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This bulletin presents news and opinions of the staff

of Project Brave of the St. John Valley in northern Maine. Included
in this issue are reports on the theme of the meeting of the National
Council of Teachers of English in 1972, news of the implementation of
a bilingual program, a discussion of the importance of self-concept
in children, reasons for teaching reading at hvme, and many ‘
photographs of activities at Project Brave. The text of the bulletin
is in English, with one poer in French. (SK)
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A REFLECTION OF THE ¢:nd ANNUAL MEETING OF THE L
NATIONAL COUNCIL OF TEACHERS OF ENGLISH - NOVEMSBER, 1972 3

} think that what ws are tali.lng about and suffering from today is the enormous number
of breaks bat.,een almost all of our students and the pleces of tradition and the past that we
try to give them because of the breaks that are in us . . . If we want people to be full
human beings, we want them to have as much participation as they — as individuals with
a certaln kind of mind, a certain kind of imagalnation, a certain kind of imagery ~ are
capable of . We want to be sure that we didn't ignore the particular sense that they could
use best, 17 they're auditory and they've been taught only to read, they will miss come-

thing forever I their lives, :

; When one ioo«s at a primitive tribe In New Guinea, before we've had contact with

tham, they have dignity, they have a great sense that fhey understand all that is to be
understood in the world. They know, of course, that there are an enormous number of un-
explainable things. B8ut the things that they have thought about and members of their group
have thought about, they understand. They have no sense of Impatiment untt!| they coms in
contact with others who begin to glve them a sense of insufficlency. Now, the whole
history of the human race in the last 20,000 years has been the history of people who knew
more, demeaning people who knuw less,

In turning individuals who were members of Isolated, proud groups — with their ov/in

- poetry, their own art, thelr own religious beliefs — into people who were ignorant, we
turned the prellterate people into 1liiterate people. We turned people who were the proud

possessors of their whole tradition into people who know nothing. :

If we can provlde immedlate human links between anything that we talk fo other
people about or Introduce into our conversation when we are talking to them, they then do
not know that they did not know that. 1t becomes |mmedia§ely part of ihemselves.

| worked with primitive pecple In New Guinaa In 1928 who had o calendar and
m=: -{ ¢ counted from moon to moon and backward to the Hme of their grandfather and forward
to the time of their grandchild. When | went back 25 years later, they'd had a cultural
revolution, and they had learned to handle a very large amount of our materlals. They
~ handled dates perfectly. They would have been the delight of any investigating commlttee
holding teachers accountable . They were keeping notices, a beautiful dlary of what went.
on In the village. And so | said, "How do you know. that today is September 3, 19537"

5 They sa?d "Becquse yesterday was September 2 " And I sald, ,"How do you know It's 19539
. hey said, las Hng In 1946,



is September 5. If It doesn't make sense to them at home; If we took the trouble to find out,
we'd find that nobody told them at home either.

| think what wa're talking about — when we say that it's harder to teach children, it's
harder to get them inferested in the things they ought to be interested in, it's harder to make
the things that have meant so much In our past meaningful to them — s that there are endless
breaks in what we do, and we have no way of connecting the child with these things and at
the same time preserving tha proper proportions.,

People who are enjoying reading are riow reading in a way that no human being will
“ever read again, And | think It's terribly Important to realize this, because those of us who
grew up before TV, radlo, movies, or color reproduction of pictures, learned to read and
from thoze squiggles on that page to build up magnificent visions. We constructed land-
scapes, constructed personalitias, knew just how they looked, so if we ever saw an lustra~-
tion later we were absolutely affronted because we knew they didn't look like that. This
ability to reconstruct from a book to a degree is gone, because children, from the time they
grow up, see what is happening, every sort of thing happening, and we've steadily been
altering people's ability to read. : '

The full human being s a person who feels related to all of the past that we know about,
to the present that we know about, and to the future that is to come, This doesn't mean,
you know, that he has to have read Dante, but he has to have lived in a world where If Dante
was mentioned, he was mentioned as something he could have read, by somedne who has read
It, and who didn't merely learn to pass some examination in "who was Dante" without ever
having read a fine of it and to pass that information along as a bunch of undigested, meaning-

