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ABSTRACT
Lewints field theory vas used as the basis of an <

- investigation into the influence of the supervisor in education.,The
~ focus of the study was the relationship between teacher perceptions -

of four kinds of supervisory styles and selected teacher . attitudes.
Preservice teachers vere asked to classify their supervisoris
behavioral style., Teacher attitudes toward educational practices. and
attitudes toward teaching were related to supervigsory style. The data
indicated that theachers! perceptions of supervisors! behavioral
styles are related to attitudes held by teachers. The results also

~ suggest that there are some basic differences in attitudes and that

. they change over time. The implications for supervisors and teachers
- are discussed. A short bibliography is provided. (Author) ,
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Introduction

RELATIONSHIP BETWERN PERCEIVED SUPERVISOR
STYLE AND TEACHER ATTITUDES

UL CEPARTMENT OF HEALTH,
EOUCATION S WELFARE
NATIO:ALINH’ITUYE oF

THIS OOCUMENT HAS BEEN REFRO
DUCED EXACTLY AS RECEIVED FROM
THE PERYON OR ORGANIZATION ORI4IN
ATING IT POINTS OF VIEW OR OPINIONS
STATED OO NOT NECESSARILY REPRE
SENT OFFICIAL NATIONAL INSTITUTE OF
EOUCATION POSITION OR POLICY

This study was concerned with the relationahips between

, perceived supervisory style and. teacher attitudes about educatioh. &

The major objective of the study was to 1nvestiqate the

teaeher attitudes.

"ff_ relationship betwnen four kinds of supervisory style cnd selected




",‘_low morale scores were reiated to perceptiona of su

! 2
\

a conceptual view of the supervisor tﬁat encompassed two
dimenstions - directedness and indirectedness., The conceptual
view had its origins in work conducted by Flanders (1960) in

hia study of teucher behavior. ,

The 1965 study produced results that led Blumberg to conc;ude
that "In general, for examplg, supervisory behavior that wasg seen
as being high direct, high indirect or low direct, high indirect
produced more favorable teacher réactions on the prdductivity,
communications and learninq scales than 4id behavior that was Jaen
as"...fallinq in the other supervisory styles, :

A second study by Blumberg (1966) pursued the question of;‘-
interpersonal relatiops between supervisor and teacher. The resulté
of the study led the author to conclude that ".,.differential A
perceptions of supervisory behavioralvstyles'tend to produce ‘
differential»perceptiona of the state of interpersonal_réiations"
that exist between a ‘teacher and a 8upervisor.ﬁ Thé styles that :
had more emphasis on indirect behavior produced nore positive
, results. -

A study by Blumberq and Weber (1968) concernﬁng supervisory %
style and morale resulted in authors® conclusions t:zt "high to ’

rvisory f; ?"‘

”f‘fﬂbehavior styles in the follnwinq order: low direct, hiqh 1ndirect;ﬂf~f1>5

‘?ﬂ;high direct. high indirectz high direct, hth 1nd1rect;




The studies conducted by blumberq and others lend support
to the belisf that one'e supervisory style has a strong influence
on the work and 1nterpersona1 environment encountered in eupervision.
The extent of the infiuence and the nature of the. variableo
involved requires further research. This view of supervieory
style prompted the study of relationahips that might exist between
supervisory style and attitudes,

Rationale

The role of a supervisor involves two major dimensions; iheﬂ:
first is concerned with maintaining successful programs. This means
that supervisory effort must be direoted}toward’resources andr
people in order to facilitate the maintainanoe of a program.
Supervisory style with regard to 1nteractione with key personnel
‘such as teachers, is of utmost 1mportance. ‘This dimension 13
widely accepted by the educational profession and potential e
supervisors are taught speoiftc skills of program maintainance -
under the rubic of "human relations" or "facilitation.?fm, o e

The second dimension 1s more complex for it involvee ptogram;*iff
y“'change and hence. people change.; Lewin hes Juggested that chang”7*?dd"

