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ABSTRACT

The Satellite Academies Program (SAT) is considered
*o have the following central goals: (1) to improve nasic academic
skills, (2) to provide meaningful work experience, ¢(3) to develop a
job-related educational curriculum, (4) to involve the business
community in education, (5) to increase student involvement in the
aducational process, and (6) to create social support mechanisms for
students. SAP was conceived as a viable alternative to the New York
City Board of Education's Cooperative Education Program, one that
would provide a more comprehensive educational experience and that
would satisfy the needs of disadvantaged urban students., It is the
product of an agreenent among three city organizations. Each of these
three bureaucracies took on a section of the program for themselves.
City Planning agreed to locate sites and to act as an administrative
resource base for the program. Human Resources Administration agreed
0 supply counselors. The Board of Education agreed to supply
teachers and act as a manager of operations. The areas of control
were well defined for the members of the "troika,'" and this
arrangement created a problem for the SAP Administration: the
Administration had no real autonomy. Owing to tight restrictions on
funds, the program had 1ittle room to maneuver. (Author/JH)
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INTERIM REPORT
Satellite Academics DProgram
March 31, 1972

INTRODUCTION

The original purposc of the Satellite Academics Program was
formulited within New York City's Planning Commission., If was
concc;ivcd as a viable alternative to the New York City Board of .
Education's Cooperative Education Program, onc that would provide
a‘more comprchcnsi.vc educatiu.na.l experience and that would satisfy
the nceds of dis‘ztd\'antaged urban students.

Harvey Scribner, Chancecllor of the New York City Public Schools,
and Donald Illiot, Chairman of the New York City Planning Conmmission,
createdra policy forming committee, thce Collaborative Committce on
Carccr Education, in March 1971,

The Satellitec Academies Progra.rn. is now in its third phase of
devclopx;'xcnt. Phasc I began‘with the formation of the Collaborative
Committce iﬁ March 1971 and ended with the hiring of S.A.P. administra-
tion.in August 1971,

o The first phase revealed that the Collaborative Committee would
be 'thc primary influence in terms of the course S. A, P, was to follow.

Although goals and objcct'ivcs were outlined in rough form, most of the



effort was centerced armllnd inter-agency politics, with the Doard
assuming the role of contro)liug'ﬁgent. The substantive questions
that were discussced centercd around the establishiment of the Pro-
gram, policy guide lines, general structure, funding, inter-agency
coopcration, and business community relations,

Following the hiring of Mr, Stran.d and Mr. Humphrey, as
Administrator and Deputy A‘dministratm:, the Collaborative Committce
devcloped a broad outline of the Program, settled the probleins of
inter-agency coopceration at the highest levels only, obtained funds,
searched out sites and hired the upper echelon of the SAP Administration.

Phase II was dominated by the acti\‘_'ity of the Administrators and
their éffo;'ts to get the Program started. In this phase, several jobs
had to.b¢ handled simultancously due to the approach of the Fall Sexncstgr;
First, goals werce more carefully defined and objectives cnumerated and
clarificd. Objective fol_'matiop was divided int§ Academic and Voo ional
categoi*ics.

The Aanmixlis't1"ator and Deputy Admi.nistrator. were directly involved
because of their day-to-day decision-making functions and rcspbnsibil?tics.
..‘Thcy agtcd as sclectors of program sites, recruiters of employers and

students, trainers of staff, developers of curriculum, and as cvaluators

of program progress,




TIhc Dc‘puty Dircct?r‘ c_onccrncd_ hinmisclf with thg recruitn‘acnt of
job»s and cmpioycr;s. The :Ad-minislrator concerned himself with the
s.eleection of program personncl. Once the staff was hired, student
personnel were recruited. During this phase, site-selection was

an unsolved, continually fluctuating problem.

Phasc III began on December 20, 1971, with;tl‘w beginning of
classroom activity. This was the operational phasc. Its dominant
characteristic was the involvement of the staff in the ongoing activities
of the progrdm, inc]ﬁding vestibule trai1ﬁng, staff training, job training,
staff plm.ming, curriculum development, t'lnd site selection. Most of
these activities we re pursucd sin‘mlta.ncou:sly.

The relationship betwecen these 't.hri:"c: phases indicate that responsi-
bili!:y fell progressively from one administrative level to another: The
responsibility for choosing time frames for achieving goals fell first
upon the Administration. | The SAP Adminisirator and Deputy Administrator-
estaialishgd interlocking time frames owing t.o operational nccessity.
Events and delays then modificd time frames as SAP 'cQolved as an
-organizational entity, As various constraints, which are detailed
below, iml;inged on the Program, schedulcs were reworked to conform

e

‘to the new reality.

Problems

‘The Satellite Academies Program has a serious structural problem,



It is the pruduc‘t of ﬁxu agrecment among three city organizations.
Each of these three burcaucracics took on a s.cction of the program
for themsclves. City Planning agreced to locate sites and to act as

an administrative resource basc for tl.le Program. HRA agreed to
supply counselors. The Boa1;d of Education égreed to supiply teachers
and act as a manager of operations,

The arcas of control were well defined for thc' mcmbc.rs of the
"troika, " and this arrangerﬁcnt crcated a problem for the Satellite
Academics Program fx-c_lzuuinistl-a151011: the Administration had no real
autonomy. '

For cxample, the Board of Education not only controlled the
amount of money available to the Progr'am, but controlled the arcas
in whic:,h funds were sl;ent. It dictated how much moncy would be
spent for saiaries, established salary schcdﬁles and hvow 'much.was
to be spent on rents, supplies, maintenance, ctc. Owing in pari to
.thesc tight restrictions on funds, the progr_axﬁ had little room to-
mancuver. For example, there was not cnoﬁgh money to émploy the
.necessary staff at the level required, although there was too much
money for supplies, , |
" It has b-een discburaging to the Administration to have funds, and

yet not be able to spend them in ways that might improve the Program.
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The structural problem involved here - the lack of autononiy -
resulted from a phrasc, "in cooperation with the Collabourative Committee, "
which sums up the entire problem of Program implemcentation.

For instance, each teacher had to be certified through the Board of
Education's chunnels, since SAP is a Board program, with the result
that teacher certification became a slow and involved process,

Other problems resulted from the fact that tecachers and students
were to be recruited through the Board's channels, Somie principals were
rcluctant to pcrmit transfer of their personncl, and others were prepared

to facilitate the recruitinent only of "problem' students.

Recruitment of community specialists {ollowed a similar coursc, e
HRA provided personnel lines Tor two Coordinators, nine case aidces,
' b4

and five counsclors, but was unable to release qualificd personncl for
counselor p.os:;tions. The Administration has only rqcently begun to hire
outside of HRA. Conscquently, the gﬁidancc services provided have been
minimél until-no,\v. A ﬁilly functioning guidance program can not be ex-

pected until next year.

The acquisition and opcning of Nassau Strect Academy's site indicates

- the problems involved in site selection. According to the Administrator,

O
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Aruitoxt provided by Eic:

SAP cntered into an agrcement with the landlord which required the landlord
to renovate the site, with the cost of ronovation added to the monthly rent,
The Office of School Planning inspeccted and yecommended the site as required.

Then, the Board drew up a resolution recommending the acquisifion.




The resolution was delivered to the Dcpari:mcnt of Renal Estate

which officially _xlcgotia1'<:s the price with the landlord, in spite of the
lfact that the original terms were accepted. Upon accepting the terms,
the Department of Real Estate presented a resolution to the Board of
Estimate for its approval, The Board of E-stin?atc, in furn, prescnted
the resolution to the Board of Education, For the second time, the
Board of Education approved the resolution and sent it to the Office of
Counsel for the Board. This rn(:)ve alone took two months,

In the interim, the landlord had second thoughts about the presence
of""s:w'dcnts' in the bﬁilding. He considered introducing-iwo new clauses
into the contract, a clausc on student dress codes and a stipulation
against loitering or congrcgating in the halls and lobbies. However, a
tour of the New York Plaza site c.onvincécd him that this was unnecessary,
Na.s.sa.:z Academy opened on January 31, 1972, not on November 22, 1971,

The r.ccruitment of exmployers was complicated by the fact that no
eminloycr represcentation existed .within the Collaborative Commitice. 'I‘hus;
although.or‘iginally the Administrator was to sclect employer participants
"with the Cooperation of the Collaborative Committee, ' it was the Deputy
Administrator, Mr, Humphrey, who recruited the employers almost

singlehandedly. As an influcntial Chase Manhattan Bank exccutive, he

had high-level personal contacts which led to employer recruitment.,

Program Strengths

One of the most impressive {features of SAP, the evaluators noted,

Q .
ERIC was the competence of the administrative personnel,

Full Tt Provided by ERIC.
’



-

The Administration, undcr t.he pressure of time, i)i;cd staff,
coordinaterl curriculu:ﬁ developiment, rccruited students, acquired
sites, etc. The Administration assumed the responsibility for irnple-
mentation. I it had not been for their persvnal cfforts, the Program
would not have gotien off the ground,

The evaluation team was impressed also by the competence of
the instructional staff. Student fcedback indicated they felt a rapport
with their tecachers, many of whom worked additional hours developing
curriculum materials.

The meathod of staff selection, the practic'c: of cach level hiring
the immuediate leve) below, scems to be a method wwhich might reduce
tension between lev'e-%s. (However, the length of the time {rame might
complitcate matters. ) Since the Program deals with young people, the
inclusion of students .iu the sclection of Coordinators scems advisable
sincc it appears to develop student staff rappoft.

’i‘he relationship be(_,weén the staff and the students is another
Program st;'ength;» Students feel they are shown respéct, not talked
down to, and arc treated as adults. Ma‘ny of the étaff state that students
presented no serious discipline problems. The students likewisec perceive
their tecachers to be warm, open and helpful.

Some Decvcloping Problems

Although the proposal for the 1971-1972 Program docs not include
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Aruitoxt provided by Eic:

‘any plans for expansion, the Satellite Academics Program will have

to consider expansion scon., One of the laws governing newly estab-
lished organizations seems to be Yexpand or expire.' If SAP does
no;: expand, it may be written off by its funders as a dead end. Thus
it would scem that SAP must consider the problem of cxpansion: how
much and into.what new arcas?

Coordination of ciforts bctwecn the various academies appears
as yet unrcalized. Are relationships betwecen the academies going to
be formalized in any way? If so, to what purpose? At present it
appecars that SAP is opcrating three scpa. °- programs.

Our study has raised questions about the Lincoln Academy.
What is the plan for the functioning of the Lincoln Academy duxing the

’ ‘ .

1972 - 73 year? What will be its offerings? How will it relate to
Lincoln Ilos.pital?

An important aspect of the Program appears underdevcloped.
This is the iﬁlc of parcnts and family in SAP. As studcnts become
involved in the Program, pa;rents' awareness of the Program increases,

and their concerns become more imporiant. How are these concerns

going to be reflected in the Progr'arn?

&
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What kinds of mccha-ni‘sms arc being developed to include parental
involvemoent?

At present, the threc agencies involved in SAP have recached an
uncasy truce. The Doard of Education dominates the invol\.rument. It
is our sensc that the Human Resources Administration and the City
Planning Cormmission have minimal involvement in the Program at
prescent,  There is some question about their future involvement.

Since the Board of Education is the dominant.forcc, the question ariscs
of the takec-over of the whole Program. Will HRA and CPC withdraw
their support from the Program? We {ecl that these are real possi-
bilitics, given the naturc of the inputs and returns to these supporting
agencics.

In sum, the major problems of SAP have been dircctly or indifectly
the result of the deficiencies craated by the administrative realitics of
the Collaborative Comimittee. There is no unified leadership.  The
thrce éupporting agencics are operating in tandem, rather than in any
unificd way. Iach one has its spherc of influence, which scems functional
fur each agency, but highly dyslunctional for the Satellitc Academics
Progré_xm. Perhaps because agreements were worked out among the

agencics before the Program was implemented, implications for the

Satcllite Academies Program were not fully projected.

RIC

Aruitoxt provided by Eic:
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I. PROGRAM MANAGEMENT

1, What Were The Central S. A. P. Goals?

Analysis of the "Cooperation Agreement'" (Appendix A-4)
suggests the following as central S. A. P. goals:

(a) io improve basic academic skills,

(b) to provide meaningful work experience,

(c) to develop a job-related educational curriculum,

(d) to involve the business community in education,

(e} to increasec student involvement in the educational process,

and

(f) to crcatec social support mechanisms for students.

2. Why Were These Goals Chosen?

By developing new economic, social, and ideological support
for the educational process, the Collabo.rative Committee, in establish-
ing these goals for S.A.P. hoped to satisfy scveral basic educational
needs of society, business and students. These nceds include:
(a) the need for alternative high school programs which
encourage students to express their interests and
ccncerns in the vast ecducational resources of the city,
(b} the need for high school units of a»small scale which
allow personalized and individualized instruction and

services to students.




(c) the nced to coordinate existing city social services

so as to maximize their supp: rt for the familics of
students struggling to remain in school,

(d) the nced for compensated work experience and related
study to provide incentives for students to remain in
school and to graduate from high school,

(e) thc neced to train high school students in vocational
skills {or which therc will be a continuing demand
by Wew York City employers,

(f} the need to ccordinate the specific expectations of
employeys and the school curriculum, and

(g} thec nced for an academvic curriculum which prepares
students for educational and career opportunities beyond
entry level jobs.

The elaboration of these needs as .reasons for goal selection
reflects the Collaborative Committee on Carcer Education’s conclusion
of a nced for secondary format change. However, economic consider-
ations seem to enter at this point as well, e. g., "a cross-section of
students will be selected from those geographical areas which have
high concentrations of persons who arc past, present, and potential
r'ec.i'pients of public assistance within the guidclines of, and regulations

issucd pursuant to Title IV-A of the Social Security Act, "




3.

(Appendix A-4).

What Are S, A, P. Oli_j(:.ctivcs?

S.A, P, objectives, as revealed by interviews with Administrators

and analyses of policy documecnts, appcar to be as follows:

(Appendix A-2).

(a)
(b)
{c)
(d)

(e)
(f)
(g)
(b)
(3)
()
(k)
(1)
(m)
{n)
(0)
{p)

(q)

to provide a high school diploma,

to provide job placement scrvices,

to provide college placement services,

to provide students with entry level jobs in the fields of

business-clerical and health careers,

to provide liaison for families,

to

to

to

to

to

to

to

to

to

to

to

to

provide opportunities for promotion on the job,
provide counsecling services for students,

provide employers with valuable skilled labor,
develop student accountability for job performance,
develop "'supportive' supcrvision in line supervisors,
dev‘elop student decision-making,

devcelop cultural pluralism,

develop peer group support,

develop S. A, P. accountability to the étudents,
develop S. A, P, organizational structure,

train students in job skills,

recruit staff,

12



(s)
(t)

(u)
(v}

(w)

to train staff, . -

to recruit a cross-scction, represcntative sample of stul ents,
to achieve a ninth grade proficiency in basic rcading,
mnathematics, and English skills,

to pay students while they learn their vocational skills,

to acquire permanent sites.f'or academies, and

to develop student self-expression.

Why Were These Cbjcctives Chosen?

The Collaborative Committee (Appendix A-1) madc basic decisions

involving priorities. which influenced the final definition of objectives,

in the spring of 1971. Scven of these decisions involved:

(a)

(b)

(c)

the cstablishment of a funding process in which cach
member of the ""troika' maintains its financial identity,
the establishment of a personnel source for recruiting
academic staff from existing personncl sourc - within
ecach agency,

th.e cstablishment of existing administrative school
channels as the primary vehicle for recruiting students

on a volunteer basis,

13



(d) the establishment of organizational guidelines for S. A, P.,

(e). the establishment of the personnel source for the position
of S. A, P. Administrator, dctermining the criteria for
selection, and sclection of the Administrator and Deputy
Administrator, and

(f) the establishment of initial liaison with the business community

for assessing employer interest in the Program.

Since the Administrator and the Deputy Administrator performed
day-to-day academic and vocational decision-making functions, they
became effective forces for further development of objectives, as
illustrated by the division of objcctives into academic and vocational
catcgories in the Preliminary Report. (Appendix A-2).

The Administrator and Deputy Administrator weré particularly
suited to the formulation of basic objectives because of their respon-
sibilities as selectors of Program staff and sites, recruiters of employers
and students, {rainers of staff, develobers of curriculum, and as cvaluators
of student progress. | They initiated clarification, enumeration and mod-
ification of (;bjecti\res during the summer of 1971.

The Administrator, Deputy Administrator and the Academy
Coordinators now devclop general policy guidelines as the Administrative
Policy Committee, which meets weekly and reports to the Collaborative

Committee.



- - -

The sclection of Academy Coordinators, the arrival of S, A, P,
personncl, the involvement of the business community, and the
arrival of the students were also factors in shaping and reshaping

the Program's objectives.

What Was The Time Frame Of S. A. P. Objectives?

A '""Cal.ndar of Events' (Appendix B-1) was developed, but
this Calendar and the actual phasing of events bear little
relation to each other. The varied reasons for thesc discrep-
ancies arc discus s.ed in the sections of this report reclated to

the diffcrent categories of events involved in schedule discrepancy.

15

What Prorram Tasks Were Identificd To Achieve S. A. P. Objcctives?

Staff orientation was instituted September 27 - November 5, 1971
at New York Plaza Acaderny's site to develop the vestibule curri-
culum, conduct teacher-training, recruit students, and to ascer-

tain the nceeds of prospective employers.

‘Coordinators and company personnel conducted work‘shops in task
description and task analysis for the vestibule curriculum in order
to ascertain employers' needs. S.A.P, community specialists
corﬁmunicatcd with high schools, community centers, and parents'
organizations to recruit students. The goals and objectives of
S.A. P, were explained and information on how to apply was

disseminated.
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Coordinators were in charge of teacher-training.  They

explained the purposec of the Program to staff members.

The development of academic and elective curr:cula was
to be developed by staff during the ycar; however, cyllabi

were developed.

