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Avreas of Research Interest in the Language Awrts

FOREWORD
NILA BANTON SMITH®

With new currents of educational thought,
new rescatch needs emerge. Flashes of intuition,
fresh insights, growing convictions lead us to
initiate new practices, to arrange new environ-
ments, to prepare new materials. Research must
precéde, accompany, or follow these changes
in order that we may check hypotheses, evalu-
ate praceices, and sense the direction of modi-
fications.

The language arts field is of basic signifi-
. cance not only in learning but also in living.
. Language symbols furnish the medium which
enables us to participate in the thought life of
the world and also to make apptopriate social
adjustments. Since the use of language is so
essential both to effective leurning and to sociat
living, it is small wonder that hundreds of
studics have been conducted in this area during
the last three or four decades. Hundreds more,
however, are needed at the present time. Re-
search needs in this field are so numerous, so
pressing, and so varied that considerable accel
eration in rate, quantity, and quality of produc-
tion is not only justified but demanded.

1t is thought that those interested in par-
ticipating in research in this area may find
some provocative idess in a brief suminary of
sttong currents of educational thinking which
are shaping research needs at this time. A dis-
cussion of some of these currents will be given
below, and their broader implications will be
pointed out, leaving the more specific problems

the sake of brevity these educational concerns
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.. fot discussion in the scctions that follow. For

which. are so strongly influencing research’ at
the present time will be called “Areas of Re-
search Intetest.”

Continuity of Growth

The day of recognizing the whole child
dawned before the day of recognizing the child's
whole life. All phascs of growth are related to
beginnings which take place before the child
becomes associated with any one tcacher, and
with endings whick will be realized long afcer
his association with her is terminated. Knowing
the whole child should carry with it the im-
plication of knowing the child’s whole life.

The concept of growth as a continuous
proess extending throughout the life of an in-
dividu -1, rather than one which can be pigeon-
holed into separate grade levels, is one of the
currents of educational thought which is cutting
most deeply into school practices at the present
time,

Rescarch has made its impact felt in de-
veloping this concepr, and the concept in turn
has strongly influenced rescarch. Insofar as the
language arts are concerned, however, this in-
teraction scarcely has been felt as yet.

The majority of studies which have been
conducted in the language arts arca have had to
do with segments of child life. Studies which
embiace several years of growth would yleld
cutves which would cnable us to predict
what will happen when, Secing an entite pic-
ture of child growth as it procceds over a peri:
od of years would be revealing in regard to

1Schoo! of Education, New York University.
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times at which we might expect the most
growth and consequently periods in which we
would be safe in providing more Intensive
learning sitvatlons in different aspects of lan-
guage development. These long-time views of
child life would be helpful also in removing
peessures and anxieties from expectations of
regular year by year increments of growth on
the patt of children in scparate strands of the
langueage arts.

‘The uses to which the resules of fongitudinal
studies may be put are so numerous and so sig-
nificant that their impottance cannot be over
estimated. In the futufe this concept of <on:
tinuity of growth will, without a doubt, be
one of the most influential factors in shaping
investigations in this field. We particularly
need more long-time studies of language devel-
opment, of language nceds, and of language
uscs.

Interrelationships
Another strong cuerent of educational con.
cern at the present time is directed toward @
recognition of the interrclationships of lan-
‘guage growth with other growth factors.
Euough rescarch has been done so far to in-

dicate that language development is telated,.

respectively, to physical development, to mental
growth, to emotional matuzation, to social ad-
justment, and to cxpericntial background.
While a few studies have been completed,
there is urgent need for many more investiga-
tions which will throw into relief as yet un-
known factors conceening relationships of lan-
guage with these other fundamental aspects of
child development.

Some studies also have been conducteg with
resulets which indicate that there are interre-
lationships among the various corponents of

‘the language arts constellation itself—reading,

spelling. ~ial and written composition, speech,
and listeni-g While pussibilitics have been
tapped ‘= iLis aree a great deal remains to be
done. We nwd to snow which strands of the

. whether those thae are diffefent develop bese

-need for studies of the child's g'cn'cml‘ language

tanguage ars develop best in conjunction with
the othets, and uader what conditions. We need -
to know what skills are common to all of the
language arts and which ones are different for
certain ones. We need pacticularly 0 know

when they are pulled out for special attention
or when they are left embedded in the con-
stctlation. ‘ : .
While diflferentiating studies in tegard to
separate strands of the language arts are needed
as indicated :bove, there is also a very urgent

development. No doubt some significant rela-

tionships arc evading our recognition because
the preponderance of studies in the past have

been concerned  with isolated strands rather

than with constellations.

This entite arca of language relationships is
a challenge to those interested in rescarch.

_ Group Dynamics

‘Ihe seleasing of powerful forces through
interaction of group thinking is another strong
current of interest ac the present time. Since
growp relationships imply the use of Janguage
media, this concern spotlights an atea of re-
search which calls for many new studies in
language acts. ’

Whae types of relationships between parent
and chikl, between teacher and pupil; between
pupil and pupil are conducive to fanguage
growth? What ¢ffect does the social climate of
the classtcom have upon language develop-
mentz What effect does size of class have upon

“Janguage growth? What are the effects of heter-

ogeneous rather than homogencous grouping
upon language? What cffect do different pat.
terns of grouping within a classroom have upon
language growth? What cffece does approval
or disapproval of the group have upon language
expression? How does the child’s language
abilites affect his status in the group?

This is practically a pioneet ficld for re-
scarcl, and one of great importance. Un.
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doubtedly human relations and Janguage func-
tion will palr in many significant reseasches of
the future.

Social Change
Society is in a state of rapid change. Indica-
tions ate that change in the future will be even
more rapid and more dynamic in generating
powetful influences arud in cvolving increasing-
ly complex partterns of living.

‘These shifts in social forces and patterns
call for changes in cducation. Just what pro-
visions education should make for mceting de-
partures from the past and innovations of the
present and future is one of the gravest of the
current concerns of school people, Regardless of
what educational measures are provided to help
youth and adults in adjusting to and improving

the changing social order, we may be sure that . -

language will have a fundamearal role to play.
For this rcason the intercest area of social change
is replete with possibilities for research in the
language ares field.

Changes in the mass media of communica-
tion, in themselves, are a challenging topic for
investigators. To what extent is television mold-
ing public opinion? The same question might
be asked concerning each of these other com-
munication agencies: Radio? Movies? News-
papers? Magazines? Books? How cn we
develop more discriminating tastes for the
better types of content which each of tliese
agéncies has 1o offer? How can we develop
critival thinking in regard to the offerings of
cach of these different agencies? How can we
increase scnssitiveness to propaganda and shanes
in the conteat of television, radio end movie
programs, and ie printed marterials? What kinds
of material and what types of presentations
would best serve cach of these agencics in pro-
moting better undetstandings among people—

our own and those of other countries? \What is

the relative effectiveniess of television, radio,
movics, and books for instructional purpases?