~less statements .,

| think it's terribly important in all cur teaching of literaf‘ure tkhatsbmehow we find a
way tu reconnect the children, the studenis that we teach directly and immediately, to

whatever t Is we're golng to teach. Ore of the points about McGuffy's old reader — and _
| suppose there are people here who had plenty of suffering over it — Is that the people who

taught it knew what wus in it and liked it, And that meant a great deal to the children,

" (There) is a children's camp where they make a whole by putting together different v
kinds of disturbed and hurt children to care for each other: they take a very serfously crippled, :
blind, deaf child with one leg and no arms and they take disturbed, delinquent, sadistic chil=
dren == children that you wouldn't dare leave alone with a dog or a cat — and put them fo-
gether, The disturbed children take care of the crippled children and lead the blind children
 around, and everybody becomes human, : : Sl e

, | want to go a little fu,rth'er.'w‘ifh this andlqu. in every group of students today, we ,
“have the most extraordinarily discrepant experiences, unbelievable experiences. Every time -

1 go around a class of 20 students and ask them to tell about their lives back to their grand=
arents, | wonder at the end of the discussion why they can talk to each other at all. 1t

k-9'parents;,=:l wonder at the ach other It
. smend | —~- the sitting around a table, or in what 1s called a disc




ON BEING A FULL HUMAN BEING

The theme for NCTE Convention 1972 was in keeping with a longtime central
concern of the Council: "That each child may learn who he is, what he Is,
and what he may become — what it Is, in fact, to be a full human being."
In the opening session of the Convention, both Virginia Reld, Council pres-
ident, and Margaret Mead, from whose writings the theme was taken, ad-
dressed their . amarks to the responsibility odults have for restructuring a
world in which children may fully actualize their humanity.

If we have not actually fallen In, some of us have besn shoved by pressures to accel-
erate the transfer of knowledge. “Start them earlier, teach them sooner, teach them more,
more, more, In spite of the rate of knowludge doubling every seven years or less, "

And is Plaget wrong, after all? Can we skip what Piaget identifies as cruclal stages

in conceptual growth? And if we cannot, but skip these steps nevertheless, what is the
total cost to the child? . ., .

(Christopher Jencks) argues tin his controversial study, Inequality)that the country is
.wrong to judge its schools as if they were factories turning a raw material {children) into an

‘end product (employable adults); rather, schools should be seen as families which offer a
certain kind of lifestyle ., ,

If, then, we view the schools as families, we should expect them to be just as diverse
as families are. Margaret Mead, . . . In the book Family, has described for us how diverse
familles can be and that there is no single mode! for an Ideal family, but also whatever this
family model says, it carries the pattern for the next generation and sets [ts imprint of ex-
pectation on the growing children, What thelr parents have achieved, they may achieve;
where their parents have falled In their realization of a good life, they may succeed, And
even though the family pattern may be broken as a result of separation, dlvorce, death, or
disaster, the child growing up In his family is glven both in frrevocable sense of the indi-

vidual's full humanity and a sense of the potentialities for depth and range In human rela=
tionships, . . E : , :

I, then, the schools are to be ltke families, let them be families in which chtldren:

‘ o : : ’
1. Have an opportunity to learn from one another, ‘

- 2. Are not asked what will you be when you grow up, but rather, who are you now?
And who would you like to be next? And how can we help you become that?
3. Are encouraged like Jonathan Seagull to fly higher, not to compete with his fel~ -
low birds but to know no limits and so begin his race to learn, Gt
- 4. Have time with an adult who also has time for them, (I am truly concerned with
. the increase in class sizes, and still the elementary teacher in most schools does

 nothaveopreparation perfed.)




"La sourls des villes et la souris des champs"

Students of Mrs. Alphena Ayotte's third grade of St. Thomas School, Madawaska,
enacted for students and parents, a French skit entitled "La souris des villes et la sourls
des champs, "

‘ The students illustrated the entire story on large cardboards which formed the back-
drop for the play and helped supplement for the props. These third graders also made their
own cardboard hats for the skit,

The third grade boys sang "Sur la route de Berthier," with solo verses.
"La lecon de bonté" was recited to perfection by Michael Michaud.

