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Project HEED (Heed Ethnic Educational Depolarization)

involves over 1,000 Indian children in grades 1-8 in Arizona. The
project target sites are 48 classrooms at Sells, Topowa, San Carlos,

Many Farms,

Hotevilla, Peach Springs, and Sacaton. Objectives are to

increase: (1) reading achievement, (2) affective behavior of

teachers, (3)

motivation by means of an open curriculum, (4)

effective Special Education programs, and (5) involvement of parents
in the school/community relations. Project HEED is evaluated for
1971-72 by a variety of tests on a pretest and posttest basis. Among
these are the Distar Mastery Test; Field Enterprise, Special Needs
Reading Series; Wide Range Achievement Testing; Self-Appraisal
Inventory; and the SRA Reading Comprehension and Vocabulary Tests.
Some of the findings are: (1) a noted progress in reading achievement
in nearly all classrooms; (2) an increase in self-image of the
students; (3) an 80% improvement in affective behavioral patterns of

the teachers;

and (4) a 70% increase in parent involvement. Majority

of the data is in tabular form by grade and school. (NQ)
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I. INTRODUCTION

The first year of the Title III Project, {Project HEED - Heed Ethnic
Educat ional Depolarization), may be considered both a success and a failure.

Project management may take credit for the following accomplishments:
(1) A very difficult Project was initiated at the target sites.

(2) Educational materials were obtained and, in most cases, in-
stalled in the classrooms.

(3) An advisory .committee representing the various tribal groups
.was established with the express purpose of assisting Project
management .

(4) Attention was given to problems of Special Education, as is
required by Section 306, Title III. Special Ed classes were
functioning at three target sites, specifically Sacaton,

San Carlos Rice, and Sells.

(5) Progress was noted in reading achievement in nearly all class-
rooms.

(6) Some in-service meetings were held to provide professional
growth opportunities for participating teachers.

(7) Several visits were made by Project management to the target
siies, thus establishing a communications- 1link from Project
management to the classrooms.

(8) Testing for evaluation purposes was accomplished as scheduled.

(9) A few constructive field trips were conducted.

(10) Study Social Rooms were established in the schools and used by
the parents and other community representatives.

(11) Project management has applied necessary corrections in a for-
mative . manner to improve the probability of accamplishing
Project objectives, suitably revised, during the second year.

On the negative side, the following summary points wefe noted:

(1) fThe scope'of objectives was too broad, ahd in & few cases,
objectives were unrealistic.

(2) Project management was spread too thin in its effort to coor-
dinate a statewide Project.

(3) Teachers, in particular, feltwfhat*the Project objectives had
not been clearly explained to them.
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(11)

(12)

(13)

(14)

The objective on reading achievement was unrealistic in that it
failed to identify the proper entry behavior of the children,
insofar as grade equivalent level was concerned.

The development of literacy skills involves considerably more
than reading, and should at least include an oral languuge
component.

The objective on teacher affective behavior was never clearly
articulated to the teachers by Project management, and consider-
able resentment was generated as a consequence. The testing
instrument lacked quantification and validity.

The evaluation component to assess accomplishment of the teacher
affective behavior was not carried out according to the evalu-
ation design. The instrument selected for measurement in this
area lacked quantlflcatlon, and did not appear to be valid for
the task.

Motivational Kits were purchased but these were not placed into
general classroom use. These Kits were appropriate for teachers,
but not for students.

Data on the self-appraisal inventories were not obtained anony-
mously, as is specified by the publisher of the testing instru-
ment.

Reading passages on process evaluations were found to be highly
inappropriate to both grade level and interest level of Indian
children.

Attendance at in-service meetings was poor, even though generous

‘stipends had been assured. Poor attendance, in turn, reflects

disinterest in the Project.

Frequent changes in teacher assignment were noted in the special
education classroom at one site, (Sells).

Montesorri materials were purchased for special education children
though not used in some instances.

‘The abrupt resignation of the Project Director at about the mid-

year point created & leadership problem for the balance of the

- year. The Project Coordinator had to assume additional duties

as Acting Project Director and the combination ‘'of both jobs was
too much for any one person to handle. In retrospect, the

Super intendent should have recruited a full tlme Project Director
immediately follow1ng the resignation.

Test administration, as reported by some Principals at the sites,
left much to be desired. (This comment stems from pre-testing.
Mature educators froam the Albuguerque Public Schools were em-
ployed to assist SWCEL in post—testing). .

(2)



(16) The Advisory Committee did not have a set of by-laws, and while
the intent of the committee is clear, its effectiveness was
limited. Some sites were not represented on this committee.

(17) One field trip appeared unproductive and wasteful of project
monies.

(18) Project management had poor liasison within the Sacaton site,
even though this was Project lecadquarters.

(19) The assigned community representative to Project Management
was not employed to fullest advantage.

(20) Special Education classes were available at three sites, but
in view of the requirements of Title III, Section 306, that
at least 15% of the Project effort be devoted to Special Educa-
tion, it would appear that more could have been done for handi-
capped children at Peach Springs, Hotevilla, and Many Farms.

(21) The role of the Project Director in terms of relationships with
principals at the target site schools, the role of these prin-
cipals in terms of relationship to the Project, and the role of
the Superintendent at Sacaton to the Project Director and to the
Advisory Committee, all need clarification. Some problems arose
during the first year of the Project because the lines of
authority were not clear.

(22) The normal functions of educational program auditing were not
performed in a consistent, thorough manner, due to the fact
that there was no independent educational program auditor
assigned to the Project. The auditor contracted to do this
important task was a Certified Public Accountant, and not an
Educational Program Auditor.

II. SCOPE OF PROJECT & ORGANIZATION

Project HEED, the acronym for Heed Ethnic Educational Depolarization,
involved over 1000 Indian children in 48 separate classrooms at the .
following target sites in Arizona: Sells, Topowa, San Carlos, Many Farms,
Hotevilla, Peach Springs, and Sacaton.

The expansiveness of the Project can be illustrated by reference to the
map of Arizona, which depicts the numbers of children in the Project and
their tribal affiliation. '
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Project HEED, lor its initial year, had f{ive general ooJectives. These
objectives were

To increase reading achievement

To increase affective behavior of teachers

To increase motivation by means of an open curriculunm
©

‘o increase effeclive Special Fducation propgrams

To increase involvement of parents in the school/community relations

The selection of these opjectives reflects very thorouszh planning on the
part of Project mansgement at the outset. The rationale for these
objectives, applicable to any of the target sites, might be expressed

as follows:

(1)

Reading:

Indian children are disadvantaged in comparison with Anglos or
Mexican-Americans of the same age for they have not had the same
opportunities to develop pre-reading skills. Upon entering school,
the Indian child is already behind his Anglo or Mexican-American
contemporary in grade level reading skills. His home environment
does not provide the reinforcement for developing these skills to
the same degree that children of other cultures enjoy.

Since reading is a fundamental literary skill, improvement in
reading ability should assist the Indian child to compete
successfully with children of other cultures.

Affective Behavior

American Indian students are usually taught by non-Indian teachers.
Curriculum development is usually designed by non-Indian educators.
These curricula often create barriers and frustrations which Indian
students have difficulty processing. The communication in the
classroom beiween teacher and student includes a non-verbal com-
ponent which, according to one authority, constitutes at least

70% of the total communication. The teacher's affective behavior,
as perceived by the student, sets the emotional environment and

is a primery influence for mbtivating the learner.

An improvemen% in the teacher's affective behavior, as this
relates to cultural awareness and understanding of value orien-
tations, should be accompanied by a correspondlng improvement
in the learning process.

Motivation

The learner must be motivated to learn, or the learning process'
will fail to.take place. Whatever else the teacher might do, her
fundamental task is to develop and maintain a high interest in
learning on the part of the student. No matter how qualified in
subject matter. a teacher might'be, if she is unsuccessful in
efforts to make the child want to learn, the probable effects -
are that the child will not learn.

<s>l'_' '



(3) Motivation (cont.)

The high drop-out rate for Indian children indicates that in muny
cages these children are not motivatled by school activity. Atten-
dance patterns also reflect this lack of interest. In the mind of
the Indian child, the society outside of the school may well pro-
vide more meaningful experiences to him than does the society
within the school. A school curriculum which concentrates on
improvement in motivation, by whatever means, should theoreti-
cally benefit the Indian child.

(4) Special Education

Needs assessment data from research conducted by the Bureau of
Indian Affairs substantiate the high proportion of handicapped
Indian children in the rural areas of Arizona. The highest single
category involves children with hearing handicaps, possibly a
result of a widespread incidence of Rubella, (German Measles),
during the mid-1960's. The fact that the Indian child grows up
in & rural setting, in relative isolation from urban environments,
tends to add to the problem, for the opportunity for community
health clinics, and normal sources of referral, are often lacking.
The services to deal effectively with problems of Special Educa-
tion have logically been concentrated in areas of population den-
sity, and as a consequence, the Indian child again is disadvan-
taged, when compared to his Anglo, and to a lesser extent,
Mexican-American counterpart in the Southwest.

A comprehensive, systematic program designed to improve the
educational opportunities for handicapped Indian children re-
quires more than one year to implement, but any effort in thls
direction, however small, appears Justified.

(5) Parental Involvement

The child spends considerably more of his time at home than he
does at school. The influence of the parent, unless the cir-
cumstances are unusual, supercedes the influence of the teacher,
according to: specialists in early childhood education. Survival
. is the most primitive need, and it is the home which satisfies
. the requirements of food, water, clothing, and shelter.

Interest and participation by the parents in the life of the
school can complement the educational goals set by the school
authorities, in the sense that the parental involvement rein-
forces the efforts of the school. This has the effect of pro-
viding & carry-over function,.-and the child tends to accept
school life on'a basis not in competition with family life.

. The organization for implementing these objectives through the
various target sites functiored from a Headquarters in Sacaton,
Arizona. The full time staff included a Project Director, &
Project Coordinator, a Community Representative, and a Secre-
tary. This staff was subordlnate to the Superintendent of the
Sacaton Publlc Schools :

. The Project Management staff coordinated the activities of the
-Project on a day-to-day basis. . Such activities included the
“procurement and dissemination. of educetional materials, the

\‘l‘ .: - . ey e
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planning of in-service training institutes, the arrangements for
consulting services (ns these were necessitated), the visitation

Lo Largel sites for (irst-hand observations of the Project at
the elasaroom level, and liaison with various groups concornling
Project matters, (i.c. Advisory committce, Iederi] and shahe
ofticiuls). 'The Projuct Staff issued n periodic newslebler as

a primary means of reporting significant events as Lhese Look
place from site to site.

Project management,. in conjunction with the Southwestern Cooper-
ative Educational Laboratory, carried out the internal cvaluation
function.

A critical point in the first year developed when the Project
Director resigned. The Project Coordinator assumed additional
duties as Acting Project Director. Some of the uncertainties

on the part of participating teachers as to Project Goals and
objectives must be attributed to the fact that Project Management,
following the resignation of the Director, had too many respon-
sibilities to handle with & reduced staff. An organization which
provided for some degree of decentralization of leadership author-
ity to the target site level on & formal basis might have proven
more effective in the implementation process.