Wi Linds of instruceion might cach sceve

best? What types of individuals might profic
most as a result of instruction provided by the
use of a certain one of these media, or a certain
combination of them? These and many similat
problems in regard to mass hinguage media
await furcher study.

The separate strands of the language arts
should be re-examined in terms of social change,
Which strands will be most prominent in the

- future? Whar skills will be most needed in

these prominent strands? What can schools do
to prepare for greater emphasis which certain
skills will receive in the changing order? What
is the cffect of television on the development
of vocabulary? Reading? Language expression?
Listening? What is the effece of radio ot inovies
on cach of these language arts strands?

The effect of social change on interests
offcrs many Jeads to investigators. How do
diffcrent aspects of social change affecc the
reading interests of adults? Of children? How
does sucial change affect the listening prefer-
circes of adults? Of children? How can we best
utilize the mote worthy interests brought about
by social change? How can we guide undesic-
able interests springing up from changing
niedia of communication?

Problems necding investigation in this in-
terest arca are legion. A few very significant
studics have been conducted in regard to the
language arts and social change, In general we
might say, however, that the great wealth of
possibilitics in this field remains to be explored.

Environmental Influences
The need for providing a rich, stimulating,
pérmissive school ¢nvironment is one of the

_most popufar topics of discussion in current

cducational forums and periodicals. While real-
ieation in many situations falls far shore of the
ideal, the principle scems to have genersl ac.
ceptance and enthusiastic support.

Several - studics already have been made to
ascereain effects of various enviromncatad fac-
wots upon voeslulary, quantity and quality of
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oral expression, and reading ability. Redation-
ships have been explored between these strands
of the language arts and such factors as: socio.
economic status; richness of experience; age of
associntes; specific types ol situations; and bi-
lingualism in the home. The great preponder-
asice of sucly studies, however, ave been con-
ducted with pre-school or beginning school
childeen, We neat many more studies of these
types with individuals at all levels, and exeend-
ing aver longer periods of time. We need not
only to know what and how cnvironmeatal
factors aff: it Janguage at a given stage, but we
need also 6 know at what stages certain factoss
are most potent,

Trom the teazhing standpoint we need to
know a4 great deal more about the cffect of
various factors in the school environment it-
sclf, upon language deveiopment as a whole,
and apon its separate strands. Which of the ex-
periences, possible for schools to provide, are
most conducive to language growth? What
are the selative cffects of a rich reading en-
vironment rersus @ meager reading environ-
ment upon reading ability? Upon vocabulary?
Upon composition? What is the effect of pro-
viding abundant and varied media for use in
ceeative self-expression (in art, construction,
music and rhythm—scparately or together) up-
on creative language expression? Whae is the
cffect of providing many different levels of ex-
periences and materials for' any one group
tersus the provision of experiences and mater-
ials clustered more or less about some particular
level? What effect docs the teacher'’s own lan-
guage ability and language interests have upon
childten’s language development? Does the pro-
vision and use of visval aids contribute to lan.

“guage growth? If so, which strands of the lan.

guage arts benefit the most and under what con-
ditions?

These arc but a few illustrations of geacral

‘problems relative to school environment and

language development. Hosts of others await
study, exploration and experimentation.

LruMeNTary ENGLISIH

Developmental Sequences

The child psycliologists have been making
stdies in regard to developmental cycles in
child grawth for soine tinse, and they have been
calling our atention particularly to the signifi-
cance of physical growth cycles. In skill devel-
opmene areas, however, we as teacliers sct up
empirical sequences and  abide by these se-
quences wnquestioningly even though we have
no cvidence dhat these accepted sequences are
the best ones,

We need especially 1o find out more about
developmental sequences in the language arts
field. Is this the right sequence for beginning
reading: observation and expericnce with much
vethalization; then naming of pictorial symbols;
then seading word symbols in experience
charts? Is this the right sequence for language
expression: much oral communication; then
writien  communication withoat attention to
formalities; then gradually giving consideration
o spelling and grammar? Is this the right
sequence for learning to write: poster painting
with large shetts of paper and brushes; then
black-board writing; then writing on large
pieces of paper with wide spaces, using pencils
having softdeads and sizable circomferences;
then writing with regular-size pencils on paper
with increasingly ndtrower spaces? '

Some <cquences such as those mentioned
above scem to be sensible. Others which are in
use scemn questionable in terms of our com-
bined knowledge of child development and skill
development. This whole matter of sequential
patterns should undergo 2 thorough probing,
out of which existing practices may be eval-
nated and new patterns evolved.

Conclusion
In the above discussion of “Areas of Re-
scarch Intetest,” the writer has awempted to
highlight strong currents of educational thought
at the present time, and to point out broad im-
plications of these cutrents for nceded rescarch
in the language arts ficld.
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The easuing aticles in this series reflect
these "Arcas of Research Interest,” also, These

~ sections, however, dewl with specific problems
in regard to some of the scparate strands of the
language arts. Dr. Lou LaBrant and collabora-
tors have discussed needed research in language
exptession. Dr. Willlam S, Gray has stated
several problems which need to be investigated
in reading. Dr. Harold Anderson has sct forth

research needs in listening. Dr. Kenneth 8.
Wood has summatized pressing problems in
need of investigation in speech.

All strands of the language arts abound in
fascinating possibilities for significant research.
If this series is instrumental in stimulating
others to undertake needed investigations in

~regard to strands discussed within these pages,

then its function will have been fulfilled.

Needed Research in Language Expression

lov LABRANT!
Frep MARcus?
ErwiIN R. STBINBERG® .

The usc of language in written composition
involves not only the putting of words into
sentences and the arrangements of those sen-
tences, but the acquisition and selection of ap-
propriatc words and some understanding of

- more than their literal meuning. Consequently
the problems of composition include vocabulary
study and growth, and consideration of seman-
tic understandings as well,

Even o casual examination of the rescarch
which has been donre in the ficld of teaching
writing or (conversely) of learning how <o
write, reveals the inadequacy. of our presen
knowledge and understanding. A large pro-

" potrion of the studies on composition have
dealt with the occorrence and correction of
~errors in punctuation and usage, but only a
- small body of work on the deeper and more
difficult problems exists, We have some litera
" ture on the sclection of theme topics, but in
~ general these are sutface listings only. For cx-
am;}lc such commonly listed topics as pets,
games, or trips are- probably sympomatic of
deep interesis or questions such as a yesrning

1Emcbmetlung to love, a satisfaction in group

Aruitoxt provided by Eic:

activity, or desire to escape present difficulties,
Interpretation and probing of expressed inter-
ests is still to be made. The literatute on as.
sociation and projective techniques is related
to testing and personality study and not to the
stimulation of writing.

