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FOREWORD

Three years ago the Center_for Adult Education initiated a study of adult basic education programs. To formulate a
_dependable frame of . reference for decision making about the developmcnt of those programs, the Center-acquired _
direct field experience: with over 40 local adult basic cducatlon opcralrons Thls publlcatlon is a product of that study
and is best understood in the perspective of its history. - 4 B

‘The work began with. a comparative study of- unprcccdcnlcd scope to identity (i) the common practices and
problems in ABE program organization and administration;-(2)-the evolving -processes of interaction among students,
faculty, and administrators, which explain the ways of program practice; and3) the perspectives of each group 1o sce
the whys of interaction through participants’ own eyes. A team from Columbia conducted over 100 interviews of one
lo two hours each with program administrators and staffs in six cities across'the United States. Participant-observers
operating from four universitics were attached to a stratified sample of 59 'classcs in five cities over an eight-month
period. From their 237 field reports and interview data, significant pattcrns of program practlcc social interaction, and
perspectives were identified. .

Findings were tested against the experience of six lcadlng urban ABE directors in a group consultation. Two national

surveys, one of urban directors and the other of more than 1,000 ABE teachers, and a series of four regional workshops

involving 200 dircctors and professors of adult education were conducted 1o establish the general validity of findings
and to provide a nceded set of norms on'national urban program practice. Policy issues, major problems, and innevative

. practices were identified, priorities for rescarch and demonstration suggested, staff development needs clarified, and

”

benchmarks for program evaluation established. The methodology, ‘“‘synchronic induction,” used to construct this
multi-dimensional normative description and analysis of urban ABE practice constitutes a new development in social
rescarch with broad-applicability for program analysis. :

A sccond phase of the Center’s work sought insight into organizational, programmatic and interactional factors
which impede or facilitate the development ‘of innovative program practices within ABE. Four *“grounded theory”

studies were undertaken, each. using. comparative field methods to analyze one or two selected practicesin six cities.”

The purpose was to provide guidelines to planners. The same four collaborating universities undertook these studies.
Sclected program practices analyzed included: use of. paid aides and volunteers in the classroom, classes co-sponsored

~ with employers, decentralized classes, learning laboratories, the use of full-time teachers, centralized programs, and the

use of community liaison personnel. Findings from our first two years of study will be reported in a book aulhored by

* Gordon Darkenwald, Alan Knox and myself, Last Gamble on Education, to be published in 1974.

Q

A third development within the Center has focused upon training systems for ABE. Professor Winthrop Adkins has
produced a set of teacher-training packages involving lesson plans and supporting multi-media materials, including
videotapes, for-teacher training in areas identified by our studies as important. After two years of pilot effort the “Life
Skills* project has been separately funded as a continuing experimental effort. '

An overriding concern governing our work with ABE has been to better understand and predict its evolving reality
without arbitrarily fragmenting.it. This was a major reason why we chosc inductive field methods and devised ways to
apply them to a comparative analysis of national scope. Our work has focused on the qualitative, the interaction within
the classroom, the program, and the organization.

When we approached the fourth phase of work, development of a guide for program evaluation, we sought a way to -
help the cvaluator grasp this qualitative reality as benchmarks for assessing program progress. We chose to adapt an
approach suggested by the work of Robert Stake, of the University of lllinois. -

Based upon our compilation of a “critical decisions inventory" of major policy and program questions confronting
ABE dircctors, we identified six areas as crucial: staffing, instruction, recruitment, collaboration, in-service education

-and goal formulation. In each area the approach is one of determining the degree and nature of the fit between intent as

currently defined by those locally involved and current practice. To describe intent, detailed guides are presented for
interviewing administrators and supervisors, and questionnaires are included for teachers and participants. Current '
practice is ascertained {through questionnaires developed for admrnrstralors tcachers students and co- sponsors as well
as-classroom observation rating forms. .

While examining incongruities between intent and reported practice, this approach also systematrcally examines
qualitative differences in program expectations among administrators and supervrsors among_teachers, among
participants and between these groups. ) : o

The interview guides, questionnaires, rating sciles, observation gurdcs and other instruments arc meant to be
modified by the user. [tems can be deleted, rephrased or added'to fit local conditions. Directors may choose to use only
two or three of the six areas for which instruments have be'enzdcvel.oped, depending upon their current need and
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interest. The instruments can simply be photocopied directly from this guide. '

The approach can be used for a formative evaluation, to provide feedback useful for improving program pracncc It
can also be used for summative cvaluation by a follow-up study to determine the degree to which carlier reported
discrepancies have been overcome. -

The Center's approach to cvaluation constitutes a recognition that there is much more involved in assessing ABE.
than quantitative indicators- alone, although these are important and included. [t accommodates the fact that as
programs cvolve, operational objectives must be tested against reality and modified accordingly, and that practices and
priorities change as programs mature; Our intent has been to provide the director and his staff with the means to
identify how their local program is or is not meeting their own expectations and to better understand the reasons for
unsatisfactory progress. When it becomes desirable to usc an external cvaluator, the approach we suggcst retains for the
director and his staff control over the objectives and methodofogy of the evaluation. .

Gordon Darkenwald served as Associate Director of the Center's evaluaion project, Harold Beder as-its Assistant
Director. Garrett Murphy, Director, Adult Learning Center, Albany, and Richard F. Kelley, ABE Director, Hartford,
were consultants, and their staffs gave us invaluable advice. Several consuliants reviewed our work: Curtis Sederburg,
Supervisor, Adult Continuing Education, Lincoln Nebraska Technical Community College; Payton S. Huichinson,
Administrative Assistant, Continuing Education, Evening and Summer Schools, Detroit Public Schools; John Hatfield,
Project Director, Region V, ABE Siaff Development Project; jean Bailey, Danville Junior College, Danville, lHlinois, and

assistance. Mary Morris helped with the editing of an carly draft. The cover design was by Karla Kaynee.

Jack Mezirow

O
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Part |
WHY EVALUATE YOUR PROGRAM?

~and more rcwardmg llfc THese administrators.and lLaChCI’S, lhcrcforc slrong,ly want. lo improve their. ABE programs...
‘But, to improve something, Yyou need to understand its slrunglhs and weaknesses. This i v\» where evaluation comes in.

Just about everyone assodiated with adult basic education makes informal judgments about program cffectiveness.

An aduli student who reads §it the fourth-grade level, judges the program when he df'ops oul because it is not helping

him get ajob. A part-time teather judges the program when she decides to use different’ 'materials to teach arithmetic,-A

member of the Tocal schoof bba

rd judges the program when he approves its annual allocation of funds from the school

budget. And an advisory conimittee member judges. the program when he compares current activities with desirable -
directions, Each one of these pyople is making aninformal evaluation. .

Formal evaluation also take}

place. Most ABE programs report results of periodic achievement testing to the state

cducation department. Most di\cclors monitor enrollment and attendance rates as indications of program success. But

ABE stall members are often

skeptical of” formal evaluation procedures, because these are typically designed for

clcmcnlmy and sccondary schbol programs and frequently have little utitity i assessing programs of adult basic

educations. - DE—

 Formaf L‘Vlllellon can, howe
whether, the most important ey,
judgments wiil be based on adeg
arc more likely 1o know about th

This guide is designed to ach
adaptability of informal eviluatd
United States and s presented-in

‘Typically, most persons assoc
cvaluative judgments. The guide
increased. First, the guide can h

/er, bcnchl programs in several ways. One benefit is simply that someone is considering
1uation questions are being asked. Another is the greater likelihood that evaluative
uate information. A third benefit is that persons in a position to improve the program -
e evaluative judgments and 1o be committed to using them.

cve these benefits of formal evaluation while attempting to preserve the flexibitity and
on. The material is based on the analysis of urban ABE programs operating across the
a form that can be readily adapted 1o focal needs and circumstances.

ated with ‘ABE are strongly committed to program improvement and continually make

{uggests threc ways in which the usefulness of this continuing evafuation process can be

:lp 1o focus evaluation activitics on those parts of the program that arc most. likely o

be improved through evaluatior.
have greater confidence in the ¢
thc evaluation activity in a way 1
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Second, the guide cani help staff members to collect relevant data so that they ‘wili
vatuative judgments that are made. Finally, the guide can help staff rncmbcrs conduct
hat is more apt to result in program improvement.



Part 11

HOW TO EVALUATE YOUR PROGRAM e

This. part of the guide describies a typical plan of action an ¢valuator might 1()I|o\v in plcp ring for and conducting a

FW

program evaluation. Actual evaluation plans will vary from this one in hoth theevatuator’s rafe and The serics ot sieps ~
‘taken. For example, the évaluator might be the ABE director, amember ol “his staff “serving as chairman-of “the
evaluation committee, or an outside evaluation consultant. The series of steps mnc,hl cover most of the activities
suggested in the guide for ecach component of the prograny or might be restricted 10 a few dmvnws for a single
component that appears in special need of evaluation.,

Copics of the plan should be used 1o orient si; aff members who will be affected by the evajuation effort. Early in the
preparation stage, the evaluator ml;,hl niake an audio-visual presentation based on the I()Ilo\vmg, material. A discussion
following the presentation would help clarify objectives, procedures, and rotes, as well as reduce apprehension and
increase commitment to the ¢valuation ceffort. '

Decide on the A_pproach

Over the years there have heen many appro; lt.th to educational ev dILI.\l ion. The most prominent approach has been”
achievement testing. Almost all approaches to evatuation have xmludcd the making of judgments based on evidence or”
data. But beyond that, there have heen important ditferences. '

Some approaches have emphasized the role of impartial external evaluators. Others have stressed continuous
evaluation by_stalf memberst A\ few have emphasized a combination of internal and external evaluation. Approaches
also vary in the aspects of the program on which evaluation activity is locused. The traditianal focus of educitionat
-evaluation in the schools has been on testing of student achicvement as exemplified by multiple-choice exams. By
contrast, adult cducation programs have focused on applicaton of what is learned (especially for work-related
- programs), -student satisfaction {end-of-program.reaction forms), and persistence rates {agency. records on_ailc,ndimcc

and dropouts). Evaluation approaches vary, too, in the sources from whick data are obtained-teachers, students,
administrators, other staff members, persons in related organizations, and ABE records. Ihcrc are also variations in who
does the judging and how judgments are used. '

This guide is organized around the idea of evatuating ABE programs by comparing intended practice with actual
{current) practice. This helps idemiy gaps 1o be closed by program improvements, The guide divides an ABE program
into its major p;frls {components) and for cach part lists items that might be cvaluated. [tems can be added, deleted, or
modificd 10 meet the needs of an individual program. The guaide can be used both for internal evaluation {with its

. advantages of familiarity and commitment to use results) and for external evaluation (stronger on impartiality and
awareness of outside resources and standards). When used for exiernal evaluation, it provides the liscal ABE director
with a degree of control overrobjectives and methods.

The approach ol this guide, of course, represents only one way of thinking about evaluation: Other approaches are
described in the references listed in Appendix A. Some of these approaches, such as those of Knox {1969, 1971) and
Stake (1967), are similar 10 the one described here. Others provide contrasting viewpoints; for example, those ol Tyler
(1951, Bloom (1971}, Corey (1933), Suchman (1967), and Scriven (1967). 11 a local evaluation committee decides
that an approach difterent from the one describhed here is best for their purposes, they can stitt adapt some of the
procedures and instruments contained in this guide. The literatare on methods of evaluation describes pracedures tor
duta cotlection such as consuiting records, vhaerving activitics of materials, testing, administering questionnaires, and
conducting group and individual interviews. : ‘

There are four parts o the guide. The first part briefly discusses the IL‘ASOH\ for evaluating ABE programs. The
second part, which includes this scction, tells how to evaluate a program [rom start to finish. The third part discusses
six major components of ABE programs-—recruitment, 21 affing, in-service education, instruction, collaboration, and goal
setting-—-and lists the items that might he evaluated tof*éach component. The fourth part contains the instruments to be
used in gathering the evaluation data--interview guides, questionnaires, and forms. These instruments contain the same
evaluation items as the components, but in the instruments these items are rephrased usually as questions and are

" rearranged in ‘groups according to the sources of the data and methods of data collection. Thus, one instrument, the
Administrative.Staff Interview Guide, contains items from all of the components. Each item is cross-referenced so that
the corresponding item in the components or in the instruments is casily located.

e . R 4



Organize the Effort

- There is a big advantage in having your ABE unit do its own evaluation rather than leaving the job to outsiders. When
staff members take part in an evaluation effort, they are much more inclined 10 accept the resulting recommendations:
- m“rhclp implement them. In .uldmon those who participate tend 1o become more competent in the use of cvaluauon

pmccduws T thv benefits are more likely 1o be achieved it lhc follow1m, ngbtbllons are followcd

{n Keep pcr sons assocr.ncd wnh the. /\BE umt m!ormcd about the evaluation activity U1rou1,houl the crforl
(2) Make sure the evaluation commitiee rcpwscnls all groups associated with the unit.
(3) Provide funds in the ABE budget for basic evaluation expenses, including an cvaluation consullam

~(d) Make ‘oric per son chiefly responsible for leading the evaluation effort and give that person lhc time, lesourus,
and recognition necessary to do the job. o

(5) Recagnize and encourage those who help with the effort.

(G) Periodically review the effort so that it stays on target.

{7) Plan to use the results of evaluation to improve the progr;u;n.

Those who organize the internal evaluation activities have a dual il'cspnnsihilily. First, they must planand conduct the
cvaluation activities in such a way that the appropriate data are colllcctcd and anatyzed. Sc;oncl, they must proceed ina
way that encourages people associated with the 'ABE unit 1o use the evaivation results to improve the program. One of”
the best ways to meet these rcspon%lhllmvs is 1o include pctsOIr associated with the ABE unit in the planning and
STk, CAMT vlm, out of the evaluation effort. Thus, even if_one person pjrfoxms most ol the planning and administrative tasks

]

oL the evaluator role, it is hclpful to have an cvaluation adyisory committee to facilitate communication and
coordination. ' : :

Seleer the” members of an evaluation committee with care. The committee should be small cnough to be. manageable,
but. l.1rg,c enough.to be.representative.. Three.-to.cight members jare about right..These persons should. have: the basic-
competencies needed for a successful evaluation effort. It is helpful it .the commitiee includes the director or one of the
major program administrators or supervisors, at least one or two jteachers, and perhaps a student, support staff member
such as an aide or counselor, and even a representative of a co-sponsor. One or two members, preferably more, should
be fairly knowledgeable about educational C\’d|UdllOH A cInu;‘nmn who is a strong leader can greatly increase lhe
nffectiveness of the commitice. ‘

The chuirman should give special attention to scheduling. He should make up a timetable of major activitics, with
lurﬂc'l dates for the complcetion of major ph;ls'c:» >Thc committee can then review the proposed timetable for feasibility, .
encourage people to cooperate with the evaluation effort, urge them to complclc evaluation tasks adcqualcly and on
llmc, .m(l arrange for reporting of results,

4

Prepare an Initial Plan

The basic evaluation plan should be developedr in advance. When' evaluation activities are restricted to two people or a
single classroom, 4 plan can be yuite informad, But when various staff members puuupalc.jns in the .xnpl oach of this
guide, a more form. tlizeggptan is recommended. o e -

An carly decision will have to be made on the extent of the evaluation cflort Thls must necessarily be a compromise |
between what is desirable and what is feasible. Try 1o identify indicators of how well the ABE unit is functioning and
how successful it is. "Also, identify current cvaluation procedures. This carly exploration should lead 10 conclusions '
about the extent and type of evaluation effort that scems needed. Of course, the need for evaluation has to be weighed

_against the amount of time and money availuble for it. Conclusions about the amount of resources 1o be allocated to
evaluation will depend on what has been done in‘thic recent past and what the anticipated return on the investment will
be. : ' : o o

As the pl;igming and the conducting of the evaluation proceeds, there will be further points at which it will be uscful

to consider the balance between costs and benefits. The benefits to the program obviously should exceed, the costs of
evaluation. Qpe function of the cvaluation commitiee or an individual evaluator is to maintain a favorable balance
between costs and benefits.
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ln preparing a basic evaluation plan, gi\/c attention to cach of the following questions:

(1) How might the recent history of thic ABE unit affect the evaluation effort?
a. Is the unit struggling to get started, rolling along smoothly, or experiencing major problems?
b. Is a high rate of staff turnover hkcly to affect the opcnmon of the ABE unit and/for an (.leu(lllon clfotl7
c. W||| past experience with evaluation inftuence current alllludcs toward 117 4 g
(2) Can already avzlilzlblc data be used for evatuation?
a. How pcrlincni and accurate are the data? -
b. How representative iare the dita and what biases should be guarded against?
¢. What problems are likely to be associated with using this data for evaluation?
{3) FHow experienced in working with evaluation procedures are persons associated with ihc ABE unit?
a. What competencics can be counted on?
b. What problems assaciuted with inexperience should be guarded against?
¢. How apprehensive are people likely-to be?
d. What might be done to prepare the way for an evaluation cffort? =
{4) What aspects of the ABE unit and program should be cspccmlly noted so that they are not ovcrlookcd during
the evaluation process? '
a. Arc there points of major gr passing emphasis, such as pcrsonncl changes or a new location, that should be
understood as part of lMﬂcnl program rationale? i
T b, ATe some parts of the progriam, such’as reliations with co- qponqors “especially susceptible to damage unless the
evaluation activity is carefully conducied? B 4
(5} Doces available cvidence suggcsl that certain components of the ABE unit should be the focus of the evaluation
-~ effort?
d. Arc there major bl‘ubl@m% that evaluation might help solve?
b. Are there satisfactory siluations that could be substantially improved by clmm,cs brought about by
evaluation?
(6) On whin baus should the evaluation ctfort be locused on selected aspects of thc ABE unit?
a. Would asmall evaluation cffort devoted to cach aspect of the ABE program be fikely 1o produce the greatest
overall benefits?
. Should some of the evaluation effort be uscd to identily the points at which lhc xcmnn(lc should be
concentrated?
c. How should it be decided on what nspécts of the progmm“m focus evaluation?
(7) What is the scope and extent of the evaluation effort that seems warranted at the present time?
a. What resources are available?
b. How large are the probﬁblc benefits of evaluation?
c. What negative results are likely?
(8) Who should take part in the pianning of the evaluation effort so that it will be effective?
9) Id certain pcoplc be included in the evaluation process toincrease the chances that they will use the results?

E

Several persons associated with the ABL unit should discuss these and other pertinent questions and recommend a
planmnz, prOCL‘dLllc for the evaluation cffort.

O
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Make a Preliminary Survey

0

1hc purpose of a preliminary survey is to help the evaluation committee decide whal aspects of the program should be
the locus of the main evaluation effort. This decision will enable the committee 1o invest available resources’at the
points where evaltuation is likely to result in the greatest program improvement. The preliminary survey is to the

o —cvaluation-effort-what-a-pilot-project-is-to-a-reseurch-study: _ .
LA Preliminary Survey Guide is included in the section on Evaluation Instruments as the first of three interview --
guides. Most of the evaluation items in the Preliminary Survey Guide parallel the items ‘grouped under the major
program components in the section on What to Evaluate. Thus, the Guide includes items on recruitment, staffing,
in-service education, instruction, collaboration, and goal setting. In additon, there are a few items (78 lhough 84) that
deal with other components. : .
The following are typical steps toward a preliminary survey. Each local ABE unit will want to prepare a similar plan
that best {its its own circumstances. '

(1) Prepare Plan -- Review the local circumstances and prepare a plan for the preliminary survey.

» . Assign Responsibility —--~'l'h?‘c local ABE dircctor or whoever clse has overall responsibility for program
evaluation should designate ’;nl_cvnluntm‘ o1 a committee as having primary responsibility for planning and
conducling the preliminary survey. The evaluator or chairman of an evaluation committee might be the
dircctor himself, but preferably would be another staff ndnﬁ_nislrzilor or an outside consultant. Throughout

- the remainder ot this set of ;?roccdurcs. the person with primary responsibility for the preliminary survey will
be referred to as the Chairman of the Evaluation Committce.

b.- Clarify Purpose — The Chui;‘mun should recognize that the primary purpose of the preliminary survey is to
help determine the locus of the main evaluation effort. This focus is important if the effort spent is to
produce the greatest improvement in the program. The findings from the preliminary survey can supplement
the best estimates of pcoplc’Ifnmili;n’ with the local ABE program.

-w- = o g-Conduct Initial Review - A’bricf, inférmal review of existing information can supplement the preliminary -
survey or in some cases bc“ a substitute for it. The review might include reading past evaluation reports;
reviewing records that rel .1u' to evaluation {c.g., achievement test scores, attendance records, staff personnel
files); and asking people | lmmm with the ABE unit what aspects of the program most need improvement and

" at which points the cvaluauon effort might be most usefully: fOLLlsL'd A summary based on this initial review
would be helpful in Ol'lcnllnb members of an evaluation committee.

d. Estlmate Resources - th Chairman has *wo crucial resources. One is staff 1ime to be released from other
duties and assigned o thcf evaluation effort. The other is the budget @location to be used for materials,
outside consultation, datajprocdssing, and the like. An carly estimate of these resources can help define-a
realistic scope for the total evaluation effort. The estimate can also help determine the amount of these

|
resources Lo devole to planmng the cffort, mcluumg, the preliminary survey.

c. Review thls Guide - Al 1h|> state it would be helpful for the Chairman and perhaps some of the ‘evaluation
comimitiec members to ‘.‘dd at least the carly parts of this guide. A bricling session with'an audio-visual
presentation and dlSCLISlelJ could also be held. As a result of the initial review and the estimate of available
resources, the chairman should be able to-identify the parts of the guide that seem to be most relevant and
should betier understand the p'cllmmary survey within the context of the total evaluation effort.

f. Adapt Survcy Guudc — 1hc Plchmlnmy Survey Guide is the basic instrument for collecting data for“the
plcllmmary survey. [ts format allows casy selection and modification of items. The Chairman should discuss
the Survcy Guide\with persons he wants to enlist in the total evaluation cffort. This discussion will tend to
clarify "y wha is alrcady known about the ABE program and will help to identify those aspects that might be
emphasized in the cvalunuon If desired, questions can be added to the -Survey Guide about other
components that might be included in the main evaluation ¢ffort. Examplcs of ‘these other components are
counscling, materials dcvcloomenl finance, and- program administration. The resulting data could then be
used to specify the moret dclmlcd items on cach additional component that should be included in-the maln
cvaluation cffort. This mformatlon could also be used to determine the relative emphasis to place on those
components, There are othcr ways that the Survey Guide can be adapted. For example, if a component
alrcady in the Survey Guu;lc appears to warrant more in-depth initial evaluation, questions about it can be
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added 10 thc guide from the full set of evaluation instruments. Another way to adapt the Survey Guide

. would: be 1o cut down the number of items for components of lesser importance. Suggested items for such a

shortened version of the Preliminary Survey Guide are listed below.

Parts of Preliminary

Q

B¢

E

~Survey Guide TTUSetected items T T T o

Rcuunmcnt

Intended ..., .......... e 2, 3, 4

CUurmrent ...t 6, 7, 15

General ... o 4
Staffing . ’

Intended ......... ... .. B 217,108 20

Current ...vvnenennn... D 22, 23, 27

General ........ e e e 28
In-Service Education. .

Intended . ............ e 29, 31, 33-

Current. ..o oo . 35, 36, 37

General ..., P 38
Instruction

fintended .............. e 42, 43, 46

Current ...... e ... 50, 55

General ... o 58
Collaboration

Intended . ... .. 59, 61, 62

Current. oo oo veee e e 63, 65, 67

General .. e 69 ~—

Goal Setting » :
Intended" .. ...l 70, 71, 72

Current ..... e e, 73, 74, 75
General .o 77
- COther e . 81

Typicalty this short form would be used for an interview with the local ABE director. Another version
composed of the six general items-(14, 28, 38, 58, 69, 77) could be used with a sample of students. These
same six general'items, atong with items 37, 42, 50, and 81, could be used with a sample of teachers.

Perhaps Completea Partial Evaluation — At the preliminary survey stage, the scope of the survey could be

restricted either 1o current practice or o intended practice. Though unusual, this might be desirable under’

some circumstances. For example, a director might decide to use only the current practice items from the
Prelimirary Su_rvcy Guide and to prepare from these findings a detailed description of the ABE unit. He
would then submit the description 10 an outside evaluator, without any_accompanying information on the
mlcnnom of the ABE staff. The task of the outside evaluator would be to identify the goals implicit in
current practices. This might require additional investigation by the outside evaluator. He would then report
on the importance and desirability of the implicit goals, and- the feasibility of achieving them with the
current program. The result would be a form' of *‘goal-free” evaluation. Another example of partial
evaluation would be for the ABE staff to compicte only the intended practice items from the guide and then
to discuss as a total staf( the desirability and lcas‘\lllly of their aspirations.

. Agrce‘on Plan - Before collcctm;, daty,. the Chairman should review the prclnmmnry survey plan with those

people who will be most directly dSbOClalCd with it and whose understanding and support is most necded.

Q k -
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Their agreement on a plan can contribute to both the effectivencss ol the survey and their commitment to
subsequent evaluation activities.

(2) Collect Data — For many ABE programs, the preliminary survey will consist of interviewing the director. His
responses to the Prclimin;u"y Survey Guide, along with the summary from the initial review, will provide the
basis for planning the main evaluation effort. As already mentioned, however, it is sometimes desirable 1o adapt
the guide. This often entails asking some of the questions ol at least a few other people, such as teachers and
students. In addition the suggested short formy might be used with several members of the ABE administrative
staff. Supplementary data might be collected about additional program components, such as facilities or
program administration, both 16 make sure that they are included in the preliminary survey and to help specify
the new items that shoutd be written for additional program components.

(3) Analyze Data - Once the data have been collecred for the preliminary survey, there are three basic steps in data
analysis. o
a. ldentify Gaps — For most of the topics included in the Preliminary Survey Guide there are parallel items on
. intended and current  practice. Compare responses to  intended-practice items with *responses 1o
current-practice items. Note substantial gaps between \vhal is and what should be. These gaps suggest points -
to emphasize in the main evaluation effort.

b. Use Other Information —~ With the help of additional available information, from the initial review summary
and from other sources, describe the program and interpret the findings from the preliminary survey.

¢. Apply External Standards — The final step in data analysis is to compare the descriptions that result from the -
preliminary survey against external standards, such as the information in Appendix B. The comparison of the
standards with the intents can help to interpret the desirability and importance of program aspirations. The—-
comparison of the standards with the results can help to interpret program effectiveness. ‘

(4) Use the Results — The only reason to conduct a preliminary evaluation survey is to use the findings to help plan
the main evaluation effort. The findings can contribute to the making of the following decisions:

a. Fix the Focus — ldentify the components and topics on which the main evaluation effort should focus.
Generally, the greatest cmphdsls falls wherever the gaps between intended and current pmcucc are largest,
and \vhcrcvcr the commitment to close these gaps is greatest.

b. Determine Scope and Extent — in general; the dnllupalcd benefits from the evaluation should be yc‘nu

than the investment in it. This rule of thumb will help define the scope and extent of the effort. A favorable
" cost/benefil ratio typically occurs when the evaluation is focused on aspects for which improvement is most
feasible.

c. Select Participants — Include both ABE staff members and outside evaluators in the main evaluation effort.
Selecting major topics for the effort will suggest some people to be asked questions (because they know
about the topic), some people to do interviewing (because they can do it well), and some people 1o
participate in the.process (because lhcy can hclp bring about the Lh.m;,cs that are tikely 1o be indicated by
the findings).

d. Set a Realistic Timetable — Experience with the preliminary survey will help the planners make realistic
estimates of the tasks to be performed and the time nccded to perform them

In these four ways, and in many minor ways, the cxperience and findings of th preliminary survey can
contribute to a more efficient and cftective evaluation effort.

O
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Prepare a Detailed Plan .

With much of the initial planning done, the time is now at hand for working out the details of the main evaluation
effort. This will involve decisions on the following.

Narrowing the Focus. Very few ABE units conduct a comprehensive ev 1'ud1|0n of their entire programt at onc
time. Those that do rarely give equal attention to all parts of the program.

But being selective is difficult, Because all components of the program are connected, it is sometimes tricky to
single aut one or several for evalwtion, Morcover, few adult education units have generated the kind of program
perspective necessary 10 identify those program components on which evaluation could be most usefully focused.
Also, cvaluation procedures differ somewhat from one component 1o another, so that an administrator familiar with
the asalysis of financial data may be uncertain how 1o evaluate counseling services effectively. For the same reason,
a teacher who routinely administers and interpreis achievement tests may be reluctant 1o conduct ¢ statisticd$
followup of dropouts.

This guide is designed o help ABE ¢taff members identify the program components on which they want 10
concentrate. H staff members already have a clear idea of what these components are, they can turn directly 1o the
sections in the guide that deal with these components; if not, the staff members will fired it useful to map out the
ABE unit’s funetions.. Some members who are very familiar with the whole ABE unit can often quickly prepare
an overview of the unit based on existing data, their own experience, and a modest survey. Such an overview should
-report points 4t which especially usefut and more detailed data are likely to be found, and should also help identifly

~components of the unit that need intensive evaluation. The preliminary survey, described on prcccdmg pages, will be
especially helpful in this respect.

Oncce it has been decided which items of what components to include in the evaluation effort, the instruments
can be modified so that they have the same items. ltems in the components are cross-referenced 1o make it casy 1o
find the corresponding items in the instraments, and vice versa. '

Deciding on Detail and Precision. For almost any evaluation topic it is possible to ask one question, or five, or
fifty. For almost any question, it is possible to obtain a rough estimate, a careful estimale, or a precise description.
The extent of detaif and precision that shouid be attempted depends on a mixture of what is desirabfe and what is
feasible. ‘ ;

When deciding how much detail and precision is desirable, it is well 1o consider both importance and analysis.
Duta collected about mwore important topics should be more detaited and precise. Data to be used in more crucial
parts of the analysis should be more accurate.

"~ The amount of accuracy that is feusible depends on the availability of the data 1nd the amount of effort that
must be.expended to obtain it. Some data are readily .available in records or in the memory of respondents. But
sometimes accurate data are not readily available. A record of trends in recruitment efforts or in job placement of
participants may be scattered and buried in old files and may require substantial effort to locate, Recollections of
participants about :the decision to enroll or drop out miy be so faint and diffuse that the major influences on the .
decision ¢an be reconstructed only with the greatest effort. In such instances it may be betier 1o settle for a rough
estimaie that can be readily obtained, rather than 1o expend great effort to get a more exact estimate. This procedure can
be crucial when the respondent is the ABE director,. from whom a greal déal of data are to be obtained. The

burden of obtaining exceedingty detailed and precise data on all of the topics to which e should respond might
become greater than he could justify. B

‘Adapting lnstruments and Procedures. Allhougﬁ the instruments and procedures described in this guide have -
resutted from long and careful study of actual ABE programs, the variations from one program to another are so -
great that an instrument or procedure may not apply exactly in a specific instance. 1t will then be necessary to
make some changes. The evaluation committee may wish o delete some evaluation items and add others. An
instrument designed as a self-administered guestionnaire may need 10 be modified for use as an interview guide, or
vice versa. The wording of individual items may need to be changed so that they better fit the locat situation.
Existing reports and data can be used 1o supplement data from evaluation instruments. Such changes arce desirable,
and the possibility of making them should be raised from time to time during the planning process.

Sampling. Most evaluation activities do not require that date be collected from all persons or sources that are
involved. The standard procedure 1o handfe this is sampling. When there are few people or sources from which data
are 1o be obtained, it is most satisfactory 1o collect data from all of them. But as the amount of data to be
collected from ecach person or source becomes greater or the number of persons or sources beéomes greater, sampling
shouid be considered. Although there are a variety of complex and specialized sampling pmcalurcs the basic and most
useful ‘procedure is random s"lmplmz,

ERIC

Aruitoxt provided by Eic:



E

O

;
Arranging Laternal Evaluation. Most evatuation efforts are substantially strengthened if they include some evalua-
tion by outsiders 1o incrase the objectivity of the vesults, In arranging for external evaluation, the following
suggestions may be helptut: '
(1) Make the basic policy decisions about the evaluation effort internally.
(2) Arrange tor the external evaluation carly in hie planning stage so that the external evaluators can contribute
to the planning,

(3} Concentrate the eltforts ol the external evaludtors at those points 4t which objective and impartial evaluaiion
is most difticult

In some instances, it may be desirable to assign most ol the responsibility for evaluation 1o external evaluators.
This can be done in various ways, One way is to emphasize objectives. Parts of the intended-practice sections of this
suide can be used to prepare o detailed statement of objectives, This can be given to an external evalisitor to use as
J busis for conducting his own evaluation of the extent to which objectives are achieved. Another way is to go 1o
the other extreme and conduct o goal-free eviduation in which the current-practice sections of the guide are used to
prepare o detailed deseription of what iy being done. The external evaluator would use this description to identify
the zoals implicit in the progrant as it functions. A third way is o arrange for an external evaluation team 1o
conduct the evifuation, using all or major parts of this guide, much as they might if they were conducting a
research project. -

q Collect the Data

-With most of the generad planning behind you, it is time to get ready for the collection of data.

Who Should Collect? Obvious candidates Tor the job of collecting data are the ABE director, a member of his
staff, an ABE staff committee on evaluation, an evaluation speciatist in the school system, an outside evaluation
consultant, or an outsicde evaluation team. Each has advantages and disadvantages, depending upon the situation.
Those dssociated with the ABL unit have ‘the advantages of familiarity with the program’s past, a stake in the
program’s future, and casy access 1o much of the evaluation data. Outside evaluators have the advantages of greater
objectivity, more cevaluation experience, and time specifically set aside for the evaluation effort, fis sually
desirable 1o include both insiders and outsiders in any cvitluation effort.

Here are some of the typical advantages and disadvantages of various persons and groups as collectors of data:

{1) ABE Dircctor ’ ,

a. Advantages

I s Tamiliar with tetal ABE unit

[V)

Is responsibie for total unit.

|79

Can allocate resources for evaluation

4. FHas some competencies related to evaluation
b. Disadvantages

1. Is the source of much ol the data

Has great ego-involvement in the program

3

%)

Has heavy competing demands

",

1. May cause some staff members not to be frank on certain topics

(2) A staff member

a. Advantages

1. Released time may be casier to arrange than for the director

1

Is famifiar with parts of unit
. May be more interested or competent in cevaluation

3
4. fnvolves a small commitment of staff time
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b. Disadvantages
Io May lack tamitiarity with or commitment 1o some parts ol unii
2. May experience rivalry with other staft members

My Lack influence needed to conduct parts of evaluaion

[

(3) Staff commitiee

“a. Advantages

1. Cun be representative of the whole unit

!J

Requires less time by cach person for evaluation.

3. Promotes greater tikelihood of commitment 1o inplement evaluation plans
b. Disadvantages

1. More total time spent on evaluation because of committee activities

2. Problems of coordination between parts of evaluation effort handled by several people

(4} Evaluation specialist from school

a. Advantages

1. Selected for competence in evaluation and institutional research

[*]

. Can allocate time vor evaluation cffort

3. Has access 1o rescurces related to evaluation

4. Has some familiarity with total system including ABE unit
“  b. Disadvantages

1. May not appreciate unigue nature of ABE unit within system

1~

May overemphasize testing students and underemphasize program evaluation

|95}

May give too little attention to building commitment to.use of evaluation results

(5) Outside evaluation consuhant
A, Advantages

1. Is selected tor substantial evaluation competence

2. Can allocate time for evaluation efvort
2 : : . . .
3. Has access to substantial resources related 10 evaluation
. Has greater experience with all aspects of plunning and conducting cvaluation

5. Can provide objectivity for external evaluation activities
b. Disadvantages

1. Requires separate budget allocation instead of using part of time of regular staff

[29]

Has limited famifiarity with local situation

3. May entail some loss of control by ABE director over the cevaluation cffort

(6) Ourside evabsation team

a. Advantages

I. Has greaicr competence on specialized aspects of evaluation effort ’ .

2. Can allocate a greater amount of total time for cffort

o i 10
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3. Has access to more resources related to evaluation
4. Mas extensive evaluation experience
5. Includes various viewpoints to minimize subjectivity and bias

6. Includes enough manpower 1o conduct intensive external evaluation in a minimum of time

b, Disadvantages

1. Requires separate budget and can be more costly
2. Has limited familiarity with local situation
3. Limits ABE director’s control over evaluation effort

4. Requires time, money and coordination to deal with interrelationships of team members

In weighing the foregoing advantages and disadvantages, consider the Jocal circumsiances and select the combina-
tion of individuals and groups that scems most satisfactory. Where possible, avoid having people coliect data from
themselves. Although the use of self-administered tests -and questionnaires can be cfficient, for many evaluation
purposes it is helpful for someone-else to assist with the collection of data from any lndlwdual associated with the
ABE program.

How Should Data Be Recorded? The form in which data are recorded when collected can cither help or hinder
data analysis. Therefore, consider how the data are to be analyzed before deciding how to record them,

The problem of recording data is minimized il the data are to be analyzed by use of punch cards and
computer. Automated data processing is desirable when there is a large amount of data and there are many sources
of data..Automated data processing is more feasible when the basic equipment and trained personnel are available,
because someone who is familiar with automated data processing and computer utilization can work: with the
persons who are planning the cv valuationeffort. One contribution that data processing personnel can make is to help
plan the forms that will be used to collect and record data, such as questionnaires, interview guides, and obscxvallon
checklists, so that punch cards can be prepared directly from them.

In many instances, however, the use of punch cards and i computer is not warranted. This guide’s approach to
evaluation emphasizes the analysis of basic data within fairly small categories. Thus the data on intended practice
for recruitment of participants is analyzed separately from the data on current practice for recruitment. In most
ABE units, the number of persons and sources from which evaluation data are collected is small, with the posslblc
cxception of students and teachers, where sampling procedures can be used.

