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Introduction

An educational institution in the midst of dramatic chan;w provides
an exclting opportunity to understand the imi:act. of the colle:e experience
upon students. This paper describes the reflections of college seniors
upon their four years at a small liberal arts sc-ocol on the verge of major
changes. As high school seniors, these ¢irls applied to an instit;xt.ion
they probably knew as "the elite of the Catholic 7irls colleges." Before
arriving on campus ,‘they may not have realized that chanie was already in
the air. |

At the time of their gradvation, the collere had initiated an innova.
tive New Curriculum Plan (Eurich, 1973), funded in part by a grant from the
National Endowment for the Humanities. It had become a secular institution,
under a lay board of trustees. Coeducation had been adopted as a policy. The
first smail :group of male students appeared in classes (the class of !72
included 3 full-time male students).

‘the spacious suburban cgmpus, with beautiful old maplo and beech trees,
remains physically unchanged (except for additional parking lote, for addi-
tional commmters, tucked discreetly in unobtrusive locations), Nevertheless,

. the forces affecting education nationally are evident heres more older stu-

1'%-: dents, more commters, more Community College transfsr students, participants
iin the New York State Higher Educational Opportunities Plan, etc. {(SL% of the
‘1 »537 students enrolled in Spring, 1972, were undergreduate women resident
degree candidates. By Fall of 1973, 31% of the student body of 1,766 were
resident undergraduate women degree candidates.)

As part of a series of étudies evaluating the impact of these changes
in a 55-year-old institution (Papanek, 197LbiCosta and Papanek, 197h), a
random probability sample of the senior class of 1972 were interviewed
during their final gemester before graduation. This class received a

¥~ relatively "traditional education and represerts the "before" group in
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abefore and after! research design. A semi-struoturec questionnaire was
designed with undergraduate advice. A random sample of 65 (or 38%) of the
senlor class was drawn.

The seniors also completed the Stern Activities Iniex'and College
Characteriatics Index. The Stern (1970) Indices make :.t yossible to
compare the campus environment, as perceived by the students, to their
personality needs. They are an intellectual offspring of anry‘Murray's
need-press analysis.

fore~presenting results, I will comment on a very recent and aig-

nificant phenomsnon: an increased aversion to serving as reacarch subjects,
especially among college students, and especially if traditional, lengthy,
standardized, computer-scored questionnsires wre used., In "Communication
with College Students," Webster (197L) 1ists the wide variety of student-
subject refusals to participate in research projects which he has observad
within a single year in one institution. They include tearing up of test
materials #n& students' expressions of fears of blackmail. These reactions
were virtually unknown in past decades. Recently an entire symposiuﬁ was
devoted 1o "The Revolt Against Assessment--Where Do We Go From Here?"
(EPA, 1973). My third study (Costa and Papanek, 197l) involved seven stan-
dardized tests and encountered problems of low partic%pation and rather high
resentment among students. ;

In retrospect, the fact that 86% of the desired 8§ubjects in this sample
completed a lengthy questionnsire-interview (and 74¥ Pf‘these completed the
Stern Indices) seems to.be 5 tribute both to the dedication of the under-
graduate interviewers! and to the validity of the prinsiples of action re-
gearch (Lewin, 1948, Sanford, 1970, Bard, 1921) Action research follows
Chickering's advice that rasearchers should, but too "seldom have involved
administrators, faculty members, or students-- the potential consumers--

ir the procesa of
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planning, implementation, and analysis® (Chickering, 1970). This research,
requested by the administration, was designed jointly by myself and an
undergraduate experimental sooial psychology class. I was quite serious
about this approachs items the class'considered important were included

in the questionnaire, whether or not I personally was fond of tham. Genuine
"oldent" participation is not the simplest way to work, but the results
Justify the effort.

Correlates of Academic Satisfaotion

Those involved in higher education need to understand the factors which
either help or hinder the provision of excellent education. The financial
pregsures of the day, which strongly affect small, private, relatively unen-
dowed, liberal arts institutions, add urgenoy to this desire.

