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. ﬁ This paperl presents a study of 97 teachers from six defacto segregated
Ci} high séhools i; a large midwestern school aistrict on their pérceptions‘of

; Eg; the teacher attributes most eSsentiéllfof_success in their school. The

‘ Ei} first study involves a comparison between 47 teacﬁers in White‘High Schools

as opposed to 50 teachers in Black High Schools on the teacher attribute

wvariable and the second study presents a comparison between 25 Black teachers

3

in Black Schools as opposed to 25 White teachers in Black Schools on this
same variab_'lé. The test statistié, uéed, was Pearson's product moment corre-
lativonbcoefficierllt and both studies demonstrated a s_ignificant high positive
correlation. between fi;e groups on their choices of teacher attribute most

-essential for success in their school,
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o :‘g ‘_\‘ Three Most Essent1a1 Teacher Attributes Needed for Success <%&<f:sr’f
as Percelved by Teachers in' Defacto Segregated Schools

In the late sixties and now in eariy”séventies, much energy and massive
output of resources are being expended to train and prepare teachers for the
inner city schools, One of the réasons, given for this effort, is the’
personal attributes of a teacher heedgd for success in a inner city school
are significantly different than those needed in the great ﬁosaic of our
other public schools. This writer having spent his entire teaching career
in inner citylshhpols accepted this premise as being.halid-untilvhe.bbtained

~ the results of this study in 1972,

.The Problem

The schools of urban’America are strongly defacth ségfegaﬁed; as
demonstrated by.the stavistics of the Health, Education.and Welfare Depart=~
ments A large midwestern school distriht was selected for this siudy be-

.cauée.it was a subsef of the set of urban defacto segfegated schools.

The éurpose of this study was. to invesﬁigate the beliefs of ﬁeachers
in randdmly selected compréhensive high schools in this District's échhol.
System havihg 99 or greater per cent ofvits enrollment black or 90 or

_ greater.per.ceht of its student enrbllment white as to what aré‘the most
esséntial‘persohal characteristics needed‘hy:a tegcher to he>succeééfu1 in

black and white:defacpo segregated high schools:

The Sample

' The school district is a large metropolltén urban district in- mldwes-
tern‘United States. In 1970 the dlStrlCt had 153,619 students, 88 558 (57.6%)
- were black, There are twelve_comprehensive-hlgh schools in the system
‘with a Eot;l student enrollment of 28,869; 15,988 (55;4%) aré blaék._
| The.populaﬁion‘bf this study‘included all‘thé full~time teachers

‘employed in the defacto, segregated high‘schools in the District; .there are
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ten high schools in'thrs category. Sii are defacto segregated black schools,
student population 99 or greater per ceht b1ack; and four are defacto segre-
gated white schools, student pcpulation 90 or greater:per cent white (see
Table 1).

The sample popdlation included‘120 teachers; 60 were selected from
defacto segregated black schools and 60 were selected from defacto segregated
white schools. The 60, chosen from therblack‘schocls,lincluded 30 black
teachers and 30 white teachers. The sample, from the white schools, included;f
52 white‘teachers and 8 black teacheirs.’"j | |

Three schcols‘were randomly selected from the six defacto segregated
black schools and threevwere rahdomiy selected from the four defacto segrefe’
dgated white schools. 1In each of-the three selects? black schools the- :
teaching staff was placed into sets_according to race; ten.biack teachers’
and ten white teacherskwere randomly selected from each school for a total
sample size of sixty teachers for the black schools. The three selected
white schools included pnly eight black teachers and they were a11'se1ected.
The other fifty-two teachers were randomly selected from the whlte teachlng:
.staff so that twenty teachers were randomly chosen at each school for av
total sample size of‘slxty teachers for the wh1te”schools.

