:Yability coefficients and the reliability coefficient be- -
tween the two formsof thetest. .
The relevance of the test {s based on the assumption that
the judgment used In ranking the five sssays is the same or -
simtlar to the judgment used by teachers in evaluating stu.
dents’ wiitten compositions. To the extent that this assumption
Is true, and only to that extent, the test has logical relevance, -
Whether this assumption is true or not, it is a common as. .
sumption underlying attempts to make the evaluation of essay - -
tests and compositions more consistent and reliable. - -~ -
The construct validity of the test {s based on tho agreement . -
and consistency among the five experts. It was hypothesized
that if the test were valid, experts in tho teaching of composi. -

“tion would agree in ranking the essays, and that their judg.
- ment on two administrations of the test would be stable.

The experts took both forms of the test twico with an interval
of six to ten weeks botweon administrations. The reliability of -
the scores of the experts is an essential part of the validity of

“thetest, ,

* Using Snedecor's "fonhula‘.xfoﬁr intraclass yébrrélafii_éryi‘," tho L

nterrater relabilities for the experts on Form A first and S

- relisbilites of averago ratings .983 and 966, For Form B the
. Interrater reliabilitles were .880 and 840 with reliabilities of -
- test-retest rcliabﬂlty,fortheexperts on each form of the test

Relaitty

scoond administrations wete 020 and .850, rospectively, with

" The reliability of the test was determined by edministering
both forms of the test to two selected groups twice, The .
groups selected wete students in two summer school classes a

tho University of Colorado, one In Teaching Reading in the
- Secondary School, the other in Teaching Literature to Adoles: - -
~cents. These two classes were selected because they enrolled

* of writton composition. The two test sesslons were four weeks |
- and two days apart. The test was not discussed in either class
. before or after efther session. The students were told only that .

‘@ number of English teachers and because they were not = ©

courses that would intentlonally affect the teachers’ evaluation = |

wete assistingin a study. .
6 coefficient of equivi
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was determined by using the results from the first adminlstra-

tion of both forms. The coefficlent of equivalence between
~ forms was 607, The cocfficients of stability for the two forms

were determined by the test-retest method. The cocfficlents

of stability were .739 and .790 for Forms A and B respectively.
A third type of reliability coefflcient, the coefficlent of equiva
lenice and stability, was determined by finding the correlation

" between the first administration of Form A and the second -

administration of Form B, The resulting coefficient was .679.
While reliability coefficlents from .60 to .79 would not be
highly regarded in the field of obfective testing, they would

certainly be considered significantly different than zero, This - |
test attempted to measure judgment, a subjective factor, and

these coefficlents compare favorably with other studles of
rater reliability.

" There ave two possible explanahons for these relatively low
reliabilitiex. Teacher judgment in the evaluation of written

composmon the factor which the test attempted to measure,

. may not be very reliable. Diederich gives an example of read-
ing a set of papers after an interval and finding a correlation -
 of only .54 with his own first reading 14

The other possible esplanation is that in creating a rela
tively simple, short instrument, length which might have im-
proved reliability has been sacrificed. To test the latter a

~ fourth reliability coefficlent was calculated. The two forms -
~were considered as one longer test of 10 items, and the test.
 retest reliability, the coefficient of stability, was .870. There-

fore, the most reliable results will be obtained when the two

forms of the test are given at the same time and the scores on-

~ each are combined to give a total score.
- ‘The consensus of all of the teachers in the sample and of
all of the persons in cach subgroup 'lgrecd with the consensus

of the experts on the rank for each item on both forms of the -
~test. However, there was much greater varlance among ‘the
~ individual subjects in the sample. population than among the

o ‘exper‘ts. Ar;alysls of variance indicated that‘ all teachers in the

f.the ﬂ"‘ 3

TS, elemen
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were no significant differences (.05 level) among: the five

Individual test scores on Form A or B were interpreted as
follows: (1) A scoro of 4 or 5 indicates agreement with the
experts in judgment in tho evaluation of compositions as
measured by the test. Since the consensus of ‘all teachers-in
the study agreed with the experts, the same scores indicate
agreement with the consensus of composition teachers at all
levels, grades one thirough twelve, (2) A score of 0, 1, or 2, -
indicates fudgment that is contrary to that of the experts and
to the consensus of composition teachers at all levels. To get
a score of 2, an individual has ranked three of the five themes
in positions contrary to the ranking of the experts. (3) A score
of 3 falls between the twn extremes and indicates borderline
or marginal agreement. e

When the above interpretation of individuel scores was -
used, almost half (48% on Form A; 47% on Form B) of the
teachers in the sample agreed with the experts. However, more
than half did not agree. On each form approximately 528 dis-
agree or are borderline. Twelve per cent on Form A and 19% on-
Form B disagree or hava judgment that is contrary to that of

~the experts. If the judgment of the experts as defined and

measured in this study {s accepted, th:en these persons are not

“competent to make such judgments. These restlts indicate an
- unpleasant situation for the child as he learns to write, His

chances of getting a teacher whose judgment does not sgree -
with the judgment of the experts are slightly greater than even..