When the data are 1o be analyzed by hand, a form can be set up so that the data are recorded in a way lhal
facilitates analysis. This is illustrated by the Teacher Rating Form. When the number of variables to be analyzed is
relatively small {less than 20 variables), the same form can be used to record and to analyze the data. When there
are more variables {20-60), the data can be translesred to a single summary form. : :

When the form is completed, usually by entering the code numbers for each variable atong the right margin, the -
set of forms is sorted into piles based on the code numbers for important variables. For example, if the data deat
with fadtors associated with student persistence and withdrawal, the criterion variables might be the fiumber of
weeks that the participant persisted in the program. before withdrawing. Those who persisted 1wo weeks or less
might be coded a 1, three or four weeks'a 2, and five or more weeks a 3. The forms would then be sorted into

three piles according to their number. Each pile would then be sorted according to other.variables that might be -

associated with extent of persistence. The frequency distributions for cach of these predictor variables; such as age,
reading ‘level, and-the distance between the participant’s home and the ABE class location, could then be obiained
by simply counting the number of forms in cach pile. Comparing frequency distributions could indicate that
participants with some characteristics typically persist longer than others. If ncither age nor reading ability were
associated with persistence, but traveling distance was, the cvalualors could pursuc this further in relation to
available travel facilitics and policy on satellite locations.

Reporting Distributions. Many items call for respondents to cmlc a numl)cn hom | to 7 to indicate where their
answer falls within a range of possible responses. 1n summarizing or reporting suuh rcspnnscs the analyst can report the
distribution in the fellowing way:

Concentration of respbn'ses ) Reéporting Description
I3 low
2. ™ moderately low
3-S5 moderate
4-6 - moderately high
Posey high
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In more detailed technical reports o data from multiple respondents {e.g., teachers), the analyst should at Jeass
report the mean and range ol scale scores for cach category of respondents on cach scale. A freguency distribution
shoutd be prepared so that other descriptive statistics can be computed, suclht as the median and mode.

Intended and Current Practice. In the collection of data from a respondent, it is important that guestions about
intended practice be asked tirst wrd gquestions about current practice second. This sequence results in less distortion.
When i person is asked about his intention, he usually describes it as he sees it. Then, when he is asked dabout what
actually oceurred, his response is dictated by facts that may or may not correspond to the intention. But if he describes
intended practice after current practice, there is a tendency o reflect greater consistency than actudlly occurred.

Reliability of Data. If the evaluation daia that are collected are unreliable, the conclusions hased on the data wilt be

-unsound, Reliability is the extent 1o which severaf comparable efforis 1o describe something will produce the same

description. When the description is quantitative, such as the number of dotlars spent or the number of studeats in
class, & spot check. is usually sutticient to reassure the evaluator that the date are reliable, But qualitative descriptions,
such as a list of gadls implicit in an ABE statement of purpose or a list ol the contents emphasized by a teacher during a
class.session, are another matter. o such instances, it is desirable to have two or more persons rate the gouls statement
or the class session, using the same rating procedures, and to compare the resalting ratings. The-extent of similarity of
these independent but comparable ratings is a measure of the reliability of the raters. The higher the rebability, the
more contident everyone can be that .the judgments or conclusions of the evaluation report are based on valid
descriptions not greatdy distorted by subjective bias.

Discrepancies revealed by these initial ratings should be discussed so that the raters will approach the future rating
process as unitormly as possible, ) :

Analyze and Interpret the Data

The reason for analyzing and interpreting evaluation data is to prepare a report that will give persons associaied with
the ABLE unit a better understanding. of the way it functions. The process of data analysis-and interpretation typically
entails four steps for cach of the program components: (1) description of intended practice, (2) description of current
practice, {3) comparison of intended and current practice, and (4) comparison of the information gathered with
information about external standards. In the process of analysis, data are included from the instruments on the
appropriate component, from retevant items in other coinponcnls, and from sources not included in this guide.

For analysis, the data recorded in the iistruments need to be rearranged according o the major program

components--recruitment, staffing, and so forth. This can’be done simply by transferring information from the items in

the instruments to the corresponding items in the appropriate components. For example, the Administrative Staff
tnterview Guide, The Director Questionnaire, the Program Statistics Form, and the Student Data Form all will contain
data on recruitment. This data can be entered under the appropriate items in the Recruitment section of Part HI, “What
1o Evaluate.” Each item is cross-referenced to the component and to the number of the corresponding items in that
componenl. Thus, the first item in the Adminisirative Staff Interview Guide is identified as ", (Rec.1),” meaning that
it corresponds 1o Recruitment item Z1. ltems in some of the forms are not cross-referenced in this manner because all
of the items in the form are duplicated in the components section noted in the upper-right corner ol the form. Another
way 1o organize data for analysis is 10 make a photocopy: of the set of instruments, and then 1o cut apart the copies of
responses related to cach component so they can be grouped together, read, and a summary prepared.

Analyzing Intended Practice. The data on intendect practice reflect intents, expectations, and serious aspirations. The

data. describe what various respondents $ee as ‘both-desirable and Teasible, For example, siudepts, tcachers; -and

E

administrators cach have expectations about the instructional process, although these expectatigns are likely 1o vary
not only from one group to another, but also among people within a group. One wity in whiEhT.:l.hc data on intended
practice can he analyzed is to find out how much conseasus there is for respondents within cachrcategory. Do various
representatives ol collaborative groups view co-sponsorship with the ABE unit in simifar ways? T

Another way 10 analyze the data is to compare the expectations of respondents who have different roles, How
similar are the expectations of the ABE teachers regarding the goal-setting process 1o the expectations of the
administrative staff? Brief summarics of the expectations of two or more categories ol respondents can be prepared.
The summarices can contain both statistical data and qualitative descriptions, These summaries can then be compared.

O
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The logic ot the relationships between items can also be analyzed. This ;lmlysis' cin be conducted lor the data from a
single respondent, trom a category ol respondents, ‘and Trom all respondents. rol example, guestions such as the
following can be answered. Is it reasonable to expect that if the intended fesources are provided, the intended people
will be dble to perform the intended roles? ts it likely that the intended people per for ming the intended roles wilt be
able 1o achieve the intended outcomes? A

Analyzing Current Practice. The data on current pr. LLl’LC provide a description oI the ABE program as reported by
various respondeats, This description includes the people and resources that are actually available as well as the actual
results. An carly stage of the data-analysis process.consists of comparing and combining the data on cach variable from
various people and sources to produce the most accurate description of the variable. For example, il the variable is the
proportion ol students who remain in the ABE program for a certain length ol .time, then the aim is to come up with
the most accurate pereentage icasible. v

The main analysis of the data on current practice Lonsls(s of an examination of the empirical connections between
resources pmu‘dulc and results. This analysis can be used to answer the following questions:

(1) To what extent and in what ways do resources influence procedures? For example, what is the impact of
programmed materials on the instructional process? What is the impact of outreach classes on recruitment of the less -
educated?

{2). To what extent and in what ways do procedures achieve various outcomes? For example, does the recruitment
strategy attract many new enrollees, but retain few beyond several weeks? Do the goal-setting procedures resuit in
attractive stalements ol goals but little stalf commitment 1o achieving them?

(3) Which procedures are "most effective in ‘the achievement of the major outcomes? For example, do people in
complementary occupations who work part-time doing ABE liaison work produce better results than people from
target neighborhoods who ‘work full-time for the ABE uni1? Does the Icm ning lab produce hu,hcl achievement than
the standard classroom? . .

The conclusions sho'_uld suggest ways of improving the ABE unit. Two examples of such conclusions follow: (1)
inviting oulslandingvl-cachcrs from nearby ABE programs to participate in stalt development activities produces more
lively and interesting sessions. (2) ) Role- playing is more effective than group discussion in InCl'Ld\Ing the dblllly of
participants 1o cope cffectively with job interviews.

Comparing Intended and Current Practice. The parallel sets of items on intended and current practice can be
compared to find out if the intended people and resources are being acquircd, if people.are doing what they say they
are rying to do, and if the expected results are being achieved. The purpose of these comparisons is to find out il there
are discrepancics between intended and current practice, .and if there are, to help decide whether to change:
eapectations or activities or both. ’ o

Checking External Standards. A major task in any evaluation effort is to interpret ;hd results of the data analysis.
Part of this interpretation is internal, based on the history, character, and rationale of the ABE program. Part is
external, measured against expericnce elsewhere. The highlights of outside experience can be thought of as standards
for comparing and interpreting the results of the evaluation effort. If a dropout rate of 30 percent is discovered, is this
good, bad, or indifferent? Much depends on the -experience of similar ABE programs. For example, it would be
emiightening 1o know that 90 percent of similar programs have higher dropout rates. Not that this would justity the 30
percent dropout rate, but it would hefp to interpret it. A refative standard provides a basis for comparing one program
wnh OthIs The purposc of comparlng the results of evaluation with an external slanddrd is to mlcuprcl the rcsulls asa
basis for action. Data on external stadards are found in Appendix B. ’

The following questions can guide the comparisons. Do the persons associated with the ABE unit aspire to what
others consider the most important goals? Have the local expectations ever been achieved elsewhere? Do they seem to
be feasible? The answers can be of value in assessing lhe importance of the goals and the effectiveness of the procedures
used to reach the goals.
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Part 111
WHAT TO EVALUATE

LEatensive research has identitied six components as centrally important to most ABE programs. These.components are
recruitment of students, staffing, in-service education of teachers, instruction, collaboration, and goal seiting. Each
functions through the interaction of various persons associated with the ABE unit. For example, the director. works
with recruitment aides, teachers, and representatives of community groups to recruit students, Knowledge of how these
six components function provides a relatively comprehensive overview of the entire ABE unit. Those who plan and
conduct an evaluation effort can ipctude any or all of these program components as well as any additional LOH]DUHL‘H[S

The components are closely interrelated. Recruitment of students and staffing, for example, are bound to affect
instruction. And goal-setting certainly influences all of the other components. Since one component affects another,
there is overlapping. The number and characteristics of students, for instance, is arr outcome of recruitment and is an
inftuence on instruction. :

The sections that follow contain evaluation items for cach program component. An.nu,mg, the items by components
facilitates the in-depth appraisal of any component of the ABE unit, Bui the process of collecting data needs to be
arganized around the sources of data, Thus all questions 1o be asked of teichers should be assembled in one instrument.
This has been done in Part 1V, Evaluation Instruments, In"Part1V, the evalvation itefjjs™for cach program component
have been rearranged dtL(Wldm{g to source {and usually rephrased in question form}. There are instruments to secure
information from program administrators, lab supervisors, the director, teachers, students, and program co-sponsors.

The accompanying table shows which program components are included in which instruments, This table is uscful
when an cevaluation effort is concentrated only on some of the components. H thase components, for example, are
recruitment and in-service education, only the recruitment and in-service sections of the instruments checked ncm_&
be used. These would include the recruitment sections of the Preliminary Survey Guide, the: Administrative Staff
interview Guide, the Director Questionnaire, the Program Statistics Form, and the Student Data Form; and the
in-service education sections of the Preliminary Survey Guide, the Administrative StafT Interview Guide, the Director
Questionmire, the Teacher Quest ionnuirt, and the In-Service Education Content Form.

If only certain items in the sections on components are 1o.be evaluated, the correspording items in the instruments
are casily located by means of the cross:reference immediately following the number of cach item.

Administrative
Preliminary Staff N Program
Survey Interview Director Teacher Stalistics X
Components s Guide ) Guide Questionnaire Questionnaire Form - Others
Recruitment ... .. .. N EN X C X X Student Data Form
Stuifing ... L., N AN X X N X Teacher Rating Form
S X Teacher Data Form
In-Service Education .. A X X . X X tn-Serviee Education Content Form
Instruction . ......... N N ' X X X x Lab Supervisor Interview Guide
x Siudent Questionnaire
X Classroom Interaction Rating Form
Colleboration .. ... ... X X X ] x Co-Sponsor Questionnaire
: X Co-Spansor Data Form
Goal Setting. .. ... ... X N X x Goal Setting Process Form
Recruitment

Recruiting new students is as vital 1o an ABE program as food is to the humin body. Some new students are recruited
through no effort on the part of the program. These students decide to enroli generally because they have heard about
the program from othcrs Most ABE programs, however, cannot rely on this “passive recruitment”’ alone. They must
use active meaus 1o kccp their student enrollmeént at desired levels.

‘“The nature and extent of an active recruitment effort depend on such factors as current et.: ollment in relation to
anticipated growth, characteristics of ‘the larget populauon linkages with co-sponsoring organizations and referral
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agencies, Visibility and reputation of lhc program in the community, competition from other ABE-type pmi,r.lms
and avaitability of staft time and mondy.

The recruitment process consists of transmitting messages about the program through channels 10 a target
audience of porential students, In an active recruitment effort, the ABE program decides on the: type. of message
sent, the” channels to be used, and the nature of the turget audience, The way the target audience is defined. greatly -
affects both the content of the message and the channels used to transmit it. :

The success of recruitnent activities can.be meastred in several ways. One way is to compare the number of
persons who enroll with past enrollment figures or pr o]cw,d cnrollment. Another is to compare the actual charic-
teristics of those who enroll with the intended charactristics. A third measure of success is the percentage of
recruited students who remain in the program. o

. Recruitment atfects and is affected by oiher major program activities. Goal setting, which includes defining the
target population, directly affects not only the target audience for recruitment activity, but also the type of message
sent and the channels uscd, The characteristics ef the recruited students, in turn, affect the nature of instruction

“andd the competencies required of the ‘professional staff. ‘

Data for Evaluating the Recruitment Process

l_.uh ot the tollowing iftems wuk intormation dat accurgtely describes the part of vour program related to recraitment,
The letters in the Teft airgin indicate whether an item s seeking information on (1) intended practice, (C) current
. practice, or (1C) both. I there is no letter, the item is general. Parallel items of intended and current practice are listed
as A and’ Ii of the same number for c.asy comparison. : )
All items are crossreferenced to corresponding items in the c\ullullnun msnumcnls The cross-reference s in
parentheses Tollowing the itemy number. [t gives the name of the instrument {ihbreviated) and the number of the
corresponding item in that instrument. The page numbers of the instruments are listed on the Contents page.

| 1. (Adm. Gd., 1) Kinds of staff (L; teachers, dides, counselors) that should be involved in recruiting
activities:
[~ 2A. (Adm. Gd., 2) Hours per week that typical staft members should spend on recruitment:

C 2B. (Dir. Ques., 1,2 Hours per week that the average staff member does spend on recruitment:
Staff Category B : Hours per Week

Teacher
A idc.'( paraprotession.l),
. ) Counselor . ‘
Supervisor
ABE Director
Other {specily: : ) A

IC 3. (Adm. Gd., 3; Dir. Ques., 2) Percentage of ABE budget and administrative time that shiould be and ' is ™
allocated for recruiting students: '

A. Should 8Be B. Is

Badget —_—% —— %
Administrative time % _— %
. >
| 4. (Adm. Gd., 4) Methods that should be emphasized in the recruitment of students for your program:
| 5A. (Adm. Gd., 5) Recruitment methods mentioned above that should be used 1o reach particutar target

groups (c.g, young males, non-English speaking, least literate, Blacks):

Q 15
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C 5B. (Dir. Ques., 3) The one or two methods you currently rely on most for recruiting persons in various
groups (use checkmarks):

Kecruitment Methods

Door
1o- Mass Agency Co-sponsored Word of Other:
Groups Door . Media Referral Classes Mouth —

Youngadults ..,... e

Non-English speaking . ... ......

Bl.léks ....................

l\.'lulcs ......................

Unemployed ................

Leastliterale L...ovennnon.n..

Other

Other

Other

1C 6. (Adm. Gd., C; Dir...Ques., 4) The main recruiting messages that you intend to convey and actuully get
through: .

A. Intended B. Actual

| 7. {Adm. Gd., 7} Characteristics of the target populatlon you are Irying to |c1ch (age, sex, cthnic back-
ground, plucc of residence):

I 8A. (Adm. Gd., 8) Particular groups you especm//y try to rcach (c.g., young mdlcs, older adults, Blacks,
non-English speaking, lcast Illcmtc), and which oncs are high priority:

C 8B. (Dir. Ques., 5) Actual success in reaching various groups, compared with expectations (include any
additional groups you attempted to recruit):

Recruitment Success

Little or Great
Group No Success Success
e Youngadults ................ S 23 405 67 T
Non-English speaking . ... ... ... .12 3 4 5 6 7
Blacks ... oo 1-2 3 4 5 6 7
Unemployed . ..oeen ..., 1 23 4 5 6 7
Mates ..ot . 2 3 4 5 7.
Least Literate ........ ... ., | 2 3 15 7
Other 2 3 4 5 6 7
Other 12 3 4 5 6 7
Other ' 12 3 4 5.6 7
General Target Population ... ... 1 2 3 4 5 6 7
- Y
16
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9. (Adm. Gd., 9) Desired enroliment, given present resources: . students

10. (Dir. Quecs., 6a) Is your current enroliment as high as budgetary resources will permit?  ______ Yes
—— No

I1. (Dir. Ques., 6b) Difticulty in recruiting the kinds of students desired during the past year:

Little or Great
No Difficulty Difficultv

I 2 3 4 5 6 T

12. (Prog. Stat. Form 1) Best estimate of the maximum number of potential ABE students in your city or
service area: .

13, (Prog. Stat. Form 2) Approximate total number of students who cdrrenl/y participate in your ABE
program in a typical week:

{4. (Prog. Stat. Form 3) Total annual enrollment for cach of the past four years:

Total Annual
Year Enrofiment

LLast
19
19

19— —

15. (Adm. Gd., 10; Prog. Stat. Form 4)'Pcrccnmgc of students enrolied at the first w_ecAk in the fall who are
still active as of the sixth weck of class: -
%

A. Your goal % B. Experience fast {all

6. (Adm. Gd., 11) Suggestions for improving recruitment:

17



Summary of Student Data from the Student Data Form

.

Total number of students or total in sample

1. By approximate grade level:
a. Beginning (1-3) . ———
b. tntermediate (4-6) ) ———
¢ Advanced 17~ 8) i e

d. GED {H.S. equiv.)
2. By sex:

A Male

b. Female [
3. By age range:

a. 17 orless

b. 18--24 _ A

c. 25-34 ) e

d. 35-44

e. 45-54

f. 55-64

¢. 65 and over
4. By race:

a. White

b. Black .

c. American Indian

d. Oriental

e. Other non-White ) X PR,
S, By ethnic Group:

a. Cubans

b, Mexican-American

¢. Puerto Ricans

d. Other

4 6. - Migrant

7. Welfare recipicents (estimate)

vy
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Staffing

Staffing includes recruiting and hiring teachers and other personnel and assigning them in the ABE program. Staffing is
obviously important because the competencies of teachers and other personne! bear directly on the cffectiveness of the
program. )

A first step in  the staffing process is to determine the criteria to be used in selecting teachers and other
personnel. Certain criteria are determined by the ABE program, but others may be mandated by the state law, local
school system policy, or union contracts. These criteria may be related to certification, training, professional
experience, race or national origin, personality, or other factors.

Once selection  criteria  have been ascertained, the next step in the staffing prowss is recruitment. Major sources
of ABE teachers include elementary and sccondary school teachers, other professional school system employees, and
persons outside the school system who may or may not have had training and experience in teaching. Counselors,
supervisors, and other professional personnel tend to be recruited from similar pools. Paraprofcssmnals, both paid and
volunteer, are recruited from a variety of sources, including collaborating organizations.

The process by which teachers and other personne! are recruited and selected varies in complexity and
formality. In some cases, the direstor or a staff member encourages promising teachers of adults to apply for an
opening. In other cases, openings are posted, formal application through the school system is required, and the sclection
process is more impersonal and mechanical.

After a teacher or other staff member has been hired, the final step in the staffing process occurs—the assignment of -
the new staff member to a particular position or to specific duties. In the case of teachers, personal characteristics such
as age, ethnicity, and professional experience may be taken into account in making teaching assignments.

One measure of the success of staffing cfforts is the degree of correspondence between intended and actual staff
characteristics. More enduring measures include staff statisfaction and morale; turnover, teaching ceffectiveness, and
ultimately, student achievement and persistence. : '

The staffing process, of course, is closely tied to other major program activities. The goals that are set for the
program, for cxample, are often major determinants of the selection criteria used in hiring staff. Co-sponsorship
arrangements may also affect staff recruitment and selection. In-service education is influenced greatly by who is hired.
“Perhaps miost important, the teachers who are hired have a major, if not decisive, influence on the nature and
effectiveness of the instructional program.

Data for Evaluating the Staffing Process

Each of the following items seeks information that accurately describes the part of your-program related to staffing.
The letters in the left margin indicate whether an item js secking information on (1) intended practice, (C) current
" practice, or (IC) both. If there is no fetter, the item is general. Parallel items of intended and currcnt practice are listed
as A and B of the same number for easy comparison.
All items are cross-referenced. to corresponding items in the evaluation instruments. The cross-reference is in
" parentheses following the item number. 1t gives the name of the instrument (abbreviated) and the number of the
coruspondmg item in that instrument. The page numbers of the mstrumcnls are listed on the Contents page.

Ic 1. (Adm. Gd., 14; Dir. Ques., 13) Percentage of ABE budget and .adminislrativé timc that shou/d be and Js
allocated for staffing: :

A. Should Be B. Is

Budget . % ) %

Administrative time % A

IC 2. (Adm. Gd. 15; Dir. Ques., 12) Person or pcrsons who should have and do have the most to say in dctcrmmlng
the criteria used in hiring teachers:

A. Should Have B. Do Have

| 3. (Adm. Gd., 12) Criteria that should govern the selection of ABE teachers, aside from personality and criteria
mandated by state or local rcgulatlons :

ERIC '
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{ 4. (Adm. Gd., 13) Criteria that should govern the selection of instructional aides;

C 5. (Dir. Ques., 14) Importiance of various criteria in the actual recruitment and selection of staff:

Little or No Great

Criteria . Importance Importance

a. Regular school staff......... PN 1 2 34 ) 6 7
b. Experience teaching adults ....... .. 1 2 3 4 5 6 7
. Age ..., e 1 2 3 4 5 6 7
d, Elementary education experience ... . 1 2 3 4 5 6 7
e. Ethnicity ... .. e 2 3 4 5 6 7
£, Placcolresidence ... i neean. 1 2 3 4 5 6 7

. C 6. (Dir. Ques., 15) Difficulty of competing with other employers in recruiting staff.

Very Difficult, Poor o Easy, We Have a =
Competitive Position Great Advantage .

1 2 3 4 5 6 7

] 7. (Adm. Gd., 16) Should any cffort be made to recruit ABE teachers from outside the public school system?

-

Yes No

| 8. (Adm. Gd., 17) /f yes, from what sources?:

C 9. (Teach. Ques.,1) Occupatioh of teachers when first hired:

a. Employed by a public school system
b.____ . tmployed in business or industry
Employed 45 a housewife
d. : Employed in some other capacity (specify: )

c. Unemployed

{ 10A. (Adm. Gd., 18} Persons who should be actively involved in selecting and hiring teachers, and what their
roles should be: ‘ o

C  10B. (Dir. Ques., 16, 17) Persons who are actively involved in selecting and hiring tcathers, and what their roles
) ure: :

Persons . ) Roles -

a __ ABE Director
b. ABE Teachers

C. School Personhc\
Office

d. ABE Supervisors
e Other {specify:

Q - 20
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| (1A, (Adm. Gd., 19) Factors that should be taken into account in assigning teachers to a particular class:

C 11B. {Dir. Ques., 18) Factors that are generally taken into account in assigning teachers to a particul.. class:

.
KR Feacher's prior experience andfor training

b, Ethnicity of teacher

C. Sex of teacher

d. Age of teacher

0. Noneof the *hove

f. Other (specify: )
! 12. (Adm. Gd., 20) Desired composition of instructional staff:
Teachers . ‘Aides
Minimum Maximum No. - Minimum . Maximum No.
Percent Percent Pref. Percent Percent Pref.
Age
Under 35 % % % %
3549 % % % %
50 or more o 9 % %
Sex
Male % % % __ %
Female % % % %0
Ethnicity
Black % 9 % %
£ " White : % % % %
Hispano-American % ) % ) %
Other (specify:
) % % % %
Training
Efementary
Education (K-6) % % } % %
Secondary
Education (7-12) % % : % - %
Other Education
Traning, specify:”
A % % % %
b: % % % %
: No prior preparation
" in education % % : % %
| 13. (Dir. Ques., 7) Expected overall performance of instructional staff:
Percentage S
Teachers Aides
— wobs
a. Excellent ......... % % et
b VeryGood........ - % %
c. Good ............ % %
d. Fair ............. % %
e. Poor ............ % %
Total = 100% 100%
21
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] 14, (Dir. Ques., 8) Importance of icachers getting along well with other staff members:

Not Very . Not
Important “ Important Applicable
a4, Other Teachers ... .., | 2 3 i 5 6 7 0o
b, Aides ... oiiaa. ! 2 3 4 5 6 7 0
c. Counselors ... ... .. . | 2 3 4 5 6 7 0
d. Supervisors ... ... ..., | 2 3 4 5 6 7 0
¢. ABE Director......... H 2 3 4 5 6 7 0
C 15. (Teach. Ques., 2) General relationship currently existing between teachers and other staff members:
. Unsatis- Moderately Very Not
Staff Category . factory Satisfactory Satisfactory Applieable
a. Other Teachers .. .... R 2 3 0
b. Aides ..... e I 2 3 0
¢. Counselors ......... 1 2 3 0
d, Supervisors.......... | 2 3 0
e. ABE Dircctor ..... ... b 2 3 0

IC  16. (Dir. Ques., 9; Teach. Ques., 3) How satisficd your teachers are expected to be and are:

A. Percentage B. Pc'rcenlagc
expected to he that are
a. Very satisfied, |, | . % %
b. Moderately satisfied. . . . . % %
c. Dissatistied ........ % %
Total = " 100% 100%

([C  17. (Dir. Qucs., 10; Teach. Ques., 4) How committed your teachers arc expected to be and actually are 1o the goals
i

of ABE:
A. Percentage " B. Percentage
expected to be that say they are —
4. Highly committed ..... % 9% :
b. Moderately committed . . % %
c. Uncommitted ........ ‘ % %
Total = 100% 100%

~1C 8. (Dir. Ques., 11; Prog. Stat. Form, '7) Expected and actual l'"umchr of teachers annually:

A. Expected B. Actual
Heavy {25% or morc)
Moderate {15-24%) -~
Light (less than 10%)
L 8
22
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. (Adm. Gd., 21) Suggestions for improving the staffing process:

Summary of Teacher Data from the Teacher Data Form
A.  Total number of teachers surveyed

B. "l'ypc of class taught:

1. ESL (English . 3. Both k. d ‘ 5. Other
as second language) ‘ Basic Ea. .ation

2. Basic Education ‘
for Native Born 4. Learning Lab Only

C.  Professional background:
1. Eicmentary Education (K-6) - 3. Other Education Specialty
‘ (specify: )
» 2. Secondary Education (7-12) 4. Other

D. Ethnic background:

1. White 2. Black 3. Hispanc-American
4. Other
E. Sex:
1. Male 2. Female
F Age
1. Under 35 2.3549_____ 3. 500r older

G. Employment status in the ABE program:

1. Part time (less than 20 hours per week)
2. Full-time (20 hours or more) - .

H.  Years of ABE léuching experience:

1. 1 year or less 4 4. 4 years
2. 2 years — 5. 5years
3. 3ycars 6. 6 or more years

Summary of Teacher Rating -Data from the Teacher Rating Form

Overall Performance

1. Poor 2. Fair 3. Good __ 4. Very Good 5. Excclient

23
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J In-Service Education

Adult basic education is a borrower. 1t borrows many of its teachers, curricula, teaching methods, and instructional
materials fronv preparatory programs designed for quite different people. That is why it is important that teachers and
staff members receive special instruction while serving in an ABE program. Most programs do offer some sort of
in-service education, whether it be a local workshop, a regional staff training program sponsored by the U.S. Office of
Education, or a university course in adult education. '

As uscd here, thejterm in-service education refers to organized efforts to help ABE staff members acquire, enhance,
and update the professiona! skills, attitudes, and understandings needed to improve their performance. As conducted by
local ABE units, in-s'ervucc cducation ranges from mectings devoted largely to administrative and procedural matters to
sessions on the analysis and improvement of instructional practice. Often local workshops are staffed by supervisors or
experienced leachcrs}l and by visiting resource persons from a universily or state education department.

Many variables affect the extent and type of in-service education. Money and staff time are certainly important. So
are the fine print in! the union. contract, the previous training of teachers and staff, and the provision, if any, of extra
pay Tor taking part|in the in-service education program. Also important are the planners’ perception of staff training
needs, the- rccupuwly of the ABE slaff to in-service cducahon and the ways in which the planners use local and outside
rescurce people. '

Centrai processes involved in in-service cducauon lncludc sclnclmb trdznccs and trainers; deciding on sitc and
facilities needed; and choosing the’ form of training, such as conference, workshop, classroom observation, coaching,
individual study, or|university course. Program development—setting objectives, selecting and organizing subject matter,
thoosing methods and technigues, carrying out evaluation and follow-up, deciding who docs what to whom—is at the
heart of things. Plan‘mng, scheduling, and budgeting are important collateral processes.

Many possible blenefus can spring from in-service education. Improved attitudes, concepts, and skills are frequent
results. Teachers completing the training are often better able to organize instruction, respond to student needs, and

.select and ad;\pl'inétruclional methods and materiais. They tend to acquire increased insight and more positive feelings

toward students, Jcollcagucs, the: ABE program, and themselves. Higher morale, greater receptivity. io future
staff-training programs, and increased ability te train others are also potential outcomes.

In-service cducallion is intimately related to other ABE program activities. Clearly, the staffing process itself largcly
determines the types of competencies that need to be deveioped. To some degree, the objectives of in-service education
programs are influenced by the general goals of the ABE program. The kinds of students recruited into the program also
affect the types oﬂ skills that staff members need to deveiop. The nature of co-spor‘sorshlp links with other communlty
organizations can affect stafi-cducation priorities, too.

In-service education appiies to all staff members of the ABE unit. thre not othcrwnsc designated, the items that
follow refer 10 d”( ABE staff members. Some items apply especially to.tcachers, to counselors, to aides who work
directly with the instructional program, to administrators and supervisors, or to ethers. The major emphasis, however, is

. . i :
on in-service cducation of teachers. gy

Data for Evaluating the In-Service Education Process

Each of the following items secks information that accurately describes the part of your program related to
inservice education. The letters in the feft margin indicate whether an item 'is seeking information on (1) intended
practice, (C) currclznt practice, or (IC) both. If there is no letter, the item is gencral. Parallel items of intended and
current practice arjc listed'as A and B of the same number for casy comparison. .
All items arc cross-referenced to corresponding items in the evaluation instruments. The cross-reference is in

parentheses followmg the item number. It gives the name of the instrument (abbreviated) and the number of the

“corresponding ttem in that instrument. The page numbers of the instruments are listed or the Conlcms page.

E

IC 1. (Dir. Ques., 21, 24) Annual funds for in-scrvice education:

A Needed$ ——— B. Spent last year $

24
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IC 2. (Adm. Gd., 22; Dir. Ques., 22, 23) Percentage of operating budget and of administrative time that should
be used and was used last school year for in-service education (c.g., workshops, conferences, courses) for
all categories of staff (c.g., teachers, aides, administrators):

Y ' ) . A. Should Be Used B. Used Last Year. )
BUdgEl «vvvveieinsinnn ——% —_—%
Adniinistrative time ........ . 7 %
| 3A. (Adm. Gd., 23) Percentage of staff that show/d attend an in-service workshop, university course, or

regional conference during a year:

Percentage That '

Staff Category Should Attend
a. Teachers and counselors. .. oooovvvnn.. %
boAIdeS L. e %
¢. Supervisors and administrators ... ... ... %
d. Others (specify: ) %

C 3B. (Dir. Ques., 19) Percentage of staff that participated in in-service education within the pasi year or
within the past three years (if none, so indicate):

Conducted by

Your ABE Program Conducted by Others -
. Past Past - ' Past Past
M Year Three Years Y ear 'M
a. Teachers and counselors. . ..o.ovu..... % —_% % —_ %
b ATdeS oot e % % % %
c. Supervisors and administrators. . .... ... % _ % % — %
d. Others (specify: ). % : % ' % %

IC 4. (Adm. Gd., 24; Dir. Ques., 20) Criteria for sclecting participants in an in-service education program (e.g.,
prior training, supervisor selection, duration of employment, self-selection, category of position):

A. Criteria That Should Be Used . B. Criteria Used in Past Year

1 SA. (Adm. Gd., 25) Emphasis that should be given to various forms of in-service education:
.
No Great
Emphasis Emphasis
a. Novice-master assignments e ™ 2 3 4 5 &6
b. -Participation in curriculum development . . . 1 2 3 4 5 6
c. Coaching by supervisors or others . ..... 1 2 3 4 5 6
d. Workshops and conferences conducted by

your ABE program ........... e 1 2 3 4 5» 6 7

e. Workshops and conferences conducted by
others (state or regional agencies or

INSHEULIONS) « v v v i et e e i i 1" 2 3 <4 5 6 7
o f. Participation in university courses ....... 1 2 3 4 5 6 7
b
) g. Other (specify : ) 1 2 3 4 5 6 7
25
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C  5B. (Teach. Ques., 30) Emphasis that hus been given to various forms of in-service education in your own
program, and the valuc of this expericnce to teachers: :

Emphasis in Your

In-Service Education® ) Value for Teachers
No Great No Great
Emphasis Emphasis - Value ‘ Value
a. Assignment to work in the classroom of &
more experienced teacher or staff member 1 2 3 4 5 6 7 1 2 3 5 6 7
b. Participation in curriculum development .. .. 1 2 3 4 5 6 7. 1 2 3 5 6
¢, Coaching by supervisors or others . .. .. PN 1 2 3 4 5 6 7 1 2 3 5 6 7
d. Workshops and conferences conducted by -
local ABE program . ...,............. i 2 3 4 5 6 7 1 2 3 4 5 6 7
e. Workshops and conferences conducted by - v A ) .
others outside your local ABE program .. 1 2 3 4 5 6 17 1 2 3 4 5 6 7
f, Participation in university courses related to
yourworkin ABE ... ............... : i 2 3 4 _5 6 7 1 2 3 4 5 6 7
g Other (specify: _ ) 1 2 3 4 5 6 7 1T 2 3 .4 56 7

iC 6. (Adm. Gd., 26; Dir. Ques., 38) Categorics of staff that should and do perform the main roles in'planning and
conducting in-service education (e.g., setting objcctives, appraisal of needs, selecting and organizing learning
activities, evaluation), and what their typical roles should be and are:

A. _ B.
Staff That Should g Staff That Do
Intended Roles . ) Actual Roles
} b M

l 7. (Adm. Gd., 27) Numbecr of days per-year that staff members should devote to participation in in-service
education (if none, so indicate):

Subsequent

First Year Years
a. Teachers-and counselors. ..., ......... days days
b. Aides ........... P ——days days
c. Supcervisors and adminis;lralors ceeene . days days
d. Others {specify: ... ) days days

f 8A. (Ad'n. Gd., 28) Incentives that should be used to encourage pamcupatlon in an in-service educ:mon program
(e.g., re!Pased teaching time, extra pay, required attendance):

f

C 8B. (Dir. Ques., 37) Incentives thai are used to encourage participation in your in- service education program
(check all that apply):

Released time from regular dutics

____ Extrapay. .
Condition of continued employment (attendance required)
- Other (specify: : )
Q . ) 26
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C 9. (Dir. Ques., 25) Are new staft members regularly assigned to work with experienced staff members who do
the same kind of work?

‘ch No

C 10. (Dir. Ques., 26) /f yes, give the special conditions of employment that afc involved during this initial
period (e.g., duration of assignment, full or part pay, union reguirement):

C 11. (Dir. Ques., 27) Value of such an assignment for enhancing staff performance:

Little Value Great Value -~

. 2 3 4 5 6 7

C .I2. (Dir. Ques., 28) Special problems, if any, related to this practice:

C 13. (Dir. Queé., 29) Is this form of in-service education much different for teachers than for other categories
of ABE staff?. '

Yes "No ' ~

C 14. (Dir. Ques., 30) /f yes, describe the distinctive ways in which this form is used for teachers:

C 15. (Dir. Ques., 31) Do you consider staff participation in curriculum development a planned compor-int of
your in-service education cffort? :

Yes No

-

C  16. (Dir. Ques., 32) /f yes, what special conditions pertain (c.g., refcased time, extra pay, required of all)?

C 17. (Dir. Ques., 33) Number- of days per ycar, on the average, that cach staff member devotes to this
practice:

Days

C 18. (Dir. Ques., 34) Special problems, if ‘any, attendant on this practice: -

C 19. (Dir. Ques., 35) Is this form of in-service education much different for teachers than for other .cgjegories
et Of ABE staff?

" Yes No
P °
C  20. (Dir. Ques., 36) /f yes, describe the distinctive ways in which this form is used for teachers:

.

