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ABSTRACT

Presented are lesson plans for a unit on color
discrimination for trainable mentally retarded (TMR) children. An
introduction describes TMR children and the major educational
objectives of self care, social adjustment, and economic usefulness.
Criteria of effective units such as relationship to real life
situations are listed. Specific unit objectives for the areas of
color discriaination, muscular coordination, sensory discrimination,
arithmetic, health, language, self care, music, and crafts are
outlined. It is recoamended that the unitts activities be correlated
with the normal day's activities and a theoretical daily schedule is
nrovided. Detailed are lesson plans for the first 11 days of the unit
wvhich center on discrimination of red and blue through activities
such as stories, games, conversation, and songs. Briefly covered are
teaching suggestions for the other six colors, Guidelines for
evaluation include use of continuoug reports and charts during the
unit's progress. A bibliography lists 17 books appropriate for
teachers of the THMR, 6 books for children, a song book, and 13
stories to he read to children. Appended are a listing of
instructional materials, an evaluation form, the text of a story, and
patterns for crafts activities. Also included is a listing of 16
other papers available in the series of technical reports. (DB)
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The Mental Retardation Training Program, a joint project of the College

of Administrative Science, College of Social & Behavioral Sciences,

College of Education, and College of Medicine, Is committed to the
alleviation of the manpower shortage in the field of mental retardation,

To this end, it provides an interdisciplinary arena for research and tratning
through the mechanism of service to the retarded.

HISTORY

The Impetus for the Training Program began with the Report of the Presi-
dent's Panel on Mental Retardation in 1962, and culminated in the enact-
ment by the 88th, Congress of a series of three pieces of legislation to
stimulate research, training and service facilities for mental retardation.
In 1985, the report of the Citizen's Committee to the Governor of Ohlo
spetifically stressed the need for manpower training in University-Affil-
iated Facilities for the Mentaily Retarded,

GOALS
The broad objectives of the Training Program are:
« to develop an interdisciplinary approach to mental retardation research;
# to provide interdisciplinary instruction in mental retardation;
e to disseminate information related to mental retardation;
¢ to develop and promote methods of prevention of mental retardation;

® to expand scientific knowledge in the diagnosls and treatinent of the
retarded;

# t0 extend the breadth and depth of both student involvement in the com-
munity and in-service instruction for professionals.

Q TION

To serve its complex objectives, the Training Program has a Policy Council
consisting of the Deans of the participating Colleges; a Program Advisory
Committee consisting of faculty representatives of many generic disciplines;

a Lialson Advisory Committee consisting of representatives of state and
community agencies; an administrative triad (listed below); and three Program
Coordinators through whom the academic departments relate in order to achieve
the stated program objectives.

Address inquiries to:

Mental Retardation Training Program

9 W. Buttles Avenue
Columbus, Ohio 43215




Technical Report Series
of
The Ohio State University
Herschel W. Nisonger Center

The OSU Herschel Y. Nisonger Center is an all-University
program devoted to instruction, service, and research in pro-
blems of mental retardation and other developmental handicaps.
Among full time and cooperating staff in the Center are
representatives from the following disciplines:

Business Administration Physical Therapy.
Dentistry Physical REducation
Education Psychiatry

Home Economics Psychology

Lav Social Work

Medicine Soclology

Nursing Speech

Nutrition Vocational Rehabilitation

Occupational Therapy

The technical report series serves as a mechanism through
vthich the ideas and activities of participating specialists
and thelr students can be disseminated to the larger profes-
sional community. Theoretical treatises, operational design
concepts, as well as reports of service and research activi-
ties are included in the geries.

Papers may subsequently be submitted for publication in
scholarly journals. For this reason, no quotations from the
reports should be made without the written permission of the
author(s). Critical reaction to the papers, where appropriate
and with permission, will be made available to our readers.

Inquiries regarding additional copies of this report
should be addressed to:

Professor Joseph J. Parnicky, Tditor
The Ohio State University
Herschel "'. Nisonger Center
9 V"est Buttles fLvenue
Columbus, Ohio 43215




FORWARD

The following materials are the product of
graduate and undergraduate students efforts in meeting
requiremenvs for a curriculum Planning course in the
education of fhe mentally retarded. This course ig
offerad through the Faculty for Gxceptional > hildian
of the College of Zfucation at The Ohio State University.

The sel=ction of student work is based on the
appropriatenceses of content ané topic. The materials
have besn reviewed by the course instructors and felt
to be a4 source of ideas and organization for the teacher
of the mentally retarded.

The materials are being prepared and distributed
through the ausolces of the Herschel Vi, Nisonger Center
for Menta) Revardation and Developmental Disabilitiesg
of the QOhios State Iniversity.
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1, IVIRODUCTION

Who are traineble mentelly handicapped children? The trainable mentslly
handioapped child 1s fivat and foremwst a ohilds School Code 12201 givas the
logal aneter. Trainable mentslly handivappsd ohildren betuden the ages of § end
18 yoars wiw, booauss of retarded intalleotual developuent, e determinad by
fudividugl exenminaticn, given by a qualifiod psyehological examiner..., are {ne
tapable of boing oduoated properly and efficisntly through ordinary olessroom
inatruction or opecial aducational fuoilitics for educsble mentally handioapped
ohildran,es; but who wiay be expaated to benofit faom tralning in a group setting
deaigned to further thair socfal adjuetrant and economic usefulness in their
hemes, comunities or in o eheltered wovkshop,

Changing soolal philocophies brought about changed patterns of meeting probe
lemse Ao Tetognition of ths responsihility of the state for its children ine
areased, the move for institutional care daveloped ropidly. Lagislators aléo
vecognized the fact Chat noy ways of meating the problem muwat ba met, The chang-
ing philosophios of modieal, educational end paycholopiesl objestives and prow
cedures have given rev impotus to the preulem, -

Increased emphasty off tho reaponsibility of ¢he locel conmunkty in meeting
tts sonial and aducationnl propyeme have inowissed. The trainsble child may be
found in any fanlly civale cnd in  any cormmunity.

The trainable objeutives are in the area of (1) self=care, (2) social adjuste
ment, and (3) economic ucefuinesn. Those ohjectives are sound and they point tha
way to g program that ig nonsacadenic, 7Trairable nentally handlicapped children
are those vho develop at such ¢ slow rate that they are unable to profit from tha
propran of inatruction for the educable wentslly handicappeds Such ohildyen may
be described as follows: ’ '

1, Many of these children have pliysical charsoteristice that asccapany their
type of retardation guch £ bxain lnjury, Downs sypdrome, nicrocephalisu and
bydrocephalicn,

2. Thoir nontal develcpmest Lg approximately onaw-quarter to one~hslf that
of an avorage ohild, '

3. Their specch and language sbilities ave dlstivctly limdted but thay are
sble to make their wents kndwn. ,

4s Thay are gengraliy not copsbls of learning acadenic ekills such as reade
ing and arithpatic boyond the rate learmning of some words gnd 5inple numbers,

5s They are capable of learning o get slong in tha fanily and in the itme~
diate naighborhood by leavniug to ghevs, to rsspect pxoperty rights, and in
general to coopavats with thair femilice end neighbors‘although they ognnot be .
expocted to becomo selfesufficient in mgking major decisions. '

6. They are capeble of eventually laarning self=care in personal routinas,
good health hsbits, safety, and in other necessary skiils which will make them <
more indapendent of their owm pagent .

7+ They are capsbla of leamiﬁff' to aseist in chores around the house endfox
doing a routine tasl: for poms vomuparation in & sheltered environment,#

8, They will xequire care, osupervieion, and econcmic support throughout thelr
1ivea, ¥ ‘

This unit 48 an attempt to stimulate thinking and 1t {8 hoped that it will
be of help to the teacher tn carry out one minute £acet that may halp these
ohildren to make a batter adjustment, Tho gosle and objectives of this unit are
O  got forth, Tha goosls and abjectives are realized through expexiences in areas of

#111inols Plen for egeci.ol Rdugation
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1; IiTRODUCTION '

Who ave trainsble mentally handicapped ohildren? The trafneble mentally
handtcopped child 1o firat end forecost a ohilds School Code 12-20-1 gives the
lagal anower, Traiuvablo mentally handiocapped shildran botween the eges of S end
18 yearc wiw, bacause of reterded intalléotual development, as determinsd by
individuql exemination, given by a qualified payohologioel exeninerse., are ine
oapabla of being eduoatad properly and efficiently throwi;h ordinery olasaxoonm
{inetruction or epeolal edusational facil{tiee for educable mantelly handiospped
oilidrenss.; but who may be exprated to benafit faom training in e group estting
designed to further thafr soclial adjuctrsnt end economio ueefulnese in their
homee, cotmunities or in & gheltered wovkahop, °

Changing socisl philocophies brought about changed patterus of meeting probe
lons. Ao recofnition of tha responsibility of the atato for ite ohildren ine
creasaed, the move for instit.itfonal caré developed rapidly. ZLeglslatora aldo
reoognized the fact that new waye of maeting the praoblem must bo mst, The obange
ing philoeophiea of modical, educational and péyeholegica) objestives and proe
cadured have given rov ispatus o tha wreblom,

Increaned emphusie of tha responsibility of the 10oal ocommunity in meeting
its ecoial end educetional progrems hava inoveased. The trsinsble ohild may be
found in sny fanily oirola cnd in any community.

