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preface

The infiuence of a good child care center
. is not limited to the children who are cared for,
the staff itself, or the mothers who participate.
Older and younger brothers and sisters, friends,
reighbors, volunteers may all galn from changes
brought about by the child care center. In some
Instances, the neighborhood "is brightened up,
inspired by the attractiveness of the center, and
pride emerges to spark new efforts. School
teachers and principals, ministers, and local
agencies also grow more helpful, mors interested
in children.

This comes from the friendliness of the
center staff to the whole family and to the neigh-
bors. It also comes from the quality of every
aspect of the child care center~the cheerful
setting, the good food, the well-arganized space
for activity, the children’s progress In learning
and self-control, the experience of helping to im-
preve the center itself and the neighborhood, the
resulting good feelings, and a contagious sense
of progress.

At one child care center on a dirt road
full of deep ruts and holes, witi: some adjacent
yards full of jJunk and neignboring houses in a run
down condition, major changes occurred. The city
street department improved the road; the real
estate agent repaired and painted nearby houses
while resident owners painted their own; and vol-
unteers from the police department cleaned up
the junk. Yards bare and full of scraggly weeds
were seeded and made neat. It all takes effort,
but the response releases new energy.

Q

Thus child care ..enters have the oppor-
tunity of providing massive help for the nation’s
children through contributing to wholesome phy-
sical, mental, and social development, and also
to an improved environment for the children, The
child in a good center all day will recelve good
food, exercise, and rest to bulld a healthy body,
as well as assistance in correction of physical
problems. - ‘
Through constant communication with
teachers and aides, fanguage Is developed, vo-
cabulary Is enlarged naturally, thought is stim-
ulated, and a healthy self-concept evolves. Use
of toys and other play and work materials in-
volves exercise and development of sensory-
motor skiils, along with many concepts of colur,
size, shape, weight, balance, structure, and de-
sign. Storles and songs encourage Integration of
feelings, action, and ideas, while developing
imagination.

Spontaneous play in the housekeeping
corner or with blocks allows the child to play out
his observations of the family and the commun-
ity. Other children may broaden their ideas and
skills through watching and joining in the play.

Neither health, nor adequate mental de-
velopment, nor constructive social behavior can
be guaranteed for the rest of the child’s life if the
following years do not also meet his needs ade-
quately. But good total development in childhood
can provide prerequisites for further growth and
can help to prevent the beginnings of retardation,
disorganized behavlor, early delinquency, and
emotional disturbance.
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LANGUAGE
IS FOR
COMMUNICATION

Human beings are born with a desire to

communicate with other humar belngs, They :

do this In many ways, A smile communlcates

a friendly feeling; a clenched fist, anger; tears,.‘;*f_’ :
sorrow. From the first days of life, bables express

pain or hunger by cries and actions. Gradually
they add expressions of pleasure and smiles -
when a familiar person comes near. They begln :
to reach out to be picked up.

"Human belngs: also use words to com-

mun'cate. Bables eventually learn tho words of .

thelr parents, It the parents speak In English,
the baby will learn to speak English, If the
parents speak Spanish, their baby will speak

Spanish. An American baby who is taken away‘ .

from hls own parents and brought up by a
family who speaks Chinese, Urdu, Swahill, or
any other language, will learn the language of the
peopre around him Instead of English. -
Whatever the language, once young chil-
dren Ieam to use it, the doors to communication
open wider. Children tlien can tell other people

what they want, how they feel, and who they -

are, At the same time, they can understand the
woras of other veople and absorb new knowl-
edge, ;

- Words are Important tools of learning.
Children can ask questions and understand the
answers; tiiey can tell about thelr discoverles and
express their likes and dislikes. A knowledge of
Ianguage helps a child to develop complex proc-
esses of thinking and to find soiutions to prob.
lems.

~ Words also help chNdren grow sociaNy.f
A child who cannot use. language to communl..
, I : ,




together. Frlendships grow. But the silent child
without language is out of it. The.other children
are likely to ignore him or even make fun nf
him. He falls farther and farther behind.

_ Learning to speak is an importent step
toward learning to read. Children who cannot
speak their language clea:ly have difficuities
learning the written language. They are poor
readers In schooi. As they advance to harder
subjects, they must be able to read textbooks
In history, geography, social studies, and science.
Even math books are full of problems and ex-
planations that must be read. Much of our edu-
cation is based on language. The child who
cannot use his language comfortably and freely
Is handicapped throughout his entire schoo! life.
‘ We must go back to the beginnings to
see that young children have a solid base of
language. In the relaxed and warm atmosphere
of a loving home or good child care center, Ian-
guage can develop naturally. Every normal child
has the ability to speak a language weli. But
each needs encouragement from: the grownups
around him, Each one must be allowed to speak
and must know that someone is listening.

cqmmunication
without words

Language of Animals—Man may be the only anl-
mal to t1se spoken or written words to communi-
ca&g. but he is not the only animal that Is able

to communicate, Every dog lover knows that
animals can reveal their feelings quite ciearly.
A dog wags its tail, and by this action it says,
“I'm happy you're home again.” It jumps up
at the master's legs and begs, “Please pet me.”
One dog ran to the kitchen every time somaone
opened the refrigerator door and sat patlently
in front of it waiting for a snack. Dogs can ex-
press all these meanings without a word or
even a bark.

Of course, doge have lived with man
for many, many years, so It may be natural that
they have learned to communicate with thelr
human mastiers. Do animals it nature communi-
cate with one anofher as well? Thay certainly do.
A starling will give out a danger cry to alert the
entire flock when it sees a hawk or other enemy.
On hearing the cry, the flock files away.

Bees tell one another about the nectat
they have found by doing a speclal dance., One
movemen! says that the nectar Is close by. A
different movement says the nectar is far away
and even informs the other bees iow far away.’

Many animals communicate to attract
a mate and ensure 4 new generation. Grass-
hoppers and crickets séarch for a mate by singing
songs that only other grasshoppers and crickets
can understand. Butterfiies recognize members
of the opposite sex by their colors and move-
ments. Some fish devefop bright colors in the
mating season to attract a mate, but are dull
and difficult to see at other times of the year
to protect them from their enemies.

Penguins look lixe little inen in tuxedcs
and in many way: act like humans. They mate
for life. The male and females are separated for

1Signals In the Animal World, Dietiich Burkhardt, Wolf.
gang Schieldt, Helmut Altner and collaborators, . tr.
Kenneth Morgan, McGraw Hill Book Co., New York, Toronto,
London, Sydney, 1967



long periods of time with one staying at the nest
to protect the egg while the other goes to sea
in search of food. When the missing mate re-
turns, the birds Identify one another agaln by
the sound of their trilling voices. If a male ap-
proaches a sirange female with his song, he
Is likely to get pecked. If he finds his own mate,
she recogrizes his song and welcomes him to
the nest.