'C 21. {Teach. Ques., 31) Number of days in past year that teachers have participated in organized in-service
education activities:

Days
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IC 22, (Teach. Ques. 32) Concerning pre-service and in-service training for aides and volunteers:

Al. Should they receive B1. Have they received

such training? . such training?
Yes No _ Yes
A2. If yes, should reachers . B2. /f yes, did teachers
¢ also attend these ‘ attend these
training sessions? training sessions?
e YeS . No —  Yes
| 23, (Ad'm. Gd., 29) Administrators’ expectations about the ways in which staff members (especially teachers

and aides) will become more competent as a result of in-service education:

IC" 4. (Adm. Gd., 30; Teach Ques., 33; Dir. Ques., 39) Extent to which each of the following should be and is

a major outcome of in-service education:

A. Shouid Be a Major Outcome

B. Is a Major outcome

Little or Great Little or
No Extent Extent No Extent
¢ Higherstaff morale ................ 12 3 4 5 6 7 12 -3
b. Greater insight into students ......... 1 2 3 4 s 6 7 1 2
o Increased professional competence ... .. T 1 2 3 4 5 6 H 1 2
Jd. Greater receplivily to tuture in-service .
education . ... .. Ll : 1 2 3 4 5 6 7 1 2 3
e. Increazed competence of trainers ... .. .. 1.2 3 4 5 6 7 12 3
. . R e 2l

25. (Adm. Gd., 31) Suggestions for improving in-service education for your staff:
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Summary of Data About the Content of In-Service Education
from the In-Service Education Content Form

The form below can be used to summarize data collected from administrators, teachers, and aides by means of the
In-Service Education Content Form. Onc way to do this is Lo circle each number on the filled-out forms, and under
cach circled number Lo write the total number of administrators, teachers, and aides who circled it. [f desired, code
letters could be used lo indicate who did the circling. Thus, two administrators, threc teachers, and four aides could
be indicated by writing 2A, 3T, and 4a under the appropriate circled items.

Past Emphasison Current Priori;y for
in-Service Education In-Service Need
~ Topics None Great Low High
s a. ABE program oricentation: objectives, '
procedures,  current dcvclopgncnts,
plans, reports ... ... e 1 2 3 4 5 6 7 1 2 3 4 5 6 7
b. Differences in teaching adults and
children...... R R R T 1 2 3 4 5 6 1 1 2 3 4 5 6 1
c. PhilosobhAy"of'ﬁduil education ........ B 2 3 4 5 6 7 1 2 3 4 5 6 7
d. Understanding the student population,
culture  of poverty, ethnic group
differences ................. SR 1 2 3'*4 5 6 1 1 2 3 4 5 6 7
e. Cours¢ organization: content selection, '
scheduling and sequencing  topics,
making lesson plans.  .............. 1 2 3 4, 5 6 17 1 2 3 4 S5 6 1
f. Methods of instruction:  selecting, . '
adapting, and using. ............... 1 2 3 4 5 6 7 1 2 3 4 5 .6 7
g Instructional  materials and  aides: . '
~ selecting, adapting, and using ........ 1 2 3 4 5 6 7 1 2 3 4 5 6 7
h. Diagnosis of student needs, testing and .
evaluating achievement; student Co :
program prescription .............. 1 2 3 4 5 6 T 1 2 3 4 5 6 7
i. Discipl'inc, class control, management of \ ’
- student failure, coping with lack of
self-confidence ................... 1 2 3 4 5 6 7 1 2 3 4 5 6 7
i Counécling students in academic or »
personal matters .......... e 1 2 3 4 5 6 7 1 2 3 4 5 6 7
k. Working with aides and volunteers ... .. | 2 3 4 5 6 7 1 2 3 4 5 6 7
1. Student recruitment and retention . . .. . "1 2 3 4 5 6 1 1 2 3 4 5 6 7
m Individualizing instruction ........... ’ 1 23 45 6 7 1 2 3 4 s 6 7
n. Improving human relations:
teacher-student .................. 1 2 3 5 7 1 .2 3 5 7
o. Improving staff rclationships within ABE 1 2 3 4 5 6 17 1 2 3 4 5 6 7
p.  Teaching “coping” skills: skills of urban ' '

lving oo 1 2 3 4 5 6 7 1 2 3 4 5 6 7
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Instruction

Instruction is the central component in the ABE unit. It includes various activities directly associated with the
teaching-learning process. The most familiar form of instruction occurs in a classroom’ setting in which an ABE
teacher, sometimes with the - assistance of an aide, works with a group of between eight and twenty-five aduit
students. Instruction, may also take the form of individual tutoring, sometimes in a student’'s heme, or the highly
individualized activitllcs of a lcurni'ng laboratory. Some classes may be departmentalized, as when a teacher works
with the adult students on math during one session, and a second teacher works on language arts during another.

The main influences on instruction are students, teachers, materials, facilities, and goals: These are the resuits of
recruitment, staffing, and other components of the program. Consequently, the major evaluation items for these
influences on instruction are located under other program. components.

The instructional process consists basically of students engaging in learning activities, usually with the assistance of
teachers and aides. Characteristics of the instructional process include subject-matter emphasis, methods of instruc-
tion, functioning of the learning lab, teacher activities, aide activitics, the counseling function, and the cvaluation
process. -

The main outcomes of instruction are student attainments, such as persistence. in trying to learn, achicvement,
further education, and occupational development.

Data for Evaluating the Instruction Process

Each of the following items secks information that accurately describes the part of your program related to
instruction. The letters in the left margin indicate whether an item is seeking information on {1} intended practice,
(C) current practice, or (IC) both. if there is no letter, the item is general. Parailel items of intended and current
practice arc listed as A and B of the same number for casy comparsion.

All items are cross-refercnced to corresponding items in the evaluation instruments. The cross-reference is in
parentheses following the item number. It gives the name of the instrument (abbreviated) and the number of the
corresponding item in that instrument. The page numbers of the instruments are listed on the Contents page.

C 1. (Prog. Stat. Form, 5) Number of teachers employed:

c

N

. (Prog. Stat. Form, 6) Number of:
Part-time teachers (less than 20 hours per week)

Full-time teachers (20 or more hours per week)

C 3. (Prog. Stat. Form, 7) Annual rate of teacher turnover:

a.

25% or more b, —_10-24% c. —_ lessthan 10%
C 4. (Prog. Stat. Fofm, 8) Number of classes currently in operation:

C 5. (Prog. Stat.‘Form, 9) Number of classes that are:

ESL (Eng.assec.lang.) .. ........... i

GED (H.S. cquiv'.) I

Other (spectfy: )

30
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C 6. (Prog. Stat. Form, 10) Number of classes held:

In public school facilities
In other locations

C 7. (Prog. Stat. Form 11} Number of classes held:

During the day (before 5 p.m.)
In the evening (after 5 p.nt.)

C . 8. (Prog.Stat. Form 12} Minimum enroliment required for a class to continue:

(@]
=3

(Prog. Stat. Form, 13) Number of hours per week that classes usually meet:
C 10. (Prog.Stat. Form 14) Current operating budget:

IC [1. (Teach. Ques., 5; Dir. Ques., 40) Sources of classroom instructional materials:

A. Percentage B. Percentage
That Should Be That Are
4. Commercially publishesl ... o000 oL, % %
b. Prepared or adapted Uy teacher ... ..., % ) %
¢. Prepared or adapted locally ... ... .. e % %-
IC 12. (Adm. Gd. 32; Dir. Ques., 47) How ABE classroom facilitics should be and are distributed “between types ol
locations: » '
‘ A. Should Be . B. Are
a. Adult cducation center used for clustered
clusses day and evening . ... .vei i ... % %
b. Scattered classes in school hvuildings, after
SEHOOl it e ittt e e e % %
¢. Scattered outreach classes in facilities of co-
SpONSoOrs .. ... e : % %
d. Other (specify): ) % . %
Total = 100% - 100%

IC 13. (Tcach. Ques., 6; Adn. Gd., 33; Dir. Ques., 48) Who should have and does have responsibility for orienting
new students: :

e ' A. Should Have B. Does Have,
Staff Member Responsibility Responsibility

4o DIrector ... i i e

b. Teacher ...... et i

C. Labinstructor. ..o v it i i i _
¢. Counselor ...,

€. ATdE ot i s

f. Other {specify: )
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~1C 14, (Teach. Ques., 7; Adm. Gd., 34; Dir. Ques., 49) How an entering student’s achievement level should be and
: and /s assdssed: .
A. Should Be - B. Is
Assessment Mcthod Asscssed By Assessed By

Ao Standardized test \,‘ .............. e
b. Locally developedtest ..................
CoInterview ... e
d. Combination of above «o.vvvinrinnon.. .
¢. No assessment . ., P

f. Other {specify: )

IC 15. (Teach. Ques., 8; Adm. Gd., 35; Dir. Ques., 50) Who should and does make the initial assessment of “student
skill levels: \

A. Should Make B. Does Make
Staft Member Assessment Assessment

Mo NOONE i e e e
b. Counselor .....ouuetii i einnnnns

[ 111 ¥

c o

I T2 T

N 1

Labinstructor . ... ..veviiiiiiiiiiiienns —_
8. Other {specify: ) '

-~ 0

IC 16. (Teach. Ques., 9; Adm. Gd., 36; Dir. Ques., 51) When diagnostic placement tests should be and are adminis-

tered:
A. Should Be B. Are |
Administered Administered
a. Never ........ e e ‘
b. Atthetime of enrollment  .............

c. After enrollment, when
studentisready . .....oviiii i

IC 17. (1each. Ques., 10; Adm. Gd., 37; Dir. Qués., 52) How student progress shod/d be and /s evaluated:

) A .Shouid Be B.Is
Evaluation Mcthod Evaluated . Evaluated

-

ClassSroOM eSS v e v ve v vnnennnnnnns .

b. Standardized ‘
achievement tests . .. ..o v,

e. Teacher summary
evaluation ... ... il

d. Stff conference ........... PP
c. Combinationofabove ................

f. Other {specify: N )

IC 18. (Teach. Ques., 11; Adm. Gd., 38; Dir. Ques., 53} Records of student progress in the ABE program that should
be and are kept on file:

A. Should B. Ar.c
Be Kept " Kept
Student Records —p_ —_p_
T—— a. Classroom festScores - .i..vveeenn.... ) -
b. Standardized testscores ..............
c. Teacherevaluations .. ....ovvvvvnune.
d.. Other (specify: . o
32
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IC 19, (Adm. Gd., 39; Dir. Ques., 54) Uses to which student records (from regular classes, learning lab, other
sources) should be and dre put: '
A. Sheuld Be B. Are
A, Measure student progress in program
N b.  Place students in classes
it ¢. Counsel students
d. Refer students to other programs, employers, etc.
- e e. Other (cpm‘ify' e )
IC  20. (Adm. Gd., 40; Teach Ques. 12) If standardized achievement tests are used should they be and are they
administered at regular intervals? -
A. Should Be B. Arc
Yes Yes
No No
IC  21. (Adm. Gd., 41; Teach Ques., 12A; Prog. Stat. Form 15A) /f yes, at what intervals should they be and are
they administered:
A. Should Be B.'Arc
N a. 100 hours of instruction
b. 150 hours of instruction
¢. 200 hours of instruction
“d. Other {specify: ) )
C  22. (Prog. Stat.-Form, 158; Teach Ques., 12B)
Names of standardized tests used:
(Note: If results of these tests have been analyzed for your use, attach copy.)
IC 23, (Teach. Ques., 14; Dir. Ques., 41) Emphasis that should be and /s given 1o various ABE subjects:
A, Should Be Given 8. Is Given
Little or Great Little or Great
ABE Subhijects ' . No Emphasis Emphasis No Emphasis Emphasis
a. Arithmetic . o.vvienrnen e iinnnnnnnn. 1 2 3 4 5 6 17 1 2 3 4 5 & 7
b. Reading, language skills ... ..o ] 2 3 4 5 6 7 P2 3 4 B 6 7
T e “Health education ......... .ol 1 2 3 4 5 6 x! 7 1 2 3 4 5 6 7
“d. Consumer education .................. t 2 3 4 5 6 7 t 2 3 4.5 6 7
c. Social studies, CIVICS v v v irennnenn.. 1 2 3 4 5 6 1 12 3 4 5 6 7
f. Ethnic or racial heritage ............... 12 3 4 5 6 7 12 3 4 5 6 7
g. Coping (how to apply for a job, obtain legal
assistance, deal with landlords) ......... . | 2 3 4 5 6 7 I 2 3 4 5 6 7
h. Other (specify: ) 1 2 3 4 5 6 7 1 2 3 5 6 7
- 33
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IC  24. (Teach. Ques., 15) Percentage  of class time /ntended to be and dctually devoted 1o cach of these
methods of instruction:

A. Intended Percentage of Class Time,,,

Type “Number Teach Teach .. Teach
of Class of Class as Students Students
Class {e.g., ESL) Students a Whole in Groups Individually
= : % + —h + % = 100%
=2 % + P + R = 100%%
=3 % + — + —_—% = 100%
= % + % + —_% = 100%
B. Actual Percentage of Class Time
Type * Number Teach ~ Teach Teach
of Class of Class as Students Students
Class (e.g., ESL) Students a Whole in Groups Individually
= N % + —_— + _—% = 100%
= ; % + —_% + —_—% = 100%
=3 - i % + —_% + —_—% = 100%
= _ % + S + _—% = 100%

C 25. (Teach. Ques. 16) Do tecachers adapt their meshods. of instruction to accommodate differences among
students? ' '

Yes No

(If yes, fill in B part of item 26; if no, leave B part of 26 blank)

IC 26 (Teach. Ques., 16} Emphasis that should be and /s placed on methods of instruction to accommodate
" differences among students:

A. Should Be Placed B. Is Placed
) Little or Great Little or - Great ‘

Methods of Instruction No Emphasis Emphasis No Emphasis Emphasis
a. Personally tutor individual students .. ... 12 3 4 5 6 7 1 2 3 4 5 6 7
b.-.‘ Group students with similar problems or .

intérests together ...........cc00ununnn i 2 3 4 5 6 7 1 2 3 4 5 6 7
c. Send student to learninglab . ........... | 2 4 5 7 1 2 3 5 7
d. Make individual reading, writing, or math . '

ASSIBNMENTS | L. ittt e ine e 1 2 3 4 5 6 7 . 1 2 3 4 5 6 7
e. Use programmed material ... .\ .......... 1 2 3 4 5 6 7 . 1 2 3 74 5 6 7
f. Other (specify: ) 1 2 3 4 5 6 7 - 1 2 3 4 5 6 .7
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IC  27. (Teach. Ques., 17; Dir. Ques., 42) Extent to which students should and do participate in various ways in
_their instruction: : :
A. Should Participate B. Do Participate

Little or . Great Little or Great
Type of Participation ] _No Extent Extent No .Extent Extent
a. Studentrecites .........ci 00000 nann 1 2 3 4 5 6 7 1 2 3 4 5 6 1
b. ‘Pairs or small groups of students practice ’ .
] N skillstogether .. ......ccc.iitiiinennnn. 1 2 3 4 5 6 7 1 2 3 4 5 6 7
’ " ¢. Small groups engage in problem solving ... 1 2 3 4 5 6 1 1 2 3 4 5 6 1
d. Whole class participates in discussion ..... 1 2 3 4 5 6 7 1 2 3 4 5 6 7
€. Small groups engage in discussion......... 1 2 3 4 S5 6 1 1 2 3 4 5 6 1
f." Students ask questions ................ 12 3 4 5 6 1 1 2 3 4 5 6 1
g Rea! or simulated learning situations (e.g., :
case studies, role playing}) .............. 1 2 3 4 5 6 17 1 2 3 4 S5 6 7
h. Planning or evaluating this educational
PrOgram ... ... ...i.eeeecinncacananns i 2 3 4 5 6 1 1 2 3 4 5 6 1

C 28. (Teach. Ques., 18) Are there aides or volunteers who work with teachers in their classrooms?

Yes No

(If no, skip to item 32)

IC  29. {Teach. Ques., 19; Dir. Ques., 43) 'Per.cenlage of time of teacher’s aide or volunteer that should be and is
spent performing the following duties:

Duties A. Should Be ~ B.Is

a, Clerical...oooiiiiiii o iiee, —% %
b. Housekeeping................ e —% %
C. Childcare...ocovivennerinannanannns —% —_%
d. Instructional .........ciiaceinan.ann —_—% —_—%
e. Other {specify: __ ' ) —_ % —_%

IC  30. {Teach. Ques., 20; Dir. Ques., 44) Percentage of the aide’s or volunteer’s instructional time that sheuld be and
is spent working in the followinig ways with students (/f the aide or volunteer performs in an instructional

r0|e)‘ A. Should Be B. Is
a. Individuaftutoring . ..........cc.u..n b G %
b. Working with small groups . ............ —_% —_—%
c. Teaching classasa whole ... .. e % —_—%
~d.  Other specify: } ) % %
Total = 100% 100%

IC  31. (Teach. Ques., 21) How important the teacher’s aide or volunteer should be and is to the educational
effectiveness of the classroom (if the aide or volunteer performs in an instructional role):

A. Should Be . - o B. Is
Not Very Not - Very
ifmportant Important Important Imporiant
1 2 3 4 5 &6 7 i 1 2 3 .45 6 7

1C  32. (Teach, Ques., 22; Dir. Ques., 45) How important to the teacher's role as teacher it should be and /s to help
students with personal and vocational probiems:

A. Should Be . B. Is
Not Very Not Very
Important Important important Important
1 2 3 4 5 6 7 1 2 3 4 5 6 7
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IC-  33. (Teach. Ques., 23) Number of students the teacher should talk with privately in a typical month and did-
talk with privately last month about their personal and vocational problems:

Number of Students

A. Should talk with
B. Did talk with ' —_—

C 34, (Dir. Ques., 55)’ Is any part.of the instruction provided in your program individualized—that is, individu-
N ally prescribed and placed?

Yes No

C 35. {Teach. Ques., 24; Dir. Ques., 56} /f yes, is such instruction provided- in a more or less self-contained
learning lab (a scparate instructional facility using programmed materials and in some cases instructional
equipment designed to enable students to work individually at iheir own pace)?

Yes No

C 36;-(Di}. Ques., 57) If you have a lcarning lab, name of supervisor:

IC  37.(Teach. Ques., 24; Adm. Gd., 42; Lab, Sup. Gd., 1) Part a Iearning lab should and does play in your
' instructional program: ’

A. Should B. Does

a. Used for remedial work for students re-
ferred by teacher . ................ .o —
b. A regular part of the students' total program e —_—
c. Available to students who wantit ........ ' — R
4 Y T ——— —
e. Other (specify: ) —_—

{IC  38. (Teach. Ques., 25; Adm. Gd., 43; Lab. Sup. Gd., 2) How the student’s work in the lab should be and is
' coordinated with classroom instruction: ‘

[

A. Should Be B.

4. Student's fab work prescribed by teacher .
b. Student’s lab work prescribed by counselor

c. Student’s fab work prescribed by lab in-
SIFUCIOR v veev e nnennennnacnnnones

d. Conference between teacher, lab instructor,
andforcounselor ... ... i,

SIRN

H'!

e. Not coordinated in any specific way -.....

IC 3%. {Adm. Gd., 44; Lab. Sup. Gd., 3) Categories of staff that shou/d be and are associated wuh the Icarning lab,-
' and what their dutics should be and are:

A. Should Be
Staff S — Duties -
B. Are .
Staff — Duties

36
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40. (Adm. Gd., 45; Lab. Sup. Gd., 4) How frequently the student in the lcarning lab should and does have
contact with each category of staff member: N .

A. Shoutd _ B. Does

41. (Adm. Gd., 46; Lab. Sup. Gd., 5) How these contacts should be and are initiated. (e.g., staff circulating in
the lab, staff stationed at desks available to students when students want help):

X A. Should Be Initiated /4 B. Are Initiated

42. (Adm. Gd., 47; Lab. Sup. Gd., 6) Sorts of help the staff sfould and does give students in the learning
fab: ‘

A. Should Give ' B. Does Give

<

43. (Adm. Gd., 48; Lab. Sup. Gd., 7) How student progress in the lcarning lab should be and is recorded;
kind of information that should be and is kept; who should and does kecp it; and to whom it should be
and /s available:

A. B,
Should Be Re—c;)r(;:d Is Recorded
Should Be Kept Is Kept
l; A Who Should Keep ‘Who Doe's Keep
To Whom Simuld Be Availab-le‘ To Whom Is Available |

\

44. {Class. Int. Form, 1) Extent to which teachers plan class learning activities in advance:

Seem Not’ Seem to Plan Seem to Lay Out

To Plan Major Objectives Every Step
at All But Not Details In Advance

1 2 3 4 5 6 7
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C 45, (Class. Int. Form, 2) Rating of classrooms from controlled and regulated (students participate only when’

clearly expected or required to) to open and free (students talk spontaneously to teacher and among
sclves): : "

Controlled Open
I 2 3 4 5 6 7

C  46. (Class. Int. Form, 3) How attentive teachers seem to be to the needs of students for help in their learning
activities:

Completely Very
Inattentive Attentive

1 2 3 4 5 6 7

C  47. (Class. Int. Form, 4) Effort that teachers make to accommodate the interests and feelings of students:

No Continual
Effort Effort

12 3 4 5 6 7

C  48. (Class. Int. Form, 5) Extent to which teachiers evoke participation in fearning activities intended for the
class as a whole:

Seem Unable Evoke
to Evoke Enthusiastic
Participation Participation

~

1 2 3 4 5 6 7

c 49. (Class. Int. Form, 6) Extent to which students remain attentive to classroom activities and work steadily:

Consistently Attention Wanders,
Attentive, Little Time
Work Steadily Spent Working

1 2 3 4 5 6 7

C 50. (Class. Ini. Form, 7) To what extent teachers treat students as adults rather than as children or adoles-
cents: ‘ '

As Children
or Adolescents As Adults

1 2 - 3 4 5 6 7
C 51. (Class, Int. Form, 8) How formally or informally teachers conduct classes:

Quite Very
Informally Formally

1 2 3 4 5 6 7

C 52. (Class. Int. Form, 9) How frequently teachers make encouraging remarks to students or act in some other
positively reinforcing-way to them: :

Never Give At Every Chance
Positive . Give Positive

Reinforcement Reinforcement

)2 3 4 5 6 7
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53.

54.

55.

56.

57.

58.

59.

{Class. Int. Form, 10) Extent to which teachers are sensitive to the student's fear of failure when
evaluating his performance:

No Regard For Greatly Sensitive to
Student's Feclings Student’s Feelings
l 2 3 4 5 6 7

(Class. Int. Form, 11) Extent to which the physical sctting.of the class is distracting (lighting, dirt,
outside noise, ctc.): : :

Typical
Few or No Classroom A Great Many
o Distractions Distractions Distractions

| 2 3 4 5 6 7

(Class. Int. Form, 12) Extent to which teachers and students understand each other:

Almost Always Dewn and Complete
Seem to Be Understanding
Tatking Past - of What Each
— Each Other e Js Saying
1 2 3 4 5 6 7

(Stu. Ques., 4) Do students feel they are treated like adults?

Yes No

(Stu. Ques., 5) Do students feel the classes are relaxed and friendly?

Yes No

(Stu. Ques. 6) How students judge difficulty of learning in these classes:

Very Hard. Having a lol of trouble.

‘Sometimes hard, but not too much trouble.

Not hard. No trouble.

(Teach. Ques., 26; Dir. Ques. 46) Goals of the program ranked (1, 2, etc.} according to their importance .
lo the teachers and the director, and according to the degree of emphasis actually placed on them:

B. Rank of

. A. Rank of Actual
ABE Goals . importance Emphasis

4. Increased self-confidence of students .. ...
b. Completion of 8th grade cquivalency ... ..
c. Increased competency in language skills ...

d. Preparation for high school equivalency

[ 0§ 4 1 R T T —————— ————

“e. Increased ability to cope wi*h adult-life

rolesand problems . ........... ... ...,

f. Prepare students to ineet special short-term
goals {e.g., complete job application} ..... —_———

g. Other (specify: )
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C  60. (Stu. Ques., 1) The one most important reason students give for coming to adult education classes:

To be able to help my children with their schoolwork

To get a job or a better job s

To learn the English language

To get a high school equivalency diploma

To improve myself by learning more

——_ Other--not listed above

c 6l. (Stu. Ques., 2) If the answer to the last question was “Other,” what was the reason?

C 62. (Stu. Ques., 3) How much the classes arc helping the student in regard to his most important recason for
' attending them: . ’ oo

Not helping at all

Helping some, but not enough

Helping a'lot’

IC  63. (Adm. Gd., 49; Teach. Ques., 13, 27; Dir. Ques., 58) Expected and actual gain in grade level for typical
students at the beginning, intermediate, and advanced levclls for every 100 hours of instruction:

A. Expected B. Actual

a. Beginning

b. Intermediate

|

c. Advanced
C 64. (Teach. Ques., 28) Approximate percentage of enrolled students who are absent at any one class meeting:

less than 10% 10--24%

25-49% ______ 50% or more

C 65. (Dir. Ques., 59) How satisfied are you with the . extent to which y=ur instructional program enables
students to: ' ' .

¥ Not ’ Very
Satisfied Satisfied
Getajob ..o e e, 1.2 3 4 5 6 7
Go into a job-training pfogram ............. 12 3 4 5 6 7
Go on to further education .. .............. ] 2 2 4 5 6 7
Achieve personal goals . .... .. ..l 1 2 3 4 5 6 17
Achieve educationally . ..... ... .. .. ... 1 2 3 4 5 6 7
i
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66. (Adm. Gd., 50; Teach. Ques., 29; Stu. Ques., 7) Suggestions for improving instruction:

Administrators’ Suggestions

Teachers' Suggestions

Students’ Suggestions

41
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Collaboration

The two most common examples of coliaboration between an ABE program and other community organizations are
‘the co-sponsorship of classes and the referral of students. Referral is a two-way street. Community organizations ifat.
do not have basic cducation programs of their own refer clients who need basic education to the ABE program.
Conversely, ABE programs often refer students who need such services as child care, transportation, and job placcmcnl
to community agencics that are better equipped to perform these services.

If an ABE program is to collaborate with other community organizations, it must allocate time and money for
that purpose. It must also develop ways of establishing and maintaining contact with those -organizations. The
director may assume primary responsibility for this or may dclegate it to liaison staff. Some directors prefer to
rely on contacts made with other organizations at meetings and conferences. Other directors supplement such

~contacts with the use of mass media, community liaison personnel, and other methods.

There are several advantages of coliaboration. It may cnable ABE programs to diversify the locations of their
classes at minimal cost and to increase the number of students they scrve. It may also enhance program prestige,
increase the visibility of the program to the community, and cstabllsh a more secure institutional position for the
program in thc community.

Recruitment is the major program activity most closely related to collaboration, Referral agencics are often a source
of students. Co-sponsors help boost recruitment, too. They not only attract students, but also provide facilitics for
outreach, classes. The co-sponsoring of classes affects other program activities as well as recruitment, namely instruction
and sometimes cven staffing. Goal-setting is related to collaboration in severai ways. The goals that are set provide
criteria for establishing and modifying collaborative arrangements. Also, the working relationships between agenfscs cain
influence goal-setting, .

Data for Evaluating the Collaboration Process

Each of the following items seeks information that accurately describes the part of your program related to
collaboration. The letters in the left margin indicate whether an item is sceking information on (l) intended
practice, (C) current practice, or (IC} both. I7 there is no letter, the item is general. Parallel itemis of intended and
- . current practice are listed as A and B of the same number for casy comparsion.

All items are cross-referenced to corresponding items in the evaluation instruments. The cross-reference is in
parentheses following the item number. It gives the name of the instrument (abbreviated) and the number of the
corresponding item in that instrument. The page numbers of the mstruments are listed on the Contents page.

,\
'IC 1. (Adm‘ Gd., 51; Dir. Ques., 60) Proportion of your ABE budget and of your administrative time that
* should be and is allocated for collaboration:

A. Should Be B.ls,
a.. Budget ‘ —_— % —_—%
*b. Administrative time —_—% %
| 2. {Adm. Gd., 52) Types of organizations preferred as co-sponsored and sources of referral and support:
i 3. (Adm. Gd., 53) Types of working rclationéhips desired with collaborative organizations:
C 4. {Dir. Ques., 61) During lhc past year, have you employed staff membcrs whose prlmary lcsponsxbnluy is

to aci as a liaison between the ABE program and the community?

Yes

_No N

If yes, how many (full-time cquivalent)?
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C 5 (Dir. Ques., 62} /f yes to #4, importance of these liaison functions for your

program: .
", Rari.n Order
Liasion Functions of Importance

. a. Recruiting students .................
b. Following up dropouts ...............

c. Providing feedback on the success of the
ABE program in the community .......

d. Establishing co-sponsorship ...........

c. Other (specify: ! _—

C 6. (Dir. Ques., 63) ‘Have you and your staff expericnced any major conflicts or problems in working with other
organizations that co-sponsor classes, refer students, or sponsor their own basic education classes?

Yes No
C 7. (Dir. Ques., 64) /f yes, describe the major problems in working relationships and why they seem to occur:
A : '
C 8. (Dir. Ques., 65) Extent to which your program expericnced difficulty during the past year in establishing
contact with potential co-sponsors and with agencics that refer students:
Little or Great
No Extent Extent

C 9. (Dir. Ques., 66) Reasons for terminating co-sponsored classes:

. - Rank in Order
Reason for Termination - . of Frequency

a. Enroliment declines below the minimum
needed to continue class . ......... ..
b. The educational needs of the co-sponsor
are met and classes are no longer nceded
c. A teacher cannot be found to instruct the
ClasS i i i e — g
d. The co-sponsor makes demands on the
program that are too costly to tneet . ....

B ‘ c. Other (specify: )
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10. (Adm. Gd., 54; Dir. Ques. 67) Importance of benetits that your ABE program is trying to attain and actually
receives as a result of co-sponsorship of classes and collaboration with agencies that refer students:

i Rank in Order of Impaortance

A. Trying to B. Actually
Benefits of collaboration Attain Receives

A Recruitment of students through co-sponsored classes ... .

b. Provisions of support services {e.g., child care, counseling,
transportation) by collaborating organization .. .........

¢. Extension of ABE to hard-to-reach segments of the target
population through co-sponsored classes .. .............

d. Increased public awareness of program through co-sponsor-
ship and collaboration with referral agencies .. ..........

¢, Obtaining additional operating funds through
co-sponsorship arrangements ... ... . it iiieean..

f. Provision of feedback about program through interaction
‘with collaborating organizations .....................

g. Increased community support for ABE through

. . ' A <
collaboration with other Organizations, .. ..............

I . 11. (Adm. Gd., 55) Bencfits other than those listed above that your program is expectedsto attain from collabo-
. ration (list briefly):

iC 12. (Adm. Gd., 56; Dir. Ques., 68) Disadvantages of collaboration that seem most important to avoid and that
actually were greatest:

Rank in Order of Importance

. ~ A.Most Impdrtant B. Actuaily Were
Disadvantages of Collaboration To Avoid Greatest

a. Loss of program flexibility asa result of collaporalion e . St

b. Decrease in administrative autonomy as a result of
collaboration ..., . . ittt i i e e

¢, Collaboration resutts in serving students not representative
"l of the target population program is trying to reach .......

d. Increase in unit cost (instructlonal hour) as a result of
collaboration . ... .. .. i e i i

e. More of your time thuan is desirable spent on arranging for
and administering collaborative efforts .. ..............

1 13, (Adm. Gd., 57) Other disadvantages that you lry 1o avoid related 10 co-sponsorship or collaboration with
agencies that refer students {list bricfly):

j4. (Adm. Gd., 58) Suggestions for improving collaboration with organizations that co-sponsor classes and
refer students:

Information from the Co-Sponsor Data Form

The following information is to be obtained for each organization with which your program co-sponsors ABE classes.
For programs with many co-sponsorship arrangements, a representative sample of such organizations will do.

). Name of co-sponsoring organization:

2. Type of organization (c.g., church,
hospital, prison}
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. Number of students currently enrolled in classes so co-sponsored

b AD

Number of ABE classes currently co-sponsored with this organization

Number of months that classes have been co-sponsored with this organization

. Types of classes co-sponsored with this organization:

English as a Second Languagc‘
Basic Education—native born (levels 0-8)
GED (levels 9-12)

. Compared to typical ABE classes that are not co-sponsored, the class or classe- co-sponsored with

this organization:

Less Time More Time
A, Required more or less of the director’s administrative time
toestablish ... .. i 1 2 3 A 5 6 7
b. Require more or less of the director’s attention on a day-lo- Less Attention More Attention
day Dasis ..ot e e REEEERRR : 1 2 3 4 5 6 7
¢. Cost more or lessin terms of \ Cost Less Cost More
COSI-perstudent ...ttt iiii e e 1 2 3 4 5 6 7
d. Have a more or tess favorable Less Favorable ~~ More Favorable
FeleNUON FATE ottt it ettt ettt iiinne e 1 2 3 4 5 6 7
e. Are more or less representative of target population Less Representative™s, More Represenititive
program is trying toreach ............. e i 2 3 4 =5 6 7
f. Enhance or detract from the program’s Detract from ' Enhance
visibility in the - Visibility ' ' _YEPM
COMMUNILY t it ittt ettt i ereeeeesennsnnnsoneas C | 2 3 4 5 6 7
' More Difficult _ Less Difficutt’
8. Are casier or more difficult _to Staff _to Staff _
tostaff Lo . 1 2 3 4 5 6 7
i . Detract from Promote
h. Promote or detract from . Support Support
‘community support For ABE .. .i.eiiiiiinan.n ... S 2 3 4, 5 6 7
. Extent to which it has been necessary to modify instruction in classes co-sponsored with this orga-
nization in order to meet spccial needs: : :
Little or Great

No Extent Extent

! 2 3 4 5 6 7

y

. Does this co-sponsor provide services that support classroom instruction such as child care, transp..«-

tation of students, counseling, or spbcial incentives for students to attend classcs?

Yes ' - No
. If yes, briefly list services or incentives:
” . ..
. Importance to co-sponsor organizati’oh of the services provided by. the ABE. program:
Little or o . Great
- No importance : . Importance .

o2 3 4 s -6 1,
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Information from the-Co-Sponsor Qu:tionnaire

1. Name of org.gnization:

2. Organiz v:ion’s business, purpose, or function:

w

. Position in the organization of person supplying data:

4. Extent to which he was personally involved in cstablishing ABE classes in his organization:

Was Not Was Greatly
Involved Involved

1 2 3 4 5 6 7

5. Extent to which the organization is involved in the day-to-day operation of ABE classes:

Is Not - Is Greatly
Involved Invoived -

1 2 3 4 5 6 7
6. How the organization determined that it needed ABE classes: |
An investigation of employee or membership records indicated a large number of undereducated
adults. .
The organization’s employees, membership, or clients requested ABE classes,
The organization felt a need to upgrade employee skills.

The organization contains a significant number of non-English speaking adults. ABE was needed
lo facilitate communication.

The organization had not considered ABE, but the ABE director or his representative convinced
them that it was a good idea.

Other {specify)

7. How the organization first learned of the ABE ;?rogram:

8. If an employer, does the organization offer its employees released time from work with pay to attend ABE
.classes?

- Yes No : Not an employer
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9.

13.

14.

15.

16.

17.

Success of ABE classes in accomplishing the following for the organization:

Unimportant ABE Classes ABE Classes . ~
for the Have Had Have Been a
Organization No Success Great Success
Upgrading employee, member, or client skills 2 3 4 5 6 7
tncreasing employee, client, or membership
proficiency in speaking English .......... ) 1 2 3 4 5 6 7
Increasing morale and building an esprit de '
corps among members, cllents, or employees 1 2 3 4 5 6 7
Giving members, clients, or employees the
opportunity to rise within the organization ! 2 3 a 5 6 7

. Ways in which the ABE program most benefited the organization:

. Havé there been any significant drawbacks to co-sponsoring classes with the ABE program?

Yes No

. 1f yes, fist: _ ~

When problems arise concerning ABE classes, the co-sponsor usually contacts:

The AB!_E Director The Teacher

Other (specify: ‘ )

Co-sponsor's. rating of the effectiveness of the ABE tcacher:

Ineffective Very Effective Unable
to rate

1 2 3 4 5 6 17 teacher’s effectiveness

In general, how satisfied with the ABE classes are the adults from the organization who participate in them?

Unsatisfied Very Satisfied No adequate
—— - knowledge of
T2 3 4 5 6 7 their satisfaction

Why the orgsnization chose thc ABE program to provide basic education classes for its members, employees,
or clients:

Belief that-the ABE program is the best available program providing basic education in the
community.

The ABE program provides its service free of charge.

The ABE progra‘m<was the only basic education program the organization knew about.

The members, clients, or employees wanted it. ‘

Other (specify: - : B o o )

Additional comments:
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Goal-Setting

To understand the goals of an A%E unit, you must examine not only the stated goals but also the implicit goals. These
are the goals reflected in the priorities set and policy decisions made on recruitment, staffing, and other facets of the
. program, .

.. A general goal of ABE units s 10 help undereducated adulls to increase their ability to handle further education and
perform their adult roles in work, family, and community. More specific program goals relate to characteristics of
participants, staff, and instruction. In the evaluation of an ABE program, emphasis should be placed on these more

~ specific goals and priorities. The very specific goals and objectives of individual students and teachers arc dealt with in
the sections on recruitment and instruction and are not included in this section on goals.

Goal Setting is influenced by many local factors largely beyond the control of ABE staff members. Thcse factors
include the provisions of the state ABE plan that is submitted to the U.S. Office of Education; the characteristics of the
total population of the service arca; assumptions about the expectations of potential participants; and the relationships
between the ABE -program and the remainder of the school system as reflected in policy guidelines and funding
arrangements. Goal setting is also affected by such imponderables as the characteristics of the people who set the goals.

An important outcome of the goal-setting process is the preparation or revision of a written statement of program
objectives. Decisions must also be made about the target population, the recruitment strategy, criteria for staff
selection, specifications for staff development, and emphasis on various instructional areas. Program goals may be
reflected in the types of efforts used' to obtain community support, in the degree of decentralization of ABE class
locations, and-in the extent of collaboration with community groups. Thus goal setting is intimately connected with
other components of the program. [t affects them and is affected by them.