What Was The Planne” Completion Schedule For S.A. P, ?

The Collaborative Committee required S, A, P. to be {fully

operaticnal by September 1971,

What Has Been Thé Actual Schedule Of Task Completion?

Site acquisition is not completed. New York Plaza Academy

and Nassau Strcet Academy sites were located in July, New
York Plaza sitec was acquired October 4, 1971 and the Nassau
Strcet site was opened January 31, 1971, A temporary Lincoln
Hospital Academy site was opencd November 8, 1971, N.assa.u
Aéademy students attended New York Plaza Academy since its

opening on November 8, 1971 until I'cbruary 14, 1972 when the

Nassau Academy sitc was opened.

Management personnel selection was completed in August 1971,

Staff recruitment continues. Staff-training began a2 month late

and lasted {rom September 27 - November 5, 1971,

16



School——cmployer 1iai‘so;1 was established in Scptember 1971,
Formalization of communication channels and recruitiment
of jobs still going on. Although Lincoln Hospital Academy
ward clerks did not begin working until February 14, 1971, job

training in other academics started on November 22, 1971,

The vestibule curriculum was developed with employers!
assistance October 4 - November 5, 1971, and initiated on

November 8, 1971,

Academic and elective curricula began December 20, 1971.

The elective curricula is still being developed.

Student recruitment was completed February 4, 1972, and

vestibule training IV, the final one, ended on February 11, 1972.

Pupil personnel services have been implemented in terms of
welfare services; however, aside from ''rap sessions'' and
teacher-student informal contacts; the guidance program is
not fully implemented. Eegular liaison, according to thc Admin-
istrator, has been established in this connection among job

supervisors, counselors and Academy Coordinators.

What Were Management Personnel Requirecments?

As established in the Cooperation Agreement, management

personnel consisted of two admiinistrative levels, the Admin-



istrator and Academy Coordinators.

10. What Were The Criteria For Management Personnel Sclection?

As established by the Collaborative Committee, the position of
Administrator requircd experience in urban cducation and job

training programs,

Criteria for the Position of Academy Coordinator were:

() Masters Degree and two years of tecaching expcrience,
or,
(b) B.A. and three years experience in teaching, job

training, manpower devclopment, or guidance and

social work.

In addition, the S, A, P. Administrator expressed a desire to
obtain personnel capable of relating to urban students, and com-

petent to deal with the various institutions involved in the Program.

11, How Were Management Personnc;l Selected?
The first step ;caken in selecting a Program Administrator was
the drawing up of a list of potential candidatcs by the members of
““the Collaborative Committee. They sought a person with experience

in both urban cducation and job training in the business community.

18
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Ten candidates were sclected from this list. E;J.ch was
interviewed by an ad hoc committee made up of representatives
of the Human Resources Administration, the City Planning
Commission (Education and Economic Developmeant Sections),
and the Board of Education (High School, Coopcrative Educat.ion,
aﬁd Chancellor!s Qffices). None of the candidates intervicewed
were considered qualifieci. Consequently, the interviewing
committee decided to seek S. A, P. Administrator candidates
who had a background in urban education, and, for Deputy
Administrator, candidates who had experience in job training
in the business community. Working on this basis, they
selected four finalists for the first post, thrce of whom were

minority-group members.

A second round of interviews was scheduled for these finalists.
Jule Sugarman of the Human Resources Administration, Donald

Elliot, Chairman of the City Planning Commission, and

Mr. Levinson, a top aide to the Chancecllor of the New York City

1

‘. public schools headed this second interviewing committec.

John Strand was selected as Administrator and accepted the job
offer. Though the nomination of one finalist for the post of Deputy
Administrator was approved, he declined to acceptl the position.
Another candidate, Arthur Humphrey, Jr. was rccruited, although

he was not among the original candidates.

19



The criteria and the sclection process resulied in a delay of
one month. The Deputy Adiministrator had becn involved in
the Program as a veprescntative of the Chase Manhattan Bank.
The development of the position of Deputy Administrator, and
the selection of Mr., Humphrey to fill the position was significant,
in cstablishing high-level school-employer liaison. Companies
readily commit jobs to one of their own kind who is familiar

with their neceds.

The Academy Coordinators werc selected by the Administrator
and Deputy Administrator. A total of 20 candidates were inter-
viewed by the Administrator. From the 20, the Administrator
chosc six finalists on the basis of their experience, competence,
and their academic background in cducation. These six finalists
were then interviewed by the Deputy Administrator in terms of
th&r acceptability to the business community. Finally, a panel
of five l;igh school students was formed, who interviewed the six

finalists and chose three to become Coordinators.

12. . What Procedures Were Planned For Evaluation Of Management

Personnel?
The Cooperation Agreement established the Collaborative Committee

as responsible for development of 'standards for cvaluation and, in
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Aruitoxt provided by Eic:

13.

14.

consultation with the Administrator, selection nf evaluation
personnel. " {Appendix A-4). No formal procedurcs have
been developed by the Committec. However, the Adminis-
trators must file an annual report to the Conumiltee; and
Academy Coordinators rnust submit an annual rcport to

S.A.P. Admiunistration.

What Is The Plan To Exnand S, A, P. Program In The INuture?

According to the Cooperation Agrcement, the Administrator
is responsible for the "expansion of the Program and the
secking of outside funding''; and the Collaborative Committee
is responsible for the "development of criteria for cxpansion
of the Program anu for sceking outside financial assistance!

(A.'ppcndix A-4),

The Deputy Administrator feels the Program should add a new
ac.adenny. The budget for this ycar did not include expansion;
howcvc.r,' the 1972 - 73 budget, according to the Administrator,
prbvidcs for expansion,

How Wecere The S, A. P. School-Employer Relations Established?

The Cooperation Agrecement projected the development of criteria
for employer sclection by the Collaborative Committee; the sclec-
tion of participants by the Administrator with the cooperation of
the Committce and the contracting by the Board of Education

for job training with the employers.

21



The Collaborative Committee established initial contict with
the busincss coﬁununity through the New York City L;Z'LI)UI' and
Economic Council. According to the Deputy Administrator the
council is an organization of powerful businessmen. Although
the Council has been active as a rcsource in urban programs,
this initial contact was not succcs.sful. Only two employers
cxpresscd interest and approximately fiftzcen jobs were obtained
from these sources. This reflects a poor understanding of the
business community among the S. A. P. planncrs, and it is signi-
ficant that thc business community has no high level represen-

tation within the Collaborative Committee.

The Dcputy Administrator confirms this analysis. Ior example,
the original proposal stated that S. A, P. would providc the line
supervisor and a crew of students under his supervision, although
in his opinion no employer would accept that arrangement. It

would be an infringement on business authority.

Other efforts by the "troika' and the Collaborative Committce to

establish-liaison were observed. For example, discussions of

job recruitment in the construction field were held. However,

the City Planning Commission objected since opportunitics for
einployment in that field were limited. The Committee discovercd
that only cntry-level construction jobs were obtainable. IHowever,

the Administrator doubts this.

22



According to the D(‘.put; Administrator, funds are available
from the U.S, Labor Department for entry level jobs. The
Deputy Administrator sought to avoid competition with co-
opcrative education programs, although the difficulties were
increascd by the generally tight labor market and the {act
that some S. A, P. companies were already involved in co-op

programs.

Thus, although the initial plan called for the Administrator to
select employer participants with the cooperation of the Com-
mittee, in actuality it was the Dceputy Administrator, Mr.
Humphrey, an influential Chasec Manhaitan Bank execcutive,
who recruited employcrs., As Assistant Treasurecr of the

Training Division at Chase Manhattan, hc had ready access

to corporation executives in the New York area.

It was through Mr. Humphrey's intervention that Chase Manhattan
agrecd to participate in S. A. P, The Deputy Administrator noted
- that the idea of an alternativc school system in education was
appealing to the companies. He emphasized to the employers

""their neced to involve themselves in curriculum development.
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'-l'-hc size of the school also interested the employers bcecause
they felt they could cope witl.l a satcllite school, rather than
the massive co-op sys‘.ccm in the city. The vestibule cuiriculum
intercsted them, becausc of the prospect of the student have a
knowledge of the job before beginning it. This served to create
ar vndersianding among the cmployers that they were getting

qualified pcople imyimediately.

With the assistance of the Academy Coordinators, the Deputy
Administrator gained the cooperation of thirteen large-scale
corporations (Appendix B-2), Together thesc corporations
plcdged 184 positions for 36é students (Two students alternate
weekly in cach position). Most of tlh.c jobs were obtained as a
re;ult of personal communication with personnel directors of
the large companies. According to Mr, Humphrey, this assured

employer commitment in that the personncl director is empowecred

to direct the line supervisors to fill job openings with students.

How Have School-Employer Relations Been Maintained?

Reclationships between the school and the cmployers are primarily

.maintained through telephone communications with the Deputy

Director; and day-to~day contacts through Academy Coordinators
now exist according to the Administrator. In the light of intervicws

with the Deputy Administrator and S. A. P, Administration, it appcars



that the Collaborative Committee failed to anticipafc the nceds
and demands of the employcrs. Again, the {failure to include

employers in the Committece is significant.

At the same time. it appcars that the employers have had an
increasingly important role in the»Progranw_, while the Collaborative
Coramittee has become less active, since it is employers who
determine hiring, retention, and promotion of students on the
job. Since a student cannot remain in the Satellite Academies
Program without holding a job, the employers effectively have
veto power over who stays in the Program, once they are recruited
by the staff. On some occasions, acéording to the Administrator,
students were placed in a second job if S. A. P. felt the first {irm
was unfaiv in {iring a student. In addition, the employcrs have
participated in the vestibule training, explaining their demands
of.emplqyccs to both students and staff. They have also contributcd
materials, equipment and office space for the Program and admin-

istrative staff,

The role of the employer in the Satellite Academics Program was
not clearly articulated in S. A. P. plans. Though the Committee
was concerncd with employcr involvement, the nature of that

involvement was never specified in advance. Thus, when students
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were selected by S.A.P. but rcjected by emp]oyors‘for
positions in their company, the veto role of the employer
emerged. As this problem was conironted, the adminis-
trative staf{ recognized the nced to collaborate with em-
ployers on criteria for student selection, and that these

criteria be communicated to all persons involved in the Program.

What Were The Criteria For Sclecting Employers For S. A. P, ?

In accordance with the Cooperation Agreement, the Committce
was responsible for developing the criteria for sclecting em-
ployers, and S, A. P, Administration was to implcment the
process. In practice, the Dcputy Administrator and the Col-
laborative Committee established that the participating companics
musft:

(2) be lavge in size,

(b} be located ncar the acaderries,

(c) be experienced with training or manpbwer programs,

.(d) have a comznitxne nt to S, A.P. objectives,

(e) sl'1ow willingness to participate over a long period of

time, and

(f) have available job operings.
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17. What Lepal Requiranents

For Ensployer Selection Were
Ldentificd? '

According to the C greement, the Board
of Education has final responsibility for entering into contracts
with employers for job training. Therce arc two apparcnt limi-
tations in the type of work a student may perform. First, the
siudents may not be involved in hazardoeus work. Sccond, students

may not work in positions normally held by union members.

18. What Are S. A. P, Requirements For School-Employer Liaison?

No spccific requirements have become apparent {from our
investigation. Although a generalized need for employcer feedback
is rccognized, S. A, P, focused on the relationship between
personncl directors and the Deputy Administrator. The communi-
cation channcl betwecen the academies and the line supervisors
exigts herce in terms of the student; howcver, it is uncecrtain how
motivated the students arc to perform this function.

19. What Are The Current Problems In The Future Of School-

Employer Liaison?

Several problems have arisen in the articulation between
the Program and cmplover. First, the student intake system
devised by S. A, P, did not conform with the criteria the employers

desired. The first group of students recruited did not mect

ERIC
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employer standards for employeces, and when thc;y applicd for
positions with the —cc:;np';znics, 60 percent were 1;(:jcctcc1. This
problem was rectified by revising the intake system. In the
new procedurc, students were tested for academic skills by S, A, P,
staff prior to the employer interview. Moreover, a small number
of employers agreed to lower the rcading requirecments for the
positions students were to fill. Employers agrecd to place
greater emphasis on factors such as personal appearance,
prescntation of self, and job-related skills. The acceptance rate
has doubled to approximatcly 80 percent as a ‘onsequence, accord-
ing to the Administrator,

Second, according to the Deputy Administrator, a problem
exists in employer supervision of students. In general, training
workers on the job is a difficult task for the line supecrviscr. However,
the line supervisor feels doubly constrained to assist the S. A, P.
student more than any other worker in view of the possible charge
of favoritism. It appcars that the line supervisors are not fully
acqélainted with S, A, P, goals. Also, the line supervisor was

- not included in the decision-making process. The Administrator
state's that this is a company liability, owing to their bureaucratic
nature,

20. What Are The Foreseen Constraints In The Future Of School-

Employer Relations?
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Buascd upon intcrviews of a sample of students, it appcars
that some students have b;:comc diScnch;;ntcd with their jobs.,

. When questioned about their jobs, a majority of the students
expressed dissatisfaction with the amount of responsibility they
were given, and the prospects for promotion appeared to be too
remotc to the students' perception, With the passage of time,
we may expect this disaffection to incrcase, if greater job
responsibility is not provided the student,

21. How Migcht Problems In School-Employer Relations Be

Avoided?
In order to avoid problems, we feel:
(a) S.A. P, staff should familiarize itself with the
nceds, demands, procedures, and prerogatives
of the employers before recruiting students,
This has already begun.
(b) S.A.P, staff should 1e:;rr‘1 the nceds, both indivi-
dually and collectively, of students.
(c) Formal communication channels should be
established between program pcrsonncl and company
. personnel on all levels, but especially between those
who deal with the students on a day-to-day basis;
This has begun according to the Administration,
(1) S.A.P. staff should more adeqguately familiarize
the student with the company with which he will be

Qo employed.




22. What Were The Criteria For Sclecting S5, AL P, Sites?

Criteria for s‘(:l';:'ciiun of sites was the responsibility of the
Collaborative Committee. The Administfrator was given
responsibility for the actual sclection of sites, with the co-
operation of the Committee. The City Planning Commission
was to provide administrative support, staff and records; the
Board of Education was to lease the sites. (Appendix A-4).

The Collaborative Committee determined that S. A, 'P.
sites were to be separate {rom school buildings. Moreover, sites
must mcet city health standards and classroom instructional
space requirements, as well as being reasonably near the S, A, P,
employers.

23. How Many Alternative Sites Were Considercd?

Time constraints preoc ided consideration of alternative
sites, exccpt in the casc of the Lincoln IHospital Academy which
has had two temporary sites. The Board of Education refused to
permit renovation of the first proposecd site in view of the high

costs.

24 ' What Are The Characteristics Of The Current S, A, P, Sites?
The New York Plaza Academy is located in the lower Manhattan
financial district. While most of the students are employed in
the immediate arca, all ef the students are employed south of

14th Strect. The site consists of five rooms, and includes three
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classrooms, a lounge and an office. .
The Lincoln Hospital Academy was first located at the
South Bronx Manpm‘:‘cr—R cgional Center. A second temporary
site was opened Fcbruafy 22, 197}, located a mile {rom the
Hospital, The site for the Nassau Strecet Academy is located
in lower Manhattan, Facilities i.ncludc {four classrooms, a

student lounge and three officcs.

What Cur-ent Requirements For Site Selcection Were Identified?

.The Cooperation Agrcement and the Collaborative Com-
mittce, in developing the criteria for site selections, required
the Program {o open in September, 1971, with sitcs located in
the geographical proximity to the students' jobs.

The New York Plaza site was selected in July, and became
operational on November 8, 1971, The Deputy Administrator,
because of his position with the Chase Manhattan Bank, was
influential in obtaining the site.

Nassau Strcet Academy's sitc was also located in July,

However, the acquisition and opening of Nassau Street Academy's

site is illustrative of the problems involved in site selection.

According to the Administrator, S.A.P. entered into an agreement

-

~ with the landlord which required the landlord to renovate the site,

with the cost of renovation added to the monthly rent.
The Office of School Plaming of the Board of Education inspected

and rccommended the site as required by procedurce. Then, the Board
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of Education prepared a resolution recommending the acquisition,

The resolution was delivéred to the Department of Real Estate which
"officially' negotiated the price with the landlord, in s.pitc of the fact
that the original terms were accepted. Upon accepting the terms, the
Department of Real Estate delivered a resolution for the Board of
Estimate for its approval. The Board of IEstimate delivered the
resolution to the Board of Education. For the secoqd time, the Board
of Education approved the resolution and sent it to‘thc Office of Counscl
for the Board, which delayed approval for two months.

During this time, the landlord expressed rescrvations about
having students in the building. He considered introducing two new
clauses in the contract, on student dress codes and a stipulation against
loitering or congregating in th 's and lobbies., I'ortunately, a tour
of the New York Plaza site ¢ him that this was unnccessary,

'
and further delays were avoided.

Nassau Street cademy opened J.anuary 31, 1972, two months
behind schedule. During this time, Nassau Street Academy students
operated out of New York Plaza Academy.

- The problem of academy sitec selection appears' to be the single
.rﬁost important factor hindering scheduled completion of objectives.

- It is safc to say that the search for adcquate sites should be begun during

program planning. Morcover, since burcaucratic red tape introduces
time lags in the acquisition of sites, proccdures should be streamlined

to avoid complications.
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II1. INSTRUCTIONAL PERSONNE L

What Number Of Instructional Staff Was Deemed Nccessary

For The Implementation Of S.A, P, , i.e., Academic, Skill

Training, Etc.?

The Administrator, in conjunction with the Collaborative
Committee, projected that cach academy would have four teachers,
onc¢ cach for Math, English-Reading, Ilectives and Occupational
Skills. In addition, each Academy was to have two educational
aides; however, the number of proposed aids has changed to one

per academy.

What Were The Conceptualized Characteristics Of The

Instructional Staff?