Children love to imitate anlmals, it's
so much fun to stomp around the room like
a herd ot elephanta or flit daintily like a flock
of sparrows. Teacher might play a game by ask-
Ing the children how an animal shows his feel-
ings. ‘

““Now you are roblns, and a cat is trying

to catch your bables, What do you do?” The

children squawk like angry rooins. This way they
learn that feelings can be expressed In many
ways, and that animals have thelr own ways of
communicating.

Actions Sometinias Speak Louder than Words—
You are In a foreign country where no one un-
derstands your languzge. You are hungry. You
ask a passerby to direct you to a restaurant. He
looks bewildered. You speak louder. Fe shakes

his head. No use. He doesn't understand the
words you are using, What do you do? You rub
your stomach to show hunger. You hold up your
hands in a helpless gesture and look all around
as If searching for a place to eat. You pretend
to put food into your mouth. Now he catches
your meaning and leads you to a restaurant,
Inside you point to the food you want. You
manage to get hy, but it has been a frustrating
experlence. You would not have used gesiures If
your words had been understood.

Every day It less demanding situations
we use actlons to convey simple thoughts even
though the people around us understand our:
language. We laugh, smile, or chuckie when
something amuses us; we put our fingers to our -
lips as a signal to be qulet; we raise our eye-
brows to show surprise; and nod our heads to
show agreement. We could say these same things
in words, but sometimes the appropriate gesture
says It better. We are communlicating without
words, - - v

' There are times whén words are clumsy
and even annoying. When someone suffers a daep
sorrow, words often seem empty. What can you
say to a child whose mother or father has just
died? Not much that will take away the grief.




You can sit ciose and show by your presence
that you care, A touch of the hand may say more
than an eloquen® speech.

Young children who may not know
enough words to say all they want to say use
many signals. Watch them on the playground.
Sam tugs at teacher’s hand and pulls her to see
a bluejay in the tree. Teresa beckons with her
finger for Ralph to foilow her. Kityy climbs on her
teacher's lap and gives her a hug. All these
children expressed their thoughts ana feelings
without using words.

Games where the children act out mean.
ings without words can help them learn more
ways of communicating.

“What do | mean when 1 do this?” teach-
er asks as she yawns,

"You're sleepy.”

“That's right, Maria. Now it's your turn,
You do something.” Maria waves.

“That means ‘hello," Julian calls out.

Even though it is extremely Important
for children to learn to speak well, it Is also
usefut for them to be able to communicate
through gestures at times when words aren't
appropriate.

how babies

learn to talk

Mother Deciphers the Signals—From the time he
is born, an infant begins to communicate. By
one signal or another he is able to give his
mother information she needs to make him
comfortable. His crles tell her he is hungry or
uncomfortable. His mouth begins to "work" as
if he wants to suck on a nipple. He can't talk,
or walk, or even gurgle at first, but he can com.
municate his needs.

Mother hears his cries, picks him up,
and immediately his mouth starts “rooting” or
qroging for the nipple. After feeding, mother

puts her baby back In his bed, but a few minutes
later he cries again. This time he pulls his legs
up against his stomach and stretches them out
again in frantic movements. “Burp me,” his ciles
and actions say. "l have a pain in my tummy.”
Mother understands the signals and holds hilm
up to her shoulder, petting his back until the
gas comes up.

Within a few weeks or months, an atten-
tive mother knows by the cry what her baby is
trying to tell her. There Is the shrill scream of
pain, or the demanding cry of hunger, or the
steady fussiness that means "I'm bored. Play
with me.” A baby might cry In one tone to an-
nounce that his diapers need changing or in a
different tone when he Is tired.

By the time a baby Is four or five months
old, he has discovered that he can make other
sounds with his mouth besides ctying. He learns
to gurgle, laugh, blow bubbles, and coo. Thesa
sounds express pleasure and Interest, and grad-
uaily they take him a step cluser to talking. Now
he also pays attention to the volces of others
and turns hls head in thelr direction.

Gooing and Cooing Pay Off-Towards the end of
the tirst year, a baby makes a startiing discovery.
He finds out that a sound he has made brings
him something good.

"Ma-ma, ma-ma,” Timmy says. He looks
at his mother and similes. "Ma.ma.”

Mother Is overjoyed. “My big boy's call-
ing his Mama,” she croons. She picks him up
and hugs him closely while she does a little
dance around the roc.n. “Now, say it again . ..
Mama, Mama."

Timmy Is overjoyed toc. He's not quite
sure what he did to bring about such an af-
foctionate response, but he Is willing to try it

again.
“Ma-ma, ma-ma,”" he says. Both mother

and baby are happy.

Timmy begins to discover tiiat many of
his sounds bring rewards. Daddy smiles extra
warmly when Timmy says “da.da.” Mother gives
him a bottle when he says “ba-ba” and a cookie
when he says “ka-ka.” Even sister Angela, who -
didn't like Timmy when he was born, gives him
a kiss when he says “hi" to her,

Timmy tries other sounds. Mother ls-
tens and tries to match Timmy's sounds to words.
Sometimes she can, as she did when he said
“wa-wa,” and she gave him a drink of water.
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Sometimes she can't. Gradually, more and more
of Timmy's sounds have meaning to himself and
the people around him. He has begun to com-
municate by words.

He still needs lots and lots of practice
and much encouragen.ent. He needs to feel that
someone understands hic words and will respond
to them. He needs someone to play “pat-a.cake”
with him and show pleasure when he says “pat,”
or someone to turn the pages of a picture book
and say the names of the objects over and over.
“Timmy see the baby. Ba-by. Ba-by."

One person Timmy does not need is a
chatterbox. Some parents are so anxious for
their children to talk that they steamrotler them
with words and sentences, Even the most In-
telligent baby learns only one word at a time.
If a well-meaning adult bombards him with too
many words, the child is likely to become con-
fused and stop speaking. Speech has to be a
two-way street. Timmy needs to hear words, but
he also has to have a chance to use them.

Babies have a way of holding back when
someone nags them. Many proud mothers have
tried to show their bables off with words like,
“Come on, Timmy, say baw-wow. Show Nana you
can say ‘bow-wow' But more often than not
Timmy will clam up like & munimy, leaving
mother to explain feebly, “I can't understand it,
he says it all the time at home in his play pen.”

Children who are learning to talk need .

adults to encourage them in a relaxed way. They
will show Timmy that they undeistand his words,
but they will not criticize his mistakes. There is
time for Timmy to correct his proriinclation and
grammar after he first learns to use words,

What happens if nobody recognizes that
“ma-ma” is Mama or '"da-da” is Daddy? What
world Timmy have done if his mother hadn't
shown him that sume of his sounds had mean.
ing? He may have lost his desire to try new
sounds. He may have been content with mean-
Ingless babble or he may even have stopped
babbling because nobody showed him that
sounds could be used to communlicate. Often
babies who did not receive approval at their
first baby words turn intc silent, brooding chil-
dren by the age of three. When children like this
ceme to a chlld care center, teacher must give
them mor‘,»help than’ she would glve to the
Timmys, whos jparents supp d ;their first ef-
forts at 5 ech ‘-

The Speech of Young Children-"I'm gonna get
me a shovel. I'm gonna get me a shoval. | want
a shovel. | want a shovel. Here's a shovel. It's

- my shovel. I'm gonna dig with this shoval. I'm

gonna dig a hole with this shovel. I'm gonna
dig a blg hole with this shovel.”