Data for Eva‘luating thQ.Goal-Settinngrocess

Each of the following items secks information that accurately describes the part of your program related to goal-setting.
The letiers in the left margin indicate whether an item is sceking information on (1) intended practice, {C) current’
practice, or (IC) both. If there is no letter, the item is general. Parallel items of intended and current practice are listed
as A and B of the same number for easy comparison.

All items arc cross-referenced to corresponding items in the evaluation instruments. The cross-reference is in
parentheses following the item- number. It gives the name of the instrument (abbreviated) and the number of the
corresponding item in that instrument. The page numbers of the instruments are listed on the Contents page.

iC 1. (Adm. Gd., 59; Dir. Ques., 69) Persons or groups whe should have and currenlly do have the mosl influence
on scllrng program goals and priorities:

A. Should Have B. Do Have

IC 2. {Adm. Gd., 60; Dir. Ques., 70) Role cach person or group typicaily should and does play in the goal- Scll'ng
aracess:

A. Should Play " B. DoesPlay

e 3. (Adm Gd., 61; Dir. Ques., 73) How the- worklng relatronshlp between the ABE unit and collaboratrvc
orgamzallons should and does influence the goal-setting process:

A. Should Influeuce B. Doés Influence
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4. (Adm. Gd., 62; Dir. Ques., 71) Extent to which each factor listed below should and does influence the goals

and priorities of your local ABE program:

«

A. Influence Should Have B. Influence Does Have

Little Little
Factors or None Great or None _Great
StateABEplan . ... .. ............ 1 2 3 4 5 6 17 1 2 3 4 5 6 7
General population characteristics . . . . . ... 1 2 3 456 7 1 2 3 4 5 6 17
Other ABE programs in the community . ... | 2 3 4 5 6 7 1 2 3 4 5 6 7
Expectations of the students . . . .. . ... .1 2 3 45 6 1 1 23 4 5 6 7
Refations with school systems . .. .. .. .. 1 2 3 4 5 6 17 1 2 3 4 5 6 7
GED exam . ...... e 1 2 3 45 6 7 1 23 4 5 6 7
Expectations of the community . .. . .. .. 1 2 3 4 5 6 17 I 2 3 4 5 6 7

5. (Dir. Ques., 72) Specific ways in which the state plan has actually influenced goals and priorities:

6. {Adm. Gd., 63; Dir. Ques. 74) What your ABE unit should and does have by way of a written statement of

goals:
' A. Should Have

B. Does Have

7. (Dir. Ques., 75) Policy decisions related to program goals and priorities that have actually been made or
modified during the past year or so your local ABE program {check all that apply): ‘

Definition of target population

Selection of student recruitment strategy

Formulation of criteria for staff selection

Determination of relative emphasis on various-instructional areas

-_ Determination of strategies for obtaining community support

Decision on degree of centralization vs. decantralization of class locations

Policy related to collaboration with community groups and organizations

)

_____ Other (specify:

g

For each poiicy decision checked, include the foilowing information from the Goal-Setﬁng Process Form:

{1) SL;bjecl of policy decision (target popuiation, recruitment, etc.)

(2) How this issue was resolved:

(3) Director'srole:
(4) Others involved (individuals and groups):

(5) Their role:

(6) Major influences on the resolution of the issue: .

(7) Efforts made to encourage support for the outcome:
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8. (Adm. Gd., 64) Suggcslion.s for improving the process of setting goals and priorities in your ABE program:

Part 1V

EVALUATION INSTRUMENTS
. 3
This part of the guide provides the instruments needed to collect evaluation data. Three types of instruments are
included: interview guides, questionnaires, and forms.

Evaluation items are grouped together in each instrument according to the source of the data. Thus, theitemsto
which teachers will respond in writing are in the Teacher Questionnaire, and the items to which the learning lab
supervisor will respond orally-are in the Lab Supervisor [nterview Guide. [n general, the items about intended practice
are contained in the Guides, and the items about current practice are contained in the Questionnaires and Forms.

Thesc same items, in slightly different form, are grouped in Part [l according to their relation to the six selected
program components. Each item in the instruments is cross-referenced so that the corresponding item in the component
sections can be easily located. A few of the forms are exceptions; crossreferences are not needed since all of the
information in the form is repcated in one component, which is identified in the form. Thus, all of the items in the
Co-Spbnsor Data Form arc repcated with the same numbering in the component on Collaboration. '

There is one copy of cach instrument. Additional copies can be made as necessary. The approximate number of
copics of each instrument required to evaluate a typicai program with 500 students is as follows:

Instrument . : Copies

Preliminary Survey Guide ..................... 100

Administrative Staff Interview Guide ............. 6

Lab Supervisor Interview Guide . . .. ............... 2

Director Questionnaire ..............c.c0uiieeann 2

Teacher Questionnaire . .. .. e e 40

Student Questionnaire . .........ovvriivinnen.. 500 . -
Co-Sponsor Questionnaire ................. ... .. 5

Program ‘Slalist'iAcs Fofm ..... R 4

Student DataForm .............. [

Teacher DataForm ........... ... . ... ian .. 40
Teacher Rating Form . . e PR S . 40
In-Service Education Content Form . ............. 40
Classroom Interaction Rating Form . .............. 40

Co-SponsorData Form ............cc.oeneu...

- Goal Setting ProcessForm .. ........ ... .. .. ...
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Interview Guides

The three interview guides that follow suggest-questions that interviewers can ask of respondents. Each guide is
organized to collect data from a specified category of respondents. For instance, the Preliminary Survey Guide is to be
used with a few key staff members such as the director, supervisor, and several teachers. The Administrative Staff
Interview Guide is to be used to interview all or a representative sample of ABE administrators. The Lab Supervisor
Interview Guide is for the lab supervisor. ' _

If a guide is not entirely satisfactory for a specific ABE program, items should bc added, dcleled or modified as
desired. When modifying instruments, it is important to preserve the parallelism between the interview guide items on
intended practice and the questionnaire and form items on current practlce so that comparisons can be made between
intent and acluallly at the data analysis and interpretation stage.

~ Preliminary Survey Guide

Recruitment: Intended Practice

\

Each item in this section seeks information about your intents, what you are trying to do whether you are successful or
not. Terms such as $howuld are used in the items for brevity and clarity, but they refer to your serious aspirations and
intentions, and not some ideal that you do not expect to attain.

1. (Rec., 1} What kinds »f staff (e.g., teachers, aides, counselors) should be involved in recruitment activities?

'

2. (Rvc., 3A) What proportion of your ABE budgel and of your administrative time should .be allo.ated for

recruitment of students?
-

a. Budget %
b. Administrative lime %

3. (Rec., 4) There are many methods rhat can'be used to recruit sludents (e.g., mass media advertising, door-to-door

canvassing, referral from other agencies, word of mouth). What method should be emphasized in the recruitment of
students for your programs?

4. (Rec., 7) Whatare the characteristics of the target population you are trying to reach (age, sex, ethnic background,
place of residence)? '

5. (Rec., 9) Given your present resources, what would you like your 1total current enroliment to be (active students
at any one time)?

students

Recruitment: Current Practice

Each item in this section seeks information that accuraiely describes your current program. Report precise data where
it is available. Otherwise provide your best estimate. 1f the format of any item makes it difficult for you to clearly

- describe your program, respond in your own words.

Q
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6. (Rec., 38) Approximately what proportion of your ABE budget and of your administrative time is currently
allocated for recruitment of students? '

a. Budget %
b. Administrative time %

7. (Rec. 5B) Listed at the left of the matrix below are several groups that are often the focus of ABE recruitment
efforts. Listed at the top of the matrix are a number of recruitment methods. For cach group listed, indicate by a
check mark in the appropriate space(s) in the row to the right, the one or two methods you currently rely on most
for recruiting persons in that group :

RECRUITMENT METHODS

. . . Co-s i
Groups D[o)(())roio Mass Media | Agency Referral E‘,’;’;;Z‘;’““ Word of Mouth] Other: ——

Young adults

Non-English Speaking

Blacks

Males

Unemployed

Least Literate

Other

Other

Other

8. (Rec., 10} Is your current enroliment as high as budgetary resources will permit?

Yes No
. .

-4
" 9. (Rec., 11) During the past year, to what extent has your program experienced difficulty in recruiting the kinds of

students you want toreach?.

Little cr Great
No Extent Extent
! 2 3 4 5 6 7

10. (Rer., 12) What is your best estimate of the maximum number of potential ABE students in your city or service
-area? ‘

11. (Re.., 13} What is the approximate total number %studcnls who currently participate in your ABE program ina
i pical week? '

12. (Rec., 14) What was your total annual enrollment for each of the past four years?

) Total Annual
Year Enroliment
‘Ldst.ycar
19 _—
19 —_—
19 _ —_—

13. {Rec., 15B) By the sivth week of class, beginning last fall, what proportion of the students who were enrolled at
te fizst week had dropped out of the program? %

o 52
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14, (Rec., 16) What suggestions do you have about ways to improve the recruitment process in your
ABE program?

15. (Rec.-Stu. Data), If data for the Annual Program Report required by the Adult Education Act of
1966 arc tabulated and current, secure a copy of the report; otherwise, obtain the following data
from student records, or, in a large program, from a random sample of student records.

Total number of students or
total in sample

1. By approximate grade fevel:

a. Beginning (1-3)

b. intermcdiatc (4-6) _
¢. Advanced (7-8) _—
d. GED (H.S. Equiv.) —_—

2. By sex:

a. Male
b. Femalc

3. By agc range:

17 or less
. 18-24
25-34
. 3544
45-54
55-64
65 and over

i

® oo a0 o

4. By race:

White _

. Black : . _ i
American Indian E—

. Oriental

Other non-white

Pop ow

5. By ethnic.group:
a. Cubans
b. Mexican-Americans
c. Puerto Ricans
d. Other
6. Migrant

‘ 7. Welfare recipients (estimate)
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R Staffing: Intended Practice
R - . 3
Each item in this section sceks information about your intents, what you are trying to do whether you are successful or
.fiol. Terms such as shoul/d arc used ithe items for brevity and clarity, but they refer to your scrious aspirations and
intentions, and not some ideal that you do not cxp_éct to attain.

16. (Staff,, 3) Aside from personality and criteria mandated by state or tocal regulations, what criteria should govern
the selection of ABE teachers {c.g., experience tcaching adults, clementary cducation expericnce, age, ethnicity,
pre-service education)?

17. (Staff., TA). What proportion of your ABE budget and of your administrative time shou/d be atlocated for staffing
{e.g., setting selection criteria, identifying sources of staff, recruiting staff, sclecllng and hiring staff, and-
assignment of new staff)?

v a. Budget —_— %

b. Administrative time %

18. (Staff., 2A) Who should have the most to say in determining the criteria used in hiring teachers?

E

19. (Staff.,13) In overall performance, some teachers and aides are clearly superior to otners. Realistically speaking,
about what proportion of your instructional staff do you expect to be: -

Proportion
v Teachers Aides
a. Excellent ............. .. . % %
b. Verygood .............. % %
€.°50o0d ...t % —-%
do Fair vvvpeinnnnnnnnnnn, % %
€. POOF . ...oviiiinnnnnnnns % % t
' Yotat = 100% 100%

20. (Staff., 12) What would you like the composition of your staff fo be in terms of age, sex, ethnicity, and prior
traininng and/or experience? ‘ N '

~Staffing: Current Practice

~

Each of the items in this section seeks information that accurately describes your current program. Report precise data
where it is available. Otherwise provide your best _estimate. If the format of any item makes it difficult for you to
clearly describe your program respond in your own words.

\.’

21. (Staff., 2B) Who has the most say in"determining the cr/'ter/:a used in hiring teachers for your program?

O
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22.

23.

24.

25.

25.

27.

28.

¢

(Staff., 1B) Approximately what proportion of your ABE budget and administrative time is currently allocated for
staffing (e.g., setting selection criteria, identifying sources of staff, recruiting staff, sclecting and hiring staff, and
assignment of new staff)?

a. Budget %
b. Administrative time %

(Staff., 10B) Who is actively involved in the process of selecting and hiring teachers for your program (check all
that apply)?

. ABE Director

ABE Teachers

Schiool Personnel Office.
ABE Supervisors

a
. b

- c.
: d

e Gther (specify:

(Staff., 10B) What is the role of each in the staffing process?

(Staff., 18B) What is your annual rate of teacher turnover?

a. 25% or more
b. 10-24%
c. less than 10%

b}
b

(Staf'tf.'—Tea‘cH. Rat. Data) What is the overall performance of your teaching staff?

1. Poor 2. Fair 3. Good . 4. Very Good 5. Excellent

(Staff.—Teach. Data) What is the composition of your present teaching staff in terms of age, sex, ethnicity, prior
training and experience?

(Staff., 19) What suggeslioris do you have about ways to improve the staffing process in your ABE program?
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In-Service Education:

»
P~

Intended Practice

L3

Each item in this section seeks information about your intents, what you are trying lo do whether you are successful or
not. Terms such as shouid arc used in the items for brevity and clarity, but they refer Lo your serious aspirations and

intentions, and not some ideal that you do not expect Lo attain.

29, (In-Ser. Ed., 2A) What proportion of your ABE bu'dget and of your administrative time shou/d be allocated for

in-service education (e.g., workshops, conferences, courses) for all calegories of staff {(e.g.,

administrators)?

a. Budget

b. Administrative time

teachers, aides,

%
%

30. (In-Ser. Ed., 2A} For cach staff calegory that follows, what show/d be the proportlon of the total in that category
who attend an in-service workshop, university course, or regional conference in the course of a year?

Staff Category

a. Teachers and Counselors
b. Aides
c. Supervisors and Administrators
d. Support Staff
- e. Others (specify: )

Proportion of
Staff in Category
%
%
%
%
%

317 (In-Ser. Ed., 5A) In- -service education can take several forms. Indicate the degree of emphasns which should be

~ given each form suggested below:

Emphasis

a. Novice-master assignments

b.. Participation in curriculum development

c. Coaching by supervisors or others

d. Warkshops and conferences conducted by ;

other ABE programs

e. Warkshops and conferences conducted by
others (state or regional agéncies or in-

SHIULIONS ...t v i
Participation in university courscs

g. Other (speclfy : )

32. {InSer. Ed., 7) On

No Gre;;t

P2 3 "4 5 6 7

the average, what nurﬁber of days should persons in each staff category Be devoting to

. partncnpahon in in-service education in. their first year with the ABE program and in-subsequent years? (If none,

so indicate.)

a. Teachers and Counselors
b, Aides..:...... R,
¢. Supenvisors and Administrators . . ...

d. Other (ﬁpecify:

Subsequent Years

First Year
days days
days days
days - days
days days

O

s
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33, (In-Ser. Ed., 23) What is your expectation about the ways in which your stalf members (especially teachers and
aides) will become more competent as a result of in-service education?

+

l—~

34. (In-Ser. Ed., 24A) To what extent should each of the following be a major outcome of in-service education?

- . Little Great_
. . .
a. Higher staft morade oot EREERERE 12 3 4 5 6 7
b. Greater insight into students .. ... ... ..., 12 3 4 5 6 7
s ¢. Increased professional competence ..o, ... 1 2 3 4 5 6 7
‘ d.. Greater receptivity 1o future in-service education I 2 3 4 5 .6 7
- ¢. Increased competence of trainers ... ... .. .12 3005

’ ln-Servic*cation: Current Practice

«~ €0 . . -

Each item in this scction seeks information that accurately describes your current program. Report precise data where
it is available. Otherwise DIOVldL your best estimate. H the format of any item makcs it difficult for you to clcarlyh
describe your program, wspond in youn own words

g - . . ’ - /‘JN- .. .
35. (In—Scr. Ed., 3B) Approximately what- proportion of your stalf has participated in a program of in-scrvice -
education conducted by your ABE program or conducted by others (e.g., university courses, state or regional

institutes) (a) within the past year; (b) within the past three years? (4 none, so indicate.)
P

@ . ' Conducted by -
.. - : . . — . ™ Your.ABE Program Conducted by Others
R ! K a) Past \ b) Past a) Past b) Past
Staff Category . . Ycar Three Years Ycar Three Ycars
a. Teachers and Counseiors . .......o..... _w > w % %
b. Aides........ e g p % % % %
c. Supervisors and administeftors . ........ _— % % —_% —_— %
d. Others (specily: i ) M
: ) % % —_% %

| ‘ ) . . .
36. (In-Ser. Ed., 1B) Aprroximately how many dollars were spent on in-service education of your ABE staff in the last .
| ' i

“school yedy? , : .
, , . N ‘

=

]
|
i o
37. (In-Ser: Ed., 24B) To what cxtent is each of the following a ma;or outcome of curfeni in-service education
f acllvmes7 .

! Little or No fi"xtent Great Extent i .
| ’ - - Lo
4. Higher staff morale ........... PP 1.2 3 -4 5 6 1 ‘ RN

b. Greater insight into students ............. 12 5

¢. Increased professional competence ........ 1 2 5 6 7

d. Greater receptivity to future in-service ‘

education. ... ... ... il t 2 3 4 5 7
e. Increased cempetence of trainers 1 2 3 4 5
57
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‘ 38. (InSer. Ed., 25) What
program? '

%

o
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about ways to improve in-scrvice education for the staff of your

-

suggestions do you have
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Instruction: Intended Practices
: , ,
Each jtem in this section seeks information about your intents, what you are trying to do whether you are successful or °
. noi. Terms such as shou/d are used in the items for brevity and clarity, but they refer to *our senous asplrallonsand
intentions, and not some ideal that you do not expect to attain.

P

39. (Instr., 13A) In every program, somecone has the primary responsibility. for orienting new students. In your
program, who should have this rcsponsibility(e.‘g., director, teacher, lab instructor, counselor, aide, other)?

"
-

40. (Instr. 17A) Regarding the evaluation of sludent progrcss how should studcnl _progress be cvaluatcd (cg.,
classroom tests, standardlzcd achievement tests, leachcr summary cvaluallon staff confcrcncc combination of
above)? ™ : }

1 .,
. ~.

“

A

41. (Instr., 18A) What records of student progress in the ABE program should be kept (e.g., classroom test scores,
teacher summary evaluations, standardized achievement test scores)?

£ R
'

42. (Instr. 23A) Most teachers emphasize certain subjects more than others. If you were free to decide; how much
emphasis do you feel should be given 1o cachrof the following: :

ABE Subjects Little or No Emphasis Great Emphasis
a. CArithmetic ... Wiai e 1 2 3 .4 5 6 7
. . 4 . ‘
b. Reading, language skills ............. 1 2 3 4 5 6 7 .
¢. Healtheducation .................. 1 2 3 4 s 6 7
d. Consumer education ............... ! 2 3 4. S 67
e. Social studies, civics ............. L. 1 2 3 _A 5 6 7 .
. ! ) v
f.  Ethnic or rygial heritage ........ S 1 2 3 4 ‘5 6 7
g- Coping (how to apply fog;a job, obtain
" legal assistance, deal with landlords) . .. ] 2 3 4 6 7
h. Other {specify: ) 2. 3 44-5 .6 7

k]

"43. {Instr. 26A) How much emphasns do you‘feclshou/d be placed on each of the methods of instruction listed below;™
in order to accommodate difterences among the studeni

o

. o
Methods of Instruction- : . Littlesgr No Emphasis . Great Emphasis
’ i S ) v
B a. Personally wtog individual students.... 1 - 2. .3 4 5 6 -7
b. Group students with similar problems or _ o
interests togcth"r ............... R 1 2 3 4 5 7
! “¢. . Send student to Icarnmg lab e 1 2 L3 4 5. 7
. ‘ d. Make mdlvndual rcadmg. wrllmg or math#
N oo assignments . ....7. . . oo L 2 3 _4 5
c. Use programnied materials .......... 1 2 3, 4 5 6 7 .
f. Other (specify: ' B : ‘ : K . )
' Yy o 2 3 4 5 6 7
i v . « . E T
- . . ‘ .

\.)‘ ] _ - . | P
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44, (Instr. 32A) tow important should helping students with personal and vocational problems be in the teacher role?

Not Important Very Important

[ 2 3 4 s 6 7

45, (Instr, 37A) What part, if any, should a learning lab play in your instructional program? (A fearning lab is a
separate instructional facility utilizing programmed materials and in some cases instructional equipment designed
1o enable students to work individually at their own-pace.)

46, (Instr., 59A) -There are many possible goals-that an ABE program might help adult students to achieve. Ranf the
goals below in terms of their importance 1o you' by writing the number 7 in the space next to the most impartant
goal, number 2 next to the second most important goal, and so on for all six goals. :

- - —~—

ABE Goals Rank

i, Increased self-confidence of students ... il
b. Completion of 8th gradv equivalency ..o oovviiiiin i,
t. Increased competency ip language skills .. ..ol
d. l’rcpur;\tian for high school gquival'cncy CXAM. i iveinin e
e. Increased ability to cope with adult life roles and problems ,......

f. Prepare students to meet special short term goals (e.g., complete job
APPHCHLION) s s ettt ittt ettt ettt e

8. Other (specify: ‘ )

47. (I“r“{str. 63A) Approximately how much gain in grade level do you expect for typical students at the beginning,
intermediate, and advanced levels for every 100 hours of instruction (c.g., 1/2 grade level in reading, 1/4 grade level
in math)?

a. Beginning
b. Intermediate_ ... ...
c. Advanced

. i/"v
-
&
- -
I's
| 4
. . 1
. -
— '
- 60
O
ERIC = .

- -



Aruitoxt provided by Eic: -

'

- Instruction: Current Practice

Each item in this section secks information that accurately describes you current program, Report precise data where it
is available, Otherwise provide your best estimate. If the format of any item makes it difficult for you to clearly
-~ deseribe your program, respond in your own words.

i

8. (Instr., 13B) In every program, someone has primary responsibility for orienting new students to the program. In

your program, who now has this responsibitity (check one)?

" . Staff Member

QA
h.
c.
d.
c.

f.

RN

N

49. (Instr., 17B) Regarding the evaluation of
one)?

Director

Teacher

Lab tnstructor

Ceunselor

Aide.

Other (specify: : )

student progress, how is student progress currently evaluated (check

Evaluation Method

a.
b.

C.

AR

c. Classroom Tests

Standardized Achicvement Test

Teacher Summary Evaluation

. Staff Conference

Combination of Above

Other (specify: )

50. (Instr., 23B) Most teachers emphasize some subjects morc®han others. In your own ABE teaching, how much
emphasis do you actually give to cach of the following subjects:’

¢
¢

ABE Subjects Little or No Emphasis Great Emphasis
A Arithmetic oo 1 2 3 4 5 6 i
© h. Reading, language skills ... ] 2 3 4 5 6 7
c. Health education .. ...... 1 2 3 4 5 6 7
d. Consumcr cduéali_on ..... | 2 3 4 5-.6 7
¢. Social studies, civics ... .. 1 2 3 4 5 6 /
I, Ethnic or racial heritage. .. | 2 3 4 5 G 7

g. Coping {how to app}

y fora

job, oblain legal assistance,

deal 'vith landlords)
h. Other (specify: __

ERIC |
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ST, (Instr,, 21B and 22} If standardized achievement tests are administered at regular intervals in your program, please
provide the following information: -

51a. Intervals between test a. 100 hours of instruction
administration {check ane) b. 150 hours of instruction

c. 200 hours of instruction

s

d. Other (specify:

51b. -Namce of test(s):

(Note: If results of these achievement tests have been analyzed for your use, please attach copy.)

52. (Instr., 268) If instruction is adapted to differences among students, indicate on the scales below how much
emphasis is currently placed on cach of the following 1o accommodate these differences.

Methods of Instruction Little or No Emphaéis . Great Emphasis - -
a. Personally tutor individual students 1 2 3 4 5 6 7
b. Group students with simivlur problems ‘
or interests together. ... ... ..... i 2 4 5 7
¢. Send student to learning lab ... ... 1 2 3 4 5 6 7
d. Make individual reading, writing, or .
math assignments .............. 1 2 3 4 5 6 7
e. Use programmed materials. . ..., .. I 2 3. 4 5 6 7
f. Other {specify: &

53. (Instr. 32B) How important to the teacher role is helping students with personal and vocational problems?
Not Important Very Important

| 1 3 4 5 6 7

54. (lnstr., 37B} What part does the learning lab_play in the instructional program (c.g., used only for remedial work
for students referred by class teacher, a regular part of the students’ total program, available to students who want
i)? ' ' : : :

'

62
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(Instr., 59B) There are many possible goals that an ABE program might help the participants to achieve, Rank
cach of these goals in terms of the degree of emphasis actuatly’placed on each by writing the number 7 in the space
. next to the goat given the most emphasis, number 2 next to the goat given the second most emphasis, and so on for
all six goals. ‘

w
w

ABE Goals o . +Rank

d. Ineressed self-contidence of students .. ...... e i

b. Completion of 8th grade equivalency ..o oL

c. Inercased competency in language. SKIllS. o e e

d. Preparation for high school equivalency exam. .. .. .. o .
e, Increased ability to cope with aduht Iifc roles and problems

t. Prepare students 10°meet speciat shorl term goals {e.g., com-
pletejobapplication) ... o i i

g Other (specity: )

56. (Instr. 638} Approximately how much gain in grade level actuefly accurs for typical students at the beginning,
intermediate, and advanced h:\'cl\ for every 100 hours ot instruction (c.g., 1/2 grade level in reading, 1/4 grade level
in math)? .

Beginning
Intermediate

Advanced

37. (Instr., 65) How satisfied are you with the extent to which your instructional program enables students to:

Not Satisfied Very Satisfied
Getajob ............. 1 2 3 4 5 6 7 et
Go into a job lr.nmm.
PrOgram . .. vvvvinennn ! 2 3 4 ) 6 7
Goonto furlhcr. education 1 2 3 4 5 6 7
Achieve personal goals . .. 1, 2 3 4 5 6 7
2 3 4 5 6 7 '

Achieve educationally ... |

58. (Instr., 66) What suggestions do you have about way\ to improve instruction in your ABE program?

Q 63
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Collaboration: Intended Practice

Each item in this section sceks information about your intents, what you are trying to do whether you are successful or
not. Terms such as should are used in the items*for brevity and clamy, but they refer to your scrious aspirations and
intentions, and not some ideal that you do not expect to attain.

59.

60.

61.

E

(Col., 1A) What proportion of your ABE budget and of your administrative time should be allocatcd for
collaboration? .

a. Budget %

b. Administrative time %

(Col., 2) What types of organizations would you most /ike to work with 2s co-sponsors and sourcces of referral and
support? :

(Col., 3) Describe the types of working relationships with collaborative organizations that you would /ike to have.

. (Col., 10A) Listed below are seven benefits that ABE programs sometimes gain from co-sponsorship of classes and

collaboration with agencies that refer students. Rank the importance of those benefits you are trying to attain for
your program by writing the number 7 in the space next to the benefit you are most trying toattain, number 2 next
to the bencfit you are second most trying to attain, and so on for all benefits you are trying to attain.

1

Benefits of Collaboration "Rank in Order of.lmpbrtance

4. Recruitment of students through co-sponsored classes .....

b. - Provision of support services by collaborating organization
{e.g., child care, counselmg, transportation) .............

¢. Extension of ABE to hard-to-reach scgments of the target
population through co-sponsored classes . .............. .

d. Increased public.awarceness.of program through co-sponsors
and collaboration with referral'agencies ............... -

c. Obtaining additional operating funds through co-sponsorship
AMTANECMCNLS ottt vt e ittt e it et e e aeannnnnnns .

f. Provision of fcedback about program througﬁ interaction
with collaborating organizations ...................... -

g. Incrcased community support for ABE through collaboration
+with other organizations . ......... ... ... PN

Q 64
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Collaboration:Current Practice

Each item in this section secks information that accurately describos your current program. Report precise data where
it is available. Otherwise pravide your best estimate. I the format of any item makes it difficult for you to clearly des-
cribe your program, respond in your owm wurds.

63. (Col., 1B) (Approximately what praportion of your ABE budget and.of your administrative time is currentls' altoc-
ated for collaboration with outside organizations?

Budget Sio
b. Administrative time Y%
64, (Col., 4) During the past year, have you employed statl membety whose primary responsibility is 1o act as a liaison

between the ABE program and the community?

Yes | No

If yes, how m.my (Tull-time equivalent)? f.re.
¢

63. (Col., 3) Jf yes, listed below are several functions commonly pertormed by liaison personnel. Rank the impottance of
of these liaison functions for your own program by writing the number / in the space next to the most important
function, number 27 next to the second most important function, and so on for all functions listed. Add any other
functions performed by liaison personnel in your program. : o

Liaison Functions Rank in Order of Importance

A, Recruiting students ....o.ooi il
. Following up dropouts ................

¢. Providing feedback on the success of the
ABL program in the community ... ......

d. Establishing co-sponsorship .............

e. Other {specify: __ )

66. (Col., 8) During the past vear, to what extent has your program cxpcncnccd ditficulty in csxabhshmg contact with
polential co-sponsors and agencics that refer students?

Little or No Extent Great Extent

| 2 3 4 5 6 7

67. (Col., 10B) Listed below are some benefits that ABE programs may gain from co-sponsorship of cldsses and

" collaboration with agencies that refer students. Rank the importance of the benefits that your program actudlly
receives by writing'the number | in the space next to the most important benefit, number 2 next to the sccond
most important benefit, and so on for all benefits received.

Benefits of Collaboration Rank in Order of Importance'

a. Recruitment of students through co-sponsored classes
. b. Provision of support services by collaborating or;,am-
zations (e.g., child care, counseling, transportation)
c. Extension of ABE to hard-to-reach segments of the
larget population through co-sponsored classes. .. ..
d. Increased public awareness of program through co-
' sponsorship and collaboration with referral agencics

’

e.” Obtaining additional operating funds through co-
sponsorship arrangements .......oeoviveennen.n ) A

{. Provision of feedback about your program through
interaction with collaborating organizations ......

g. Increased community support lor ABE through col-
laboration with other organizations ............

ERIC
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G8, (Col., 12B) Listed below are Tive disadvantages sometimes incurred by ABE programs as a result of co-sponsorship
of classes and collaboration with agencies that refer students, Rank the magnitude of the disadvantages that your
program actually incurs by writing the number / in the space next to the greatest disadvantage, number 2 next to
the second greatest disadvantage, and so on for all disadvantages incurred. ‘

Rank in Order’of
Disadvantages of Collaboration Magnitude of Disadvantages

A Loss of program Hexibitity as o result of collaboration
b, Decrease in administrative aufonomy as a result of
collaboration (... o i e e
\en ¢. Collaboration results in serving students not represen-
: tative of target population the program is trying to reach
d.” Increase in unit cost {per instructional hour) as 4 result
ol collaboration ... .. .o i i

e. More of your time than desirable spent on arranging for
and administering collaborative efforts ... ..o o

69: (Col., 14) Whiit suggestions do you have about improving collaboration with organizations that co-sponsor classes
and refer students?

Y 66 . - S
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Goai-Setting: Intended Practice
Each item in this section secks information about your intents, what you are trying to do whether you are successfut or
not. Terms such as should arc used in the items for brevity and clarity, but they refer to your serious aspirations and

intentions, and not some ideal that you do not expect to attain.

70. (Goal, 1A)-What persons and groups should have the most influence on setting local ABE program goals and
prioritics? :

71. (Goal, 2A) What role should each person or group typically play in the goal-sctting process?

ey

72. (Goal, 6A) What should your ABE unit have by way of a written statement of goals. . s -

67 ‘ -



Goal-Setting: Current Practice

Each item in this section seeks information that accurately describes your currrent program. Report precise data wherg
it is avajlable. Otherwise provide your best estimate. {f the format of any item makes it difficult for you to clcarly
describe your program, respond in vour own words.

73. {Goal, 1) What persons or groubs currently have the most influence on setting local ABE program goals?

74. {Goaf, 2B} What role does cach person or group typically play in the current goal-sctting process?

75. (Goal, 6B) What daes your ABE unit currently have by the way of a written statement of goals?

76. (Goal, 7) Which of the following policy decisions related to program goals and priorities have dClUd”y bccn made
or modified during the past vear or so in your local ABE progmm7 (Check all that apply.) =

Definition of target populauon .
Selection of student recruitment slralcgy
Fo;mulallon of criteria for staff selection

Determination of relative emphasis on various
instructional areas

«Determination of strategies for obtaining com-
munity support

Decision on degree of centralization vs. dcccn-
tralization of class locations

‘o __ Policy refated to eollaboration with communny
groups and organizations e

Other (specify: ' )

77. (Goal, 8) What suggestions do you have abour-ways to improye the process of setting goals and prioritics in your
ABE program? '

-y -
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Other Components

78.. The foregoing items have been grouped within six program components (lccrunmcnl staffing, in-service educa-
tion, instruction, collaboration, and goal-setting). There are, of course, additional program compaopents that have
not been covered (e.g., facjlities, program administration, finances, materials selection and development). What
other aspects of your ABE program seem to be most in need of intensive evaluation?

. Intended Practice

Each item in this section secks information about your intents, what you are trying to do whether you are successful or
not. Terms such as should are used in the items for brevity and clarity, but thcy refer to your 5crlous aspirations and
intentions, and not some ideal that you do not expect to attain.

7¢. (Instr., 11A) Of the instructional materials used in the ABE class, what proportion should be?

a. commercially published ...... e %
b. prepared or adapted by yourself ...% %
c. prepared or adapted locally ....:... . % -
7 Totl = 100%

|,

80 (Instr., 12A) What should be the proportional distribution of ABE classroom fac1//!/es belWecn the followmg types .

flocaluons7 o : ; -
a. Adult education center used for
“clusteréd classes day and evening . .. . %
b. Scattered classes in school bulldlngs
after school  ................... %
¢. Scattered outreach classes in facilities ,
- of CO-SPONSOrs . ..vuiiineennns %
¢. Other (specify: ' -
. ) . %
3
Total =" 100%

. . .
. B . B

81. In what other parts of the ABE nrogram would you like to sce major changes? What would the changes be? -

R R — ) 1

Q
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Current Practice
Each item in this seetion secks information that accurately describes your current program. Report precise data where
it is available. Otherwise provide your best estimate. It the format of any item makes it difficult for you to clearly des-

cribe vour program, respond in your own words.

82. (Insir., 11B) Of the instructional materials you currently use in your class what proportion are:

. Com,mcrci.n!lyIpublishcd ............. %
b, Prepared or adapted by teacher ... ... %
¢. Prepared or adapted focally oo ..o L. ' %

Total = 100%

83. {Instr., 12B) What .is the current propaortional distribution of ABE classroom  facilities between the following

types of location§? . ; .
a. Adult education center used for
clustered classes day and evening. ... .. %

b, Scattered classes in school buildings,
after school .., .. e P %

©¢. Scattered outreach classes in facilities ol |
COSPONSOTS v vvtvncneenonnn. i %

d. Other (specilfy:

Total. = 100%

84. in additon to the foregoing information about the ABE program, what efse should someone know about the
current program in order to understand basically how well it functions? '



Administrative Staff Interview Guide
Instructions to Interviewer

Each question in this Guide is meant'to elicit a statement of INTENDED practice. The interviewer must emphasize this
in the beginning and throughout the interview. He should be alert to a natural tendency on the part of the interviewee
to answer as though he was being asked to describe current practice — the way he believes the programis operating at the
present time. This distinction between how he feels the program should function, given his present constraints and
situation, and the nature of currem practice is central 1o this kind ol evaluation and requires continual reinforcement -
by the interviewer. : '
~ The purpose of the items on intended practice is to assist_the respondent to describe what he is striving to
accomplish within his present context and not to describe an unnlmmablc ideal. The term should rclcrs to serious
aspirations and intentions,

" The interviewer should read each question in its entirety, including all the illustrations given in parenthesis, This will
cmoumgt. specificity in response and enhance comparability in later analysis. Only rankings should involve a written
response by the interviewee.

- Reud fhrs statement o the interviewee prior (o beginning the interview:

. FOR THE PURPOSES OF THIS INTERVIEW, ASSUME THAT YOU HAVE BEEN PROMO[LD IN I'IIE
| SCHOOL SYSTEM. ALTHOUGH ABE REMAINS ONE OF SEVERAL PROGRAMS OVER WHICH YOU HAVE -
RESPONSIBILITY, THE DIRECTION OF THE PROGRAM WILL BE:GIVEN TO YOUR SUCCESSOR.
RESPOND TO EACH QUESTION AS THOUGH YOU WERE ADVISING FHIM ON HOW THE PROGRAM -
~ - SHOULD FUNCTION. DO NOT SIMPLY DESCRIBE HOW 1T IS PRESENTLY FUNCTIONING. TELL HIM .~
WHAT SHOULD HAPPEN IN THE PROGRAM IF EVERYTHING GOES THE WAY YOU MEAN IT TO GO.
DESCRIBE YOUR lNTENTIONS . - _ R

Part 1: Recruitment

“The items in this part deal with the process by which potential students hear-about and ire recruited to your ABE .
program, : ' ' o

-

1. (Rec., 1) What kinds of staff {c.g., téachers, aides, counselors,) should be involved in recruitment activities?

2. {Rec., 2A) About how many hours per weck should typical staff mcmbers m eac/v category mcnuoncd abovc
pend on recruitment? -

- . 0 N -
. . . ' B ) ’ f
mmtessecmarirrioriirtd

3. (Rec., 3A) What proporuon of your ABE budgct and of your admnmslrauvc umc shou/d be allocalcd for h
recruitment of students? :

e a. Budget %
b. Administrative time = % "

71




gl

4. (Rec., 4) There are many methods that can be used-to recruit students {e.g., mass media advertising, door-to-door
canvassing, referral from other agencies, word of muulh) What methods should be: emphasized in the recruitment |
ol students for your program? >

5. (Rec., 5A) Which recruitment methods méntioned above sfiould be: used to reach pamcular target groups (c.g.,
young males, non- English speaking, least literate, BIacks)’

6. (Rec., 6A) What are. the main mesqagcs [ha[ you «intend to convey to prospective students through your
recruitment effort?