ITI. EVALUATION DESIGN & EVALUATOR'S REPORT

This section of the report will follow the evaluation design.
1. General Objectife

To increase the achievement c¢f students in reéding.

1.1 Performance Objective

As & result of the application and utilization of reading programs,
(Distar K-3), and Field Enterprise, Special Needs Reading Series
Grades L4-8), TO% of the K-3 and 60% of the L4-8 students in the
target population will be reading at grade lével by June 1972 as
evidenced by results of standardized reading tests. ‘ '

1.1.1 A Project Director was employed to project leadership for this
phase of the Project. A’ secretary was also employed.

The Project Director was a former teac¢her, with especial know-
ledge in teaching the Distar Reading Progrem.

The resignation of the Project Director and its effects upon
the Project have been previously discussed.

1.1.2 Reading materials were purchased and distributed to the target
sites. At TOPOWA, the Distar materials were not implemented
in the 1lst grade classroom, for the reason that the teacher
preferred other reading programs. It must be recognized that
there are a variety of reading programs, that there are a variety
of approaches for teaching reading, and that children learn to
read differently. A reading program which best suits one child
does not necessarily work for all children. Distar reading is

ERIC ' (1)




1.1.3

1.1.4

1.1.5

1.1.6

1.1.7

highly-structured, and represents w progran desipned to attack
words This has proven to be effective wilh dlsadvantaged
children. 'There are other programs which stress mecaning to u
greater degree.

There was no full-scale pre-service workshop for the teachers.
Teachers, in most cases, started out the 1971-1972 school year
unaware of the goals and objectives of the Project. Some of
the teachers had attended Distar Reading Institutes.

Project management had a late model, sir-conditioned vehicle
assigned on a full time basis. The vehicle was utilized
effectively, having over 20,000 miles during the Project year.

Several teachers and aides participated in SRA conducted work-
shops designed to prepare teachers for using Distar reading
materials.

It is believed that the upper level teachers did not have a
similar opportunity to learn about Field Enterprise materials.
(This comment is based upon conversations with teachers and
the Acting Project Director).

During site visitations, Distar teachers were observed on a

frequent basis by Project management staff. Observation sche~-
dules, patterned along the lines of the SWCEL Oral Language
Program observation schedule, were used to monitor teacher per-
formance in reinforcement, modeling, teaching cues, etc. Post-
observation conferences were held in order to assist teachers

.in maintaining their Distar teaching skills.

While this task was handled in a highly excellent manner,
there did not appear to be the same effort devoted to monitor-
ing reading activities in the upper grade levels.

It is also possible that the reading specialist assigned to
the school,(i.e. Mrs. Colcord at Peach Springs), might have
been used more extensively to assist Project management in

this function.

Project management did publish a monthly newsletter which
featured a variety of activities, (i.e. Junior Rodeo, field
trip, reading programs, social studies rooms, etc.). A

review of these newsletters indicates that the sites were not
universally cooperative in furnishing articles for publication.
St. Charles Mission at San Carlos was the outstanding contri-
butor. The difficulties of publishing such a newsletter, not-
withstanding, it would appear that more decentralization of
management to the site level could result in increased respon-
siveness.

Regular classroom students in grades 2-8 were administered the
SRA Reading Achievement Test on a pre-post basis. The test
‘instruments measured reading comprehension and vocabulary
skills. 'Grade equivalents are based upon national norms, not
norms for Southwest Indian children. From analysis of pre-test
scores, it is clearly evident that the average child was far
below grade level, and that the performance objective cited in
Section 1.1 is unrealistiec.

(8)



1.

1.

i

(cont.)

The pages whieh rollow report meon mude cquivalent scores, by
grade level and by slte, for both comprechension and vocabulury-
and on a pre-post basis. The form and level of the test instru-
ment is indicated.

The reader may detect & slight variance in grade equivalents when
comparing the results reported in thesec pages with those cited
in the general statistical treatment. (See Addendum)

Grade equivalents in the following peges were determined by
converting the mean raw score for a class to a mean grade
equivalent score.

The statistical treatment, on the other hand, has averaged each

. child's grade equivalent score. Grade equivalents peak out al

both the upper and lower ends of' the distribution of scores,
and this accounts for the slight variations in the data.

(9)



Mean Scores as Grade Egquivalents
Comparison by Sites
Second Grade

. Comprehension Vocabulary
Site Group Pre Post Gain I're Yost Gain

S“"“\rl'” A 107 2.3 006 106 2.5 009
B 1.9 2.3 0.4 2.2 2.5 0.3

f} Wwh ':-‘/..'l'(l)t")i' A 1.4 2.0 O.6 108 203 005
1.6 2.3 0.7 l.2 2.3 1.1

M;u)k\s F:\.U-l“"‘) A 106 2.2 006 108 204 006
B l.4 2.4 1.0 1.9 2.4 0.5

/’f‘\rfb'l//ub 103 loq‘ Ool 103 109 006
1.1 1.5 0.4 1.9 1.9 0.0

San Carlcs * A 2.3 2.8 0.5 2.3 2.9 0.6

Miss oo *

B 2.4 2.5 0.1 2.2 2.6 O.4

_er)C‘ L,UCL l.l 109 008 105 106 Ool
B 1.3 1.5 0.2 1.1 1.8 0.7

A group took Form C as pre test and Form D as post test
B group took Form D as pre test and Form C as post test .

Test instrument SRA Level 2-4, Reading Comprehensiorn and Vocabulary

* BSecond grade children at San Carlos Mission were significantly
better in reading comprehension skills at pre test time than
any other group,at the 1 % level.

(10)




Mean Scores as Grade Equivalents
Comparison by Sites

Third Grade

Comprehension Vocabulary _
Site Group Pre Post Gain Fre Yost Gain
Sacaton A 2.3 2.7 0.4 2.3 2.7 O,
B 2.2 2.5 Ool 204 2.1 "005
Feach Springs A 1.6 1.9 0.3 2.0 1.8 =0.2
B 107 107 0.0 2.0 108 -002
Many Farms A 1.9 2.2 0.3 2.2 2.4 0.2
B 108 2.3 005 109 2.4 0.5
Hotavilla A 2.2 2. 0.3 2.6 3.1 0.5
B 1.9 2.1 0.2 2.2. 2.3 0.1
San Carlos A 2.6 3.3 0.7 2.3 2.9 0.6
Mission
* B 3.1 6+ 2.9 2.9 5.0 2.1
San Carlos A 2.1 2.6 0.5 2.4 2.6 0.2
Rice
2.0 2.3 0.3 2.1 2.4 0.3
Topowa A 1.7 2.4 0.7 1.8 2.4 0.6
B 1.7 1.8 0.1 1.3 1.7 0.4

o em Em e e e e EB e Er Ge e % EB me ER e mE e me e Ep e =R mp Em e ew WS ea e W

A group tock Form C as pre test and Fofm D as post test
B group took Form D as pre test and Form C as post test
Test instrument SRA Level 2-4 Readimg Comprehensiom and Vocabular

* San Carlos Mission B group did sigmnificantly better on both

reading comprehension and vocabulary tests at post testing
than any other group. (1% level) _ :

o | : (1)




Mean Scores as Grade Equivalents
Comparison by Sites

Fourth Grade

Comprehension Vocabulury
Hite Group I're Post Gain I're l'ost Gain
Sacaton A 2.3 2,8 0.5 « 2.6
B 2.4 2.8 0.4 * 2.6
Peach Springs A 2.4 3,0 0.6 2.4 3.2 0.8
2.5 2,6 005 : 205 2.8 005
Many Farms A 2.2 2.6 0.4 2.1 2.8 0.7
| 2.2 2.3 0.1 2.2 2.2 0.0
Hotevilla 2,5 2.9 0.4 2.6 2.6 0.0
206 505 Oo{ 206 2.9 005
Gan Carlos 2.4 2.6. 0.2 2.5 2.4 -0.1
Rice
2.7 2.7 0.0 2.7 2.7 0.0
Topowa 2.5 3.1 0.6 2.3 2.8 0.5
B 2.5 2.8 0.3 2.6 2.8 C.2

- mm em em ew em W er mm e em Ay ER am e EE EE e e G o WD e mm e mm wm e aw  wm e S

A group took Form C as pre test and Form D as post test

B group took Form D as pre test and Form C as post test

* Fourth grade children at Sacator were not pre-tested
in wvocabulary skills

Test instrument = SRA Level 2-4 Reading Comprehension and Vocabulary

(12)




Mean Scores as Grade Equivalents
Comparison by Sites

Pifth Grade

' Comprehension Vocabulary
Site Group Pre Tost Gain I're Tost Gain
B )al 301 OCO 50"“ 5.1 -003
Feach Springs A 3.9 4,5 0.6 3,8 4,6 0.8
B Jel 4,2 1.1 5.3 4,1 0.8
Many Farms »* A 4.5 5.3 0.8 4.6 5.7 1.1
3.7 3.3 0.4 3.8 3.5 -0.%
Hotevilla A 3.9 4.5 0.6 3.8 4.1 0.3
B 4.0 4,7 0.7 4,1 4.7 0.6
San Carlos A 3.9 4.4 0.5 2.9 4,5 0.6

Rice

3.3 4,2 0.9 4.0 4,3 0.3
Topowa A 3.4 4,1 0.7 3.2 4.4 1.2
B 3.1 4.3 l.2 3.3 4,2 0.9

A group took Form C as pfe test and Form D as post test
B group took Form D as pre test and Form C as post test

Test instrument SRA Multilevel/ Blue Reading Cbmprehension and
‘ Vocabulary o

* Many Farms group A performed significantly better than any other

- group in both comprehemsion and vocabulary skills at post test
time. Many Farms group A was nmoticeably superior to other groups
in both comprehensiom and vocabulary skills at pre test time,

(13)




Mean Scores as. Grade IEquivalents
Comparison by Sites

Sixth Graide

Comprehension ‘ Vocabulary

Site  Group Yre DPost Gain Pre Yost Gain

Sacaton A 4,0 5.0 1.0 4,1 5.3 1.2
B 4.1 4.7 0.6 Lo 4,8  O.4

Peach Springs A 3.1 4,9 1.8 3,1 4.8 1.7
B 3.3 3,4 0.1 3.2 4,0 0.8

Hotevj-ll& A 309 502 105 5.7 407 l.O
4,3 5,1 0.8 3.7 4.3 0.6

San Carlos A 3.4 3.7 0.3 3.4 3.8 0.4

Rice '

‘ B 5.2 4.2 loo 5.8 507 “Ool
Topowa A 3.7 4.4 0.7 3.8 4.4 0.6
B 3.8 4.6 0.8 3.8 5.0 1.2

Sells A 3.1 3.5 0.4 4,0 4.2 002
3.7 4.1 0.4 4,1 4.3 0.2

- e e em e Gm R M emm  AE mm ew e M e e MR Bl e wwm e we g v W waw | e e wm mm  wm me = am

A group took Form C az pre test and Form D as post teét

B group took Form D as pre test and Form C as post test

Test instrument = SRA Multilevel/ Blue Reading Comprehensiom and
' : Vocabulary\ :




Mean Scores as Grade Lquivalents
Comparison by Sites
Seventh Grade

Comprehension Vocabulary
Site Group Pre Post Gain Yre lost Gain
Sacaton A 4,0 6.0 2.0 4,2 5.7 1.5
B 3.6 5.2 1.6 4.5 5.7 1.2
Peach Springs A 3.2 6.0 2.8 4,0 5.3 1.*
B 3.9 5.9 2.0 4.6 5.8 1.2
Lan CGI‘lOS 20 q‘ol 008 4.0 4.2 002

Rice.