Daniel was playing alone in the sandbox.
Who was he talking to? Himself] It Isn't strange
for young children io talk to themselves. This Is
the way they practice using words, They say them
over and over until their tongues and lips learn
how to pronounce the syllables automaticaily and
correctly. Repetition also gives them practice in
putting words together. Danlel varled his sen-
tences sligitly but-stuck to the subject of his
shovel.

Inside the child care ¢enter, Carrie was
pasting leavas to a piece of construction paper.
While she worked, she abserit-mindedly hummed
a rhythm beat to herself, “Tum-tum-de-tum-tum-.
de-tum, , . ."

Ramori was working out how to put a
roof on his garage. “Now I'll put this block on
here like this”” The block tumbled down. “Why
did you do that you bad block? | know. You're
too littie. I'll gat a bigger one. I'll put it like this,
and it'll stay." He succeeds. Talking to himself
helped him solve his problem.

In the housekeeping corner four children
were talking to a visitor who ‘didn't fit on the
child-slzed chairs. Their conversation soon
turned into a chant:

“Didju ever fit on a little chair?”

llYes‘"

“Didju go to school?”

"Yes."

“Didju have a mommy?"

MYes."

“Didju have a

ll"ss."

“Didju have a bed?"

llYes."

“You didn't have no big hands?”

HNo.n

“You didn't have no glasses?"

MNo.ll

“You didn't have no car?”

MNO "

“You didn't have no big shoes?"

“NO " i

“You couldn't read?”

“NO."

daddy?”



‘Speech develops ‘early in some children, later ih others, and teacher learns how to communicate with each one.

“You couldn't wrlte?"

llNo n

‘“You couldn't always button?”
IlNo."

At this point teacher joined the group.
"You could learn.”

llYes'”

“You could play.”

uyes.ll

"You could talk.”

“Yes.”

With a listener who obviously was in-
terested, the children were able to make up a
game with the words they knew. The visitor
caught the spirit of the game and stayed to
answer their questions, giving the children an
opportunity to practice using words.

Children love to make sounds. The
sounds may be words, or nonsense syllables,
or rhythm chants, or the rustling of paper. Often
sounds are annoying to adults while giving
pleasure to children. “Stop tapping your feet
while you eat, Mike,' mother may order. The
tapping bothers mother, but Mike Is not even
aware he is doing it.

This is one reason why music and
rhythmic exercises are so important in a child

.KC

care center. A child who responds with enjoyment
to sounds, Is fikely to find similar pleasure in
words when he grows older.

Teacher usually isn't sure what Tommy
Is talking about because his conversation never
seems to fit the situation at hand. While doing
¢ pozzle, he s likely to come out with, “We
don't want none today.”

“"What don't you want any of?" teacher
asks. k

“Dunnv.” And with a shrug of his shoul-
ders, Tommy is silent again. .

Even In a child with poor speech, there
are some signs that teacher can look for that
may indicate healthy speech development In the
future: '

--Does the child respond with enjoy-
ment to sounds, poetry, dramatic play,
storias, and muslc?

—Dous the child call his teacher freely
by name?

—Is the child able to understand, re-
member, and respond to the speech of
others?

~Does the child seek answers to ques-
tions? v
When children come to a child care
center, they come with all levels of speech
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development. One child may speak in long sen-
tences with correct grammar and good pronun-
ciation, tike Phllip, who told the teacher, "t don't
have a hammer.” Most of Phllip's ptaymates said,
“I' don't have no hammer." At the other extrema
may be the child who answers with grunts and
never begins a conversation. In between ara all
shades of good and poor speech, There's Dorlita
who talks so fast that her words tumble out in
a torrent of sounds that cannot be understood.
And there's Andy, who usually greets everyone
with "Punch your nose in.”” His fierce sentences
are a clue to the anger he feels toward his
world.

—Does the chlld like stories, dlscus-
slons, and conversations for sharing
thoughts as well as for learning facts?
~Does the child try to talk out his con-
filets and worrles?

—Does he set limits on other children
wiic are Interfering with his play?

Teachers can help young children learn
to talk by treating them the same way many
mothers do at home. Talk with, not at, the chlld.
Glve him the courtesy of listening. When a child
pronounces a word wrong or uses poor grammar,
do not correct him on the spot, but repeat his
sentence correctly. The teacher did this in re-
sponding to Tommy’'s, “We don’t want none to-
day.” Her answer, “What don't you want any of?"
let Tommy hear his sentence sald correctly with-
out being told he was wrong. Children do not
llke to be embarrassed by constant reminders
that they are making errors. Interruptions by
adults to correct thelr speech also disrupt thelr
thoughts, At the same time, most children by
the age of three or four want to say words the
right way. If they hear good spoken language,
eventually they will copy It.

Sometimes chlldren know how to talk
but are too bashful to speak In front of strangers.
You should hear her talk at home,” mother is
likely to exclalm when teacher tells her that
Sandra won't open her mouth at the center.
Sandra probably needs more time alone with
teacher or an alde until she gains her confidence.
One teacher made arrangements for an older
sister to stay with a two-and-a-half-year-old for
a few days to help break the ice. When the
younger child relaxed and began to speak, the
older child returned to her group.

Q

. First off, teacher has to convince chil.
dren that she wants them to talk. Childrén, who
have been told to "'shut up" over and over agaln
at home, may feel they have nothing to say that
Is worth listening to. By her actlons In lstening
and responding to a child’s talk, teacher can
demonstrate that, at teast at the child care ren-
ter, chlldren are not only allowed to talk but are
urged to talk. Once children get the Idea that
being able to talk Is a deslrable skill, they are
lkely to coritinue to improve In speech. Specific
activities to .ald language development in a
child care center are described In the section,
“Language Grows at the Child Care Center,” be-
ginning on page 24.

speech
difficulties

Physical and Mental Defects—Most children are
able to use a few words by the time they are
two years old and simple sentences or phrases
by the time they are three. However, If a child
reaches three.and-a-half without speaking, It is
time to find out what is interfering with normal
langu2ge development.

There may be any number of reasons.
One of the most common Is poor hearing. Chil-
dren learn to speak by mimicking the sounds
they hear. If they hear no sounds or only jumbled
sounds, they cannot learn to speak in the same
way children with normal hearing do. A hearing
ald may improve hearing enough to allow them
to distinguish sounds and begin to learn to
speak. However, children with severe hearing
handicaps usually need help from special teach-
ers before they learn to speak.