.

7. (Rec., 7)- Whiat are the charactcz istics of the target popul:mon you are try/ng to rcach {age, sex, clhnlc background
place of rcsxdence)7 . .

. )
8. (Rec.,8A) Are -there parlicblar groups that you especially try to reach (c.g. , young males, oldu adults, Blacks
nen- Enghsh speaking, least literate)? 1f ycs ‘which are the high pr lorny groups’ )

-

9. (Rec., 9) Given yow preseit resources, whal would you fike your total current enrollmcnl to be (aCIIVC students
atany one time)? SRR A . v : .

s

_Sludcnls

10, {Rec., 15A) Whal is your goal regarding the approwmale proportion of students who are cmolled at the first week
“in the fall .md who are ‘still active as of the sixth week of class?

% N )
- . . . s

1. (R"c'c., 16) What suggestions do.you have about ways to improve the recruitment process in'your‘ABE program?

— » : -
A}
» . 1
. \‘1 - . . ", . - o
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Part 2: Staffing . !
~The items in th|s part deal with the process by which potential stat*® membcrs are allracled selccted and placed in your
ABE program, -

o

.

l" (Staff 3) Aslde from pcrsonahly and criteria mdndaled by state or focal regulations, what criteria should govern
the selection of ABE teachers (c.g., experience leachmg adults, elementary educatlon experience, age, ethnicity,
pre- service cducauon) -

-

,.«”\
I3 (Staff 4) What crllurla'chou/d oovu n thc sclection of mslruclnonal aides? R . }
7 T B . - »

N ’ : T et N .
B - . -

.d” " = . - - Y

& e

4. (Staff., 1A) What proportion, of your ABE-budgcl.and of your admihsilralive time should be aflocated for staffing
(e:g5 . setting selection criteria, identifying sources of staff, recruifing staff, sélecting and hiring staff, and
assignment of new staff)? - b ’

" } a. Budget —_— %a o
b. Administraiive time % - ‘ //
© 15.(Staff., Q'A)' Who should have the most to say in determining the criteria used in hiring teachers? '
. ’ . '
P '-:—c._’v’
. _ §
- 1Y t -
~ LI ‘
16. (Staff., 7) Should any effort be made to recruit ABE teachers from outside the public school system?
" o ,
Yes No
17. (S‘ca:ff.;"S) If yes from what sources?
' ~
- ~-
18 (Staff Iﬁ) Who shou/d be agtively lnvolvcd in lhc process of selecting and hiring teachers for your program7
- What shoutd their roles be? - .
. ' : r L -
' /\
')
- )
. . - -
. -
73 c .
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S

P9, (Staff., FIA) What factors shocdd be tahen into decount i assigning feachiers 1o a particular class (e.g., previous

experience, sex, ethaicity)? »

X

o s . v

20. (Staff,, 12) This question concerns what you would fike the composition of your instructional staff 10 be in
terms of age, sex, ethnicity, and lmining. I you would like to have at least a certain proportion of your teachers in
a4 given category, ey, "under 357 or “special education background,” please indicate this minimum proportion. I
you would like 1o have no more than-a certain proportion of your teachers in a given cgtegory, please indicate that
maximum. 1 you have no preference, i.e., il it would make no difference i all or none of yo¥ teachers were in
this category, please indicate this, Repeat the procuess for instructional aides.

' Teachers - - Aides
Minimim” Maximum No. Minimum  Maximum No.’
Percent Percent Pref, Percent Percent Pref.
Agc‘ ; )
Under 35 % % - % %
35--49 . % % % %
50 or more % % % "%
Sex _ .
“Male % ___ % % %
Female % % % _ %._.
Ethnicity ) ' . .
Black % % M %
White % % R S S
Hispano--American % % - ' % %
Other (specify:
) % % % %
Training
Elementary '
Education (K-6) i % % . _ % %
Sccondary.
Education (7-12) - % % : ' % %
Other Educmibn 4 \\. . -
. Training, specify: ‘ ‘ . ~ -
a ¥ % % : % %
) ,
b % % % %
No prior preparation _ *
“in education % % o % - %
74
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20 (Staff., 19) Wha stgge

s

7

stions do you have about ways to improve the st

afTing process in your ABE prog?am?
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Part 3: In-Service Edulcation

The items in this part ideal with the ways in which your ABE staft members increase their competence through various
Jn-service education activities,

22, (In-Ser. Ed., 2A) What proportion ol your ABE budge! and of your administrative time should be allocated for.
in-service cducation (e.g., workshops, conferences, courses) for all categorics of stafl (e.g., teachers, aides,
administralors)? '

—

“a. Budget %
b, Administrative time %

23, (in-Ser. Ed., 3A} For r.ch staff category that follows, what should be the proportion of the total in that category
who attend an in-service workshup, university course, or regionat conference in the course of a year?

Staff Category Proportion of Staff in Category |

a. Teachersand Counselors. . ... ...... %

h, Aides ..., P % .
¢. Supervisors and Administrators .. ... % .

. Other {specify:

24, {InSer. Ed., 4A} What criteria should be used 1o select participants for an in-service education program (e.g., prior
training, supervisor selection, duration of employment, self*sclection, category ol position)?

"

A
|

N
w

. {In-Ser. Ed., 5A) In-service education can take several forms. Indicate the degree of emphasis which should be
given cach form suggested below: ' ‘

. No Emphasis Great Emphasis
a. Novice-masier assignments ... ... ..., | 2 3 4 5 6 7
b. Participation-in curriculum development . . | 2 3 4 5 6 7
v
¢. Coaching by supervisors or others ....... | 2 3 4 5 6 .7
d. Workshops and conferences conducted by ,

your ABE program....... e ! 2 3 4 5 6 7
e. Workshops and conferences conducted by ’

others (state or regional agencics or . . o

Nstitutions) ... ... i, | 2. 3. 4 5 6 .7
{. Participation in university courses ..... .. RN P 3 4 5 6 7

- 1
. B .
[ g Other (specify: ) 1723 4 5 6 7

26. {In-Ser. Ed., 6A) What categories of staff should perform the main roles in planning and conducting in-service

cducation (e.g.; setting objectives, appraisal of needs, selecting and organizing learning activitics, evaluation)? What .

should cich of their roles typically be?

1 1' : _' 76 A
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27. {In-Ser., Ed., 7} On the average, what number of days should persons in each staff category be devoting 1o partici-
pation in in-service education in their first vear with the ABE program and in subsequent years? (It none, so indicate).

.
First Year Subsequent Years
A Teacher and counselors ... _ days days
b, Aides .. ... B e oo days days
Lo Supenvisors and administtators ., . days . days
¢, Others (specity: '
) days ) days -

28, (In-Ser., Ed., SA) What incentives should be used to encourage p.unc:pauon in an in-service education program
(v.g., released teaching time, extra pav, required attendance)?

-

1

29, (In-Ser. Ed., 23} \What is vour e xpeczation abaut the ways in which your \l.l“ members (upulallv leachers and
aides) will bewnu more compelent ds a result of insservice education?

30. (In-Ser. Ed., 24A) To what extent should each of the following be a major outcome of in-service education?

[

1

. Little Great
e 3. . Higher 31217 moraie U 1 2 3 4 5 6 7
! e : b, Greater insdght inio studenis. . ... 1 2 3 4 3 6 7
’ e lacreased protessional competence 1 2 3 4 3 7
d. Grezier receplivity to future in-ser- '
vice'education ... ...l 1 2 3 4 5 [ 7
¢. Increased competence of lrain-;-rs_,u 1 2 3 1 5 6 !

(In-Ser. Ed., 25} What suggesiions do you have about ways 1o improve in-service edueation for the staff of your
program? ’ '




Part 4: Instruction
The items in this part deal with the process of learning and inst-uction in your ABE program.

32 (Instr., 12A) What should be the proportional distribution of ABE classroom fucilities between the foilowing types
of locations?

4. Adult education center used for clustered classes

davandevening ... i, ' %
"b. Scattered classes in school buildings, after school %
¢. Scattered outreach classes in facilities of co-sponsors %

d. Other {specify:

) %

Total = 100%

Tame
L) e,

33, (instr., 13A) In every program, someonc has the primary responsibility for orienting new students, In your
program, who sfiould have this responsibility (c.g., director, teacher, lab instructor, counsclor, aide, other)?

&

1
3

34, (Instr., 14A) Often, ABE programs make an initial asszssment of student’s achievement level. How shouwld student
entrance level be assessed {e.g., standardized test, locally developed test, interview, combination of above, none)?

- . 3

35! (Instr., 13A) Who should make the initial assessment of student skill levels (e.g., director, teacher, lab instructor,
t s . ' . ’
* aide, counselor, no one)? C :

(A

36. (Instr., 16A) Regarding the administration of d'iagnoslic placement tests, when should these tests be administered
{e.g., never, at tine of enroliment, after enrollment when student is ready)? ' .

37. (Instr., 17A) Regarding the evaluation of student progress, how showld student progress be evaluated lc.g.,
.classroom tests, standardized achievement tests, teacher summary evaluation, staff conference,.combination of
above)?

O A -1 7cx: Providod by ERIC




38. (Instr., 18A) What records of student progress in the ABE program should be kept (c.g., classroum test scores,

i
S H

teacher summary cvaluation, standardized achievement test scores)?

39. (Instr.,, 19A) To what uses should student records (from regular classes, lcarning lab, other sources) be put (e.g., to
“measure studerit progress, place students in classes, counsel students, refer students to other educational programs

or employers)?

40, (In/str., 20A) If standardized achievement tests are used, should they be administered at regular intervals?
No - o .

TYes

41, (Instr., 21A) /f yes, at what intervals should they be administered?

42, (Instr., 37A) What part, if any, should alearning lab play in your instguctional program?{A learning lab is a
separate instructional facility utilizing programmed materials and in some cases instructional equipment designed

to enable studenis to work individually at their own pace.)

43, (Instr., 38A) How shoudd the student’s work in the fab be coordinated with classroom instruction?

e T




¥

The next three questions deal with the individual student’s schedule of activities in the learning lab.
q g

45.

46.

47.

48.

49,

50,

ERS
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(Instr., 40A) How frequently should the student have contact with cach category of staff member?

(Instr., 41A) How should these contacts be initiated (e.g., staff circulating in the lab, staff stationed at desks
available to students when students want help)?

DI

(Instr., 42A) What' sorts of help should thc staff give students?

5

* !

(Instr., 43A) How should student progress in the |e¢|rnmg lab be rccordedl ‘What kind of information shou/d be

" kept? By whom? Available to whom? In effect, what should the stgdent |nformat|on system be like?..

.

(Instr., 63A) Approximately how much gain in grade level do you expect for typical students at the beginning,
intermediate, and advanced levels for every 100 hours of instruction (c.g., 1/2 gradc level in reading, 1/4 grade level
in math)? R
a. Beginning

b. Intermcdiate

~ ¢. Advanced

{Instr., 66) What suggestions do you have about ways to improve instruction in your ABE program?’

\‘\ -l



Part 5: Collaboration
The items in this part deal with relationships between your ABE programs and community groups with which you
collaborate, such as co-sponsors and referral agencies.

. (Col., 1A) What proportion of your ABE budget and of your admnmstratlvc time should be allocated for
collaboration?

4. Budget ' %
b. Administrative time ‘ %

52. (Col., 2) What types of organizations would you most /ike to work with as co-sponsors and sources of referral and
sttpport? _ ‘

§

o 53. (Col., 3) Describe the types of working relationships with collabofalivc organizations that you would /ike to have.

54. (Col., 10A) Listed below are seven benefits that ABE programs sometimes gain from co-sponsorship of classes and
collaboration with agencies that refer students. Rank the importance of those bencfits you are trying to attain for
your program by writing the number /7 in the space next to the benefit you are most trying to attain, and so on for
all bencfits you are trying to attain.

. Rank in Order
Benefits of Collaboration of Importance

N N
a a. Recruitment of students through co-
sponsored classes .. ...iiiiiiene s

b. Provision of support services by colla-
borating organizations {e.g., child care,
. ) - counscling, transportation)} ........... ,

c. Extensions of ABE to hard-to reach
segments of the target population
through co-sponsored classes. . ........

d. Increased public awareness of program
- through co-sponsorship and collaboration
" with referral agencies . .............. W

¢. Obtaining additional operating funds
through co-sponsorship arrangements . . .

f. Provision of feedback about program
through interaction with collaborating
Organizations .«..........coeeeeenn

g. Increased community support for ABE
through collaboration wuh other or-
ganizations ........0 ...

C o~ A

\

kY

O

e I
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$5. (Col.,

11} Are there an'y other benefits that you expect your program to attain from collaboration that arc not =

listed above? Is so, bricfly list.

6. (Col.,

57. {Col.,

. 58. (Col

v

-

12A) iisted -below are five disadvantages sometimes associated with co- sponsorship of clesses and
collaboration with agencies that refer students. Which of the following disadvantages are most lmportant to avoid?
Write the number [ in the space next to the dlsadvantagc that you most want 1o avoid, number-2 next to the
disadvantage you second most want to avoid, and so on for all five disadvantage ..

. a. Loss of program flexibility as a-result of collaboration

b. Decrease in administrative autonomy as a result of
collaboration ...... T .

c. Collaboration results in scrving students not rcprcscn-
~ tative of target population program is trying to reach

d. Increase in unit cost (|nstruct|onal hour) as a fesult
of coltaboration ................ et .

¢. More of your time than is desirable spent on arranging
for and administering 'coﬂaborali\}c cffo,rls ........

‘: Disadvantaées of Collaboration Rank Order of Disadvantages

13) Are there any other dlsadvantages that you try to avoid related to co- sponsorshlp or collaborauon wnlh
agencies that refer students? If so, brleﬂy list. .

14) What suggestlons do you have about improving collaboratlon with organxzauon

and refer students? A : ‘ .

ERIC.
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v _ | S ' "Part 6: Goal-Setting

The |tems in this part deal with thcaprocess by whrch goals are.set for your ABE pgogram

R

.59, (Goal 1A) What pcrsons and groups shou/d have - the most |nf|uence on setung Iocal A’BE program goals and*

O

-60. (Goal, 2A) What role should each person or group typically play in the goal-setting process?

L)

pnorltles7 ‘ e .

i
\

- o . -

(Goal 3A) How shou/d the worknng relauonshlp between the ABE unit and collaborative organizations influence
the goal- semng process ‘(e.g., havmg a say in course purposes staff characterrstrcs)’

62. (Goal,. 4A) There are a number. of. factors. that can influence .goal- settlng and program pr|ormes Indicaiz to what
extent each factor Ilsted below should lnfluence the goaIs and prrorltres of your local ABE program. '

' \ ", .Desirable Extent of Influence on Goals a'nd Priorities

- " Factors S b oo Little or'Mone . ~ Great
State ABE plan .. ....... e T 2 s 4 s 6 9
Gencral.population characteristics . .......... 1 2 3 4 .5 6 7
Other ABE programs in the commumty i e e ' 1 2 3 4 5 6 7
Expectations of the students. . . . . e e 1 2 3 4 5 6 7
Relations with school system ¢ & ... ... .. L t 223 a4 s 6 7
GEDexam .......... S e 1 2.3 4 s 6 71

‘ ' r. 2 3 4 5 6 1

63: (Goal, 6A) What should your ABE unit have by way of a wr'irten statement of goals?

.

64. {Goal, 8) What. suggestions do you have about ways to improve the process of setting goals and prrormes in your
ABE program7

- 83



Lab Supervnsor Interview Guide

1. (Instr-, 378) What part does the learmng lab play in the. lnerucuonal program (c g., used u!‘\|V tor remedial work
for students rcferrcd by class lcacher a regular part of the students’ total program available to students who want

it)”

- 2. {instr., 38B) How is the student’s work in the lab coordinated with classroom instruction (e.g., not coordinated in
any specifi¢-way, student’s work prescribed .by teacher, student’s work prescribed by counselor, sludenl s work
prescr ibed by lab supvervisor; conference between teacher, counselor, lab supervrsor)7

3. (Instr., 39B) ‘What categories of staff are currently associated with the learning flab and what are their duties?

-

i
!
i
| o
i . . ) - . .
(The nex: three quastions deal with: the individual student’s schedule of activities in the learning lab)

4, (lrzr., 40B) How frcducntly docs the student aéu/a//y have contact with cach catcgory of staff member?

5. (Instr., 41B) How are thcsc contacts lnmatcd (c.g., slaff circulating in the lab, staif stalloncd at desks avallable to

~tndenits when studem« want them)?

6. {Istr.. 42B) What sorts of help dbes the staif give students?

|
vt

7. (Insir., 43") How is studcnt progress in the Icarmng lab currently recorded7 What kind of lniormatron is kcp17 By
whom? Available to whom7 In cffcct what is the student information system like?

o . o . 84 '
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Questionnaires

This section provides four seclf-administered questionnaires for the collection of evaluation data. The intended

respondent for each guestionnaire is designated in" the title — Director Questionnaire, Teacher Questionnaire, and so on.
In larger ABE programs it may be ncccssary to distribute questionnaires lo only a representative sample of teachers,
students, and co-sponsors.

I”a questionnaire scems well-suited for use in a specific ABE program, the ‘direstor simply makes copics and
distributes them. If a questionnaire does not seem to fit, items should be added, delcted, and modified. When doing so,
it is important to preserve the parallelism between the items on current practice in the questionnaires and forms and the
items on intended- practice in the interview guides. It is also important to preserve the internal flow of questlonnanre
items so that early items prepare the respondent for answering later items.

85 . : «
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Director Questionnaire , \/
Part 1: Recruitment

The ilr:.ms H] lhi:s-barl deal with your current pracliccs related to attraction and recruitment of ABE sludcnls.

‘ ; - e
. {Rec., 2B) !ln a typical weck about how many hours does the average staff member spchd on recruitment? (If, in ’{
any staff calegory, no membcrs are involved in recruitment, write none in the hours/week column.)

,f Staff Category - . T Hours per week 5‘
1 Teacher
’ Aide (paraprofessional)
Counsclor
Supervisor R e
ABE,Dircctor
e lOthcr (Specify: ° o - -

*
td

2. (Rec., 3B) Approximately what proportion of your ABE budget and of your administrative time is currently
allocated for recruitment of students?

' S 4 a. Budget _ % %

b. Administrative time % .

3. (Rec., 5B) Llsted at the left of the matrix below are several groups that are-often the focus of ABE recruitment

" efforts. Listed at the top of the matrix are a number of recruitment. methods. For each group-fisted, indicate by a

checkmark in the appropriate space(s) in the row to the right, the one or two methods you currently rely on most

for recruiting persons in that group. f T

S

Recruitment Methods

Door Co- Word Other:
to Mass Agency Sponsored of :
Door Media Referral Classes - Mouth

Young adults

Non-E nglish speaking
" Blacks ’
Males
Unemployed .
Least literate
Other.
. Other.
Other.

. 4. (Rec., 6B) What arc the main -messages that seem to actually get through to prospective students in your
recruitment efforts? peed y

Lo

e o - ’ 86
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.(/

Group

~¢ .

L )]
5. (Rec., 8B) in recruiting ABE students, how successful have you actug&v
groups, compared with your expectations {include any-additional groups‘you attempted to recruit)?

. - Young adults

#on-English speaking

N Blacks

Other
- Other
Other
General Target Population ./

Little or
No Success

|
1

- ]

1
|
1
1
|
!
1

SN ST S I S B ST S T S T S T S B S

PRy

WwWwWwWwWwWw W W W W

\

E N N R N O N N

been in reaching each of the following

Recruitment Success

Great
Success

[T R S VS VS T T N S U U
- L L L L L
P R

6a. (Rec., 10) s your current enrollment as high as budgetary resources will permit?

Yes:

No

6b. (Rec., 11) During the past year, tq,;vhat'cxtenl has your program experienced difficulty in recruiting the kinds of -

students you want to reach? f T

e

e
Litt:le or
No Extent
\ b
I 2 3

-

.
|
i

L4 .

- e

Great

Extent v

7

Ty




Part 2: Staffing ~

pllcms 7 through 11 dcal with your intents and expectations rcgardmg the attraction, selecuon and placemgnt ofABE
slaff whether or not you have been able to accomplish what you are striving for.

7. (Staff., 13) In overall performance, some teachers and aides are clearly superior to others. Realistically speaking,
about what proportion of your instructional staff do you expect to be:

4
Proportion
Teachers Aides
a Excellent ..........cooen. % %
b. Verygood .......... e % %
€. Good ..ot % %
dooFair oo % % . -
e Poor....iiiiiiiiieen, % %
Total =" 100% 100% ' s

8. (Staff., 14) Some teachers get along well with other lebachcrs and staff members and others do not. How /'mportaht
is it to you that cach teacher get along well with each category of staff member listed below? .

Importance of Getting Along Well~

Not : Very Not
Important M;L\_t_ - Applicable
a. Other Teachers............. 1 2 3 4 5 6 7 0
b. Aildes .................... 1 2 3 4 5 6 7 0
' C. COUNSElOFS. .. .veeeen... 2 3 4 5 6 7 0 .
d. Supervisors ............... ! 2 3 4 5 6 7 0
e. ABEDircclor.............. 12 3 4 5 6 7 0 S

B

9;:' (Staff., 16A) Not il teachers are cquaily salisfied with their work in ABE. Aboyt what proportion of your
teachers do you expect to be: .

PR

Pfoportion
: a. Very Satsfied %
= ’ ' - b. Moderately Satisfied .. ... ......u... %

c. Dissatisfied .....vvveviiiiii i, - %

- Total= 100% /
. I/ .

10. (Staff.,, 17A) Some teachers are more pcrsonal!y commulted to thc goals of ABE lhan)ot rs.” About what
proporlnon of your teachers do you expect to be: ;

'Proportion

a. Highly Committed ............ovv... . %

b. Moderately Committed ............... o %
. e I

%

c. Uncommilted ......cooviiiiin

Total = 100%

Aruitoxt provided by Eic:
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11. (Staff., 18A) Do you expect the annual turnover of teachers in your ABE program to be (check one for each
column): ‘ ' ‘

Teachers Aides

— Heavy (25% or more)
- N Morierate {10-24%)
- Light (less than 10%)

C . ' - # .
The remaining items related to STAFFING deal with your actual current practice.

12. (Staff,, 2B) Who has the most say in determining the criteria uscd in hiring teachers for your program?

[3. (Staff., 1B) Approximately what proportion of your ABE budget and administrative time is currentiy allocated for
staffing (c.g., setting selection criteria, identifying sources of staff, recruiting staff, selecting and hiring staff, and
assignment of new staff)?

.

a. Budget ' %

b. Administrative time %

14. (Staff., 5) To what extent are each of the following criteria important in the recruitment and selection of staff?

Little or no Great
Criteria ‘ Importance Importance
a. Regular schoolstaff ....... S | 2 3 4 5 6 - 1
b. Experience teas hing adults ...... i 2 3 4 5 6 7
CoOABE ti s e J 27 3 ‘4 5 6 7
d. Elementary education experience . i 2 3 4 5 6 7
e. Ethnicity .................... 1 2 3 4 5 6 7
f. Place of residence «oo.ooveece. 1 23 4 5 6 1

5. I(Stéff., 6) How difficult is it to compete wil:h other employers as you recruit staff, given the incentives you have
to offer? '

Very Difficult, Poor Easy, We Hav 3
Competitive Position Great Advantage .

P2 3 4 5 6 1

16. ‘(Staff.,‘_fOB) Who is actively involved in thr orocess of selecting and hiring teachers for your program (check all
that apply)? ‘ : o '

', _ABE Director Ly

a. ’
b. ABE Teachers i
‘ c. ___ School Personnet Office : i, ¢
d. __ ABE Supervisors ‘
e Other (specify: . S
) ).
; e - :




1 (Staff., 10B) What is the role of cach in the staffing process?

18. (Staff., 11B) Which of the lollowing factors are generally taken into account in assigning teachers to a barticular
class (check all that apply)? :

a. Teacher's prior experience and/or training

b. Ethnicity of teacher

c. . Sex of teacher

d. Age of teacher

c. None of the above

f. Other (specify: : }

iy

' . ' : ¢
n .90
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Part 3: In-Service Education

- The items in this part deal with your current practice rclalcd to in-service education of ABE staft members.

19.

20.

22

23.

24.

25.

ERIC
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(ln Ser. £d., 3B) Aproximately what proportion of your slaff has participated in a program of in-service education

< conducted- by your-ABE-program-or-by-others (e:g.; university courses; state or regional institutes) within thepast ~

year and within the past three years? (I none, so indicate.)

Conducted by

Your ABE Program Conducted by Others
. Past Past Past Past
Staff Category Year Three Years Year Three Years
d4. Teachers and Counselers ... ...... .. .. % % % %
b Aldes oot e e % % % %
c. Supervisors and Administrators ........ % ) % % - %
d: Others (specify: ) % % ' "% %

(In-Ser. Ed., 4B) What criteria were used to select participants for in-service workshops, conferences or courses
held in the past year (c.g., prior training, supervisor selection, naturc of position)?

. (InSer. Ed., 1B) Approximately how many dollars were spent on in-service education of your ABE §taff in the last

school year?

(In-Ser. Ed., 2B) Whal proportion of your operating budget did the dollar amount above represent?

(In-Ser. Ed., 2B) What proportion of administrativc time was used last schoot year for in-service education?

(In-Ser. Ed., TA) Approximately how many dollars would be required for you to do an acceptable job of provudlng
in-service education for your staff?

$
(In-Ser. Ed., 9) Do you make a regular pr:'aclicc of
‘ assigning ncw staff members to Yes
work with expericnced staff members
who do the same kind of work? No

. (In-Ser. Ed., 10) /f yes, what special conditions of employment arc involved during this initial period {c.g.,

durauon of assugnmenl full or parl pay, union requirement)?

. (In-Ser. Ed., 11) What is the value of such an assignment for enhancing staff performance?

Little Value : Great Value

i 2 3 4 5 6 1
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- 28 (InSer.
29, (In-Ser.

30. (In-Ser.

31. (In-Ser.

32. (In-Ser.

33. (In-Ser.

34. (In-Ser.

35. (In-Ser.

36. (In-Ser.

37. (In-Ser.

Ed., 12) Arc there any special problems refated to this practice?

Ed., 13) 15 this form of in-service education o ~Yes -
much different for teachers than for .
other categorics of ABE staff? =~ No
Ed., 14) If yes, please describe the distinctive ways in which this form is used for teachers.

Ed., 1_5) Do you consider staff participation in curriculum development a planned component of your
“in-service education cffort?

Yes No

Ed., 16) /f yes, what special conditions pertain (e.g., released time, extra pay, required of all}?

Ed., 17) On the average, what number of days
per year are devoted by each staff
member to this practice? Days

Ed., 18) Arc there any special problems attendant on this practice?

Ed., 19) Is this form of in-service education much different for teachers than for other categories of ABE
staff? = ‘ o .

Yes No

Ed., 20) /f yes, please describe the distinctive ways in Whi(':h this form is used lor teachers.

Ed., 8B) What ir.centives are used to encourage participation in your in-service education prografi (chéck

all that apply)?

ERIC
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Released time from regular duties

Extra pay

Condition of continued employment (attendance required)
Other (specify: )

1




v

38. (In-Ser. Ed., 6B) What culcgor‘ies of staff currently perform the main rofes in planning and cqnducting_in-sérvice
and organizing lcarning activities, cvaluation)? What -

education (c.g., setting objectives, appraisal of needs, sclecting

roles do cach of them typically perform?

39. (In-Ser. Ed. 24B) To what cxtent is cach of the following a major outcome of current insservice education

O

ERIC
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Higher staff morale . .......... ... ... ...,

. Greater insight into students .. .............

Increased professional competence . .........

. Greater receptivity to future

activities?
d.
b
C.
d
c.
rrtang,

in-service education . ........ ...,

S et

Little or-

No Extent
1 2
1 2
1 2
i 2
1 2

93
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Part 4: Instruction

The items in this part deal with learning and instruction in thc entire ABE program. Note that nems 40 through 46 dcal
with what you /ntend to do, and the rcmalnder deal with what you are currently doing:

» --40.-{Instr.,

t1. (Instr.,

42, (Instf.,

a. commei‘cially published . .-... .. » ...
b. prepared or adapted by teacher . .. .
c. prepared or adapted locally . ......

-11A)--Of-the instructional-materials-used in-the ABE class,-what proportion should be: __ .

23A) Most teachers emphasize certain subjects more than others. If you were free to decide, how much
emphasis do you feel showld be given to each of the following:

ABE Subjects

" Arithmetic ... ...

Health education ..
Consumer education
Social sludics, civics
Ethnic or racial herita

Coping (how 1o apply

. Reading, languageskills .. .................

BE et
for a job, obtain legal

assistance, deal with landlords). .. ...........

. Other {specify:

Little or
No Emphasis

NN NN DN N

FiS]

W W W W W W

w

F S S

27A) There are a number of ways that students participate in their
students participate in each of the following ways?

Type of Student
Participation

A

b.

h.

Student recités . .. ..

Pairs or small groups o

“practice skills together

solving ...,

f students

. Small groups engage in problem

Whole class participates in discussion ........

Small groups engage in discussion ...........

Students ask QUESLIONS ... ... .ernrenennnn

Real or simulated learning situations

(e.g., case studivs, role
field visits) ... ......

Planning or evaluating
educational program .

playing,

this

Little
or None
] 2
i 2
| 2
| 2
! 2
| 2
1. 2
1 2

W W W W

3

4

Great
Emphasis

thh Wt thh h
{2 S =2 W o W« NS AN =)
NN s N

W
(=2
~

instruction. To what extent should

Great
Extent
5 6 7
5 6 7
5 6 7
5 6 i
5 6 .
5 .6 7
5 6 7
5 6 7

The next two questions deal with aides and volunteers who work in the classroom. If you have no relevant experience,
skip question 44. .

43, (Instr.,

ERIC
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29A) Thcre are many different duties which may be pcrformed by an aide or volunteer. What proportion
of the aide’s time should be spent performmg these duties?

a
. b,

CClerical. L. %

Housekeeping......o.vvvn... %
Childcare .....coovven.... %
Instructional .............. o

Other (spécify:

) %

'l_'olull= 100%
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44, (Instr. 30A) th aide or volunteer performs in an instructjonal role, whal proportionof the aide’s lnstrucuonal
time should be spent working with sludents in these ways? :

a. Individual tutoring ., . %

b. Workm[, wnh sm.:ll

e e BROURS. i s e T e T .
c. Teaching class as :
awhole | ........... %
d.: Other {specify:
) %

Total = 100- %

45. (Instr., 32A) How ih]pormnt should helping students with personat and vocational problems be in the'teacher

role?
Not ) Very
Important Impertant

T2 3 4 5 6 1

46. (Instr., 59A)_There are many possible goals that an ABE program might help adult students to achieve. Rank the
goals below in terms of their importance to you by writing the number 7 in the $pace next-to the most important
goal, number 2 next to the second most important goal, and so on for all six goals.

ABE Goals l Rank

Increased self-confidence of students ............ e

Conipletion of 8th grade equivalency .............. /.

g =

g

Increased competency in language skills . .............
d. Preparation for high school equivalency exam. .........

¢. Increased ability to cope with adult-life
rolesand problems . ...... .. i i i i

f. Prepare students to meet special short-term .
goals (e.g., complete job appllcalnon) .................

T

g. Other {specify: ) T,

The remaining items deal with current practice related to instruction.

47. (Instr., 12B) What is the current proportional distribution of ABE classroom facilities between the following types
of locations? - :

Al

a. Aduit education center used for clustered classes day and evening .......... %

b. Scattered classes in school buildings, after school ««« v vveevnin e,
¢. Scattered outreach classes in facilities of co-sponsors .........c.evveennn.

d. Other {specify: ) R P,

48. (Instr., 13B) In every program, someonc f\\as primary responsibility for orienting new students to the program. In
your program, who now has this responsibility {check one)? '

1
4. Director

b. Teacher

¢. Lab Instructor
d. Counselor

c. Aide

f. Other (specify:

T

(%)

ERIC : ‘ . 95
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‘ 49. (lnstr., 14B) Often, ABE programs make an initial assessment of student's achievement level. How is student
entrance level currently assessed {check one)? '

Assessment Method

B T o ) A Sl"'?df’?f‘j,i“"_j test

b. Locally developed lcsl” ''''''
c. Interview

d. Combination of above

. No assessment made

t
~

T

t. Other {specify:
}

13

50. (Instr., 15B) Regarding the initial assessment of student skill level, who now makes this assessment (check one)?

Staff Member

a. No one

b. Counselor

¢. Director

d. Teacher

¢e. Aide

f. Lab instructor

T

g. Other(specify:

51. (Instr., 16B) Regarding the administration of diagnostic placement tests, when are these now administered (check
one)? '

4. Never
b. At time of enroliment

c. After enrollment, when student is ready

w
[

(Instr., 17B) Regarding the. evaluation of student progress, how is student progress currently evaluated (check
one)? |

Evajuation Method

Standardized achievement test

s &

Teacher summary evaluation

Classroom tests

= o

Staff conference
Combination of above

Other (specily: -

I

LT

bl

\
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53. Instr., [88) What records of student progress in the ABE pmgram are- kcpl on file?

54,

55.

56.

57.

58.

ERIC
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R
Classroom test scores

Stan:dardizcd achievement test scores

S =

e

Teacher summary evaluation

1

d. Other (specify:
‘ )

(Instr., 19B) To what uscs are student records put (for regular classes, learning lab, other sources)? s

a. Measure student progress in program
b. Place students in classes
c. - Counsel students

d. Refer students to other programs
(educational), employers, etc.

T

e. Other (specify:
)

(Instr., 34) Is any part of the instruction provided in your program individualizcd, that is, individually prescribed
and placed? '

Yes N»

(Instr., 35) if yes, is such instruction provided in a more or less self-contained Iearning lab? (A learning lab is a
separate instructional facility utitizing programmed materials and in some cases instructional equipment designed -
to enable students to work individually at their own pace.)

Yes No

(Instr., 36) If you have a learning lab, who is in charge of this facility?

(Name of Lab Supervisor)

(Instr., 63B) Approximately how much gain in grade level actually occurs for typical students at’ the beginning,
intermediate, and advanced levels for every 100 hours of instruction (e.g., 1/2 grade Ievel in reading, 1/4 grade level
in math)?
Beginning
Intermediate
Advanced

. (Instr, 65) How satisfied are you with the extent to which your instructional program enables students to:
4 -

Not Very
Satisfied Satisfied
GELAOb .\ s e e 12 3 4 s 6 7
Go into a job-training program. . ............... 1 2 3 4 5 6 7
Go on to further education ................... ’ 1 2 3 4 5 6 7
Achieve personal goals .. ..o v et i i, 1 2 3 4 5 6 7
Achieve educationally ... oL, 1 2 3 K 5 6 7
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Part 5: Collaboration

The items in this part deal with your curresit. practice related to collaboration between your ABE program and ouiside
- organizations that co-sponsor classes and refer'students.

.60._(Col., 1B). Approximately what proportion of your ABE budget and of your administrative time is-currently
.allocated for collaboration with outside organizations? " o

R

4. Budget
b. Administrative time

=

61. (Col., 4) Dwuring the past year, have you employed staff members whose primary responsibility is to act as a liaison
between the ABE program and the community?

Yes No

If yes, how many (lill-time equivalent)? l.te.

62. (Col., 5) 1f yes, listed below are several functions commonly performed by liaison personnel. Rank the importance
ol these liaison functions for your own program by writing the number 7 in the space o the most important
function, and so on for all functions listed. Add any other functions performed by liaison personnel in your
program.

Rank in Order

Lo as . Recruiting students oL e e

b, Followingup dropouts ............ccvvte.nn

c. Providing feedback on the suceess
of the ABE program in the community ... .......

d. Establishing co-sponsorship . ..., ..o oo,

¢. Other (specify:  ~ | P

63. (Col., 6) Have you and your staff experienced any major conflict or problems in working with other organizations
- that co-sponsor classes, refer students, or sponsor their own basic education classes?

Yes ‘No

64. (Col., 7) If yes, describe the major problems in working relationships and why they seem to occur.

65. (Col., 8) During the past year, to what extent has your program experienced difficulty in establishing contact with
potential co-sponsors and agéncies that refer students?

Little or Great
No Extent Extent

-
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66. (Col., 9) Co-sponsored classes may terminate for any number of reasons. Rank the following reasons for
terminating according to their frequency in your own program by writing the number / in the space next to the -
most frequent reason for termination, number 2 next to the second most frequent reason, and so on for all reasons
listed. Add any other reasons why co-sponsored classes are terminated in your program.

T TTRéason for Termination

Enroliment declines below the minimum
needed to continue class

d.

. The educational nceds of the co-sponsor
¢ dre met and classes are no longer needed ... ... ...

¢. A teacher cannot be found to instruct the class . . ..

d. The co-sponsor, makes demands ois the program
that are too costly tomeet .. ... v, .
e. Other (specity: |

_ RankinOrder -

g o e s

of Frequency

*67. (Col., 10B) Listed below are some benefits that ABE programs may gain from co-sponsorship of classes and
collaboration with agencics that refer students. Rank the importance of the benefits that.your program actually
receives by writing the number 7 in thespace next to the most important benefit, number 2 next to the second

O

E
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most important benefit, and so on for all benefits received:

Benefits of Collaboration !
a4 Recruitment ot students through co-sponsored
classes ... .. :

- Provision of support services by collaborating
organizations (e.g., child care, counseling, .
transportation)

¢. Extension of ABE to hard-to-reach segments of the
target population through co-sponsored classes . . .