* B 5-2 4.5 lol 4.0 506 ""Ooq'
Sells A 3.2 4.1 0.9 2.5 4.5 1.0
B 3.3 4.3 1.0 3.8 4.2 O.4

- e me S S mm s wm e % N o SN S R am M S e e e MW SR s e mm me ww mm e e wm ane

A group took Form C as pre test and Form D as post test
B group took Form D as pre test and Form C as post test

Test instrument SRA Multilevel/ Blue Reading Comprehemsion and
' Vocabulary

* San Carlos Rice B group did 31gn1flcantly poorer than other
groups on vocabulary skills.

(15)




_Mean Ucores as Grade Iguivalents
Comparison by Sites

IEighth Grade

y Comprehension Vocabulary
Bite Group Pre Post Gain Pre Post Gain
Sacaton A 4,0 6.0 2.0 4.3 5.6 1.3
B 3.6 5.7 1.9 3.9 6.0 2.1
5'7 409 102 4.1 5.5 1.4
an CBI‘lOS * A 3.1 4.0 009 4.0 5. -O¢2

Rice

%3¢l 4,0 0.9 L) 4.4 1.1
Sells 3.1 6.2 3.1 3.1 52 2.1
B 3.2 4.9 1.7 3.3 5.2 1.9

- em m m e mm e A e e o e e o _— e W e vm e m wm e M ww  wm e - ew =« = a» e

A group took Form C as pre test and Form D as post test

B group took Form D as pre test and Form C as post test

Test instrument SRA Multilevel/ Blue Reading uomprchon51on and
- Vocabulary

* San Carlos Rice A group did significantly. poorer on vocabulary
post test than other groups

(16)




Grade = Group

VMean Scores as Grade Lquivalents

2 A
B
3 A
B
4 A
B
5 A
B
6

- em  wm  me We e e e

Topowa
Comprehension Vocubulary
Pre Post Gain Pre DTPost Gain
1.1 1.9 0.8 1.5 1.6 0.1
1.3 1.5 0.2 1.1 . 1.8 0.7
1.7 2.4 0.7 1.8 2.4 0.6
1.7 . 0.1 1.3 1.7 0.4
205 7.1 006 203 208 005
2.5 2.8 0.3 2.6 2.8 0.2
34 4,1 0.7 3.2 4.4 1.2
3.1 4,3 1.2 5.3 4,2 0.9
307 404 007 308 4‘04 006
3.8 4,6 0.8 3.8 5.0 1.2

- e am me e em e wm oam e e W8 emm  wE em me R me  we e e e

A group took Form C as pre test and Form D as post test

B group tool Form D as pre test and Form C as post test

Test instruments Grades 2-4 SRA Level 2-4

Reading Comprehension
and Vocabulary

Grades 5 & 6 SRA Multilevel/ Blue

Reading Comprehension
and Vocabulary o

(17)



Mean Scores as Grade Equivalents

San Carlos Rice

. Comprehension Vocabulary
Grade STOUP I're lost rain rFre lost Gain
3 A 2.1 2.6 0.5 2.4 2.6 0.2
B 2.0 2.3 0.3 2.1 2.4 0.3
4 A. 2.4 2.6 002 2.5 2.4‘ -Ool
B 2.7 2.7 0.0 2.7 2.7 0.0
5 A 3.9 4ol 0.5 3.9 4.5 0.6
B 3.3 4.2 0.9 4,0 4.3 0.3
6 A 3.4 2.7 0.3 2.4 3,8 O.4
B 3.2 4,2 1.0 2.8 3.7 -0.1
7 A 3.3 4,1 0.8 4,0 4.2 0.2
B 502 405 lol q‘oo 506 -004
8 A 5.1 4.0 009 4.0 5¢8 "002
2.1 4,0 0.9 3.3 4.4 l.1

- - - - - - — -— -— — —-— - - - — -~ -— -~ -— -— - -— -— -— - - - -— Lo

A group took Form C as pre test and Form D as post test

B group took Form D as pre test and Form C as post test

Test instruments =~ = Grades 2-4 SRA Level 2-4
Reading Comprehension
-and Vocabulary

Grades 5-+8 SRA Multilevel/ Blue
. Reading Comprehension
and Vocabulary




Mean Scores as Grade Equivalents

San Carlos Mission

‘ Comprehension - Vocabulary
Grade Group I're Post Gain Pre lost Gain
2 A 2.3 2.8 0.5 2.3 2.9' 0.6
B 2.4 2.5 0.1 2.2 2.6 0.4
3 A 2.6 3.3 0.7 2.3 2.9 0.6
B 3.1 6+ 2.9 2.9 5.0 2.1

- e e me e ew e aE mm we me R WD eB e we  w s  cw M Sa  wm  wm  mr e wm  wm e

A group tokForm C a3 pre test and Form D.as post test

B group took Form D as pre test and Form C as post test

Test instrument Grades 2&3  SRA Level 2-4
' , . , Reading Comprehension
and Vocabulary

(19)




Mean Scores as Grade Equivalents

Hotevilla

' Comprehension Vocabulary
Grade Group Pre Post Gain Pre Post Gain
2 A 1.7 1.4 0.1 1.3 1.9 0.6
B 1.1 1.5 0.4 1.9 1.9 0.0
5 202 2.5 0-5 206 ol 005
B 1.9 2.1 0.2 2.2 2.3 0.1
4 A 2.5 2.9 0.4 2.6 2.6 0.0
2.6 3,3 0.7 2.6 2.9 0.3
5 A 3.9 4.5 0.6 3.8 4,1 0.3
B 4,0 4,7 0.7 4.1 4.7 0.6
6 A 3.9 5.2 1.3 37 4,7 1.0
B 4,3 5,1 0.8 3.7 4.3 0.6

A group took Form C as pre test and Form D as post test

B group took Form D as pre test and Form C as post test

Test instruments- - Grades 2-4 SRA Level 2-4 v
~ Reading Comprehension
and Vocabulary

Grades 5&6 SRA Multilevel/ Blue

Reading Comprehension
- and Vocabulary

(20)



Mean Scores as Grade Equivalents

Many Farng

: Comprehension Vocabulary
Grade Group Pre Post Gain Pre DPost Gain
2 A 1.6 2.2 0.6 1.8 2. 0.6
N B 1.4 2.4 1.0 1.9 2.4 0.5
3 A 1.9 2.2 0.3 2.2 2.4 0.2
1.8 2.3 0.5 1.9 2.4 0.5
4 A 2.2 2.6 0.4 2.1 2.8 0.7
B 2.2 2.3 0.1 2.2 2.2 0.0
5 A 4,5 5.3 0,8 4.6 5.7 1.1
B 3.7 3.3 0.4 3.8 3.5 -0.3

A group took Form C as pre test amd Form D as post test

B group took Form D as.prevtest and Form C as post test

Test ingtruments Grades 2-4 SRA Level 2-4
’ ’ Reading Comprehension
~ and Vocabulary

Grade 5 SRA Multilevel/ Blue

Reading Comprehension
and Vocabulary

(21)




Mean Scores az Grade lquivalents

Sacaton
Comprehension Vocabulary

Grade Group = - Pre DPost Gain Pre Post Gain
2 A ! 107 203 006 106 205 009
B 1.9 2.3 0.4 2.2 2.5 0.3
3 A 2.3 2.7 0.4 2.3 2.7 0.4
B 2.2 203 Ool 2.4‘ 2.1 -003

4. A 2.3 2.8 0.5 * 2.6

B 2.4 2.8 0.4 * 2.6
5 -A. 502 3.] -Ool 301 501 Ooo
B 3.1 3.1 OOO 3.4‘ 3.1 _003
6 A 4,0 5.0 1.0 4,1 5.3 1.2
B 4,1 4,7 0.6 4.4 4,8 0.4
7 A 4,0 6.0 2.0 4,2 5.7 1.5
B 3.6 5.2 1.6 4,5 5.7 1.2
8 A 4.0 6.0 2.0 4,3 5.6 1.3
B 3.6 507 109 309 600 201

- e A L — - e = L -— e L -— e -— -y wm e ~.-- - - e e - - X e e

A group took Form C as pre test and Form D as post test
B group took Form D as pre test sand Form C as post test .

* 4th graders at Sacaton were nmot givem vocabulary sub-test
during pre-testing ‘ ' -

Test instruments Grades 2-4 SRA Level 2-4
Reading Comprehemnsion
and Vocabulary

Grades 5-8 SRA Multilevel/ Blue
Reading Comprehension
and Vocabulary

(22)



Mean Scores as Grade bquivalents
Peach Springs

Grade Group

Vocabulary
Pre DPost Gain

108 2.5 005

- Em e M an ey Y En ey Em W WP ER en En s e = S E G e W = G W e = e

- == ey e ey W e E e ee ew T A s ) = E S M em e Es P e o em e ew  mm =

my Em e Em En e e S W En er SR G S oy WP En W MY Gy Eap E = AP @y W e e

- eem e e am e on e W ey e wEm = s e e G Gy En e e En ee e e e ey = =

Comprehension
Pre Post Gain
1.4 2.0 0.6
1.6 2.3 0.7
1.6 1.9 0.3%
1.7 1.7 0.0
2.4 3.0 0.6
2.3 2.6 0.3
5‘9 405 006
301 4.2 lol
3.1 4,9 1.8
3.3 3.4 0.1l
3.2 6.0 2.8
3.9 5.9 2.0
3.6 5.0 lo‘q‘
3.7 4.9 1.2

A group took Form C as pre test and Form D as post test

B group took Form D as pre test and Form C as post test

Test Instruments

Grades 2-4

Grades 5-8

(23)

SRA Level 2-4
Reading Comprehensioa
snd Vocabulary

SRA Multilevel/ Blue
Reading Comprehension
and Vocabulary



Mean Scores as Grade Equivalents

Oells
Comprehension Vocabulary

Grade Group Pre Post Gain Pre Post Gain
6 A 3.1 3.5 0.4 4,0 4,2 0.2

B 3.7 4,1 0.4 4,1 4.3 0.2

7 A 3,2 4,1 0.9 . 3.5 4,5 1.0
3.3 4,3 1.0 3.8 4,2 0.4

8 A 3.1 6.2 3.1 3.1 5.2 2.1

B 2.2 4.9 1.7 3.3 5.2 1.9

A group took Form C as pre test and Form D as post test

B group took Form D as pre test and Form C as post test

Test instrument Grades 6-8 SRA Multilevel/ Blue
Reading Comprehension
and Vocabulary
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1.1.7.1 Vor regular alagsrooms, it may be concluded lLhat:

(1) 'the perlormance objective was nol met, though in all fair-
ness, il was unrealistic.

