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The Mental Retardation Training Program, a joint project of the College

of Administrative Science, College of Social & Behavioral Sciences,

College of Education, and College of Medicine, is committed to the
alleviation of the manpower shortage in the field of mental retardation,

To this end, it provides an interdisciplinary arena for research and training
through the mechanism of service to the retarded.

HISTORY

The impetus for the Training Program began with the Report of the Presi-
dent's Panel on Mental Retardation in 1962, and culminated in the enact-
ment by the 88th, Congress of a series of three pieces of legislation to’
stimulate research, training and service facilities for mental retardaticn,
In 1965, the report of the Citizen's Committee to the Governor of Ohio
specifically stressed the need for manpower training in University-\ffil-
jated Facilities for the Mentally Retarded.

GOALS
The broad objectives of the Training Program are:
& to develop an interdisciplinary approach to mental retardation research;
# to provide interdisciplinary instruction in mental retardation;
e to disseminate information related to mental reiard.;ttion;
o to develop and promote methods of prevention of mental retardation;

® to expand scientific knowledge in the diagnosis and treatment of the
retarded,;

® to extend the breadth and depth of both student involvement in the com-
munity and in-service instruction for professicnals.

ORGANIZATION

To serve its complex objectives, the Training Program has a Policy Council
consisting of the Deans of the participating Colleges; a Program Advisory
Committee consisting of faculty representatives of many generic disciplines;

a Liaison Advisory Committee consisting of representatives of state and
community agencies; an administrative triad (listed below); and three Program
Coordinators through whom the academic departments relate in order to achieve
the stated program objectives.

Address inquiries to:

Mental Retardation Training Program

O W. Buttles Avenue
Columbus, Ohio 43215




Techni~al Report Series
of
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The Ohio State University Mental Retardation Training Program is an
all-University program devoted tc instruction, research, and service in
problems of mental retardation. Auong full time and cooperating staff in
- university departments are representatives of:

Business Administration | Physical Therapy

Dentistry Physical FEducation
Education Psychology

Home Economics Social Work

Medicine Sociology

Nuraiug Speech

Nutrition Vocational Rehabilitation

Occupational Therapy

The technical report series serves as a mechanism through which the
ideas and activities of these participating specialists and their students
can be disseminated to the larger professional community, Theoretical
treatises, operational design concepts, as well as reports of service and
resesrch activities are included in the series.

Many of the papers will be subsequently submitted for publication in
scholarly journals, For this reason, ro quotations from the reports should
be made without the written permission of the author(s). However, we wel-
come critical reaction to the papers; where appropriate and with permisseion,
we plan to make these reactions available to our readers,

The series is under the editorship of Dr. Reginald L., Jones, Professor
of Psychology and Educatior, and Vice Chairman, Dapartment of Psycrology,
The Ohio State University. Additional copies of this report may be had in
limited quantities by addressing inquiries to:

Mental Retardation Training Program
9 West Buttles Avenue
Columbus, Ohio 43215
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Morale of Teachers of Mentally Retarded Children:
An Exploratory Investigation
Reginald L, Jones

The Ohio State University

A variety of studies on special education teachers have
been undertaken within the past decade, Many of these investi-
gations were surmarized in a recent review article by Jones (1966),
The majority of the studies concerned, special educators' re-
sponscs to self report ueasures of opinions, background, and
teaching preferences, In some instances non-practitioners re~
ported on their perceptions of the special education field. The
investigations were designed to learn something of the unique
characteristics of special education practitioners and of percep-
tions of special education teaching as an occupational specialty;
they were about special education as an occupational area and the
people who work in {¢.

The primary concera of the present study is with the areas
of satisfaction and diesatisfaction in teaching smong special
education (teachers of the mentally retarded) as contrasted
with non=-special education practitioners. Among other consider-
attons, it has been anticipated that the availability of this
kind of knowledge :an be valuable in pinpointing factors related
to teacher turnover in thigs field, and of providing a description

of the work situation as perceived by samples of teachers in-service.