Increased public awareness of program through
co-sponsorship and collaboration with referral
agencies

c. Obtaining additional operating funds through
co-sponsorship arrangements . . ..

f. Provision of feedback about vour program through
interaction with collaborating organizations

Increased community support for ABE through
“coltaboration with other organizations

Rank in Order
of Importance

68. (Col., 12B) Listed below are five disadvantages sometimes incurred by ABE programs as a result of co-sponsorship -
of classes and collaboration with agencies that refer students. Rank the magnitude of the disadvantages that your!
program actually incurs by writing the number / in the space next to the greatest disadvantage, number 2 next toi

the second greatest disadvantage, and so on for all disadvantages incurred.

|
Disadvantages of Collaboration

a. Loss of program flexibility as a result '
of collaboration

Decrease in administrativa autonomy as a
result of cotiaboration

c. Collaboration results in serving students not
representative ol target population the program
istryingtoreach ......... e e

Increase in unit cost (per instructional hour)

as a result of collaboration

<.

More of your time than desivable spent on
arranging for and administering collaborative
efforts

e

RIC

Rank in Order '
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~The ifems in this part deal with your current practice related to the process by \Vthh decisions about goals, prlormes,

Part 6: Goal-Settiné

and policies for the ABE program are made.

7'69. (Goal, 1B) What persons or groups ¢urrently have the most influence on setting local ABE program goals?- - - .-
70. (Goal, 2B) What role does each person or group typicatly play in the current goal-scll‘ing process?

71. (Goal, 4B) There are a number of factors that can influence goal-setting and program priorities. Indicate to what
extent cach factor fisted below actually infltiences the goals and priorities of your program.,

72. (Goal, 5) In what specific ways has the state plan actually influenced program goals and priorities?

73. (Goal, 3B) in what ways do.working relationships between the ABE unit and collaborative organizations currently

!
1
|

.‘

IS o

Factors

State ABE

General po

plan ..o oL

pulation characteristics . . ........

c. Other ABE programs in the community .....

_Expectations of participants ..............

Relations with school systems . ............

GED exam

Expectatio

ns of the community............

influcnce the goal-setting process?

Little
or None

}
i

[{SEEN S IR (SR (S S A S ]

[ 18]

W W W W W W W

Extent of Influence

th W L Lh L L W0

(=23 =2 W« O - B =2

Great

~N s s s N

74. (Goal, 6B) What does your ABE unit currently have by the way of a written statement of goals?

75. (Goal, 7) Which of the following policy decisions related to program goals and prioritics have actually becn made

or modmcd during the past year or 50 in your local ABE proz,nm7 (Chcck all that apply.)

For euch policy decision checked, complete a copy of the Goal-Setting Process Form.

ERIC
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Definition of target populatlon
Selection of student recruitment sirategy
Formulation of criteria for staff selection

Determination of relative emphasis on various instructional arcas

Determination of strategies for obtaining community support
Decision on degree of centralization vs. decentralication of class locations
Policy related to collaboration with c.ommumly groups and organizations

Other (specify:
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Teacher Questionnaire

Instructions to Respondehts

This questionnaire is part of an evalu’xtlon study. The purpose of the study is to provide information that wuﬂ be uscful
Your rcsponscs will be kept strictly confldcnlml You need not sign your name on the complclcd qucstlonna|rc AII ,
results will be rcpgrlcd in summary form.

You will find that many items in this questionnaire contain two parts, c.g., 2A, 2B. Oné part refers to intended
practice—what shou/d and could take place, c.g., shou/d ABE teachers place great emphasis on teaching coping skills?
The other part of the item refers to current practice—what actually happens in the classroom or the program as a whole,

c.g., do you rmow place great emphasis on teaching coping skills?

This questionnaire should take about 30 minutes to complete. Picase do not discuss the qucsiions with your colleagues.
Feel free to write your resporises in your own words if the forced choice.options do not fit your situation.

Your contribution to this study is vitally important.

Sample Items

CHECKMARKS: Place checkmark on the line in front of lhc appropriate answer. Unless otherwisc spccuﬂcd
make a chcckmark in one space only.

Samplc 11-]

Do you currcntly teach in an ABE program7 v Yes .

No
SCALES:: Circle one number only. {f a question contains more than one scale, circle one number /n7 each
scale.
Sample #2:

-Please indicate the extent to \;/hi;:h you agree or ﬂisagrcc with the statements below.
Disagree _’Agigg‘ '
ABE should be limited to adults over _l6 1 2 3 4. "5 @ | 7
ABE students should be charged tuition 12 @ 4 56 17
PROPORTIONS: Write in the _proporl.ion (pcrccnli in the appropriate space. Column totals should equal 100%.
Sample #3: -

What proportion of your students is in cach age category below?

Age Category ) Proportion

UNder20. ..ot i 18%

20:29 . e 20 %

3039.... ... P 35%

4099 e 25

SO OFOIRT . . et e e, 109
Total = 100%

101
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RANK ORDERING: -

O

ERIC

O A v 7 Providod by ERIC

Rank o/l items //5/('(/, assigning 1 to the highest mnl\ 2 1o the next highest, 3 to the third
highest, and so on for all items.

Sample #4:
space next 1o the most import.ant xcnuvallon, 2next to the second most important, and 3 next
to the third most important. -

New lighting. ...... ..

Moreblackboards. . . . [
New, larger desks . ... -

i
it
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‘Part 1: Staffing
L. (Slaff.,i 9) When you were first hired as an ABE teacher, what had been your previous occupation (check one)?

Empleyed by 4 public school system

d
b. _ Employed in'business or industry

¢. __~ Employedasahousewife

d. _  Employed in some other capacity (specify: )
e Unemployed '

(Staff., 15) This question is concerned with your relationships with other teachers and staff members. For each
category of staff member listed below, indicate whether your general relationsfip with staff in that category is very
satisfactory, moderately satisfactory, or unsatisfactory (circle number in appropriate column).

[N}

General Relationship

‘ . - Not Unsatis-  Moderately Very
~ Staff Category Applicable factory  Satisfactory Satisfactory

!
|
|
1
|

(3]

(3]

b. Aides ........ PP
c. Counselors..........
d. Supervisors .........

3
3
3
3
e. ABE Director........ 3

o o o o o
NN

3. (Staff., 16B) All things considered, how satisfied are you with your present position as an ABE teacher (check

one)?
a. Very Satisfied
b. Moderately Satisfied
c. Dissatisfied

4. (Staff., 17B) How wouid you characterize your .pcrsonal commitment 1o the goals of this ABE program (check

onc)?
a. Hlighly Committed
b. Moderately Committed
c. Uncommitted
Spriei,
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Part 2: Instruction

5. (Instr., 11) Concerning the materials you use in your class:

_locally

Commercially published

. Prepared or adapted by

yoursell’

Prepdared or adapted

A. What propor-
tions should be:

B. What propor-
tions are:

6. (Instr., 13) In every-program, someonc has piimary responsibility for orienting new students.

7. (instr., 14)

" 8. (Instr., 15)

O

ERIC

P A rimext provided by ERC

. Teacher

. Counselor

Director

Lab instructor

Other (specify:

A. In your pro-
gram, who should
havesthis responsibility ?
(check one)

LT

B. In your pro-
,Yam, who now has
th's responsibility?
(check one)

LT

Often, ABE programs make an initial assessment of the student’s achievement fevel.

. Locally developed test

Assessment Method

. Standardized test.. .. ..... .. e

Interview

Combination of above

No assesiment

Other (specify:

A. How should student

entrance level be assessed

(check ane)?

LT

Concerning this initial assessment:

Staff Member

b.

C.

d.

Counsclor. .. .. e
Dircctor

Teacher

Other {specify:

A.-Who should make
“this assessment
(check one)?

B. How is student entrance
level currently assessed
(check one}?

I

B. Who now makes
this assessment
{check one)?

LT



9. (Instr., 16} Regarding the administration of diagnestic placement tests:

A. When should B. When are these
these tests be tests now
administered administered
(check one)? : (check one)?

c. After enroltiment,
when student is ready ... ... _— —_—

10. (Instr., 17) Regarding the evaluation of student progress:

A. How should B. How is student
student progress be progress currently
eviluated (check one)? evaluated {check one)?

Evaluation Method
a. Classroomtests. ..o vvvnecnen.. B
b. Standardized achievement tests . .
¢. Teacher summary evaluation .. ..
d. Staff conference ......o.o.u... ‘ .
¢. Combination of above . ........
f. Other (specify:
) PN
11. (Instr., 18) Regarding records of student progress: ) .

A. What records B. What records of
should be kept . student progress are
{check as many kept-on file (check
as apply)? as many as apply)?

Student Records

4. Classroom testscores..........
b. Standardized testscores .......

¢. Teacherevaluations . ..........

d. Other
(specify: )
(specify: )

12. (Instr., 208, 21B, 22} If you usc standardized achievement tests, arc they administered at regufar intervals?

A. If yes, at what intervals? {check onc) 100 hours of instruction
150 hours of instruction
200 hours of instruction

Other (specify: )

o 0o o

B. Namcs of tests

v
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13. (Instr., 63A) Approximately how much gain in grade level do you expect for typical students at the heginning,
intermediate, and advanced levels Tor every 100 hours ol instruction? {c.g., 1/2 grade level in reading, 1/4 grade
level in math)

“a. Beginning

b. Intermediate
¢. Advanced

[4. (Instr., 23) Most teachers emphasize some subjects more than others.

A. I you wete {ree to decide, how much B. In your own ABE teaching, how much
emphasis would you give to cach of empliasis do you wetuully give 1o cach
the following subjects? . of the follgwing subjects?

Little or Great Little or Great

ABE Subjects No Emphasis Emphasis No Emphasis Emphasis

A Arithmetic .. ... .. e o2 3 4 s 67 | 2 3 04 s ¢ 7
b. Reading, language skills . ... | 2 3 { 5 6 7 | 2 3 4 S 6 7
¢. Health education ......... | 2 3 4 5 6 7 I 2 3 4 5 6 7
d. Consumer education ... ... | 2 3 | 5 6 7 1 2 3 ) 5 6 7
¢. Social studies, civics . ... ... I 2 3 1 5 6 7 I 2 3 4 S 7
{. Ethnic or racial heritage ... | 2 3 { 5 6 7 1 2 3 4 5 7

g. Coping (how to apply
for a job, obtain legal
assistance, deal with
landlords) ... .. ... ... | 2 3 4 5 6 7 1 2 3 4 5 6 7

h. Other (specify:

15. (Instr., 24) Instruction can be given to the class as a whole, or students can be grouped according to their
problems, interests, or characteristics, or students can be taught individually.

A. In cach of your classes, what is the approximate proportion of time that
should be devoted to cacl of these methods of instruction?

Intended Proportion of Class Time

Type Teach Teach Teach
of Class Number of Class as Students Students
Class- {c.g. ESL) Students A Whole in Groups Individually
#1 % + %+ = 100%
2 : % + %+ = 100%
#3 i . % + S+ = 100%
#4 ) % + % + = 10U%
B. Exclude from consideration all class time not actively devoted to
instruction, Indicate about what proportion of that instructional time
is devoted to these different methods of instruction.
) Actual Proportion of Class Time
L _Type Teach Teach Teach .
of Class Number of Class as Students Students !
Class (e.g. ESL)  Students A Whole in Groups Individually ae
#1 % + % + = 100%
B2 % 4+ % o+ = 100%
43 _— % o+ % o+ = 100%
#4 % + % + = 100%
106
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Methods ot instruction may be adapted 10 accommodate differences among students.

16. (Instr., 25, 26) Do you adapt your methods of instruction to accommodate diffefences among students?

Methods of

Instruction
A4, Personally tutor
individual students ... . ...
b, Group students with
similar problemys or
interests together ... ...
¢. Send student to
fearning lab .. ...
d. Make individual reading,
writing, or math
dassignments ... ...,
¢. Use programmed
materials .. ...,
Other {specify:

Yes No

A. tow much emphasis do you feel

shotdd e placed on edach of the
methods of instruction listed below
in order to accommodate differences
dmong students?

B. /' you do currently adapt your
instruction to accommodadte differ-
ences among students, how much
emphasis do you place on cach of
the following to accommodat
these differences? :

Little or Great
No Emphasis Emphasis

Little or Great
No Emphasis Emphasis
| 2 3 4 5 6 7
| 2 3 4 5 6 7

2]
W
I
w
(=2}
~

(1]
w,
N
w
=
~

t7. (Instr., 27) There are a number of ways that students participate in their instruction.

Type of Student

Participation

+. Student recites ..., .. ...
b. Pairs or small groups

of students practice

skills together . ... .. ...
¢. Small groups engage in’

problem solving .........
d. Whole class participates

in discussion . ..........
¢. Small groups engage

in discussion ... ........
f. Students ask questions . . ..
2. Real or simulated

learning situations

(e.g., case studies, role

playing, field visits). . ...
h. Planning or evaluating

this educational

Tprogram ............. P

A. To what extent should students

participate in cach of the following
ways?

Littlc or Great

No Extent Extent

2 3 4 5 6 7

%]
W
-
w
(=2}
~

SIS
w oW
~
[V
o
~ o~

B. To what extent do students
cusrently participate in each ot
the following ways?

Little or ’ Great
No Extent Extent -

| 2 3 4 5 6

18. {Instr., 28} Is there an aide or volunteer who works with you in your classroom?

Yes _ No

{1f no, skip 1o question 23.)
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19. (Instr., 29) There are many different duties which may be performed by an aide or volunteer:

A. What proportion of your aide’s B. What proporlibn of your aide’s
time strould be spent performing time is current!y spent performing
these duties? these duties?

Duties
a. Clerical .. .o i, % —_— %
b. Housckeeping...... P —_— % %
¢. Childeare............... - % —_——%
d. Instructional............. — % —_— % -
e. Other (specify: )

) - % —_ %

Total = 100% Total = 100%

20. (Instr., 30} [f the aide or vofuntcer performs in an instructional role:

EEN

A. What proportion of his/her B. About what proportion of your
instructional time should be aide’s instructional time is
spent working with students currently spent working with
in these ways? students as follows?

a. Individual tutoring .. ...... —_—% - %
b. Working with small
BIOUPS «vvtvvneinnenennn - % —_ %
c. Teaching the class
asawhole............... % %
d. Other {specify:
) — % - %
Total = 100% Total = 100%

21. (knstr., 31) If the aide or volunteer performs in an instructional role:

A. How important to the educational B. How important to the educational

eftectiveness of your clussroom showld effectiveness ot your classroom is

he or she be? assistance of your current aide?

Not Very ] Not Very
Important Important Important {mportant
I 2 3 4 5 . 6 7 | 2 3 4 5 6 7

22. (Instr., 32) In addition to performing an instructional role, teachers may help students with personal and
vocational problems. ' '

~A. How important should helping B. Inactual practice, how important

students with personal and {o vour role as teacher is helping
vocational problems be in your students with personal and
role as teacher? vocational problems?
Not Very Not Very

Important Important tmpaortant impaortant

1 2 3 4 3 6 7 1 2 3 4 5 6 7
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23. (Instr., 33) Teachers may talk privately with students about personal or vocational problems.

24. (Instr.,

A

In a4 typical month, how many
students shoukd you talk with
privately on personal and

B. Within the last month, about how
many students have you talked
to about their personal and
vocational problems?

vocational problems?

‘Students

e e Students

35, 37) In some ABE programs there is a learning lab which is a separate instructional facility utilizing
programmed materials and in some cases instructional equipment designed to cnable students to work individually

at their own pace. Does the learning lab piay any part in your sludenls instruction?

Yes No

A. What part should it play in
their instruction (check one)?

Used for remedial
work for students
referredbyme - .. oonnn...

A regular part of the
students' total program. . ...

Available to students
whowantit «..covveven.n.

Other (specify:

25. (Instr., 38) Concerning student work in the lcarning laboratory:

O

ERIC
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A. How should work in the
learning laboratory be co-
ordinated with your classroom
instruction (check one)?

| SlUdcnls' s ok . .
prescribed by me . ........ e ;

All my students’ work
prescribed by the
counselor ............ ...

All my students’ work

. prescribed by the

lab instructor ............

. Conference between

myself, lab instructor,
and/or counselor .........

Not coordinated in
any specific way
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8. If yes, what part does it play
in their instruction (check
one)?

B. /f yes, how is work in the
learning laboratory co-
ordinated with your ¢lassroom
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26. (Instr., 59) There are many possible goals that an ABE program might help students achieve.

Goals of ABE Instruction

Ao Encreased sell-confidence
of students .......... e

b, Completion of 8th grade
equivalency ..., e

¢. Incredsed competency
in language skills .........

d. Preparation for high
sehool equivalency exam ...

e. Increased ability to
cope with adult-life
rofes and problems . ... ... .
f. Prepare students to meel
special short-term poals
{e.s., complete job
application) .. ..... . ..., .

g. Other {specify: _

27. (Instr., 63B) Approximately how much gain in grade level actually occurs for typical students at the beginning,
intermediate, and advanced levels for every 100 hours of instruction {e.g., 1/2 grade level in reading, 1/4 grade level

in math)?

Beginning
Intermediate
< Advanced

28. (Instr., 64) Approximately what proportion of your enrolled students are absent at any one class meeting?

A. Rank the goals below accord-
ing to the degree of emphasis
you feel should be placed on
them by writing the number /
in the space next to the most
important goal, number 2 next
to the second most important

goul, and so on Tor all six goals.

Rank

less than 10%
10-24%
25-49%
50% or more

B. Runk the goals below accord-
ing 10 the degree of emphasis
uctuully ptaced on them by
writing the number / in the
spdce next to the godl given
the most emphasis, number 2
next 1o the goal given the
second most emphasis, and so
on for all six goals,

Rank

29. (Instr., 66) What suggestions do you have about ways to improve instruction in your ABE program?

ERIC
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Part 3: In-Service Education

30.. {In-Ser. Ed., 5B) Listed below are six approaches that may be incorporated in an organized program of in-service
cducation, For cach approach listed, indicate (1) the extent 10 which this approach has been emphasized in your
own in=service education in this ABE program and (2) the valuc of the experience for you.

No . Great No Great
Emphasis Emphasis Value Value
a4 Assignment to work in
the classroom ol a
more experienced
teacher ..o, I 2 3 4 5 6 7 | 2 3 4 5 6 7
b. Participation in
curriculum .
development ... .. .. veeea 2 3 4 5 6 7 | 2 3 4 5 6 7
c. Coaching by supervisors
orothers ........ooenn.. ) 2 3 4 5 6 7 1 2 3 4 5 6 7

d. Workshops and
conferences conducted
by local ABE program .. ... -1 2 3 4 5 6 7 1 2 3 4 5 6 7

¢. Workshops and
conferences conducted
by others outside
your local ABE
Program . .....evvvunnnn. |

[}
(¥
EN
wy
)
~
(5]
W
.
w
[=2]
~

f. Participation in . -
university courses
related 1o your work .
iNABE .......... .o, 1 2 3 4

g. Other (specify:

w
[=2]
~
[}
W
EN
wy
[+)}
~

—
[}
w
EN
wy
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~
N
W
Ja
w
[+)}
~

31. (In-Ser. Ed., 21) In thc past year, about how many days have you devoted to parlicipa{iion in organized in-service
cducation activitics? ‘
Days

32. (In-Ser. Ed:, 22) Concerning pre-scrvice and in-service training for aides and volunteers:

Al.  Should an aide or " BI). Has your aide or
volunteer receive volunteer received
such training? pre-service or in-

service training?

_——VYes No Yes .——No
A2. Il yes, should 1cachers B2. /fyes, were you also
also attend these in attendance at these
training sessions? training sessions?
; Yes No Yes No
O o : 111

ERIC

Aruitoxt provided by Eic:



33. (In Ser. Ed., 248) To what extent is cach of the following a major outcome of current in-service education

activities?
Little or Great
No Extent Extent
a. Higher staft morale .. ... 1 2 3 4 5 6 7
b, Greater insight into )
students ... .o oL ¥ 2 3 4 5 6 7
¢, Increased professional o
COMPEIENce . .oveneve e i 2 3 4 5 6 7
d. Greater receptivity 1o
future insservice
cducalion .. ..oeve i B 2 3 | 5 6 7
e, Increased competence
of trainers ., ..o e | 2 3 4 5 6 7
. :
a
Q 112
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Student Questionnaire

Directions for Teachers:

I. Please inform your students thiat a study is being conducted to help improve the program. The students themselves
are not being cvaluated, nor arc they asked to evaluate you. All students arc being asked to complete a questionnaire
that asks for their opinions. The questionnaire is anonymous. Students do not have to sign their names.

(2]

. Distribute the questionnaires 1o all students present. If necessary, read the questionnaire aloud to the class. Remind
students to check only one answer 10 each question.

3. Pleasc assist any students who are having difficulty completing the questionnaire.

4. After all students have completed the questionnaire, ask one student to collect them. Place the completed
questionnaires in the pre-addressed envelope and return them to the administrative office.

113
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Directions

This questionnaire asks what you thing about your adult education classes. Please say what you really think. You do
not have to sign your name. Nobody will know who answered this questionnaire.

1. (Instr., 60) There are many reasons why adults want to get more education. What is your own most important
reason for coming to adult education classes? {Please check only one line.)

To be able to help my children with their schoolwork
To get a job or a better job
__ Tolearn the English language
— . To getahigh school equivalency diploma
——___ o improve myself by learning more
Other—not listed above .

2. Inste., G1) 1 your answer 1o the last gquestion was Other, what is the reason?

>)

3. (instr., 62) Considering your most inportant reason for improving your education, how much are these adult
classes helping? (Please check enly one line.)

The classes are not helping at all
The classes arg helping me some, but not enough
The classes are helping me a lot

4, (Instr., 56) Are you treated tike an adult in these classes?

Yes No

5. {Instr., 57) Are these adult education classes relaxed and friendly?

. ‘ Yes i No

. {Instr., 58) Hew do you feel about learning in these adult classes? (Please check only one line.)

[*2Y

__ltisvery hard. | am having a lot of trouble.
i1 is sometimes hard, but 1 don’t have too much trouble,
It is not hard. 1 don't have any trouble.

7. (Instr., 66) If you have any suggestions-about making this adult education program better, please write them here.

Thank you!

n i4
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Co-Sponsor Questionnaire
Directions:

This qucstlonn.nrc shouid be complcted by the person in your organization who is most familiar with the classcs that
you co-sponsor with the ABE program.

1. What is the title of your organization?

'!Q

What is your organization’s business, purpose, or function?
3. What is your position within your organization?

4, To what extent were you personally involved in estaklishing ABE classes in your organization?

1 was not I was Involved

Involved to a Great Degree

1 2 3 4 5 6 7

S. To what extent does your organization become involved in the day-to-day operation of ABE classes?

Is not Is Involved to
Involved a Great Degree

1 2 .3 4 b 6 7
6. How did your organization determine that it needed ABE classes? (Check as many as apply.)

An investigation of employee or membership records indicated a large number
of undereducated adults.

My organization’s employces, membership, or clients requested ABE classes.
_ My organization felt a need to upgrade employee skills.

- My organization contains a significant number of non-English speaking adults.
ABE was needed to facilitate communication.

My organization had not considered ABE, but the ABE director or his representative
convinced us that it was a good idea. '
Other (specify)

B

7. Very Bricfly, how did your organization first learn of the ABE program?

N g a s
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8. (If an employer) do you offer your employees refeased time from work with pay to attend ABE classes?

— Yes
— _No
____ Doesnot apply

9. How successful have ABE classes heen in accomplishing any of the following for your organization?

Not Important ABE Classes ABE Classes

for our Have Had Have Been a
Organization No Success Great Success
Upyrading employee,
member, or client
SKills o venv e, .. —— | 2 3 4 .5 6 7

Increasing employee,

client, or membership

proficiency in speaking

English ...oovveen oo, ——— 1 2 3 4 5 6 7
Increasing morale and

building an esprit

de corps among your

membersiip, clients,

or employees ... ... ..., — 1 2 3 4 5 6 7

Affording membership,

clienis, or employces

the opportunity to

ris¢ within your )

organization ............ —_— 1 2 3 4 5 6 7

10. (n what ways has the ABE program most benefited your organization (list)?
"171. Have there been any significant drawbacks to co-sponsoring classes with the ABE program? -
Yes _ No

12. If yes, please list:

13. When problems arise concerning ABE classes, whom do you usually contact?

The ABE Director The Teacher
Other (specify: )
4. How would you rate the effectiveness of the ABE teacher?
Unsatisfied ) Very Satisfied
LAt et - lam unablc.to
1 2 3 4 5 6 7 rate the ABE
teacher’s -
effectivencss

116
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T -
15, In general, how satisfied with the ABE classes are the adults from your organization who participate in them?

Unsatisfied - _Very Satisfied I have no

adequate
2 £
] - 3 ‘ 5 6 7 knowledge of

their satisfaction

16. When you decided to provide basic cducation E:Iasses for your membership, employces, or clients, why did you
choose the ABE program (check as many as nccessary)? . -

Belief that the ABE program is the best available program providing basic education
in our community. ‘ ) .

The ABE program provides its service free of charge.

The ABE program was the only basic education program that we knew about.

Our membership {clients, employees) wanted the ABE program.

Other (specify: . )

17. Additional Comments:

D
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- Forms

-~ - . . ) v
This scction provides the basic forms for collecting evaluation data. Each form is organized to collect data from a
specified source, as follows:

Form ) Source
Program Statistics Form Program records
Student Data Form Annual report or student records
Tceacher Data Form Teaching staff or personnel records
Teacher Rating Form Dircctor or supcrvisor
In-Service Education Content Form ,

Administrative version ' Administrators

Teacher version Teachers
Classroom Interaction Rating Form Obscrvation in. classrooms
Co-Sponsor Data Form Appropriate administrator of ABE unit
Goal Setting Process Form - Director

If a form seems well-suited, arrangements can be made for copies. 11 a form does not seem to fit, however,. it shouid be
modificd so that it does. In making such changes, try to preserve the parallelism between the items on current practice
in the forms and questionnaires and the items on intended practice in the interview guides,

o 118
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Program Statistics Form

Some of the following can be obtained from program records:

2.

(Rec., 12) What is your best estimate of the maxi * number of potential ABE students in
your city or service arca?

(Rec., 13) What is the approximate total number of students who currently participate in your
ABE program in a typical week?

3. (Rec., 14) What was your total annual enroliment for each of the past four years?

4.

10.

Total Annual
Year Enrollment

Last"year
19
19

.
[

(Rec., 15B) By the sixth week of class, beginning last fall, what proportion of the students who
were enrolled at the first weck were still active? %

. (Instr., 1) How many teachers do you employ?

(Instr., 2) How many teachers are:

Part time (less than 20 hours per week)

Full time (20 or more hours per week)

(Staff., 18B; Instr. 3) What is your annual rate of teacher turnover?

a. _____25%or more
b. . 10-24%
c. less than 10%

. (Instr., 4) How many classcs are currently in operation?

(Instr., 5) How many classes are:

ESL ... ..
Basic education (native born). . ..
Mixed .....coviiiiii...

T

{instr., 6) How many classes are held: |

In phblic school facilities
--In other locations
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11. (Instr., 7) How many classes are held:
During the day (before 5 p.m.) "

In the evening (after 5 p.m.)

12. (Instr., 8) In practice, what is the minimum enrollment required for a class to continue?

13. (Instr.,9) How many hours per weck do classes usually meet?

14, (Instr., 10) What is your current operating budget? $
15. (Instr., 21B, 22) If standardized achievement tests are administered at regular intervals in. your
program, please provide the following information: '

A. Intervals between ——— 2. 100 hours of instruction
test administration —— b. 150 hours of instruction
(check onc) —— €. 200 hours of instruction

— - d. Other (specify:.

B. Names of tests: _

(Note: If results of these achievement tests have been analyzed for your use, please attach copy.)

The following materials will aid in evaluation and should be supplied if they are available:
A copy of your state plan
A copy of the most recent Annual Program Report
A statement of program objectives if they have been written down
A copy of your budget ‘ :
A copy of any recent program evaluation reports
Copbies of materials used for student recruitment
Job descriptions (if written) tor the direcior, teachers, counselors, supervisors, aides, and other staff
Evaluations of recenti in-sei vice education sessions ‘
A representative smaple of curriculum guides and instructional materials actually in use
Copies of any dropout studies
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Student Data Form

it data for Annual Program Report required by the Adult Education Act of 1966 arc tabulated and current, secure a
copy of thereport; otherwise, obtain the following data from student records, or, in a large program, from arandom
samplc of student records. "

.. JOMal number of students or
total in sample

1. By approximate grade level:

Beginning (1-3)
. Intermediate (4-6)
. Advanced (7-8)
. GED (H.S. Equiv.)

oo o

2. By sex:

a. Male
b. Female

|

3. By age range:
17 or less

. 18-24
25-34

. 35-44
45-54 .
55-64

65 and over

© e 00 o

[T

4. By race:

White

Black

American Indian
Oriental

Other non-white

.o oo op

1]

5. By ethnic group:

. Cubans

. Mexican-Americans
. Puerto Ricans

. Other

=%

o O o

6. Migrant

T

7. Welfare recipients (estimate)
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Teacher Data Form
,
Plcase complete this form in its entirety. It is designed to give basic information on the instructional staff of this ABE
progran. Pleace circle the appropriate answer.

Rl

A. Name:

Address:

Class location:

Date:

B. Type of class | 1each:

t. ESL {English as a language) 3. Both ESL and Basic Education~ - - - 5. Other .
2. Basic Education for Native Born 4. Learning lab only
C. M\) professional background is in:

1. Elementary Education (K-6) 3. Other education specialty {specify: )
2. Secondary Education (7-12) 4. Other

D. My cthnic background is:
1. White 2 Black 3. Hispano-American 4. Other
E.. My sex is: |
1. Mate 2. Female
F. Myageis:
1. Under 35 2.35-49 3. 50 or older
G. My employment status in .thc ABE progran.l‘ is:

- 1. Part time (iess than 20 hours per week) .
2. Full time {20 hours or more)

H. thavehad  vyears ol ABE teaching experience.
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Staffing

Teacher Rating Form

Directions: The director or supervisor(s) should complete Scction A of this form for each teacher who has a classroom
or laboratory instructional assignment. Data for Sections B through H may be obtained from items B through H of the
Teacher Data Form. Only one numbered item in each section should be circled. The number circled should be noted in
the right margin. :

ol

SECT. . Overall Performance

All things considered, how would you rate the overall performance of
?

A (teacher code number)
1. Poor 2. Fair 3. Good 4. Very Good 5. Excellent
Type of Class{es)
1. ESL 3. Both ESL and ' 5. Other
B . . .
2. Basic Education Basic Education
for Native Born 4. Learning Lab Only

Professional Background ' |

C 1. .Elementary Education (K-6) 3. Other Education Specialty
2. .Secondary Education (7-12) 4. Other Background
Ethnicity -
D 1. White - 2. Black 3. Hispano-American 4. Other
‘Sex
E 1. Female ‘ 2. Matie
Age
F 1.. Under 35 2. 35-49 3. 50 or older

Employment Status

G 1. Pasi time (less than 20 hours) : 2. Full time (20 hours or more)

Years of ABE Teaching Experience

1. (1 year or less) (3 years) 5. (5 ycars)

3.
H 2. (2 years) ' 4. (4 ycars) 6. (6 or morc years)
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In-Service Education Content Form
(Téacher and Aide Version)

Directions for Teachers and Aides:

Listed below are 16 topics which are often the focus of in-service education activities. A/l teachers and instructional
aides should complete the second column on the right, “Current Priority for In-Service Need” for all 16 topics listed.
If you participated in ABE in-service education during the past year, please complete the first column as follows:
(1) rcad through the list of topics and place a checkmark next to those which were dealt with in any in-service edu-
cation activities you participated in; (2} for those topics which you checked, complete the scale on *‘Past Emphasis in
In-Service Education’ by circling the appropriate number on each scale. ‘

Note: Indicate your staff role {check one) —_ tecacher
aide
other
A . B
Past Emphasison Current Priority for
In-Service Education . In-Service Need -
Topics None Great Low High

4. ABE program orientation:
objectives, procedures,
current developments,

PlaNS, FCPOFIS ot vttt ieeecnneneaanennnn 1 2 3.4 5 6 7 123 45 6 7
e b. Differences in teaching )
adults and children ..................... 1 2 3 45 6 7 1 2 3 45 6 7
¢. Philosophy of ) . i
adulteducation ......... ... L. 12 3 45 6 7 123 45 6 7

d. Understanding the student
population, culture of
poverty, ethnic group i
differences - .n.oveeeeneennsne e 1 2 3 45 6 7 1 2 3 4 5 6 7

e. Course organization:
content selection,
scheduling and sequencing
topics, making lesson
o] T2 T 1 2 3 45 6 7 12 3 4 5 6 17

f. Methods of instruction:
selécting, adapting,
and USINg oo v vt i e e 12 3 45 6 7 123456 7

g. Instructional materials and
aids: selecting, adapting,
ANd USING vt it in e eeeenennennnnnns 2 3 45 6 7 123 45 6 7

h. Diagnosis of student needs, -
testing and evaluating
achievement; student program
prescription ... .ot nenenennnnannn 1 2 3 45 6 7 12 3 4 5 6 7

i, Discipline, class controf,
management of student failure,

coping with lack of self-confidence ......... 1234567 12 3 4 5 6 7
j. Counseling students in academic ) ;
or personal Matlers .......ccvvevunennnns 1 2 3 45 6 7 12 3 4 5 6 7
k. Working with aides and
VOIUNEEEIS v v ittt ittt iiiiiniennnnnnns 12 3 4 5 6 7 1234567
I. Student recruitment . . .
and retention .. ..ttt e 1 2 3 45 6 7 123 45 6 7
m. Individualizing instruction ............... 1 2 3 45 6 7 123 4 5 6 7 .
. n. Improving human relations:
teacher-student ..... e 1 2 3 45 6 7 123 4 5 6 7
o. Improving staff relationships
within ABE ........... «iiiiiuinenn. 1 2 3 456 7 123 4 5 6 7
p. Teaching “‘coping” skills: skills - ) E . -
ofurbanliving ...t 1 2 3 4.5 6 7 1 223 4 5 6 7

e
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‘In-Service Education Content Form
(Administrative Version)

Dircctions for Administrative Staff:

Listed below are 16 topics which are often the focus of in-service education activities. Please complete the first

‘column as follows: (1) read through the list of topics and place a checkmark next to those which were dealt with in any

O

in-service education activities for staff members sponsored or prompted by your ABE program during-the past year; (2)
for those topics which you checked, complete the scale on “Past Emphasis in In-service Education’ by circling the
apprepriate number on each scale. Next, please complete the second column to indicate your estimate of the priority
of nced for most ABE teachers at the present time, circling the appropriate number on cach of the sixteen scales.

A B
Past Emphasis on Current Priority for
In-Service Education In-Service Need
Topics ) None Great Low High
——— a. ABE program orientation:
objectives, procedures, current
developments, plans, reports . ............. 1 2 3 45 6 7 . 1 2 34 5 6 7 N
———. b. Differences in teaching
adultsand children ............ccouvonn. 1 2 3 45 6 7 12 34 5 6 7
v t. Philosophy of adult . '
edUCALION. . vttt ittt e 1 23 45 6 7 12 345 6 7

—- d. Understanding the student
population, culture of poverty, .
ethnic group differences ................. 1 2 3 45 6 7 12 3 4 5 6 7

———— ¢. Course organization: content
selection, scheduling and
sequencing topics, making
1eSSON PlaNS .« vt vie e ii it ie i 1 2 3 45 6 7 12 3 4 5 6 7

. f. Methods of instruction:
selecting, adapting, and
USIME &t iiiee iiiieneneneenanneenns .. 2 3 4 5 6 7 1 2 3 4 5 6 7

—w 8 Instructional materials and
aids: selecting, adapting,
AN USINE . ottt e e 1 2 3 4 Si~67 123 45 6 7

. h. Diagnosis of student needs,
testing and evaluating
achievement; student : .
program prescription . ....... .. o il 1 2 3 456 7 1 2 3 4 5 6 7

_._ 1. Discipline, class control,
management of student failure,
coping with lack of self-

CONFIARNCE .« v v vv e ieeeieeeeeeenannennn, 1234567 123456 7
.. 1 Counseling students in : .

academic or personal matters ............. 1 2 3 45 6 7 123 4 5 6 7
e k. Working with aides

and volunteers « .. .. it i i in i ennnans 1 2 3 45 6 7 12 3 4 5 6 7
——— | Student recruitment

and retention ... .uiei i i e 1 2 3 45 6 7 1 2 34 5 6 7
——— m. individualizing -

INSEIUCHION . v ettt it ine e i 12 3 4-5 6 7 12 34 5 6 7
——— n. Improving human relations: ’

teacher-Student ........oeeviiinnnnnnns w1 2 3 4 5 6 7 12 3 4 5 6 7
.. 0. Improving staff relationships .

within ABE. ... ...t 1 2 3 45 6 7 1 2 3 45 6 7
—_ p. Teaching “coping" skills: .

skills of urban living. .. .0 e vevr e nnn ... 1 23 4567 123456 7
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Classroom tnteraction Rating Form

Instructions:

[

E

. Read cach item carcfully, to become familiar with its content. This should be done prior to visits to ABE

classrooms. Every effort has been made to word the rating scale descriptions as directly and explicitly as possible.

Before you visit a classroom, you should make certain that the instructor has been told that somcone will be
visiting his or her class. If on entering a classroom it becomes evident that you were not expected by the teacher,
excuse yourself and inform the supervisor of the situation.