'riinvolvee unfreezing a person or group at tneir current operatinq
“zjlevel and 1nducing movement toward a, n' '”}vel of or ration'fhd
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forces and drivince forces in ouf environment and we gain security
from this relative balsnce. Restraining forces may be decreased
or driving forces may be increased to induce unfreezing and
movement , |

Lewin's concapt of change may be further clarified by
relating the concept to steps in planned change suggested by
Bushnell (1971).,

1. Diagnose the problem,

2. Formulate-objeotives.

3, Identify'constraints and needed :esources.f
4; Select potential‘solutions.' |

5. Evaluate alternatives. |

6. Implement selected alternotive.

Steps one, two and three may be Viewed as part of the

"unfraezing" stage suggested by Lewin, Steos four and five fa1l -

into the "movement" phase for they involve some commitment to a

new solution or alternative.~ Step six falls within the "movement"

o and the "refreezing" phase as suggested by Lewin.o

Conceptual frameworks for change have been codified for use ?‘

by educational supervisors. Most of these focus upon people and

'?111ipeople ohange.~ Lewin's conceptvof change in people focuaes upon




"'>,~emgha is ,2 saw their coopeating teachers putting on ni’e .

- PROCEDURE

The participants in this study consisted of ninety-two
preservice teachers enrolled in student teaching et a ntin-nhnnn o
university. The preservice teac>ars were completing their rsquire~('
ments for education dagrees and most were seeking. positions as
teachers in publ ic school systwms. The participants were teaching
in large and small schools situated in rural, suburban and urban |
settings, Most of the participnnts were female and their ages
ranged from 21 years to 23 yearn, Those part.’ cipants whese

perception of supervisory style chunged were not iqcluded in final )
statistical treatment.

PO
.

Instrumengg

Independent Variable, The SQpervisor Behavior sryle Scale
devaeloped by Blumberq and Amidon (1965) ‘was ussd to classify

perticipants according to their perception oF Supetvisor style.‘ , |
,,_Thie instrument required student teachers to rate their cooperatingfﬂ

fteecher on a nonvalue basis.' Such ratings included ths emount of




of direct scores from 3 to 18.

Dependent Variables. The Education Scale (ES) developed

- by Kerlinger (1959b) was used to measure participant attitudes
toward education. The ES is divided into two subscales: T
progressive and traditional. It’oontains 20 Lilkert type items .that
are scored from -3 to +3 which indicates a range from "disagree
very strongly" to "agree very strongly." The total score is
Ccomputed by subtracting the traditional sub-scale score from the
progressive scale score., The final total score‘refieéts favofaole _
or unfavoxable attitydes towarad proqreesive edueation,

Shaw (1969j reported that~total scale.reliabiiitiee rangea |
from ,68 to .81 with a value of .83 for overall samples and scalee;
Test-retest reliahility coeficients from 106 students 1n education
yielded a .76 for the total scale,

The Attitudes Toward Teaching as a Cereef caie.(ATTc) W\e"

used to measure participant attitudes toward the teaching career

they were about to enter.
The Attitudes Towerd Teachinq as a Career 8c=1e is en 11
ftem Likert ecale developed by Merwin and DiVesta (1959. 1960)

‘The effective scale providee reeponse modee ranginq from "etrongly ;5;ﬁif

";,aqree" with iteme to "etrongly dieaqree.",‘__7jij;ig;eae'-"-**'




LThe reliability of the iﬁstrument wag shown to be W71

using corrected split half methods, Test~retest reliability was

.79 after a four-month interval.

Method

A personal data questionnaire, the Education Scale, the

Attitudes Townrd Teaching as a_Career Scale and a ninenpoint

Teacher Perception of Supervisory Bshavior form were administered“

to all participants, The supervisory scale devéloped by Blumberg

- and Amidon was used to classify the participants accordinq to their

perceptions into four supervisory groups:

l.

. 2
- 3.