The conceptualized characteristics of the instructional
staff looked for in the selection of staff by the Administrator were:

(a) imnovative experience in the development of
curriculum and teaching mecthods,

(b) experience with urban or inner-city schools,

'(c) background in academic subjects or occupational
skills,

(d) willingness to work with inner city students, and

(e) an ethnic, bilingual mixture in the staff.

Ce‘rtification was not a requirement for employm cnt on the

staff,

What Were The Actual Characteristics Of The Sclected Staff?

According to the Administrator, all of these criteria were
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met, with the cxception of innovativeness. -Exccpt for thrce or

four of the staff, the Iic_rsunncl arc not innovative a-nd do not scem
to have any strong commitment to an innovative program. An cthnic
mixture was achieved in part; three Academy Coordinators, five

teachers and two educational aides are of minority background.

What Were The Conceptualized Characteristics Of Auxilliary

Instructional Pcersonnel?

The Administrator first sought personnel who had actual
classroom expericnce as an educational aide, and then minority
represcentation was looked for.

What Were The Actual Characteristics Of Selected Auxiliary

Instructional Personnel?

The actual characteristics of sclected auxiliary
instructional personnel were in accordance with the conceptualized
’
characteristics, according to the Administrator. All auxiliary per-
sonncl are of minority background.

“ What Was The Rationale For The Different Instructional Staff

Selcection Standards?

"“There arec four reasons for the different instructional staif

selection standards according to the Administrator,

(a) The Board of Education requircd certification of the teaching

staff.

(b) Previous expericnce and expertise in the area of competence
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were desired because the teaching staff would be in-

volved in curricula developinent,

(c) Sincc the Program was oricnted around the student in
sclecting his curriculum in a student-oricented class-
room, tecachers were selected who would be willing to
work in closc relationship with the students,

(d) Ethnic considerations were important because the
Program was oriented around inner-city students who have
minority backgrounds. Identification was a factor here.

What Was The Talent ool From Which Instructional

Rorsonnel Were To 3e Drawn?

Based upon our analysis of staff interviéws, instructional
personncl came {rom divcrsificd sources, in spite of the fact that
the Coopcration Agreement and the Collaborative Committee es-
tablished the Board and the Human Resources Administration as
recruitment sources.

According to the Administrator, however, the talent pool
of teachers was composcd primari'ly of teachers who were without
jobs, because the New York City School System had released some
5, 000,

What Mecthods Of Instructional Staff Recruitment Were

“Employed?

Based upon an interview with the Administrator, an investi-

gator concluded that four mecthods of instructional staff recruitment were
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employed. These were:
(a) -formal contacts made by the Administrators and Academy
Coordinators with the cooperation of the j)u?lrd and JILRLA,,
(b} informal personal contacts,
(¢) contact with private and public personnel agencies by
S.A. P, Administrators, and

(d} advertisements placed in the newspapers.

What Was The Number Of Applicants Responding To

Recruitment Efforts?

The S, A. P, Administrator staied he received approximately
150 resumecs,

What Was The Mechanism IFor Stuff Sclection?

S.A. P, Administration, according to the Adlninistrétor,
was to screen the applications, reducing the number of candidates
from 150 to 60. Academy Coordinators were responsible for final
selection and intcrvicwing.

How Did Actual Instructional Staff Sclection Deviate From Plan?

According to our investigations, the largest factor contrib-
uting to deviance in the process of staff sclection was structural in
nature, -The Administrator was to implement staff selection "with
the cooperation of the Collaborative Comimittee' using the resources
of the Board.

Data gathercd from staff intcrvicws indicates that the
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actual stalfl stafl selected were not from School Board chmm(:ls; only

5 of 14 teachers in the Program came from regular high schools,

Threce tecachers hired learned of the Program through The New York

Times.  The 1‘_r:nla.indér of the tcachers learned of S.A;Po through
manpower agencies, the Pucrto Rican Forum, Chase Manhattan
Bank, a missionary center in Puerto Rico, a private program, a
Commmunity College, and a teacher agency,

According to the Administrator, cach rcgular high school teacher
must rcceive permission from his prind pal to transfer from his
school to S. A, P. Many principals were hesitant to grant permis-
sion once their staff had already been scttled {for the school year.

In sum, according to the Administrator

(a) Recruitment would havg been easier if the talent

- pool was larger. Sclecting tecachers in the
summer and fall leads to a small talent pool
and is insufficicent lead time,

(b) Requiring S.A. P, touse the Board as a source re-

quircs a longer lead time.

.

(c) S.A.P, autonomy would facilitate the entire process..

12, What Organizational Structurcs Werc Planned To Accomplish

~ Instructional Staff Training?

According to a member of the investigating team and the S. A, P.
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Administrator's calendar, staff training was initially scheduled
September 27, 197) to October 15, 1971,

13. How Did Instructional Staff Training Deviate I'rom Plan ?

Staf{ training was to originally take place for three weeks, but
was extended to six weeks. However, scveral activitics were being
conducted simultancously at the samece time, under the guisc of staff
orientatinn., These included recruitment of students, assessment of
employcer needs, and vestibule curriculum development.

Thus, according to observations, the staff was involved in many
activities not dircctly related to staff training. This is supported by
data {rom our staff intervicws. FIour tcachers who felt they had staff
training also fclt it served orientation purposes only.

14. How Might Training Problems Be Avoided?

Staff training should be separated from other importont activities

*

rand adcquate time should be provided for the activity.

15, What Is The Record Of Retention Of Instructional Personnel?
One educational aide has recént]y quit. Otherwise, the rate of
retention is 100% according to the Administrator.

16, What Proceduies Were Planned FFor Evaluation Of Instructional

Staff Performance?

According to the Cooperation Agreement, the Collaborative Committee
is rcsponsible for development of standards for cvaluation, while the
Administrator is to make recommendations to the Committee regarding

the sclection of evaluation personnel.
O
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What Has Been The Performance Record Of Instructional Personnel?

The Administrator sf:xtk:sihat, with the exception .of onc or two
teachers who are having problems relating to students, the staff ié en-
thusiastic and competent, .tudcnt's altitudinal responses were positive
toward their tcachers in our interviews.

What Legal Constraints Were Identified As Bearing On The

Employment Of Instructional Personncl?

Legal constraints, in our opinion, may be classified into three

areas: licensing, budgetary, and transfers. According to the Cooperation

Agrecment, the Board is responsible. All teachers required licenses as

New York City requires certification. Permission from principles for

B

teachers to transfcr from their schools was required.
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111, PUPIL PERSONNEL SERVICES

What Guidance/Counscling Services Were Planned?

An analysis of L.hc various S, A, P, documents indicated
the following services were planncd:
(a) individual personal counseling,
(b) group counsecling through "rap sessions,' and
(c) student welfare scrvices dealing with family
economic and social problems.

Why Were The Planncd Guidan ce/Counscling Services
Y g

Selected?

According to the list of S.A. P. objectives prepared by '
the Administrator, guidancc and counscling services were provided
to help the student orient himself to his new environment, to
increase self-awareness, and to help him understand his rclation-
sh;p to his home community. Morcover, the guidance program was
in}cendcd to help him improve his échievm_‘nen’t on the job and in
academic pursuits. Counsecling for enﬁ‘y into higher education was
also projected. (See Appendix A—Z')

What Guidance/Counscling Services Have Actually Becen

Provided?

Presently, S.A,P. has only one counsclor whe is responsible
for 45 students. An interview with the counseclor revealed that his
program consists of five groups with nine students in each. Each
group has a two hour bi-weekly scssion. Jach student sces him 20

minutes every other week.
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The guidance program suffers from the lack of counsclors. In
fact, with the exception of the Nagsau Academy, there is virtually no
guidance program. According to Ll.le students we interviewed, the operation
of the guidance program has becen met with mixed rcaction. Of the nine
students interviewed in the Nassau Academy, one stated that he liked

the guidance program, two said it was "okay,' two were unawarc of a
guidance program, and four were awarc of it but stated they did not use

it. (Scc Appendix D for studént intervicw gude. )

Since there is no guidance staff, the case aides have taken on the
functions of interviewing students, achicvement tcsting, and arranging
intervicews with cmp].oyer's. They also assist in the "rap sessions''. Therc
is some indication {rom our interviews with tecachers that they arc taking on
some of the guidaﬁce fu nctions not px."ovidcd by the guidance staff, such as
personal counseling and advising students in their pregram choices.

How Have Guidance Counseling Scrvices Becen Evaluated?

No significant cvaluation has taken place, since the program is not
fully operational. Ifowever, the counsclor and casc aides have received
written evaluations of their work.

What Has Becen The Results Of The Evalaation Of Guidance/

Counscling Services?

.. No data is available on the results of the personnel evalualions, except
that these were the basis for relieving two case aides from their dutics (Sce

Items 10 and 11 below).
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What Were The Anticipai(:d Personnel Reguwirements Yor The

Guidance/Counseline Prooranm?

According to the Coo.pcrative Agrcement (Appendix A-4), the
original plan includ.c:d nine community scrvice specialists, called "case
aides ' and {ive counsclors. The community service specialists were to
maintain liaisvon between the community, the family and the Program. When
{family problems arose, the community service specialists would dcal
with various city agencies in an effort to help the family. The counsclors
and casc aides were to be supplied by the Human Resources Adininistration.
According to S, A. P. Administration, the counseclors were to:

(a) display an intercst in the goals and objectives

of the Program as well as in urban schools,
(b) have pupil personncl and guid ance credentials, and
(c) use creativity and initiative in establishing a
S.A. P. guidance/counseling program.
The ,’Adlr.l»inistrati()n desired two kinds of counsclors. They sought community-
oriented counselors and personal/psychologically-oriented counsclors.

It is the opinion of the cvaluation. stalf that the criteria for seclection
were vague. Since only one candidate was sclected out of fouricen inter-
viewed, it is possible that other criteria, unknown to the evaluation tcam,
were uscd in the screening process. The Administration stated, however,

that they were totally incompetent.
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Judging from the co mments of the Administration, certain

subjective nicasurces of compcetency were used to Screen candidates.  How-

ever, these measures were never made explicit.  In addition, the criterion
"C" listed above scems to lack operationality, as it does not relate to

any sort of behavior that can be c¢licited in an interview or on-a curriculum
vita unlcss someone has had previous experience in cstablishing a new
guidance program.

Ilow Were Guidance/Counseling Personncl Recruited?

Since the Human Resources Administration contribu'ti.on to the
Program was to be the supply ind rcecnumeration of the counselors, the H, R, A,
was uscd as a clecaring-house for candidates for the positipns. The pros-
pective counselors were interviewed by the Coordina'tors in cach academy
to asscss their suitability. Fourteen prospective counsclors were inter-
viewed, and only onc was sclected.

According to the Administrator of S. A. P. this was because the
Human Resources Administration was not willing to release highly competent
counselors from their own programs. Moreover, the cc‘;unsclors sent were
often individuals of low compctence who were chosen by the H R, A, as a way
of transfcrring them out of a department., - Finally, the Administrator made
a request for five personnel lines from I. R.A., so that individuals from
outside of the H, R. A, could {ill the positions, while H,R, A, would pay their
sal.z_z"ics. In essence, the Administrator would hire someconc {rom the out-
side who would become an employee of 1, R, A,

The community scrvice specialists were recruited from the

Dcpartment of Social Services in the Human Resources Administration.



They, tvo, werce intervicwed and selected by the Acaderny Coordinator of
the Program. The Human Resources Administration sent 25 prospective
workers. From them, the full compliment of nine community specialists

werc sclected.

8. How Wcere Guidance/Counseling Personncl Selected?

According to an unsigned memorandum {rom the Office of the Chancellor
of the Board of Education, dated Aupust 24, 1971, the community workers
were to be recruited from case aids. Counselors, according to the Adminis-
tration were to come from Y.S.A., Youth Scrvices Administration. We dc
not know the qualifications for Youth Workers in the H. R, A, The only other
qualification was that preference be given to ”candida'tes with knowledge of
schools and education.' According to the avdlninisl:rator of the program, the
case-aides (community workers) are '""sharp peopl_ef thus indicating that
subjcctive criteria were used to screen for the case aides.

9. . How Were Guidance/Counseling Personncel Trained?

_There was no formal training for cither the counselors or the
community service specialists . For those community service specialists
prescnt at the beginning of the Program, .there was the 01-ic3111:§tiox1, which
cannot be described as training.

10. How Were Guidance/Counseling Personnel Evaluated?

At the cnd of each term, a formal evaluation is made on performance.
Since the counsclors and community scervice workers are on the payroll of

the HJuman Resources Administration, the Program has no legal right to hire

O
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or {ire. ilowever, they ézxn 1'c-ql-mst to have the person transferred out of

their program, At the end of t‘l‘xc: term, all pcrsoniml were cvaluated by

the Acadcemy Coordinator who then made recommendations to the Administrator.
When the Administrator concurred, action was taken. In such cases, the
Administrator stated that he requested H.R. A, to transfer the workers

out of the Satellite Academies Program.

11. What Problems Have Been Encounterced In The Guidance/ Counscling

Program?

The fact that I1. R, A, controls the flow of personnel into the S, A, P,
has created a situation in which the Administration of the program has no
control over the talent pool {from which they are selecied. This resulted in
delays in instittuting the guidance program, and time .was wasted interviewing
unqualificd candidates. The counselors were to be hired at the same time
as the rest of the staff -- in September. As of March 27, 1972, according
to the Administrator, only three of the five positions have been filled.

Similar probiems have arisen in the development of the guidance
program as were encountered in site selection. (Sce Program Management,
Items 21-.22). The H.R.A, is a large bureau_cracy in which procedures must
be followed, and channels are quite slow.' Thus, delays occur that were
not épnsidered in the plan.

In an interview with the Administrator, it was revealed that two
of thé ninc case aides were transferred out of the program for poor job
performance. Abscnteceism, lateness, lack of productivity, and poor rapport
with the students were the sources of dissatisfaction with the Program. These

two positions have not been filled.
Q
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12, How Might Guidance/Counscling Problems Be Avoided?

The Administration of Satellite Academics Program must learn
to deal effectively with the various bureaucracies. This takes expericence
and awarceness. In the future, the Program should have autonomy over
hiring, firing and salary determination of all guidance and counseling
pcrsonncl. It would be {far more satisfactory for the efficient {functioning
of the Program if coopcerating agencies granted funds for the‘ Program in
line with the Program budget requests, and allowed the Program to spend
the funds as they sce fit, As it stands, S. A, P, is being loaned counsclors
and community service personnel. If there are salary problems which

might affect morale, S. A, P. has no control of the problem.

13, What Pupil Personal Welfare Services Were Planned?
According to Administration sources and Program documents, the
counsclors were to diagnose problems and the community service specialists
were to investigate and coordinate services available to the families. Other

than thesc policy guidelines, no specific welfare services have been planned.

14, ‘What Were The Anticipated Staff Requirements For Pupil Personal

Welfare Service?

There was no anticipated staff requirements for pupil personal welfare
service has not been acknowledged as a se;ﬁaratc area within the guidance/
counscling program. When a pupil personal welfarc problem arises, it is
included as part of the responsibilities of the counselors and community

specialist service.
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What Were The Actual Staff Requirements For Pupil Personal

Welfare Services?

In December 1971, the quc.stion as to the status of pupil personal
welfare services was put to the coordinator-in-charge of student recruitment.
One of our investigators inquired about the number and classification of
pupils involved in personal wellare services. The coordinator gave the
impression that he was not aware of such student neceds. As a result, the
Program has not dealt with personal problems in any systematic fashion.

What Mus Been The Evaluation Of Personal Welfarc Scrvices ?

Since the few attempts at dealing with personal wellarce have becen

ad hoc, no systematic evaluation has taken place.

What Provisions ITor Payment To Pupils Was Plannced?

The students at New York Plaza and Nassau Academics were to
receive their salaries on a bi-wecekly basis. T‘hcir salaries would be paid
by their employers. The students at Lincoln Academy arc paid a monthly
stipend. Since the Lincoln . Hospital is part of a city agency, the students
arc paici through public channels. Lincoln Academy requests pay vouchers
from the Board of Education to pay the si:udénts. The vouchers a.re then
turned over to C. U, E , which reimburses the Board through a grant from
tl;c U. S. Office of Education.

#

What Is The®Rationale For The Payment Of Pupils?

According to the S. A. P, Proposal, the stipends and salarics arc
used as an incentive to get students involved in the program. The adminis-

tration also stated that rermuncration helps to keep students in school by
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providing an income source that alleviates fansily financial problems,

What Problems Have Deen Encountered In Providing Payments To

Pupils?

There were problems in commmunication between the employer and
the students concerning the amount of salary they were to receive. Some
students were expecting higher salarics than they were paid.  Somchow,
the students were led to believe that they lwou]d rcceive salarics comm-nsuratc
with higher skill levels under the soime job titles. Whether there was manipu-
lation of clagsifications by the employer, or misunderstandings on the exact
position the students were to occupy is not known to the evaluation staff. Many
students were told that they would be receiving a higher wage than what they
1‘(:(:(.':]',\/(3(1, which caused a good deal of discontent. In our randorm sample of
students, 24% stated that they had problems with their salary. Ten percent
mentioned the lowering of salaries, and an additional ten percent mentioned
that their salaries werce toe low to begin with,

The stipends at Lincoln Academy have been the couse of some
difficulty. There arce complications with young people who come [rom families
which rececive welfare, and with other students, who are mothers, whose

B

children reccive A, D. C, There is a legal problem of receiving both welfare
and a stipend from the federal government. Since the students are part-time
workers, there is no scrious problem. The Administrator stated that the

Jocal welfare department has not intervenead.

The sccond problem is that at Lincoln Academy the students were
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exnp-lvoyud the first four \yecks of the Progrum for the first group, and the
first three weeks for the second group. Since stipends were to be given

out monthly and were to provide the amount for two weeks work, the Academy
Coordinator drew stipends for double the number of students to pay for their

work.

The same situation occurred at the other two academics; however,

‘the employers paid the bill without difficulty. Howcver, since the Center

O

for Urban Education was not informed of the change in payment plans until they
reccived the first month's pay vouchers, there was some consternation.