That workers should be gatisfied with their job has been wclli
documented (Herzberg, Mausner, and Snyderwan, 1939; Herzoerg, 1966,
Vroom, 1964), The isolation of sourcee of job aatisfaction and dig-
satisfaction 1s important in its own right, There are, however,
added benefits to be derived from such study, and these concern
largely relationships between Job oatisfactiun and job performance,
Although there are many unresolved theoretical issues (Smith and
Cranny, 1968), industrial and personnel psychologista have pointed

“to close relationships between morale (in its nany dimensiono)
end actual performance on the job, The isolation of sources of
satisfaction and dissatisfaction among teachers of exceptf.onal
children can be expected to lead to an understanding ofjfnctots

~ potentially related to teaching performance, |
Method

Subjects, The subjects were 350 special and regular teachers

In~service in the states of California (N—éOl) and Michigan (N~43),

The total'sampiekcomprised 146 teachers of the educable or trainable
retarded1 and 204 regular class teachers, There wore 89 wmales and
261 females, All subjects Voluntcered to participate and were ob~
tained from University classes in special and regular education, and

through the coopetation of special educetiOn directors and super- L
1. R

S ,f“visors .' Approximately fifty porcent of those contacted respOnded

it with con-.pleted materials,




Proiedures, Each participant received an envelope containing
a description of the project, The Purdue Teacher Opinionaire, and
a blographical data sheet, fﬁe 27 item data sheot inquired into
a number of factors relating to the participantb background and ex-
periences, and to characteristics of his current work situation,
Of special interest were questions inquiring into the number bf
teachers iﬁ the same specialty as th> respondent, and whether or
not the respondent taught in a special school, As will be indi-
cated in a later section, special analyses were undertaken on
these questions, The primary method of analysis involved
statistical comparisons between the Purdue Opinionaire responses
of special education teachers and the responses of regular teachers
of the same sex and level (i.e,, elementary or secondary) using
"t" tests, _ . .
Puxdue Teacher Oggniongirg. The Purdue Teacher Opinionaire
is a recéhtly developed factor analytically gfounded measure of
teacher morale comprising ten subtests (Rempel and_Bentley, 1964) 3
a total morale séore is also given. Each subteét has some 5‘to
20 items to which the subject resp0nds using a Likert type forma-.
Individual component reliabilities range from .79 to ,98, The
'~fsubtests are thus highly atable. Opinionaire subtestc and iI-

ylustrative items are given belows
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3. Teachers feel free to criticize administrative policy at
faculty meetings called by our principal.
IT, Satisfaction with Teaching
19, Teaching gives me a great déal of personal satisfaction,
24, fcaching enables me to make my greatest contribution to

soclety,

IXI, Rapport Among Teachers ,
18, There is a great deal of griping, arguing, taking sides,
and feuding among cur teachers.
22, Generally, teachers im our school do not vake advantage
of one another,
IV, Teacher Salary
4, The faculty feels that their suggestions relative to
salaries are adequately transmitted by the adminig=
tration to the board of education,
9, I am satiefied with the policies under which pay raises
are granted,
V. Tescher Load
1, Deta&is, "red tape," and required reports absorb too
 muchjof my time.
2, ,Toachérs 1hvthia school are expected to do an unrgaponablek

~ amount of record‘Reépihs,andfclerical work,

‘piffﬁi;ijqifiéﬁ;;f Iss yé;fffifﬁiii s




ViI,

VIII,

IX,

X,

Teache; Status

13, My teaching position gives me the socisl status in
the community that I desire, |

15. Teaching enables me to enjoy many of the material
and cultural things I like.

Community Suppoxt of Education ‘

66, Most of the people in this coumunity understand and

| appreciate good education,

67. In my judgment, this community is a good place to
raige a family,

School Facilities and Sexrvices

16, My schcol provides me with adequate classroom
supplies and equipmént. |

21, The procedures for obtaining materials and services
are well defined and efficient,