The problems suggested in the following
paragraphs cannot cover the field of composi-
tion and language growth, but are presented as
suggestive, 1o serve as stimuli to anyone in-
terested in the feld of investigation. The sug-
gestions may also indicate to some teachers the
face thae we are teaching a highly complex and
important form of behavior without as yet
knowing, in many cases, whether our methods
are or are not in line with nornal growth or
whether- or not our teaching is conduct\e to

mental health.

Vocabulory Growth and Use
Muost vocabulary studies to date have had o
do with the size of vocabulary ar various age
levels, or with attempts to find what words are
'School of Education, New York: Univetsity.
‘Crescent School. Brooklyn, New York.
“Carnegie Insticute of Technology.
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common to the vocabularies of children ac
given grade levels. We nead in addidion studies
which will throw Jight on language growth in

terms of cxperience, use, and understanding.-

The following are suggestive only:

L. 1f the findings of Mary Katherine
Smith' and others even approximate the truth,
what are the probable common clements? From,
for example, 16,000 words used by cach of two
given youngsters, which ones are common?
What deterimines the diversity?

2. Swudies of words wsed in school com-
positions and of words £rown by school pupils
point to «-large unused vocabulaty for the in-
dividual child. How are the related experiences
to be tapped, or are they of no imporeance to
the progress of writing? ’

3. Whae cffect does the limitation of
words in the preparation of school texts have
upon the cxpression of the pupil throagh
writing? To illustrate, docs the fourth grade
child tend to limic his writing to the words he
has found in his textbooks?

4. How do the vocabularies of told stories
differ from the vocabularies in written com.
positions? Would an increase in oral composi-
tion, free as it is from spelling problems,
eventually affect thé range of expression in
writing?

5. How long docs it take the average child
in second, third. . .cighth’ gtade to copy with
moderate accuracy one hundred words, two han-
dred, three, etc? In the light of such physical
limitations, how long a story or other com-
position can he write in an hour, discounting
time for selcction and organizatjon of ideas?
What is the effect on siyle, fluency, and artistic
quality when a part of his composition is
dictated or written on a typewriter? There is

‘Mary Katherine Smith, “"Measurement of the
sizz of General Yoglish Vocabulary through
the Elementary Grades and High School,” Gen-
eral Psychology Monograph XXIV (August-
November, 1941), (Second Half), 311-345.

some cvidence (basad on only a few studies)
that typewriting greatly incteases the quantlty
of composition after the fourth grade. The
whole area of the relation of ideas to physical
limitaions in recording has been scarcely
touched. Present recording devices open a large
field for rcscarch. Possibilities of combining
writing -and tape ot ‘wire recording have not
been explored. N

6. What is the relation of fragments of
sentences to {a) such physical problems as are
suggested in the preceding paragtaph, (b) to
lack of understanding of the matter to be dis«
cussed, or (<) to lack of interést in the writing?
A few informal experiments with writing
whizh is on pupil-chosen topics, undertaken
wim understanding of the subject and with en-
thusiasm, indicate more ability o write com-
plete stacements than ous. present literatute on
teaching would imply. Stated conversely, there
is some evidence that many fragmentary sen-
tences resule from incomplete undetstandjng of
what s being talked about, or from poor -
motivation. The problem should be explored
carefully and with sufficiently lasge groups to
offer some conclusive evidence.

7. What is the effect on word-choice and
clarity, of first-hand experience such as is pro-
vided by trips, work in shops and are tooms,
gardening, care of pets, etc.? Anderson® found
that cotlege students weote with a beteer style
and organization as the story apptoached their
real experience. Similar studies need o be
carried on at other levels.

8. What is the cffect of wide reading on
use of words in composition? The statement is
frecquently made that reading develops vocabu:
laty of themes.

*Ldward 1. Anderson, A Study of Short Stories
Written by Studenss in College Composition
Clasres to Determine Relationships between
the Prior Lxperiences of the Students and Their
Treatment of -Setting and Charatter. Unpith.
lished Doctoral Dissertation, New. York Uni.
versity, 1950. T
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9. What is the ¢ffect of emphasis on
spelling upon fluency in writing?

10, What is the rclation between word-
sclection (discrimination in selection) and ¢x-
pert knowledge in a ficki? Docs the student
who writes vaguely on one topic show a differ-
ent discrimination wheén denling with some-
thing about which he is concerned and in-
formed? :

1. Is there a distortion of an idea in
putting it into words (specifically into Eng-
lish)? We have often said chac writing is a
method of clarifying an idea. Under what cir-
cumstances is this tikely to be untrue? Whorf,
Malinowsky, and Korzybski have opened up
this area, but much is to be done, Studies need
to be made, for example, of how concepts of
time, space, causality, subordination, and co-
ordination, as they occur in the pattern of the
Lnglish language, structure thinking.

A difficult refated problem is thac of keep-
ing the idea flexible (pre-verbal?) while writ
ing is going on. This follows directly from the
problem of the previous paragraph. In cases
where language distorts thought, can scudents
learn how to keep their ideas pre-verbal while
they are being formed? 1lcze is a difficale prob-
lem for investigation, probably with advaaced
students.

<12, What is the rélation between the stu-
dent’s vocabulary, idiom, and locutions and the
instructor’s? The smuall child must learn vocab-
ubary and struzcture from his family, Such leaen.
ing is rapid and cffective. One college teacher,
for example, reports that often he can rece

ognize another instructor’s speaking personality |

in the writing of that instructar's students. This
problem is, of course, related w a stady of the
cffect of reading upon the style of the young
writet, cven in those cases where no conscious
effore e¢ imitate is involved.

13. Do individuals have “linguistic pro-
O "2 Baker's® study provides the possibility

RIC
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for many studics. Is it possible that to dis-

courage spexific linguistic habits in certain in-
dividuals is as dangerous as to make those who'
are lefe-handed write with the right hand?

Suggested also by the work of Baker are
studics dealing with repetition, and studies of
long-term word analyses, such as he developed,
for individual students whose work may bte
available over several years.

Sentence Structure

Despite much discussion about the improve-
ment of structure, and an enormous quantity of
exercises on grammar, we still do not have a
clear picture of the role of growth in the de-
velopment of structure patterns. 'I'he steps by
which the infane moves from the one-werd,
two-word, and finally the simple verb.subject
clause to the complicated structure he can use
later are only slightly known. Less than a dozen
published studies to date attempr 1o picture
changing structure beyond the third year of
life, and existing studies are general and based
on small samplings. Obviously one would not
attempt to teach a child of ffteen months to
usc a full sentence if he were talking in one-
word seatences. We have many questions to
answer for the older individual, as for example:

I. To what extent, if any, is the “and,” the
comma-splice, or the run-on sentence indicative
of the child's interpretation of whar he really
sces or understands?