How Might Problems Due To Pupil Payment Be Avoided?

Before students begin employment, they should have in their posscssion
confirmation of job title, job sub-title, gross salary, deductions and takc-

home salary.

*
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IV, PUPIL PERSONNEL

PR

1. What Were The Characteristics Of The Projected Population Of

The S. A. P. Drogram?

The following characteristics have been abstracted from S. A. P.
documents, including the Program Proposal, and interviews with the
Administration:

(a) Students will be residents of the New York City Metro-

politan area.

(o) The minimum age is 16 years; the maximum is 20 years,
(c) Students must mect the following health and personal

character requirements as demanded by employers:
(1) have no association with drugs,
(2) have no police record more serious than a mis-
demeanor, and
(3) have no physical handicaps that will hinder their
jobs.
(d) Students must not have n.dore. than two years of high school,
| or less than sixteen credits, to complete a diploma,
(e) The student population was to be represcntative of the city's
ethnic background.
(f) Fifty percent of the students were to be recruited from co-
op programs in high schools and the rest were to be

volunteer students (regular high school or drop-outs).
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(g) Students were to be drawn {rom the New York City high
schools.
(h) Though there were no formal rules about miniimum rcad-

ing level, one of the Coordinators mentionced that students
reading below a 6,5 grade level were "discouraged" from
entering the Program; however, the Administrator states
that this is due to employer constraints,

2. What Was The Rationale Yoy The Selection Of Those Character-

According the the Administrotion, the rcasons for the above men-

tionced characteristics arc as follows:

(a) The Program was to be limited to New York City since
funds were to come through the Board of IEducation.

(b) The S. A. P. Administration wanted to avoid conflict with
child labor laws of the state and city. Children between
the ages of 14-16 nced work permits to work during school
hours.

(c) The 8. A‘. P. Administration satisfied the dcmands of
employers in terms of students having arrest records.

A few instances occurred when an employcr would not
hire a siuden.t with a felony rccord because he could not

be bonded. On the whole, S. A. P. employers arc rcluctant




to hirc : ‘th arrest records.
(d) The Pr. structured {or tenth, cievcnth, and
twelfth ; ‘cause of the age requirement,
(e) Sinmce th » was using the high school system
of New " as the source of student recruitinent,
the Ad: 1 felt t}nat 50% would be recruited {rom
the city’ :'ogl'an;a, because they \\;OLtld adapt
easily ¢ Also, this i'eprqsented an attempt
to estal:™’ 2ficial relationship with the co-c;p pro-
gram,
3. Did The Char: Of The Actual Population Conform To
Those Of The Projec: nulation?
~Some of the ¢ <s of the actual student population con-
formed to those of th: -upil population. They were:
(a) resic. ity,
(b) the sc. dih requirements, and
‘.(c) atten’ * York City high schools,
The following - “cteristics did not conform to the pro-

jected characteristic-

(a)

The a; . 1ents depends upon the academy and the
type of | 2y the student., This is true of the Lin-
coln £ liich according to their statistics, has

¥15-yoa: :nts, This was possible because the
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program af lLincoln IMospital which, according to the

Cordinator, is a {vork—fsmdy program, and docs not
involve the payment of salary by an cmployer. Students
rceceive stipends from the Board of Education,

(b) The Program is not,in terms ol ethnic groups, representa-
tive of the city school system. Approximately 75% of the
studenté come {rom minority bac];grounds (Sec Appendix
B,- Table 4). Also, many of the students arc on welfare
or arc welfare recipicrts, Since Lincoln Academy is
the only Academy to keep records on welfare recipicnts,

exact numberes are nol available for the entire Program.

What Concideration Influenced The Determination Of Pupil Popula-

tion Size?

According to the Administrator, there were two main factors that
detecrmined pupil population size, The primary factor was the number of
jobs available to the Program. Sccond, each academy was not to exceed
a population of 150 students. Expericnces with other programs indicated

that 150 students is optimal.

Did The Actual Pupil Population Size Conform Tn The Projected

Population Size?

- No. As of Januvary, 1972, there were 137 students enrolled in the

Program. According to the Administrator, since then and before Feb-

ruary 14, 1972, an adcitional 80 students were recruited. The Program

(6]



now has 250 students. . . .

If Significant Variation Developed Between Projected And Actual

Population Size, What Factors Influenced Deviation?

Although the Program had originally projected a student population
of 400 studcn.ts, students were allowed into the Program only if they were
accepted by an employer. Otherwise, the student was terminated {rom
S. A. P. as stated in the Program Proposal (Appendix A-2),

The Sétellitc Academies Program developed a three phase intake
system for students, which wa's described to the evaluation staff by the
case aide: and the Coordinator in charge of it. The {irst phase was re-
cruitment, which consisted of visits to high schools and speaking with students
whom S. A. P. employees knew personally, visits to community centers,
and advertiscments in the local papers. In addition, a short announce-
ment on one of the local news programs was used to advertise the Program.

The second phase concerned screening. The prospective student
filled out an application (Appendix A-6) which was used as the basis {for an
intcrviéxv. If the student was acceptable, he was asked his choice of jobs.
A position was seclected, and the job expla_ihed. An interview was arranged
with thé prospective employer, who interviewed and, in some cases, gave
the students z;'chievement tests. Finally, the employer informed the
aéadcmy of the results.

Several inadequacics in the intake sysiem led to many student rejec-

tions from the Program for the following rcasons:
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(a) association with drugs (the nature of drugs were unspeci-
ficd, )

(b) arrcst records,

(c) low achicvement test scores, and

() poor presence in the intervicw with the employer.

Since recruitment began shoxrtly after school had started in Septem-
ber, many students were reluctant to move to a new program, Thus the
supply pool of students was limited.

What Was The Projected Population Phase-In Schedile And The

Rationale For Its Delermination?

The phasc~in schedule was planned to operate during the three
week vestibule staf{f training. It consisted of two separate phases. The
first phase lasted one week in which the staff developced the recruitment
plan for an intake system to attract students into the Program. The
sccond phase dealt with the actual recruitment of students which Jasted
for two weeks,

.The only rationale given by the Administration for the planned
phasc-~in schedule was the neccessity to rcc_i'uit students into the Program
as soon as possible.

.

I{f The Projected Phasc-In Schedule Varied Significantly From The

Actuzal Schedule, What Factors Influenced Deviation?

The factors that influenced deviation from the projected phase-~in

schedule were:



O

ERIC

Aruitoxt provided by Eic:

(a) The planned three week vestibule staff-training was
extended to m'.\:. weeks, permitting three additional weeks
for student recruitment,

(h) A new intake system had to be structured because the
previous onc did not obtain an overview of the student
ability and academic achievement, resulting in a high
rejection rate, Ninety students proviously interviewed
were recalled and tés?:cd to obtain a profile of student
scholastic levels. The purposec in testing was to give the
Satellite Academies Program staff an idea of students?

academic achicvements and to scrcen them for employers,

I1ow Did The Atiendrivce Norms OFf S, A. 12, Pupil Population Com-~

parc With Attendance Norms For Siinilar Population In Traditicnal

School Settings?

Since we have not compiled data on traditional school settings,
the question cannot be answered dirvectly, However, for each academy,
we drew a random sample consisting of ten days {rom the last threc-and-
a-half months of Program operation, Fbr 'cach day, we compiled the
total StLllant enrollment, derived the actual attendance, and averaged the
figurcs for th'e ten days. We spcg:iﬁod that, for each academy, time sahuple

would include two of each of the weekdays, i.e., two Mondays, two Tucs-

days, ctc, Our results follow:
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(a) New York IPlaza - 96% .
(b) Nassau - 94%
(c) I.incoln - 94}

Thus, according to S. A. P. records, the students have a very
high attendance rate. When interviewed, students statced that their
attendance was much improved in S. A, P, compared to regular school.
For further claboration on student attendance, sce items 13-16 below.

What TFactors Can Be Associated With Comparative Attendance

Paltern Results?

Interviews with the students indicated certain factors associated

with bigh atteadance rates:

(a) job acquisition and financial reward,
(b} staff concern for students, and
(c) small classrooms and individualized instruction.

What Formal And/Or Informal Systems Were Employed To

LN

Mcasure Job Skill Acquisition I.evels?

IConsultants werce hired, according to the Administration, to do a
task analysis of ecach job. The Administration stetes that the teachers did
the real work. During vestibule training, students were pre;testcd and
post-tested for their acquisition of the specific tasks nceded in the jobs.
Oﬁcc a student was on the job, it became the responsibility of the

employer to sce that the student acquired new skills rclevant to his job.

At academy sites, the students took courses in occupational skills and

Ht
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organizational deportment as part of their academic studies. On the

job, they were evaluated like any other employcee.

What Was The Iationale FFor The Decision To Ulilize Sclected

Systems Of Job Skill Acauisition Measures?

At prescnt, no s.ystcms to measure the acquisition of job skills
have becen developed other than in the context of vestibule training., The
rationale for using a pre-~test and a post-test in the vestibule training was
to enable the student to gain a 1in‘1ﬂ'cd knowledge of appropriate job skills.
If the student passed the pre-test, then he would continue with vestibule
training, If the student did not pass the pre-test, he was retained to re-
learn before continuing to the next phase of vestibule training. Upon
completion of vestibule ftraining, the studcnt took a post-test. If he
passed, hc went on to the job; however, if he failed he was recycled
for another period of vestibule training.

What Was The Nature And Context Of Pupil Behavior Problems

Observed In The Course Of S. A, I°, Operations?

.Data from staff intcrviews indicates that no substantial discipline
problem cxists with students. Of the thnty-ﬁvc staff members inter-
vir’._wcd,. ten stated that there were no problems whatsoever. .thn
pressed, the 'staff 1uucﬁtioxmed lack of interest, latencss and absentecism

as occasional problems.

Which Pupil Behavior Problems Could Be Clearly Associated

With The Speciad Circumstances Of 5. A, 2. Opcrations?
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Many students, according to staff members, find it difficult.

to establish initiative and dirﬂcct_ion on their own accord. Many students
arc abscnt in the afternoon sessions. Two hour lunch periods for many
students scem to contribute to alternoon abscnteceism, Some studoents
have been obscrved leaving the academy, after the morning session,

who do not return. The new student program implemecnted February

14, 1972 at Nassau and New York Plaza Academies is an attempt to

rectify this situation. l.unch is a,r.a hour long and only elcctives arc offercd

in the afternoon,

15, What Mechanisms, Techniques, And Strategies Were Success-

fully And Unsuccessfully Employed In Response To Pupil Dehavior

Problems?
In interviews with the Academy Coordinators, it was found that
tcachers observing absenteceisim would report it to the Coordinator only
when the tecachers {clt that it was becoming a problem. A confercnce .
between the offending student and the Coordinator would then be held.
The stuident would be advised of the offense and an attempt to recach a
mutual solution would be made. I—Iowever,. in the casc of afternoon
absenteeism, a program with a shorter lunch period has been instituted.

.

16. ~What Were Pupil Attitudes Toward Various Aspccts O S, A, P, ?

A random sample of 21 students, fourtecen girls and seven boys,
were interviewed in terms of the following:

(a) likes and dislikes about the Program,

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

(1>) comparison of previous school experiences to 5, A, P,
Academy (.-nvir.(_)nm ent,

{c) attitudes toward curriculuim, and

‘(d) attitudes toward work expericence,

Student responses to the questions operated on two levels. The
first level reflected their general attitudes. The sccond, rceflected atti-
tudes toward specifics of the Program. When a pupil w»os asked what
he liked about S. A, P, almost everyone mentioned aspects ol the school
rather than the job.

Fourtcen of the 21 students stated that they liked best the socio-
emotional atmosphere of the .Program.“ They mentioned aspcc{:s.such as
individual attention, frecdom, atmosphere and trcatment reccived {from
the staff., When students werce asked what they disliked most ahout
S. AP, scven stated, 'nothing,! five mentioned site appcarance and
th.e distance involved in travclling, and five mentioncd a particular class
or teacher.

When students were asked to comparc previous expericnce in
regular high schools with their present expericnce in the academics,

.

all students liked the S, A, P. better, Eight stated that the academics
were {recer, f’our mentioned that they were treated as individuals, and
threc stated they were intercsted in the classes.

When asked about their work cxperience, some information was

voluntarily given which was not asked for, nor cxpected. Thirtcen of

the pupils felt favorable to the attainment of a job, llowever, many

(L0



O

ERIC

Aruitoxt provided by Eic:

expressed ambivalance abo_ut:. their job. Nine of the students felt their
jobs did not uti)i—zc their ta)cnt.f;nm: offecred cnough responsibility.
Other negative responses included conflict with supervisors and dirty
working conditions.

On the qucstion of curriculum, only six of the pupils liked
vestibule training, whilc five said it was a poor expericnce. Noncommittal
and mixed reactions accounted for the other eleven students, Ten

stated that vestibule had learning value in relationship to their jobs;

ecight said that it had little or no value.

In terms of the basic skills, almost all of the pupils stated that the
skills taught at the acadcmieé were more uscful than 'thosc taught
in regular high school. Eight students cited rcading as the best taught
skill, while two cited math. Others liked the process of teaching rather
than any specific subject. Of the {iftcen students who made specific
posi.ti‘vc cominents about the academic program, two cited better instruc-
tion, apd {ive liked the individual attention.

When queried about the elective program, gll but one student
expressed a positive attitude, The s£ud0nt5 cited, with particular favor,
their right to choose their own subjects. However, since the elective
program had been in operation only a short time when the interviews
were conducted, and many students had not atiended a class in their
elective program, their favorable responses were really directed toward
the idca of the elective prograni and not to the actual operatijon of the pro-

gram.

61
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thn asked about t}.lc_‘counsc]ing program, fourtcen of the stu-
dents stated th;zl..lhcy had not .uSéd, nor were aware of the counscling
program, Of the other seven respondents, three liked it, three gave the
non-committal, "it's okay, ' and onc did not like it.

What Were The Parents Attitudes Toward The Various Aspects

Of S.A.P, ?

The same 21 students were askced about their parents' {ecelings
toward the S. A, P. Seventeccn stat;zd that their parents like the Program,
one stated that her parents had mixed reactions to the Program, and
threc stated that their parents were.indiffercnt. When probed as to what
aspectis of the Program theil“ parents liked best, cight mentioned that
their parents liked the school program, six mentioned that their parents
liked the {act that the students received remuneration, and three mentioned

the fact that their parents liked the work-study aspects of the Program.

‘.



: V. CURRICULUM

1. What Is The Scope And Sequence And Instructional Strategics Of The

Vestibule Curriculum For ach Academy?

According to the Coopcrativé4Agrccmcnt, the following areas of
responsibility were delineatcd:

{2} the Collaborative Committee was to cstablish "criteria

for devclopment of curriculum, "

(b) the Administrator was responsible for the "development of

curriculum, ' and

(c) the Boasd was to advise the Collaborative Committee "on state

requirements for the instructional conteats of the Program,"
(See Appendix A-4).

No formal role {or Acaduiuy Coordinaters was specifically delincated
in tcrms of curriculum in the Cooperation Agrecemecent, nor was the role of
the teachers specifically delincated. However, the Cooperation Agreement
does sta.t(.:. that the content of all instruction is to be '"designed to meet the
needs of employers of that satellite academy's studeﬁts. " (Appendix A-4)

The scope of the vestibule clerical curriculum, according to the
Nassau A_ca.dcm} Coordinator, is defincd by employers' occupational needs.
The clerical curriculum is the same for all three academics. Based upon
classroom chscervations by CUE staff, the scquence of instructional strategics

for the clerical vestibule curriculum is:
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(a) formal._instruction,
(b) practical cxercisc,
(c¢) individual attention,
(d) testing, and

(¢) recycling

2. What Was The Rationale For Developing Vestibule Curricula?

According to the Deputy Adrinistrator, the rationalc for developing
vestibule curricula was based upon employers' needs. As mentioned in the
Prograniy Management Section, employers were very receptive to involve-
ment in developing curricula and liked the idea of getting students alrcady
trained in basic, ncceded skills.

3. What Is The Scope And Scquence And Instructional Strategies Of

The Academic Curriculum IPor IFach Academy?

According to the Coordinator in charge of curriculum development
(Nassau Academy), the scope of the academic curriculum is doﬁ,ne('l by state high
school requirements for a diploma and the occupational skills required by
employcers.

The scequence of instructional strategies is similar to those em-
ployed in vestibule training. IHowecever, according to the Nassau Academy
Coordinator, an attempt is made to make usc of cxternal resources in the
city,nand internal resources of S. A, P., such as the staff, students, and

and participating companies.
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What Is The Scope And Sequence And Instructional Strategics Of The

Academic Curriculum Yor Nach Academy?

According to ihe curriculum proposal, the scope of the reading program
for the Satellite Academies Program can be classified into several skill arcas
according to the curriculum proposal, The rcading and language arts curric-
ulum is broken down into several skill arcas. Rcading skills are classced
under comprehension, word reccognition, work-study skills, appreciation
skills, oral rcading, and reading in subject matter arcas. Language art
skills, are primarily classed into writing skills, such as mechanics s
writing, organizational skills, style, and crcativity,

Literature is also included in the rcading program. In the downtown
academics, there is greater emphasis on anthologies than at the Lincoln
Academy, which will be commented upon below. The scope of the program
covers fiction, non-fiction, poetry, and dr:-llma. There arce alsc mini.

.
coursces which take a thematic approach, such as Elizabethan Drama and
Science I'iction.

The Lincoln Academy has a somewhat different reading and language

arts program bascd on the sclf-selection technique in reading instruction.

The {focus of this program is not on heavy emphasis of skill development,

but on cultivating thc experience of reading and relating it to pcrsonal interests
and endeavors. The media used for this program are newspapers, magazines
and pa[.)crback books. Iilms and antholo.gic.s' are uscd 1s sccondary sources,

Skills workbooks and teacher-developed materials used to supplement self-

sclection,
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Writing activities may involve writing in a personal journal,

letter writing, creative writing, development of student "how-to' manuals,
nr wriling for publication.