Ask the teacher to inform the class of the purpose of your visit, namely, ““to find out how ABE classes are taught.”
While the class is in progress, do not make notes or refer to your rating form. Only after you have left the

classroom, enter your ratings on cach scale. It is for this reason that thorough familiarity with cach scale item is so
important.

. Return the completed form to the evaluation project supervisor.

. (Instr., 44) Teachers vary considerably in the extent to which they plan in detail for learning activities. Some

teachers ‘plan. plan every step of the lesson in advance. Others sketch out the major-objectives. Still others seem to
make no advance plans. To what extent did this class’s learning activities seem to be planned in advance?

Major Obijectives Every Step
Seemed Not Seemed to be Seemed to Be
to Be Planned Planned But Not Laid Out in
at All Details Advance -

1 2 3 4 5 6 7

' (Instr., 45) Some classrooms appear to be open and free. Others are more controlled and regulated. Students may

participate spontancously, or only when the teacher clearly expects them to do so. How would you rate this class?

Controlled: Students : - Open:Students @
Participated Only When Talked Spontaneously
Clearly Expected or to Teacher and
Required ' . Among Themselves

12 3 4 5 6 7

{Instr., 46) Adult students in classroom situations may become anxious and uncomfortable. One reason is that
they may need help in their learning activities but are reluctant to ask for it. The kinds of help they might
profitably use ranges from clarification of instruction to the detailed explanation of a point, to outright help in

- solving a problem. How attentive did the teacher seem to be to the students’ learning needs?

Completely Inattentive ; Very Attentive to
to Students' Needs for Students’ Needs for Help
Help in Learning Activities in Learning Activities
1 o2 3. .4 - 5§ 6 7
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4, {Instr., 47) Students may become uninteresied in what goes on in the class unless their interests and feelings are
met. Students’ interests may be accommodated by tailoring course content to specific needs or by the manner of
presentation of more traditional content, ¢.g., through examples, references to everyday life. How much effort did
the teacher put forth to accommodate students’ interests and feelings?

Made No Attempt ' - Continually
to Accommodate Attempted to Meet
Students’ Interests Students’ | nterests
.__and Feelings . ~ __and Feelings
] 2 3 4 5 6 7

5. (Instr., 48) Some students are naturally enthusiastic while others need to be aroused to participate in learning
activities. To what extent did the teacher evoke participation in learning activities intended for the class as a

whole?
Teacher Did Not Teacher Evoked
Seem Able to Evoke Enthusiastic
Any Participation : Participation
From Students From Students
1 2 3 4 5 6 7

6. (Instr., 49) Some teachers hold students’ attention; in other classes, many students are “‘miles away.” To what
extent did students remain attentive to classroom activities and work steadily?

Students Consistently ‘ Stude nts’ Attention
Attentive and Worked Wandered, Little Time
Steadily Spent Actually Working
1 23 4 5 6 7

7. (Instr., 50) Because the subject matter of ABE classes is so similar Lo elementary and secondary school, there may -
be some tendency for ABE classes to be conducted like elementary or secondary school classes. To what extent did
the teacher treat students as adults as opposed to treating them as children or adolescents?

Clearly Treated Students
As if They Were in an

- Elementary or Secondary ' - Clearly Trearted
School Class ) Students as Adults
1 2 .3 4 5 6 7

8. (Instr., 51) Overall, how formally was the class conducted? Did the teacher refer to students as Mr., Mrs., Miss? To
what extent did the teacher act in a reserved, official manner, and expect the class to show deference?

Teacher Conducted

Class Quite ) Teacher Conducted
Informally Class Very Formally
1 2 3 4 5 6 7

9. (Instr., 52) When it was appropriate, how frequently did the teacher make encouraging remarks to students or act
in some other positively reinforcing way to students?

Never Gave © . AtEvery Opportunity,
Positive Gave Positive
Reinforcement Reinforcement
1 2 3 4 ) 6 7
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10. (Instr., 53) During the class sessions, as students recite or talk, they may give wrong answers or show that they
misunderstand, etc. The fear of failure in ABE students tends to be great. How did the teacher handle such
situations? To what extent did the teacher attempt to minimize a senise of failure in the students?

Made Evaluations Made Evaluations
© of Student's ) of Student’s
Performance so-as to Performance so as to
heighten his ] minimize his
__sense of failure sense of failure
1 2 3 4 5 6 7

11. (Instr., 54) To what extent was the phyS/calsett/ng of the class distracting? (For example, lighting, acoustics,
outside noise, dirt, disrcpair of furniture.) '

Few or No Typical Class- A Great Many

Distractions room Distractions Distractions
1 2 3 4 5 .6 7

12. {Instr., 55) Werc the teacher and students tuned in on the same wave length? D|d cach seem to know \"hat the
other was talking about? To what extent did they understand each other?

Almost Always " Deep and Complete
Seemed to Be : Understanding . )
Talking Past - of What Each
Edch Other Was Saying
1 2 3 4 5 6 7 Peromy
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Co-Sponsor Data Form

This form should be completed for edch organization with which your program co-sponsors ABE classes. If, for
example, your program co-sponsors ABE classes with three organizations, you should complete this form three times,
once for cach co-sponsoring organization. For some ABE programs with many co-sponsorship arrangements, it may be
too time-consuming to complete this form for all co-sponsoring organizations. In such cases, the director may choose to
select a sample that is representative of the whole and to complete this section only for those” co-sponsoring
organizations included in the sample. Whenever possille, it is recommended that the director complete this section for
each co-sponsoring organization. '

The first six questions in this section require certain information about the co-sponsoring organization that in many
cases can best be obtained from records or files. If this information is not directly at hand, the director may want to
obtain the assisiance of a secretary or assistant in gathering it. '

1. What is the name of this cu-sponsoring organization?

P

. What type of organization is it {c.g., hospital, prison, church)?

|

3. How many ABE classes are currently co-sponsored with this organization? ...........................
‘4. For how many months have you co-sponsored classes with thisorganization? . ........................

5. How many students are currently enrolled in classes co-sponsored with this organization?

.
o

6. What types of classes are co-sponsored with this organization:
English as a Second Language ....................... e e e e e e

Basic Education (native born). . . . o oottt e e e
GED (H.S. EqUIVAIENCY) . .o o et ettt e e e e

7. Compared to typical ABE classes that are not co-sponsored, the class or classes co-sponsored with this

organization:
Less Time More Time
a. Required more or tess of the director’s
administrative time to establish .. ...... 1 2 3 4 5 6 7
. Less Attention More Attention
b. Require more or less of the director’s . -
attention on a day-to-day basis ........ e 1 2 -3 4 5 6 7
T ’ ’ Cost Less Cost More
c. Cost.more or less in terms : )
of cost-per=student.................. . 1 2 3 4 5 6 7
Less Favorable More Favorable
d. Have a more or less favorable :
retentionrate. . ..... . iiiiean . 1 2 3 4 5 6 7
’ Less Representative . More Representative
e. Are more or less representative of :
target population program is trying to reach 1 2 3 4 5 6 7
) Detract from Visibility ] Enhance Visibility
f. Enhance or detract from the program'’s .
visibility in the community .......... i 2 3 4 5 6 7
More Difficult Less Difficult
: to Staff . . to Staff
8. Are easier or more difficult :
tostaff. . ooeeriii it 1 2 3 4 5 6 7
Detract from Promote
Support . Support
h.- Promote or detract from - :
community support for ABE . /... ... 1 2 3 4 5 6 7
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8. To what extent his it been necessary to modify instruction in classes co-sponsored with this organization in order
to meet special needs?

Little or Great
No Extent . Sxtent

| 2 3 4 5 6 7

9. Does this co-sponsor provide services that support classroom instruction such as child care, transportation of
students, counseling, or special incentives for students to attend classes?

Yes No

10. If yes, briefly list services or incentives.

11. tn your judgment, how important to this co-sponsor organization are the services that the ABE program provides?

Little or No Great
Importance Importance

12 3 4 5 6 7
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- Goal-Setting Process Form
Complete this form for cach policy decision checked in item 7 of GoalSetting {question 75 of Director Questionnaire).

1. With what did this policy decision deal? (Target population, recruitment, staff selection, etc.)

2. In general, how was this issue resolved?

3. What was your own role?

4. Who else was involved (individuals and groups)?

5. What was their role?

6. What were the major influences on the resolution of the issuc?

7. What was done to encourage support for the outcome?

131
O

ERIC | - .

Aruitoxt provided by Eic:



‘‘‘‘‘

APPENDICES

132




E

APPENDIX A

Annotated Bibliography on
Evaluation Methods

(Basic references are designated by an asterisk*)

American Institutes for Research, (1970) Evaluative Research: Strategies and Methods. Pitisburgh: AIR. {Seminar
proceedings on aspects of program evaluation, including specification of goals, measuring outcomes, and
evalaation as a process.)

Bloom, Benjamin S., et al., (1956) Taxonomy of Educational Objectives. Part I. The Cognitive Domain. New York:
lLongmans. (Basic reference on categorics of cognitive objectives and the preparation of evalvation items to assess
tie extegd to which they are achieved.)

Bloom, Benjamin S., Hastings, . T., and Madaus, George, (1971) Handbook of Formative and Summative Evaluation of .
Student Leuarning. New York: McGraw-Hill. (Emphasis on student achievement. See especially Chapter 6 on
formative evaluation.)

*Byrn, Darcic et al., (1959) Evaluation in Extension. U. S. Federal E)(Lension Service, Division of Extension Research
and Training. Topeka, Kansas: H. M. lves. (How-to-do-it book on evaluation procedurcs Oriented toward
Cooperative Extension Service but applicable to adult basic education.)

Cook, Desmond L., (1964) An Introduction to PERT. Columbus, Ohio: Burecau of Educational Research and Service.
{Rationale for program evaluation in complex organizations as an adjunct to planning.)

+*Corey, Stephen M., (1953) Action Research to Improve School Practices. New York: Bureau of Publications, Teachers
College, Columbia University. (Rationale for program evaluation with emphasis on encouraging use of evaluation
findings for program improvement.)

Gottman, John M. and Glasen, Robert E., (1972) Eveluation in Education, A Practitioner’s Guide. ltasca, llinois: F. E.
Peacock Publishers, Inc. (A gwdc 1o evaluation piocedures.)

Grobman, Hulda, (1968) Evaluation Activities of Curriculum Projects. AERA Monograph :Series on Curriculum
Evaluation, No. 2, Chicago: Rand McNally. (Rationale on ways to relate evaluation to curriculum development
activities.)

Grotelueschen, ‘Arden D., and Gooler, Dennis D., (1972) “Evaluation in Curriculum Devetopment,” Curriculum
Evaluation: Potentiality and Reality. Curriculum Theory Netwoark, The Ontario Institute for Studies in
Education. (Essay on use of evaluation for program improvement.)

House, Ernest R., (1972) “The Conscience of Educational Evaluation,” The Teuchers College Record, February.
(Discussion of thy problems implicit in evaluation of educational programss. How cducators determine the social
worth of educational programs by non-bias evaluation.)

Hyman, Herbert H., ot al., (1955) Application of Methods of Evaluation: Four Studies of the Encampment tor
Citizenship. Berkeley: University of California Press. {Detailed report on extensive evaluation project.)

- Hyman, Herman H., and Wright, Charles R., {1967) “Evaluating Social Action Programs,” in Paul Lazarsfeid, et al. (Eds.),

O

The Uses of Sociology. New York: Basic Books, pp. 741-783. (Rationale for evaluation of ongoing programs.
- Emphasis on continuity, replication, and longitudinal 3‘_1}19\/.)

Kempfer, Homer, (1955) Adult Education. New York: McGraw-Hill. (Chapter 15, on “*Overall Program Evaluation,”
contains practical suggestions for program evaluation.)
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Kirkpatrick, Donald L., {1967) “Evaluation of Training,” in R. L. Craig and L. R. Bittell (Eds.), Training and
Development Handbook. New York: McGraw-Hill. (Rationale for evaluation of work-related. continuing
education programs.)

Knox, Alan B., (1969) “Continuous Program Evaluation,” Chapter 18 in Administration of Continuing Education.
Washington, D. C.: National Association for Public School Adult Education. {Rationale for administrative role
regarding decisions about evaluation component of continuing education programs.)

Knox, Alan B., {1971) Program Ewuluation in Adult Basic Education. Tallahassce: Florida State University Aduil
Education Rescalch information Processing Center. (Framework for evaluation based on studies).

Krathwohl, David R., et al., (1964} A Tuxonomy of Educational Objectives Il. The Affective Domain. New York:.
McKay. (Basic reference on categorics of affective objectives and the preparation of evaluation items 1o assess the
extent to which they are achicved.)

Los Angeles Adult Administrators, (1962) Study Guide for Self-Evaluation of Adult Schools. Los Angeles: California
Association of Adult Education Administrators. {(An evaluation guide that lists for major program components
the purposes and procedures for evaluation, criteria for judging, and space for visiting team to list strengths,
weaknesses.)

*Mezirow, Jack D., Darkenwald, Gordon, and Knox, Alan B., {In Press), Last Gamble on Education. {Report on
rescarch project that described the functions of urban ABE programs.)

Miller, Harry L., {1964} Teuching and Learning in Adult Education. New York: Macmillan. (Basic text on learning,
teaching, and program development in adult education. Chapter 10 on “Measuring the Effectiveness of Methods”
provides rationale for evaluation in adult education.)

Miller, Harry L, and McGuire, Christine, (1961) Evaluating Lfbera;Adult Education, (CSLEA Reports, 309). Syracuse,
New York: Syracuse U iversity Press. (Rationale and instruments for evaluation in four topic areas in adult
education. Can serve as exemplars for other topic areas.)

Payne, Stanley, (1951) The Art of Asking Questions. Princeton: Princeton University Press. (Basic reference on writing
and revising questions for interviewing and preparation of questionnaires.)

Phi Delta Kappa Commission on Evaluation,.(1970) “Educational Evaluation and Decision Making,” Phi Delta Kappan.
(Collection of viewpoints on evaluation.)

Phi Delta Kappa National Study Committee on Evaluation, {(1971) Educatlona/ Evaluation and Dec:szon Making. Itasca

Illinois: F. E. Peacock Publishers, Inc. (Based on Kappan |ssue)

-

Provus, Malcolm, (1971) Discrepancy Evafuation. Berkeley, Cahfornla McCutcheon Publlshlng Co. {Rationale for
' approach to evaluation that emphasizes identification of gaps to be closed.) :

Review of Educational Research, (1970) Educational Evaluation, {April), Vol. 40, No. 2. {Compilation of theory and -
rescarch on educational evaluation. Sec especially Stake’s chapter on "“Objectives, Prlorltlcs, and Other judgemcnt
Data,” pp. 181-212.) :

Rippey, Robert M., (1972) “‘Can Evaluation Be Integral to Innovation?” in Joel Weiss, (Ed.), Curricufum Evaluation
Potentiality and Reality, Curriculum Theory Network Monograph Supplement. Ontario, Canada: Ontario
Institute for Studies in Education. (Essay on use of evaluation results.)

Ronan, Danicl D., (1969) “The PERT System: An- -Appraisal of Program Evaluation Review Technique,” in Herbert C.

Schulberg, Alan Sheldon, and Frank Baker. (Eds.}, Program Evaluation in the Health Fields. New York:
Behavioral Publications, inc. (Review of PERT as it is used for planning and evaluation.)
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Scriven, Michael, (1967) “The Methodology of Evaluation,” in FPerspectives on Curriculum Evaluation, AERA
Monograph Series on Curriculum Evaluation, No. 1. Chicago: Rand-McNally, pp. 39-82. (Rationale for evaluation
mecthods.) '

*Stake, Robert E., (1967) *The Countenance of Educational Evaluation,” Teachers College Record, Vol. 68, No. 7,
April, pp. 523-40. (Rationale for program evaluation that emphasizes systems analysis, comparison of what was
intended with what occurs, and comparisons with external standards.)

Stuffiebeam, Daniel L., {1968) “Toward a Science of ‘Educational Evaiuation,” Educational Technuivgy, July 30 issuc.
(Rationale for an approach to svaluation.)

Suchman, Edward A., (6967) Fvaluation Research: Pr/;ncip/es and Practice in Public Service and Social Action
Programs. New York: Russell Sage Foundation. (Detailed rationale for use of evaluative research. Emphasis on
external and summative.) '

*Tyler, Ralph W., (1950) Basic Principles of Curriculum and Instruction, Syllabus for Education 305. Chicago:
University of Chicago Press. (Classic rationale for program development including evaluation.)

*Tyler, Ralph W., (Ed.), (1969) Educational Evaluation: New Roles, New Means. National Socicty for the Study of
Education, 68th Yearbook, Part ll. (Compilation of chapters on various aspects of educational cvaluation.
Provides comprehensive overview.)

Verner, Coolie, and Booth, Alan, (1964) Adult Education. New York: Center for Applied Rcscarch in Education,
Chapter 6, “Evaluating the Activity.” (Overview of evaluation of adult education.)

*Weiss, Robert S. and Rein, Martin, {1969). “‘The Evaluation of Broad-Aith Programs: A Cautionary Case and a Moral,”
The Annals of the Americun ,4rademy of Political -and Social Science: Evaluating the War on Poverty.
Philadelphia: The American Academy of political and Social Science, Vol. 385, pp. 133-142. (Case report that
explores problems with the evaluation of programs with genera! objectives.)
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APPENDIX B
External Standards
Section 1: Introduction

The purpose of this Appendix is to provide information about external standards that can be used to help interpret the
results of an evaluation of a local ABE program. External-standards provide points of comparison that cnable evaluators
to better understand conclusions about the way the program functions. External standards can also be used to
determine whether the goals, aspirations, and intents of a local ABE program seem to be among the most excellent,
worthwhile, and effective for which to strive. The standards may be relative, such as comparable descriptions of similar
ABE programs; or they may be absolute, such as the highest possible score on an achievement test.

External standards can be obtained from various sources. Because they are usually prepared for other purposes, they
tend to be scattered and hard to locate. Sources of external standards can be usefully sorted into six categorics—ABE
cvaluation reports, other evaulation reports, rescarch reports, summarics of expert opinion, official guides, and essays.

The remainder of this Appendix contains highlights from these various sources of external standards. These
highlights are grouped according to the program components described in carlicr sections. The highlights were selected
as uscful illustrations of external examples related to criteria that are especially important in their particular
circumstances.

A major source 'of external standards is a serics of rescarch sludncs on urban ABE programs conducted at-Teachers
College, Columbia University, by Mezirow and associaics. Because the total series of national studies and two of the
national questionnaire surveys are referred to repeatedly in this Appendix, the following bricf titles will be used. The
total series will be called the Teachers College ABE Study,'* a national questionnaire survey of urban ABE dircctors
will be referred to as the Administrator Survey,? and a national questionnaire survey of urban ABE tcachcrs will be
called the Teacher Survcy 3

Section 2: Recruitment

This section contains information about outside expericnce and opinion that can be used to interpret local evaluation
findings on recruitment of students. Highlights include information on the most used and most effective recruiting
methods, the training of recruiters, the importance of making it casy for new recruits to enter an ABE program, and the
persistence rate of new cnrollecs.

An Administrator’s Survey was conducted in 1971 as part of a research study on adult basic education in the inner
ciiy. The survey questionnaire was completed by 100 ABE directors in cities of 100,000 population or more. Directors
were asked about the means they used to recruit students into their programs, and how effective their methods seemed
to be. The degreec of use and perceived effectiveness were rated on seven-point scales. The -results, presented below,
conslitute a reference point for comparing program practice in a specific program with nationwide norms of ABE
program practice. To make the results easier to interpret, the seven-point scale was in cach case condensed into three
categorics. !

- Question 38: To what degree do you rely on the following means to recruit ARE students?

PERCENT OF DIRECTORS

Little or Moderate Great
. no degree degrec degree
Means of Recruitment e
Announcements in mass media . ... e L ) 11% 43% 45%
Flyers, posters, mailings. . .. ... ... . ..uueuunnsonn.. 9 45 .47
Referrals from welfare, employ ment, and other agencies . . . . 4 52 44
Word of mouth, . ... .. e 4 25 7
Recruitment by CO-SPONSOring @roUPS. . . o v v ve s s ens 16 50 34
Direct recruitment by teachers, supervisors, or counsefors , | | 10 57 34
Organized recruitment by current ABE students, |, ... ... 40 40 20
Local residents used as recruitment aides . . . . . S . 44 36 20
Staff member assigned to recrui_lmerrl"‘ .................. 55 20 24

*Endnotes are located at the end of this appendix.
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Question 39 Based on your own experience, how would you rate the effectiveness of each of the following methods of
_recruiting ABE students?
PERCENT OF DIRECTORS (WEIGHTEQ)

Not Moderately Very

cffective cffective effective
Means of Recruitment:
Rated Effectiveness
Announcements in mass media 15% 64% . 21%
Fiyers, posters, mailings 18- 63 , 20
Word of mouth -0 34 66
Recruitment by co-sponsors 1 57 32
Direct recruitment by teachers, supervisors, and counselors 10 59 .31
Organized recruitment by current ABE students 13 56 30
Local residents used as aides . 31 44 25
Staff member assigned to recruitment * 28 " 36 36

Highlights of these findings from the Administrative Survey show that word of mouth was the method-of recruitment -
which was used to the greatest degrec and also was perceived as most effective. Two other means pcrcewed by directors
as relatively effective were (1) recruitment by co-sponsors, and (2) direct recruitment by teachers, supervisors, or
counselors. The assignment of a staff member to recruitment was scen as effective by a large proportion of
administrators (3 6"/) but almost as many (28%) believed that this means of recruitment was not effective.

The importance of word of mouth and referrals is confirmed by other research ﬁndings. The joint Information and
Training Services/U.S.0.E. report on “Educationally Deficient Adults”? states:

Those (practices) found mosteffective in the judgment oftprogram administrators were employment service
rcferrals, social agency referrals, and personal interviews. '
Jack Bobay, speaking at the ABE Administrators Workshop at Northern lllanIS University in 1967, stressed the
importance of word-of-mouth recruitment when he stated:

Probably the best recruiter we have is the teacher who does such a superibr job of winning the confidence
and respect of the students that the student wants to share this experience with his friends. Word of mouth
publicity by satisfied students is the most effective recruiting process.>

The Florida State University Research Information Processing Center has drawn together research and information
relevant to problems of recruitment faced by ABE administrators. Excerpts from their recommendations follow. 4

. the greatest amount of recruitment activities has centered on the mass media approach . . . Inthe . . .
mass media approach three elements arc crucial. /s the message realistic for the desired audience? Is the
message portrayed in a manner which will enhance its acceptance by the desired audience? Is the Message
getting through to the des/red aud/'ence?

For the message to be reahstlc, ABE 'must be refated to the relevant life concerns, probleriis and interests of
the audience ... For the message to be acceptable requires not only that it be realistic but that it be
conveyed in a positive manner. Who delivers the message on television-and over the radio? Is it dorie by
credibic people—those with whom the target groups can identify? . .. For the message to reach those for
whom it is intended, it must be dellvered in a manner con5|stcnt with the viewing and listening habits of our
target clientele. . :

All individuals associated with the local ABE program share responsibility for promoting the personal
contact between the program and the potential participants. Local directors and their assistants can become
directly involved by 'speaking to special interest group meetings and gatherings-... They may become
indirectly involved by setting up mechanisms for personal recruitment efforts. . ..
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Teachers contribute indirectly to recruitment efforts by providing quality learning experiences in the ABE
programs ... Also, teachers may encourage current ABE students to bring in potential participants to see
the “adult <chool v

Administrators can support and encourage efforts by ABE students to form clubs 4o recruit their friends
and neighbors into ABE classes. Teachers, too, can assist in formalizing such a mechanism by providing class
time and energy for these undertakings.

- Only one recommendation seems appropriate for the trial stage. This related to the case with which new
enroliees cart enter into an ongeing ABE tearning experience. '

The FSU research report also had this to say about the recommended characteristics and training of recruiters.
(Recruiters, as shown by the results of the administrator’s survey cited above, may be seen as either very effective or
very incffective.) "

. Characteristics of recruiters which research has shown to be related to adults’ decisions 1o enroll in
ABE:

1. Perceived commonality with a target group (ethnic background and community affiliation) which
contributes to identification as “one of us.”

2, Knowledge of the available programs (objectives, curriculum, refevance and appropriateness Lo student
concerns, poiential advantages and drawbacks, and the relationship with other educational, socnal, and
political endeavors).

(93]

. Kiowledge of other community resources which might affeci the adult’s decision to enro!l and continue
(transportation, child-care facilities, health clinics).

4. Knowledge of community characteristics peculiar to the various geographical arcas in which he is
working (political structure, crime rate, sites of local clubs and their influence, etc.).

5. Ability 1o communicate ¢ffectively with the target group (listens, speaks accurately, reacts in a positive
and constructive manner).

6. Abilit;/ Lo identify \vil.H the targer group (empathy).
7. Sincere desire to :-i>ssis£-o.l-f‘1'crs to develop lhcir full potential as individuals and socictal members.
8. Commitment to thé ABE program and its success.
9. Willingness 1o lcérn more about sclf, abotit others, abéut the program and about the community.

Many special demonstration projects have utilized paraprofessionals with a great deal of success . . . Other !
projects have utilized the total range of possibilities, e.g., teachers, teacher-aides, students, and voluntccrs f
for civic, social, and political groups, VISTA, and chghbnrhood Youth Corps personnel . . . Individuals
with the most preferred characteristics should be sought no matter which aliernative or combinalion of
alternatives are selected. Finally, training should focus on developing those characteristics mentioned
carlier. - -

Drdpoul rate can be an indirect indicator of recruitment cffectiveness as well as program efficacy. In the Teacher
Survey,> teachers reported the approximate proportion of their students that had dropped out after the first five weeks
of class. " '

Proportion of Students Percent of Teachers .
Droppint Out . Responding o
Less than 10% 37.8% f
10 — 24% . ‘ . 40.0%

25 — 499, 16.9%
50% or more ) 353%
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The dropout rate reflects various factors, including extent of fit between student expectations and program
functioning. Anderson® concluded from a literature review that many educational programs for disadvantaged adults
provide a poor fit for the target gopulation they purport to reach. In the evaluation of the student recruitment process,
it would scem well to consider both the effectiveness of recruitment methods in producing enrollments, and the it
between thuse who do enrolt and the ABE program, which is partly refiected in the dropout rate.

There are, of course, additional important “aspects of the recruitment component for which no information about -
external standards has been provided. Examples include data on typical relatonships between the number eod
characteristics of .prople in the target population; size of current ABE enroliment, and potential for expansion of
enroliment; data on typical extent of program visibility in target neighborhoods and positiveness of programimage; and
typical proportion of ABE budget and administrative time devoted to recruitment,

Section 3: Staffing

This part of the Appendix on external standards contains information about outside experience and opinion related to
staffing that can be used to interpret local evaluation findings for this program component. The highlights in this part
include sources of ABE teachers, typical qualifications of teachers, selection criteria, teacher characteristics, leachcr
satisfaction {as reflected in opinions), and turnover.

One staffing task is the identification of the pool from which ABE teachers will be drawn. The findings from the
Teacher Survey showed that 80% of ABE teachers are part-time; 20% work fuiltime (20 or more hours per week) in
ABE. Of these part-time teachers, a significant majority held full-time jobs as elementary or secondary school teachers.
Detailed findings were as follows:!

Percent of part-time Percent of full-time
ABE teachers having ABE teachers who had
this full-time this as their fast
Full-time Position position. ] full-time position.
Elementary School Teacher (K-6) .. .. ... ... ... 29.0% . 26.6% rl
Secondary School Teacher (7-12)................. 25.6 23.2
Guidance Counselor. . . . .. et e 3-0 2.0
School Administrator or Supervisor. ............ .. 5.0 ) 3.8
HOoUSEWI C &ttt et i et et e e e et cnn e 18.5 s 74 -

L0 T . 19.0 36.9

Richard Burnett, in an article on “Basic Literacy Projects fop Adults: A Reading Specialist’s Comments,” commented
on the characteristics of ABE teachers with elementary and secondary school teaching backgrounds:

The impressionistic reactions were that elementary teachers seemed to be better able to teach in small steps,
10 program the learning more in small increments, to draw out their students more with a greater pupil
involvement in class acrivities, to make more use of demonstration, to be more likely to reach’individuals
rather than teach 1o the group, Secondary prepared teachers tended to lecture more than elementary
teachers, to focus on larger concepts without giving heed to building small mechanical skills, and to teach to
the group. without making allowances tor individual differences in readiness to learn or in the amount of -
practice required for mastery of a specific principle.? -

“Greenicigh Associates, in a study of four ABE fearning systems, which compared the performance of different types of

teachers (e.g., certified teachers, B.A. generalists, high school graduates) in using the different systems, found that

Certified teachers had most skill in dealing with learning problems, grouping students, and classroom,
munagcmcnl. This did not lead to greater effectiveness as measured by student gain scores.?

In a summary of current practice in urban ABE progmms, the first annual repoit of the Teachers College ABE Study
stated that:
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With few exceptions, teaching in ABE conslitutes an attractive and lucrative form of moonlighting, a
part-time ‘involvement and commitment for public day school teachers who are usually given priority in
recruitment. Training in remedial reading is considered a special asset. Certification requirements limit
hiring teachers from outside the system to those with previous professional training, usually experienced
teachers whose family responsibilitics preclude full-time employment. ABE teachers may be required to
have taught in the city for a specified period.

There is a widespread assumption that the most relevant qualification for teaching in ABE-—especially basic
education classes as opposed to ESL—is experience ‘teaching reading and arithmetic in the elementary
school.

So clementary school teachers are most frequently sclected. High school teachers are more common in
ESL classes. Some: officials feel that secondary school teachers {ind it more difficult to relate to students in
individualized instruction. The wide-spread assumption about the advantages of using elementary school
teachers in ABE is tempered by a common and justifiable concern that in ‘itself this experience is not
sufficient. '

Previous training or experience in teachmg adults in considered an important asset Thcrc is common
concern over the dearth of relevant graduate training for ABE teachers.4 .

What criteria arc used for-hiring teachers? The Administrator Survey included an item on the importance of varlous
factors in their decision to hire an ABE tcacher. The distribution of responses was as follows:?

1Y

PERCENT OF DIRECTORS

Not Moderately Very
Factors in Decision to Hire Important Important Important
Previous experience teachingadults . . ... v vvee e eiinen. 6% - 47% 47%
Commitmentto ABEgoals .................. [ : 2 18 80
Coursework in adult education ............ccoone.n. 21 61 19
Elementary education experience . .........cevvieennn.. 8 59 32
Racial or ethnic background similar
to ABE target population . ...... ... it i 15 54 31
Personality traits judged desirable in an
ABE teacher. ... oottt it it 0 9 90

The results of this survey show that two factors are judged to be-of major importance: teacher personality traits and
‘commitment to ABE goals. These factors are supported in the literature. For instance, Greenleigh Associates study
concluded that

. teachers for ABE should be selected for their warmth, interest, motivation, flcxnblllty, understanding,
ar-d patience.® . _

Similarly, the NAPSAE report on their Survey of Adult Basic Education in New Harﬁpshire stated:

Though training is crucial, it is most important that ABE personnel be selected who really care about ABE
students.” '

How committed to ABE are ABE teachers? The Teacher Survey included the following item on satisfaction with ABE:
“All- things considered, do you find teaching in ABE very satisfying, fairly satisfying, not very satlsf)mg, or not
satisfying?”’ Responscs were as follows:

Very satisfying......... 85.6%

Fairly satisfying ........ 13.3%

Not very satisfying. . .... 0.8%

Not satisfying. ......... 0.2%
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Most ABE tcachers, then, appear to find their work very sdtisfying. The Teachers College ABE Study inciuded the
following description of ABE teachers:

For most, motives are mixed. But the predominant recason for teaching in ABE is money. This is often a
source of embarrassment, but is universally. recognized . . . (Some) have different or more complex motlvcs
" Few who stay in the program fail to find rewards other than moncy alonc

One major motive is service. Teachers see ABE as a unique chance to use their professional training as the
cutting edge of significant social change—‘‘where the action is” ... Service motivated teachers include
those who ‘‘want to be more than a teacher” to students. . .

For whatever combination of these factors, most teachers are highly motivated and dedicated to teaching in
ABE. There is a widespread realization that “‘you've got to sell yourself” to the students, and ‘they try
hard. . . *

Who are ABE teachers, anyway? According to the Teachers College ABE Study, “The average ABE teacher is wHilc in
his late twenties or thirtics, and teaches clementary school classes during the day "10 The Teacher Survsy included
items on age and cthnicity. Th: responses are given below: 1!

Percent of
A_ge ABE teachers
Under30............ 27.0%
3039 ... 27.9
40449 Lo 22.9
5059 ... i 16.4
60orolder........... ... .59

Percent of
Ethnicity ABE teachers
Puerto Rican-American . 0.4%
Mexican-American. .. .. 5.7
Black ........... .. .. 28.8
White..........outt 63.9
Other......oovvvvnn. 1.3

Regarding the use of mitiority group teachers, the Teachers College ABE Study noted that: '

. Administrators arc clearly aware of the advantages of recruiting minority group teachers . . . Recruiting
difficulties stem from the small numbers of college-trained minority group teachers in most public school
12
systems. . .

-

Regarding the lack of college-trained minority group members, there was a related finding in the Greenleigh study.
They found that high school graduate ABE teachers were effective; and they state; that “Persois who are high school
graduates should be considered an important resource and should be rccruulcd ot 3

Ethnicity of teachers (and other staff members) can be important. Systems Development COfporatlon in a study of Job
Related ABE, made the following rccommcndatlon

In gcneral, as many staff members as‘posSiblc should be direct or indirect representatives of the program’s
target population, to assist student motivation and communication, and to provide inputs to program
evaluation and improvement. ' 4

Paying particular attention to the language aspect of ethnicity, Greenleigh-Associates made this recommendation:
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... Where feasible, multilingual teachers should be assigned to adult classes of students who have little or
no proficiency with the English language or bilingual students assigned to permit a “buddy system.” !5 -

Whatever the importance of such® characteristics as linguistic ability, ethnic background, training,.and so forth, the
crucial atiributes of the effective ABE teacher appear to be related to personality. The importance of teacher attitude is
summed up in this statement:

Perhaps the most important contribution of these teachers was found in the attitude they brought to their
work. They emphasized success and steady progress and made it clear that they expected every man to
learn effectively and rapidly. This attitude spread to the students, who came to recognize and appreciate
their ability to learn. Thus, the cycle began and continued; success brought confidence, and confidence
brought further success.!'®

The data on teacher turnover from the Administrator Survey provide these indications of national experience:

Percent of

Rate of Turnover - Directors Responding -
; Heavy {25% or more). ... .. . 9%
t Moderate {24-11%) ....... 27%

Light (0% ortess)........ 65%

i
!
i

There are, of course, additional important aspects of the staffing component for which no information about external
" standarsis has been provided. Examplc? include the roles of persons engaged in the staffing process, the extent of
formality of the staffing process, lypiczil arrangements for placement of new staff, and staffing procedures for persons
other than teachers: ' 4

Section 4: In-Service Education

This part of the Appendix on cxternal standards contains information about outside experience and opinion refated to
in-service education of staff that can be used to interpret Iocal evaluation findings for this program. component. The
hightights of this part include criteria for staff development; typical methods of in-service education, sponsors of in-
service education, content of in-service education, proportion of staff who participate, and perceptions of administrators
and teachers regarding adequacy of in-service education for teachers, === o oo '

The need for in-service education for ABE teachers is generally recognized. In listing the criteria for evaiuation of ABE
programs in North Carolina, the: following criteria related to staff development and in-service education were
. included: ' )
(1) Allocation of supervisory time to instructional improvement in the ABE program is commensurate with
the size of the teaching staff and clientele. - v

{2) Personal records of supchisory activitics are kept on file reflecting consistent efforts to improve ABE
instruction. i

[

(3) There is evidence of frequent and open communication regarding the supervisor-leacher relationship.

(4) Locally sponsored opportunities are provided for in-service training for ABE persopncl.'_
£

Here emphasis is on the importance of the supervisor, as well as the existence of ocally sponsored and conducted
in-service education programs in increasing the competence of instructional staff. ‘

The administrators who responded to the Administrator Survey described current practice with régard to in-service
cducation in ABE when they responded to the following:?

O
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(1) Are ABL teachers reqguired 1o take pre-service or in-service training of any kind?

78% Yes 21% No

{2) Il Yes, which of the Tollowing options will satisfy the requirement? (check all that apply)

Single conlerence or workshop ... .. Ve, e 28%
Two cr more conferences or workshops ... ......... 53%
Coursework in adult education . ...ovviniiiiinnn... 19%

Other .o vne ... et et e 14%

(3) Approximately what puoporllon of the total ABE teaching staff has had pre-scrvice or in-service training
in ABE?

% of Teaching
Staff O 10 20 30 40 50 60 70 80 90 100

0/ 1 N
% Dwec@rs 3% 1% 39 2% 3% 3% 7% 1%  64%
Responding . )

Four-fifths of all ABE programs require pre service and/or in-service training for ABE teachers. Only 10% of directors
report that less than half of their instructional staff had participated in such training. Almost two-thirds of the directors
reported 90% or more of their staff had participated. Conferences or workshops appear to be the most common form
of in-service education, and most programs required in-service education attendance at two or more.

:How satisfied are ABE teachers with the in-service education provided? Asked to agree or disagree with the statement,
“The ABE administration does not provide adequate in-service education experiences,”’3 the response was as follows:

Strongly Strongly
Disagree Agree
t 2 3 4 5
34.7% 18.6% 22.1% 19.7% . 12.3%

Almost one-third felt that available in-service education activities were inadequate to some degree. just over onc-third
felt strongly that it was adequate, and an additional fifth felt almost as strongly that this was the case. However, what
teachers perceive as “‘adequate” may not in fact be adequate for an excellent program.

