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THE SECONDARY SCHOOL ADMINISTRATOR AND
STUDENT DISRUPTION IN THE DESEGREGAT |ON-
INTEGRAT ION PROCESS

Absiract

The findings of this study Iﬁdlcafed that students f6
disrupted schools can be considered a different population from
students In nondisrupted schoois with respect to their-
perceptions and feelings about school power structure. Students
in dlsrupted schools apparently did not want more‘sfudenf confréi
per se but felt that there was not enough school autonomy.
Students In nondisrupted schools felt students had more control
and were relatlvely less concerned about the balance batween
school autonomy and external controfi,

Black-white comparisons should be made cautiously, but
whites were apparently more comfortable with external control
than blacks. Blacks appeared to be more concerned with *he

autonomy of thelr school communities than whites,



THE SECONDARY SCHOOL ADMINISTRATOR AND
STUDENT DISRUPTION IN THE
OESEGREGAT ION= INTEGRATION PROCESS

Background

A contemporary phenomenon affecting educational [nstltutions in this .
country and abroad ts an excesslve amount of school disruption by students.
Balley (1970) In a study of more than a thousand secondary schools tor the
National Association of Secondary School Principals (NASSP) found that
flf?y~nlne per cent of the high schooils and flfty-six per cent of the
Junlor hligh schools had experienced some form of protest, The Center for
Research and Education in American Liberties at Columblia University (1969)
reported that 348 high schools in thirty-eight states had undergone some
form of disruption betwean November, 1968, and February, 1969, and that
an additional 239 had suffered serlous eplsodss,

The House Subcommittee on General Education (1968-1969) In a survey
ot the nation's 29,000 secondary schools (publlc, prlvate, and parochial)
found that elghteen per cent had experlenced serious profesfs} the major
issucs were disclplinary rules, dress codes, school services, facilitles,
curriculum, It was further determined that the raclal lIssue was a factor
In more than flfty per cent of the protests in schocis with student
chrollment greater than 1,000 and in thirty per cent of the smaller schools,
Racial Issues were Invélved In city school protests about four times as
often as in suburban or rural schools,

In another study, A Profile of Large City Schools (1970}, conducted

for the NASSP, In 700 high schools in forty-five cities with a population



greater than 300,000, i+ was concluded that confllict among and between
students and faculty w@s the most prevalent aspect of the large city high
schools today,

The Natlonal School Public Relations Association (197)1) published the
results of a newspaper survey which examined the 130 most serious cases of
disruption and conzluded that:

Sixty-three per cent of the disrupted schools were located

In urban areas, 33 per cent In suburban areas, and 4 per

cent In rural areas and that 26 per cent of the disruption

occurred in citles of 100,000 population or less; !l per
. cent in cities of 100,000 to 500,000; 8 per cent in clities

“-..of between 500,000 and one million; 55 per, cent In cltles

of"a.miltion or more in population £ p. 9/

The Senate Subcommittee (Dodd) on Juven!le Dellnquency (1970) surveyed
110 blg city school districts and concluded that violence in the publlc
schools has increased dramatically In the last few years; however, the
conmittee warned that its statistics were too sketchy to express more than
a trend.

Several soclological=psychological studies (Bailey, 1970; Chesler,
1970, 1969, 1971; Coser, 1965; Flacks, 1970; Friedenberg, 1969; Bryant
and Crowfoot, 1972; Stinchcombe, 1964; Wittes, 1971; Pllieaggl, 1969; Redl|
and Wineman, 1951; Libarle and Seligson, 1970; Well, 197!; lwamoto, 1965;

Becker, 1953) provide information and a perspective from which to view

this phenomenon,

Purpcse

The purposes of the study wera to investigate the following questions:
}. Do students attending disrupted or ncndisrupted schools and black
or white students within those schools differ with respect to mean scores

on the followlng power structure variables and their differentials?



Qe

b.