If the hearing is normal, a physical
examination may reveal some defect In the
structure of the mouth or palate which can be
corrected by surgery or therapy. Mental retarda-



tlon' may
velopmeén
Early Lif

wall, The cause may lie In their early life at home,

.~ Were these bables cared for by persons who
o were deaf, or ill, or retarded? When they were
. Just beglnning to make-cooing sounds, were

thesa bables Ignored? Wers they left alone by

o the hour without hearing human volces or seeing
friendly faces? = oo

7 N Were these speechless children shocked
by some terrifying event that took place as they -
. were learning to speak? The death of the mother
- - or another loved person could cause speech
- difficulties. The shock of a disaster, such as an -
- -earthquake or flood, could cause a young chiid

~to become mute. Harsh toilet: training during
- which the ¢hild was shamed or even punished
for solling his pants has been known to Interfere
‘with speech development. :

" Many speech problems are not so severe,
Some may be.easlly corrected llke Marlene's.

Y‘My Mommy ‘ays I'm a baby so I'v 00 'alk I"a

baby.” This was her explanation for refusing to
repeat words after the teacher who was trylng
- to help her pronounce more clearly. Teacher told
Marlene's mother why the fouryearold girl was
still talking baby talk. She suggestad that If

. Marlene’s_mother stopped treating.het like a =

be another cause of slow speech 'dio?;:

fo—Many children have nd obvious physl-
‘cal or mental deficléncles, yet they cannot speak -

baby, Marlene ight want to talk ke a fouryear. -
old. An improvement In Marlene's spesch showed

up In 3 few weeks, and she continued to improve -

until soon everyone could understand her, i

Stuttering-This Is another common - problam -
among small children. In the early years of
speech, It Is normal for a child to repeat words

Is likely to stumble on words because his tongue

and lips have had very little practice in speaking.

When a child [s excited or frightened, he is even

more likely to stutter, ..~~~
= Many adults lose patience with a stutter-

ing child. "Slow down! “Start over! Now say it

without stutteringl” they sometimes scold, This-

response only upsets the child more so that his

stuttering gets worse,
Here are a few simple suggestions for

~ preventing stuttering and for helping children

develop good speech: e .
~Do all you can to be the kind of listener
your children like to talk to. T
—Glve them time to talk without pres-
sure to say the words correctly.
~Don't -expect too much of them. Re.
member, they are very young. Accept
childish speech, fumbling skills, along

 with high splred and sometimes nolsy

- behavier:

&

E
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duithood

~ versation at home. In some homes the adults are

.centers who havé a rich vocabulary of curse

,of water

- Never seen nor tasted a peach, he will not know
the word “peach.” Children who are surrounded
~ by many objects and who are taken to see new

places and are encouraged to try out different
- materlals usuaily learn the words for the things
they are doing and seeing.

Shynoss« Teachers will find some shy children
- will not speak for the first few weeks they are at
: 2 child care center. This does not necessarily

- the newcomer lots of attention and make him
- feel welcome, If he stili does not speak after a
-~ month or 80, the teacher and staff members may
- be wlse In looklng for a deeper reason.

Q

by alklng » 5@,; What 's
“that they fea) more

of three or four, it will fikely disappear -
2 child grows older, However, if the adults

round the ‘child put too much’ pressure on him *éfspout gets clogged up?.The steam’has n wayt

0 stop stuttering. the hablt may rontlnue lnto‘j»‘,g escape. It collects Inside the kettle, Af
G - It bullds up so much pressure, It bl
Slant Home  Life-Sometimes chiidren do not

- speak well because they do not hear much con. When they get angry, the anger has t¢

tired or sick and do not feel like falking with the kettle. It can come out peatefully, like-th

- children. They may say a word or two to tell the
- child it Is time to eat or time to get ready for

- 'school, There Is no conversation about what the bullds up Inside, SQoner or later it will blow’

forceably like the stearri In the clogged up ke\
People_have to learn how to Iet off steam In-

~ child did In school or about the other chlidren
“he plays with. There’ are children In child care -

jiwords, but do not know how to ask for a drlnk o

>  bodies when they are angry. As they grow olde
S When a child's experfence ls narrow, hls o
;speech has to be narrow as well, if Roberto has -

- when he can't have his way, Some have even

mean they have speech difficulties. They may

| ‘simply be too bashfuj to talk to strangers. Give  Of course, children who cannot speak cannot give -

relaxed way  hol

at appens 1f the hol,

of the spout off and spurts botllng water all o
Paople are something like tea ke

way out just as the steam has to esca)

steam In the kettle with the whistle hole ope
But if people hide thelr angry feelings, the ange

peaceful way.
~ Bables klck and scream ten

they learn new Ways of letting off steam. A two-
year-old will bite, scratch shove. pull halr, or
throw himself down on the floor and shriek

been known to hold their breath until they turn -

~blue. When a twoyear-old sees someth!ng he'

wants, he grabs it, S
Words can be a peacerul way to fet off i
steam, Our language has many expressions that -
deal with anger. “I'm so mad | could eat nalls” =
“I'm as mad as a wet hen.”” Thase words don't =
make much sense, but Just saying them lets
soma of the anger out and makes us feel better,

vent to thelr anger this way. Therefore it s im-
portant that children learn how to tell other -
pcople what Is bothering them. Many annoying -
sltuations can be corrected if chltdren can com-






Untll that day arrlves. teacher may have
: exptaln to Franclsco dozens of times, I can't
let you take that beanbag away from Nathan. He
was playing with it. | won't let anyone take any-
thing away from you either. The next time you
want something, ask for It. Say ‘Nathan. may |
play with you and the beanbag?'* = - -

- 8cit what Is troubltng us, our troubles seem to
“ grow Itghter. e
: ‘Many thlngs happen Ina young child's

- hever easy, but a child may think It is the end
_ of his world. Young children have so little ex-

that Ilfe goes on and time heals grlef,

‘..;but it may help Andrea. to accept her loss.
- Teacher might use words like these: “Andrea,

‘ You |oved her very much.

: ~ “Mommy’s right, Andrea. Your Grandma
: doesnt hurt any more.”
: "'m scared when Grandma’s away"
" know you are, But Mommy and Aunt
Tessle will see that nothing harms you. They love
you and will look after you.”
' Telling about a trip {o the hospital or
~dentist can help a child forget painful experl-
ences. :

“The dentist's thing went ‘buzz’ and It
hurt awful,” John told his teacher when he re.
turned from having a tooth fllled.

"1 know the drilling can hurt," teacher
sald sympathetica!ly “But it doesn't hurt any
more, does it?"

"Not now, but it hurt then.”