The treinsblo objectives are in the area of (1) self-care, (2) sooial adjust~
meat, and {(3) economio ustfulnesn, Thoee ohjecotives are sound and they point tha
wey to g program that ip non~academics Trainable mentally handicepped ohildren
are those who develop et suoh a slow rete that they are unable to profit frxom the
progrean of inatruotion for the aducable mentally handicapped, Such childyen may
be desoribed as followg:

1. Many of thase children havae phyesicel charscteristics that accompany their
type of raetardacion such ao brain injury, Dowsis eypdroms, nicrocephalism and
hydrocephalien, : '

2. Thair nental development {8 approximately one=querter to ona=half that
of an avorage ohild,

3s Their spacch and lanpuagse abilities arve digtivetly limdted but they are
able to maks their wants knowne

4s Thay are gonerally not capable of leerning acaderdo okills euch as reade
ing and arithnetic beyond the rate leamning of eomo worde and sitple nunberss

5. They ure capable of learning o get glong in tha fonily and in the dimaa-~
diete neighhorhood by learain; to shard, to respect property rights, and in
general to cooparate with thelr familica and neighborxo ‘although they cannot be .
axpected to become self~sufficient in making major deoisiond. }

6, They are cepabla of eéventuelly lesmming selfecare in Parsonel routinss,
good health habits, eafety, and in othew neceesary skills which will make them <
more independent of their own pexents,

7. Thay ava capable of isarning to assiet in chores eround the house end/for
doing a routine task for pome roeupdretion in a sheltered envivonment,#

8, They wild raquire cers, supervision, sod economic eupport throughout thelr
Iives, * )

This unit 1e an extennt to stimulete thinking and 4t Ls hoped that it will
be of help to the teechar to carry out oue sinute facet that may help these
ohildren to mske a betier adjustment, Tho goale and objectives of this unit are
O  set fortha The goals and objactives axc realized through experiencee in areas of

#I1llinoie Plon fox ﬂp-aoiol Fduention
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social adjustment, language davelopment, health and safety knouledge, .reedina reade
iveso, writing, number concopts, arts and orafts, phyeioal training and sueics

The waterinls and nethode may not be spplioable to all ‘cases. Xt 10 hoped
that the materiale snd uethods in thie unit are used a8 auggestionseegiven to muoh
flexibility, Ue oould not avoid oonpiderable repetition,

To cgmplmnt and anplify the unit, a oumber of supplementary resource matexe
iale and bibliographles has baen provided.

Hle asked ouLgelives, "Why are we planninz a "Unit on Coloxr" for these childpeni
It fo believed that & ohild will probably leaxn colore before learning abstract
foruas After tha perseption cf color is wall developed, colors can be uged a8 aues
to help in viocual paxception of other qualitice. This has value for these children
in that our eociety usen colors as important eywbola, ttws learning prigary colora
would help these ohdildren undarstand tcheir eaviroument batters

WNe would like to extond our thanks to the profeseors and ouxr ohildren who are
teaching us so wuch about exceptional children and youth,

1%,
CRITERXA OF EPFECTIVE UNYTS

1¢ The unit should grow out of raal life eituations.
2, The unit should ba guited to the child'e eccial, physios} and mental
lavels of ability.
3, The unit ohould offer individual and group growth from the unit,
4, The unit stould provide for deairable hesalth and scoiel ekilles
5¢ The unit should have a carryeover value in interest, okills and attitudss.
6, The unit should provide basfo knowledge so that there ia a xeal positive
use in later life. :
7+ The unit ehould provide for practical uge of tool subjects such a8 arithe
metic, writing, spelling and reading.
8+ The unit should provide experiences for a cortain length of time and
slwuld be an "ongrowing" type,
9, Tha unit must ba £flexible and continually challengeds
10, The unit should have o list of community roeeearoh reecurcess
11s The unit stould contain.activities to the units
12, The unit should include experience gharts for the children,
13, The unit should ba continually evaluated,

111, I

)
Our basic philosophy in developing thie objective is because these ohildren

are children, and tho general aim is to help each realiza his maximum potential, *

Just as for every child. Our goal ie helping to make theee handicapped ohdldren

- a3 wellwadjuated as they can be, especially in such matters as ocooial relations or

taking {ndependent recponsibilities in simple eitustions, The &ducational Objaote
ivos for thase children are quite ncodest, o0 we tend to emphasire adjustment in
the practicel, self~halp, social, and comwnicative aspeots Of developrente

v, .

S

Thare 1ie no single way in which a unit may be initiated, I° nay ba a spone
taneous outgrowth of some expericence of the childron or it may be “teachare
initiated" or a combination of both,
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ANALYGXS OF THE WRNIT 1Y TERM OF CONIENT

It will be notad irmediately that tids unit i a highly structured ones We
have seversl reusona' for thios Firvot, the trainasble child because of his litde
tations, funotions beet in situatione in which the limdtations and direstions of
his aotivities exe quite asst for Idm since in most instancas he ie unable to &
thie for himeolf, '

The main purpose of this wiit is to give the child oppoxtunities in language,
maturation snd social adjuatmente Many activities and other euggestions in the
unit cen be deleted or pdded to a3 the te~cher deems necesearys This tmit is only

neant to gortve a8 8 guida ox used as supplementary naterisl to the olassroon
garchat. '

ERRCIFIG OBJUCTIVES

1, Colox diacrimination
os t0 learn eight basic coloxs by sight and name,
bs to leern to obzy the traffic lighte
os uging coloxr to maln xooti prattiers
ds coloxs of £lag,
0s using attractive coloxs in personal dresaings

2+ Mugecular coordination
8s laarn to catch, throw, bounce and play with ball,
be lectn to walk in a fiiven directions
¢s learn how to cut and pastes
ds learn bow to draw oixcle.
¢s inprove use of smell muaclec euch as in coloring.
fs climd ineandeout of wagong=eclimb jungie gyu,

3, Sensoxy discximination
as edible objects with Aifferent colox hsve diffexent taste (guetatory).
be objects have different "feel" such as oranpge. (cutaneous).
o, objecte hava different emell (olfactoxy)e
d. objects have different eye appeal {vieuai),
e, objects havs different sounds {suditory).
£, objecte have different pressure (kinesthetic),

4, Arxithmetis
a, leern to count to ren using colored objectes
b. 1leern to count eteps the child takess
¢, aome ides Of moskt snd moYxe,
ds devolop einple arithmatic vocabulazys
8. tebth children to write numbers and eymbola accorxding to ebility,
£, to drill and give opportunitice fox thess concepts,

R

Fa

S5+ Health g
a, propox clothing for cha weathexs +
b. proper diet.
¢s good health habite,

“E

6+ Genexal . |
8o learn to follow directionss s
bs play ganes togethexs
¢a £ain self-confidences
d, help ¢hild undoretand himself and his relationship to his environment,
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7+ Language
broadan veccabulary,
te word conceptas-under, over, dig, Little, etc.-.
ts COlOY nsd0s5e
d, concrate ©0rdoa,
e+ varbal diveotion,
¢ datly diocuseion.

8, Self=Care
a. help hin laarn to dress himself,
b, Beolp hn learn to feed himse’f,
6s help him lesrn to tagh himealf,
de  help him loarn to tollet himself.

9, Musioc
Most children ars fond of tusic end will reapond to and can focus thair
attencion on rwsical astivitiag,
es nskes leavaing morc pleasurable,
be eoingiug gamza are good drill for number counting.
¢, enjoy doing physicel cxercise to music,
ds learning emphasized and past expexiences can be reviewed by uaa of
susic,
¢, can croate & swod or attitude within child.
£, stirring nuaic may atioulate accivity,
gs holp devalop better awditory perception and memory,
he oinging helps some children with speechs
1, can be usad to prowote social devalopment,

10, Crafts

as aidiog {0 the development of the swall augcless

b, thesa skills that are being taught may be useful in future} the making
of certain objlecte and tho operation of toolss

0y W&y have aociul valuce

ds way belp in making him happier when alones

@, ahould be simple enough to ba learned,

f, should be of intarest and challenging to child and thue encouraging

hin to try othar araftes
Vil

DAILY, SCHEDVLE

Remembaring that the teecher worke and moves more alowly with the ceversiy
retarded, the timo echeduic should be flexibic end allow'for a longer span of )
time per activity then the nornsl classxoom, Also, the teacher should remember !
thet many times (Ws atbtention upen is short and so considering thess two paradoxes
of behavior the teachor must be extremely sensitive to the intarests and needs of ¢
the children to govern the (4{ma limdt of eny gpecifled activity, If Lt is fruit~
ful, she may want to oxpend end in:lude many idesas of hexr owms If the lesson ie
not learnsd within a rorsonsble amount of time and effort both on the pext of ¢hild
and teacher, with zepatition and drill, the activity may well be put sside and ;
raturted to at a late: dalc.