While the foregoing questionnaire responses were focused on teachers, other categories of staff should also be included
in ABE in-service education. Alan B. Knox, writing for the FSU Rescarch to Practice series, stated:

The undereducated adults who are the participants in ABE programs require an effective instructional staff
if they are to persist and learn. Assistance is provided by several categories of instructional staff, including
teachers, paraprofessionals, counselors, writers, and supervisors. Because they all perform the mentor role in
interdependent ways, they should all be included in the programs of in-service education.?

Knox went on lo discuss the relative virtucs of in-service education conducted by the local program or by other

agencies.

ABE staff do and should participate in continuing education programs such as teacher training institutes
conducted by universitites or professional associations. Such external programs have many advantages, such
as accessibility of resource persons and exchange of new ideas. However . . . in-service education conducted
by the unit of the school system or other institution that sponsors the ABE program (is an) organizational
setting for continuing education (which) has unique potential for the translation of mentcr understanding
into improved practices. The result is greater ‘achievement by ABE pamcnpanls5
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Richard Burnctt, in the article on- Basic Literacy Projects for Aduits cited earlier, said the following dUOUl the ABE
teacher's need for in-service education:

It seems that not only does the volunteer who is not a trained teacher need training in the rudiments of
teaching reading, but-that the professional teacher as well is likely to need such training before working
with illiterate adults.6

Burnett spotlights one arca for in-service education which he teels is of great importance:

Clearly . . . teachers in a literacy project should be oriented to the sociological background of the students
they are to teach. A realistic understanding on the ‘part of the teachers of the "I'iving conditions of the
enrollees, their educational and experiential backgrounds, their opportunities for_recreatior, and their
aspirations for themselves and for their families will go a long way loward insuring an instructional program
geared 1o meeting the real needs of adult illiterates.”

Of the teachers who.responded to the Teacher Survey, approximately 80% had had pre-service or in-service training.
Asked to indicate the specific type of training and degree of helpfulness of each, they responded as kfollows:s

PERCENT RECEIVING THIS

Percent who
participated DEGREE OF HELP
in this type Little or Some Great
of training No Help Help . Help
Local pre-or in-
service workshop . .......... - 68.4% 10.0% - 47.8% : 42.2%
Observation of . '
experienced teachers ..... ... 33.5 10.4 43.3 46.3
Coursework in adult _
education. ..., 29.1 8.7 . 39.0 : 52.3
Regional summer ' , .
workshop.....oovvvvvnnn.. 24.9. 9.4 35.5 55.1

The aim of the in-service education program should be to have as much impact as possxble on actual performance in the
classroom, as this is where the ultimate outcome—improved siudent -achievement—must be sought. In a working paper
prepared for its regional workshops, the Teachers College ABE in the Inner City Project dealt with how to do this most
elfccllvcly

Teacher performance will be most enhanced by training which focuses upon analysis of actual classroom™
performance with opportunity for practice and feedback in specific skill areas identified . ... ABE teachers
need guided practice in personalizing abstract ideas, using learning groups, discussion and other methods of
adult education to evoke student involvement. How to involve and motivate in the first and early meetings,
ask questions, teach “coping” skills (including those involved in learning), prepare instructional materials
and innovate in various instructional approaches are training priorities. Videotapes of ABE classroom
instruction can be invaluable: for tcachers to learn to analyze commonalities and variations in the
organization of instruction, of methods of mediating content with_le_ar'ner experience, patterns of social
interaction, and the mechanisms of failure management and control. “Understanding the student
population” should consist less of generalized insights about the culture of poverty from the literature and
more of inquiry arising out of observed classroom behavior.?

There are of course additional important aspects of the component on in-service education of staff for which no
information about external standards has been provided. Examples include: the typical proportion of the ABE budget
and administrative time devoted to in-service education; administrative expectations of the results of staff development
efforts; the history of prior staff participation in in-service education; arrangements for released time or extra pay for
participation in in-service education; typical procedures for planning in-service education; cvidence of resultant
improvements of staff performance; and evidence of improved staff morale. '
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Section 5: Instruction

This part of thé Appendix on external standards contains information about outside experience and opinion related 1o
instruction useful for interpreting local evaluation findings for this program component. The highlights in this part
include criteria of excellent instruction, typical emphasis on various instructional methods, relative emphasis on
content, typical sources of instructional matcrials, and use of evaluation procedures such as diagnostic and achievement
1ests.

Because the teaching-learning transaction is the core of the ABE program, there are more refercnces in the literature
iclated to instruction than io the other program components. Some references deal with the total ABE program, but
focus on teaching, such as the monograph by Ulmer.! Other books, such as the ones by Ulmer and Dinnan,? and by
Mangzmo,3 focus more specifically on tcaching of reading. Each of. these contains many guidelines and
recommendations that local evaluators can use to compare with their own evaluation results. Some reports based on

- research, such as the ones by Laffey,? and by Kreitlow,> contain gencralizations that are useful 10 interpret local
evaiuation findings. With an increasing number of learning centers associated with ABE programs, a set of gundellncs
such as the ones provided by Sherk and Mockcr provide a source of external comparison.

1n ‘the instruction component, standards and norms of practice in the field may be general (c.g., curriculum
organization, lesson planning) or more specific (e.g., characteristics of ~adult lcarner activity, adult classroom
interaction). '

A representative example of what might be called “gencral standards” is included among the criteria used for evaluating
programs in North Carolina in 1971. The instructional criteria included:
»
{15) There s cvidence of some systematic plan for sequencing subject matter in the ABE
classroom/learning lab.

(17) There is available some document which sets forth and/or describes the local ABE curriculum and -
serves to guide and coordinate the total instructional effort.

(18) The local ABE curriculum consists of offerings which are congruent with the backgrounds and needs
ui the clientele served.

(19) The methodology and techniques employed in the learning situation arc appropriate and consistent
with the principles of adult learning. . .

(76) Definite performance goals and standards have been established to gunde the evaluation of students and
provide direction for subsequent learning experiences.

'(33) Teachers have specific objectives outlined for cach class meeting and have planned appropriate learning
r-experiences to accomplish such objectives.

(35) Instruction is characterized by its emphasis on the short-term goals with -some specific lcarmng
ob|ect|vc(s) being realized during a given class meeting. :

2N
(37) instructional methodology and techmqucs cmployed are commcnsuralc with the nature of the c.taled
objectives.” &
A major concern in ABE instruction is that ABE participants be treated as adults. Systems Development Corporation,
in its study of Job Related ABE, stated in one of its recommendations:
Instructional procedures, materials, equipment, etc. should be oriented to the particular adults to be
instructed. The total program should be immediately mcanlngful to those adults, should be as cmoyablc as.
pose.nble and should not resemblc a program for children.8
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The report went on to make this specific recommendation:

The learner should be given as much responsibility as he can handle for his own learning goals, methods,
cvaluation, rates of progress and materials.? » ‘

Margaret Carroll suggested the following *‘teaching principles' which should be followed in ABE classrooms in a talk
to ABE administrators: :

(1) The teacher listens, observes, suggests, cvaluates, records, and gives approval as the student, {(a)
selt-selects; (b) self-dirccts; (c) self-evaluates; (d) self-reports his own education opportunity, and (c)
plans ahead for his own growth.

{2) The question which the tcacher uses in approving the student’s selection of the educational situation is:
“Will this permit the student to progress in content, process, or mode of inquiry, and values?”

(3) The teacher trusts the students.!©

The foregoing suggestions are concerned with the adult ABE participant as an autonomous, sclf-directing adult. They
tend to deemphasize the traditional classioom student-teacher relationship in which the student sits in the seat and
listens to the teacher lecture to the class as a whole, and put more stress on the student’s ability to learn
independently. This may be done individually, or in a group. ABE administrators, in the Administrator Survey,
responded to a question regarding relative emphasis on various Leaching techniques:'!

PERCENT OF DIRECTORS "

: Little or Some Great
Instructional Technique No E mphasis Emphasis Emphasis

Instruction geared to entire
ClaSS et it vttt 33% 52% 15%

Instruction geared to small
groups working at similar tasks
or at similar grade levels................. 2 46 . 52

Instruction geared to
individuals working afone................ 6 30 64

Over half of the administrators reported giving ‘‘great emphasis” to instruction geared to small groups. Why is this
desirable, and how should it be carried out? A study of job related ABE that was cited carlier had the tollowing to say
about grouping students: ' ‘

- Students should-be grouped for effective mutual assistance and for social reinforcement of individual
motivations. When possible, learning groups should contain students with similar backgrounds and goals but
with somewhat diverse achicvement levels. It is desirable for each group to include both newer and older
students, Newer students should be assisted by the older students, to their mutual benefit and
encouragement.!2 S '

This may be ideal, but what oflcn. Hz;ppcns, as shown in a report of research on ABE programs in the Chicago area, is:

... most teachers find themselves having to group on the basis of areas of difficulty within the class:
Unfortunately, this grouping seems to be done rather haphazardly and solidifies into three (or two, or four)
fairly inflexible groups ... One teacher said that he groups for different purposes: cursive writing, sight
vocabularly, speaking vccabulary, and arithmetic skills. These groups are fluid in nature.!3

A survey of ABE progréms conducted jointly by U.S.0.E. and Information and Training Services reported that:

All programs surveyed exhibited a combination of group and individual methods of instruction. Group
methods used were ranked by frequency of use in this order: (1) group discussion; (2) demonstration; (3)
commercial TV; (4) team teaching; (5) open circuit TV; and (6) miscellancous talks by outsiders.

o . - _ - 146 )
-ERIC |
. -




ERI

: :

Individual methods of instruction favored (1) tutorial; {(2) self-study; (3) programmed instruction;
(4) student; and (5) assigned homework. 14 ‘

The combined use of groups and individual work may be characteristic of adult education in general. There are other-
desirable emphases in working with undereducated adults who have previously experienced failure in the classroom.
Effective failure-management is an important skill for the ABE instructor. Systems Development Corporation makes this
recommendation: ‘

Positive reinforcement methodologies should be used. Each student’s progress toward his own and program
goals should be acknowledged, but invidious comparisons with the progress of others should be avoided.!$

Greenleigh Associates reported the following finding on ABE teachers (compare this with the statement at the end of
the staffing section on the importance of teacher attitudes):

Some of the teachers make a deliberate effort from the first session to.impress upon their students a
confidence that “it can be done.” Most of the teachers stated that they make every atiempt Lo prevent an
individual from failing at any given task. One teacher said that he assumes the student “has forgotten if he
can't do it.”" In most classrooms cach student ‘is allowed to progress at his own rate of 'spced All the
teachers stated that they are very liberal with praise for progress, and many,noted and said thal lhey
encourage praise from members of the group when an individual shows progress. 5

Whax conient arcas should be stressed in ABE? A cross section of urban ABE administrators who replied to the
Administrator Survey responded to this question: “How much emphasis does your ABE program place on cach of the
Tollowing content areas or skills?’* Their responses reflect current program practice.!’

/

PERCENT OF DIRECTORS

Little or " Some Great
Content Arcas No Emphasis Emphasis Emphasis
Reading, language skills .. ............... 0% 6% 94%
ArItRMEEIC .o oo vt i it ittt i i e 0 : 30 69
Health education ......ovveevnreenn.ns. 'is 74 10,
Consumer education ... .....ouvuvun.... T 5 67 27
Civics, social.studies ......... e 5 68 28
Ethnic or racial heritage. .. .............. 27 64 9
Coping skills {e.g., how to
complete a job application,
take a test, deal with
landlords, etc.). .. ... e 11 50 39

The heavy emphiasis on language skills and arithmetic is lo be expected, yetl other aspects of the program are also
important. NAPSAE, in its study of ABE in New Hampshire, included this among its criteria for effective ABE
instructiondl programs: :

ABE classes should be student-centered and should include practical information like frllmg out applrcauon
forms. Evcry cffort should be made to f:nd out what ihe students want.18

A specific area which gets only some emphasis in current practice was pinpointed as crucial in a study of ABL in
Appalachia:

Program content concerning abuses of installment buying is important to-ABE curricula, since many
individuals are rendered alrost permanently unemployed because of a history of garnishees.! 9

The problem of ABE iinstructional content and ABE instructional materials is closely linked. Arno Jewett, member of a
U.S.O.E. task force on ABE, reported that:
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By and large, in the classes | visited, the interest was not in mathematicat studies per se nor in arithmetic,
but only: “How much of this can 1 learn in a hurry as a stepping stone to a job?” With this in mind,
teachers are looking for sources of material. . .

(1) The materials the teachers told me they would like most to have would be some kind of loose-leaf
pamphiet material. T"e reason for this is that if they see that Mr. Jones does not understand carrying
multiplication, they can backtrack 1o the looseleaf material and pull out those lessons for review.

(2) The teachers indicated that, for- motivational purposes, they would like to have work problems
separated from mechanical drill work. They would also like to have a variety of work problems
concerned with different vocations.20

Because ABE instruction should be geared to the specific leairning needs of ABE participants, which will vary according
to student skill levels, learning style, geographic location, employment status, family characteristics, and so on, there is
a generally recognized need to prepare materials that are relevant to particular students in particular classes. The
Administrator Survey asked admlnlslralors about the use of commercially prepared and locally prepared materials. The
responses were as follows: 2!

(1 Approxmmlcly what proportion of materials used for ABE instruction in vour program are obtained-
from ‘commercial publishers?

% Directors

Responding - 1% 2% . 7% 45% 44%

% of Materials

Commercially 0-20% 21-40% 41-60% 61-80% 81-100%
Prepared ' ‘ '

(2) Approximately what proportion of materials used for ABE mslrucllon in your program have been
developed, so far, by teachers or other ABE staff?

% Direciors .

Responding 64% 23% 5% 2% . 2%

% of Materials : ,

Developed by  0-20% 21-40%  41-60%  61-80%  81-100%
ABE Staff

Regarding the relative effectiveness of commercially preparcd and locally prcpared malerlals a 1964 survey of ABE
programs by US.O.E. rcportcd that: - -

lnlcrna“y prepared materials were gencrally considered more effective because they were more closely
adapted to adult needs.22

An important issue that arises in ABE is the way in which student achievement is evaluated, both for purposes of initial
placement in a suitable class, and for evaluation of student progress in the class. Reflecting a common point of view, the
report of an ABE pijot project conducted in Austin stated that:

A battery. of tests given immediately upon enroliment tends to discourage or even prevent the potential
ABE student ffom attending classes. We recommend a brief placement instrument, then, when the teacher
has-had an opportunity to establish a rapport with the student, further lesting may be done if dccmed
necessary.23

Not only do students react adversely to tests, but

Cerlainly', neither standardized reading nor intelligence tests can be considered “cuiture-free.” Most
leachers feel that the ievei of capacny of each pupil becomes obwous as instruction progresses.

e
11 -
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Many authorities recommend that each student be given an initial informal reading inventory.24
Burnett warned that test scores can be deceptive:

The literacy teacher learns quickly, if he is perceptive, that two adults may score at a {ifth grade equivalent
on a public school standardized test but that one may be willing and able to read a daily newspaper with a
reasonable degree of understanding while the other may be completely incapable of even attempling to read
the paper. Experience such as this causes the literacy teacher to go beyond standardized test scores and
attempt to find through informal measures exactly what rhaterials an adult can read at the beginning of a
training program.25

Carlier in this section reference was made to the ABE participant as an adult learner. Most teachers in ABE come from a
background of teaching children. In their ABE classroom, they must develop reiationships with their students which are
appropriate to the participants’ adult status. Following their survey of Chicago ABE, Hayes, et af., xcp01 ted extensively
and insightfully on teacher- sludcnl rclduons ‘

In response to a question on teacher-pupil relationships, over half the teachers answered that they try 10
maintain a person-to-person or adult-to-adult relationship. A few stated they did maintain a teacher-student
refationship; and the remaining teachers said they found themscives shifting from position to position in -
response to certain individuals and situations. One teacher pointed out that his younger students “were not
as businesslike if | am friendly.” :

In response to the question, “Do you get involved in the personal lives of your-pupils?” slightly over half
the teachers interviewed replied yes, though a few maintained they would rather not but seemed to have no
choice. Interestingly enough, half the respondents answering that they maintained a lcaéhcr-pupil
relationship also answered that they did not get involved in their personal lives-and did much counseling.
This set of responses leads the investigators to suspect a kind of paternalism in the classroom which may
necd reconsideration because of the possible poor effects of such an attitude on the i.ndcpcndch*ée and
sell-respect of the adult participants. '

In respense to the question, “Do you find yourself counseling?” again slightly over half also answered yes. -
Some of the teachers who answered positively were somewhat apologetic about this role; others accepted
counseling as part of their function and actively prepared themselves to be useful in this role.

One thorny problem of teacher-student relationship that most teachers feel unqualified to solve is the
problem of how to address their students. Most teachers start on a Mr., Miss, or Mrs. basis with their pupils,
but:when and if a first name basis should be reached remains unanswered. The investigators would speculate
that the positive cffect on the students’ setf-concept of the continued formal mode of address might
outweigh the advantages of the more casual modc of address. The usual adult: nonllterale cvidences a
terrible need for respect. 26

There are, of course, additional important aspects. of the instruction component for which no information about
cxternal standards has been provided. Examples include cvidence of bénefits to students, such as academic
achievement, pursuit of further occupational development, and various forms of daily coping. Some aspects are
included in other compenents, such as characteristics of students in Section 2 on Recruitment, and Characteristics of
tcachers in Section 3 on Staffing. As cvaluation materials are developed for additional program components that zre not
covered in detail in this manual, information will be included on aspects such as counseling and facilities.
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Section 6: Collaboration

This part of the Appendix on external standards contains information about outside experience and opinion related to

collabordtion with co-sponsors and referral agencies that can be used to interpret local evaluation findings for this

program component. The highlights in this part include aims of colfaboration, types of co- sponsors, and use of liaison |
personnel. ‘

There are three basic aims of collaboration supported in the literature. One involves “‘united community effort”—this is
the aspect of collaboration which is most important in terms of the public image of the ABE program, the community
support which it cnjoys, and cooperation rather than competition among groups offering services to disadvantaged
adults. For example, the report on evatuation of North Carolina ABE included the;following criteria to judge the
programs: ‘
~{5) There is evidence of working relationships with appropriate agencies in order to effect wider community
effort in meeting the needs of the undereducated adult.

(7) An advisory body has been established to provide assistance and direction to the overall ABE cffort.!

A second aim for collaboration is the provision of services needed by ABE participants which would not normally be
" provided by the ABE program itself. The U.S.O.E. report on the educationally deficient adult stated:

Supporting services, such as ‘transportation, r‘ecreation. and social activities, nursery care of trainces’
children, food services, correction of impediments to learning, such as defective sight and hearing, arc a few
of the auxiliary services which will need to be provided for in the training system.?2

Burnett expanded on this:

It appears that the per cent of adults in literacy programs in the United States who are illiterate just because
of .an educational deficiency; uncomplicated by physical as well as emotional, intellectual, and sociological
factors, may be quite small It seems logical .to conclude that adult literacy projects utilizing untrained
and psyciwiogical servi ces are going to make only a minimal contribution to alleviating the adult llleracy
problem in this country.3

A third concern relevant to collaboration which appears in the literature involves making the ABE program actually and
visibly useful to the participant. As stated in the System Development Corporation study of Job-Related ABE:

ABE programe with employment goals must be actually and visibly linked to student.futyures which extend
through as many employment trammg—educational stages as necessary. .

Employers must pamcnpate in job-related ABE programs at least to the extent of making initial placement
or job advancement possible for program graduates. This would include participation in job analysis and job
performance cvaluation as nceded for program development and lmprovement 4

Ihe Adminlstrator Survey -included items about collaborauon One hundred directors responded The questions dealt
with co-sponsorship, referrals, and the use of community liaison personnel

With regards to co-sponsorship, the directors responded to the following quesii’ori‘s:5

17. About how many classes does your ABE program co- sponsor wnth each of the following organizations
or agenae»?
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Number of Directors who Reported Various
Numbers of Classes with each Type of Co-sponsor

Categories of Number of Classes

Types of Co-Sponsors 0 l__} i_6_ "7_?
Churches . ... ..o, . 59 24 9 8
Hospitals . ... ..., 63- 30 S 2
BUSTNESSES « ottt it 53 24 1" 7
CAP ARCNCIES. . oot i i eieeennnnn 54 30 10 6
Non-CAP Community Organizations . ... 59 19 14 1t
Manpower Training Organizations . ..... 56 34 4 6

For cach type of co- sponsor listed, between 50 and 60 percent of the ABE programs had no co-sponsor links. Hcowever, .
almost a fifth of the directors reported co-sponsorship with churches, businesses, and CAP agencies, and a fourth

reported co-sponsorship with non-CAP community organizations. In response to another question, half of the directors

reported that co-sponsorship of ABE with business, hospitals, and other organizations to upgrade employce skills was a

standard practice in their program. Another quarter or more said that they had just initiated this practice; only 18 of

the 94 directors who responded to this item stated that they had never done so.6

ABE directors also responded to a question about their use of referral linkages with other agencies:’
(20) With which of the following agencies does your ABE program make or receive referrals of participants?

Percent of Directors Who

Agency ' Responded Affirmatively
WEHATE o\ttt e e e 96%
Employment . ... .. ..t i i _95

Manpower training. . .. ... .o iiii it 65

CAP agencies ......... S 69

Non-CAP community organizations. .............. 61

[0 11T 36

L ]

Almost all directors reported that they received and made referrals with welfare and employment agencies. Manpower

" training, CAP agencics, and other community organizations were linked to almost two-thirds of the ABE programs in

O

referral relationships.

What about the use of liaison personnei by the ABE program, to promote cooperation rather than competitidn among’
organuatlons that serve the undereducated adult and to develop increased community support for the ABE program7

ABE directors indicated the extent to Which they used such personnel: :8

Employment of community relations Number of Directors-
personnel as liaison between ABE Who Responded
and the community .............. .

56 Never Did So .

5 Formerly Did but .
. Have Stopped

20 A Standard Practice
13 Recently Started

There are, of.course, additional important aspects of the collaboration component for which no information about
external standards has been provided. Examples include the typical proportion of the ABE budget and administrative
time devoted ‘to collaboration, and typical outcomes of collaboration in the form of cost reduction, increased
cnrollments reaching harder-to-reach adults, and mcreascd communlty support.

i
3
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Section 7: .GoaI-Setting

This part of the Apperdix on external standards contains information about outside ¢xperience and opinion related to
the goal-setting process that can be used to interpret local evaluation findings for this program component. The-
highlights-of this part include sources of influence.on the goal-setting process, and relative emphasis on various goals
and content arcas.

The Administrator Survey included an ftem on factors that influence ABE instructional goals. These included the State
ABE plan, as well as persons and groups taat influence the goal-setting process. Results were:!

NUMBERS OF DIRECTORS WHO SELECTED EACH
EXTENT OF INFLUENCE

Little or Moderate Great

No Influence Influence Influence
Yourself . ...... ... ..., 3 38 59
State ABEPlan . .......... -6 53 41
Feachers ................. 3 27 o 68
Supervisory Staff . .......... 7 40 33 -
State ABE Staff . ........... 9 59 28
ABE Students . ............ "3 41 55
Counselors........oovvnnn. 9 ‘50 27

The ABE director: himselT, the teachers, the students, and the supcrvnory staff were seen as having a Great Influence by
one- half to two- lhlrds of the ABE directors.

Which. inslruclion'al areas are in fact cmphasizcd7 The ABE administrators in the Administrator Survey responded to

‘the question: ““How much emphasis does your ABE program place on each of the following content arcas or skills?"
The distribution of their responses provides a plClUI’L of current program practice:2

PERCENT OF DIRECTORS

Lictle or Moderate Great
- Content Arcas : No Emphasis _E_mphasis Emphasis

Reading, tanguage skills . .. ... - (0% 6% 94%
o i Arithmetic . ..oovvvnnnin... 0 30 69

Health education ........... 15 74 10

Consumer education . ....... 5 67 27

Civics, social studies. ........ 5 : 68 28

Ethnic or raciai heritage. .. ... 27 64 9

Coping skills {e.g., how to . ' e

complete job applications,

take a test, deal with ’ B

landlords). . ............ .00 1 : 50 -39

in the Teacher Survey; teachers responded to the same question as follows (condensed 5 point scale):3

PERCENT OF TEACHERS

o Little or ~  Moderate Great -
Content Areas No Emphasis = Emphasis Emphasis
Rcadi.ng, language skills ... ... © 4% 4% 92%
"Arithmetic ... ... ooiL. 28 - 13 60
Health education ........... ) 57 25 ) 18
Consumer education, ........ - 38 31 . 31
Civics, social studies......... . 34 35 31
Ethnic orlracial heritage.. . . . .. 56 24 18
Coping (How to apply for a ’ . -
job, obtain legal assistance, )
deal with landlords) .. ....... 32 27 1
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Teachers appeared Lo place less emphasis on arithmetic than did administrators. Although approximately the same
. proportion of teachers as administrators reported “great’’ emphasis on'health education, consumer education, social
studies, and coping skills, many other teachers assigned little or no emphasis to these subjects.

What goals do.teachers believe 1o be maost important for ABE? Asked to rank in order the following five goals, teachers
responded as follows:*. : '

PERCENT OF TEACHERS WHO ASSIGNED EACH RANK

Goal Jhigh) 2 o3 4 5 (low)  Total
Increased self-confidence ... oeeenn . 313% 37% 19% 9% 3% 100%
Completion of 8th grade equivatency. ....... ... 5 9 14 48 24 100
Increased competency in language skills. .. ... ... 20 20 36 16 8 100
Preparation for high school equivalency. ......... 16 9 12 16 48 100
Increased ability to cope with adult

liferolesand problems. .. ... oo viiiniet, 32 27 20 10 11 100

Seventy percent of the teachers ranked increased self-confidence as one of the most important goals, and 60%
ranked increased ability to cope with adult life roles and problems as first or sccond in importance. In contrast,
completion of cei tification requirements ranked low in priority (8th grade equivalency—72% ranked 4 or 5; high school
equivalency—64% ranked 4 or S). Forty percent of the teachers felt that “increased language skills” was one of the two
most important goals. ' :

What goals do administrators have for their programs? The Administrator Survey included an item on factors that were
important to them in evaluating the success of their program. The directors responded as follows:®

PERCENT OF ADMINISTRATORS WHO RATED’I?ACTORS AT

EACH LEVEL
! Little or” Moderate . Great
No Importance Importance Importance
Total enroliment. . . .. e e e _ . 6% L 49% . ’ 44%
DroPOUL TATE o0 st et et eean 5 -’40 54
Number of students completing eigth grade. . . .. . 3 38 ’ 58
@ ‘ Number of students placed in jobs »

R orjob training programs.. .. .. o e e i . 13 . 56 31

' Learning gains measured by slill\d.lrdllcd ' .
achievement 1eSES .. v it i n e o i e e edonennnenns 9 53 38
Success in recruiting “hardcore” chronically
unemploycd PEISONS & v v s e et enossnnnnnnnns 7 40 52

While all of these crileria were seen as important by most dircctor‘s, three stand out as of particular importance. Over
half of the directors rated the following factors as of great importance: dropout rate, number of students completing
eighth grade, and success in recruiting “hardcore” chronically unemployed persons. Number of students placed in jobs
or job training programs was viewed as the least important of the five criteria.

There are, of course, additional important aspects of the goal- -setting component for which no information about
external standards has been provided. Examples include typical working relationships between the ABE unit and the
remainder of the school system, the director’s perccpuon of his rolc in the goal- seumg process, and the ways in which
written statements of goals are used.

.
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Section 8: End Notes

Part |: Introduction

1. The first annual report is entitied Analysis and Interpretation of ABE Experience in the Inner City: Toward a

Theory of Pructice in the Public Schools. New York: Center for Adult Education, Tcachcrs College, Columbia
University: 1970. The final report is entitled Last Gumble on Education (in press) by Mezirow, Darkenwald and
Knox.

2. The administrator survey questionnaire is titled “Stucly of Urban Public School Adult Basic Education.”

3.

The teacher survey qun.ﬁllonnanc is titled “*National Survey of Adult Basic Education Teachers.

”"

Part 2: Recruitment

13%]

-

6.

. Study of Urban Public School Adult Busic Education. (ABE in the Inner City Project.) New York: Center for Adult

Education, Teachers College, Columbia University. 1971,

. Information and Training Services and U. S. Office of Education. Educationally Deficient Adults, 1964. Abridged

report included in LLanning, Frank W., and Wesley A. Many, (Eds.). Busic Fducation for the Disadvantaged Adult:
Theory and Practice. Boston: Houghton Mifflin Company. pp. 396-7. 1966.

3. Ggering, Oswald H., and Michacel J. Stouts, (Eds.). Perspectives in Adult Basic Education for Administrators.

Proceedings of the ABE Administrators’ Workshop at Northern Hlinois University, in cooperation with NUEA.
DeKalb, Ilinois: Northern Illinois Unlvmsny 1967. Cllallon from Jack Bobay, "'Publicity and Promotion ol ABE
Programs,” p. 90. ,

4. Snvder, Robert E. Recruitment in Adult Busic Education. Tallahassee, Florida: Rescarch Information Processing

Center, Department of Adult Educalion, Florida State University. 1971.

. Nutional Survey of Adult Basic Education Teachers. (ABE in the Inner City Project.) New York: Center for Adult

Education, Teachers College, Columbia University. p. 7. 1971..

Andcrson, Dnrrcﬂ V. Analytical Review of Remedial Educational Programs for Socially and Economically
Disadvanr_aged Adults. Vancouver: University of British Columbia. M. A. Thesis. 193 pages. April, 1968.

. Part 3: Staffing

1.
Educatron Teachers Cullege, Columbm University. p. 1. 1971.

Nat/ona/ Survey of Adult Basic Education Teachers. (ABE in lhc Inner City Prolccl ) New York: Center for Adult

. Burneut, Richard W. " Basic Literacy Projects for Adults: A Reading Specialist’s Comments,” in Lanning, Frank w.,

 and Wesley A. Many, (Eds.). Basic Education for the Disadvantaged Adult. Boston: Houghton Mifflin. p. 240. 1966.
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. Greenlcigh Associates. Field Test and Evaluation of Selected Adult Basic Fducation Systems. New York: Grccnlcighﬁ

Associates, Inc. p. 15. September, 1966.

.Analysis and Interpretation of ABE Experience in the Inner City: Towurd a Theorj/ of Practice in the Public

Schools. (ABE in the Inner City Project.) New York: Center for Adult Education, Teachers College, Columbia
University. p. V-1, 2. 1970. -

.Study of Urban. .. ABE, op. cit., p. 6.

. Greenleigh Associates, op. cit., p.’17.
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7. NAPSAE, Survey of Adult Basic Education in New Hampshire. Washington. p; 12. 1969.
8. National Survey . . ., op.cit., p. 9. |

9. Analysis and Interpretation . . ., op. cit., p. V-4.1-7.

10. Ibid, V-t.

11, National Strvey . o op.cit,, p. 10.

12. Analysis end Interpretation . . ., loc. cit,

13. Green/eigh Assoc;‘ates, op. cit,, p. 18.

14. Systems 'Dev’elopment Corporation. fob Related ABE. Vol. 1: Summary and Recommendations. Falls Church,
Virginia. p. 15, February, 1971.

- 15. Greenleigh Associates, op. cit.
16. Witty, Paut A. “Guiding Principles in Reading Instruction,” in Lanning and Many, op. cit., p. 263.
Part 4: In-Scrvice Education

1. Camp, James H. North Carofina ABE Evaluation 1971. pp. 26, 27, 30.

2. Study of Urban Public School Adult Basic Education. (ABE in the Inner City Project.) New York: Center for Adult
Education, Teachers College, Columbia University. 1971.

3. National Survey of Adult Basic Education Teachers. (ABE in lhe Inner City Pro;ecl ) New York: Center for Adult .
l:du;.auon Teachers College, Columbia University. 1971.

4. Knox, Alan. B. /n-service Educat/on in Adult.Basic Education. Tallahassee, Florida: Research Information
Processing Center, Department pf Adult Education, Florida State University. p. 1. 1971.. :

5. tbid., p. 1.

6. Burnctt, Richard W. “Basic Literacy Projects for Adults: A Reading Spccialist's Comments,” in Lanning, Frank W. y
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7. Ibid., p. 243.
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“Part 5: Instruction
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.2. Ulmer, Curtis,.and Dinnan, James. Teaching Reading to the Disadvantaged Aslult. Englewood Cliffs, N'ew j,ers.'ey:
Prentice-Hall. 1971,
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APPENDIX C
Adapting Manual for ABE/Model Cities Joint Programs

Although this manual was not developed specifically for the evaluation of ABE/Model Cities joint programs {funded
under Scction 309 of the Adult Education Act), it can be readily adapted for such use. Some suggestions for adaptation
are presented in this section.

The instruments in this manuaf were designed to colfect two different kinds of data: data on intended practice and
.data on current practice. Most items on intended practice are located in the Administrative Staff Interview Guide.

tn evaluating ABE/Model Cities joint programs, data about intended practice should be collected from Model Cities
~administrators as well as ABE administrators. -Both parties should be interviewed with the help of the Administrative
Aaff Interview Guide. The responses o the interviews should then be compared 1o identify differences between the
psogram intentions of the ABE and Model Cities administrators. The evaluator should consider the following questions:

{1) How great are the differences in intentions? Sizable differences indicate.potential areas of conflict.

{2) Have differences in intention made it difficult for ABE and Model Cities to cooperate? What mechanisms have
been established to reconcile differences in intention?

Once data on intended practice have been collected from both parties and disciepancics noted, current practice data
should be collected -as indicated in the manual. Data on current practice should then be compared. with data on
intended practice. Evatuators should consider the following set of guestions at this point:

If there are discrepancies between the program intentions of ABE and of Model Cities, to what extent does current

(actual) pracrice reflect these discrepancies?

(1) Have the two agencies resolved their differences? If so, in what ways?

(2) Have discrepancies in intentions produced conflict which has adversely affected current practice?

(3) Have the program intentions of cither ageincy prevailed over the other? If so; hO'v has this affuled the joint
program?

Data on current practice are collected mainly from qU(.sllonndllL‘% administered to the ABE director and to ABE
teachers. The Director Questionnaire should also be administered to the ABE director’s counterpart in Model Cities.
This will permit a comparison between how the ABE director perceives current (aclual) practice and how the Model
Citics director perceives it. Dnscrcpancms in perception will lead the evaluator to further data analysis and to judgments
about source credibitity. It will help 1o compare discrepant perceptions with VzlflOUS objective data such as the Program
Statistics Form. The following questions might be considered at this stage:

{1) How do different perceptions of current practice compare wn(h any diﬂ'ercnl expeclations regarding intended

practice?

(7) Do differences in perceptions of current practice indicate a Idck of communication and feedback? How can
communication be improved? »

Data on current practice coliccted irom the Tc‘uhcr Qucslxrmnam are very importam The evaluator should
consider administering the Teacher Quullonnmrc to all teachers who teach in the ABE/Model Cities joint program
regardless of which agency pays them. Ddta on teachers’ perceptions of current practice can then be compared ina -
manner similar to the foregoing comparisons of Director Questionnaire data. : -

The collaboration component {Part 111} has been designed 1o evaluate the sum of all collaborallvc relationships .
established by ‘ABE programs, instead of one intense relationship such as ABE/Model Cities joint programs. For this
reason, the following modifications are suggested for the items in the collabomtlon cgmponent and in the parts of the
instruments devoted to collaboration: :

(1) Most of the needed modifications can be accomplished by replacing the word “collaboration’. in the evaluation
items with the phrase *ABE/Model Cities joint program.” For example, item of the Collaboraiion section of
Part*11l-reads: “Proportion of your ABE budget and of your administrative time that show/d be and is allocated
for collaboration.” This would read: *“Proportion of your ABE budget and of your administrative time that
should be and ’s. allocated for the ABE/Mode! Cities joint program.” When the corresponding question (51) in
the Administrative Staff Interview Guide is asked of Model Cities administrators, it should read: “What
proportion of your Model Cities budget and administrative time should be allocated o the ABE/Model Cities
joint-program?’’ The corresponding question (60) in the Director Questionnaire should be similarly rc_wbrdcd.

(2) Collaboration item 10 deals with the benefits of collaboration and item 12 with the disadvantages of joint
programs. The same format should be retained. Corresponding items in the instruments should be similarly
modified.
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(3) The Co-Sponsor Data Form enables evaluators to compare various co-sponsor relationships. The Co- Sponsor Data
Form can be used to: :
a. make comparisons between joint program classes conducted at different sites;
b. compare the ABE/Model Cities joint program with other co-sponsor relationships.

(4) The evaluator may wish to modify the Co-Sponsor Questionnaire to better reflect the characteristics of the

specific ABE/Model Cities joint program. In this regard questions may be changed, added, or deleted.

‘The goal-setting component (Part I1l) was designed to evaluate the process of goal-setting for the entire ABE
program. For the purpose of evaluating an ABE/Model Cities joint program, the evaluator may reword items so that
they refer solely, to the joint program. For example, item 1 in the Goal-Setting section reads: “Persons or groups who
should have and currently do have the most influence on setting program goals and priorities.” This might be changed

.. to read: “Persons or groups who should have and currently do have the most influence on setting ABE/Model Cities
.joint program goals and priorities.” Similar changes should be made in the corresponding questions in the instruments.

pre—
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Some jtems on goal sctiing may seem’ 4rrclcvant for the evaluation of ABE/Model Cities joint programs. If so,
delete them and add others that are more relevant. e
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