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ABSTRACT

The desegregation process has pinpointed areas of
curriculum reform that are neceded to help establish quality
integrated educational experiences. A racial and ethnic mix is only a
beginning. Institutional procedures have become established in
schools wvhich may prohibit the realization of the goal of integrated
education. School systems should establish a planned strategy for
change to displace tliose practices that act as barriers. Such a
strategy might include (1) an acceptance and understanding of the
problea, (2) a program for staff development, (3) the curriculum as a
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A MODEL FOR CURRICULUM INTERVENTION
IN THE DESEGREGATION~INTEGRATION PROCESS

Institutional change is a slow, afduous, and palnful
process, reluctantly accepted by some and resisted by most.
in the twenty years since Brown, a generation of student-
cltizens has witnessed a restsfénce to change on the part of
the larger society relative to school desegregation and has
shared In the doubts of many the wisdom of the 1954 Supreme
Court ruling. Nevertheless, the Ccurts have been tenacious
in the process of legally disestablishing dual schoot systams
throughout most of the South and significant inroads have
been made Inmanyparts of the North.

it Is not the purpose of this paper to review the
processes and events that preceded desegregated eduéaflon,
but to conslder those areas that appear to need attentlon in
order to provide quallty Integrated education in desegregated
schools. |

Desegregaflon does not guaraniee quality educaflon, it

only provldes fhe clrcumsfances under whlch quallfy In+eqrafed

] ,educaf|on can be a»hleved In facf, havlng a raclai and efhnlc it

*iﬂf mlx may confaln fhe lnqredienfs'which speclflcally Inhlbl+

:J;f*fhe reailzaflon ofkquallfy tnfeqra?ed educdflon‘ S‘"CG *h's




participants an experience that Is soclologlcally unnafufal,
since everyday living has been commonly experienced In soclal
segregatlon rather than desegregation. The process of school
desegregation has brought together in an Instltution originally
deslgned for ethnic homogenelty, people who are unaccustomed
to speaking and |lstening to each other about basic human
cualitles. Schoo! desegregation has also brought together
people wlth well-founded or mythical fears, frustrations,
and mistrusts regarding people from other ethnic groups. In
most cases school desegregation has happened suddenly and
wlthout preparation and the resulting Institutional shock has
iliumtnated the need for Iindlvidual and institutional change.
Individual change since preconcelved notions about the nature
of people many times are distorted because of the cultural
context of the beholder; Institutionally, because many of
the practlices and procedures that worked well under segregated
conditlons now threaten the very existence of the Institution .
1tself.

The,fo!lowlng sections will discuss those areas that

fhe‘wrlfer feels are‘cruclal‘and need speclflc attention as

~,~ schooI sysfems move +oward fhe goa! of quallfy In*eqra#ed

“i,‘ﬁieducaflon, The areas fhaf wl!l be dlscussed are nof ones 5 }_};;»

' %fhaf necessarlty have beepjsdenfified as a resulf of confrotleo; F :ﬁi>fﬁ



|. Communication

Perhaps the greatest challenge for education today
Is to create educational environments where solld trust
relationships are encouraged and allowed to develop between
and among ethnlc groups. |t cannot be assumed that these
trust relationships will happen merely because people of
differing backgrounds are atterding the same school. There
must be a plannad program that has as Its primary goal the
facilltation of positive Inquiry about fears, behavloré, and
goals of others, whereby human quallties of all members are
legitimizey and the Inhibiting factors of negative cultural
stereotyping are recognlzed and buriad. No‘where Is the
challenge greater than in the dasegregated schoo! to maintain
and nurture the identity of the individual and to disestabilsh
a system that might other/ise cause minority groups to feel
as visitors in a forelgn country.

Such akp!anned program must Include atl role groups
wtfhlnkfhe educafloné! setting. To exclude feachers,,for
exampie, would deemphaslze +he importance of fﬁe’goa! and'
in all likellhood preven+ sfudenfs from observing a frame of

lkreference from whlch to mode| fhelr own behavior. To exclude;

*,jadmlnlsfrafors wouid cause feachers and sfaff 1o quesfton fhe 15 “g;;f°"°

‘“Ffj;mporfance:of fhe prOQram, and +o exclude sf'de s WOUld be
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The importance of such a planned program is that It
butids Into the system a new set of skills that has the
potential of changing the ethos or character of the system,
and retlects an Inherent quality which conveys acceptance of

all Individuals and groups.