Although the unit covove tho eight basiec colara, each color 18 taught aeparatan
1?, while st the same time reiufeveing past lasvningoe The undit should be coxre=
tod with the notmal day'e astivitica in tho classroom, such ag providing xed
E opers finger pelnta ovd red colored beads in the areas which normally have such
nateri _
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b RRUAS ,
rst D It %0 Lopad that tha toacher of the retarded wil\ use languaga wisely

in conversing with har e¢hildvene Complicated santences vith many adverbs end ade
Jeotivos mey confude the childe Rowsver, thaxe should be some ailowance to pernit
the child to oxvend hiln owa vocabulary and this may come with the teacher's ohwice
of har own langnegss When the child understandn tha concept of "dregs,” the '
teashar nay corrient on a quality of the objest, It s twped that {if t.ha teaoher
haa neglcetod thia phase of instruction gha way begin some days before initiating
the unit with coments as to tha color of objects with whioh tha children axe
feniliar, Suah nat “Wou are waaring your réd drese todey." :

On tha d»v tha unit £8 to begin, the teacher should bring two or possibly .
thiree (depav«ting cn gize of group and how wmll thay play together) brisht. la:gc
rad balla, cad ona (seme oize) dluz halle

Afvox the movaing "pisirece" thao teecher msy hold up one xed ball for the
childron to gaa end esis
Yatizt em T bolding?®
Sha nay than go on to naki
ot esn you do with 4 balld _

12 the children oon give an answer they may demonstratej otharwise, the
teachar will do .0, Tha ball mey be he.d-bouncedsthrowa~ aught-rolleds "It fs
a red ball." "o you son enything elsa in the room that is rad?" Mary ie
waring o red drese, otaa o ‘

1f tha resord, "Bounsaysbounsey Ball" 49 aveilable, the taacher may play 1!;
before oxr during gemd,

Astiviey, Tha tecchor pleces tha balla, including the biue one, on the £loor and
¢hoosas children (pexhaps the ones dressed in rod) to get & ball for theix group,
The children wiil probably also choose tiie blue one and here the teacher says
“That ball fa not zeds" %1 wAll rlay with the ved ones," She may repeat tbia as
nany clmes as n*cosarry. Thie 18 dono oo tha children wili not conﬁuse the ¢biect
bail with tho quality of rounducie ¢x ball.

The ohildren mey then divdde into grours, with the capabla children bounoing
and catching, othat'a may eit on the floor and roll Lt to ons another.
teadhier way play tesaher»batl wich a group, or 1f soww are having difficuley ah.s

| ehould kalp and encourags thoss go iy way experience success fxont the “Oama,"
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As th hildken tit‘a of the game, the teaoher will hsve then ooma to tha

- atory olrgle,

$1GRY1 b Box with the Red Wheola, Mauds end Mloks Potershan,

'rhi.n book s boauti.fully uluatn;ed and deala vith objeotn wost faniliar .
to the children,

" Afeek vesdin othaps talki.ns sbout the story, the teashet will pass out

, aheeta of paper with a gargo box .dxawns on -1t and haviog eome {ﬂioiram ;andy to

cut, eome elrgady out, with pastaend yod orayons avallable,- 8 wisd to use

- 1arge manilla peper for the pioture oa ohildren have usually not déveloped .the

£ine sugoled odordination to color in enall aress end-glso thoy may apply. boo mh

-puanuu uo the papet vhich would result in teattna a8 t:hiunar papar.

As tha teacher diatributes the materials Iceordins to the: xeadineaa of . tho

child, ahe may repsat, “Paste the wheels on the box," "Cut the vheole
"Golor the ;_é vheel, ¥ o ’ ed vheels,

After lunch, tha etory way ba read sgain for uge in puppet pley or drematis
gations Tho story ia adaptable for use at different levelo, Xt may be pantondned
with the teacher roading the astory, or it way be used with apeakms partl or both,

At xecesa tims, it ia hoped the toachet will oontinue the game with the |
balls holping children and pdvanoing them from holding the ball to rolli.usy throwe
ing, bouncing, kicking, and catchings She should repsat nany times, -'Bounce the
xed balle Catoh the red ball," However, care must he used that tfm
asgooisted with other objects throughout the course of the day,

Bvaluation, At the ologe of tha days' activitiea the tescher will sathor hat _
children in a "Talking Olvoie" and discuss what has been learned that day reltaxs
ating the concepts of the day.

8ccond Day., Befora the obildren arrive, the teaoher will place a large .‘;lal: box
covered vwith xed paper on a table covered with ved in a fooal part of the room,
On it will be placed e yaed ball and a yed mitten, Aleo severel objects whioh axe
familiar to the children, and which are elso red will be placed in obvious eight
of the children, The teachetr may want to count the objeots,

At "talking time" the tescher wiil show the table and nama the objects on it,
"We will call this our red table, I have put our red bslil and = zed mitten.on
it," (holding the objecto as she names them), ''Can you find anything elés in
our room that {s red for our table?" If the objeots aré found, the additions ar
called by name: A red crayon," "Jane has found a red block,” etecs, and plased: !
upoa the tables Again, the teachsr may want to count the objeotas ‘'We had two
things 30 our box, now how many do we have?"

STORYs Red Mittens, Laura Banuone .

This etory, while not well 1llustratad, fa obout how & little boy 8. wothor
wade hio a pair of rod mittens, how he lost and then found then,

i ¢ recess and play periods, continue playing with ballsy *  w
Piscuasion oi the etory will follow aftet lunch and the teacher will.arrange

tha followingt After lunch, the teachar or mother will core in with s ball of red
yarn end one mitten almost finished to demonatrate thbe stoxy,

word red {8



[
8dhg b0 lafril Wartl bdetgndt %Lg,gi _hm);g dhildhood, 'hu.o 13 & abm
cons about bhow mothar nskes mitteno tm . i

Pleouco tha red table and toll chudren thay may bring red toyo or
objeots tome fov tho tables Talk about dey'e activitiess -

-o ' Digevssien about "red tablo" ad naning and counti.nr, of new
-ggsmdw. . oo zad

STORYs Tqo Many Mittong, Florenes and Louis Blobodkin,

. A wall 11lus ratad otory sbout ona 1 ot red mitten and bow many mittens are
retutnad to replaco the lost ona gnd how tha problem was resolved, Thia story
carries the 1des of the preceding day's stoxye

%ﬂﬁtﬁ. Tha teacher diotributes large (9x12) nanila paper and ghous the children -
w to draw around theit hends to malke wmittenss These may be coloved red, holas
punched in them and tied together with yern 88 in the atory, "Red Mittens." ¥For
childzean who oannot draw arcund thair hends, capable ohildren or the teathsr will
do it for tham, The complated projest will than ba used for the song, “Mittens,"
¥hen the line, "I will ehow tham both to you' is sung, the ohild holde up his tod
cdttens, The toacher will aseist children having difficulty.

Mﬁgm. Why do we need ml,tl:aun? Hore tha teacher may talk about the kinds of
clothing the c¢hildren are weoyingt costs, boots, ato., and whye She may also
mantion hou the ohildren can keap their own mittens fron beiug lost; such as kesping
then {n their pockets,

Geme, I seo somathing in the ;6om that Le xgg. Whet 18 1t? Any objeot tho ohild
neas that 18 red is acknowledged as correot. ,LE the ohud meraly points,
tegohor may say: '‘You eee & ;_,Q, chair? Good}'

Bvaluation, Diacuss tha dey' f sctivities and learnings.

de Fougth Day, Continue with calor table and discussion of any new objecte or cl.oth:l.ng
of rad,

S§TORYs * The $noytime Expregs, Lillien Moore,

This story 1is appropriats because it is related to the winter activitiea of
youngstors and leuds to discusaion of typc of clothing and play children do im the
onoY, as mll a8 introduce o néyw concept of red, that {a 4 red 10llipope

Aotivity, l?onowing the story a naw song may be oung to tha ohildron, "lnlll.popo"‘
an original conge The teacher will have 8 red lollipop for all the children, :
After she has supg the song seversl titues, she may introduce a m;__rg__glgm

Gama, WHhila singing the eong a child or tescher welks, or ekips, around the eircl,o
of children and when the seng ends, s lollipop is handed to a chiid. As the ohild
receives his lollipop, he nay go to s sest Lo eat it, Tha game continues unt.}l
all ohildren have their red lollipop,

Astivity, Aok tha children to maks a large round cirele with their erm, .tmms
them how to ewing 1t arocnd thair bodye When all have an f{des how this 1s dome

. have them ateop on tho floor and meke o large circle completely around theix boil.uo'.
- KC *his may help tho ohildren with tho concept of “eirolo."