The girls were on stage next with a folk dance to the traditional French favorite, "Sur
e pont d'Avignon.” This dance was followed by a duet, "Meunier tu dors, " sung by Lynn
Gagnon and Cynthla Standing.

The final seasonal caption was a lovely Easter Dance entitled "Strolling Down the
Street Easter Morning."




(upper left) Third grade students of Evangeline :
School, Madawaska, pese bofore drawings they
‘made after a fleld trlp to Fort Kenf. ' :

(upper right) The same class of students rev!ew
the names ofanimals in French

(right) Students take part Ina reudlng Iesson
. ,with Mrs Adrlen Gagnon.

hese third grade students of Dr I.evesque &
School, Upp ﬁ,»ffFrenchlee, proudly display the



IMPLEMENTING A BILINGUAL PROGRAM IN S A D, #24
by Lorraine Berube

Title VII has now been successfully in progress in 5.A.D, #24 for three years, The
progress of this project has demonstrated realistic and effective results: children are
progressing very well in all subjects; they have become more proficlent and fluent In
French and In Engllsh; they have developed an unarrstanding and respect for thelr Acadian
~ culture, Consequently, this understanding ard respsct has led to a more poslﬂve self-
image and better soclal and personal adjustment,

The beauty of the Bilingual Program is that it uses the mother tongue as a basis of
strength for learning,

Since children and parents have responded so posihve!y toward the program, sfforts
are belng made to implement it In all the classrooms from kindergarten to fifth grade next
foll. As a result of the Instructional Development Institute that was held tn Van Buren in
March, a committee on Bilingual Education was formed. This committee has been meeting
weekly fo dlscuss how to best implement a Bilingual Program for all children K to 5th
grade in S.A.D, ”24 The foilowing steps have been taken:

1) The French objectives developed through Title VII were studied and evaluated
~ Consequently, in August, each team representative will meet with their team
members to Implemant these objectives In the classroom. In the event that a
classroom be without a bilingual teacher, the team will organize their program
so that every child will be exposed to the French objectives through team feachmg.~ :

2y A meeﬁng Is scheduled for before the end of the school year to. Inform the

teachers of non=Title VI ¢classrooms of the Bilingual Program; explain the mctericls : ,‘ :

Dr. Dube has written, and share activities that teachers have alteady developed.

, 3,) A meeﬂng with the Adyisory Council will be held 1n June to Inform the parents of
- the steps being taken to Implement this program.

4) Consultants and resource people of the Title VI! office will be consulted in imple~
menﬁng this program, ‘

5) Information will be d!sseminatecl to oII Ievels of the elementary school aswe

~ have as participants of this committee a French teacher from Junior High and ene‘

from the Intermediate level. This information will be important not only for

i “beﬂer communlcaﬂon be?ween these Ieve|s but also for beﬂer contlnuous progress; ‘;_:




"CARIBOU STUDENTS VISIT THE VALLEY"

The first grade students f‘rom Caribo ) are hosted by Mlss Ma‘rflne Pelleﬂer
St. John School. Interest Is high as they soclalize end share, |




Thlrd grade students of Keegan School Van Buren, express theIr creaﬂve talents 'as they foke
port in craﬁ activifles. Thelr teacher, Mrs, Theresa Cyr, oversees the proiect.




THE CHILD'S PERCEPTION OF SELF
SHAPES HIS DESIRE TO ACHIEVE

by Sr. Jeannette Roy

Inherent In the Title V1| philosophy is the bellef that a child's success In learning is
highly dependent upon that child's self-concept. A person's bellefs about himself will
either keep him at his task and stimulate further growth and interest or they will foster a
“eannot do" attitude ds In the case with a negative image. The program has shown great
Interest in helping the students toward bullding a positive self-image,

Success-oriented objectives are an important part of the Title Vil program. The stu-
dents are asked to tell how they feel, what they see, and think through drawings, motions,
music and writing. For example, aﬁer listening to a plece of music, a child is asked to
tell us how the music malies him feel or to relate his feeling through motions or drawlings.
in any of the activitles related to music, drama, art, or creatlve writing, a child will suc-
ceed, for there are no definite answers, The child's answer Is always accepted,