Percelved Internal control
Percelved external control
Percelved student control
Ideal Internal control
ldeal external control

{deal sfudep+ control

2. Do students attending disrupted or nondlsrupted schools and black

or white students wlthln those schools differ with respect to mean scores

on the following cllimate varlables?

A
b.
C.

d.

Percelved environmental support
Percelved teacher empathy
Percelved raclsm of school cllimate

Counsellng satisfaction

3, is the disruption status of a school Independent of the tollowling

student variables (race, grade, type of academic program [Ebllege prep or

other/, and age-grade placement /Below, at, or above grade level/)?

*

Samgie

This particular study was limited to the total 9-12 student population

of 15 high schools tn New York State. There were 1855 students In the

sample. There were 15 ninth graders, 527 tenth graders, 695 eleventh

graders and 615 twe!lfth graders. There were 1209 in college prep programs,

and 646 in "other" programs; 140 bolow grade level, 863 at grade level,

and 852 above grade level,



- Instrumepnt anq_gafa Analysis

The questionnalre utillzed in this study was developed originaily in
1967 by Guskin and wiffes with the assistance of Chesier and 8en Dor to be
uttitzed in the reseérch of high school dlsrupflbn across the country by
the Educaflénal Chanbe Team, Universlty of Michlgar under contract funding
by the U, S, Office of Education, Bureau of Research. 1lhe instrument was
revised and refined for further use with high sghools under grants frdm
the National tnstitute of Mental Health and the Ford Foundation,

Intercorreiation matrices were computed for both the power structure
variables (lI x I}) and climate varlabies (4 x 4) (Tables | and 2, |
Appendix A), Those matrices were subjected to aipha factor analysls
(Kaiser, 1965) and produced factors of maximum generalizablitty in the
sense of Cronbach's Aipha (i1951). Tﬁe procedure Is iterative and works

‘on the matrix H-! (R - U2

) H™! where R 1s the original correlation matrix,
U2 1s the mairix of uniqueness estimates, and H™! s a matrix of the
reciprocal factors of the communality estimates. The number of factors
retained for rotation was equal to the eigenvaiues of the matrix greater
than one. The raw pattern was rotated according to the Dlrect Obiimin
Criterlon (Carroil, 1953) (A = 0). Pattern cosfficientSequai to or
greater than .3 were used for interpretation purposes. The alpha genera~-
llzabHHy coeffliclents were complled for each factor dﬂ /—Z\—-‘—’—)

(/’a /) where )\ Is the assoclated eigenvalue and P Is the number of
tactors,

The data were analyzed using a factorlial multivariate analysis of'

\

varlance and chi-square contingency tests (P Z£ ,05),



Results

Significant differences were found by utitizing multivarlate analysls
of variance between studentsattending disrupted or nondisrupted schools
and between black and whlte students with respect to mean scores on a
group of eleven power structure varlables. The tactors of disruption
and race were Independent of one another with respect to these varlables,
as evidanced by no significant interaction (Tabies 3A and 38, Appendix
A).

Univariate analyses Indicated significant differences between mean
scores of students attending disrupted or nondisrupted schools‘on seven of
the variables. Students In disrupted schools i.4d slgnlf!canfly:

I. Higher mean scores on perceived external control

2. Lower mean scores on percelved student controi

3. Higher mean scores on ldeal Internal control

4, Lower mean scoras on ldeal student controli

5. Higher meun scores on external control differentlal (d1fference
between perceived and ldeal external control)

6. Lower mean scores on internal-external dlfferential

7. Higher mean scores on other-student differenttial (student
control--all Internal and external control).

No signiflcant dlfferences were found on four of the varlab!es: percelved .
internal control, ldeal external control, internal control differential,

and student control differentlal.

P i




Unlvariate analyses indlcated significant differences befween'séores
of white students and black students on two of the variables. Whlte
students had slignificantly higher mean scores on ldeal exteinal control.
The external contro! dlfferential was negative for whites Indlbaflng
perceived external control was less than ideal! external control, while

this differential was positive for blacks indlcating the reverse.