{1, Pupi! Assignment

A second area that needs specific attentlion is the
procedures used to place youngsters In the school for the
educational experience. This refers specifically to the testing
arnd grouplng procedures which are used falrly universally In
the educational system. There are decisions made about human
potential based on test results that are probably Invalld for
all ethnic groups. However, In a desegregated school, when
test scores are used as a means of ablil{y grouping children,
It results in labeling low achleving children at an early
age ana locks them into an educational track that Is impossible
to overcome. For many of the less advanfaged’chtldren the
cumulative effect Is. overwholm!ng‘énd virtually predesfines
them to educaflonal experiences that dlsallow human and

«,academlc pofenflal. Desegregafed schools are marked by wlde ,

o f~ranges of Indlvldual dlfferences and school o.‘lclais should' »‘ f

‘°‘fg{be,aware of fhe facf_fhaf many_of fhe fesflng and evatuaflve°Q“f‘lﬂ.?"




in the schools analogous to de jure segregation In the larger
soclety.

A school system dedicated to quallty Integrated education
should be exploring and implementing means to overcome barriers
which deter achleving thls goal. There Is |ittle doubt that .
many of the grouping and tracking procedures as used are
institutionaltzed deterrents to quallty lntegrated education
and should be changed or modified so that all youngsters have
equal access to participate In the malnstream of the school.

tn any plan for student assignment, the plan itself
does not assure Individual success. It should assure, however,
that the Internal segregation of the races is not possible
and that the classroom is where children of all ablitties and
backgrounds are given opporfun}f!es to learn abcut each other;
where fears and frustrations één be met and dealt with; where
attitudinal changes can take ptace;’and where chlidren are
able to acquire a respect and understanding of all grOUps.

“An order *+o assure Individual success ln such a ciass-
rroom as described abové, one must look to the individual child
from myrlad ways to assess his fearnlng‘sfyte and to defermlne

an educaflonal plan Jusf for hlm. lf Is‘on'fhls7bas[s fhaf~

' ‘:- jifeachIng has fhe opporfunlty fo become a +rue professton |n

1“fwhlch dlagnos" prescrlpfion re Indiv!dual maffer

‘ 5 1nan 9roup maf' re and |ndlvldua| d!fferences aro enCO,>69°d"
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The Academic Curr{culum

A third area of concern In the desegregatlon-Integration
process is the academic curricutum, One only has to visit In
various schools around the nation to reallize there is a
"national currlculum" ot sorts. There Is an amazing unlformlty
of currlculum In schools over a period of time and the expanse
of geography. Thls is especially true of the subject matter
content and the teaching methods employed. Almost universally
the academlc currlculum |s determined by te tbook companies .
wlth teaching methods prescribed by tihe accompanying teachers'
manuals. Natlonal test scores revseal that teachers do a good
Job with children from advantaged backgrounds when this method
Is employed. However when the same content is used with
chiidren from less advanfaged backgrounds, test scores show
that tne same teachers fall rafher'miserably.

The curriculum must become the vehlicle for letting
all become aware of what fheir human pofenflalkis; and not just
those from backgrounds where IIfe s experiences are more In
allgnmenf wlfh vhite middle class schools. ThIs means the
selecflon of confent to which all youngsfers are. able fo

u;]relafe.~ ’* means 2 varlefy Of confen#s fhaf glve Iearners

5feedback abouf fhemselves from an hlsforlca1kand Cu'fural;““°




can be concluded that academic curriculum should be a mirror

to learners, revealling how they fit into the scheme of civili-
zation, thelr contributions to It In the past and their potent!al
contributions In the future.

The first step to solving this problem Is to desegregate
the curriculum. This means more than having a black studies
course or black history week. It means that schools must pay
particular attention to curricular sequencing of experlence,
starting the first day youngsters enter school so all can
develop a psychologlical ldenflflcafion with the institution.

For too many years Blacks and other minorities have had
l1ttle reason to feel comfortable with the white curricuium.
in an Integrated school each pofson "sees" himself In the

academic mirror.

V. Ex*racurricular Activities

‘ Desegregation many times means that students attend
schools oufSlde fhelr home communities. They are tled to
fbus schedules and have few opporfunifies fo parffcipafe In

fhe ex*ra acflvlfleq of fhe school.~ t+ ls nof enOUQh fo polnf

~f1f' w1+h prlde +o a well lnfegrafed foofball feam or a sfudenf;‘ fQ_~""




should be part of the planned strategy, to move a desegregated
school folan Integrated school. In fact, the disruptive
behavior displayed by students In years past can be traced
directly to feellngs of allenation brought on by the fact
that many students do not feel accepted as part of the school
and are, In fact, considered unwanted intruders. In an

integrated school Its not "their school" but "our school ."