The sequence of learning activitics are required to be similar
between the three academics. According to the Strand memorandum of
February &, 1972, '"all studeats are required to remain in basic reading
workshops until they have reached achicvement levels which their teachers
consider equivalent to the competence required for high school academic
studiecs and job success and advancement. ' After mastering the basic
skills, students may take English electives.

Since the programs at all the acadcinies are individualized, therc is,
however, no single scquence of skill activitics.

According to the Program's curriculum propoesal, the student will

]
select his own reading materials, receive instruction according to his necds,
and will participate in the cvaluation of his reading and language a.trts progress,

The instructional strategics will incorporate:

"(a) programmed materials in book or kit fprm,

(b) self-dirccted materials in book or kit form,

(¢) system of auto-instructional machines consisting of tachistoscopes,
controlicd readers, pacers, overhead projectors, language mas-
ters, reading accelerators, rccord players and tape recorders,

(1) a wide variety of paperback books, and

(e¢) teacher-made materials,



The tecachers ave to diaénﬂosc, group, and evaluate student progress
in the development of skills and understanding. In addition, standardized
tests will be used in diagnostic and evaluative ways. The data collected
on the students will be of the following nature: "written tests, oral tests,
assignments given and completed, reading matter chosen and read by the
student on his own, samples of creative writing, personal interviews,
inferest inventories, cvidences of changing attitudes, and recommcenda-
tions from other tcachers and parents,"

Group cxchanges and discussions will be scheduled so students can
share insights and information with cach other.

In reference to the math program it is necessary to discuss scope
and sequcnce together since the scope is tied up in"it. As evidenced in a
document entitled, "Satellite Academy Math Prograimn,' the students
begin the math program by entering the IFundamentals Workshop. The
scopc of the Fundamentals Workshop involves the following categories:

() 'mﬁnber and numeration, (b) concepts and the fc)u;' operations
for fractional numbers, (c) the four operations on whole numbers, (d)
decimals (con.cepts and operations), (e) pcro‘entagc (concepts and problem
solvinﬂlg), (f) ratio , and (g) proportion.

All students can take simullfaneously the Fundamentals Workshop,
Basic Word Problems, and Business Math. However, to progress to
Algebra, and thence to Geometry, a student must have reached competency
levels in the Fundamentals Workshop. Thus, there are scveral sequencus a student
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can fake after demonstrating competency in a Im)r_lam‘(:nla]s workshop; for
instance, Algebra and chm(:h:)"." Complation of the }7‘1111(1:.111-1(31112115 Workshop
and Basic Word Problems courses is required for graduation.

The scope of The Basic Word Problems Elective course will follow the
scope of the Fundamentals Workshop explained above. However, the sequcnce
of the Word Problems Workshop as explained in the document entitled, "Basic
Word Problems Elective" 1nvolves onc-step problems followed by two-step
problems.

The scope of the business math program operates in the following
scquence: (a) fundamental skills in business mathematics, (b) financial
records and reports, (c) the mathematics of moncey and banking, (d) the
mathematics of distribution, (e) the math(:ma'tics of investment, (f) the
mathematics of personal finance, (g) special applications of business mathe-
matics, (hj practical mecasurements for the homeowner, and (i) mathematics
in employment tests.,

The basic instructional strategy of the math skills program involves
the dcveloi)ment of programmed materials and individual instruction. Practical
expericence will be provided in using desk calculators it ousincss math course.
The Business Math course will also encourage student projects that take students
out into the business community to explore wider applications of business math.

5. .. What Is The Scope And Scquence And Instructional Stratcgies

Of The Elcctive Curriculum For Fach Academy?

The scope of the clective curriculum is defined, according to the
N. Y. Plaza Academy Coordinator in charge of clective curriculum, by state

ERIC

Aruitoxt provided by Eic:
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high school requirements and students' interests. The scquence of
instructional strategies involved:

(2} survey of student's interests,

(b) individual conferences with students,
{c) rccruitment of personnel with talents in student interest areas,
(d) placement of students in classes, or with tutors, in the area

of interest, and

(c) f01'111al instruction with indivdual attention to the student,

Courses presently offered in the clective program arc as follows:

Algebra Shorthand : Drugs and Crime
Geometry IBM Keypunch Sex Education
Businecss Math Economics Puerto Rican Studies
Crecative Writing Photography Black History
Drama Workshop Sculpture Afro-American Literature
Speed Reading Sewing Contemporary Literaturc

*  Film Appreciation Driver Education Axrt Workshop
New York Scenc Religion Social Problems
Spanish

6. Are The Subjects In The Academic And Elective Curricula Work-

Related? 'l

The clective curricula is in the carly phascs of implementation.
The clective curriculum proposal includes economic aspects, such as the
distribution of wealth, job security, job opportunity, job satisfaction, con-
sumer problems and an analysis of the importance of the fields the students

themselves arc working in.
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Also, the clective curriculum is used to supplement students
deficicnces in the academic curriculum, according to observations made
by a member of the investigating tecam. In other words, an elective is
scheduled for a particular student.

The academic curriculum is work-related in that a student is given
a course in the area of his occupational skills.

A Program document entitled, "A Curriculum Proposal"
docs not specify job-related aspects of the Program, However, the section
on work-study skills appears to include skills which may be job-related,
such as use of refe'rence materials and classification of information. The
work-relatedness of Athe reading program is only in terms of gcneral,
rather than spccific,‘ competencies.

The Business Math course sceems to be work-related, The
concerns taken up in the course (see item #3) are of general use to
students in the business world. A Program document entitled,"Basic Word
Prob‘l(:lns Elective" indicates that the Basié Word Problems Studies Course
will be directed toward work relevant to business concerns,

The electives curriculum has several courses offered which are
wgrk—rclated. There are courses in shorthand, IBM keypunch and speed
reading which appecar to be work-related.

What Types Of Professional Personnel Were Involved In Curricula

Construction And To What Extent?

" The S, A, P. Administrator stated that two types of professional

personncl were involved in curricula construction:
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(a) consultants, and

(b) S.A.P, instructional staff.

Two consultants, one in rcading and onc in mathematics, were
etﬁployed as specialists. To what extent they were involved is not
presently determinable. However, they were, according to the S. A, P.
Administrator, used in task analysis in their areas of spccialization.
They were also consulted in purchasing materials, and training staff
in the usc of the matecrials.

S. A. P. instructiunal staff were involved in curriculum develop-
ment in terms of their area of specialization. The exact extent of their
involvement, however, requires further investigation.

Why Were These Types Selected?

Consultants were selected because the Program emphasizes
’

reading and mathematics. The staff (as discussed in the Instructional
Personnel Section) was selected because they would be involved in
curriculum development.

What Types of Non-Professional Personnel Were Involved In

Curricula Construction And To What Extent?

Employers were involved in curricula construction.

According to the S. A, P. Administrator, Chase Manhattan

"Bank employees aided in the construction of the vestibule curriculum

for the clerical ficld. These employecs assisted in :

(a) task analysis and description,
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(b) devceloping the methodology of teaching job skilI;,

(c) providing instructional matcrials and

(d) devcloping the "World of Work'arca

These types were not sclected by S, A. P. The Deputy
Administrator, as a Chase Manhattan Bank Executive, arranged to
make them available on loan to assist in vestibule curriculum decvelop-

ment.

10, What Are The Student Options In The Academic Curricula?
| Fach student is required to take a course in:
(2) mathematics
(b) English
(c) occupational skills
In mathematics, the course options arc Business Math, Algebra
and'Gcomctry. Literature and Creative Writing arc the course options
available with the English area. Within the occupational skills area therc
are no options.
Basic skills must be measurably mastercd before options may

be excrcised.

un, - . Do Combined CL1r1~{cu1a Meect High School Diploma

Requirements At State And Local Levels?

The S. A. P, Administrator and the Nassau Academy

Coordinator state that the combined curricula mect state and local high
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schooldiploma requirements, Students willalso have the optlionof receiving
% commercial diploma in June 1972,

According to a memorandum dated December 20, 1971 {rom .
John Strand to the Satellite Academy staff, the Program will provide
the required amount of English and U. S, History requirements for the
completion of the high scho 1 diploma. Because of the cxperimental
naturc of the Program, the English and U, S. History requirements, plus
the proper amounts of credits, will be criteria for graduation. For those
students who wish to take the Regents Examinations, special tutoring
_is available; however, there arc no courscs offcred for preparation.

The graduating class will be cligil‘)le for whatever diploma

they were in the process of pursuing previous to their enrollment in the
Satcllite Academies Program. Students will receive these diploﬁt;as from
the high school to which their academy is annexed. After 1972, there will
be a single typc of diploma for all students in the Né\v York City School
System.

12, ~ What Was The Rationale For The Sclection Of Only Two

Occupational Arcas?

Investigation reveals that the rationale for the sclection of
o.rily two arcas was operational. According to the S. A. P. Deputy Adminis-
tratol_;, efforts to obtain jobs in other areas were affected by the tight job
In‘érket, conflicting intercst with the co-op program in the city, and City

Planning Commission objcctions to recruitment in the construction ficld.
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13, What Was The Rationale For The Salection Of The Clerical

And Health Arcas of Study?

According to the Deputy Adiministrator, entry level jobs
were available in these two arcas. Employers were receptive. The
companies involved were large and could assist in the development of
the Program. The community was intcrested in the Lincoln Hospital -
Acadcmy because it could be used to train young people to meet the needs

of a new hospital to be built by the city in the South Bronsx.
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APPEIDIX A - 1

COLLABORATTVE COMSTTTER O CARRER EDUCATION

BOARD OF EDUCATION

CENCI, Louis, Rxecutive Secrctary, Advicory Council.for Ceccupational
Education. 110 Livingston Street, Room 340. 596-6970,

FISHKIN, Allen, Coordinator, Occupational. Skills Program. Room 10003
(representing Selig, Lester) 110 Livingston Street. 5956-4193,

LEVINSON, Elliot, Chancellor's Office, 110 Livingston Strcet (represent-
ing durray Polner) 595-h43h2,

PJ
.
€3

MeLAUSHLIN, TFred, Special Assistant Lo Dr. bary picade, 110
Street, Roon 1104, 595-8991.

POLIER, Murray, Executive Assistant to the Chancellor, 110 Livingston
3 b

Street, 10%th floor (11201) (representing Chencellor ucrlbncr)
595-5340, 53h1.

SHERLIER, Renee, Acting Director, Cooperative Educotion Bureau, Board of
Lducation, 110 Livinrgston Street, Room 237H. 596- 697u.

WEINMALI, Janice, Planner, Office of Schocl Planning and Rescarch,
110 Livingcton Street, Room 510., 506-6020.

HUVAIT RESOURCES ADLTHIGTRATION

BEELéR, Harold, Smpecial Assistant to the Commissioner, Manpower and Career
Development Agency, 220 Church Strcet, Room )ho (10013) 433-k710,

CALABIA, Tino, Divector, Multi-Service Systems, 220 Church Street, Room
627. (10013) h33-6G23.

ERAZd, Joseph, Commissioner, kanpower and Carecr Development Agency.
5th Floor, 220 Church Street (10013) 1433-3696.

HIRSCH, Shaorlene, Education Liaison. 220 Church Street, Room 617 (10013)
(representing Administrator Jule M. Sugarman) 553-542k.

CITY PIANHING COMMISSION

FRIEBOURG, fnn, Planner, Econowic Development Section., 2 Lafayette Street
: 2 Lafayette Street (10007) 566-3982.

RITDLR, Corrine, Chief, Educational lennxng Section., 2 Lafayettc Street
(2.0007)  566- 0932 _

fCHULTZ, Hoxvey, Director, Economic Development Scction, City Plaming
Commission, 2 Lafayctte Strect (1LO00T) 5656-3982.

/.
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BUREAU OF THRW BUDGET

SEIDEN, Dira (Mrs.), Program Research Anzlyst, Bducation Plamning Scction,
Burcau of the Budget, Municipal Building, Room 1326, (10007)
566-571.1. '
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I. oducational Needs Addressed by the Program \ ‘- .

The origrinal proposal for Satellite Academices grew ont of
Ch;mcc]lor Harvey Scribner's call for expansion of the Doard of IEducation's
Cooperative Nducation program, Chancellor Scribner, Administrator
Jule Sugarman of the Human Resources Administration and City Plauning
"Collaborative Corumilice
which became the planning group for the Satelliie

Commission Chairman Donald Elliot created the
on Carcer Fducation',

Academices Program. In creating a "work-study" program which e¢n-
compasscd the total work and academic components of the students' exporicnca,

staff members of the thrce
manpower training, vocational

scrvices - sought to satis fy several basic

PR

the Collaborative Committee ~ composced of «
agencies with expertise in high schools, m
cducation, and delivery of social
cducational nceds: . . :

Ty DAY
N S .

1. The nced for compensated work experience and related studs
to provide incentives for students to remain in school and

acquire high school diplomas.,

cho
ciie

- 5 LI

The nccd. to ti-ai_n high school students in'i‘ob °k11]., for wh
there will be a continuing demand by New Xork

sz} employers,

. .' I .
specific JOb p\,l-f')m ance
with the schoel curricul:

The need to coordinate closcly the
expectations of ecmployers

Tile
The nced for an academic curriculum which preparcs students
. for cducational and carccr opportunitics beyond entry lev

¢l johs.

The nced for alternative high school programs which ecncourage
- - students to express their inlerests and concerns, and to learn

& - about them inside the classroom and ou 1clc it in Lhn vast

educational rcsources of thc: city. ... ey

The need for high chool 11111t° of a .,C"ﬂc small cnounh

v B ) - -+ o to studcents,

S Thé nced to coordinate existing
Seot o nATell leity agencies to maximize their ¢
L S studcnts

social s
support for Lho fmnhc.; of
struggling to remain in scnool T e

P N Yo A R i
LN - . * N .o

SR 3 I Sdtclhtc Acft(‘omlcu. An Ovcrvic:w\"

. I"ach Satellite Acadcmy \'-111
'locflicd in space

Yo serve abont 15
rented in office and industzial buildings

Yooy

. "1L students,  Its progeam, designed (o mccet (he afore mentioned needs,
: [MC fwv b ,1c (O:npcmu)l.,: R DR R
) o o A '.'.. e e . e
t Tl e .. . . vy o B R v N . o LTt B b T ot

YN e S L Tt O S

allow personalized and Indlvldu'ﬂl/.od s ,Lructlon and S

services offcred by .

to

tho workeoitos of

viill

scervices

0 students and will be
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. : S
A, WORK FXPERIENCE:  Students will fi1l existing positions in
pzirtic:i)mungj companies’in lwo carcer [iclds ~ business clerical
and health carcers.  They will be productive trainces under
company line supcervisors. A pair of students assigned to the
samec job will alternate between the job and the cducational
- components described below, S ‘

.
»

B. JOB.RELATED FEDUCATION: In theiy pre-job vestibule trajuing,
students will learn the general job skills necessary to advance
guickly once their on-site work and job training begins., IFor .
example, having learnced to file business forms in vestibule
training, they will quickly adjust to the specific {filing system
ised by their employers. In addition, students will rcceive
advanced vocational training as part of their school curriculum.
typing, stenography, operation of business machines, medical
record keeping, etc. IFinally, their job related curriculum
will explore political, social and economic issues of relevauce
to a company employece working a regular day and drawing a
rcgular paycheck. . . e

C. . BASIC ACADIEMIC SKILLS:  Students will improvc‘théir basic
skills in mathematics, and the language avts inlearning ™~ ¢
laboratorics organized on the principles of prograrnraced instruction
The content of the instructional materials in these L;boratonc
will be drawn from materials used on the JOb '

D. STUDENT ELECTIVES: Students may participate in clective :
courses of three kinds: (1) :ndependcnt study under the. '
supervision of a staff member; (2) courscs designated by
students and teachers; (3) projects in which students pursuc N

. their interests outside the Satellite Academies, in the widcr
educ:ational, 1nduf;111a1 and cultural gcumgo of the CLLY SR

3

E, COUNSELING AND SUPPOR"‘ SERVICES: Group 'an‘d individuai "

, counscling will be designed to aid students in making daily .7 &
v " decisions rcgarding their performance on the job and in thc . e ’
, : . academies, Students and their families will reccive assistance '.
R in obt'mun the socml scrvices {hcy nccd from city. agcncxco. -

1. JOB OBJECTIVES '

0w Lt Inmomaking arrangements with cmplc:yelx, for- the _]obs and worn IR
Pt sl experience which would most benefit our students, . the Sﬂclhtr‘ S
coedae oo Academies Program has stz_‘o ,.,od mc.mnnuml wm-k"‘ R T

tt Sy T N . . HN . . . : [N
T LS A PR . . - - . . Lo T

Teb T e T c'nfi'y level job skills: - In the ves'.i‘.;i}.}.c tr;iininft students will

) AT e vine 101) skills defined by thelr emplovers as necensasy Lox
et " ST suc CC‘;-) in the entry level 3oks and traiming in which they will
[MC : ' b(m l i' employruent, _ . n
Soe . . L. ! ! '

o ‘..;. N - B B Y P : : o . ’
. 1 - . . . . . S 1. . LN .-t
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1. JOB OLJIECTIVES - Continued T e
. ® . Coee el o
2. opportunites for prom ‘toyers and the Hatellite
Acadcinics arc coope: . :blishing recalistic promoticinal
jadders for academy = +«d on job per f01nmncc and
_acquinition of new job : nowledge. . o e o
3. ' compens ation:  Stude: lighle for wecekly pay
" “coramcensurate with i ‘ces of the companies and
 for regular pay incred 1 job performance and . .
attendance. ' : LT e .
4., job purposc: Student: ced in jobs whose functions
arc intcegral to the ope. e company. _Em]_:u]oycré L
and S. A, staff will cee ‘oviding curriculum and
instruction which will : :dent wnderstanding of job
purpos.c. ‘-"_’.'; o
5. student 2 (‘COII"](,deiL\" ) srmance: It is espected
£ that the line supervis o ‘dents wiil participate in the
definition of thosc par’ cas for which they will
provide regular feedhn at JOb pcl for ance to Ln
staff of cach academy, Coe T
' 6, suppor uv_c;_}}p’g_bﬂ sic '-WCEtioya of line supervisors
and in their orienialls g in the py 0[,1"\111, employers:
. and S, A, staff will sc. ive supervision -~which h
. ) enables students to Jc confidence on the job by
demonstrating interay Jopment of individual students.
7. job placement after o A. is committed to'pré%idiﬁg '
graduating students W g and placement services - .
L neccssary to insurc (- @ 30bs a.nd promotlonal B P

-opp01lumt1c bcyond v

1v. ACADTMIC OLJT‘C wes: . § o :
W y In order to cn'lblc. its gvadu vihe ¢ Gex mo‘nhtyand to i)roxf'icic .
“opportunitics for pcrsoxml growth, SJA. lize the following academic -7 "~
' ochctwc e RURPTLNUMES SN Pt Tt i el
Loy e :.F. t . '-_n Tl KRN . B BRI L I AP Do
T Pl ::.';';1. '"hir(h r_)-;:)ol d1p10n4'v oy om of cach acaderny will be
Rt A SR sufiicicul to enable si ‘n 2 high school diploma.’ .
o 2. n‘mumm n nuh schoot o Itis c'};g_»'c;(:t(:('l that :
AR ' ’ —:.1\4( ‘\-.m\o i?&(’i“i'{f&]'. iy frov fwo or more vears will
E TC : :" Lo ohave nchu \'c'd._:_t_i_}wc_- _____ it : proficicney in u.L‘,JC resading
el -'._.: L and X mlun.nmtlc.,. shillu dt'm . R S
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IV, ACADFMIC ORJILCTIVIEES -~ Continued L
3. collepe plncomc‘nt Each academy will offer the academic

courses, LOL!ZI.&(,].IHE) and placement services required by
students who choose to enter college upon'graduation, -

Fach academy's cur riculwm and

4. commum cat mn 5

instructional ploccu, ses will enable students to improve _
their skills of verbal articulation and to achieve at least .

ninth grade proficiency in Inglish composition, C
: : U A

: '
Teel

5. Student choices in the curriculura:  Fach academy will offer.

—a—aa e

students opportunilics to par uc:patc in designing parL r)f Lu(‘n
own curricula, : o

6. studeni sc Uu&‘\p" casion:  Itach acadery will encourage

)

individual sludents to increase their self-awarcncss thr ough
creative gelf-cxpression in poctry, music, theatre, political
action, ctc, The staff will rmnake a special ceffort to aid
students in finding opportunities for scli-cxpression beyond
the walls of the academy in the city-«at-—lalge. R

.