2. To what extcmi if any, is the frequent
use of “and” 1o join scheences or clauses a step
between the use of a series of simple sentences
(rclationships not expressed at all) and the
complex sentence (relationships seen as isvol-
ving subordination)? Piaget's work, which
opened this problem wwenty-five yeais ago, has
aot had adequate follow-up.

3. Whae is the cutrent pattern of adult sub-

Sidncy 1. Baker, “The Pattern of Language,”
Journal of General Piyebology, XXXII' {Jan-
uary, 1950), 235.66.
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iy Y ln what constmctsons do studems of var-' s
© o lous age or grade levels use. relauvc ptonOuns’ o
i -What problems of word order e indicated?

Semamic Probiems

Composmon is, of coirse, fat | more than the

: 'f tepatttion of propetl constructed sentences. K
preps propetly 'qualiues of an indlviduals syles

and the use of carefully selected. words. We fre-

o qucntly claim that written- composition is a
- means by which thought is’ dlsciphncd Needed .20,
" pesearch would indicate at what age fevels and Lsem"“c 5“‘“5 iuSt 3; f-‘d “m

by what means the !ollowmg sk:lfs mlght be

developed :
1. The. ab:hty to recogmze that the wonl

is not the. phys:cal object it descnbes' ;

2. The ablhty t0: tecogmze that ks <ingle
‘member of a species ar gtoup is not .
-~ identical wnh any. o:her membe: of thar‘ o

spccnes

. The abnhty to dnstinguish bctwcen fac:s o

“and judgments.

.'The ability to recognize shmmg" of'
written matetial through the use . of

emotionally charged language.

. The ablhty to_recognize ‘that the con- *
notations attached to a pamcular word -

are depcndent upon the mdlviduals
pxe\uous expenences with :ha: term. :

5

cxcel in style of wming ﬂcrio

 types of writing and specific fields of though
For cxamplc, such a problem a thé' ollqwing

: ]usr i:stcd And:

success (i€, succeSs with

limits), does the  techaique of- _analysls
- carry over into work done in concurte
. science or socni sctence tourscs"

Lurther rescarch l;cs m thc ﬁeld of measut
ment, We need (0 have devised tests to measure
semantic valucs, and other aspects of ceitical
thinking. To date much of such-experimen

tion has been done by others than teachers of -
language, We nced, -also, the - pre]mratlon o

“materlal illustrative of sound thml.rng at-v
: lous Icvcls of growth LU e




. ; ~ *ff der, ult
3 .e <o s:dcr that language is’ the chief o onesh mg ?

human means for communfcmio:a, and tha: :

Joq,:m 28
_=;‘v;wondey.
5 '_~only in :he;_ﬁeld of :esearch m writlng L

~When in addxtioh we rcmembe: that anguage'?.-_; &
and structares  thoughe, it is small -

that today we have a slight beginining

ldemlfy readnng problems that merit intensive

_been recommended for investigation and which
are still in nead of furcher study, Those listed
“are cypxca: of the problems that rank high in a
~ long-range program of research in reading. In
the second place, a serics of chal!engmg prob-
- lems are presented which are of special signifi-
<ance today as effort is made to improve :cadmg
programs and to develop greater competence in
~reading in response to current demands.

Previously Recommended Problems

_ Severa) facts should be kepe in mind as we
£ review ghe types of reading problems that have
~stimulated research in reading in the past. We
* should recall, fiest, that sciencific studics of read-

sheer curiosity on the part of psychologists con-

~eyes in reading and how words are recognized.
- We should kesp in mind, too, that the scope
 of research i 1e.1dmg began to increase rapidly
only about four decades ago as’the personal
~and sociul needs for reading expanded and as
. aew. and challenging problems were identified
Q' the classroom and in the library. '

Needgd Research |n ngadmg

\Wnnm S Gnu‘
'l“o eﬁorts are mm!e in tlws chapter to ,f

study today. In the first place, autention is di--
rected to types of ptobtems that have previously

ing began about a century ago as a result of

jcermng Such “matters as the bchavior of the:

During :he last fou: dccades indwldualsf

and groups haye pointed-out, from time to
“time, specuﬁc issues which in thelr judgment L
‘were in need of Intensive 6tudy Evidence thar

“suchproposals were very fruieful is found i
“the nature and scope of the research that fol-
lowed cach such proposal. In the discussion that ~

follows, atténtion will be ditected to the majorj
arcas of research represented, £0 the motives
that.led to research in each, and to specific
problems that merit further study today.

1. Problems Relating to the Nature of the
Reading Act. Most of the carly research in
reading focused ateention specifically on the
nature of the reading act, tho ptocesses involved,
and the factors that influence their develop-

~ment. Added stimulus o studics of this type

was prowdcd by Huey's* excellent summary in
1912 of what was then known about reading
and the problems that merited further study,
As a result, several penetrating investigations
were organized and completed during the dec-
ade that followed, Theic nature and scope are
admnirably illustrated by the following titles

1Director of Rcsearch in’ Reading, Umvers::y

of Chicago.

2Edmund B. Huey, The P:ycbo!ogy and Pedago
- &y of Reading. New York The Macmillan

Comp.my, 1912;




s N

;f“\\hlch nppmml in 2 smgle momograph ,encs.
- Reading: " Irs_ Nature and Development; An

: I?wpmmmml Study of the Eye-Voice Spanin - -
" Reading: How Numerals Are Read; Frnda-
. meital Reading Habitsi A Study of Theit De-
. delopment; and Sdent Rcadmg 4 Smdy oi s
£y Varlom Typc.r. ' o ”

o he chief ¢ atgument advanccd ln support off :
‘”such smd:es was that they ate concemed with = . €
- "basic facts and principles essentlal to a sound . of read
- theory and practice of teaching teading” Cer-
- tainly the results of the studies referred to above”;
~Ted to_radical changes during. the twentles in
“the scope and organization of reading pro.
gmms, in the natute of the learning activitles ':
provided, and in the kinds of guldance given.
‘Dunng the last- two decades reseatch concern.

ing the nature of reading, its fundamental pro-

cesses and their interrclationships has continued
to_increase rapidly, Such studies are often re-
ferted to as basic reasearch in contrast to the

study of specific classroom problems. The ex-

- amples which follow suggest the variety of so-

called basic research problems that have been

attacked recently and which still mcm intensive .

study. -

1. What are thc aspeccs of mtell:gence“
that most ditectly influence progeess in learning

to tead and in intcrpreting what is read?

2. To M;at extent cm breadth and dépth‘
of intetpretation in reading be acquited by
pupils of varying levels of general memal :

ability?