The student's experience of satisfaction or dissatisfection with her
college snd academic 1ife 1is not the only oriterion of whether the goal of
educational excellence has been uchieved, but it is a orucial variable. The
sacond semester senior is motivated to reflect upon her experience as sho
approaches a turning point in her life. Her responses must be iaterpreted in
the 1ight of her situation, which usually involved both eagerness to end the
status of "undergraduate,” and strong emotions about separation from a
setting which, for better or worse, has been a second hom§ for four years.
With this context in mind; the results of our survey follow. The research
deeign involves obtaining a general assessm;ﬁt of the student's satisfaction
with her college experience, mnd then examining the relationships between
satisfaction and other topios included in the questionnaire and the Stern
Indicies. Who is happy and wly? Who is dissatisfied? To what is dissatis-
faction related? '

A. Overall degree of satisfaction with the college experience.

The general level of satisfaction ‘8 assessed by several questions,

For exmple when aaked, "If you had it to do over again, would you came
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to the College,"” 42% of the sample said "yes," 27% were "do:btful," and
31% said "no," 36% had "frequently" thought about transferr. ng. 71% of the
students are willing to contribute to fund drives for the cullege.

B. What variables distingiish the more aatisfied student from the less
satisfied?

1. Finding a profession or career.

The student was asked how important each of seventeen aspects of college
life was to her. Most frequently chosen as "very important" are: First,
finding a profession or cmér; Second, making riends of the same sex; and
Third, belng away from home,(The third aspect confims Backer's (196L)thesis
as to "what they really learn at college.")

The student who reports that finding a profession was an important
part of her college experience is significantly more likely to state that
she would come to the college again (Table I, 1).2

If confirmed elrewhere, this signals a major change toward a new
perception of woman's place in the world, Thirteen years earlier, for
example, an informal survey of Smith seniors found little mterest in
such plans (Friedan, 1963). Croas (1968) conoluded, after surveying
several large studies, that in the late 1960's freshman women looked
toward marriage, children, and a career, but "for upperclass women the
preferred future is that of a housewife with children,"

2. Satisfaction with faculty and administration,

Students arx generally very positive about their contacts with faculty,
and those who are dissatisfled primarily want more contact. In fact, no one
checked the option indicating general dissatisfaction with faculty! When
asked, "How many faculty do you know well enough £o talk with about matters
that are not strictly acedemic?", 90% felt that they knew at least ons



“5n

faculty member in this category. LLE knew two or three such faculty.

Students who would come to the college again are significantly more
likely to be very satisfied with their contacts with the faculty (Table I, 2).

Satisfaction with faculty contacts is significantly related to satis-
faction with administration contacts (Table I, 3)3

Relationships with the administration are also seen in a very posi-
tive 1ight by the great majority (although not quite as positively as with
the faculty). Again, students complain, if at all, that thsy want more
contact., 60% of the seniors felt they knew at least one administrator well
enough to discuss matters not strictly academic.

This generally satisfactory picture is complicated by the interesting
fact that half the students report having one or more "seriously diat}easing
experiences" with a member of the faculty or administration. However, stu-
dents seem to have found soms educational value in their distress. For
example, almost half the students reported that they had had two to five

courses which were "in some way a bad experience, but they feel they learned
a lot."

3. Advising.

There is a significant relationship between more discussion of her
courses, and her program, with the faculty advisor and the student!s con-
viction that she would wish to come to the college again (Table I, l).

Moat students (65%) report minimal or no discussion of their courses
and program, Le. their advisor "just signed the papers." Faculty and
administration have been concerned about this situation. One goal of the
New Curriculum is to increase the depth of advising. However, most stu-
dents are satisfied with the old system: only one-third want more advising.
Apparently, students are often not gware of an advantage to be gained from
advising, even though our study shows that they are significantly happier




with more of it.

These results imply that the thrust toward more caresul and time
oonsﬁning advlsing may meet a mixed reception. Informal evidence in
1973-1974 confimms this prediotion. A number of students nw complain
about the recent inocrease in advising, and the additional forms involved.

L. Coeducation and social 1ife.

The majority of those who report oécaaional or frequent twughts of
transferring give the desire for a coeduca’oional 8chool, or a better sooial
life, as their main reason, in their written coments. _

The students were also asked to state s in a word or phrase, ﬁha best
and worst things about their years at the college. 70% give "people" or
"friends" as the best thing, and 60% give "eooial life" or "isolation" as
the worst thing. |

In this area of the young adult.'s life the questinmaire shows 1nteres-
ting results, some of which contradiot cormonly held stereotypes. Not one of'
our gample said that “trying to get engaged" vas "very ixnportant," and 95%
insisted that it was "not hnportant“ to t.hem during their college 1ife. y
Only one student found “meeting men frcm vy League aohoola" "very impor- .
t.ant," while 75¢ stoutly said it was "not important." "Meeting men from

non-Ivy Iaague schoola" was sonmrhat more aocepta.ble as an :Lnterest. Nobocw |

‘sald that "attending a school of high sooial standing" was "very important"

to them (73% said 1t was "not inportent"). <
; These women seem to be rejeoting both the :Lmage of an "elitist"

e ideology scmetmes atttibuted to them and to the oollege, and a need for

o :\mediate marri“ 'é 'l’he current gemration here iapparently doe‘s no\. feeliv o
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priority list, although they do want to date and enjoy sociil 1life, Compare
this to the finding, more than a decade earlier, that 70% o2 freshman women
at one university said they hoped to find "the man for me" :in oollege
(Douvan and Kaye, 1962).