Community Prassures

81; This community expects its teachers to meet unreasons
able personal standards,

85, As a teacher in this’cdmmnnity,'my nonprofoaéional‘

activitiés outside of school are unduly restricted,

‘ Reahlts'and D1s9stion 




-
' vmentally vetarded. (EMR) in the State of California completed
~ the Purdue Opinionaire. The regular teachers had a mean age of

p35 66 and an average of 9, 53 yeers of tcaching experience,; The

:,i.FMR teachers had an average sge of 37 21 and 7. 41 years of teachiug:

i ~‘experience, 2 97 of which sere with LMR's. The two samples wsre 5

fidthus closely matched for age althoughthe regular teachers a;e*aged~.5‘

~o§cabout two years of experience more than EMR teachers. v However,;;_~,

:rin spite of the differences in years of teaching experience, no
'freliable mean differences in responses to any of the eleven scales
:.on the Purdue Opinionaire uere found for the two samples (P <:05
'_adopted as a critical velue). i |

" Analyses of small samples of male regular elamentary teachors |
'd(N=20) and male teachers of EMR' (N=11), also closely matched

'*:for age and experience, again revealed no differences in mean

e pinionaire responses between the two groups. Hewever, the small o

“Jinumber of subjects comprising the samples dictate caution in re- ;‘

'“*7,f}Jecting the null hypothesis in this instance.‘ This same. admonition’

hd\holds, of course, for several of thr ~na1yaes reported below, most : £
1pof which involve small and self selected samples of teachers. ;

The data on respnnses of both regular and special elementary

L teachers revealed, perhaps as might be expeoted wide variation in

h?;jresponses.:,There are clearly satisfied and dissatisfied teachers ;ﬁr”

;li:fgin both sanples. Most noteworthy, however, 1is thigfact that “1th1“fffe;f




’“':otfand fourteen female secondary teachere of EMR'e complet’d’the Pur?

“‘h‘i and 6 83 years of teaching experienoe. Teaehrrs

'f~ferent from thoee expressed by either male or female teachers

of eduoable mentally retatded children.',' : e e
; Mm.m s..aweu 9.: emeb.z.e. men.taux xst.ml_q xa- xeey_l.u o
«{fﬂwsuﬁtazx.see_htxg FOrty—aeven regular femaie aeeondary teaohere_"

kh{ﬁi The regular teachers had an average age of 34504

| Ai_EMR'e had an. «,,_3;
« 1:avera3e age of 33 50 and 4, 43 yeare teaching experiehoe, 2 64 years ‘
o with EMR'e. The resulta of teacher opinionaire reeponeee for these l:ifw
~i:two groups are reported 1n Tahle 1. Data in this table reveal  ~
-‘that the regular teachere aaw themeelves as having greater rapport | 2
’:H‘with *heir colleagues than did the special teachers (difference,¢inlgl o

1e’s£gnif£cant at the<<01 level).k The apecial teachere aleo tendedfar,,”)(,

3 »fto be 1ess aatisfied over aalary 1eeuee, but the differences be-f{}hfg}'xgﬁ"

“"fhtween the samples could have heen due to the greater experience>‘

rﬁoe the regular teaohere. “Th” greateat differencesj( ?( OOI)Jbeah

'and teacher status.g On both eubteets, the special teaohers‘exe
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Table 1

Purdue Opinionaire Responses of Regular Secondary, and
Secondary Teachers of Educable Mental Rotardates: Femala

- Purdue Opinionaire Secondary Teachers Secondary  Teachers e
: Subtest - Regular  Female = EMR. Female t p