John was asle to use words to let teacher
know how much it hurt. Then satisfied that she

\‘l

- his trlp to tha dentist. -

~ - paths. Others may withdraw from.the group and -~

A reminder: Children learn more from

ha dults do than“from what they say. Teach-
ords Will be useless If sho allows herself to

14 ,temper. A teacher who tells chlldren to

~ that a chlid’s behavlor has ‘changed, she might

‘wetting ‘thelr pants or sucklng thelr thumbs,

‘understanding - manner to help hlm put hls

‘ a chlld Is able to put his worrles into words,- It
us way ot gettlng rd of anger. $0 words can
help us feel better when life seems almost too -
much to bear. If we can tell a sympathetic per-

llfe to worry him. The death of a loved one Is

- perlence In living that they don't understand

_Talking won't bring grandmother back,

1 know you are sad and Ionely without Grandma.

~ "Mommy says she don't hurt no more." |

sympathlzed with him, he was ready to forget'

A child who cannot use words to express B
hls feellngs probsbly will show Kis anxlety in

some other way. Some children become belliger- .
ent and pick fights with anyona who crosses thelr

refuse to take part in the activitles of the center.
Msny children return to babylsh habits, ke

when they are worrled. When a teacher notices
try to talk ‘with him alone In a frlendly and

troubtes into words,
Communlcatlon works two ways When

makes him feel better inside. At the same time,
It gives other people an understanding of what
Is troubling him so that they know what help
he needs. Ly

Ianguage grows
atthe |
Chlld care center

'reacher Tunes In-A new teacher who |s not,
used to the speech of young children may have
trouble understanding them at first. Many of
‘hem, particularly the two-and-a-half and three-
year-nlds, still use babytatk. As teacher gets to~
know each chiid, she will get tuned In to each
child’'s way of speaking. She will have to listen
closely and watch for slgnals to catch the mean.
ing of what a child says. The vocabulary of a
young child is smail, and he may not know all
the correct words.

“C'n | ha' dat?” may be the only way
Roger knows to ask for something. Teacher be-
gins pointing and naming objects until she finds
out that Roger's “dat"” is a wooden boat on the
top shelf where he can't reach it

“Oh, Roger, you want the boat. Can you
say ‘boat'?”




| Roger dldnt answer. "Maybe you'll feel

staying with him until she discoverad hls mean-

be more willlng to try new words.

““Roger?" or “Is the lce cream cold?”" However,
when she talks with Sam, who speaks well for
his age, she emphasizes descriptive words to

,?p!ay with him any more.”.

communlcate better through language

llke saylng It next: time,"" teacher sald: brightly,
" Although teacher did not understand:

Roger's re3juest, she did not ignore it. She showed

him that she was Interested In what he sald by

~ more than “high" teacher supplied har with -

~ about her experiences on the Jungle gym. Words

Ing. Roger now knows that belng able to talk
Is “useful at the child care center because 1t
gets him what he wants. In the future, he may :
- L go now "
~As a teacher learns to know each child P
well she becomes fammar wlth the babytalk.
think, next yesr he'll be even: bigger.
wants ‘to go to the tollet, and Rosita ‘says -
“summa” when she wants another helping. When
teacher talks with Roger, who doesn't know
many. words, she emphaslzes the names of ob-.
Jects, like, "Would you like to do this puzale,

; won’t be little children any more’

: fﬂrst, and GeQrge may use green. When you havi
~ finished with these colors, you: may-trade, That -
~means George wi|l paint with red paint, and Llsa :
,,.,_will palnt with green. Here are some brushos b

~ give him a richer vocabulary. "Do you want thls
" round block, Sam, or would you rather have
 this square one?” To Angle, who gets upset
- easlly, teacher uses words to help her express her
~ feelings. “You get mad when Jullo sticks his
~tongue out at you, don't you Angie? Tell him
~you don't like it. Tall him to stop or you won't - have to go to the tollet," or “Watch me jump off

By tunlng In-to. each chlld, a teacher’}‘ ._make a clay doggle.”
T words they hear rlght away It ta
' i new words to bec “of
Learnlng New Words-Words are the bundlng‘
blocks of good specch. After a baby learns to
. cpmrnunicate by the sounds he makes, his lan- .
- guage grows as fast as he can learn new words,
~~*~,;‘Durlng the years from three to five, children
‘learn thousands of common words before they
- can describe everythlng they see and do and
~ feel. Every situation In a child care center calls
- for different words 1t Is up to the teacher and L
: sleeplng" i A

begln to use the same WOrds.' e

rwhen an adult ‘tells them to "One;teacher to!d.,,.;_
this story;? = - LMHE

Although Karen did not say anﬁhlng:f
words she will weni to use later whian she talks

that tell about space and distance, Ilke “high -
“low,” "up," or "down," are Important to learn,

~On a walk: “The trafflo" light s red. We*z 9
must stop, Now [t I$ green, We must look: both
ways to be sqre all the ears have stopped,

"Celobrating 8 child's birthdayi “Rey |
four yaars old today, My, he Is getting blg ust

of you will be $0 big you will go

Painting: "Lisa- ‘may”use the red palnt-

- When a child knows what he wants but

,doesn't know how to ask for It, he Is likely to- =~

become frustrated. If Roger had been able to
say, I want that boat," teacher would have given

it to him lmmediately. Children feel more secure . f'f"i-
- when they know the words to tell an adult im. -

portant Information about themselves, like "I

the chalr or, "My head hurts." or :;"’ ‘want to

Don't expect children to sta

they contlnue

~ Chlldren can be § ibborn’ 'about talklng“g,’

' 4 seeplng," 3 Ilttle boy said as he'f,”"
his head down on his hand, f e
R E see," hls teacher answered “» y




It.several hours earller.
‘ This teacher wisely dropped the Issue
when she 8aw the child did not want to respond.

with 1
Is up to the tea

out_of the chilgren. -

:,lt was?"

with black paws.”-
nounced

Annle Jolned In,

My Aunt Pegey has & hls cat and her

got k'tens," Terry told everyone.
. "I'wish | had a s
. «"Tell your aunt to give me one.”

k ‘Mrs. Goodwln's openlng' statements” ‘
sparked off a lively conversation about cats and
let the children talk together, answered

- dogs. S

~ them when they. asked her a question, but did
- not. !n’terrupt them>,‘_n~,fact. she never did finlsh

‘ . do not know the nanes of different f

Thet eftemoon 2 he was gettlng on
the bus to go home, he grinned at hls teacher
and sald, “Slegplng" as clearly as she had sald

00 much pressure from an adult can have the
opposite effect. of dlscouraglng a chttd from ;;.,could name.:When an adult asks him to. put.
wanting to speak better e e
G E :vworktsnogood
convemtlo Conversatlon means talktng to R
‘During & normal day at a child carg cene
h child may take part In many- conversa-ijf ~Would you-like to tell: e al
€ i ~ Della.can say It Is a plcture ¢
‘or whatever [t Is. She w

 to strike up a conversation - W
_;'an adult’s clumsy guessin

on some sublect, A teacher who can put her

tlme. Frlendly talk seems to
-~ people sit around a table together and en]o
pleasure of eating tasty food Ye many adu
. tell children, “Be quiet and eat.” | y hot
“and child care centers chlldren
to talk while they are eating.