5. Making female friends. ,

Al)l seniors (except one) had at least one fellow student whom she
considered a olose personal friend., 42% had two to five closg friends, and
the remainder had more. (The number of close friends is not signifiocantly
related to our several questions on overall satisfaction)

Those who sald that making friends of the same sex was "very important"
to them during their college life were significantly more likely to think
of trahsferring than those for whom it was '"moderately important" (Table I ,5)!‘

It is possible that some students tum to girl fﬁenda in disappoint- |
ment over a lack of opportunity to make male friends, Or we 'mw speculﬁté ' |
that the great importance of girl friends is a sign"of dependenoy, an‘d‘of ‘
an espeoially difﬁcult st.ruggle to ‘aochieve the mdependence and mtonomw

the young adult must. acquire to feel satisfied with horaelf. 'Ihis difﬁ.ou1~ o

,ty may lead the student to the thought that i’o ndght be es.eier to grnw uwp

'~eleewhere s and thus to transferring, perhaps to a college dhere her olass- e

' matea were higher in their affilia.tion needs.
' 6. Skills acqu:l.red

gl The students feel the college 13 highly aucceasml in teaching them
o - ekﬂ.ls one mig‘nt expeot a oollege gra,dnate to acquire 91% to 96$ :‘of the :




-8‘

feel that they can state a position or present information olearly in a
ten minute talk to a group, The college may be well advised to inorease
- its emphasis on skill in oral presentation.

0. Senior satisfaction and the Stern Indices.

These two instruments assume that the population at large ahowp nomal
variation along thirty universal human needs. These needs are conceptuélized
as dimensions whioh run from one end or pole to anotherc for example ’ soaJ.e
6, Ghange—Sameness s consists of ten self-report items indicating either a

| ~ high preference or liking for Change (which equals a low Sameneas acore) s
or a high liking for familiarity and Sameness (which equals a low Change
score), or any intermediate score., Other examples are scale 23, relative ,
liking and need for le versus Work, and scale 13, relative lik:\ng and
need for energetic versus paasive aotivities (Ekmrw-?as..ivity) (Stern,
: Stein, and Bloom, 19565 Stern, 1970)
| _ Please note that no degnental :melication 18 intendedc a particular ,
sgore does not imply a 'better‘ or'worae' peraon. People differ in person-'kk |
ality needs as t.hey do in a nmltitude of. other charaoteristica. The desir-
ability of having a given set of needs is an independent question, rela.ted
to the value system of the reader,

The thirty ten-item "need" soaies of the Activities Index are canbined L
e ym‘) Raaslawd s“b‘““ W e ““1“10&1 teclmique of faotor analySiso Mmoo
~ Parm"l to the 3‘5 "“°°d" “8198 are thirty ton-ten soales meaaurine e
di the perceived’ environmentaﬂ. ‘"press ,ﬂ oalled the College charaoteriav o8 -
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offer relatively great or little Opportunitjr to satisfy a glven need?
The thirty COI '"press" soales are grouped into eleven Factors and these
in turn are grouped into three Areas.

The parallel assessment of the individual's owm perceived needs, and
his or her perception of the college environment, on the same dimensions ’
is a unique feature of the Stern Indices. To my knowledge it is not duplicated
by any other measure of college climate. ‘

o goneral satisfaotion questions from the senior questionnaire-inter-
view Were examined in relatinn to the Factors and Areas of the two Stern
Indices, by running Pearson correlations. The following correlations are
stitistically significant at the .05 level,  the .01 level, or better,