7. Student decision-making:  In designing )c,guhlloa gov'o.r:)i;';;;-
student hehavior, the staff of cach academy will gseek to masivaine
opportunitics for students to choose from among scveral well-

defined courses of action, whose conscguences are clearly vedors
stood. Special emphasis will be placed on training students to
«~ mmake decisions in groups. R TR TR

V. SOCIAL-CULTURAL OBJIECTIVIES

In the organization and assignment of responsibilities of staff and students
Satellite Academics will scek to establish a climate of openness to and support for
students, . : o : e U YRR AP

1. cultural pluralism: In staffing and curriculuim development,
S. A, will ecmphasize acgeplance and understanding of the diversity,
“of valucs and lifc-styles gr O\Vlng out of Lho Clb)"‘-‘ cthmc rl]ld

class communitics, et R
el Tt 2. accountal 3 to students: - In developing and rcuov(lnpmﬂ the
_ S basic ccmxpononto - of the .m(c]]l\ Academnies program, the staff of
e o -t Leach academy will scek continued and systematic fecdbaclk from
) St e dts students as a means of Lholding itgell directly accountable (o
AR ool dts primary clients - the studenis, . Ui T '
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V. SOCIAL-CULTURAL OBJECTIVES - Continucd SR

3. social support ¢ scrvices for students and their familics:

.

S. A, Staff members will provide students with counscling on
p01 sonal and family matters that affcct their performance

"in the program as well as dircect referral to appropriate ity
agencies for assistance in welfare, legal aid, ecmployment, r:t:c,.'_

T
v St
v, AL .

4. pcer gry_‘qp_p suppmt Each Satellite Academy will provide
rcg)ulal student rup groups' - counscling groups in which
they discuss the S.A, program and their feelings and behavios
in it, These groups will utilize the norrnal influence and

_pressures of student pecr groups to foster constructive

changes in the program and in student bchavior in it:°

P : : U T
5. Jiaison with familics: Iach academy will provide 1*cg7uh1' and
qystcmatjc reports on his performance to cach studcut nd nis .

family. ' v TN

VI, STUDENT REC RUIJ"..’.]E‘I‘T.AND SELLECTION

All students enrolled in thc Satellite Acddhn‘ncs will be \rollmirw.r.n _
Recruitment will be concentrated in targeted arcas of the city wherc large numbers
of high school students have failed to obtain diplomas or permancnt jobs., To
qualify for admission, students must be between the ages of sixteen and cighteao
Most will have the school standing of tenth, cleventh or twelith graders. Admi
is contingent upon: (1) acceptance of the candidate by an S. A, staff member after
an interview in which the candidate appears to understand the program and g’cnmnrly
voluncers for it; (2) acceptance of the candidate by an employer afier an interview

- and a physical exam, ' ' o S E e SN

. VII. SATELLITE ACADEMY STUDENTS A'\ID I \OP--OU"‘S

g . . AR

- It is anticipatcd that some S, A. students will enter Satellite Academies < |
with a rccord of poor attendance and Jow achieveraent in their "regrlar' schools,
The 5. A, program may require much better attendance and a higher performanc c
“level than'the students have previously c: <hibited, Promotional opportunitics

© pay incentives, an interesting curriculum and a concerned staif will undouchd]y'

“be important causces of improvement in their performance; = still it scems likely

- that some students \\7111 fail to achl('vc the pex IOJ maonce lcvd 1'0(11111'4::(’1 on i:}' 101)a

A 3 hc primary admissions ta "'l\ for the nende ‘nu-r i
ostudents are ‘most likely to succeced in the prograra withoue

© _r_ "Lﬂrnnno \”'hwh
adsing them solely

-

on their past school records, Vestibule tradning will serve as a further screening
device, It will Lo n w1 earn

Lo to fony week prestraicing sescsion 1y wihich students
kills reauired for the cash silotion ol on<fheaiobe training in ihe
gament, Upon achicverneit of thuse entvy Tovel”

i
ately placed en the jol,  Pwose who fadl to coinplele |

thosc minimum job s
' tr;um es fivst repular worlioas
]: lC i, students will be junnedi
hbulu tro JJ)lJl[’ in foar \V('Ll\u \\'JIJ be diropued frem the 5.0, prograrm

L
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offcred referral service to educitional on ~job-training programs rmove appro;. i
to their needs, Thoce who choosce to, may re-~center the program at a Jater dat
Shortly after the {irst vestibule tradning scecsion, a second group ol incomingg
large enoupgh to maintain the academy's student population at 150, will be cyclaed
through the vestibule training. New groups of students will be cycled throush
the program during the year, as the nced dictotes. ‘ LT

VI, SATIILI., I'lI“ ACADIEMY STAT)

Administration:  Central administration of the S, A, program is the

Tes pm;f ;1)1m§__& the Administrator and the Deputy Administrator, The
former assumes general fiscal and adisinistrative control of the entire
proprium and is divec 113 accountable to the Board of Education for cririznl
development, stafl supecrvision and student performance in the progrnm,
The Jatter is responsible for job development, development of job »elated
curriculum and training and supervision of and performance of students .
on the job, Doth are sclected by the Collaborative Commitice on Cavear
Education, _ . SR A A

Acacmvnv Comc tors:  Itach academy has a coordinator who provides
-~ 1

somec instruction, training or counscling for students in addition to lis

adiministrative responsibility for curriculum development, staff supervisic
and monitoring of student performance. Coordinators arc sclected by
the Adininistrator in consuliation with the Deputy Administrater i'_ end o
interviow panel of high school students a 1& coimoany trainces who are high
school dropoutis. : : N L

!

r ~ . . . .”'.;. " : s
Classroom Teachers:  INach-academy has four teachers: —two academnic
skills teachers (J',,:"L1vh~ cading and Math, ) with expericence at teaching
basic skills in an individualizcd laboratory, and two occupational skills

teachers with lnowledge of on-the-job working conditions and expericence

at teaching studen’ -~ with academic skills deficiencies, R TR

ln tructional aidesn: Fach academy has two ingtructional aides, who

provide tutoring Lo assist ul\ldonts in nupruvnm their b’l‘]C aca dcnuc slil
& . . N s. e

G1 oup Workers: Jach academy has two aioup workci's fl’Oﬂl thc Youth

Scrvices Agency who provide regular group ‘'vap' scssions and individis
B [#] ) it (=4 L }.
" counscling for students who communicate s tudcnt I( redt mc Kk on the progri

-+ to the rest of the staff, . Che APIENE T
Commumfy Aides: Fach academy has *hrco con mum[y ajdc s f1 om the
Departiment of n():'l«ll Scrvices (ul‘.c-«/&'d(") pr \)"lu.]l‘) who will l)c ros sponsail
for linison between the academy ‘and the familic: ,'r_,,\d communities of the
students.”  They will also acaist e .,(nJontn and their fannnc‘. 511 obtaind

“necded social services, ' ' ' E
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IX.

STANY S'I'Ul,)]'-'ZNr[' A 'J'I.O

The Satcllite Acad( my staff enumerated above yiclds a staff:
student ratio of 1112, The instruction and support offered students by their Job
supervisors and fellow employees makes possible a ratio of 1:06 fox the
alternate weeks in which they ave instructed on the academy sites Because
the employers in the private scctor absorb the norimal cost of the training
and supervision of students, this low staflt student ratio is achicved at o cost
to the public scctor of $980. per student for instructional services, .,

ORGANIZATION AND DECIS IONMAKING RS

At Provded

f\

General policy guidelines for the S. A, program are dcvclop'c'ci' 4
by the Administrative Policy Committee  {Admministrator, Deputy '
Administrator and Acadcmv Coor dinators) which meets weekly, This
policy commitice reports regularly to the Collaborative Committee 'on .
Carcer Education. Decisions concerning staff relations and performance
and student behavior are the responsibility of the individual Academy ’
Coordinators, who arc expected to maximize staff participation in the process,
Decisions concerning work~cexpoerience and related curricula are made by th

Lia
Admainistrator and Deputy Administrator in consultation with the Curricuvlum
Advisory Committee {Cornpany Coordinators and representatives of private
and public agencies concerned with cooperative education and training. )




APPENDIY. A - 3y
C AR
SATELIITE SCIIQOL I"ROGR/\I\iZ/\'()RG/\I\II'/‘/\'J_'ION/\L CIIART

COLLABORATIVE con com eme ADMINISTRATOR e ool
COMMITTLER _ . | \. o

ADMINIS L RATOR

-
| |
|

N T
DEPUTY R

. S
. N Vo e .
: .
te
. . v . .
'

‘ACADEMY.
COORDINATOR

CLASSROOM TEACIIERS - e A
(Two academic, two vocational) ' S i

TWO INSTRUCTIONAL AIDES

FAMILY LIASONS * | o
(ndvocate for family in nccd of

city services) ‘ . o oo R R e

YOUTH LIASONS G ARSI
(counscling and JOb oucntauon) Ry a T
N . ‘ ’ “ -r' ]

JOB SUPERVISOR/TRAINING OFFICER .~ i
(on-the-job supervision; SAP Training . . =
Officer may assist employer-hired Job . .°,

Supervisor in an Acadcmy) R ‘
" N 2
s :
-".' '
i ot k
) i w
. Sy e
. : AT
: - L e
‘e : .‘ EIPA ,
[P !




COOPLRATION AGREXMENT

APPENDIX A -4

THIS COOPERATION AGREEMENT, entered into the day of 1971, by
befween and among the BOARD OF EDUCATION of the City of New York, hecrein-
after referred to as the "Board", the HUMAN RESOURCES ADMINISTRATION
of the City of New York, hercinafter referred to as "HRA"Y, and the NEW YORK
CITY PLANNING COMMISSION, hereinafter referrc.. to as the “"Commission'.

WITNESSETH:

WHIEREAS, there is a need to expand the range of opportunities in innova-

tive work-related educational programs for high school students in New York
' City; and

WHEREAS, employers in New York City need more well-trained personnel;
and

WHEREAS, each party to this agrcement has an interest in, and can con-
tribute to, the formulation and execution of such programs.

NOW, THEREFORE, itis mutually agreed that:

l.. There shall be a Satellite Academics Program, hereinafter referred to
as the "Program'. The Program shall establish satellite academies in various part
parts of the City of New York. The academies shall »ffer a work related educa-

tional program for approximately 450 students selected from iow and middle in-
come familics. Each satellite academy will provide basic academic and voca-
tional instruction.

2. A cross-secction of students will be selected from those geographical

f

o areas which have high concentrations of persons who are past, prescent and

ERIC

IToxt Provided by ERI
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potential recipicents of publi . assistance within the guidelincs of, and regulations
issued pursuant to, Title IV-A of the Social Sccurity Act.

3. Each satellite academy will provide:

a. job training and work experience;

b. group and individual counscling and job orientation for studcn’cé és
well as counscling and assistance for the students! families; and

c. classroom education in basic acadcmic subjects related to the work
assignment, including English, mathcmatics, physical and natural
sciences, and social studies, in addition to vocational skills subjects
related to the arca in which they are working.

4. During the 1971-72 school year cach satellite academy will scrve a
_maximum of 150 students. Job orientation, counseling, and classroom education
will be provided at cach satellite academy. ‘Employcrs will provide the job train-
ing and work expericnce components. The satellite acad;:mics will rotate sfudents‘
schedules between on-the-job experience and classroom cducation to mcet the
employers' nceds and to cnable two students to {ill one on-the-job expcricnce slot.
Each sat;:llite academy will have classroom space loacted as near as possible to
the site of all of its students' employers, .'which space will be in, or adjacent to,
thc same building as one employ.rer of its students.

5.  There shall be established a Collaborative Commitice on Carter Educa-
’
»

tion.a, hereinafter referred to as the "Committee", which shall be compgsed of
three (3) voting representatives: the Chancellor of the Board, the Administrator
of HRA, and the Chairman of the Commission. Iach of these voting representa-
tives may designatc a represcntative to attend mectings and to vote in his abscnce.

O
EMC Commitice action shall be taken by no less than a two-thirds vote. The Commitltee

Full Tt Provided by ERIC.
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shall dcvclop policy guidelines for the Program within general r(:qt.xiremcnts

mandated by state law and the Board for the operation of public schools. Com-

mittee 1'e5ponbsibility shall include:

a. Development of goals and objectives for the Prograrn;

b. Seclection of the Administrator of the Program;

c. Development of criteria for selection + { the following: student and
employer participans, Program staff, and nhysical sites;

d. Establishment of criteria for development of curriculum and staff
training;

e. Development of standards for evaluation and, in consultation with
the Administrator, selection of evaluation personncl;

f. Revicw, revision, and approval of the Program budget, as submitted
'by the Administrator; and

g. Development of criteria for expansion of the Program and for seek-
i:ng outside financial assistance.

The Committee shall mcet no less than six times annually to review the opcration

of the Prorram and shall receive and consider the reports and recommendations

of the Administrator and evaluators.

. 6. The Program will be directedb by an Administrator, who shall be respon-
sible to the Board {or the operation of the program within guidelines developed by
the .Committce. The Administrator shall be responsible for the following:

a. Selection of student and employer participants, Program staff, and
physical sites;

b. Developnmient of curriculum and staff training;
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c. Preparation of the Program budgct for submission to the Committce;

d. Expansion of the Program and the sceking of outside fu

e. Organization and opcration of the Program in such a manner that
the Progrm wiil qualify for federal and state reimbursement under
Title IV-A of the Social Security Act and applying for and makiné
every effort to obtain that reimbursement;

f. Making recommendations to the Committee regarding the selection
of evaluation personnecl;

g. The progress of students in the Program, relative to the goals and
objectives established by the Committee; and

h. Making reports and recommendations to the Committee no less than
six times annually regarding the operation of the program.

7. Each satellitc academy will be staffed by the following personnel se-
lected by the Administrator: - >

a. An academy Coordinator who will administer and supervisc the Pro-
gram in his satellite academy subject to the direction of the Ad-
ministrator;

b. Classroom teachers who will provide academic instruction and voca-
tional instruction, the content of all instruction being designed to
meet the neceds of fhe employers of that satellite academy's students;

c. Instructional aides who will provide individual tutering to the stu-
dents as it may be nceded;

d. Human service specialists who will work with the students, providing
individual and. group counscliag and referral services to the families

" of the students.
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In additi__qn, there will be training officers who wili be hired by the em-
ployers and assigned to cach satcllite academy to be liaisons betwceen the first
line job supervisor and the satellitc academy personnel and students.

8. The parties to this agrcement will provide the following:
a. The Board will supcrvise the Administrator's operation and main-
tenance of the program with the Committec's participation in devel-
opment of guidelines as stated in Paragraph 5. The Board will also:
(1) Enter into contracts for job training with employers which con-
tracts shall conform to the requiremecnts of this agrc ment;

(2) Enter into leases for the sites of the satellite academies and
maintain those sites;

(3) Advise the Committee on state requirements for the inst.ruc—
tional content of the Program; |

(4) Secek licenses and certificates of competence which may be re- .
quired for Program staff; and

(5) Assume responsibility for overall fiscal management and ac-

countability of the Program, including receipt and disbursement

of all monies allocated for the Program, ecxcept for the salaries

of the personnel contributed by HRA pursuant to subscction b of

this paragraph.

b. HRA will

ez o > ®

(1) Provide up to seventeen persons, fifteen of whom will be ex-
periecnced youth workers and family case «ides, who shall

participate in the Program as human scrvice specialists,
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and two of whom will be expericnced coordinators who shall
participatc as Academy Coordinators;

(2) Pay the salaries of all such persons at a cost to HRA not to ex-
cced ONE HUNDRIED EIGHTY—EIGIHT THOUSAND ($188,000)
Dollars in basic annual salary, plus applicable fringe benefits;
and

(3) Make available its staff for planning the development and cxpa-
sion of the Prograﬁl.

c. The Commission wil

(1) Make available its staff and records for the selection of suitable
employcrs and potential sites for satellite academies; and

(2) Make available its staff and rc'c01'ds for planning the develop-
ment and expansion of the Program.