There were 120 questlonnalres sent out and 97 (80 8%) were returned;

50 out of 60 (8° 3%) from the black schools and 47 out of 60 (78.3%) from

- the white schools. 1In the black schools an equal number of black and white
teachers responded’to the questionnaire, 25 out of 30 (83.3%). All 8 black
teachers (100%) in the white schools responded to the questionnaire and 39

‘out of 52‘(75%)_white teachers in the white schcols responded to the

' questionnaire,
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The Methodonlogy
The instrument used in this study, to collect the perceptions of teachers
relative to their perceptions of essential personal teacher attributes needed

for success in their school was a questionnaire entitled Teaching in Urban

Schools developed by Richard Spillane. This questionnaire was used as a

reference source and this researcher, through interviews with teachers in

twelve urban school districts in Michigan as well as teachers from selected

-schools in the Cleveland Public Schools, made revisions in the questionnaire

to encompass the general'range ofvproblems relate& to job satisfaction and
diss#tisféction in the urban.schdols; Teachers were interviewed concerning
their jobs and asked_to complete and appraise the questionnaite. Their
suggestions.and insights were then incorporated into a final revision qf
the questionnaire. |

The questionnaire, administered to the teachers, was éssentially the -

same with the primary difference being the use of the terms black and

- predominate black in the qdéstionnaife given to teachers in black schools,

white in the white 5choéls, the terms white, urban, and predominate white

were substituted for them.

_ Procurement of Data

In March 1972, a copy of this researcher's dissértation proposal was

sent to the Bureau of Research of the District's Public Schools fequesting '

‘their cooperation and assistance in the completion of this project. The

Bureau of Research responded that they intended to undertake a similar

research project in the near future and therefore they would not be able
to coopefateiaﬁd assist in this research project. This researcher requested
and was granted an. audience with the‘deputy‘Superintendent of schools, and

again a request for cooperation and assistance was sought. The deputy

]
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superintendent stated the Distfict'squhool System would cooperate and assisp
if and only if changes in the populatioh were made to include suburbén school
aistricts. Tﬁis reséarcher decided Lhat the purpose of this study could

not be achieved if these changes were made{ so a decisibn was -made to complete
the research prcjéct without thé assistance and approval‘of‘the District's
_Scﬁool System.

This researcher, after failing to secure the approval of the administra-

tion in the District, sought and was able to secure the aid of the interested

colleagues in the'Distri;t's Pub}ic Schoolé in gathering up-to-date teacher
lists for the samplzs échools.. These lists contained the_teacheré' addresses
and telephone numbers facilitafing the random éelection of twenty’teaghers
from each of the six sample schoéls. The selectees‘were mailed a selff
addressed postage-paid queétionhaire requesting their assistance in the
research. Tﬁféwfﬁffiaiuéohtact waé’followed ten days later by a follonup
letter to the.non-reSpondeﬁts. Inladdition to the’follow-up letter,
personal‘and~teiephone contact was made by resource persons in tﬁe schépls
seeking the completion of tﬁe questionnaires by thé éelectees. The total

period for the procurement of the data was five weeks and ninety-seven

- (80,8%) completed the questionnaire sufficiently to allow forianalyzation.

\
t

The Findin

Table Z, which'followé, présents the 12 choices from which tqahhers in
both Black éﬁd White high schools were asked to choose the 3 mbst essential
attributes needed by a teéchér to'be succesSful.in'their séhool; also included
in the table iS»ﬁhe number and pércent of teachers‘cﬁoosing_this attribuﬁé.

Table 3 presents data on the same 12 attributes using only'teachers from

» 31ack high schools grouped according to race as subjects. Pearson's product
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- moitent correlation coefficient, éomputedvusihg the percent of teachers who-madé
the attribute ome of their three choices, was used to make a comparisoﬁvbetween
téachers in Black schqols aﬁd‘teachers in White sghools.. The same test
statistic was used to compare Black and White teaéhers in Black schools on their
responses.to the quegtionnaire. The results,.repqrted herein, establish that
there isia significantly high correlation, r = .81 significant ét .01 level,
between the choices of teachers in Black schools and the choices ofvteachérs
in White schools on the list of ﬁost essential.teachers‘atﬁributes needed
to be éuccessful in.their school. The study also deﬁonstrates a high
corrélation,‘r = .81‘significant at .0l level, between the'choiceé of Black
‘teachers in Black schools and White teachefs in Biack schools on tﬁe‘teacher'

attribute list.

Conclusion

Although the evidence indicates that’ teachers; in defacto segregated
high schools{ responses to this questionnaire on teacher attributes were
highly cbrrelated, in no way dées it infer that these teacher éttributes
willﬂimprove’student 1earning.-‘In fact, it does not evenbindicate that the
FhosenJattributes afe.the mésf important aptributés of a~éuccessfu1'teachef,
but it is ample evidence to lead ﬁs.to in?estigate further to determine if
in fact students db achieve more in classés‘where teachers possess the

attributes most chosen in this study.
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