3. \Vha‘; is the role of imagery in inter-
pteting what is read? How can teachets pro-
mote the development of types of imagery es-
sential to clear, vivid cxpencncmg of meaning

when reading?

4. To what extent do the competencies in-
volved in reading different kinds of material
and for different purposes vary in kind; to

*Supplementary Tiducational Mono nphs, Nos,

10,17, 18, 21 and 23. Chicago:

niversity of
Ch:cago Press

El.bMBNTARY LN(‘I 'isu

author's orgmnzgmon of idcos, o, draw infer:

sion of various types of materlal—»poplﬂar
‘anicles, fictlon, editorials, science, philosoph
“and in reading for. various putpos&s?

' for ‘bibliotherapy be validated for différent
types of personalitles and” ‘through the use of

‘ate similar in form or’are they dug to some

ing. A second broad area of research In reading
includes many so-called “'ptacticat problem
“which teachets face in Organlzing teading pro-

the catly efforts to prepare a list of such prob

wlmt cx(cm do thcy ovcrhp and dcp d upos
somc ‘contmon ‘factor ot factors’

5. To.what extemdocs abilir: 1o grasp.

frclative lmponance of tat, Jof
~other factors, such as 4n

vooabulary, on rate of reading?

~ 8. How is spced of reading related to and'
to whit extenr does it affect the comprehej

9. 'To what extént can the clmms made

dlfferent kinds of ma(erial?

10, Are teversals in readmg due metely 0
difficulty in dlffgtenuatmg among symbols

mote basic or subtle factor o factors?
2. Practical lssues Faced in Teacbmg Read

grams and in teaching pupils to read. One of

lems was made by the Nationa] Committee on -
Reading® in 1924. Thrce of the thirty- clght*

‘Report of the National Cominittee on Readmg,
Chap. - X1I. Bloomington, -1l.: ’I'he” Twenty-
fouttly Yearbook of the Nauonal Soc:cty for th
Study. of Education, Part L 1925 o

LI




cific. techniques involved -type
in each subject of the cueticulum?” “What ef-

/into accouat, of course, the natute and devel.
~opment of children, and it
on research in many other areas; but it begins
“with the problems which all teachers face who
~use books in_their insteuction, and to these
problems it must finally return. The obstacles
- and puazling siwuations. which confront teach-
s of many subjects at many levels provide,
therefore, the issues to be tesolved by research

- a$ issues of practice; and however far afield
our research may be forced to go, its value is
- .determined in the end by what it reveals about
.- what to do in reaching children {or adults) to

read,™ o -

A surprisingly large proportion of the scien.
tific studies of rexding which have
-ported duting recent years were cither carried
~on in the classtoom or had their origin in the
~problems faced in clissrooms, e cxamples
- that follow were selected from Holimes' list and
from more recent proposals. They are typical
of hundreds of chassraom problems that await
solution, 7 ~ ‘
~ ‘Henry W, Holmes, “Research in Reading,”
“Ldueational Researeh, p. 83. American Council
> on Education Studics, fn. No, 10, Washington,
~D. Ci Ametican Council

on jidt»lcn:ion. 1933,

. ... Nerpmp RissArch IN Ruaping ~ et
problems listed follow :-"How should classes be B
organized (0 provide for the maximal develop.
ment in feading of cach child in harmony with
his Interest, tasres and capacities: without un..
~due interference In waste?” What are the spe..

begin under varying school condi
differeat types of pupils?

in wotk-type reading ~ 74In8 9nd how <an evidence of their atiain. =
In -_‘VQl‘ktUPc".?“dm& 3 men;beldemiﬁedmmt qffectlvgly uﬁdetmr- L

 ~4Eh subject of th TS rent classtoom conditions?
fects on reading interests attitudes and appre. WAL e e ny
. © 0 when it Is made relatiyely heavy?'" In attacking -
e g problem clear distinctions should be made
. The impottance of such problems ina pro-. .. .o e ; :
gram of ceading research was emphasized - in -
1939 by Holmes. He pointed out that “reseasch
in reading starts, . . with vety definite and prac.
tical difficulties in- the work of - schools arid - kinds of phonic inst 101
other educational organizations. It has to take ~can they beprevented ot ellml-ated? - .-
natute SYE™ 5, To what extent and
is_ dependent also téar
- vided In reading classés 1o develop a high level
- €€ competence In study activielesy . -

~.in reading; these issucs may be sharply defined

beea re-

! thﬂ‘ shouhi the leachlng gfreadfng L

lons and with

2

- ace che requisites of readiness for |

3. “Will children progress faster when the

between progress In carly and subsequent steges
of reading and in different aspects of reading.

4. “What ypet of ertars are teluced 10 dif.
fecenc kinds of phonic igs‘mictign?

7 ¢ and in "'h'charm‘ it
any, can teachers rely safely on the eralning pro.

6. In Whatlrcépgccs shou'ld"ghe'k_ }cchniques L

used in guiding reading accivicies in the re.

spective schiool subjects differ from those used

in teaching pupils 10 read in reading classes?

7. What procedutes are most effective in
securing such effects through reading as “jn.

creased understanding of a problem or topic”,
“changed attitudes toward a different class or

group”, or broader interests? .

8. What are the relative advantages and
disadvantages of group therapy and self-direc-
tive techniques in overcoming emotional ‘dis.
tutbances that retard progress in reading?

9. What are the essentia characteristics of
a classroom environment that will stimulate in-
terest in teading and promote thoughefal intee-
pretation of what is read? '

0. By what procecte eany the quality of
oral intcepretation be improved among pupils
At successive levels of progress? ‘

X Prollcms Relating to ‘rbe,l{c'&:h‘r. A third



‘ 5 \thz ore’ the types of personatit
- dcs eiop into superior readets, on thi
‘»_:md into scrlously tetarded - eeadets,

s ate ]ust!ﬁod bn;f |
u‘ndc and the - reading
_ $ 2 potenti plng - advanccmem and how: - may. they
“are to guide hmi_.effectively; ;)n“ lt;is growth to- for and u{scd 0 bcst advantage jna
: ): \hls,” B