1. The Aotivities Index.

A "yeg! answer to the question, Would you encourage your sister (if
you had one) to attend the College?" is positively releted to AL Factor 8:
closeness (r=.30) and AI Faotor ;.0: Friendliness (r=48). It is also related
to AT Avea IIIs Emotional Exprespion (r=.29), ¥hich inoludes both the close- :
ness and the Friendliness factor% In addition, AI Area III inoludes Expres-»

siveness ’ Egoism, Sensuousness s ?.nd Self—assertion. Overall, our tota’l

feme.le sampl,e is at the national norm on Gloseness > Friendliness ’ and Area
III, Emotional Expression. The "?otal female eample" includes freshmen and
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f fi;higg levels of sooial partioipation and emotional spontaneity.,: S
i 2. The college Oharaoterietica Index, |

| Sa’oiafaotion with the college ("nlou.ld you enoaurage your sister .?")'~ .
\13 signifioan'oly cormla’wd to 00T Faotor 24 Intelleotusl Glimate (ra.ah).
,‘m’actor;s'a Student Dignity (r-.32), Fa.o fjf‘r,jsa Aoademic thievement. (r-.hS). o

Those atudents most aatisfied here are likely to perceiva the sohool
"providing a staff and facilities devoted to soholarly aotivities and

S (Academic thievement) Area I: Intelleotual Ol:lmate inomdes the above

 il;ffaotors, as well as an emphasis on Wbrk, a Non—Vooational fbcus, a high




| ;'threo cor measures are signiﬁ.oant at the .07 level or"v‘l_09“’1°"°1’ °°I .
Faotor 9t oo*al Fom (r-.28), Faotor 11; Vocational elixnate (!“'027)' and
CGI Area’ II: Non-*.ntelleotual Olhnate (r~.2?)- OGI Area II inoiude_j‘ th°°° o
;faotorﬂg as well as Qrdup Lj_fe (nmtually supportive group aotivit-iea among ]_ﬁ :

seems that this quostion did tap ,the environment which‘fwoulds;logic 11y sat_

_fy the student with the persona.lity needs looated by the previous queation,

o although the correlation is 1ess than that with the mtelleotual olimate.» i

'I'he overall senior and total female samples perceive the oollege to
i be at tho national nom on the Vooational 01mat.e Faotor, slight],v below e

o ,jii,the nom (one Standard Deviabion) on Sooial may, and below the. national

Son (,IMAIIZ




o demand, the year following the survey, for an end to the "new" gra.ding .

; - lineer reletionship.v Whioh, 111 faot, BPP“I“” b"tt” g adee aro better ces g
| received (Teble I, 6) As the reletionehip is exemined more eIOSely, We .
7',t[tiyfind: ~u-§~ ' . ”

“12 -

7
% either folt "satlsfied," or at leeet belisved that the grade was

"deserved." This 16 quite an eehievement. ‘
'I'hie res\ﬂ.t receivee independent confimetion by the faot that student

o eystem oi‘ Honors. High Pa.ee, Paes, and No Credit 1ed to its abolition and - o o
a ret\im to the 1972 ayetem. Retum to traditional Ietter gre.dee seeme to e
. be a netional trend (New York T:lmeS, 197h) | : L

W’net 18 the relationship between the pertioular grade received end the
etudent's feelings? One obvioua hypothesis is to assume e simple positive

1. The best grade is not neceesarily the most pleaeant surprisel Only

A.ld;% of the "better the.n expeeted'! reeotions refer to a.n At 31% refer to a B. o

of their class, and thus meny e are doomed to disappointment (Pervin, 1966)

2 The greet mejority of studente who got A'e thought the

opriate." Virtually ell of our eeniore desire en-
2 B or better(and‘ in’fact 8% of’th':"j tame 4 they did,
”Students nay. well be diSappointed by e.nything bel v an "A,‘an'_‘ feel L3 B‘or o+
o to be undeeerved. ‘rhe situation is enalogeus to the finding at Prineeten

;‘of all A's received were "app_"z
a,nd expeot to geﬁt ‘

B that the great majority of the students expeoted to etsnd in the upper half

_ 3. Interestingly, the c+ seems worse than the G. 81% of students k
¥ ;~“;‘i reporting a 0+ olt it was ‘oither "kdisappeinting" o downright wnot |
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B

"Best" courses are distributed proportiona.tely among e.ll dieoiplines.
~In explaining why the course appealed to the student, the  subject matter

o wes given slightly more weight than the instruotor. On the other hand, of

L learn what she does not like, and b) the difficulty of teaching a large
: heterogeneous group (relative to the advanced seminar for majore)

! of the course distribution roquirenents mposed on this class, and si
. ."'f‘abolished. Perhaps it confirms the wiedom of that decision, end the intro—
L ductory course, per se, poses no. speoial problems. Thie emPirical question .=

, the 1ees eatisi‘aotory coursee, the student was definitely mOre 1ikely to
,ocmplain of the teacher: "boring," ete. (hl%), rather tha.n "I was not in-
_terested in the subjeot" (lh%) ‘