The chance that he will get a teacher whose judgment is con-

In,terpret’ing"
the Subgroup
-~ Scores

trary to that of the experts and to the consensus of other
tsacheis of composition is about one in six; that is, he might

~ expect two such teachers in his public school years.

All subgroups differed significantly from the experts, In
each group there were more persons who agreed with the ex-
perts than who were borderline or disagreed, but the com-

‘bined total of those whose judgment was borderline and those

whose fudgment was contrary was greater than the number
agreeing withtheexperts, .~ .
~There were no sigo‘lic
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factos in judgment as measured by tho test. A difference be-
tween prospective and beginning secondary English teachers
and experlenced secondary English teachers would have sug-
gested that experience was a possiblo factor in judgment. A
difference between nonteachers and teachers would have sug-
gested that professional training was a possible factor in judg:

ment. Since none of thes~ differences was found, judgment as
measured by the test may be independent of experience, aca-

demic preparation, and professional training,

1. The test results indicate that the subjective judgment of

teachers in evaluating a spccific set of short written composi-

tions can be measured, and the results can be treated statis-
)

tically.

2. Among experts in the teaching of composition, agfeement‘
in judgment, as measured by this test, does exist and is re-

lable,

3. Judgment, as measured by this test, is not related to ex-
perience, academic background, or professional training,

“4. Although the consensus of teachers on any one item on
the test agrees with the judgment of the experts, mors than
Lalf of the teachers do not agree with the experts in judgment
as measured by this test. - E R :

B, A significant number, between 10 and 20%, of classroom
teachers charged with the responsibility for teaching students

~ to write In grades one through twelve have judgment, as

 DISCUSSION

measured by this test, that is contrary to that of experts in
the teaching of composition, S :

rhe development of this test and the subsequent research
reported herein represent an exploratory probe into an area

where little prior measurement had been attempted. The re-

sults reported here should be considered tentative until a body

* of research in this area becomes available.

Thers may be some questions about the nature and quality
of the writing samples used in this study. The samples from

the STEP Essay Test were used because they were available. -

“Their use should not be regarded as an endorsement for the

~ writing may be more comy;lex and even more subjective than
_ typleal of the range in any classroom. Obviously superior and =

use of such mundane writing assignments by classroom teach-
ers. Teacher judgment in the evaluation of more imaginative

the samples used in this test. In addition, the

ples on any form of the test would not
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-

obviously poor samples could not be used {n the test because
they failed to discriminate well. The five samples on cach
form were picked on thelr dlscrlmlnation value as test items,
not on their literary merits. :
The suggestion by Follmau and Anderson that high reha ,
bility in the uso of rating scales may be a measure of the
‘Lomogeneity of the background of the raters rather than a
measure of the scale poses a similar question with regard to
this test 5 Teachers in one large school district and under-
graduate and graduate students in a fow classés in one unt.
versity oould certalnly be considered mere homogeneous than -
a general population, Replication with 8 more heterogeneous_ i
- population'would be helpful.té =
. ‘This writer expected to find differenoes in judgment due to
~ experience, academic background, and professional traintng,
The acceptance of the null hypotheses in these areas does not
_ necessarily mean that such dernoes do not exist: They may
exist, but they were not measured by thistest, o
This test should not be used to evaluate teacher oompetenoe

I the. teaching of composition, Too many other factors~in- -
cluding motivation; fnspiration, and teaching techntques-—play o

As students mature; essays and essay assignments aro nor- -

: | 2 mally longer and more complex, Judgment on longer essays - |
- may be subject to greater variance than judgment on the

. tively short samples in’ this test. This may acoount for the :,‘,;
greater varianco usually found among raters on them o

-Wright and Rubenstein found that poor wrlters had litte

 ability to discriminate among compositions of varying mertt? |

‘In the same study, rank order assigne

by good writers was.

+ close to that assigned by faculty members, These results sug- '
- gest that judgment of written composition and writing abiht) iy

"':may be related This test oould be used to. determfne the oor

18 Follmnn and Andetson, op olf

SRR “‘ﬂm author wishes to encourage nplientlon md further reseuoh, Ho
- wﬂl rovide additional information, additional forms of the test as they - !

veloped,

- and seoring thstructions, Interested persons should wr
b Vembﬂ{ y

School of Ed n, | diana Unl




 APPLICATIONS

MEASURING TEACHER JUDCMENT 193

relation, if any, between judgment and writing ability by
giving the test to a group of subjects from w/hom writing
samples were collected. If a significant correlation were found,
follow -up studies might determine the cffects of training in
either area on the other. If some type of instruction in evalua-
ton produces an improvement in writing ability, both teachers
and students would benefit,

While this study investigated judgment, it made no attempt '
to Investigate changes in judgment, Change in judgment under

specified conditions offers opportunity for further research.
It §s Impossible to discuss 5::& results of this study without
confirming the lack of basic research in the teaching of writ-
ten composition and in tho evaluation of written composition
which was pointed out by Braddock, LloydsJones, and Schoer

* in Research in Written Composition.18

The test develope-l In this study could be used for the fol-
~ lowing purposes:
1. to provide individual teachers and prospectwe teachers

with knowledge of their ]udgment in the evaluahon of written - ..

compositions;

“2. to focus’ attention on the problems of evaluatmg written -

compositions by providing groups of teachers (secondary
English departments, elementary school faculties, workshops,

~ - inservice training sessions) with a means of comparing indi-

‘vidual judgments with other ]udgments thhin the group and
with an outside criterfon;.