L Teacher BT
| “~;;§2222§§a¥*“h; 57.45 15,48 55,50 12,67 47 . NS
A w§§h°§§§§§§§g 68,57 757 65,29 10,72 103 NS
‘ 3. Rapport Among , | SRS
. Teachers 43,92 - 8,12 -38,07 . 6.46 2.72"‘;01;‘11 i
(‘/}k, Teak;her 'Sgla'rj‘ 21,13 4.51k g 18,43 . 2_.98;_ 2‘57Q02
5. ToacherLoad 34,55 5,06 34,20 3,87 0L ms
6, Curriculum AR SR P R L  ,!f'iv f_,f‘f;f
o Teswes 16,26 2,9 13,66 2,13 3,52 001
8 Commmity 115 3,62 1204 3,30 L9l <1
- FBducation o | - : Ty e
o, kséﬁbolichiI' i 1,14-15’ ;  ,3.70 13,36 é,éa ;i.go~‘;us'iff“ﬁ]k
oo itles and R , P e
. Baxvices

10, Cormunity ST FEiE B
o Presswres 1703 206 1591 2,49 189 10 -

M. TotalMerale 3251 0 20643 3000 435 G2




‘9‘gﬁto perceive themselvee as having lower atatus. Theirﬁifj:w‘jt':r

9
f~fdifferencee were not as reliable a8 were the female onea (see
'Table 2), Male teachera of BMR'a, compared to male regular

g"teachers, tended to perceive greater rapport with their colleaguea o

i <p<oz).' Aleo, there wae a trend tovard greater satiéféction o

‘;with teaching, and higher overall morale on the part of the EMR

‘ »teachers (p<<.10). As noted previously, the emell sample eize

‘ehould be kept in nind when interpreting the above findings.f :'}1"' :
.suut_.:c .f s:néaehle.meatel z_te;.ates._e. zesgle. sismeese:zf“eflf

; tggghg;g. Opinionaire reeponses of nineteen California female nf;gi;kjfgnyjf;

teachers of trainable mcntal retardatcs (average age 42 84, averagej ta;“"T”'
h years of teaching 5 16) were contrasted with the responaee of 93
Aregular elementary teachers (avcrage age 35 66, average teaching

i'cxperience 9. 53 yeare).’ 0n1y one reliable difference emerged fromit -

 the analysee: a tendency (p<::01) for the teachere offt“ainables

',ibe due to their ahorter experience), load, and currinulum issuee 1_ﬁ?7

_t(p< 10), e
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Tabie 2

Purdue Opinionairs Responses of‘aegular Sécondary,rand
Secondary Teachers of Educable Mental Retardates: Male

" Purdue Opiniénaire  Segondary Teachera Secondary Teachers
~ Subtest: . Regular Female -~ EMR Male

1, Teacher Rapport
 with Frincipal 58,5 14,41 64,17 12,26 1,52 NS
2, Saﬁtﬁ::l.éfac‘t;_ioni RRRERR SRR B o  ,
~ with Teaching 63,91 10,53 68,89 8,17 1,95 <10
 Teachers 42,68 6,51 47,33 - 6,32 2,55 <02

4, Teacher

5, Teacher

- Salary- 1857 489 18,39 4'.237 a4 WS

" Lead 36,68 5.63 . 3,60 5,02 156 N8

. :  6, curriculum '

' Teswes 1639 320 15,67 3,27 L3 NS

© 7. Teacher

Stats 200 518 2L 45 65 NS
6, Community e | i

Support of 1408 3,08 13,11 4.3 1,65 NS

9, school

U RablMbes e g L
ocdnd Servien. o UL 307 0 GRS 805 0D MR
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fron asgsumptions about the etending of the special teacher in the‘
Vpredcminantly regular school, Informal data haVe auggested that the'
epecial teacher seee heraelf as poseeesing low atatus within the .
,achool and that ahe perceivee that moat of her non-epecial edu- |
ffcation colleaguee have little understanding of or appreciation for _,
‘her work. The presence of one other epecial teacher, or ‘in tne caeei