(") Considerable improvement in reading skills was evidenced,
particularly in Lhe upper grades. (IL is possible Lhat Lhe
I'orm of Lhe tesl - SRA Multilevel - with a total admini.-
stration time of 7O minutes, was a factor contributing to
this greater achievement).

(3) At the second grade level, the children at St. Charles
Mission, San'Carlos, were significantly better readers
than children at the other sites, based upon entry
behavior determined at pre-testing.

(4) The third grade teacher at Peach Springs had little success
in reading, and it is doubtful whether the‘educational
materials were used effectively in this classroom.

(5) The St. Charles Mission third grade teacher realized the
largest gains of any teacher in the lower primary grades.

(6) Children in the fifth grade at Sacaton did not make pro-
gress in reading skills. The assigned teacher was absent
due to illness for an extended period during the school
year.

(T) The 5th grade classroom at Many Farms appeared to be sub-
divided into a "good readers" and "poor readers'" grouping.
Results indicate excellent growth for the former, and
regression for the latter.

" (8) The 6th grade teacher at Peach Springs achieved an improve-

ment of nearly 2 grade levels for % of her class.

(9) Seventh grade teachers at Peach Springs and Sacaton realized
more than a grade equivalent increase in both comprehension
and vocabulary, based on the entire class average.

(10) Eighth grade students at all target sites excepting San
: Carlos Rice demonstrated remarkable improvement, in one
case three grade level equivalents (Sells).

1.1.7.2 Process evaluation for reading achievement involved the admini-
stration of short tests to measure proficlency in comprehension
and vocabulary. Results from these tests were to be correlated
with observation data to determine effects of teacher behavior
on reading achievement.

Numerous complaints were received from teachers, and in some
cases, principals, about these tests. The objections centered
around the inappropriateness for both interest level and grade
level, as well as poor test design.

The SWCEL Evaluator and the acting Project Director agreed
mutually to discontinue the process evaluation. SWCEL engaged
a Reading Specialist Consultant to review these tests, and it
was determined that some of the passages were 12th grade level,
for.example, rather than Tth/8th grade level, based upon the
Dale-Chlll formula.

"ERIC - o | (25)




1.1.7.2 (cont.)
The consultant's full report is included in the Addendum.

1.1.7.3 Children in regular classrooms in grades K-2 were administered
the Distaor Mastery Test on a post basis only. Exceptions to
these included TOPOWA, where the children had not been instructed
in Distar, and at St. Charles Mission, where there were not
enough Distar Mastery I test booklets avallable to test the
Kindergarten children. ‘

The Distar Mastery Test is criterion referenced, assessing whether
specific objectives of the Distar program have been met satisfac-
torily. It cannot be used as an achievement test, nor can raw
score results be converted to grade equivalents.

Results of the Distar Mastery Tests indicate that the objectives
of the program are being met. Statistical treatment of these
tests are included in the addendum.

A chi-square treatment was employed to relate teacher behavior,
as observed by a trained observer, to results on these Mastery
Tests. Basically, there was little variance from one teacher's
behavior to another, as reflected in the cbservation schedules.

While Distar Mastery Tests cannot be considered as a valid

instrument for assessing the performance objective, it is impor-
- tant to note that the achievement reported by 2nd graders,

(from SRA Testing), was better in the case of Distar classrooms
~than in non-Distar classrooms. This point needs further inves-

tigation.

1.1.7.4 Children at TOPOWA, lst grade, were given the Wide Range Achieve-
ment Test in. lieu of the Distar Mastery Test. This substitution
met with the approval of the TOPOWA Principal and classroom
teacher.

Results are reported in the Addendum.

2. General Objective

To increase the affective behavior patterns of staff members in the 48
“target classrocms.

2.1 Performance Objective

Eighty per-cent of the 48 staff members at the six selected sites
will, by June 1972, as a result of simulated minority-majority
cultural role-playing situations, and introduction and utilization
of the interaction analysis technique, improve their affective
behavioral patterns, as evidenced by an affective gain in the
results of the pre-post interaction analysis individuals patterns
and by utilization of an affective behavior rating scale to be
developed. '

2.1.1 A Program Coordinator was éemployed to provide instructional leader-
' ship and program monitoring at the target sites. This individual
also assumed duties as Acting Project Director during the last
half of the school year.

(26)
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2.1.3

2.1.5

Frequent cfforls Prom the SWCEL Evaluator Lo determine il an inservice
workshop was held at the target sites f'or the express purpose of
explaining this objective lead to the conclusion that it was not
accomplished. Conversations with teachers indicated they had little
or no knowledge of' the objective, yet there were some conversalions
which revealed that, the role-playing situations had been discussed.

There was no evidence that a consultant was engaged to visit class-
rooms for purposes of observing behavioral teaching patterns. The

Acting Project Director had no knowledge that this had been accom-

plished, and it is felt that it was not.

Some seminars were held to improve teacher understanding in areas
of cultural awareness. -The frequency of such seminars decreased
as the year progressed. Reaction from teachers ranged from "These
were excellent', to "These sessions have done more to alienate
Leachers than anything else - they presume we are stupid".

It appears that Project management did not communicate the overall
purposes of this obJjective effectively, and that this failing, in
turn, generated its share of resentment.

Examination of two school libraries indicated that the video tapes
of simulated cultural situations were not available. Libraries
visited were Sells & Topowa. It is strongly suggested that  the
Advisory Committee review any such tapes prior- to purchasing, or
the effects may be more negative than positive. '

It is not within the purview of the SWCEL Evaluator to decide how
video tapes of simulated cultural situations should be disseminated
by USOE, but it is again-strongly reccommended that the Advisory
Committee review the tapes thoroughly prior to any dissemination.

There is no evidence that either of these sections was accomplished.
Communications with the Acting Project Director indicates that 2.1.2,
2.1.3, 2.1.7, and 2.1.8 were not done.

2.1.1 - 8.1

The development of a rating scale to measure affective behavior
is a major undertaking. For example, the University of Illinois'
Group Effectiveness Research Laboratory, Department of Psychology,
as a contractor to the Office of Naval Research, devoted many

- years to the task of developing and validating such instruments
as the semantic differential, the behavior differential, and
other social distance scales used to assess cultural behavior
relationships.

SWCEL should not have attempted to develop & new instrument in
the short time availeble, but rather should have researched the
field for instruments already validated and used in similar
educational research projects. :

The SWCEL instrument lacked.quéntification, it failed to isolate
stimulus conditions, and it was not validated prior to use.

In retrosﬁect, the entire objective was weak, though its intent
was clear.
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20100 - 801 (eonll)

It is up Lo Projecl Managemenl to delermine whal Lo do in Lhoe
teachor afflecclive behavior area. Considerable revigion ig
necessary lo bring the intent of this objective into u rigorous
design.

Since the instrument selected to measure the performance
criterion lacked validation data, it cannot be determined
whether the performance objective was met or not met.

3. General Objective
To increase motivation by means of an open curriculum.

(Evaluator's comment: The evaluation design for this objective states,
"‘o reduce student drop-out ratio".)

3.1 Performance Objective

As a result of exposure to the motivational program, 80% of the target
population will by June 1972 have increased their self-image (attitude)
as evidenced by gain scores of administered pre-post attitude inven-
tories.

3:1.1 A self-appraisal inventory, developed by the UCLA Center for the
Study of Evaluation Imstructional Objectives Exchange, Intermediate-
level, was administered to regular classroom students in grades
3-8 at each target site.

Student responses were not obtained anonymously, and it is hlghly
questionable, according to the publisher, whether the instrument
should be used if an individual puts his name on the response form.
Anonymity would heighten the validity of the evaluation.

The intermediate level self-appraisal inventory was intended for
grade ranges 4-6, and should not have been administered to 3rd
grades. A primary level of the self-appraisal instrument does
exist for grade levels K-3.' '

There is a secondary level of the 1nventory to be used in grade
~levels T-12.

3.1.2 Motivational Kits were purchased and delivered to the target sites.
'~ These Kits contained well-developed materials in the form of book-
" lets and tapes designed to assist the adult listener in matters of
realizing success through achievement of goals and objectives.
The materials were commercially prepared, and intended for general
usage by any career worker, and were not specific to the problems
of the educator or classroom teacher.

With a minimum of interpretation, the materials could have consider-
able benefits to teachers and other adults in the Project. The
Project management staff is capable of making such interpretations
so that these materials might be of more practical use.

The materials are not appropriate for students. The materials are
tailored to the adult mind, and rely on experience and judgmental
development which the elementary school child has not realized.




3.1.2 (cont.)

.The enterprising teacher could, through hours of work, reproduce
the materials so thul they would have value for the children. It

is the writer's unlorstanding that the publisher has developed a
Kit, suilable rfor ehildreon, and it is sugpested that Preject Manaro-
menl. appoint a commiltee of teachers Lo revicw and recommend whether

such a Kit should be purchased.

In retrospect, the expenditure of monies to purchase the originul
Kits, if these were to be utilized by the students, appears most
wasteful. The expenditure can be justified only if the motivational
effort was directed towards adults. The question arises as to
whether the Kits were reviewed thoroughly in the first place.

3.1.3 The school libraries visited were well equipped with literature
revealing tribal cultures. It is assumed that school librarians
could easily determine usage by referring to the borrower's card.

3.1.4 Displays of locally produced materials revealing cultural matters
were observed in visiting selected classrooms. There did not
appear to be any plan where such materials could be shared with
other sites. .

It is suggested that teachers need more assistance in the deve-
lopment of native language instructional materials, and that
Community Representatives and other parents could be of assistance
in this task.

3.1.5 Field trip planning on the major scale, (i.e. Washington D.C.),
failed to materialize. The logistics involved in such an under-
taking are awesome, and perhaps the locally planned, short duration
trip has the enquivalent educational enrichment value for elementary
school children,

The principal at Hotevilla deserves singular praise for his well-
planned and skillfully executed field trip to Mesa Verde Natlonal
Park.

Field trips to the botahical gardens and Zoo in Phoenix also
appeared productive,

The trip that some Sells students took to Tucson to visit a
first-class restaurant and enjoy a costly steak dinner does not
appear to fit the criterion of educational enrichment. The
children probably would have enjoyed hamburgers'better.

3.1.6 The Project newsletter does not report that cross-cultural educational
rrograms were presented by students. The idea is great, and should
be pursued. This type of presentation would have high interest
level.

3.1.7 It is assumed that these programs were intended for the students.
The SWCEL evaluator has no direct evidence that Project Management
arranged for such programs.