Co ' (% ;1S
M.Lé.nﬁlﬂ!!ﬂ Lavga Dapby may bo distributed and the childrew may draw or color
ready~dravn lollipogsoe Tha teacher elwuld vot reject any project but ehould enw
courage the ohildron to ba crestive, - '

efiLth Rays Contirue with gad table. Digeuse red objects, their wse and how taany,
STORY: The Little Red Houog,* |

A delightful imagiuative story usad to expand the soncapt of reds- The little
rod house 48 an zpplos - Thin etudy is wall told by vaing objects which the teagher
hae placed in largo pockoto of har ,mock or some place near her which the childreén
cannot paes Ao 0 oays tho littla boy ¢ 8 tixed of playin~ with hie toys, ghe may
produce & red .toy cat. When sho says tha Mttle girle! choeks wera as ved o a '

. rose, & plastis xoss may ba ohowm, Tho excliting part comes when the apple {s thrown

. to tha little boi snd he takeo it hors to mother, Here e xeel red wpge is exhbibin
ted and the toachar oan carefully hold the applo 4n her hand a8 she eeys the mother
lookad et the appls and satdi "It 16 round, it kas no doors end windows, with a -
etar inside and hsra tho teather produces a knife and cute the apple in two, bie
:octi.n it botwaen the 8%2m and the bottom, Tho seeds then sppeer iv & starlike
ormation,

Preceding tha story, tho teacher mgy show them a ster shape and discuss it,
The teachar then srill cut enough apples in two ao every child may have a half,

. This will corve aa the nid-moxning enack, " The day may be spent in review of the
weekle sativities end learnings with cvaluetions _

Add blue adjeotive to cotvaents to children,

£484:tth Day. The teasher has prepared enother table er box with blue, The xed one
etill remainge and the twd should be next to sach other for contrast. The teschar
ehows the colored boxes to the children &nd asiks them to find objeots in the roem
for ths red table, After-objects are loceted, sha shows them a blue ball end a
blue mitten whioh she places in tha blue box, She tells them that they now have
two g?‘xas to uso in their game, Count objects in both boxess VWhich has the
nost X

STORYS  M7. Dooley's FTavorits Color,* Rosa-Marie Prevencher,

Astivity, Drav if¢, Doo'ey'sc blue houses Give large peper and blue oreyons but be
awvare 1f tha mature ahlidren want to put a red yose that they have 8 red crayon
availables Sowe children oy need house aslready drawn,

Afternoons Reviuae colox concept and fine red or blue in il'ustrations on wall or
clothing ohildren cre w2ering, ’

Qana. The children foxu a clrcle and a bluo piece of peper 13 held by one of thn‘.
children, One child s "it" ahd as hs walis around the oircle the teacher (and
children) may chant ehild®s £irst name, sush est
"tary, Ohy Mary Blua
How do you do,
: Ploase, zay T go for e walk uith yeu?" :
The child thar 1o "it" then fiuds the child holding the blue Paper, tgkas the paper
to another and mtcps 1n the ¢ixcle, .-The child who was holding the peper 1s now "it,"
(The teacher mey hove to take the hand of the child who 1s "it" and walk avcund the
cirele vith him, uati) the child connects tho words of the peems with the object
of the game on findirg tha child helding the blue papsre
] l Continue playiug with the reé valls, adding the blue ball to the game at
v or avallable tine. '
ERIC rectss 1labls | .

| #3008 Appendix,




8¢ Seventh Poys Oontintt Pod and blud ubfa 45 before) 8dding 4 ved end & btue oop
to each box for dlacusoion proceding tha storys

STORYt Caps for §a%e. Blobodkin,
An exoellent gtoxy for drsmatization using red and blua.

o Pollowing the story, the tedoher may give the children paper eecks which
‘gva beercut to £1it tholr heads and they may peint them for a play in the
ternoons

In the afterncon, the tecoher Ay ra~resd the story and i¢ may be drematised

ﬁoins the “oepa" the ohdidren paintaed in the mtnins. Spend time in review of
songa aund gamse,

- Bveluatas

" e Bighth Day. Continua Color Table, counting and naming objests and demonatrating
usas Review sond of ¥%tons eubstituting BLUR fox REDs lgks blue mittens same as
ted ono Or let children color tham RED and BLUR,

0amas Take objects f£ron box and Play dtsetnination gaue,
STORY: JBlueberry Plo, Loulsa and Richard Flosthas

Boautifully i1luatrated with oo reforence to animals and ineedts of nature,
The teecher may hava & can of blueberries and let children 8ee and taste them,
Songs “iliere Ch Whore 1o Dear little n chil
Rapeatees
Repeats..
Hay dowm yondex in the blueberry patech,

She's pieking up blusberries,
Putting then in a basket
Pleking up bluabarrier
Putting them in o baskot
Pleling up blusberriocs
Putting tuen in a basks:

tfay down yonder in the blueberry pateh,"

children walk eround room Praotending to piek up blueberries.
Daily evaluation.

1, Ninth Day, Continue Tebla 48 beforos Al )
STORYs Blueberry Pia Elf, Jane Thayere

.
‘ .

Using the conecpt of blucberries of the day before, thie story deives in the
roalm of makaeboliave, The teachar nay center hor discussion as to how the olf
finally Sot his bluehexxy pie (by sayivg''please,')

f
3

Activity, Tns toecher may have eeversl prepared ple crusts and cans of blusberxy
ple £illinge Tha children dan then £111 the cruats and beke in the oven,
Naturally, tha delicecy will be eaten by "all the blusberry pie elves' in the xoom,

petivity, Revi.aw geme of ''Blue,™ . v
EKC Evaluate day's exporiensess




_ "10" .
Addlelonal boalc abouk blusbdrrles uldsh teadhdr way want foir her librady or to
- readt Bluabayrden for Sal, Robaut ticCloslkay o Booky for library corner fot
_"&ookina at" ephaoieding the color of "bius" in thair beautitul 11llustrationss

" > e__q Leg nﬁl‘iaﬂt
_ seily Co (han 45 Ratza? Oerelick,
{‘g_t,gg_m, Trecaelt, ) .
S 1 Emh_pﬁa Continue teble, count objects, naming and devopstrating, There should -
: 8 one bel) and one BLUE ball in osch boxe Thess mey be taken out when the’
© tegohar wanta thom playad withe, ' Or, she may asy "Get tho BLUE ball,"or.Ygot tln
- RED ball,” I tho teschar fealp tho concept oFf RKD and BLUR are. adequatsly
learngd, ahn me ehow the £lsg An ¢he rwom and center & dfdousaion of its oolorso

810 moy thon distvibute small fndividual £lage to ths chiidren and have thm atwl o
tall and wave them as she 6ings over~andeovsr, tuo sONgt .

A Flag Selute," §inging Daye of Childhvod, . 83, o
Tho wajoy portion of tte day should be opsnt 1.n’rav1ew of laaxned concepte, uln-

foreing weekneds cnd building the ohdldroiu's asclfeconfidincs in léarndng the
i::o:a. . Defora presceding to other co!ore. repeat pny- laason whicgh has noh bnn
tnﬁdt

m_lm‘m{;. This 30 tha tim: to evaluats rot only for the bonefit of the children, -
but for the teachar, so that ehd may know thoe lestnings of the children, thatt ‘
intereat and enthuelasty,

+ Ko Bleventlt Dav. Becauae of- tho intengity arnd durotion of the colors RED and m
it 18 hopad tha children will now hava developed & color awarensss, which is aon- :
tinually reinforced and preiced by tho teachsr. The teacher has now alao’ déveloped
a eenta of the type of artivities whioh ere necessery to oarry out the unit, theres
fors the following colore will not be ahown as intensely but this docs wot imply -
that the teachsr doas not teach as intannelt but rather that she mow veaa the -
gates, dtorles, and concepte developed in the preceding days, and aubotitutes tht
color b2ing tsughts The unit will no longex be orgentzed as daiiy aotivtt!.en but
vill be et the dlecretion of the teacher,
IR,y CONTIRVAZLON WITH COLODS

a, %glgr Table. ‘This 45 en ipportant part of the unft and the teachsr ehould now

ntroduzn tha "yellow box" in contrast with the cthera, ’

STORYs QOms Stap, €.