The Title VII program makes use of materlals which take Into account-the child's en-
vironment and native language, The materials used in the development of the French lan-
guage are based on the child's culture, such as: slides on poinfs of local Interests and
Importance; book!ets on "Chez-nous: ma famille, " "Chez-nous: mon village," "Mon pays:

Frenchville~St. Agatha," "Mon pays: Madawaska," "Mon pays: Van Buren," "La Forét,"
and "UEglise." All of these provide opportunities for acceptance and use of tha native
!anguage, self-expression and knowledge of local culfure. :

The system of evaluation adopfed by the project provides the teacher with oddlﬂonal ‘
knowledge of each child's strengths and weaknesses — thereby allowing the teacher to ,
focus on the child's strength and at the same time meet each child's needs. The ‘evaluation
program mcludes' :

a. Diagnostic tests which provide the teacher with each child's sfrengths and weak~
nesses in varlous areas such as reading, listening, vocabulary, etc.
b. Pre-tests which indicates where a child Is at academically at the beglnning of
the school year,
‘¢, Post-tests which indicate the progress made by the child during the schobl year,
d. Pertodical checks on various objectives which indicate to borh the child and
‘ ,feacher fhe accomplishmenf of certaln ob[echves. ~

_ Various workshops, _courses and classroom visits made by fhe French and Engli;h co= v
ordinators are attempts af:creahng in reachers an acce fance'and bener knowledge of self i










PERHAPS READING SHQULD BE TAUGHT IN THE HOME
(by Cynthia Parsons, Porflqnd Sunday Telegram)

-Margaret Mead recently startled 1,500 lunch companlons during the anhudl meeting

. of the Notlonal Assoclation of Independent Schools. 5he suggosted that readlng mlght
i ;»best be tought at home,

. gfillliferate puplls results In fatlure of a significant num

She argued that the prasent system of a parflallc ml:ed tielachelr worklng w(:th gO :
er of puplls to leatn to rea ince

_ her audlence knew that several children in each first grade class do, Indeed; not tearn to. e

;‘_redd , she drew an appreclative response. But her suggestion that children learn to read
T»at home as they | learn how to walicand talk met clenched-wfeeth sllence. i o

What about thls star!llng ldeu?

-  Dr. Mead was serlous. She did not make the suggestlon In {est. Also, she cla!med = T
. ,there would not be any more fatlures In learning to read by shifting the responsibmfy fo Gl

i 'the home than there now are when the burden falls on the schools.

] Schools used to claim that only they could teach readlng. They oﬁon sent word e
o :home that parents were not to glve the children any help or Instruction In beginning read- s
_Ing. But that Is a thing of the past, The popular Unlted States television program,

- ~ "Sesame Street, " put such a notlon quite out of business. Although this TV show does'hot S

L carry direct Instruction ln beglnnlng readlng, {3 does a great deoi of whcn ls oolled "road-

= f]lng readlness'. 5% f s

S readlng workbooks and textbooks avallable, offer adult education courses In how to teach

Whot 1f we were to call for moré TV programs with lnstructlon In reqdlng, make

;readlng, and drop the teaching of reodlng from the *chool cUrrlculum? e
Itscerfdinlyworfhatry. e

Beﬂer educafed nelghbors mlght ﬂnd wayr to help those few parenfs ln eoch community't#f o
",‘jwho do not, themselves, know how to read, Perhaps the American Assoclation of Unlverslty :
- Women and simllar organlzations could hold closses on reading readlness ond begtnnlng

L ,readlng lnstrucﬂon for the chlldren of llllferate parents,

Publlc televls!on could do fts pan‘ by offering literacy Iessons for adults and reading o

e |essons for small children. Direct instruction In phonles, spelling, vocabulary, word

:'suhable hours for v%ewlng and study!ng.» L

. recogn!ﬂon, paragraph meaning, speed read!ng, and comprehenslon could be offered ot

s “THE SAVING [N money for any commbn!fy could be slgnmcant. Wlth vlrfually
ievory chtld fecelvlng indlvldual tutoring lns}ead 1o,, class teachlng, there would be olmost
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