3.1.8 To'keep the design consistent between pre and post administrations,
the iritermediste level self-appraisal inventory was administered to
all regular classroom students at all sites, grades 3-8. The post-
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3.1.8 (cont.)

administration, similnr to the pre-administration, was nol given
anonymous ly, excepl an an experimental basis wilh the hth prade
teacher atbt Topown. 'The HWOEIL LEvaluator nnd the teacher apreed
Lhat more validily would result from mnonymou: responses,

3.1.1 - 8.1

Data are reported in the Addendum. Mean scores measuring the
peer, family, school, and general self-image concepts are
shown on & pre-post basis, ty school, and by classroom.
(Sites not identified)

Through discussions between the new Project Director, the
Superintendent, the Project Coordinator, the Project Community
Répresentative, and the SWCEL Evalustor, it was agreed that
SWCEL would respect the confidentiality of the individuals'
self-concept responses, that sites would not be publicly
identified, and that the dissemination of the data would be
subject to the discretion of the Project Director.

It is recognized that counselors, and perhaps teachers, might
have legitimate requirements for the individual date, but
such- requlrements will have . to be communlcatea to the Project
Director.

From a program standpoint, it may be stated that improvement
was noted in self-images between pre and post administrations,

In view of the validation data of the instrumenf, (group _
validity rather than individual validity), it cannot be stated
whether the performance criterion, as stated, was met.

It must also be stated that no component of the evaluation
- design appears .to relatc to the open curriculum, (refer to
general objective), and that no component of the.evaluation
design appears to assess directly the student drop-out ratio. -

L4, General Objective

To increase effective special education programs.
(Evaluator's comment - The Evaluation design indicates that thls objective
is, "To increase the achievement of huidicapped stulents in basic skills.")

4,1 Performance Objective

As a result of exposure, application and utilization of the Montessori
Program (K-6), TO% of the handicapped students in the target sites
will be achieving basic skills at grade level by June 1973, as
evidenced by results of standardized achievement tests.

4.1.1 Wide Range Achievement test was administered to a few special edu-
cation children at post-testing time. Extended use of this instru-
ment for all special education children is incorporated in the
evaluation design for the second prOJect year, (In'ggg'case; a

young girl at 'Sells who gcored .l minus in.grade equivdlent total
reading “based on SRA testing, scored 3. ﬂ_érade level with the WRAT!)

. a ,(30)




h.1.1 (cont.)

h.1.2

bol.k

h.1.5

5.1..6

ho1.7

The reference to Arizona State Law is unclear. Il special educa-
tion children require, by State law, testing.above and beyond that
of" other children, the writer is unawere of this requirement. TFrom
a psychological standpoint, it is hoped that this is not the casc,
for it would place a "legal label" on the child which could have
deleterious effects.

Montessori materials were purchased and distributed to special
education classrooms. Teachers involved did not have special
training in the use of Montessori materials. In the case at

Sells, these materials remained in a school closet for some time.
Several teachers were cycled in and out of the special education
classroom at this site, and finally a teacher arrived who was
entirely dedicated to the needs and interests of special education
children (i.e. Miss Forbes).

There was no carpeting in the special education classroom at Sells.
The SWCEL Evaluator does not recall seeing carpeting in the special
education classroom at Sacaton. '

Not accomplished. This is a priority item for the next pre-service
workshop. :

Visits were held at the three sites, and informal discussions
between representatives of Project Management and the special
education teachers indicate that attention was given to this area.

The major problem appears to be one of sensitizing regular class-
room teachers to the unique teaching difficulties with special
education children, and to avoid the tendency of using special
education classes as a disciplinary vehicle for poor-performing
students. In the teacher's lounge at Sells, for example, the
following comment was heard from a regular classroom teacher,

"Many of my kids are stupid - they belong in Special Ed."

The monthly newsletter is an excellent vehicle to report Project

activities. - A few articles, with pictures, showing Special Edu-
cation activities, might well serve to enhance motivation and
recognition for these handicapped youngsters,

The appropriate level SRA achievement test was administered on a
pre-post basis. to Special Education children at the three sites.
Reading skills and arithmetic skills were assessed. -

Data are.reborted in the Addendum. Results are'highly ehcouraging,
especially in arithmetical achievement.

It should be noted that one teacher at San Carlos Rice, (i.e..Miss
Batson), refused to let the test administrators, (both of vwhom were
experienced Albuguerque Public School Educators), give the reading
tests at post-test time. Her statement, "These kids are non-
readers', may well be true. A void in the evaluation design is
only a minor consequence of this action. Giving the test might

-have exposed the children to an unsuccessful experience, to be sure.

Vot giving the test could only have the effect of telling the child,
"My teacher doesn't believe I have learned reading skills - I must
be dumb." ' :
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b,1.7 (cont.)

If we continuélly label Special. Education children as inferior,
the celf-fulfilling prophecy will surely work,

Some Special Education classes used Distar readiﬁg programs .
These classes were given the Distar Mastery Test. This accounts
for lack of complete SRA testing at post-test time.

1.1 - 7.1

Clearly, the results shoﬁ that Special Education children,
including EMR children, do learn, though at a decelerated
rate,

Recognition of their handicaps, empathy from the teacher and
others in contact with the.child will help immensely in
improving the skilli.

The performance criterion correctly takes the decelerated
learning rate into consideration in calling for a June 1973
assessment.

From a broader standpoint, looking at the general objective

of increasing the effectiveness of Special Education programs
in the .light of the needs assessment study done by the BIA on
rural Indian children in Arizona, Project Management has a :
long way to go in establishing a viable,_systematic, compre-
hensive total program. There would indeed be more than bk -
children in the Spec1al Education Category, if this were the
case.’ . :

5." General Objective ,
To increase the 1nvolvement of the parents in the target -sites.
5.1 Performance obJectlve

Seventy percent_of the parents at the six selected: sites will by .
June 1, 1972, as a result of (a) refurbishing a building and super-
vising a study-social room for the students to be used from 3:00 PM.
to 9:00 PM, Monday through Friday, (b) assistance in making tapes
and filmstrips.on Tribal Culture for the Project, .and (c) their
attendance at six out of eight town hall type meetlngs, increase
their involvement, as evidenced by the results of project questlon-
naire and récord. keeping data. .

5 1.1 Discussions were held with the a551gned Communlty RepresentatIVe
to Project Management for purposes of ascertaining this individual's
opinions in the area of this general objective. The activities of
the Advisory committee included the recommendations to Project
Management on curriculum matters. Mr. Machu Kay, Chaarman of the
Advisory Committee, sponsored a resolution from the Advisory
Committee which called for a review of 2ll testing materials -by
that committee prior to ddministration to Indian children.

5.1.2 According to the'Community Represéntative, the parents at some
‘ sites were very active in arranging the study-social room. On
the other hand, this was not true at all sites. o
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5.1.3 Adult recreational activities and vocational clagses were held in
the evenings in at least one site (Hotevilla). Community Action
Program (CAP) used the facility at Peach Springs.

5.1.4 The SWCEL Evaluator has no data on parental atiendance at town hall
meetings. Tt is the understanding that Project Management was-com-
piling data from the sites for a report.

The Community Representative felt that her services were not‘fully
utilized. She felt she could assist in getting more representation
from the Indian Community on the AdV1sory Commlttee for example.

.The SWCEL Evaluator attended two meetings of “he Advisory Committee.
This group has a. definite contribution to make which can assist in
all objective areas,

blnce the group is AdV1sory in nature to Project Management, and
{51nce the group is representative of the Indian Tribal groups, it
seems inappropriate that members of Project Management (i.e.
school administrators), should be simultaneocusly: votlng mpmbers
of the Advisory Committee.
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ADDENDUM

1. SELF-APPRAISAL Invenlory (SAT)

Instrument usced was intermediate level SAT, developed by Instructional
ObJjectives Exchange, UCLA Center for the Study of Evaluation.

This instrument assesses self-concept in four categories: peer
relationships (p), family relationships (F), school relationships (8)
and general self-image (G).

Date are reported by mean raw scores by classroom and by site, on a
pre-post basis. Sites are not identified in the interests of safe-
guarding the confidentiality of the data. Project Management has been
given all data necessary to interpret these results.

Mean Raw Scores SAI

Pre-Test Post-Test
Site  Classroom P F S G P - F S G

A A 9.5 10.1  11.1  10.1  ° 8.2 - 11.9  10.h  10.b
A, 10.0 13,5 © 11.3 11.7 - 9.0 10.9 8.8 10.0

Ay 9.6 11.5  10.8  10.k © 9.3  10.8 8.3 11.1

A, 10.2 12.0 11.2 12.5 11.2 12,4 8.6 11.h

A5 9.2 11.5 7.3 10.6 11.0 13.6 T.7 11.7

Ag 11.2 11.6 7.7 10.7 11.9 11.6 8.k 11.5

B B, 9.2 11.8 7.0 9.6 . 11.9 13.3 10.4 13.2
B, 9.0 9.1 6.2 8.1 9.1 9.7 6.2 9fh

By 10.0 11.9 9.5 11.0 11.5 12.5 7.2 13.7

C c, ‘ 8.6 10.2 9.6 8.9 10.8 11.7 12.5 12.0
7.9 12.2 11.9 9.3 4 10.0 11.7 11.2 11.1

Cq 11.5° 12,7 1.2 12.2 12.1 1k.3 10.0 11.5

Cy, 9.0 = 12.9 10.6 9.8 . 10.8 13.3 9.8 11.3

Cg 1.7 12.3 11.2 11.0 11.2 11.1 7.2 10.0

Ce 10.7 12.8 11.2  10.7 10.0 12.1 11.8  10.8

D D, 12.1  11.9  15.3 12.6 12,5 12.8 13.2  12.5
D, 11.3 12.7 13.5 10.9 9.7 1¥.0 . 12.0 10.8

D 11.5 - 13.5 12.8 11.k 10.5 12.9 11.5 11.8

E E, 9.6  10.1 11.6 10.8 9.2 9.5 10.0 8.9
E, 8.8  10.3 8.5 9.0 8.0 10.2 6.6 9.4

E, 9.k . 12.6 '11.4 11.3 10.7 15.5 11.b4 10.7




Mean Raw Scores SAI (cont.)