V. The Roles of School Personnel

institutionat change means that people in the system
must change. There must be a reallzation that the status quo
lls not gcod enough and there must be a constant searching for
more viable means to primote effec}lve leadership that will
~result In positive learning for aii sfudenfs;

lns?lfuflng change I a school system Is not easy and
entalls a good deal of risk on each Indlvidual's part, School
boards and superlnfendenfs must exert positive leadershlip,
many t+imes In the face of comminity reslstence; principais must
iearn a Ieadersh!p style fhaf encourages grassroot !nvoivemenf

of sfudenfs, +eachers, and communlfy, fearhers musf find

~_content and feaching sfrafegles ApprOprlafe for Indlvlduai

 x 5learnlng s1y|es and efhnlcybackgrounds, and sfudenfs mus+ be

nvo\ved




here where attitudes and feelings are sped up and exert
themseives; [ts here where fears and fru;;:éflons are vented
toward the percelves reasons for the frustrations. Persons
who fall to recognize that they must find new solutions to
problems in a desegregated school can expect unrewarding
professional experiences at the least, and must accept some

of the responsibliity for the demise of tremendous human

potential.

vi, Conmunity Involivement

The need for strategies designed to Involve communities
In helping solve educational problems has been long recognlzed.
by lay and educafiohal leadars. Oesegregation has caused the
solution to this neer to become one that cannot be left to
chance, since the very soclial pressures that caused segregation
in the flrst place prevent Blacks and other minority groups
trom participating In educational affalrs. The result is
that educational decislons are made for rather than with
groups. A good pollcy Is one tha+,allows ali affected groups
fc glve Input to educational declslons. Such processes and

po|!c|es wlil provlde much greafer assurances that the problems ;

'7ii_occastoned by desegregafion wi!l be accurately ldenflfled

i-!f and SOIVed ahd,fhat aII groups wlll have fee||ngs of "ownership"

; ?frelaflng fo schoo kgoals 'nd~fh"means‘for:affalntng fhem‘




”:ya;;fhe Same problems are Inherenf wtfhln |f and should be dealf .  :’,‘~"~:7“E
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actlon programs that facllitate communicatlion between and
among commqnify groups and school personnel and to Insure
communlty participation in advising school offlcials on pos=-

slble alternative solutions to problems.

Vil. A Strategy for Change

I+ Is the nature of institutlons over a perlod of
time to become resistent to rather than upen to change.
Positive change does not come about willy-nilly, but wlli
only result from a planned strategy with speciflc objectives
and the means to bring about the desired results. This means
time and effort for study In which the total resources of the
school are critically analyzed and barriers to change.are
removed. |

There are at least three speciflc things that will
help solve many ot the problems mentioned previously In
moving from desegregation to Integration. The first is an
acceptance of the problems Inherent in é'desegrégafed school .
A maJOr problem wlth many‘!s that there Is not a fecognlfion
- that fhere are problems. However, lf Is reasonable fo con-

;clude fhaf 1f fhe school Is a mlcrocosm of fhe !arger soctefy,

:’P}’jjwlth pos!f}vely and honesf\y.1 Accepfance of problem« |s fhe ::  -



SeCondIy, fhere should be ‘adoption of efflrmaflve

ecflon. Afflrmaflve acfion lmplies goals and: s+rafeg|es for e

henge when problems are recognlzed and where all 'oII group'

have opporfunlfies for dIaIOgue and exchenqe of tdeas., If

faISO means that change Is a!lowed and encouragei by v!rfue of

a resfrucfurlng of “the reward sysfem in which rewards are

provlded for creafive endeavors.

| ThIrdly,‘fhere should be fhe edopflon of a cooperaflve ;'"

"rffafflfude._ The cllmafe of a school can acf as a cafalysf or o

: fdeferrenr fo change. Mo:e lmporfanfly, fhe cllmafe of fhe ‘
fnschool acfs as a nbdel for communlcaflng expecfed behavlors

. :iffrom e1udenfs. In a coopera?ive cilmafe, frusf reiaflonshlps f;':“

dd7fl“are ab!e fo eVolve and fhe school can become an open access e

'f,eschool In wh{cn Iearnlng ls an exctflng advenfure for all--fn{ef!;f’*

i:admjnlsfrafors, feachers, nd sfudenfs.



"wifhlh the mddét'fhe followlng compohen?s, each with edua|'
‘lmporfahce to aII oThers' et e 1r - R ’j~7
. An ongolng program to facl!l?a?e communtca*lon; |
and human relaf!ons Infraschool. |
2. An ongolng Inservlce program for professlonal i
:,vsklll developmenf.,‘f~ | " i
' 3:;VA sfudy and revlston of The me*hods and pro- :

cedures used for pupll anIgnmenr. ,‘

ﬁ154;rfThe‘deve\opmen+ of‘mul?le?hn!c;currlculumV |

:con?enr and ma?erlals. i

f ;'5;, The developmenf of exfracurrlcular program§ ;: r 5 :;kf"r"“°'

- _rrhaf are accesslble ?o aII younqs+ers ln j;‘;lk‘ i
,f}heschool.' o

e 6{rrA program of sfuden? governance.l‘ffr;jif{5‘ %

‘:' i-71‘fA program for communlry Involvemén?.‘Ly;;’rr~‘ﬁ

'"?t 6frAAn ongolng process evalua+|on by atl role

;r‘groups fo defarmine fhe degree fo whlch the

:J;'ggoa|° of lnfegrafed educaflon are belng achleved.{ffff77'
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