9. The term of this agreement shall be from July 1, 1971, to Junc 30,
1972.

10. It is understood and agreed that the cost of the Program will approxi-
mate ONE‘ MILLION ONE HUNDRED SEVENTY TIHOUSAND ($1,170,000) Dollars,
but in no event will exceed the total funds provided from all sources, including
the Vocational Education Act, the Center for Urban Education, and the City of
N:w York, toget'her with those other funds that may become available from any
0the1; source, in addition to the contribution provided by HRA pursuant to para-

graph 8 of this agrcement.
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IN WITNESS WHEREOYF, the partics hercto have exccuted this agreement

the day and year {irst above written.

BOARD OF EDUCATION

by

Harvey Scribner, Chanccllor

HUMAN RESOURCES ADMINISTRATION

by

Jule M. Sugarman, Administrator

NEW YORK CITY PLANNING COMMISSION

Donald Elliott, Chairman
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- e e . Satsilltle hcodemy ‘ '
' Now York City Board of Lduc ation ' 93

~Evaluvailon

+ Name I Position .

i (Last) {First) 3
Date of Evaluation o ; o "'T;.i".f.;: I 1%jff
Date of Discussion With Employece_ Sighature

Employee's . o . L o . .
Attendance Poor Talr Good Lxcellent

Punctuality _Poor Fair Good Excellent
Employeels R g - o ‘ - .
Overall Performance Poor Fair Good __ ~_Exqellent

PERFORMANCIE APPRATSAL

Very nuch To some . Conments
S0 Extent KO

ipplies himself whole heartedly
0 job

shows inltiative when perforning
1issigmnents., -

ran be rclied upon to complete
issignments properly. :

lequires little or no supervisiap

.sslsts staff effegtively in
orking with students

as shown an understanding of
he Satcllite Acadcmy goals and . :
hilosophv » o

dS MaImtioIed o proyessinnal
elationshlip with studcnis when
ssuming responsibilitics

- Signature, Coordinator



.

Sotellito Acadeny o o)
New York City Board of Education s

Fvaluation

Name . Position
(last) (first)

Date of Evaluation

Date of Discussion With Euployee Signature

Overall Performance Rating Poor Yalr Good Excellent

Performence Avpraisal

1. Has shown imcgination in developing curriculum
_A great deal

Moderate

Very little

Coiments:

2. Has shown creativity in selecting and in developing materials to
reflect students' intcerests, occupation, learning stiyles and difference.
A great deal

e

Moderate

’Very llttle

Comments:




- Qe
Has used teuwchidng mothods and techniguos that are wppropriate to the
Salellite sLcodenmy Fropgram.

A great deal

Moderate

Very little

Comments:

Has created a comfortable learning atmosphere for students
Very niuch so

To sone extent

Ho

Coirients:

Is making use of recources of the city l.e. companies, librariles,
public and private apencies and ete.
A great deal

S, amcn g

foderate,

Wttt

Very Ltittle

Comments:

~—

Has made provisions for continucus evaluation of each student's
growth.

A Great deal

Moderate

Very little

Comaents:




_ Yory much so
Modcerate
Very 1i1fLtie

Comnments:

8. Cooperate vhen asked to perform assignments.

A great deal

___HModerate
Very little

Comments:

9. Is open~mindedi.e. villlingness to accept other's ideas.,
Very much so

Hoderate

.

10. Has shven:a commltment to the goals and philosophy of the Satellite
Academy .

A great deal
oo Hoderate
o Very 1little

Comments:

11. Has been punctual in executing responsibilities.

Very lMuch So

To scme extent

No

Coumments:

Signature, Coordinator

ey
[oRY
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STUDINT APPLICATION
APPLINDIX A-06
SATITLILITE ACADEMIFES PROGRAM, ROOM 1023
BOARD OF EDUCATION
110 LIVINGSTON STREET
BROCKLYN, NEW YORK 11201

INTAKE AND ASSESSMIINT FFORM

DATE
c. S,
Mr,
Mrs., Male
1. Name: Miss Last, First, Middle Initial Sex: I'emale
2. Address: Numbecr Strcet City Zip Code
Home phone
3. Length of Time Living at above Address ~ In N.Y. City
4. Date of Birth: Age Draft Status

5. Birthplacec:

City State or Country
5. IHecight: ~ Weight: Physical Condition: Good
Fair
Poor
7. Hospitalizations: Reasons:

8. Chronic Physical Conditions:




APPLINDIX A -

9.

10.

11.

(- continucd

HOUSIUIO LD COMPOSITION:

NAME AGE

RICLATIONSHIP

FMPLOYMENT/SCIHOOL  SA LA

8

——
)

0

o

)
)
)
!

o

£)

LEDUCATION:

a) Last Schoosl Attended:

I.ocation

b) Highest Grade Completed:

Year Type of Curriculuin

¢) Reason for Leaving:

d} Diploma Yes No

¢) Preferrced Subjects:

Subj cots lear( Jiked

H

TRAINING EXPIRIENCI:

A, a) Namec of Agency or School Address
b) Typc of training .
c) Datcs of Attendance: From to Stipend? )
d) Completed? Yes No Remarks:

B. a) Namec of Agency or School Address
b) Typc of training
c) Dates of Attendance: From to Stipend?

d) Completed? Yes No

Remarks:
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12, EMPLOYMIENT:
Rcason

Name of Firm Localion From to Position Salary T.eft
13, a) Inyour last jbb what did you like best?

b) What did you like least?

c) What have you gencrally disliked about your employment history?
14: VOCATIONAL: (coals)

Other

a) IExpected Salary Carcer Arca Expectations

b)  Which one of these areas is most important to you?

c) Why?
15, (Past & Present Y.S,A.

INVOLVEMENT WiTH SOCIAL SER VICE AGENCIES:

A.S, A, Social Scervices, ete.

A. a) Namec of Agency: Address
b) Period of Scrvice: From to Type of Service
c) Reason for scrvices and description:

B. a) Name of Agcency: Address

Pcriod of Service: I'rom to

Type of Scrvice

Q c} Resson for services and description:
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16, IN CASE O EMERGIENCY, “OTIFY:

a) NAME RELATIONSIIIP
b) ADDRISS TELEZPHONE: BUSINIESS
HOMI
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APPENDIX B

TABLE B -1

CALENDAR OF EVENTS

Time Frame

Mazxrch 1971

June

July 1971

August 1971

August - October 1971

September 1971

Septemiber 27 - November 5, 1971

Octobcr- 4, 1971

_ October 4 - November 5, 1971

Events

Collaborative Committee formed.

New York City Labor and Economic Council
Luncheon addressed to sound out employer
interest.

Planncd datle for selection of SAP Administration,
Nomination of New York Plaza as an Academy
site.v '

Actual sclection of SAP Administrator and

Deputy Administrator.

Selection of Academy Coordinators. Planned
date starting staff training.

Actual selection of staff.

Schooll'— Employer liaison csta.blished.
Staff{ Training.

New York Plaza Academy site

Vestibule curriculum development




TADLYE B -1

November 8, 1971

November 8 - November 19, 1971

November 22 - December 3, 1971

November 22 - December 17, 1971

December 6 - Deccember 17, 1971

December 17, 1971

11l

continucd

New York Plaza Academy opens.

Planned start of academic and clective
curricula.

Plannecd opening of Nassau Academy.

Planned opening of Lincoln Hospital.
Academy opens at temporary site, South
Bronx Manpower Regional Center.

Vestibule Training I (Groups A + B) forx
New York Plaza and Nassau Academy
students at New York Plaza site.

Vestibule Training I (Group A) for Lincoln
Hospital students (clerical students only)
at temporary site.

Vestibule Training II {(Groups A + B) {for
New York Plaza and Nassau Academy students

Vestibule Training I (Groups A + B, New
York Plaza and Nassau Academies) graduates
begin employment.

Vestibule Training I (Group A only) graduates
in Lincoln Hospital Academy begin employ-
ment.

Vestibule Training III (Groups A + B) f{or
New York Plaza and Nassau Academy students

at New York Plaza site.

Vestibule Training I (Group B) for Lincoln
Hospital Academy students at temporary
sitec (clerical students only).

Acadcemic curriculum development completed.
Elcctive curriculum development begins.



TABIE B-~1 - continued

Deccember 20, 1971 - Academic Classroom activity begins for
thrce academices {Vestibule Training I,
II and III graduates in New York Plaza
and Nassau Academics. Vestibule Training I
graduates in Lincoln Hospital Acadumies),

December 31, 1971 Alternate Job - school schedule implemented
for Vestibule Training I, II and I1I gracduates
in New York Plaza and Nassau Acadumies,
and Vestibule Training Igraduates in Linceln
Hospital Academy.

January 31, 1972 - Actual opening of Nassau Street Academy
site.
January 31 - Febrvary 4, 1972 Vestibule Training IV begins for New York

Plaza and Nassau Academy sfudents at
Nassau Strecet site.

Student recruitment complceted.
February 11, 1972 Vestibule Training IV ends.

Fcbruary 14 - February 18, 1972 Student population (Nassau and New York
' Plaza) formally separated into New York
Plaza and Nassau Acadecmies. Chase
Manhattan Bank and Manufacturers' Trust
students designated as New York Plaza
Academy students.

: Lincoln Hospital Academy temporary site
" closed. New temporary site acquired,
Church of our Lady of Pily in South Bronx.

Lincoln Hospital Academy ward clerks be-
gin alternate week training at Lincoln
Hospital.




February 22, 1972

June 1972

September 1972

TABLLE B -1

113

continued

New temporary site for Lincoln Hospital
Academy opens.

GRADUATION

Proposcd target date of establishment of a
permancnt site for Lincoln Hospital
Academy.
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TABLE B - 2

SIEDY I S aNa] 3y (a0 En Sl RS Trel VYOnpys e aenge BN A N AR RO S MUY AR AN S
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Frosiced nusbozr by Actunl Nwber obtained  Nunbers lp-.

NAKE OF EPLOYER the <¢anlover in: from the craolver in: filled in
JUBL | STURERTS JOS LIRS UG st |

1. Hew York Tclephone Co, 15 30 10 20 10

2., Goldman & Sachs A 8 A 8 0

o] O W

‘3, Walston & Cmpany 3 6 3 6

L, kaquitable Life Assuranc

W
wi
—
o
=
[e3
-—
N

5. Brown Diros, & larriran 1 2 1.5 3 0 0

6. Reynolds & COmpany 10 20 10 20 0 0

7. Manufacbtures Haonover 25 50 275 L3 W85 7
Trust

8, Western Electric 10 20 8 16 2 A
9, Chase Fanhatbtan Bank - 50 100 L6.5 93 3.5 7
10, Bloomingdale 5 10 0 0 5 10
11, Union Carbide 1 2 0 0 1 2

12, Lincoln Hospital 50 100 22 Ll 28 56

TOTAL |1 358 159.5 | 261 19 o8
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HAMEE OF RMPLOYER
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TABLL B~ 3

\|[

-t

TITLE OF JOB

ULOF 5 AmENTS T

NUMEER

BOYS

FACH JOBR 0

[ISRUSSINNS §

MY

_T0m,

J(\! 3

i

RIS
- )lIJl 1:\{;.;:
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FACH ﬁ(ﬁ

\|\

H ()!

i, Chasc Mz

nhattan Daonl:

Hesoorer
CGenercl Clerk
Ffie Clork

1, pint
Cleri-typist
Clerk

Gencral Typist

—~ OO0 -

D) = —
CWWO VWO

wt O Ot

)~ W
- BWOWw~I -

-—n

2. nnuftci ¢s Hanover

Trus

Jr, Clerk
Clerk
Clerk~typist
Tabmachine

O D

DG N —

TOTAL- T Companies
actively parb-
icipeting,

9 Titles

136

1T, LIKCOLN HOZPITAL ACADL

VAVE OF EMPLOYER

TITLE OF JOB

MULBER OF
))()TI 2

RUMBER OF
GIRLS

_TOTAL NUMBER (17‘

]k/l )

Lincoln Hosopital
(Clerical Division)

hémitbing Office
Accounting
Medical lecords -
Patient Account

cCoD O

6

4L
24

L

TOTAL ~ One Lmployer

4 Titles

38
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NAME OF LIOLYEN, TITLI OF J00 AUD HMERR OF STULRNTS 1N FEACH JOB CATECORY  IN ACH ACADENY,

(contirmed)
(11, 13080 ACADYYY

NAML, OF EMPLOYHE TITLE OF JOB Hutask OF RUMBER QF | TOTAL, THIMEER OF:

EOYS GTRLS TN Dk TS

1. New York Televhione Clerk 2 3 2
Company Clerk-typist 0) 15 7.
(light tyring)

Wt

2, Reynolds and Company Box Clerk 2 2 2 L
Commodity Clerk I 0 2 I
Varpine Clerk ) In 2 A
I'ile Clerk 0 8 ly 3

3. Western Eleelric Jr, Clerk

1 0 e 5 1
Clerk-typist 0 12 620 12
Clerk 2 1 1e5 3

L, Equitable Life . Typist
4 r Al

Assurance Conpany I'ile Clerk

O OwwWw

5 3

o5 3

Hessenger 09 i

Clerk ) 1

5. Goldman & Sochs Clerk-typist i 3

0]

File Clerx 0
General Clark 2
6

N - W

- < o«

[ R RV,
.

by

6, Walsten & Compony DBrokerage Clork 0 3.0 6
3

Te.Brovia Bros, & Hourrviman| 'ile Clerk 0 3 165

TOTAL - Seven Coxpanies 11 Titles 21 60 LOa5 81
: actively partic-
ipating,




ETURTCLT OF T DATIILIVE ACAT MRS

I, STAFEF Woneiry

PCSITION WIS BLACK PUSRTO RICA.
1. Administrators 2 ] ¢
2, Coordinators 1 2

3, Teachers
L. Counselors
5. Idu

6. Cormunity Scrvice
Speciclist

-~ O

o o =

TOTAL

11

i1

II, PUPYL ETHRICITY

’

NAVE OF ACADENY

WHITE

BLACH -

PUERTO RICAN

OTIHER*

Kew York Plaza Acadany

28

67

36

Nassau Academy 10 0,8 21 2
Lincoln Hospital 0} 28 14 2

. Acedemy
TOTAL $8 143 71 g

# Other refers to ethnic groups that
White, Black or Puerto Rican,

do not fall in the category of

1177



PUPIL GRADE LFURL TN THE SATSILITE ACAIFMIES PHROCRAY

TABLYE B ~ 5

NAME OF ACADIIMY

GRADE, 1.WVEL

Tioiilil

ILEV i I

TVELITY

New York Plaza Academy

Th

62

Nassau Acadenmy

Lincoln Hospital

hcademy

26

TOTAL

26

156

79
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ORIGIN Cir il PURTY, BerBonid, U sATUL TR ACATN TS PROGHAT,
RAME OF DRCONDARY SCR0OL Total T"enil Personncel in the Program
BY BOROUGH : e o e e e
TOTAL BOY GIRL

FANHATTAN
(59) (22) (371)

BenJamin Franklin

[ep]
Q
o]
=t
H
&
;aJ
[
o)
L]
o]
[N
o
}-—J
-t

.....

Chelsea

Charles ¥, Hughes
Julia Ricluman

{abel Dcan Bacon
Flanhiatinon Voacational
HeSe of lusic & Avt
Leap School. (Private)
Seward Park
Washingten Irving

he]

N
NUt = N =2 =T~
——
- O8N\

he]

BROSKLYN (81) (29) (52)
Abraham lincoln A

Alexander liamilton

Bay Ridge

Boys High

Bushwick

Canarsic

fastern District

East New York Vocational

Erasmus

Franklin Lane

George Vingate 1

James Madison

John Jay

Lafayette

Hidwood

Prospect Heights

Samuel J. Tilden

Sarah J, Heale

Sheepshcad Bay

South Shore

Thomas Jefferson

N =Wt N
N

N ~3

12

RN D F=T = 0N DUt = A D W W U = RGN
T CURE CRVC

VTt = PO =2




ORTGIHN OF Tili ¥

AL

UPIL PERSCOUHEL TN THE SATELLITE

B - 6 - continued

RCADEHTES PROGHAM,

BRONX

Adlai Stevenson
Dewitt Clinton
Evander Childs
James Monroe
forris

Thcodore Roosevelt
Walton

Williem Taft

QUELNS
il

Andreow Jackson
Aviation

Beniomin Cardono
Forest Hills
Grever Clevelznd
Jamaica

Ricivrond hills
Springfield Gardens
Williazm C, Bry ant

STATHH ISLAND
Porl hiclenond
Totenville

OTHFN_ARFAS

“Beriznire Farms (Privete)

UKCLLASSIFIED

.‘7:-— .
O OWRII =

WOV~ NVFON

— 0

(78)

(37

(4)

(1)

(1)

(10)

-

) (11)

—

(1)

(1)

NOONN =

(68)

(26)

(1)

TOTAL

53 Sccondary Schools
(51 Represent the New York
City High School system)

Th

187

120
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105 Madison Avenue
New York, New York 10016

Satellite Academies Program

Evaluatisn Plan

Carecer Education Livision

1l January, 1972



APPENDIX C - continued

Satellite Academies Program Lvaluation Plan

The contents of this document describe the revised C, U, E,
plan for carryipng out cvaluation of the Satcllite Academies Program
as stipulated in Amoendment of Solicitation/Modification of Contract
# 11, Project # 6-2868, June 15, 1971, and in subscquent correspon-
dence of July 30, 1971, The ten (10) "arcas of interest' agreced upon
were as follows: (1) Instructional and guidance staff selection and

training; (2) Program ecuirance and exit criteria; (3) Legal issues;

(4) Guidance and pupil scrvices; (5) Curriculum deveclopment; (6)
Cost analysis; (7) Program planning and development; (8) Sclec-
tion of Satellite Academy sites; (9) Establishment and maintenance
of school-industry liaison; (10) The initiation and development of
plans for future expansion.