Pre-Test Post~Test

Site Classroom i r S G P F S G
F F 9.6 12.5 12.9 11.5 9.k 11.k 10.8 10.9
F, 10.0  10.3 11.0 9.4 10.3 - 13.8 11.6  11.0
Fy 1.0 ko 11.% 11.2 10.7  13.h4 9.9  1l1.h
F, 10.5 11.6 10.5 11.2 10.2 13.8 10.2 11.1
G Gy 9.h 11.8 12.5 11.0 10.1 . 12.7 13.7 11.0
' G, 10.8  10.7 1.2 11.6 ~10.8  12.5 1.9 10.9
. 8.9 12.3 9.8 10.7: 12.0  12.0 8.7 10. 4
o, 8.2 10.9 7.2 9.8 10.0  11.3 8.3  10.5
Mean Data gx_Sites
' Pre-Testl o Post—Test
Site - P P g & L F = G
A 9.9 - 9.8 9.9 11.0 10.1 11,9 (8.7) 11.0
B 9.k 10.9 7.6 9.6 10.8. .11.8 7.9 2.1
c 9.9 12.0 10.9  10.6 10.8  12.%  (10.k) 11.1
D 11.6 12,7  13.9  11.6 (i0.9)  "13.2 (12.2) 1L.7 .
£ 9.3 11.0  10.5  10.k 9.3 117 (8.6)  (5.3)
F 10.3;; 12.1 11.5  10.8 (10.2) .13.1v'»(1d.6) L11.1
G 9.4  11.4  10.2  10.8 10.7  12.2  10.7 (10. 7,"

Of the 28 possible categories, gains were evidenced in 20, and decrements in’
8. The child's concept of his school relationships, (S), indicated a decllne
in five sites. Perhaps this is a natural ‘tendency . towards the ‘end of a- school
year. ' . , _

From the standp01nt of the total Project, children demonstrated 1mprovement
in self-concept in peer relationships, family - relatlonshlps,vand general ,
self-image. The only category which showed a decline was school relatlon-'
ships. . ‘ S S :

)

By categorles, chlldren had the strongest pOSlthe self—concepts at both
pre-test and post-test in family relatlonshlps, followed closely by general
self-image.

The categories: of school relationships and peer relatlons were 3rd -and hth ‘
respectively at pre~test time, and these positions were reversed at’ post-f;;
test tlme. : R

In sumary, while gains did occur in the self;concept areé; as measﬁred by '
the SAI, Project Management should recognize the seriousness of a decline
in the chlld's concep+ in relatlon to school.v The prlorlty on motlvatlon
is Justlfled : :




2. WIDE RANGE ACHIGVIMENT TESTING -~ TOPOWA

First grade children at Topowa were administered the WRAT in lieu of the
Distar Mastery Test since these children had not received Distar training.

The decision to use the WRAT, (reading section), was made with the con-
currence of the Topowa Principal and Reading Specialist.

Results are given in the following table:

Name ' . Raw Score Grade Equivalent
25 1.2
Hrdedt Tomas 16 Kdg. 6
ALk ol 18 Kdg. T
; 1 . Kdg. 4
22 1.0
21 Kdg. 9.
20 Kdg. 8
28 . 1.h
21 Kdg. 9
23 1.1
32 . 1.6
16 Kdg. 6
27 1.3
25 1.2
10 Kdg. 2
a2k 1.2
28 -.1.1;
31 1.5
26 1.3 Mean Raw Score
26 1.3 23,1
27 1.3
o5 1.2 Mean Grade Equivalent
23 1.1 1.1
27 1.3
25 1.2
22 1.0°
26 1.3
27 1.3
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From the validation data of the WRAL, (rcading section), the mean raw
scores for children of ages 6% years to 7 years on this instrument are
32,25 and 39.85 respectively. Corresponding standard deviations are
10.72 and 12.30, From the raw score data, and after checking birth dates
of the children, it is evident that this group is well below the national
average in reading skills. '

SPECIAL EDUCATION DATA

SRA Level 2-4 was the instrument used to assess reading and arithmetic

skills at pre~testing. The instrument worked successfully in two classrooms,
(San Carlos Rice/Rentaria, and Sells), but proved to be too difficult for the
other Special Ed classrooms, (San Carlos Rice/Batson and Sacaton). In the
latter cases, many students failed to achieve at the minimum grade equivalent
level for which the test was designed.

For this reason, the lower primary level SRA was used at post-testing. The
upper grade equivalent peak out point on this instrument is Grade 4 plus,
rather than Grade 6 plus, as is the case in the SRA Level 2-4, It was tound
to be a more valid instrument for use with these children.

Data are reported by grade equivalents on a pre-post basis. Reporting raw
scores would have no value since the test levels differ.

Grade Equivalent Scores =~ Sacaton

Reading Comprehension & Vocabulary

Pre~Test Post=-Test

Name Comp Voc Comp Voc
Lew

‘ 1.1 1.8 1.3
X/&/xcbzt& 7%%&1 1=- lew

(not tested)

1.4 l-- 1.5 2.6
/éll&ﬂfk}’ét’ 1-- 1-- 1-- 1.7
1-- 1-~ : 1.1 1.5
1-- 1-- (not tested)
2.1 1.6 " ")
1-- 1= (" "oy
1-- 1-- 1.1 1--
1-- 1-- 1-- 1.9
1~-- 1-= ' (not tested)
1.2 1-- (" "oy
1.6 2,1 1.5 2.6
(not tested) 1.1 2.2

The inappropriateness of the SRA Level 2-4 instrument is evident from
examining pre-test results,.

Several students were not post~tested, but did take the Distar Mastery
Test.

‘The improvements noted are encouraging.
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irade Equivalent Scores - Sells

Reading Comprehension & Vocabulary

Pre-Test Post-Test
Name Comp Voe Comp Voo
KA%kE&1Mxﬂ\LOﬁN&&) 2.1 2.3 2.8 2.5
\U 1-- 1-- 2.3 2.1
KSJ' 2.3 2.k (left school)
1— 1=~ 1.7 1.3
4.1 " 3.1 bplus 2.9
1l-- 1= 2.1 2.3
j - 1.8 (not tested)
2.1 2.1 2.4 . 2.5
1.4 2.1 (not tested)
1-- 1--

1o Tam

The Evaluator inquired why Rufus Lewis was in the Special Ed Class,
since he was obviously far superior in reading skills than the other
students. The teacher advised that Rufus was assigned to Special Ed,
for reasons of discipline. It is recommended that Project Management
investigate this situation, and hopefully Rufus will be reassigned to
a regular classroom.

Martha Rios, upon request by the Special Ed teécher, was given the
WRAT. She scored a 3.4 grade level equivalent!!

The above data support the statement that chlldren with mental handi-
caps can learn, but at a decelerated rate.

Grade Equivalent Scores - San Carlos Rice (Batson)

Reading Comprehension and Vocabulary

Pre-=Test . Post-Test
Name ' Comp Yoc Comp Yoc
i e 1 (not" tested)
AAZ§15&4L£T77114124 ; 1-- 1-- (not tested)
Aﬂ?ﬁn'_F— ( : 1 1-— (not tested)
A Lem 1 ‘ (not tested)
1o - , (not tested)
1.7 1-- 1.7 1
Lem 1em (not tested)
1w 1-m . (not tested)
1o 1 ' (not tested)
2.2 1-— 1.1 1.1
1.7 1-- 2.2 1--
1wm 1—— {(not tested)
2.7 2.4 2.7 2.3
1-- 1-- 1.k 2.1

The inappropriateness of the SRA Level 2-b4 instrument for this class
is again demonstrated by the pre-test data.

The teacher requested that many students not be tested. {See comments
in Section 4 of Report).

These students took the Distar Mastery Test.

ERIC | (38)




Grade Bguivualent Scores - San Carlos Rice (Rentaria)

Reading Comprehension and Vocabulary

Pre-Test Post~Test
Name Comp Voc Comp Voc
? - 1-- hﬁtteﬁﬁd)

\ . MG 2.2 1l-- 2. LT
fglﬁz;é\**Xi:h7ict | 2.3 2.1 2.8 2.3
Qﬁklﬁk/ 1.5 2.2 (not tested)
/SLL 1.6 1.6 1.8 1.9
1.8 2.3 (not tested)

l-- e l-- 2.3

1.6 1.8 2.3 2.1

1.6 2.1 l-- - 2.2
2.6 2. (not tested)
2.3 1.k (not tested)

(not tested) 1.1 2.3

(not tested)

1.6 1.1

The_decelerated_learning rate is again reflected byhthe‘data.
These students also took the Distar Mastery Test.

Grade qugvalent Scores - Sacaton

Arlthmetlc Concepts, Reasoning and Computatlons

Pre-Test ‘ LQSL—le‘t
-Name - Con Rea Comp Con 'Rea . Comp
l-- 2.6 2.1 1.9 2.3 3.k
2&gﬂ&&£kﬂﬂWWw 1o 1l-= 2.2 (not. tested)
l-- 1.1 1.1 ~ (not tested) - . .
s W Sl 1= 1= 1= 1.6 227
f lew 2.1 1.1 : (not tested) - -
ol 1= 1-- , ‘not tested) ' -
le—=  1e= 1.3 .. (not tested).
1l 1-="  le= g :‘(nqt,teSUed)
lee 1.5 1=— S L T
N l-= - Lm0 (not7tested)
;1.5 1.8 1-= o _~(not‘tested)

L L5 L5l ;‘;(nbt
© le= Qe L3 :
met' (not tested)

vtested)

The post—testlng team was - under the assumptlon that sine NQ:“
students were in a Dlstar ‘Math: Program, they ‘would. not: be- post

tested with the- SRA The regular teacher d1d some test1ng as 1n-1&3."

dlcated above..

" 'Based on pre—test scores the;SRA'Level z;hjprVéq‘in@ﬁﬁr_pgiéﬁe,

G




Grade

squivalent Scores

- Sells

Arithmetic Concepts, Reasoning, and Computatiens

Name

ﬁﬁbweﬁgwiufYL&NwaJ z
fQukid |
|
|

The data reflect that

tations reasonably well, while concepts and mathematlcal thought -

Pre~Test
Con Reas Comp
2.2 1-— 2.4
2.5  1-- 1.h
1.8 1.5 2.5
2.3 1-- 1.b
2.5 2.1 3.k
1.3 1.8 . 2.7
1.3 1.8 1--
2.h 2,1 1.1
3.2 1.5 2.1
1.1 1.5 1--

'}-J/\'\)/\
.

Post-~Test
Con Reas Comp
1.b 1-- 1.7
1.1 1.3 3.1
(1left school)
1.7 l-- 2.5
2.8 2.7 |lbplus
1.7 ~1-- 3.8
not tested)

2.3 . 1.2 2.7
(not “tested)
.8

l—f ‘lf—

Special Education children can handle compu-"

processes are more difficult.

There appears to be more success in teachlng Spe01al Educatlon

chlldren arithmetic than reading.

Grade Equivalent Scores - San Carlos Rice (Batson)

Arithmetic Concepts, Reasonlng ‘and Computatlon -

Name

§
;.

Pre-Test .
‘Con Rea  Comp
1--  1-- 1.1
1—- 1-- 1-—-
1.8 1-- 1.5
1--  1-- 1.3
B 1.3
2.1 1-- 2.6
1.3 J—= 2.9
1.1 1-= 1~
1.3 1l-- 2.2
1-8 1=~ 2.6
(not tested) -
1 1== 1=

{
{
!
i
|
A

Pre-test results 1ndlcate 1nappropr1ate test 1nstrument.,}{d ﬁf

1.8 ‘-1;-.' 3.5 :
1;6 1== 1°8f

Improvement in computatlon skllls is’ encouraglng, demonstratlng that L
EMR chlldren ‘can ' learn. o :

I L P

o l.2. l——;1'2;h,f
’»1--~. 1-= ”v2{9“]
1— .. 1.5 2;7‘ :
(not tested) a
. (not. tested) <,t
L.ho 1.5 2.k
. 1;;'e.lffr';2;6:ﬁ;
1-= 2.2 1.6
1.5 1.9 1.7
1-=  1a=. - 1=="
2.3 1.6 3.1
1.2 3.3

‘Post—Test B
Con Rea 'Comp

(not tested)




Grade Equivalent Scores - San Carlos Rice (Rentaria).