éading réadiness ard the prob: *7%
e Goir Taader o ecognlzed

R -the charac mseics of mdividuals expended
S Within the Tast few years sceres of studies have
1 been reported in this atea, the resules of which
~ have modified both the nature of the reading
programs provided and the kinds of guldance
given, The problems listed hete ate typical of, j
~ the' larger numbet that merit: further study. |
- Some may be classified as basic tesearch prob-
lers and others as pracucal classroom problems.
1. 'To what extent does a child's growth in’
' readmg patallel or depart from his general pat-
tern of growth?- What are the {aclors that make
~ for variations in_ this rclatlonship ,
2, Which pe:sona! charactezlsucs of ine
dividuals—mentai, social, physical-and. ‘emo-
“tional-—definitely facilitate progress in reading -
and which contnbute to senous readmg retarda o
Stion? L o
3 What ate the persoml charactcnsucs ',
that. differentiatz boys and gitls and to what-
extent are these differences responsible for the ‘attention. to the fact thﬂt there are readmg
face that bo;s in the lower grades tend to cn- prob]ems nm are “mamly dnst[ncrive"of
counter more difficulty m reading than do
~ girls? .
4. How do boys and girls. dnf[er in the
case ot difficulty with which they learn through
different menues-wsual auduory) kinaestheric
—and how do these diffetences. influence the - :eadmess of )oung childfen for reading, the
methods that stiould be used in" teaching. in- factors that influence u, and merl-odf of pro-f=
dividuals o read?” : , UIbid, p 90 L

portance in h:,gh school, college and late;.“ Sup-
port for the .oregomg contention is found in -

_ (W. )




noting seadingss of various kinds have been
ecommended for lntensive study duting recen

esearch in te

- Auerican Council on Bducation, in 1939, The

pature of the demands made ‘on the reader?
o Howdoesread: ng effect and in what

cvities?

.ence and aids to leatning in specific study ac-

1
improving reading in secondary schools?

di
high schools,

senior high schools and junior
- college?. ' C o

o reading ptoblems that arise in the respective
curriculum fields and the kinds of guidance es-

each field?

g 6. What are the adjustments essential in

- the difficulty of the reading materials needed in
- different content fields by students of varying
- levels of teading abilicy?

7. What types of corrective and remedial
- training are needed by deficient and seriously
.- handicapped readers?

ondary-school pupils be increased and tlici
reading tastes elevated, and what are the condi-
- tions that make for pernancacy - of desirable
* reading interests after stodents lcave school?

S5 Wihat are the nature and viricty of the
- mesuring devices needad. in oaking w va'id

~ Nusowp RESEARCH IN RuADING

 sppralsal of reading’ ackiicveintnis nd in
ent - uating the effectiveness of the insteuction pro- -
1s. One of the most detailed proposals for o o
‘ ing at a specific Jevel was pre. -
_pared by 2 Committee on Reading In General
 Educatlon: (Secondary School Level) for the.

- 10..What Is the natate of the in S
- tralning nceded in acquainting seconidary-school
- teachers with the reading , ey
oo s Do, CUation, 2 T8 face and in developing skill in dealing with
problems recommended fot study follows g ST EONERE 0 SR
: - Since the foregoing list was prepated, many
 of the problems Included have been studied to
‘a greater of less extent. Few, if any, of them

1. What arc the majot functions dxatread
-ing serves in secondary schools and what s the

ﬁgys is it lnfluenced by other types of experl.
. suggests, also,
S 30In !j\fhit':ways and _‘zdk, white éxténf are - ‘,
eading,” language  and “thinking - intecrelated,
and what are the implications of these facts for

4. What are ri-e merits aad limitations of
(fcrent types of reading programs in junior -

5. What are the nature and variety of the -

sential_in incréasing reading competence in

-8 How can the reading interests of sec-

. }"1‘5 :_,

have been fully solved. ‘The list setvés, there-
fote, as a fairly :

types of peoblems thit are in®

- tesearch in reading ‘at’ the,Secondaty . level. I¢ e

urgent need of study at other levels,

The diécdsﬁ?on thus if»a;",haks diteétéd atten.
tion to reading problems in four general areas:

- those that are concerned chiefly with the nature <
-of the reading act, the course of its development: -
toward maturity, the- processes involved, the

factors thae influence progress, and the inter-
relationships of these various items; those that
ate concerned primarily with the specific issues
which teachers face in otganizing reading pro-
grains and in developing the various kinds of
reading competencies needed; those that seek
a better understanding of the reader and the
development of reading programs adapted to
his specific characteristics and necds; and those
that seek to find solutions of the reading prob-
lems faced at different grade or maturlty Jevels.

1€ space peemitted problems relating to cer-
tain specialized areas should be listed, such as
diagnosis and remediation, teading in the re.
spective cuericulum fields, interest in reading,
the hygiene of reading, and evaluation of in.
struction in redding. Most of these aress, how-
cver, are represented o some exeent in the pre-
ceding lists. The various problems to which re-
ference s alteady been made from a faitly
septesentative list of those which should be in-
cluded in a long-time program of tesearch in
riading, ‘ o

od i eyale '

Sevice

problems which they -

dequate guide today tonceded
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- l’;oblvms ol Spcciul ln{ewtl 'I'odny

long-time progeams of ‘tescarch In reading are

tion; or the urgent ‘need for better understand-

~ing of cettain aspects of readmg and thcir inter. '

i relatlonships

The cutrent peuod is not an exceptlon to

|hc rule. We face a varlety of conditions today

~which give tisc to a series of ‘challenging read-

ing problems. On the one hand, the demand
~ made on readers has been incteasing during

tecent yeats fac more rapidly than schools have
been able to develop the types and levels of
competence needed. Evidence to this effect is
found in the nation-wide demand for improved
‘reading instruction in schools in the urgent ap-
peal of thousands of young pcople and adules

for individual help in ovetcoming teading dif-
ficulties, and in the participation of hundreds of -

thousands of adults in classes which are chxcﬂy
concetned with the improvement of reading. On
the other hand, new agencies of mass com-
munication and - better aids ‘to learning have

developed at a surprising frate during ‘the lasc:

two decades. Millions of adults are now secut-
ing through the radio and television types of in-
formation that previously were avaifable only
through print. New and effective aids to Jearn-

ing are being used widely in schools today as a * s
" that these purposes differ widely among groups - -

supplement to or a substitute for reading, These
and other developments have given rise to a
series of challenging problems which are in
urgent need of intensive study today.

L What changes, if any, are taking place in
the dominant role of reading in contemporary -

social life? The fact is widely recognized that

7 As one reviews the history of the sclentific
study of teading the fact stands out cleatly that -
as shown by Lazarsfekl™ millions, of children
~ supplemented at any. glven period by a cone
contrated auack upon’ problems ‘of SpCClal i<
terest at.the time. These problems assumie large
signifiaince for any one or:more of sevetal tede
sons: changing social needs; new conceptions
of the function of school,mg, the " dnscow-exy of

Conew prob[cms which ‘call for immediate solu. cfforts fo lind the solution of challenping. pet-

- mently to tefevision, for many lighter forms
of entertainment that formierly were secured in

also that reading Is 'a resource on which
- sonal and social problems. lts imponanc‘e is due’
o the fact that the reader can peruse the mater-
- ial at his own- rate. reflece on the ideaS‘ pre
hended, and come to reasoned concluslons. “The .