3. as partof a battcry of tosts to screen composition reader
apphcants, i

4. asatool to screen raters in research when judgn vt in -
the evaluation of written compositions is a factor. :

" In addition, the measurement technique developed in this

study might be applied to any area when subjecﬁve ]udgment

P : kDear Pen Pal

dsa fuctor in eva!uation

FonMA
i | ;

Iunint}nefifthgradethlsyear It}dnkl’maverylucky

Y

Ly
5.

e lBRBm’.ﬁc R. Lloyd—jona. nnd L. Scboer. op cil gk
e 'Directiom! - the test are given i the article above. Lo
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~

boy. I have sovral pets. I'm joining 4-H with my horse this,
year. :
. There are four people in my family. I'm also lucky I'm
this family, We do many things. Yesterday we went up.in the
mountains to get peat-moss. '
1 go to school at Lincoln. Where do you go to school? I
have been lucky with teachers. '
In the summer we go water skilng and camping. We inostly
go water skiing. Its a lot of fun What- do you do in the'
summer? : . ‘
 Your friend
Ede

11, :

‘Dear Pen Pal, ‘ o

- +1 live in Denver, 1 like where 1 bve I go to Linooln that ‘
- 48 the name of my school. My name is Beverly. 1 would like . -

know your name? I have one brother and no sisters. My

 monther works ate the Honeywell Plant and my dad workes at

Dave Cooks, 1 am in-the fifth grade, My teacheér’s name fs-

‘Miss Jones. My princeabulo is Mrs, Brown, On saterdays we -
clean the house and, on sundays we rest and molher and 1
tix the diner. o

‘ Your friend
- Beverly

- Dear Pen Pal, ' : R
My name is leona:d. You do not Imow me I live ln Co!orado o by
. Myage s 10 years old. i e

- My family lives here. with me, but tay bmlher does nt. He
" Tives in Texas. He works at a rocket fuel plant, which is called

B Rocketdyne. My mother just started to work on Monday. My
~father {s a teacher, He teaches 7th grade geography, 8th grade

American histo;y. and 9th grade eiviw My sister is trylng to . n

getajob.

_ My school fs ealled Linooln 1t is a very nice sehool My T
' teacher’s name Is Miss Jones. And we, that (s the wholo school,

have the nicest principal in the whole: school dlstrict. Her, i

'?”‘namois Mrs. Brown. '

\Vhen there is no schooi I iust ride my bicycl R an d Play ; :




MEASURING TFACHER JUDGMENT 195

-

ments. There's a slide, a merry go round, 4 swings, and a

jungle jim.
' Very truly,
Leonard
Iv,.
Dear Pen Pal,

I am a girl. I live in the United States. My state name is
Colorado I 'live in a suberb of Denver. I have blond hair and
blue eyes. S 7 ,

I have lots of pets I have a dog, cat, and bird, My dog is a
blg dog, she fs a Siberen Huskey, she has lots of fur on
her. When we pluck her we get bags and bags of fur, In
Winter when snow falls we hook her to a sled wit}, her harnes
on her back and she is read to pull: Down the street my dog
and I go. My cat is gray, she has had several litters of kittens
when we take them to be sold we half ‘to make sure she

- doesn't s¢e us or else she'll know that were taking them away.
- M she see’s she will jump in the car and when we get to the
place where we sell them she'll go where ever weo go
- with her kittens and we'll loose her, ‘Wo have this cat she is
abo it seven years old and she is called a Purshan, cat. She is -

F ¥ Ry F
SRS

~ agoodcat. LT i
YOUI’ fl’iend‘ E:_-;f
Diana e
- Dear Pen Pal,

My name is Donnle. I am ten years I am 4 ft. 5" I have . - ,
geen eyes. The physical teacher work with me last year, I
~ had lots of fun. He took it easy on me, because 1 had heart
“trouble, - : LR e L RETEC T
_. Ihave a Mother and Father, two brothers one sister, We -
‘have a dog it's name is Skippy. It is a girl, black and brown,
~it's paws are white, My mother and father have black halr, -
One of my brothers and I have red hair. Our school had over
- three hundred people In it, This year 1 have nine classes
alltogether. 1 have a very nice teacher, her name fs Miss

e 1 On week ends I go over to my friends house, we rido
~ bicks, we play football, and we play with are dogs, Miké and :
- Thave fun together, we ride ou: bicks to the school, not Just -
-~ to school but all over *“i,-"!*f’ blocks. Orie day T got a box of

ike and I