Is - more - likeiy. to ‘draw expressions of feellng’q’

k M had the. nlcest surprtse when | got,
*zaghome yasterday,”! Mrs, Goodwin ¢.egan when the -
- children were sitting on the rug after thelr morn.
- Ing snack. "I was cooking dinner and | heard a
- soft ‘meow’ outstde the door‘ What do you thlnk, |
s in thelr play that they get very h
 "Acat'A kitty," the chlldren called out.
Yes, It was a darllng. fluffy whtte kttten‘ &

1 got a black‘ cat at home." Rfcky an .

" sot a blg dog that wlll eat your cat "

soff kitty," Wilma slghed!f' , ,
A to “Wait untll you have swalloweq ha

~ chicken Is getting cold, Eat a plece now
If mealtimes are not rushed and the atmosphere; s
~is relaxed, most: chlldren wm have t!me toeat
n't and converse.

subject for conversation. Many young chi

kmade in the ﬂrst place. he may thtnk that the

lines and clrcles ha drew ook exactly (ke a man, .
and his feelings may be hurt If an adult doesn't

~ recogaize Jt as a man too, Seconcly, 4 chlld may
dabble In ¢lay or paint Just to make a pleasing =
_pattern or because It makes him feel good. He

may not have started out to make an cbject: hek;?-t .-:

label on his work and he can't,

hi may feel hi

‘Another way to open a cc
mlght be: "What a pretty purple:

‘Most people en] | me
naturally wh

- Healthy children bury ups much energy
_hungry, They look -
forward to lunch: and ‘$nacks as- highlights In—
thetr day. if they are encouraged to communlcate

chewing before you talk," or to tell Sandy

talk to Kathy again after you have finished it -

The food‘ they are eatlng Is an ea"
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"Se Fluffy. seo yourself,‘"
a photo In bbit.




’-‘we'll also 568 them make hamburger ro!ls.
;thlnk we'll sea them bake cakes t0o,” -
“The day after they went to the bakery,

"teacher steered the conversatlon back to the

 things they had seen:

What did you ilke best at the bakery, ,

" she asked :

“You're bom rlght. It ls green in the be- L
ginning, then It turns brown, doesn't " . =
“Do you remember what we can make \

out of wheat?"

‘"Bread,” sald Derek
““Cake, " added Joan.
~"You'rg both right-

g wlil make some.

g
the: Clinlc, the doctor wIII,




i yet' ro open your mouth wlde. |lke thls. Can

fﬁthroats I show you how he'll do it
* Wil Tt hurt?” Alberto wanted to know.

;}fﬁstlll and open your mouth real wide.” -

war‘rted_lto Know.

 having your throats examined.” .

actual examination.

wlth chlldren may be found in "Teachlng Young
?-,&,‘Chlldren." by Evelyn Beyer' ok
‘Chlldren Talklng Together-Everyone agrees that

mother wlth one or. two small children But how

Qn‘ 'about many

~you all a2 that? Then he will put a wooden stick - make her feel at home. George, Annle, and Fred=
like this on your tongue and shine a llttle light.
 In-your mouth, That Is how he will examine your ,happy she's here
 table together, the mood Is right for conversation. .
"No,It won't hurt. But you must stand - "See my bus, Watch It go,” Sally exclaims as she

W he look ln r.ty ears too?" Marlanne_l | blocks across the table,

“"Yes, he'll put a tlny llght In your ears  nou ces
50 he can s66 Inslde, Now, I'll glve each of you.

. a tongue depressor ‘and you ‘can pretend some
of you are doctors and some of you are chlldren %

~ Visitors, like a public health nurse o
doctor. not only bring new toplcs of conversatlon
- to the ¢enter, but also help prepare the chlldren
- Hor examlnatlons. After playing at belng doctors -
- and nurses and by talking about what Is golng .
: to happen, children are not so lrlghtened by the

: start wlthout an adult when chlldren are w0rklng
' ilntently together. : L : sk

Additional lllustratlons of conversatlons

' s they ¢ ‘%f}about our plcnlc tom0rrow l'll
durlng the day. but much of the con‘_};;in the hall 1f you need me."
‘a chlld care center can be between
. children.. -~ teacher, she might tell Debby: “I want to tell
e Teachers often place a child who speaks - Miss Dodson you won't come to school tomorrow -
- well next to. one who Is slow In language. “Why -

don't you come over here, Chrls, and play boa_ts;
~ s | k

for the first time, We want to be frlendly and
all of you say ‘hello’ to her and tell. her you're,

‘When several chlldren work around a :

pushes the bus she has just made wlth l-ego""}‘
oy ’maklng a Chélr," Charles an ij‘"

Cralg, who has. been poundlng clay balls
into flat discs, looks up. “Who wants a cookle? ded
I made cookles. Who wants one?” - S
- Conversations of -this sort. are Ilkely to,-' e

Adults Talking Together-—There are times wher .
adults must talk together at:the center. Some- -

“times two teachers have to discuss: an-activity,
- or a mother may want to speak with the teacher
: about- her child. Children often feel left out of -
* conversations between adults. Many children be-
~come angry and show It by making nolse or be-
~having In a way to lnterrupt the adults’ conver-
- satlon. :
~ children learn to talk well when an aduit spends
~a lot of time talking to them, That's flne for a

~ Whena conversatlon between adults has

o take place In the presence of the children, It - e
_i,;should be short, Also, chlidre
toﬁaccept adult convers Ionse

) are more llkely; 5
t them.

.If Debby's mother wants to talk wlth the;i;

because we're going to visit Granny. Why don't‘{;‘j

’-,you play in the sandbox while we talk?" "

When !onger conversatlons are requlred :
ild- tz " while the childri o



f‘roly poly chlmee when you knock nlm oven jack k But Mike Is far away.” (They shout) =
“Inthe.box plays a tune before he pops open;  “We're the .wind blowlng through the e
“turtle clacks when you pull hira; train blows a leaves.” (They biww.) - et
whist!a when Its wheels move; and even doll ~~"We have myd on our shoes and wantf,
tall's when you pull the string. . ~ - to knock It off.” (They stomp thelr feet) .
“In a way the toys are talking to the chII- ©_«Each child, In turn, makes a sound and;
: d,r_én throush thelr_dlifferent sounds. They are. - . - the others guess what it1s.
saylng, “LIsten to me. Gat your ears used fo hear- ‘Teachers can make up- many simpl
ng sounds. Sounds are Important In your world." - games ke these to help the .chlidren” becom
, Whlle baby squeezes a rubher mouse and laughs  aware of sounds. At this age when language
he;_squeak it makes. his ears are getting ready Just. developlng, It Is extremely- lmportant for
\d wor .~Hls own language children to. flnd out how - mtich they l
ma when he _beging to repeat what he
rs others say. Children who are aware of dif.
nt_sounds and enjoy hear‘ne them are morej o
ikely: to develop good speech, | ‘Storles- el
; " nee . ,~~Teacher thtle plg. little plg.
o ~ Let me come In,