~;4{illow direet, low indirect (LOLI) -a supervisor is

hiqh direct. high indirect (HDQI) - a supervisor is
perceived A8 suggesting and asking.‘

high direct, low indireet (HOLI) ~ a supervisor is

perceivad as doing much criticizing but little asking. 5
low direct, hig‘h indirect (mm) -a aupewiso, is

?fk*?ﬁperceived as doinq littl, of rather’passive




~occurred three days after the experience ended, Some participants
were excluded frow the study because of drastic shifts in

perception of supervisory style or changes in student teaching

' !
assignment, '

BEach participant was given a code number at the first scale
administration and used this code number throughout the study.

' Hypotheses

The general hypothesis of this study was that there would be
a relatioship between attitudes held by participants end the,1 
supetvisory etyle'they perceived in their supervisor. The following
operational null hypotheses were develeped. | - |

1. There would be no differences amenq group Attitudeei
Toward Education scores, ' o

2. Thare would be no difference among group attitudes
toward teaching as a career scores., | |

3. There would be no differences in attitude scores

. among groups over time from pretest to post-test.,

“gggults - Discussion e

A tWo-way analysis of variance with repeated measures was




Table 1
Analysis of Variance - Education Attitudes

Source ss DF MS F
Supervisory Group 1156.711 | 3 | 385,570 2,999+
Error Between - 8999,108 70 128,559

' Pre-Post 212,240 1 212,240 | 3,041
Group x Time 190,451 3 63,484 10,910
Error Within 4885,719 | 70 69,796

*p .01

The data show that the F ratio was significant at the .01
level and tends to refute null hypotheses one and three. | »
Differences among group responsea to the education scale ware’ noted;‘"’" :
Also such differences were recorded over time. The-mean‘goores,oﬁf-i»

eaqh group are reported in Table 2.

 Table 2

‘MoanVScores of Grqupé —‘Educational Atﬁitﬁdes .

,—q._...-«_... .-—e»o—& L

PerceiVed Supervisory style Group
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Given significant differences among Qroup snd over"time.
the‘mean scores in this table above suggest interesting ideas.
First, it may be noted’that the attitudes' reans for_the‘groups‘
increased over time from 14,7 to 16.7. Kerlinger's scale
interpretation suggeste that a bigger positive score indicates
that participants have a more progressive view of education._
When we examine the group performance of time we can see that
the HDHI and LODHI groups poeted the la rgest gains, - This may be
interpreted as participants who viewed their supervisors as being e

HDHI or LDHI registered greater proqressive views toward aducation

over time.

Postétest results indicated in Table 2 also show. that the

LDLI group reqistered the hiqhest mean score as compared to the

other groups, The next highest was the LDHI group, then the HDHI
,qroup, and finally the HDLI group. The LOLT group started with a.
high mean gcore and changed little over time., Even though the |

LDLI group scored highest onh the post—test, the HDHI and LDHI

groupe posted high scores on the post~test. ‘The 1atter findings
-isupport hypothesis two. . '

A two-way analysis of variance with repeated measuree for

'1fdthe ATTC scale,was:compUted. ,Results~are listed in Table”3?“"'”’:“wM
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Table 3

Analysis of variance - Attitudes Toward Teaching Career

Ll

source 88 ; DF MS. ' F

Supervisory Group 58.659 | 3 | 19,553 0,506 N.S.
Error Between | 2588.320 :| 67 | 38,632 o
Pre-Post 17,992 1 17.992 1.033 N.S. .
Group x Time 79.796 | - 3 26.599 1.528%

Error Within 1166.407 |. 67 | 17.409

*p( +05

over time either. The mean ATTC scores for each_gréup'ove:

time are listed in Table 4.

~rable 4

Mean Scores of Grbupé - Attitudes Towards Teaching ngeex.;’[fw
| " o g

P

_ percetved supervisory Style Growp . .

"y Y e

. Time LT | Total mime

;’;??:ggggt;ij; 23,9




: The other groups registered about hhe same slight decrease OVer .f~j;7 "

”ime. The combinaeion of inarea es and decreases among groupa

mwontributed towards no signiticant:differfnces ovef:tima‘ _
e The tlnal poatwtest resulte for each supervisory groupf?

gahow thg

HDLI g:oup with the highest acore. the°LDLI qroup'
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i _COnvltunications on Att-.‘ tude Chande,