Arithmetic Concepts, Reasoning, and Computations

Pré-Test Post-Test
Name Con Rea Comp Con Rea Comp'
_ : | 1.7 2.1 1-- (not tested)
MUL Ym/\w 1.5 1-= 1.5 1.2 1l-= 1.9
1.8 2.6 3.3 2.1 1.4 3.8
| ,G&,Q.Chél/ 2.7 1.5 2.9 1.5 1.7 2.4
2,5 2.1 2.8 (not tested)
2.4 1.5 3.2 1.8 2.2 2,5
1.7 2.1 1.4 lew- le=  1==-
; 2.5 2.3 3.2 2.3 2.3 3.3
2.3, 105 207 -1"" 107 108
2.7 2.3 2,1 (not tested)
2.8 2.3 3.7 2.1 2.9 2.5
1l 1l-- 2.7 1.5 1-~ 1.9

)
)

These children, in many cases, performed better on the pre-test than on the
post-test. This could be due to many factors, perhaps faulty test admini-
stration,

(41)
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be REPORT OF CONSULTANT SERVICE

Youlhwistern Coocvrative Educational Laboratory, Inc.

Date of Report k-19-72

Name Mrs. Helen R. Yoakum

Dates of
Service _ 4-14/15-—1972 .

Position Reading'Specialist

Nature ol Service rendered writlten report rtici ation, observe
reading program and in erV1eW1ﬁ§ péﬁg n%xf t 5eac Sﬁ?ih

Friday - attend HEED Co-ordinating Meeting -- Observation and . Interv1ews”

‘Sat. - attend general meeting of HEED work Affective Behavior . = -
_Elﬂsataff - Ohgervation and Interv1ew - acted in advisory capacltyu-ﬂﬁ

Written: Repor,
Resume of rc,conmendaLlons (please attempt to be as concise as poss:.ble) to Lab. -

1. Distar and Field Reading good - Some lack of training" in use of '

materials especially need _more cultural ethnlc d1rect10n materlals/’
Field Enterprises

2. Improve testing program - material needs to - relate to culture =

Teachers need to be "ip" on testing program -~ethn1c background
and to reading level of children.

3. Improve communications with. people on. 31tes - especlally Indlan
' tribal representatives. -

4., Reading program should develop oral language EbL program to -

. Support reéading development. ;
5. Tmprove Teacher Training Workshops - open classroom-act1v1ty as‘Base
Re sumaf §F ,Egagﬁ‘%gnm?t% @Sﬂfme and general remarks

Please complete a- one or

two' page narrative relatlve to Lop:.ce covered I Was aSKGd bY Dr. Hushes t° <

evaluate the readlng program of HEbD Pro;ﬁg 1*

obJectlves set out in the HELD PTOJGct report., I went bo the Project

< Te wfPoaeh Springy
neefing with . Hughes to see. the readlng program 1n actlon, to meet

and talk w1th the teachers 1nvolved in thevprogra : and to meet the5?

Adviso:ry uomm:l.ttee of 'HEED- 'Dro:ject. '.rhen I attended the Affect:.ve

—— =
Behavipr teach 1n at Flagstaff to- meet the teachers and admlnlstrators

r'froﬁ all 8ix of the concerned HEED 31tes.i The follow1ng observatlons

'%fmeetlngs,_and upon my direct observatlons of the program and heetlng

;?vﬁ.actlon.. My conc1u51ons arP genpraiized
.Rk(fccrdlnm tofobgectlves st ted“' :
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Report of Consultant Service - cont. The teachers were generally concerned

with the reading program. They were disturbed by the testing program,

both material and method of administration. They showed little concern

with affective behavior for themselves, only as their children demon-

strated it. They'felt many of the workshops so far had been worthless,

but wanted oral language and English as a s€cond lunguage workshop

developed.

Reading: Teachers were primarily concermed with reading, oral language

development and cultural-ethnic reading materials. ‘All teachers expressed

satisfaction with the Distar program. Most had had a workshop on how to '

use it and felt it had been worthwhile. (Most were using rotating station -

organization in a semi-open classroom organization.) One had had no

workshop and was using Distar in the conventiomal classroom organization,

and several had had only a little pre-use instruction. While teachers -

~1iked the Field Enteérprises series; they felt they could benefif_from

in-service training in the use of materials and methods of teaching.

All teachers requested something be done to'he1p~them_to_devel0p

an oral language program with emphasis on English as a s®cond 1anguagef .

to support the reading,pfogram.' Teéchers all expressed vital COnbern;”

over the lack of cultural—ethnlcally oriented readlng and oral language‘f“ﬁ

development materlals. (Durlng the lunch brean, X took seve*al of the

partlclpants to .the Northorn Arlzoua Museum where they found a dozen or,d-ﬁf

more titles sultable for elementary grades, to help develop thelr

'cultural-ethnlc libraries, some of whlch were wrltten in duel languages;

Engllsh and Navago,ror hngllsh and Hopl. -(Mr; Garcla, Many Farms . -

‘Prlnclpal, commﬁnted upon the effectiveness of the 111ustrat10ns for.f:"‘

use in developlng concepts in the non-verbal af;nctlve domaln.);lIhfdiﬂ

«(Qigned) '

| *,(4“3)'




addition, Mrs. Ipharf'ordered booklists to be distributed among the
six concerned: sites., I have promised to send more titles (and biblio-

graphies) as I locate them.)

Teacher Training: Comments on teacher training ranged from good (Distar)

to waste of time. The small number of teachers attending the Dr.
Galloway's program on Affective Teacher Behavior was a stark commenfary
on the involved teacher's attitude about their training experiences.
Those teachers in attendance seemed favorably impressed with Dr.
Galloway's ideas, and expressed a desire for mere additional workshops

in the area of affectivé behavior.

¥ Affective Behavior:

No teacher expressed an opinion on being evaluated in the affective
behavioral domain, because, it seemed to me, they seemed to have very
little concept of this objective as expressed in the HEED program; »

Testing: All teachers and principals talked most about the testing-
materials as being unsultable for the students belng tested and that tha‘f 
people doing the tnstlng were not suited to -the job they were asked to do.f
Direct quotes from teachers, principals, ‘and Indian leaders of the progrqmj
were : . S

Tests didn't go well.

Tests didn't measure what was being taught.

Tests should be adapted to children who are going to take them. o

'Téachefs and directors of program should evaluat= the tests béforé o
they are given to be sure that they are suited to the ethn1c—cu1tural -
background of the students belng tested and in both subject matter, read—
ing difficulty, and constructlon of tests. '

Tests should not be given by kids.

Short skirts interferred with attention of students. Short skirts
were not suitable.dressgfnrlﬁe7?>ﬁ+>, . « |

Students who gave tests did not care about results of first test,
only that tke second test showed up better than the first.

Tests were not culturally or ethnlcally relatad to the students..

Taacnnr's ought to be traihed to glve tests and just be superv1sed
by the lab pﬂoplﬁ. ’

Testers didn't want teachers in the room'during'tésting,

(44)




Generally, the teachers falt the tests were poorly administered,
that strangefs produced a distracting element and insecure testing

condition for their students, that the students will perform better for
the familiar teacher. They were even more conc~rned because tie tests
were not culturally related to the area, therefore students naturally
would not; could not show up well in tue results. One principal stated
tho'problem and feeling succinctly, "I didn't look at the results of
the tests., I wasn't interested. I knew what they were going to be."
The teachers also felt left out of the testing process. - My opinion is
that teachers who feel left out or pushed out have little or no desire
to know the results o1 the tests and will respond little to feed-back
data.

Recommendations:

I. Redesign testing program. Tests must relate to the ethnil&logical
background of the students. The Indian leaders are particularly unhappy
with present conditions. 1In developing process evaluation tests, employ
competent people to develop reading content with relevant subject mattérti
-suitable reading levels, and consistent format of testing mateiial items. -
Simplify and clarify testing directions for both administration and for |
students taking the test. Involve teachers in testing procedures. ‘
ITI. Develop the ethnic—cultﬁral reading materials for the children
in areas of both reading and oral 1anghage_develbpment to support'and'
extend correct'reading programsg based on bi-lingual, English'as a
sScond language, linguistic structures. ' | ‘ ‘
(Premise: * Reading and wrltlng abllltlos are baspd upon thn ab111ty ﬂ
of the student to handle the language structures orally. Concepts f
are based in oral language before. thny are read about or wrltten.)'ff
.~ III. . Teacher workshop or in-service tralnlng in the follow1ng areas.__}ff
ae. Concppts and classroom management of open classroom ’
b. Nonverbal. communlcatlon (tpacher affoctlvn behav1or domaln) e
(also toachnr-studpnt rnlatlonshlp devplopmﬂnt, Pspeclally in thP fx;
area of motlvatlon ) o ’ ' L v
Ce. Rpadlng——dnv=10p1ng culturally-ethnlcally rplatod rnadlng
Imatnrlals,‘and dnvoloplng more . 1nnovat1VP mpthods for teachlng
the partlcular chlldron 1nvolved in th@ program.j," ’

“d. Oral language b1"11ngua1 materlals and methods of teachlng.r'7":
1tfRelationships with White administrators.of HEED'and SWCLL sqoms';tﬁ'

s




to be good but there seems to be a serious breakdown in rapport with

‘the Indian leaders as to the purpose of the testing program and of the
Lab's ability to produce a reliable and valid testing proé¥§;?LD Tb,rvwlhﬁﬁ
erffective communication between Indian leaders ard teachers in HELD

with Lab may help establish rapport in this area.

V. If it is decided to proceed with evaluations of affective teacher
behavior, before proceding with them it would be well to insure that
teachers understand what affective behavior is, how the evaluation
affects them, amgd that the evaluation tools are. appropriate and that
the evaluators are thoroughly experienced, knowledgéable, and sympa-

thetic (or, based on comments about current testing programs, I predict

reyplt).

/éfi;/ /( 7/;7,4{<1440</{ oy g /JLé

(46)




AUGUST 8th

8:30 -.9:30
Chemistry 208

8:30 - 10:00
10:00 - 11:30
Chemistry 208

1:00 -‘3:30
Chemistry 208

PROJECT HEED 'JORKSHOP
AUGUST 8 - 18

Dr. Virgil Gillenwater, Executive Vice President
of NAU., "Welcome to Northern Arizona University"

Corfee Break

Introduction of Project HEED staff. Orientation
session regarding HEED objectives, sites, personnel_

‘and pre/poet test design.