“i$ clnnglng. ‘Lo the extent  that this is true,

- fact and should adjust reading | prognms to meet _
current necds more cffectwely pehi

- of people? Previous studies have shown that the -

‘tions. In view of the widespread use of the radi

\\c rc.ul ihe m\\sp.lpl.r Ius tod.\) than formcrly
for the flash of the minue news-and more to -
sceure the facts back of the news. Futthcrmorcv .

atd ‘adults Irve turned to thie sadio, and more -

large part through reading. His findings suggest

thoug,lnful individuals rely mcrcasmgly in (hclf

examples given suggest that the role of reading :

school and adult agencies should rccogaize the

2 What are the variont Immlom tlml mtd ;
ing should serve in the lives of dt//erem group: T

amount of reading and the specific functions.
served have differed in the past among people.
of varying ages, educational levels, and occupa

and “television, and frequcnt attendancc a
movies, what is the extent and character of th
reading that should be carried on by diferent
classes of people, and, indeed, by individuals of
varying C‘lpaClt[eS interests and needs?. The re-.
sules of a study now in progress conccrnlng the
purposes for which individuals read are-illu
inating in several respects. They show that read:
ing scrves a.wide variety of purposes in the .
lives of millions of young people and adults,

and individuals, and that -there appeats to be -
both group and individual patterns of reading .
Further, rescarch is needed to secute A more

adequate picture of curtent practices.. l:qual!y_
Paul T. Lazarsteld, Radio and the Printed

Page, New York: Duell Sloan and Pearce,. -
1940, ‘
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t 8 should serve today i the lives of

stimulating and directing the reading  intetest
‘and hab

nd‘adulrs.

- of children anid young people. In the fusther
 study of the problem; three facts should be kepr
~clearly in mind; first, that these new agencies
- bave much to contribute to the enrichment of
~ ¢hild life;” second, that the values secured
- through reading and- othér aids to learning
should expand in harmony with the <hild’s in.
-ceeasing expericnce and maturity; and, third,
that the guidance provided should enable the
- individual on teaving school to fit intefligently
- and effectively into adule reading activitics. The
~need is urgent for u thoroughgoing review of
- the distinctive toles .of personal reading and
other forms of vicarious experience amoag chil-
deen at successive fevels of advancement. The
- facts and. principles that emerge should enab!

. teachers and parents 1o develop the interests,
- atticudes and power of discrimination essential
.- if children are to make wise choices of media
~and to use personal reading in ways thae will
. insure its greatest contribution to child fife.

4 Whar are the reasons why u surprisingly
lirge wumber of both children and admlts are

S NENDED RESRARCH IN. RUADING -

mpoKant ate steps which aim to' determine

¢ fully than is known at present the yalues
- people of varying charcterisics and clrcum. -
stances of - life. Such-information s needed if
chools and adult agencies’ are successful in’
its of different groups of young people

3. What'is the yole of persomal reading in-

he_lives of children and. young people who
have actess to and miake wide use of the radio;
selevision and the cinema? 'The tapid develop.
ments of new agencles of communication have
affecced the personal reading of children and -
young people. Some of the evidence avaifable’
sugigests that the fnerests aroused through ‘the
radio and cinema lead 0 4 larger amoiine and
a wider fange of reading. Other studics reveal -
 striking evidence to the contrary, More detailed -
information is needed concerning the cffects of
these agencies to date on the personal reading

“alluring rewards,

not aliracted bo seading a5 a dosivable form of

Neisnre: activiry andbow “can this situation be : | g
corrected? Closely telated 10 the foregolig ques ¢
tion ‘are many challenging problems faced 1o |

establishing desirable teading Interests among

children and adults. The nature of some of these -

problems is suggested by the following ques-
tions that were discussed poin‘tedlky;jn“ajéccnt:; ook

- conference of ten social “scientlsts:® Why do. .
many- children acquife a negstive artinide 1. SELTE ey
- ward.teading? Why do many adults Jook upon -

feading as & high-brow activity? Whae are he ¢
~influences that result in the present distaste for =
‘book reading? How can these ‘attitudes be - =
changed? No more challengiog problems are. -
faced today if reiding I 10 continue (6 play s "
significanc role In the lives of children and = |
‘adults. 'We need added information, t0o, con-

cerning positive steps that can be used to pro-
mote teading interests and habits in an o
whea . radio, television and movies offer very

: types of growsh through
reading that arc of greatest significance today
and bow ean the euds “ought be most effectively
wttgined? Throughout the history of this coun.

5. W b:zln‘a.:re tbe

Sty the reading matetials dssigned in*school have -

beca selected in terms of thair assumed .values
in promoting desired understandings, attitudes,
interese and appreciations, At times religlous
and moral motives predominared; at othee times
the aim was to acquaint the reader with the ex-
panding world in which ke lived and to pro-
mote . the - understandings essential for good

citizenships; at still other times, the chief ains

wete 0 acquainr pupils with fine setections and
to develop an appreciation of good Ticerature.
The issue presented here refates 6 the nature
of the understandings, attitudes and skills that
should be promoted thresgh reading at various
fevels of advancement. "This question is as broad,

- SLester Ashelm, Repors on the Conference on
- Reuding Devolopmens,

i (January 2021, 1951),
New Yotk: Commitee on Reading Develop.
ment, American Book Publishets Council.

inan age
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_,Of course. as ate che ﬂms of cducatlon Bp- .:ﬁnpp
. propriate ot the kind of wo:ld ,in which we ate
7 liylng. Tarther research In this area Js desentlal -
. before readmg matetials can be sclectéd most
o wisely, Closely associated with this problem ‘s the i
- ‘the ‘need: for further ‘reseatch concerning the . that s

- teaching procedures that are most. etfoctlve in

: kscCuring the ends sought through rcading

6. H’Im is h’:e rcla!we imporkmca In :pe-

- vifie Ieammg sitnationt of reading. and other
" aids 20 learning, and the order in which they

~ thould be wsed? The. development of new-and
- valuable aids 10 learaing has created challengmga

’teachlng probtcms ‘The fact Is known, for ex- -
anple, that certain ‘things can be learned mote

readily in some ways than in othets, We do not -

know as fully as we should, however, which-aids
to learning are most cffecnve in achleving cer-

tain goals, Liqually important is a cleater under- -
standing of the various alds to learning that can
be used to best advamage in the study of a given
problem, and the most effective order In which

to introduce them.” Furthermote, we know that.
~ individuals vary in the case with which they_
learn thtough different sense avenues. The need

is urgent for e better understanding of the ex-

tent to which reading and other alds to learaing
should be used in promoting needed types of
“development among pupils of varying levels of

intelligence. Both classtoom and laboratory ex-

penmcnts are cssential in securing added insight

concetning these issucs,

. What shonld be the focus of attention in
der. clopmg reading attitndes and skills adapted
to comtemporary needs? The fact is well known

that emphasis ia teaching tcading has changed -
- radicully during the last fifty years. Prior to