use SOund to Iead the way to good'speec

‘a ut?’dlfterent sounds. There are many simple

ctivities that can be done ln a chlld care centerj S - Not by the halr of ?liY
,ohelp them: = 5 oy Chlldren- Chinny chln chln. :
e o -Rhythm lnstruments may be ade Or . Teacher: Then I'il . £
- bought, Sandpaper glued or stapledonto Children: Huff, -
~ two wooden blocks makes a rasping < Teacher: And I'll ,
" sound when rubbed together. Discarded - Children: Puff, -
~_pots and pans beaten on by old wooden Teacher:And I'l... .
:; spoons make -booming drums. Dried  Children: B'ow your house n.
' beans Inslde a metal cah make tha . Teacher:’And what happened next?

. sound of a maraca. A tambourine can  Children: He blew tho house In
- be made from two paper plates stapled ’
- together with beans or pebbles-Inside. . teachs
" Children enjoy raaking thelr own Instru. . ‘
- ‘ments first, then playlng them ne
~ to musle. . il
- ~Glasses fllled to: different Ievels wlthv_
~ water make tinkling sounds when tap-kg,» ere |
- ped. Chlldren can learn to play a tune on..
. them,
e ‘—Glass contalners of dlfferent shapes’ a
. and sizes sound dlfferent notes when
- they are tapped. - 2 for the nlght ' e
. -One teacher showed the chlldren three o Although chlldren of today stlll enloy the-jg o
. ltems—a kuyring full of keys, a beanbag, gsame falry tales thelr parents Ioved. today's chil- -
Ey and a rubber baIIMShe bllndfolded each dh'en can galn a’ broad :view of the real world:’:* 5




might help her accept the newcomer. If a bulld-

"Mike Mul!lgan and
a good way to follow u
site.

oan sympathlze ‘with,

,:jjthe big. bad wolf,
 books with rhythmic phrases repeated through.
- chants, "l think | can; ! think | can, I think I ¢dn.”

~quickly remember_the lines; "hundreds of cats,

enjoy such- storles

,ther“ Rlver" mlght help them recall thelr exparl-vf:; a
) ~ books about minority. chitdren and Ille ln a clty A
“'become avallable, =~

baby slsler. a"book like “Baby Slster for Frances" 3

: “Curlous
a favorite because: chlldren can see
getllng Into stmilar scrapes when -
thelr curloslty leads them to poke Into new things.
Perhaps one reason “The Three Little Pigs” s
still loved Is: because children can ses them. -

ﬁzfthat Is celebrated in ctmlunctlbn' with' Chrlsl;" ‘as
- sélves as the young plgs who' flnally outsmart :

‘by  Mexican-Americans. -
- Chinese-Amerlcan’ children and.“Youngest: One".
_about Japanese-Americans. Understanding of all-
_ethnic groups Is the theme of “What Color Is =~
“ Love?” Teachers may wish to ask the children's

ilibrarlan at thelr Iocal publlc Ilbrary for oth‘“ s

- Other favdrrtes wlth yOung chlldren are
'i _out. In “The Little Englna That Could,” the englne

- After one or two readings, the children gleefully -
- chant along with the engine to help It up the o
~steep hill. In “Milllons of Cats, the chlldren*“]abla that some teachers think they must read 2~
~ new story every day. Deflnitely notl Childrén Jove
. to hear a story they enjoyed read again and
| agmn. As the story becomes_ famlllar. the mean.
he euss probably Is today's master ~ Ir rer,
'}of rhythmlo ph asing. Even on the flrst reading of ,;
"Green. Eggs and Ham" many ghlldren plck up

 thousands of cats, millloris- and billlons “and
| cats” that ‘are repeated throughout‘

o selectlng'storles for young childre 5 ;:..’
"It Is best to steer away-from storles about glants
and witches and monsters. OIder chlldrgn ,",”avl‘:":

,'I?Hansel and Gretel" But”chlldren unde }_,he age i

now ara correctlng this oversight Evary year mors g B

“Some of -the vDays of Everett llndsr-‘xE

son" Is a story In rhyme about a black boy who =
) - llves in a city apartment and whose mother 088
ing 1§ belng “constr i,c;ted In the. nelghborhood.; 2. work every day, "City Rhythms" has a special
~ ¢ppeal for yrban chlidren. Although published In

1 - the 40's, “Two 1s a Team," the story of the frlend-

h_lp o' a black and a white |b°ﬁ' is particularly

“Moy Moy" s about

titles.
- There are so many chlldren s books avalle

o —T»What's he dolng?
. Blily: Eating 3 banana v
_ David: And swinging. -

: You kn'w what he’s swlnglng, o







ant way 0 passd,the time, but there s also-the - floors
chance with some children that the words willgo -~~~
one_ear and out.the other. Teachers find that
fldren are more likely to. remember the Ideas*_;g—
nd, words of & story if th_ey are expected to take'

t In the telllﬁg.




rneklng a smlb My name ls Antonlo."

= About thelr paintings:

YA Dorothy did find no frlends. And she
was cryln' cryln'; and cryln’. And she got afrald,
and afrald, and a cruckster. And little tree with
1ittle crochees. Poor thing, poor thing.”

one got In
%_

: hous&”ﬂ

= to ﬂnlsh it,

he cried. A blg boy ran down the

_“The_blg‘boy wouldn't sto fand CIaudta crle

: happler.ending ap
-"The blg boy‘took-her hand an

i *«a story grows.

~~ "How do you‘ suppose those pants gotyf
S0 dr_rty?'f teacher might begtn._"l wonder if his;

-~ He also SAW ..o He ate ... It tasted
Il those little red dots c!imblng over -
the hill-and down' to the water. They're golng ;Thelr 0wn Books_-Many child care aotlvltles are -
to‘where the"water ls They go thls way. Thls 2
appreclation for language and books. The chlld

~ who has a good worklng vocabulary and who ha
~ learned that books can be a source of pleasure |
,;‘.’Iikely to move- on to reading wlthout

bra, I,sat down. 1 looked at the blrds ‘Iwason  he

the boat, We saw the baby cow drinklng his = ¢
ommy ml!k} And we didn't get a bafloon. |

bringed out-my rest mat. The end. And- that's of their own storles and art work. The cov

all. | saw the. elephant, but he was Inslde thelff ,fbe a ptece of constructron paper whlch

‘Some t teachers tlckle chlldren s Imaglna

-  out of magazines. Teacher punches holes on o
. tlons by beglnnlng a story and asklng the children -

side, and the children thread yarn through th.