Thie atory sp neic caly beautifully filustrated with yellow being the dominant
colory but Zonc; ircelf to an arithmet. :al concept of cov-itings, The teacher may
road the aitory &.d ¢h2a cuoosing a eapavie ohild ox wa15¢1n3 with all the childmn
on en inaginary walk, taka the ateps in the atory. ‘

gtiﬂtz. It 35 hoped tbat thd teacher vill take a reel walk with tha children i,n )
. the afternoon to look for thinge “hat are colored. Upon their xoturn the teached

' may mako on expericnee chaxt, such ges 'We saw a BLUR ear," It {a wise to have

a blua oar drewn after tho aantonce to assist the ohildren in association.

lolltpen, Uss song and game, onbatituiing yelloy lollipopn for xed. /

The teuclar chould row o4d yellonr ciarons, construction paper, fingerpaint
aud teupera o tie alraddy learaed ¢oloxs fou avt activities fox a “free ohoiee
periods ‘
%' The gemd of Susan Rlue msy ds expandad ov changed to inolude YBLLOH. The

deon ey naed halp o2 encoursgerxint. Yhe rhyme may gos

; [Kc
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- . unh
ohl Sussd Bluey -

oy do you dO.

Plesse, may I go for a walk w!.th you?

Ohl JOI'W Red, -
Plesce aod your head, . A

oh} Dmny Yellow
o !ou ¥é 4 vory olos fellow,

Care onust. be taken when several i.dean sueh ag eolor and aetton aro 1nttoduood
sinultanesusly and the wise teacher will lmw the 1imits of bex ohildun.

The teacher continues with the Color Table, includtns yell.w trutt (buuu)
plue axticles of ¢clotbing or personal uce (oomb, brush; or tootbbyush)s The
teaghor nay now bagin to exrmd tha "whys® of tho article, Not only duts -
"Why do we brueh our teeth?" ‘Who do we wear ooata? How would we-feel outeids
today 4€ wa dida't vear coate?" The teacher must be consitive to the discussion.
including only ideas faniliar and oapable of being assimilated by the children,

STORY: Laurie and the Yellow Cu s Lillian Moore,

This story introduces seversl new conospts "the £ixeit man," dogehouse, henw
houge, birdhouse, as well as green, The story may be used to introduse:tha color
GREEH in oontreet to yallow or the teacher may (considering tha ¢lase) use it as
& disoussion for houses of animals and perhape £ollowed by the building of divds
houses (depending on their maturity and past experience) in vhich the ohildren
could otioose to paint theira {n any of the oolors which have been 1sarved;

Yor the girla, they may decide to f£ix up thelr houaekeapina corner with pooe
yellow curtains and a new teblagloth or & pretty ploture, The boys mey holp by
painting their furniture,

HQE&%LEEMMLQEH. The tesoher prepared colored sotaps 02 R
oloth in various ghapes, or she may let oapable ohildren cut their own, These
are epplied to a heavy olotfn such ao burlap, by one of two mathods, Ths more oape

able nay vant to stiteh theirs onto the oloth wu:h large needles and goton yarn,
or it works equally well using Blmer'e Glue,

The mid-morning enack may be a banana,

geveral days ehould be spent in reviewing songs, color boxes, and stories
which introduce another eolor whioh has not baen learneds Remember to wd.uto ‘
at tha and of every dey.

[

Gregn. Continue Colox Teblee as before, ¢

BT0RYs The Golox Rittens, Brown-Provensen,

This is a delightful book which way be used overeand«over aaoi.n. throughoud
the uptt, It included all tha primary colors and mixing as well, The Rittens try
to £ind some green point and st last succead by mixing blue and yellow, Tha
toachor uay illustrate this concept by sctually making green paint for the chdle
dren, ' Of cowrse, thie agoin depende upon whather this would help or confuse the
children, and only the teaoher ie oapable of knowing this, i




+
- 2\\ C
whott 8ho toduhdr 46 Sonvinded tha ohildren can distinguish tha colv:s of ved,
yellou. and greon, olie 1p veady to apply thw learning to ths veluabla lesaon of
oros6ing the street eafoly, observing tha Lraffi.o lights The ides may be Lntgoe
dusad with the etorys "Red Light, Green Lights" HMuch emphssie will be placed
_upon tha lossons which £ollow,

The tosoher nay nake a4 lérge poeter with red en one 8ide, and areen on the
other, The obildren make a line and tske turas stopping when the xed one fo
£lashad,” Then whon they underetand to atop on RED, ohe may proceed to tha GRREN
sidc, Finall}r it 18 hoped that the children will Y§top' when the red oide ¢
£1astied, and ""Go" when the areen side 15 flashed,

Songs mﬁf%’*}@i nay bo sung to reinforce the lessun Or nay ba tauaht
before or akter ¢6oons

Astivity, Place RBD. GREEN circlee on troffic light,
t s Mska light say “60," |
Yol 1ight oay "STOP," :
acl to thie aotivity, the tosoher (with a perent, if meedad) will go -
for & welk where a traffic light le preseut, and practice walking with the traffie
1ight until the concep: ie aseimilateds Evaluate day's expariences

Color Table, The color of yreen ie now added and the idea ie expending,

STORY: gpowtipe Exprags (Reresd)

Tds tiwe, eaphasire tha color of green lollipop whioh was Johany's,  The
-1ollipop game end eong may bn pleyed agaln using green lollipops, 1t {5 hopad
that clilldren will begin to diseriminate the different tastes of the xed and
groon once} davaloping preferanse,

%ﬂ Agtivity, Draw ox color two pro=drawm lollipopes Color one RED and one

RRRNs It may be necesaary to sgain repeat the inetructions of making o cirole
with the arm before aktempting it on papér, The teacher may ehowr the child how to
draw a lino for the stick, or eha may drvew it for him.

3£ no planto are in the roopm, it ie hope! the teecher vwill bring ocome and talk
about then to tha children. They may ba aseigned to water thanm each morning, 1If
the children have bsen taught to recogtize thair name in print, the tcascher should
make a chart for the wall with oll names priated on it, Eech morning ohe may place
" a green paper sirxiukling can{one she has cut fron colored pepor) beside the ohild
who 1g to wator the Fflowera, She will ohow the chila’ s name to hin snd explain his
taaks Tole chart way also be uaed to begin the pame redognition, ‘

Avother estivity which may help with the concept of green fo for the childran
to plant secds ox bulbs which grow rapidly (Childfen lose intercet if they muet*
walt vary long for a result,)+ Kvaluate,

Burple. Add thie tolor to the hoxes and continue use of them a8 befo'te.

STORYS :& Color Rittens, /

When the atory 1s reed, the ezphasis will be ot PURPLE and, 1f the teacher
wishes oha may nix tho learsed colors of red and biue and produce purples It is
aloo a pood idea o have theea two colora on the fingerpainting taoble for children
to mix or tha teachor nay give them a epoonful of each and let thea aix it on their

[KC pepers It could also bé used for the entird cless if tha teascher felt it was
T eppropriates




. : : wilds : C, L e
. For mddemorning luneh tha teachsr oould bring several olusters of Rrapes for
- the children to talk cbout, seey feel, ond taste. ‘ S '

ﬁ_{. Many small sircles of purple could be avallablo fox the childyen to pasté
olustare for grapes, Pioturas ey be ounted and displayed, o o
- This 48 not a diffioult ¢onoopt to produce dn olay, = Moot ohildren can roll

a ball, by plasing naveral balla together a olustor of aircles may be made, After
they exe dty, they t1ay be¢ painted tilth purple te_mzam. This activity slso lends - - :
‘4teelf to group works %ha balls of olay of individual ohildren way be adhered to = =~
ono of savoral oluscsrs, Perhspo the toaoker may went tO expand the concept of - . -
color in frult and gome ohildren may maks s bangna, Orange, spple, ox grepssf. A
palnting thenm with the proper odlor when they aro dry, : o f

If the teacher tdshed to do the sbuve projeot, sha will find {t helpful to . ¥
have either réol or srtificlel frudt on dieplays Reuember to avaluate et the

and of each doy so well as complete evaluation ot the ‘end of the seosions itivolving
8 new oolor,

m;. | Continuo color tsblas as bafere, adding new color,

. STORY: 1135' co;og' Rittens (Rexead)s,.cnphasizing oranga,
Raview song and gawes as bofore, using now color,

Have gu orenge for the children for nid-morning euaock and dlecuss the qualie
ties of tho orenge, Givo each child e portion of the orange and proseed to talk .
about it, T

What colox s itI" ‘

by do we esll it an orange?™

“How doas it look?" {lika a ball)

How does it fesl?" (bumpy, ato.)