Continuation of above, i.e., study-social rooms,
fieldtrip guidelines, educational materials,
consultants, evaluator, and project auditor for
1972-73

AUGUST 9th through AUGUST fith - THE INDIAN VAY

8:30 - 9:30
Chemistry 202

9:30 - 10:00

10:00 - 11:30
1:00 - 3:30
$:00 -~ 10:00

© AUGUST 10th

8:30 - 9:30

P.M.

. Chemistry 208 -

9130 = 10:00

110:00 - 11:30

1100 - 2:30

21300 - 3300
~ Chemistry 208

Apaches,M;s.;Delofeleassadéféi:f S

  -. Hopis - Dr. Griffen "Biculturalness and its thor
}g,Implications" ]fl:';__, , :

Pﬁnas - Introduction by:hnnie Sizemore
: Presentation by Nelson Jose

Coffee Break

. Anna More Shaw

Agnes Allison

‘Gila River Day School Dancers
Papagos - Mr. Tony Chico | o .
Get Acqualnted Mlxer - Holiday Inn Ballromm”.w

Cof fee Break f

’“1 D. Processing, Room 111 Studen 'Affairs Building




AUGUST 11th

8:30 - 9:30

Chemistry 208

9:30 - 10:00
10:00 ~ 11:30

1:00 - 3:30
Chemistry 2086

AUGUST 12th

Chemistry 2098

G:30 - 10:00
10:00 - 11:30
Chemistry 208
Chemistry 203
1:00 -~ 3:30
AUGUST 13th

AUGUST 14th
Chemistry 208

AUGUST 15th

8:30 - 9:30

Chemistry 208

9:30 - 10:00

10:00 - 11:30
Chemistry 208

Chemistry 203

1:00 - 3:30

Mavajos - Dr. Goosen "“The Navajo and His Language"

Coffee Break
Navajos (continued)

Haulapais - Mrs. Vatahomigie

Presentation by lMrs. Margot Shoaf, Sacaton
School Business Office.

Coffee Break

Section 4 - Teachers and aides attend Indian Youth Panel
Section B ~ Principals meet with Project Staff

Guided tour of Museum of Northern Arizona, Flagstaff
A1l day, educational field trip to Grand Canyon

All day with appropriate coffee and lunch breaks

Dr. Orval Hughes, Southwestern Cooperative Laboratory,

Presentation of pre/post test results of program for 1971- 72
Oral Language Program

. Quality Assurance Specialist

Neinforced Readiness Requisites Progrgm

Dr. Rambeau ~ "Reading and the Indian Child"®

Coffee Break -

Section A - Motivational Kits, Teachers K-8
Charles Bisbee & Mrs. Hénnard

Section B - Special Education teachers and,éides,
iIndividualized Programs" - Dr. Miller
and Mrs. McFarland

Continuation of Sections A and B

(48)



AUGUST 16th

6:30 - 9:30
Chemistry 208

9:30 - 10:00
10:00 - 11:30

Chenistry 203
Science 203

1:00 - 2:30
Chemistry 203
Science 203
Science 213

2:30 - 3:30

AUGUST 17th

Chemistry 203
Science 203
Science 213

AUGUST 18§g
3:30 - 1:30
Chemistry 203
Science 203

Science 213

2:00 - 3:00
Chemistry 208

Dr. Rosenblum - "Reinforcement Theory"
Coffee Break

Polo C, de Baca, Grades K-4

Nancy Harris, Grades 5-8

Small Groups Practicum

Dr. Rosenblum

Mr. C. de Baca

Mrs. Harris

Mrs, Sizemore - "Language and Culture Courses"

All day with appropriate coffee and lunch breaks
Distar K-3 - Bonnie Bruington

Field 4-8 - Nancy Harris '
Montessori - Special Education - Virginia Opincar

Yith appropriate coffee and lunch breaks

Distar X-3 - lMarylou Carpenter

Field 4-8 - Nancy Harris ‘ _ .
Montessori -~ Special Education - Virginia Opincar

Written examination ~ teachera gnd aides

(49)



(0s)

A

UhLBE®D = INZIDI4432) ADN3ONILNOD -

. WI0U35¥s 50 5334933 ¢ HLIM pLle9°12 = 3HYNOS 1HD
0°001 6§51 26w vias
331 1 101 NRNIDD
| E— T - .
S*El I 1*s 1 6*36 1 N3G33n
2z 1z 1 oe 1 °*s :
-  E | CEQUNIPR g
9°%1 1 wed- I 0*n01 1 Sa3A3
zz 1 0 1 £z 1 2.
R B I-
sl 1 0'3 I 0°001 1 YNID3Y ¥31SIS
ze 1 o 1 2& 1. °9
] | QU P
S5 1 o*ne 1 ¢v08 1 LN3IDINIA
51 1 £ 1 2t 1 °s
i Jemmmmmme e m e = [ =
6°€l I 0°0 I 0°001 1 J>3sHON
zz 1 ¢ i 22 1 °v
[rmmrme e [mmmmmm o I~
zee 1 1*g2 1 o°9s 1 53AVIEOAVH
sl 1 € I ot
 Ime——— SIS SIS I .
0*21 ‘I 3S°01 I S°s§ | VIINIHVIVM
51 12 I 21 1 2 e
T e . .
5°€1 I w*ig 1 2°*59 I 13437V i
2z 1 ¢ i Lt 1 st !
O ) T e ~ e ———— _ HOvAL . |
1°2 . I°1 { ) i
Avial 333003 ) 1
Moy -NON  S$S3DNSI1 1Dd Moo
1 INNGD
vidvd

40 1 I9YVd % x x X X %X x X F % & ¥ % k k % *k ¥ % %k ¥ % & ¥ % k k ¥ ¥ ¥ % & &k x x ¥ ¥ ¥ % ¥ x k x ¥k & k ¥ & &

¥ lovo ovlSid . viavd A3 3NVN Sed3HDV3L HIV3L
€ = ox %k &£ % % % % & K Kk ¥ & X ¥ L A 40 NOIlLVINnNoOgVY1LISSsS Dy * % Kk % Kk % k& X KX x k £ % ¥ ¥ * x ¥
1S31 AN3LISvVa ONIQVIM SvISIO ND dADNVAYI4E 30 LNIANLS (24/31/L0 = 3LVO NOILVIHD) Hv1SIQa 3774

4 ro ol
Zc 3%vd . 2L/731 /L0 . * : 133IP3Md ONIGVYIH O¢NDZ 13V *NILVD K
, _ (I -

IText Provided by ERIC

PArar




(19)

3IdHvd

-

U 1¥vd ¥V1Si3d

* & ¥ ¥ % & % ¥ ¥ &k ¥ X ¥ ¥ & N ¥

v

39vd

L/ 720

E]

o

WoQ33sd 40 S33

0-cot
8g1

5*¢l
2eg

9°41
€e

[}
221
61
6*ctl

ce

Ividy
Moy

w933 L HlIM viGSovele = W NS THD
t°ve 6° 6L avioL
gt Q21 NWNTDD
el ettt
I 2°22 1 g€°2: 1 NI3GAIM
1 s | 3 Lt 1 L]
R e S el b
I O0°f1 1 0°I18 1 SH43A3
1 € 1 o2 1 *L
[mm————— -lm—————— 1-
1 6% 1 G°S6 1 YNID3n ¥31S1S
1 1 ) QI P I *9
| T ——lmmm—mm—m] -
1 0°29 1 Q2°0v 1 IN2INIA
1 6 - 1 9 1 °S
[mm—————- == ——————1-
I 9Tt I. »*9uy 1 PELE ]
1 € I ot |
J———————e l-————-- -1=-
1 S*8 1 s°19 1 SIAVIHOMYH
1 s 1 8 1 °€ -
[ B 1-
I 1°12 1 &°3s 1 YOINDHYIVAM
1 v 1 st 1 °2
[m—————- R 1- .
I v'9¢ 1 99 | TIMTIVY
) G I wi T °t :
| B [—mm——m = HOV3Ll
1°2 I°1 1 :
533073 I -
-NOV S532NST 10d MO

d4143¢3  Ad

N

AYILSVYe INIUVANM HY LTI ND

[}

I LvyiInavLss aMd

3INYAIINIS LNEUNLS

(E2/8172D = 21903 LL11v1M))

JLEVE®) = INZIDIJ430D ADNIONIINDD.

1 ANNDD -

til aVo

SAVYN e ddHDdVaL
v % & & =T A % e ¥ & o

19303 Lulaviy YNOZUav. oNg L]

HYLSID (D

4dvil

k & kx & Xk * X

O

Aruitoxt provided by Eic:

Ai!lQﬁ**ﬁ!#i*.fiib't**5#'9*#*ﬁ*&*ﬂli#(l*ﬁki#*'*!ﬁ”.




(z8)

1235£°0 = INZ1D1d44300 ADNIONILNOD

KO0d3483 40 5334040 L 4L1M DvLs2eEe “ = 3HYNDS THD
0* 001 B*eLe 2*Ze AvidL
a5t vy vit NANI0D
| B S
5*El I 5*6h I ¢°v§ 1 N3CI3IM
’ . 2ae 1 o1 L 2t I v
| S L &
°Ht 1 E£°*h 1. 2°66 1 $53A3
te Pt 1 ¢2 1 %2
. B R el it £ )
5°E1 1 9*£1 1 v*9g8 1 VNID3E 331S1S
2z | G 1 61 I °9
| Rl L DT P B )
5*6 I 2*3% 1 T g6 1 LNZIDONIA
5 1 ¢ 1 @ 1 *s
IE LR P Tl T TSR P
b€l 1 2%¢e¢ 1 Frer 1 23580
g2 1 3 I 21 I *v
o CL LTS P
Z*y 1 2*3v 1 s°ts 1 S3AVIHOBVH
b 1 o 1 2 1 €
it LT PR
. 0*°21 1 S*01 1 ©c*f6e 1 VOINIHVLIVA
. . 51 1 2. 1 21 1 2
. . - ——r]l————————1- ’
5*°€C€1 I S5*8% I Sty 1 . 7N2malvd
ze 1 Q1 I et 1 *1 .
IR el LT T B KOV3IL
R : . 1*c 11 1 o
aAvloL $523003 1
, LOwE- ] ~NON 35=22NC%1 LDOd mOM,
1 INNDD .
Dleve

40 1 Z9vd # & &k % % x X ®¥ %X % ¥ B ¥ X W x £ & & X & * & X £ K & X & & A & F X & % X P W ¥ & V * £ X B . * 3%
D 1uvd 8vlisid " dinvd  AQ SWeN S.HI4DVIL - «dv3L.
& & % X & % X % ¥ I %X & % %X A ¥ X 4 0 NOI LVIndav 1L sSSsS0AD % &% % F ¥ & K ¥ & x & % X % X X k¥

1S3 AdAdLISYW 9ONIGQVHd BVYLS310 NO HONYaNIIdYSd ENHONLES (o737 = drvy nQELAVEND) 471510

v 19V g 24731740 : 1D3r0¥d INIQvIY v~nezinv Ny L