~  holes to hold the pages together. Teacher. prlnts o

~the child's name on the cover so that he know

; - itis all his own. Most children are extremely
street. He saw Claudia crying. What do you think i g

‘ ‘”_tl.e blg boy did? Did CIaudIa find her way home?”

- Angelo saw a sad ending to the story. -

k"Claudra got Iost. She couldn't find her

-Songs-!t was Parents' nght at the chlld care"!-

o two arounda table;y_that had decorated to

al.  paper roa‘d led to an aiunﬂnum foll lak

, sugg ~ children came In, they recelved
;shows the - chndren a detergent advertlsement;j

from a magazine The pleture shows a mother /

= holdlng up her son's muddy clothes. Throughj eeE

~ teacher's questlons and the childrens answers i ,

‘ 5 over the Mountain "' Then teacher pointed to the

'a_lake, and the chrldren sang “Row, R w,-

Other teachers help chlldren bulld sto

~ rles by supplying them with sonie of the words

and asking them to fill Iy the mlsSIng ones.

“Joe went to the ............ He saw

directed toward bullding. In young children an

Many teachers help chudren mak""

proud of their flrst books

center. The small chairs were’ ‘arranged two by

teacher They took thelr seats on

Row : "










: cellent songs for young chlldren are available In
~ book {nrm today, children still love the oldtimers,
like “Where Is Thumbkii:?” or “Did You Ever

. appeal to the universal needs of chlldren of any
gineration. A good children’s song has a lively
~ rhythm, words the children can remember eastly,
and body movements even poorly coordinated
,‘chuuren ¢an ‘handle, =

Nelther do teachers have to worry about
repeatlng the same songs. Repetition does not
upset the children, It Is more upsetting for them
to be expected to learn too many new songs at

and over again, they are able to master the
- Success, In” turn, contributes to a wholesome

sense of thelr own worth,
~Songtime also can be used for teacher

;;pick out an original tune.-
:“yf0r the Halloween party,” teacher suggested.

;f"JIngle Bells”) Halloween, Halloween . . . ~who
o can give me the next line?”

~“Spooky Halloween,” sang out Jeromy'
“Good. Now we need a jong line, What .

| are yéu going to do on Halloween?" -

e dded Vincent.
. "I'm gonna say ‘tricks or reats,’ " called
o :out Billy, ,

4'm gonna be Batman,"

~ moment, “How's this? ‘Monkeys and Batmen in

the streets saylng tr:cks or treats.! That sounds:
S good Let me wnte it down so we won't forgetj

See a Lassle?" These songs are still popular
‘today because thelr simple words and actlons

“once. When children sing the same songs over

words and tu'tes and enjoy a feeling of success.

‘j’and the children to write. thelr own songs. They
~can use a famlliar tune, like “Jingle Bells” or, :
_ if teacher. p!ays the plano, she mlght be able to  need to express themselves clearly. There Is no -
ou : ; ~ rush to teach children this young to recognlze
~ Ylet's make up a song of our Jery own :
‘terested In letters. They look at books and run
“to teacher to ask her what this or that letter Is,
 Five-year-olds are expected to learn thelr letters
-and numbers In kindergarten. Therefore, It is a.

~ “How about thls for a start. (to the tune of

“ names on thelr art work. Many teachers also [den. Sl
tify the cubbles with each child's name as well as
~ his plcture, One teacher helped her children learsn
“to recognize thelr own names by printing each
‘name on a colored tag and hanging themona
~ pegboard. When the chlld arrived [n the morning,
he turned over his tag to show he was present.

5 : "Hold on a mlnute," Iaughed teacher.r'
f“Let’s get these ideas together.! She thought a

school and kindergarten, but there must be at
least two of them so that a two-way conversatlon i
can take place. : :
Playhouses large enough for a few chnf. e
dren to fit inside encourage them to talk among
themselves, Two-story playhouses are especially =
fun for children find It e4citing to call up or down
to someone higher or lower, Some centers have =
bullt balconles or platforms Into the rooms to
plrovlde dlfferent levels to stlmulate communlca~*
tion O
Children talk to one another when theyi S
play games that require cooperation, Boxes or
planks of wood that are too large for one chid
to move are no fun unless two children work
together to move them, That means that If Teddy
wants to build a garage for his trlcycle, he has e
to use words to ask Pedro to help hlm .

;Looklng Forward to ertten Words-DurIng the”]’f' .

years children spend In a child care center the
emphasis naturally Is on. rearnlng the words they

!etters Hows-ver. soms children of four are in:

good Idea to get four-year-olds used 0 seelng .

“printed letters, even though they are not ex-
: g pected to learn’ them. 5 ,
~ "'m gonna be a monkey,” sald Dorothy.

" Teachers - always brint the chlldrens" '

An old typeyvrltgr can be helpful for

":"I’etter”s ‘on the *pa r

y  keys. Teacher wiil ha
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L Communlcatlon begms wlth a babys _ other to understand and respond. When a baby
ﬂrst crtos. Learning to talk Is part of a normal crles In hunger, but his mother Ignores his crles,
~child’s natural development, like learning to sit  he Is not communicating. When a child tells about
- up, or walk, or use the tollet. When the child grows  the bird’s nest he found, but there Is no one to .-
~older and finds out he cannot communicate all his  listen, he Is not communicating. Lo
Ideas by crying or using body movements, he Parents and teachers who are concerned
wants to learn to talk so that.he can communicate  with helping children learn to communicate with
_better with the people around him, He wants them  others know that language 1sn't very useful with-
1o share hls observations, listen to his questions, out someone to fisten. They give chiidren every
~‘and respond to his requests for help In meeting  opportunity to talk. At the same time, they show |

they ais Interested In what the children have to

: The ablltty to communlicate develops na-  say by paying attention to them, sharing thelr own .-
: turally when it Is part of everything a child does  experiences with them, and meeting thelr needs, -
with other children and grownups. A close family Many of todays problems have come .-

~life~one In which the children are encouraged to  about because there has been too little communi-
~speak up about what they want, how they feel,  catlon among different groups within our popula-,.
~what they have done and seen and heard, and  tion. The people In need called out for help, but.
_what they want to do-is the kind of retatlonshlp - those who could help did not hear. Perhaps, If
‘ hat Ieads to the abllity to communicate, ~  our chlildren l2am both to communicate clearly
% However, communication means both  and to listen attentively, as adults they will be

; gtvlng and receiving Information. At least two  able to communlcate with one anothtr to brlng ‘
'fpeOple are tnvolved—one to communicate. the about a better tomorrow. ' : .

‘\f‘kBtbttography of Chitdren‘s Books Named tn this Booklet -

' Anftund Joan Watsb. Whit cotor lt l.ovo‘t. New York: Harcourt, Brace, and World, 1966
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ka Mulllgs his Steam Shove), (Boston: HouﬁﬁtonMrmtn 1939

Ah dorsor. (New York: ehart and Wmston. 1970).
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