“How does Lt Castet" {upen)

Review games using all She colors loarned 0 ses which children are baving :
difficulty and which color needs additional work before proceading to othar golors. .
Evaluate day's astivity. :

Brown. Coatiunue color table adding brown,

STORY: The riolox Kittens (Rexead),co.emphasizing browns
This 18 tho easiest of all colors wixed and the teacher may or may not want to
demongtrate khis,

Gamp, "I cea gomathing BROWN."

For a tastlug expericree, the teachar may bring sone Kind of chocclete that
s truly brown, ov choaolate cookies, 7The teacher may then ask the children hox
it testee, thus inczeasing vocabulsrys

Use other mathoda of reifrnforcing the concept guch as dismissing ohildren with
brown halr, brown syes, ete, This will broaden tho idea to includa coler of onela
own natural body.

STORY: New Sheeg, Sam Vaughan, :

This 18 & silly, thyming story about a 1ittls girl who wants new shoes, tow
they look and feels Although hex nother wanted her to get browm, she ohose blus.
Tha teacher may use this as a basle for discuseiog the ehoos the children are
woaring and how thay aan make thot look battere. Also, how many ehoes do you have
on your faet?

She has brought govaral bottlaes of brown shoe polieh and demonstrates how to
polish thaix shoess Sha then lats those children who want to polish theire,

I )
EKTC Songs “Hew Shoes", Singlvp Days of Childiwod, pe 12»

IToxt Provided by ERI
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GIORY: Qepa for dale (khread)...Uaa color brown, adding to tha kriown concepts o!
rod and bluoe
fvaluation.

Black, Complete tha boxes noit by adding black and continue as bofores

STORYs New Shoep (Rorasd)essscnphasizing biack shoes this time, As the story is
road, the teacher may hold up a ehoe which she has cut from ¢constxu¢tion paper end
which correlates with the color of the shoe about Whioch sha is reading. -

For a tasting oxperiente, sha nay bring individual piocos of 11¢0fﬂ0lot

s Tha teacher or children bring in blaock ahve poiish and the ohildren
wit ack shoes polish theive asa the others 414,
graluutiono

ggter the colora have bean lesxncd, the teasher will spend time in teview,
reading the atories ogain, playing ths gawda and singing the songse 8he may want
to do such thingo as glving sows children cortain enloxed paper and a8 she reads
a cortain color in tha story, such as "The little girl sav a yellow crocus,"
tha ohild vith the yellow paper will hold it up for othere to sed.

Color Table. Xt will remain with diffevent objects being placed on it

As a Sulminating expsrience, it might ba fun to have & pext with fruits or
owaetss It would ba important to heve n variety end obsarva the choicea of the
ohildrer . and if potsible, on what basia the choica was made: £lavor oF ¢oloks

Thia unit ghould be followed by & lesson on aafety or safety aigns and
eophasizes the caxxye~over of a laarning expetience ftom one situation to anothers

1t is unlinited as to “on going" experiences which would help the ehild understand
h%?aelf and bis environuent betters

. ,
EVALUATYON '
In ordex for evaluation to be most beneficial {t should be a continuous proe
cosse By buing twofold, it can be gmost effectives
T. Belf~Evaluation Initial
a. by uge of continuoue reporta and charts to appraise child's develop»
ment before unit,
b. by use of continuous repo:rta and charte, progreas can be noted,
cs tre-evaluation of chaxts, reporta and norkshcera by teacher and pupil
at completion of unite
de Give child opp: xtunity to evalvate owm nbility and acquaint gelf a&d
teachex with his “colox concepte
I Iegchag Evaluetion of Unit Ohsaryation g
"hy an I teaching this to these children?! '
b. Hes tha vnic notivated by the 1ntﬁreete and needs of the ahildren?
ce Did the unit icorova tha child?’s concept of color in xelationship to
hinself end to his environueni?
d. Did th2 unit remain rflexible to allow for adjustuments necessary from
Ctima to time to moet ilmitanions of physical and emottonnl devélopw
ent 63 well aa santal develupuent?
e, Did the evaluating tecinigucs auch as charxta,cheels lista, oral
questioning cud vesponse prove cetisfactoxy? 3°
£+ Can the unit he used for furthexr dovelopmout?
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XI1o ADULE. BEBLIOCRAPHY
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M{ﬂ. At .
m i Nataldai -
Rot toiti Jeromo i ,l‘. ‘J‘!'H‘f
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.ln 1K ! lL'i

Bducation;. A C lup Gul

A Typical Department Child Velfate Divislom: Gy

t v L - ’ _ o i A _.. n o d LUK .- S
cogumbus State Solwol,- columbua. Ohio-e-nepartmnt of Edunation and 'rntnina

Regearch Projeot #3501 An Overview.
Sanders, Josephine D,: Proprang for Trainsble Mentsll

. 8arason, B+ Bet Pgychological Problems in Mc

Flelds, H.s Uho Makes the Best Teacher of Mants Retayx
Wills and Btegemam Living in the sxgar! tons
leavitt, Jerome B, Durgery igin?grggt on_Educatlone
BannasPotter~sganans Unit Teaching in the Blem
CHILDREN'S BYBLECORARHY

Illustystions emphasizing many brilliant colora,
Treasalt: Follotr the Wind,

Brown, Hargeret Wise: The Quiet Nolsy Book,
Tregselt:s Sun Up.

Hetty, Burlingama, Beettys 00DY e

Withars end Jablows Rginbg;c iﬁ tﬁg Horninge
Tresaelts i -

Any of the many books by Tresgelt,

0
Ray, FPlorence: Singiog Days oFf gmggog.

.-l_, .
I g!' )

L) . ‘_‘ '
Netional Associetion for Retarded Childrens 'ﬂfm nited,

RLGHCY

SRELE
Patersham, Mgude and Miske: Box with the Red Wiheels."

Bannon, Lsurss “Red Mittens,”

8lobodkin, Florence and Loiss "T00 Many Mittens,"
Garelicks ‘"Where Does the Butterfly Go Hhen It Railns?"
Tresselt; "I Sew the Sea Como In,"

Slobodking '"Csps for Saln,"

Zolotow: "One Step, Two,."

Floethe, louise and Richards "Bluehercy Pie,"
Thayer, Jane: "Bluebarry Pie E1lf£,"

Dorians '"Vhen the Suow i3 Rlue,'

Browm Provenaen: '"The Colox Kittans."
Vaughan, Sams "New Shoes." '
Brown, Marperet Wise; '"Red Light, Green Light,"

ORD

 RECORDS
Little Golden Bacord, 78 RPM; 'fnouncey-nouncgy-pall-y." :

. ¥

B¢

 Datroit Publis Sohol le. The soa: c- | uca 6,!Dap4rtmnt_ £ Specm'

o TLA & &

: 6, -

cruickahmk. nuu,a ,4. and Johnaon, 0us 3 oton: I |
| Nil‘i 533" At '_‘l;. e 1 L‘—, ardeqd ,E-;c .
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XITe ATPRDIX

‘Rduoational Masextals

Color~Hatohing Toys #146 (14) '

Pegoy Bail Pulls 8 pegs to insert, 8 balls of samd eolo:e (20)
Colox«Cones Graduated rings on a perpendtculer stiok (14)
TeiePorm Caxr (14) ,
Pattern Pegs Tray (14)

Dolly Pull, Removable haads and colored hats to mateh body (20)
"Color Cubess 2" (20)

Landacape Peg Board #2453 (20)

Colorform, Plain geomotric forms (7)

Sgnep

Picture Dominoess Wooden (10) '

Picture Doninoess Lérge, Plcture on one side, colored domince patterns on th‘
other,

Hickety Picketys GColor matehing (19)

Ga Fish (%)

Steps to Toyland (19)

Card Gagas Colors

Jumbo Beadse 1-1/2" in dlameter, S shapes, 6§ colors (20)

Sesqueess Golny to Sohooll Trdp to 200 (16)

g? fagturers or Digtrlbuto
Bradley, Melton, 17 Fordham Road, Allston, Boston 34, Hsasaohusette

Coloxform, Halnut Street, Norwood, New Jersey
9. Ed~UeCarde,; Incs, 13405 44th Avenue, Long Island City, New York
10, Educational Playthings (Awerican Crayon Company), 1706 Hayes Avenve,
Sandusky, Ohio
. 14, Holgate Company, 200 Fifth Avenue, New York, New York .
16, Judy Gompany, 310 North Second Street, Minneapolis, Minnesota
20. Playakool, 1750 North Lawndale Avevue, Chicago, Illiuois

30 ames gnd Dangegh

For Body Rhythms:
The Little Gray Ponies (10)
Fly Away, Little Birdie (10)
waddling Ducks (10) ¢ }