The contents of this document include: (1) Evaluation Model;
(2) Stages of Evaluation; (3) Xvaluation Process Diagram; (4)

“Schedule of Tasks; (5) Categories of Investigation; (6) Major Eval-

nation Questions; (7) Statement of Expenditurces to date.

SATELLITE ACADEMIES PROGRAM

EVALUATION MODEL

. ACTION:
7 (ACTIVITY)
/ %
. INPUT | - OUTPUTS
{GOALS) (RESULTS)

FEEDBACK _ |
(CONTROL) > i

> U.S.0.E.

*S. A. P, Evaluation is Process (Activity) Focused

29

N



APPERDIX C -~ continved

: 123
S.A. P, EVALUATION PROCESS -
Concceplualization Instrument
and Planning Development
(1A) (1B) . (2)
DETERMINE

MIEASURICMIENT
REQUIREMIENTS

N/
START STUDY IDENTIFY THE DESIGN
' ' S.A. P, SUB-CATEGORIES OF ALTERNATIVR
\L INVESTIGATION ' INSI‘RLJJ/M SNTS
FORMULATE ANALYZE
EVALUATE STUDY CONTRACT MAJOR ALTERNATIVI
PROGRESS REQUIREMENTS QUESTIONS . INSTRUMENTS
J NY V N
DECISION TO DESIGN THE IDENTIFY APPLY COST
REORGANIZE PROJECT COMPLETION PROJECT CRITERLA TO
l ‘ CRITERIA TASKS EACH ALTERNATIVE
2 & <4
CAREER ED. STUDY DETER MINE DETERMINE
PIV. ORGANIZED - RELATED LITERATURE. -PROJECT. - - - COST/BENEFIT
l SCHEDULE ' orF
. ' \L EACIH ALTERNATIVE
(1A) N\ _
IDENTIFY THE ASSIGN SELECT
EVALUATION MODEL  PERSONNEL INSTRUMENTS
l o <4
IDENTIFY THE IS PLANNING PILOT
. CATEGORIES OTF OPTIMAL? INSTRUMENTS
INVESTIGATION ~ : |
Y%
ARE
INSTRUMENTS
OPTIMAL?
N/ : J

(1B) : (2) (34)




APPENDIX € - continucd

S. AP, Evaluation Process (concluded)

Data Collection
(3A7)

DIETERMINIE DATA
REQUIREMIINTS

4

SELECT DATA
COLLECTORS
J
TRAIN DATA
COLLECTORS
N7
FIRST ROUND
| DATA
CQL%ECTKDJ
ANALYZE
FIRST ROUND
DATA
NS ’
DISCUSS
REiULTS
ARE RESULTS
SAHESiACTORY?
INTERIM
RiPORT
SECOND ROUND
DATA '
COLLECTION

l

(3B)

(3B)

4

ANALYZE
DATA

DISCUSS
RESUILTS
\%
ARE
RESULTS
SATISFACTORY?

!
!

(4)

124

(4)

N/
PREPARE
DRAITL
REPORT

DISCUSS
REPORL

!

RIZVISIE
REPORT

SUBMIT
RIEPORT

|

. PROJECT

COMPLETIE



APPERDIX C - continued

SATELLITE ACADENIES PROGRANM EVALUATION STAGES

STAGE I % of Project Cumulative %
Cominletion
Conceptualization and Planning 30
1. Study the S, A, P, 3 3
2. Study the contract requirements 3 6
3. Design the project completion
criteria 4 10
4, Revicw the related literature 1 11
5. Identify the evaluation model 2 13
6. Identify the catcgories of
investigation : 2 15
7. Identify the sub-categories
of investigation 2 17
8. Formulate the questions 5 22
Q. Identify the tasks 4 26
10, Determine the schedule 2 28
1. Assign the pcrsonnel 2 30
STAGE 11
Instrument development 20
1. Dectermine Measurement
requirements 1 1
2. Design altei1native instruments 4 35
3. Analyze the altcrnative
instruments 3 38
4. Apply the cost criteria to
) cach alternative 3 4]
5. Determine the benefit of each
~ alternative 3 44
6. Select the instruments 2 46

7. Pilot the instruments 4 50




APPENDIX C - continued

Evaluation Stages (concluded)

STAGE III % of Project Cumulative %
Completion

Data collecction 40
l. Determine data requirernents 1 51
2. Sclect data collectors 3 54
3. Train the data collectors 4 68
4. First data collection round 10 72
5. Analyze data 4 T4
6. Discuss the results in-house 2 84
7. Second data collection 10 88
8. Analyze data 4 90
5. Discuss the results 2

STAGE IV

Reporting : 10
l. Prepare the report draft 4 94
2. Collegial review 2 96
3. Report revision 2 98
4, Submit the report 2 100




APPENDIX C -~ continued

127
FRRATA SHEET
Evaluation Stages, page 3
Stage 11 Cumulative % figures should rcad as follows:
STAGE I1I % of Project Cumulative Y%
Completion
Data collection - 40
1.  Determine data requirements 1 51
2. Seclect data collectors 3 54
3. Train the data collectors 4 58
4. TFirst data collection round 10 68
5. Analyzc data 4 72
6. Discuss the results in-house 2 74
7. Sccond data collection 10 84
8. Analyzc data 4 88
9, Discuss the resulls 2 90
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APPTNDIX C -~ continued

CATEGCRIES OF INVIESTIGATION

l. Program Management

jst]

Program Planning and Development

Establishment and Maintenance of School-Emplover Liaison
Planning

Cost Analysis

Site Sclection

Lecgal Issues

mo oo o

2. Instructional Personncl
a. Instructional Staff Recruitment, Selection, Training and
Evaluation
b. Legal Issues

3. Pupil Personnel Services
a. Guidance and Counselling
b. Personal Welfare
c., Payment
d. Legall. acs

4, Pupil Personrel

2., Program Entrance and Exit Criteria

b. Populaticn Characteristics

c. Attendance and Achicvement (Work)
d. Attitudes (Pupil and Parent)
‘e. Pupil Behavior
f. Legal Issues

5. Curriculum .
a. Scope, Scqguence and Instructional Strategies
b. Organization
'c. Relationship with Actual Job Pcrformance Standards
d. Performance Objectives and Evaluation
e. Legal Issues




10.

11,

12.

13.

14.

15.

16.

17.

18.

19.

APPENDIX C - continued

PROGRAM MANAGEMENT
What are the S. A, P, goals?
Why were these goals chosen?
What arc S. A. P, objectives? |
Why were these objectives chosen?
What were the progress indicators chosen for S. A, P. ?
Why were these indicators chosen?
What was the time frame of S, A, P, objcctives?
How was this time frame chosen?

What minimum levels of progress toward objectives were
established?

Why werc these levels chosen?

What program tasks were identified to achieve S. A. P. objectives?
What alternative tasks were idcntifiecd?

What was the planned completion schedule for S.A, P. ?

What has been the actual schedule of objective completion?

';Nhat were the management personnel requirements?

What were the criteria for management personnél selection?

Jow were management personnel selection?

What procedures were planned for evaluation of management
personnecl?

What is the plan to expand S, A, P. program in the future?

N
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Program Managment {continucd)

20. How were the S0 A, P, school-employer relations established?

21. How have school- © ployer relations been maintained?

22, What were the criteria for sclecting employers for S.A, P.?

23.  What legal requirements jor employer selection were identified?
24, What are the S. A, P. reouirements for school-employer liaison?
25. What legal constraints of school-employer liaison were identified?
26. What are the current problems in school-employer liaison?

217, What are the foreseen constraints in the future of school-
employer relations?

28. Iow might prob’ems in school-emiployer relations be avoided?
29. What were the criteria for sclecting S. A, P, sites?
30, How many alternative. sites were considered?

31 What legal or contractual constraints f(or site selcction were
identificd?

32. What are the characteristics of the current S. A, sites?
33. What current requirements for site sclection were identified?
34, What were the costs per-participant (pupil) for S.A. P, ?
35. How were these costs determined?
36. How do these costs per participant (or costs pexr pupil) com-
' pare w'th other training programs or vocation educational
programs?

37.. What urc the estimated prc-adoption costs for installation of
another

What arc the estimated facility costs for installation of
another site in future expansion?

w
(4]
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APPENDIX C =~ continued

Program Management (concluded)

39.

40,

41.

42.

45,

46.

47,

48.

49.

50.

51.

52,

53.

54,

How arec thesc facility costs estimated?

What are the estimated materials costs for installation of
anothc.r site in future expansion?

How arec thesc materials costs estimated?

What are the estimated training costs for installation of
another site in future expansion?

How arc these training costs estimated?

What are the estimated staffing costs fovr mstallatmn of
another site in future expansion?

How are these staffing costs cstimated?

What are the estimated costs for cquipment replacement in
futurc cxpansion?

How are thesc cquipment replacement costs estimated?

What arc the cstimated costs for facilities replacement in
future expansion?

How are the costs for facilities replacement estimated?

What are the estimated costs of maintenance of equipment in .

future cxpansion?
How arc these equipment maintenance costs estimated?

What are the estimated costs of maintenance of facilitics in
future.expansion?

How are these facilities maintenance costs estimated?

What are the estirnated staffing costs to operate these sites
in future expansion?

How are these staff costs estimated?

134



APPENDIX C ~ coni’i: - 135

INSTRUCTIONAL PERSGII.

1. What number of instructional stafif wars - -y for
the implementation of S.A. P, , i.c., &« nining,
etc, ? ’

2. What were the conceptualized characta:” - ruc-

tional staff?
3. What were the actual characteristics of T?

4. What were the conceptualized charactc: ty
instruction personnel?

5. What were the actual characteristics of %
instructional personnel?

<

~n

6. What was the rationale for the differcs!
sclection standards?

7. What was the talent pool from which iu: - nel
were to be drawn?

8. What methods of instructional staff rce. : loyed?

9. What was the number of applicants resj:- went
efforts?

10. Which recruitment method yielded the : U res-
pondents? '

11, Which souce yielded the largest numbec: ondents?

12. What was the mechanism for staff scle:

13. How did actual instructional staff selcu’’ olan?

14. How mighht selection problems be avoic.

15." What was the rationale for the decisic: ~nal
staff? '

o 16, What was the nature of instructional st:




APPINDIX C -~ continued

Instructional Pcersonnel {concluded)

17.

18.

19.

AN

22.

23,

24.

25.

26,

What orpanizational structures were planned to accomplish
instructional staff training?

How did instructional staff training deviate from plan?
How miight training problems be avoided?
What is the record cf retenticn of instructional personnel?

What procedures were planned for evaluation of instructional
staff performance?

What has been the performance record of instructional
personncl?

What Jegul constraints were identified as bearing on the
employment of instructional personnel?

What procedures were planned in consideration of thesc
constraints?

What legal constraints subsequently arose?

"What steps were taken in consideration of these additional

constraints?

136



10.

11.

12,

13.

14.

15.

16.

17..

18.

~

APTENDIX C - continued ' 37

PUPRIL PERSONNEL SERVICES

What guidance/counsclling services were planned?

Why were the planned guidance/counsclling sexrvices selected?
What guidance/counselling services have actually been provided?
How have guidance/counselling services been evaluated?

What has been the results of the evaluation of guidance/coun-
selling services?

What were anticipated personnel requirements for guidance/
counselling?

How were guidance/counselling personnel recruited?
How were guidance/counselling personncl selected?
How were guidance/counselling pcrsonncl‘ trained?
How were guidance/counsclling pérsonnel evaluated?

What problems have been encountered in the guidance/
counselling program?

How might guidance/counselling problems be avoided?

What pupil personal welfare services were planned?

- Why were these pupil personal welfare services sciected?

What actual pupil personal welfare services have been
provided?

What were the anticipated staff requirements for pupil

personal welfare services?

What were the actual staff recuircments for pupil personal
welfare services?

What procedures for evaluation of personal welfare scrvices
were planned?
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Pupil Personnel Services (concluded)

19.

20.

21,

22.

23.

24.

25.

What has been the evalualion of personal welfarc services?
What provisions for payment to pupils was planned?
What is the rationale for payment to pupils?

What preblems have been encountered in providing payments
to pupils?

How might problems due to pupil payment be avoided?

What legal issues have been encountered in providing pay-
ment to pupils?

How have these legal issues been resolved?



PUPIL PERSONNEL

I, What were the characteristics of the projected pupil populatior

of the S, A, P, program?

2. What was the rationale for the selcction of those characteristice?

3. Did the characteristics of the acteal pupil population to those of
the projected pupil population?

4, If significant variation between projected and actual pupil popula-
tion developed, what were the factors which influenced deviation?

5. What considerations influenced the determination of pupil popula-
tion sizc?

6. Did the actual pupil population size conform to the projected pop-
uli.tion size?

7.  If significant variation developed between projected and actual
population size, what factors influenced deviation?

8. What was the projected population phase~in schedule and the
rationale for its determination?

g. If the projected phase-in schedule varied significantly from the
actual events, what factors influenced deviation?

10. How did the attendance pattern of the S. A, P, pupil population
compare with attendance norms for similar populations in

traditional school settings?

11, What factors can be associated with comparitive attendance
pattern results?

12, What was the pupil retention record of the 5. A, P. program?

13." How does the 5. A, P, pupil retention record compare with that
of similar populations in traditional settings?

14. . What factors can be associated with comparative rctention
rate results?




LPPENDIX C = continued _ 1,0

Pupil Persoancl (concluded)

15.

16.

17.

18.

19,

20,

2l.

22,

24,

25,

26.

27

What formal and/or informal systems werce employed to
measure job skill acquisition levels?

What were the rationales for decisions to utilize selected
systems of job skill acquisition mcasures?

What was the achievement record of S, A, P, pupils in job
skill acquisition?

What was the nature and the contexts of pupil behavior prob-
lems obscrved in the course of S. A, P. operations?

Which pupil behavior problems could be clearly associated
with the special circumstances of S. A, P, opcrations?

What mechanisms, techniques and strategies were success-
fully and unsucccssfuily employed in response to pupil bchavior
problems?

What were pupil attitudes towards various aspects of the S. A, P, ?
<

What were parent attitudes towards various aspects of the S,A P 7

What was the nature of legal problems encountered pric - to and
during S. A, P, operations in regard to pupil personnel?

How were pupil personnel legal problems managed and solved
prior to and during S.A.P. operations?

Which pupil personnel legal problems were particularly difficult

"to manage and solve?

What solutions were developed for legal problems of special
difficulty? ' ’

How did pupil personnel legal problems effect program planning
and operation? :



10.

11.

12.

13,

14.

15.

APPENDIY C = continucd 1)

CURRICULUM
What is the scope and scouence and instructional strategies
of the “"Vestibule'curriculum for cach Academy?
What was the rationale for developing "Vestibule' curricula?

What is the scope and scouence and instructional strategies
of the "Academic" curriculum for each Academy?

What is the scope and seauence and instructional strategies
of the "Elcctives' curriculum for cach Academy?

Are the subjccts in the "Academic'' and "Elective' curricula
work-related?

What types of professional personnel were involved in curricula
construction and to what extent? -

Why were these types sclected?

What types of non-professional personnel were involved in
curricula construction and to what extent?

Why were these types sclected?
Are programmed materials employed in curricula application?

Which instructional materials were developed by S, A, P, per-
sonnel?

What arc the student options in thc "Academic' curricula?

Co combined curricula meet high school diploma require-
ments at state and local levels?

. What was the rationale for the sclection of only two occupa-

tional areas?

What was the rationale for the sclection of the clerical and

health arcas of study?
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Specimen Instrusent
SATELLITE ACADIRNIES PRCUGRAM
Stafi Questionnaire

1. Name

. Positien in 8, A. P.

3. Program

k. Vnerc did you work previously?

5. How did you learn zhout S. A, P.?

6. Once you learned about the pregram, how 1id you get involved

in it?

7. Viy did you decide to get involved in S, A. P.?

ERIC
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MNPELDIX D « continued

3. Was there any especial Lraining given to you to prepare you to

work in S, A, P.?

(a) What vas its nature?

(b) How effective do you Teel your training was?

f?. What measures do you usec to assess student progress?




A?PHNDIX D « continued 14,

S. AL P, sLulf Queslicanaive puge Tive

10, "that kinds ol student behavior problems have you observed?

1Z. When are they wost likely to occur?

O

ERIC
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APPEIDIL D - continucd

SATLLLINE ACADIVIES FROGRAM

P Qeld L T

Student Questioanaire

1, Stuldent's name

Lpe Scz

2. Progranm

3. Where did you attend school previously?

L, How daid you learn about &. A, P.?

o>. Once you learned zbout tlhic program, how did you get involved

in it?

6. ihy did youv get involved in 8. A, P.?

7. What do you like best about the S, A, P. progran?
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S. A, P, Studeat Questionuaise, page ©dd

~

8. What do you lile least about S, A. P.?

9. Hou does 8, A. P. comparc to previous school experiences you

have had?

’

10. What is your opinion concerning the value of the following:

(a) Work experience:

_(b) vestibule training:

ERIC

Aruitoxt provided by Eic:



JPTETILIE D ~ continued 147
S. A, P, Student Questionnzire, page three {concluded)

{(c) nosic skills progranm:

(@) XElective program:

(e) Counseling:

11. What do you hope to do once you coaplete the §. A. P. program?

12, How do your parents fecl about your participation in S.A,P.?

13. Have you had any trouble with your srlory  (stipend?)

ERIC
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