’,of the epecial school, eeveral other teachers, and a principal who

e~underctanda her~problems, it~ic epeculated, ehould lead to"increasedu A

morale in the ‘special teacher. The rationale underlying thie view
is that communication with thoee who underetand and can share in and
appreciate one 's work ia very directly related to the way one £eele o
ekabout the work. | “ |
| Teet of the first notion. that morale would be highest in the
eituation where the speeial teacher wae joined by at least one _L,_i:;,r
| colleague in her epecielty, was undertaken with 33 female EMR

frteachers in Galifornia (14 isolated and 24 not isoleted) and 49

'r,‘female teachers of 'n-m'a m the etate of Hichigan (12 iaolated 37

; ::n°t isoleted).‘ No reliable differencec wore found among °Piniona1re ,__,_

‘;subacoree for the Galifornia Sample. However, teacher rappOrt with the h7;f%l:f‘

'principal and total morale were reliably higher in the isolated Michiganik,,ﬁ;;;

"r°]group (i.e., where there wan only one uf ; The fact of higher ff;iffﬁf’*:

- ~*7ftota1 morale in the Michigan‘iaolated eample was'iontrary to expec‘”
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. of whether or not a teacher of trainable retardates works in a situ-’
ation isolated from her peers 18 entirely too simple an explanation
fox teachor morale. The quality of supervision, the dynamics of the
rarticular situation, including non-special teachers understanding of

" the special teachors'work are two additional considerations which como

to mind, If we are to fully understand the reasons for teacher satis-~fﬁii

. faction in work with exceptional children it will be important to study
the interactions suggested above and other rslated ones. ‘

The second view, that morsle would be higher in the special school.}y
received no support, as there were no statisticslly significant dif- .. :
fferences between the responses of those teaching in the special school

l‘and those integrated in regular schools. |

With the erception of questions concerning relationships between "

- e morale and the number of teachers in the specialty, or whether or not . LS

g the respondents taught in a regular or. in a specisl school, no sdc';"

:;ditional correlates of morale were studied. The present study sought ,
to explore differences in morale between regular and special education Ly

:teachers at a rather molar level. As vas indicated in findings res.

. _‘ported in preceding sections, aome differences between groups were

found. The most marked differsnces were between regular and special . _:,kjffﬁf

| ”,secondary EMR teachers. Someuhat surprising was the absencs of dif-':*v't

"?fpvffferences between regular and special teachers of EHR's. Of course, ;gﬁf*4*%f“i*
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eqeally likely that a variety of other variablee have interacted
with certain dimensions of morale and have served to cancel out

differencea between groups. It will remain for additional etudies

, to undertake explorations of claeeee of variablee not dealt with in‘v .
"this paper that may be potentially related to the morale of the""k
o special and of the regular teacher nnd, of courae, to extend the e

g reBPondente to wider and more representative samplee of teachere n,kf'“

°f °x¢°Ptional children.‘ The more adequate design would be to 3

~draw regular and special teachere from the same school building,;,,~‘

again matching shbjecte for age, experience and educational back=

ground. Thie procedure would more nearly equate groups of regular o

: and special teachers on presumed relevant background variables,

thus leaving free to vary only the fact of epecial or regular .
teaching status, |
| Summary
An exploratory etudy of the morale of certain special education

teachers was undertaken using the ten subtest factor unalytically

flgrounded Purdue Tcacher Opinionaire, The subjects were 350 regular

and special education practicing teachers in the states of Michigan

and California.,

The reaulte revealed no reliable differencea between the :

. i_a.reeponeee of regular elementary and elementary tcachere of the edu~p>:ﬁrﬁ‘*
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teachers. Male secondary EMR teachers tended to perceive greater
rapport with their fellow teachers than was the case with regular
teachere.

COmpared to regular elementary teachere, teachere of the
| trainable mentally retarded saw themaelvee as having relatively
1ower status. -

In the case of a emall sample of teuchere of educable and

trainable mental retardatee, morale was found to be unrelated to the;a;f‘ .

respondents location in a epecial or in a regular school, or to

whether or not the respondent taught as the only. apecial teacher in }"W

the school building or was joined by othere (except in one sample,}kddapf:t ’

’where isolated teachera were found to have greater rapport with
the principal). However, the above findings, as were othera
reported in this paper, are viewed as tentative, because of the

:small eample size and other eampling problems.
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