For Singing Gamess
Playing BalleRolling Rall (9)
Tosa tha Colored Bean Be3

s

#Munbers 10 parenthaesis refer to names of books in which these songe, gemes
and doncen may be founds




i
L

% & N

For Play»Aotings

Traffic Han (2 _
Balloon Han (6
The 'L!.tt!.e Gray Ponics (10)

¥or singl .
‘4 R

Loll:lpom (6)
Baster Egge 25}
Teaffio Man (2)

2. Beattio, John V., Awericon Sinper, Book X, New York Amarican Book Conpany, 1954.

Materials necessary for playing gene of watohing coloxed beadss eix (6) palrs
ofldﬁfateﬁtly shaped bheads, one bag, nuffin psne Thia activity ie to emphasirxe -
COlok,

The teachor places one 03 éach palr of the oolored beads into a4 begs Then
the teacher plachs the other bead in the child'e hands end asks him to reaoh into
the bag and find ite partners This 16 done until the child wmatches up all tha
colors. The muffin pan van glso be useds Tha teachexr placee the tin with 8ix cups
on tha table and pute one bead in easoh cupe The child 1s hended tho xemaiuning
beads one at a titmg, and told to £ind tha one chac loofts like ity and place the
bead with tts partner. ‘This can be the teacher's way of checking to eee how well .
the concepts of likeness and diffexences have been ostablisheds

Thoge cards help if used frequently, to help dovelOp eccuracy in the visual
senae. The child =111 becomo more awave of his ability to disoriminate through
visual and may on his own, ure thic ge an savenue of learning. These cards oan be
cut out of lightweight cardboard and coloxed by the childrens 7he caxrds axe now
ready for uges. A row of six oards is placed on the table in front of the ohilde
Hie 16 then handed caxds one at a time, vhich matoh ¢arde on the tables The ghile
dren may reinforce the color knowledge by oral expressions 7The child that £inds
the wost rmates L8 the winners

Playskook Harmer -and Nall Sets '
The Playalook Harmer develops eye-hand coord!.nation, color~matohing and cone
contrations It also provides an outlet for ag8ressive feeling :hrough pounding,

Stickaw=Apsoxted, Six Colorw
Tha teacher or eometimes the child, may ohoose to v?ork with colored etioks.;

The teachor may uac any of thegse for counting exerxciees plus reinfoxcing color }

concepta with tha young childs The teacher may uce any method for grouping. Tha
teacher indicates to the ohild by holding up a number of sticks, how many stioks*
ehe swants them to group, and thie muy also be done by indicating the number of
gticke (red, blue, etc.g

*

Picture Colox=Matching Postars ;
This sot consists of twoecolox chaxts on white postoxboard with symbolo,

It coneicts of crall cords for matching pamess This may be used to teach recdge
nition of color discriminacion.

i iy

This gane can be made by the teacher. It is a game for color racognition.
A cardboard box about 10 x 10 x &4 inokes 18 made into a fish ponds A window is
out into the front of the box and clear cellophane ia plated over it, Gmall tin




dlﬁa
fish o2 Five doloss ace uwed, 'Thesd 1ish are placed 4n the botiom of ths boxs A
fishing pole 13 made from a ten=inch otick with a fourteen~inch string attached.
A magnetic horse shoz was attached o the end of the string to serve as o fishing
hook. A tin £isb will be attracted to tha magnet and the child pulls it cuta The
child Is to nome tha color of his fish, The child can keap his figh only if he
cin tell the color, :

Coloy Number Biopo
Recognition of color and nuvuberc, This is an adsption from the original

Blingo Games The cards are made from cardboard, 9 x 12 inches in alze, Each cazxd
is divided into five vections horizontally, and aix sections vertically. Each row
of vertical sect.ons is colored entirely from top to botto: , one each red, green,
orange, yellow, snd blues, Mske sure the group is familiar with the five xowa of
numbars, The cards in tha rcat for che caller are mada the agfe size a8 each inner
equare of the playing cards. TIhe tep of each caxd in this sct ia colored to rep=
resent a row on the ploving cexd znd 4 large nunher 1y written or printed on each
card, The game is played a3 regualar Blngo, except colovs are used instaad of
letters, and the whole row s colored lastaad of just the top square. The call
would be “four in the red row," ate, Whes ¢ coler 1s called along with a number,
it limite the arec in vhich tha ciilld sust search. 7The child that “Bingos" way
call dack the color snd numher to the teacher, thie glving dcuble exposure to this
experience,

{(May be used =t discrimination of teazber,)

Associating Objects with Use

Have ten common chiccts (may or may not be 3ame color) placad upon the tables
Count objects, Ther hold up one objent at a tims to be named by 2 childe “A red
toothbrush.” The teacher may ashk, “What do vou do with it?¥ If the child camot
verballce the mctien, they may demongtral: or the class may put the action iato
wordse

What _Is Wissingt

Using eeme obincts ox different onza if you plcase, the children hide thelr
eyes asnd the tescher removas one object, Children are to name what is misaing,
aAnother verzion of the gem> 1dea ic to show sll tem objects, Tolls names of all
objects and then veroves them. She replaces them as children neme them, She may
count obiects to sec low many have not beon named and replaceds

Color Gene
Glve one or oo many as zhe chdidren can understand, ¢olors of colored pleces
of paper. Tl tencher may then say, "The c¢blldren wich blae paper, stand,” Then
they may be counted, Repeat for nther colors, .
Another method of rpplying lLnowledge of coloze is “tn dismiss the children
asotivities or for recess, according te tho colox of socks, nhirts, dresses, etcs
Heather Discriminstion *
A doll with several changes of clothing may be rhe “Waather Doll." The
children w11l dress her in the morning and plaze her in sperisl placa. Por snow,
she could have a red cmowsuit: £ »ain, & blue yalneoat; for sunny days, a yellow
outfit, etc, This will belp the ciildren ro bevone sware of the effects 0f the
weather upon Lhemseives,
Approxinate Materials Needed
3 red balls, 1 blue bali, le¥ldpops in varlous £lavory, apples, banenns, orangus,
grapes, licoriez, chocolate nandy, can of bluaherxies, dlacik 2ad brown shoepolish,
colored construction papexr, pacie, scissors, 9xiZ manila saper, Limer's glue,
cotton yacn, enane?! podnt f(optional}. Meli thet can ko easily dressed and une
dressed with a red outfit for cold weather, Yellow ralncoal, etcs Eight large
O flat boxes to b2 cevered im the basic aolovs, crayons, fingerpaint, temperd,

IERJf:scrapstf colored cloth. Resource percon; A wother to show children how mittens
T gre nades

A gy P R4




e "_Dﬁes he purtio(pato h discusstouf
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nmmton

ordar tor the teascher to udaquately ovalual:e the ohild's progteol ﬂum o
ur the unit, sbi nust know whera tha ohild was ia hig experiences befory -
y-Thexefiore the teschor will in some way objectively sheck the ohild to

"'_____j:_kuowlodao. 6kille, attitudes he ponsessess - Buch 4 cheals iist may bes’

,,.st cofou dom he M

ﬂﬁ‘«r Gtange Yellow Green —Bive -W."fat. etos ”""'""" 3

cm e pw w:lth . qu

Ww ﬁatoh W,,k Boum e 0

Dou hc play el ui.th ol:here?

'ﬁiv.er sm afwayp: pe_edi Iplp

e . *"_—iota “None 'ro ten Gar applb' conoept
L c.ﬁ h‘ W“

o —

*!ea N*E som Noads hﬂp o -

mg ha listen at étorj ttmaf

~ Yes 10 With onjoymt: Bome -

_— s

Do2s he recognize nemy -.tn print?

Yes o Naeds help Ready

: ‘ Yes No Needs help
Dogs ha xespond to diveotion?

W Agp——

Can be recognize? Comb Toothbrush 2sok Ball, etea
placed in color boxess)

i

(Include objeots whish ars

: Yes To Neads help  Ready
Can he draw a cixclat :

Does ohild sing with group?

“Yes T Needs telp Enjoys 1€

Can ¢hild out?