Climate Variables

Significant differences were found by utilizing the multivariate
analysls of variance between students attending disrupted or nondisrupted
schools and between biagk and white students with respect to mean scores
on a group of four climate varlables. The factors of dlsrupflpn’and race
were not Independent of one anothar with respect to these variables, as
evidenced by slgn!jjééﬁ; Interactions (Tables 4A, 4B, and 4C,

Appendix A}, ‘

Univariate analyses Indicated that students attending nond!srupted

schools had sfgn]ficanfly higher mean scores on perceived teacher empathy

than students In disrupted schools, No significant differences were found

on the other three variables: perceived environmental support, perceived%

!
%

racism of school soclal climate, and counseling satisfaction,

Univariate analyses revealed that whlite students had significantly
higher mean scores than black students on percelved teachor empathy and

“on perceived racism of school soclial c¢llmate.

Student VYariables

Basod on a chi-square analysis (Tables 5A, 5B, 5C, and 5D, Appendix A)

disruption was found to be related to the race of students, fhélr grade



placement and, age-grade differential but not related to the type of
academlc program in which they enrolled.

Whites were found in nondisrupted schools more frequently than
expected, blacks less frequently; in disrupted schools whites &ere found
less frequently than expected, blacks more frequenfly; Disrupted schools
had more |2th graders than expected and fewer 9th and 10th graders;
nondisrupted schools had fewer 12th graders than expected and more 9th and
10th graders, Dfsrupfed schools had more students above normal grade
placement than expected and fewer students below or at nbrm;]~grade levels,

Nondisrupted schools had fewer students above normal grade placement than

expected ard more students below or at normai grade levels,

Discussion and Concluslons

Power Structure Varlables

The findings indicated that students [n disrupted schools can be
considered representative of a different population from students in
nond!srupted schoois with respect to fhélr perceptions and feelings about
school power structure. Students in disrupted schools apparently did not
want ﬁore student control per se but felt that there was not enough school
autonomy. Students In nondisrupted schools felt students had more control
and were relatively less concerned about the balance between school
autonomy and external control.

Black-~white comparisons should be made cautlously, but thfes were
apparentiy more comfoitable with external contrul than blacks.,l Blacks
appeared to be more concerned with the auto.omy of their schoo} communitlies

than whites,



Climate Variables

Subject to the stated caution about white population représenfafiveness;
interaction effects emerged strongly on the varlables of percalved teacher
empathy and counseling satisfaction and 1o a lesser degree for percelved
racism of school climate. The strong dlfferences were within the whlte
respondents whlle black responses appeared relatively Independent of
environment, A small but significant overall difference In teaciher empathy
emerged in the disruption comparlsoﬁ. The black-~white difference in
perceived racism appeared to be characteristic of a llberal or actlvist
whlte minority, rather than a typical population of middle American white

students.

|
Student Variables |

Chi=-square analyses tendod to point toward the importance of achleve-
ment factors In (or as a result of) school dlsruption. Grade placement
and age-grade differentials as Indicators of achlevement |eve|; pointed
to the academic problems assoclated with school disruntion and  would
suggesf.furfher research along these !ines, :

Based upo:. the findings the followlng conclusions were reached with
regard to school disruption In +he'scnools studled:

I. Power structure vartables and climate varlables can d}scrlmlnafe
betwesn disrupted and nondisrupted school populations.

2. Students of disrupted schools feel they have lnsufflc?enf autonomy
in thelr schools and are willing to subordinate student confro] of the
school community to Internal confrol‘by teachers and adminlstrators.

3. Black students, especlally, are In favor of Internal as opposed to

external control.



4. Students in nondisrupted schools place a high vaiue on student

control.

5. Empathy of sfudenfﬁ tor teacher roles Is high in nondisrupted
schools, .

6. In nondisrupted schools white students tend to have more empathy
for teacher roles and to be more satisfled with counseling than blacks.

7. Achievement factors appear to bear an Important relationship to

schoo! disruption.
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