’I‘wenty-three percent said they had no- "poor" courses. Of the reme.inder, w

e 28% of the "poorer“ courses mentioned are the introductory course in the d:i.e-”L el
f cipline, whetever the field. 'Ihis confirms e.oademic folklore about the diffi-i:
i oulty of tee.ohing a eetisf}ring introductory course. Possible sources of this e

: . difi‘iculty eres 1) the students' problems in m,astering the trensition from
',high school, 2) a possible tendency to ask the 1east experienced feculty to :

teach this course, 3) a tendenoy for the etudent testing new intereete to

an altemative interpretation is the.t the reeul.t is due to resentmentff[";

cen be answered in mture years. Seva
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Sumna:y and tonclusion

- The major sources of dissatisfaotion are well eummarized in the

longest handwritten coments made on the questionnaire. One of our moet k
| ,discontented students writes ’ in response to the questiOn about the "woret";_‘ :

thing about the collegez . n ' , ', g o ; i

i "Glaeses were not atimulating and they did not prepare for a career. o

‘rhe school still tries toprepare women-t—for aﬁ very 11m1ted life :of hous‘ |

. ',g;“considers her friendships with other women a "moderately important“ part __f;;»

Yher collese experience, is signifioe.ntly more satiafied with her college




o acedemio needs and expectations about college. Note that our more and 1ese

g ment ee providing eignificantly greater opportunity and encouragement for

15«

The olass of 1972 also rejects the pursuit of social standing as such,
in both the dating and the academio aphere.,

The Stern Indices and the quéetionnaire results confirm the fact thet k

thc ma,ority of our etudents have important intellectual, aohievement, and

. Satiefied students do not differ significantly in, their level of theee .

'f~neede. Houever, the more aatisfied seniors do perceive the college environ~yc~fj"

, the setiefaction of intellectual, cultural, academic end echievement-related’v:a?;

:needs, on the Stern Gollege Characterietice Index. This ie encouraging, and =

‘in eddition gives us greater confidence in the valiuity of the Stern CCI.

The reeults of the Stern Aotivities Index are intereating, but harder “‘. .

to interpret. th ehould students who report higher needs for Oloseness, f

'i‘:Friendlinees, and overall duotional Expressiveness be happier with the col- :t
‘d'lege when they perceive only a moderatcly "friendlier" social enviro

“‘than less satiefied etudents? Perheps this difference,n’ modet
“n'{still 1erge enough'to be fitimtant.n*g' ’
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As e&ucators, what have we learned fromfihis study? wo conolusions
stand out. The tradition within 1ibaral arts colleges which emphaaizes en

‘ 7'intelleotually challenging and stimulating environment, the teacherbatudent
k  1“re1axionship, and enoouragement of student responsibility, dignity"and ';?[1[1




: Footndtes

1) I would like to exXpress my appreciation to the membera of ny
~ Experimental Psyohdlogy IIi Sooial Psychology olavs for their -

~ capable and’ hard-worki.ng assistance in questionnaire construot,ion
and intewiewing for t study. G N

2) In faot, all of
L "not. uqsortant" ad.d ’they would not o

‘-,,*.,3) ono. might 1ookj,£0' significant ,

o contaots with admindetration and transforring or other measures of
faction, > the expeoted ‘trends appemr in the data,
| 9\1& 8t8 that the role”

e kh) Thore 4s & trend, not signirio#rit for thoge #ho frequently contem-
~ plate transfer to re

oent with their statement that making frienda :ls very k:mportant. i

;- - random numbey table, by.the registrar, For example, the interviewer ;
might ask for the 3rd, 7th, 13th, and 15th courses taken. However;

- ation, the senior herself was asked to give her grade; whic
?.no revealed by the. regisf,r‘ ', The student €

 those few students who sadd tmt find.ing a careerwas
' ome here if they could do it over.;., g

‘lat"ﬁnship, therefore, between i

report larger numbers of general friends (672 in the - '   ~ e
- 13-30 friends category, compared to 33% of the cthers), This is consis-

5) The interviewer was eiven the name- of four courses seleoted viaa

preserve privaqy and the voluntary nature of the subjeot's parti-’ o




Senior Satisfaction Questionnaire Table I

. Significant .elationships s
Botween Seleoted Questionnaire Items

Items | 0}:12 o ar SignificanceLevel
Cusemw  no
Caden  wer
e 1934
Lode2s 109

O smeds L

Thes e
o
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