R

Yes W Weeds help —Resdy 10 T

Good Poor Needs to Lmprove Avarage
wWork habitas ,
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Wik 4wl hED HOURH WITH b0 DooRs

There waa onds a littlo boy who was tired oc his piomre books, and tired of
: all hia toys, and tired of all his play, - §c he anked his nather, "&hat shall I do
: today?" His deax wmothox alwsys krow beautiful thingas for little boys aund givle to
' do, and ehio enowered, "You shall go on a tedp sad £led a Little ved houae vith o
: doors end wtndowa exl hltl\ a er.nr hwida. o

S S

. fbe. uttla boy's ayes gtew beg with wondex, "Whaqh Wiy ohsu I ao‘i" hn N
asked, "to f£find a little red housa with no dodxe and & star ingtdal" “Down the
lane, and peet the farmor's house sud ovey the hill,™ ¢atd his mthet. "com back
40 800R &8 you Cem- enﬂ tell o all abou" yo.m joutnay.'? AT .. o

80 the liEtls boy put Qn his hal: and his jmt.oh end atarted out. ﬂe :
walked vexy fax in the sunlight vhen hs cene upon o meyry ittle pirl danqius_ al
the path, Hen ohoeka suve liks red zoeds end sk was ei.ngixq; ltk' a robin}-,-_,' _
you keow whevs 1 ohell find a li.l:tlo red boma with so Jooxa -

The itttta axrl 1nughorl. "Aa.-: my £aﬂzer, tha femt; ; he_ apli
he knows,” 8o tha 1ittlo boy wont an until hs caws %0 vhe by ¥ed hari whé
farmer Kept barrels of fat potatoss anit bavkete of yellow gquakh gnd ‘golden
king," Tha fexwsr himaslf stcod du the' ddoyviny heoking over Yo
tha yellew grain £iolde, Do goo tuoy wheza L aball .-3 nd,

- no dooxs end a star sneide?’ asked the Jittls boys ar
uvad a great uany daaes and -1 never gov 9.6, he. ohuokle_d;‘
Gr who lives at ths fook ¢f tho hille: she Tnowe beir to

* eorn alls, and tad mitteun, Parhapn ahe san tol).;-:mua

sitting in hex prakty. ﬂ._pwo“ garden and cnﬂ.ling m tha BUNA aea_;;" ¥
Orapny," aaild the littly Loy, "whoze eball 1 find 4 )ittle: ,

and o otar dnside?"  Now Gianny vas knitting 4 littls {431
heard the Mittls beyls quentisn, she léughed co mesrily that tha
foll off hov lep and rolled to ner feate: M5 -ahavid 1k to-find toac-1ittle
nyself," abe chuckled, "£t would be warn when top frosty nights come &xd th
li.ght wmuld be pruttier than a eandles dut you ask the uir-d “uho ‘blova sho

much and listena in &1l the chi.meya. Parhops: lm kmm )

- so tha 1ttt1a boy took ok‘f his. har polis:ely ;o tba old ezam:;y and gag.d
"Thagk you," and went on up tha hill rather eedlys. lie wnd_ered if hia daet nmhsr :
whe uaually Jmove slwoat averything, ha' porheps made ¢ miatokas Tho wind ves fust’
coming down the hill ag the ldtele boy alimdad up. A4 th

- abodt and went alopy pustdng the little boy. It whiatléd ink ¢ at
him, and dmppad & littla 1ea£ in bda handa to ahou' tﬁ"t'a aaod fri d

e Yoh wl.nd," aalmd tha Iittl.ﬁ ‘boy e.ftet tha:,--
o oan 5 'S Iittle : ! e with

' appla ticde, A
trod, i:hrow Iy bi.g arpla do 3
L his £«_al-_ r-au 8 Ji"hat :ig 1oaY - 6pp




alia

"y wonder,” thought the little boy as he called to the wind, "thenk you,! -
and the wind vhistied back, "gou're walcores" Then the 1ittle boy ran home to show
hie rwther that bo had found the little ¥ed houga, She took a knife and cut the
spple through the center, and vhat do you think? Thete {nside the large red .
spple lay a little star, helding the brown apple seada,

P © STORIES 70 BE KEAD (SUPPLEMENIAL)

1. Provencher, Rese Mariet ', Doolay's Pavorite Colars”
2. Moore, Lilient "Laurio and the Yellow Curtains,"
3, Moore, Lillani "Tha Snowtime Bxpruss.”
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$RADRIC Lich! POSTRK

Cut a8 lerge a olrcle es poseible vsing 9 x 12 ox larger heavy paper of
ved and green, Thege may be stepled or glued to a board or stick for the

handle,

1t pay have the words gtop end g9 printed in large black manusoript type ‘
on the appropriate eide. .
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DRAW 1 BALL | DRAY 2 BALLS ‘
DRAW 3 BALLS ' DRAH 4 BALLS -

DRAW 5 BALLS

GOLOR THE BALLS RED, GREEN, OR YELLOW,
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PAPERS AVAILABLE IN THE
HERSCHEL W, NISONGER CENTER
TECHNICAL REPORT SERIES

Warner, Valerie A, @Gifted Children as Tutors of Educable
Mental Retardates. Mental ReEar&aiIon Training

Program Technical Series, Ngmber 8-1, The Ohio
State University, July, 196

Iucas, Marilyn and Jones, Reginald L. Attitudes of Teachers
of Mentally Retarded Children Toward Psychological
Reports and Services, Mental Retardation Training

Program Technical Report Series, Number 682, The
Ohio State University, September, 1968, .

Jones, Reginald L. Morale of Teachers of Mentally Retarded
Children, An Exgloratorg'Ihvestiggtion. Mental Hoe
tardation Tralning frogram Technical Report Series,
ggm er 68-3, .The Ohio State University, November,

Hollinger, chole S, and Jones, Reginald L., Community Atti-

tudes Tovard Slov Learners and Mental Retarda es'\
what's 1n a Name? mMental Retardation Tralning '
rogram Technical Report Series, Numger 684, The
Ohio ftate University, December, 1

Silverman, Mitchell. Developmental Trends in the Vocational
Interests of B%ecIaI Education and Normal Students,
Mental Retardation Tralning Program Technical Re=
port Series, Number 69-1, The Ohio State University,
January, 1939

Caldwell, Michael S, Organizing for Interdisciplinary Tnstruc-
tional Field Experiences, Mental Retardation
Training Program Technical Report Series, Number
69-2, The Chio State University, March, 1969.°

Clark, Marjorie and Kitchton, Psuline Y, Oolor Con*“pts for

_ ‘the Trainable Mentally Retarded.” Wental Retarda= -
tlon Training Prograit Teehnical Report ‘Series -

_69-3,_The_0hio State University, A




Technical Report Series
(Con't,) Page 2

2

Amos, Oris C, and McMahan, Dorothy P. We Go to the Zoo..
Mental Retardation Training Program Technlcal
Report Series, Number 69-5, The Ohio State Univer~
sity, May, 1969, ,

Cavin, Donald ¢. Innovative Use of Videotape Instruction in
Special Educatic - Teacher Train ' ng. HNental Retar-
dation Tralning Program Technical Report Seriesg
Number 69-6, The Ohio State University, June, 1969,

Kunkel, Nancy D, and Gibson, William M. SQ%EOSium on Nutri-
tion and Mental Retardation, ental Retardatlion
Training Program Technical Report Series, Number
69-7, The Ohio State University, March, i9 69.

Parnicky, Joseph J, Stu_*_of Helfw House for Educable
Youn Men, “Mehtal Ritardation lralning Program .
cal Repori: Seriss, Number 70~1, The Ohio -
Stete University, April, 1970,

Cavin, Donald C., Report on the Survey of Teachers Adminiee-ﬁ
trators; and Home Tralners o rainablé Retarde
in Ohlio, 'M”htel'Retardation‘Training rogram-" 7o
Technical Report Series, Number 70-2, The Ohio
State University, May, 1970.

Parnicky, Joseph J,, (BEd,) Stimulating P rsical D velo ent.
of Mentally Retarded & ren. Papers prese R
at an all-day WOrkshnop. Mental Reterdetion Train-
ing Program Technical Report Seriss, Number 70 3,

The Ohio State Univereity, June , 19%0

Perozzi Joseph A, Communication Clinicians for the Mental_g_
Retarded, ~Herschél W, Nisonger GCenter Technical '
Report Eeriee, Number 7)--1, The Ohio State Univera
sity, 1971,

Hardesty, Kay W, Music Activities Guide for the'Preechool
Trainable child, Herschel W, Nlisonger Center

Tec¢hnical Report Series, Number 71-2, The Ohio
State Univereﬂty, 19(1, \




Technical Report Series
(Con't,) Page 3

Parozzi, Joseph A,, (Chm.l, Herrick, Nancy, end 'oo-Ming,
Geoffrey, Annotated Bibliographz fgr Mental
Retardation, ersche . songer Center Technical
Raport JSeries, Number 71~3, The Ohio State
University, 1971,

Peck, Eleanor M, Ruminetion, Mental Retardation and Re-
feeding ITn a Five Year Old, Herachel W, Nisonger
Center Technical Report Series, Number 71-4, The
Ohio State University, 1971,

Parnicky, Joseph J.,, et al, Interdisciplinar Delivery of
Service in a Universit: Ef?IiEaEeﬁ genf@r.,
Herachel W, NigonZer Tenter Technical Report

?egies, Number 71-5, The Ohio State University,
971,