1000, for example, the development of the
habits essential in effective oral reading re-
ceived chief attention. Between 1915 and 1925
major  emphasis shifted from oral to silent
reading. Mote recently emphasis has been
given to the impottance of breadth and depth of
mlcrpumtnon, zhc reader’s reaction to the |dcas

ryELl!MllN'lARY LM-I lSll

- or an effect of poor progress in feadmg Cate-

the tight of :he Majo funttions that.
‘setves In promaxing child development
mcctlng-:cqntemponry soclal- needs; v
t {mportant rmding au’ttudcs and skil
] i igh a well-plai
rendmg program? In rcachmg “conclusions, 1y
~ facts should be kepuc!ea,rly in mind: firs
grow:h in mdsng’ 1s- continuous; and, secon
that the :cading demands made on children and.
- level- of ’a;lvancemcnt shouH

and yomb by lbe {émpa ;é db!mrmg condi:
tions of comenparary life that interfere. with
“progross in reading? Nunittous stidics repo:ted
recently provide clear evidence that many chil-
dren and youth suffet from emotional distur-
bances that often affect progeess In: teadmg-
“The need is urgent for more ‘detailed and pre-
cise information concerning the natute and ex«
tent of such disturbances, what “schools can do
t0 correct ot eliminate them, and the best pro:
cedures to adopt in teaching reading in the case;
of emorianally. disturbed children, The problem
is furthet compl:cated by the_ fact that an em
tional disturbance may be due to the face tha
a child is making slow progress In teading. I
follows that teachers must not oaly be able t
detect the presence of an. emotional condiuon_,
but be able to determme whether it is a cause

fully planned studies are needed to determin
the most effcctlve procedures :d euher case

9. How shonld instruction in reddmg be'
organized in order io provide miore e[feclwely‘
for individual differences among pnp:i: inexh -
school grade or class und at the same time take.
advantage. of the vilues inberent in gronp
achivities? "he fact thar wide differences ‘exist
in the mental maurity, incetests and other Im.
portant chatacteristics of pupils at each grade
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rience shows that many significant values are

ing can be organized 50 as to take advantage of
- the stimulus that resulss: from-the cooperative

- vantages and dissdvantages of different proce-
. dures can be accurately identified. -
0. W hat cbaﬂge:j are essential in the read-

3 ing programs of specific ‘schools and sehool
Systems in order to adjust them better 10 curren

. beret in them? The responsibility of adjusting
- reading programs to changing needs and the

tevel tus, long been established. Mote detaited
information concerning the nature and extent .
of these diffeteices is needed, Purthermore, ex-

inhetent in group activities, W ieed to know -
more fully than at present che nature of these -
values ‘and. the ‘conditions Under whichi ‘they
are attained most readily. Much informal ex-
petimentation has been in progress during re--
cent years to determine how instruction in read-

study of a challenging ualc and at the same .
time provide adequately for individual differ.
- ences in Interests and- needs. Such experiments
- should be greatly increased in number and so
- otganized and conducted that the relative ad-

- needs and 10 overcome specific woaknestes in.

_ Nunowp RUSHARCH IN RmaoNe Siie L

“tesults of research Is a continuous one that -

cannot be neglected by any school system. The

need for overcoming weaknesses in a school's =

reading pr .., due to failure to provide ef.

fective Insiuction Jn- al) essentlal; aress, I .
equally utgent. The fact that ‘achlevement In
some school systems Is not as high as it was -

formerly provides steiking evidence to the effect

that vigorous appraisal of reading progtams is
“essentlal. In view of the natlon-wide demand
that instruction In reading be improved and
that greater competence -in reading be devels

oped, all schools should undertake, in the ime
mediate future, a thorough and critical appraisal -

of theit ceading progtams, In the course of such
efforts it is hoped that improved instruments of
evaluation will be developed. - - R

“The fdregoing Ilst of tﬁrrén: r'eaai:hg prob-

lems is by no means’ &xhaustive. It focuses at-

tention upon some of the broadet issues which
merit consideration today. It is hoped that the
lists of problems presented in the carly section
of this paper give adequate emphasis to the
more detailed types of siudies which are of

large importance today.
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émcc <pccch s blologlcal'} n origi
&iologual - mghmism,; and predomin

of its yoldttondry pr
related o the biologlcal origin of»‘

o Imphcnuons ,uc concerne
_ f J.\ted On!y the fiest twe
2 a.specles. From the standpoint of its being  here.
" produced by ‘definite action” of - body -pars,

tspeech Is physnologncal m;funcnonk and, ag we ¢

as a powetful social force in man's survival and
devclopmem. We sec speech as a means of ex-

. his wishes, his knowlcdge, and his ideas to
others.

In the world of cniucauon speech includes
such activities as reading orally, acting in a

play, broadcasting, pubhc speaking, debating,
conversing, participting in organized discus-
sion, and conducting a meeting.- Many othet
activities are also included. In recent )'ears
.speech bas evinced a growing intetest in the

field of listening; and many speech textbooks

include & consldcrable body of material on that
subject. 7y

Speech also includes the study and the treat..
ment of persons with speech defects as well as -
related emotional problems; it inclodes pho-
netics, semantics,. voice sciencc, and has mote

recently allied itself- vety closely to the whole

field of hearing on the basis that the cars are

+speech organs in a very real sense.

Taking the broad view, specch would en-
compass the entite range of the social, psy-

chological, physical, and phys:o!ogml study of ; £o0
“'University of Orchn Eugene, Orcgo

20

commumcanon )

the lmguoge, the greatér ore the evidenccs of;' o
" its ariatomical componem& Obscrvlng that thc,:~ :
, purposc of specch is communication, we see it

" pressing - motivations, dcslrcs, and needs. . We
‘sce how It makes poss:ble man’s extension of

~of speech dogs niot set up ‘muttally exclusive.

“of research,

. Needcd Rescm cl: ln Speecl: Isrh!cauo

lems in the aoalysis of the , peecl
processes and thelt relation:
other aspects. of human bchavior.

It is cv:dcnt that such a dw:sion of the ﬁel,

ateas but does cstablish three chiannels of study}
on the basis of the implncatlons of three kinds

" “I'he first task of an educationa) system
knnkc ns puplls 1rtuulate.i’lhe 'rob1

effectivcly i this is true, or evcn pamally true,
the most needed research In speech s
which ¢an be applied educationally, We n
rescarch wh:ch will tell us something  aboy
developing ‘and teaching specch " skills ‘in th
ptimary, intermediate, and sccondary schoo}
levels with better results th1n we ate g(\tin
now. 8
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gfades without having acquired distince articy-

etligibility as well as the arcistic effectiveness

an see the pousible importanc ? O :
hild mort about speech sounds.” We ‘can see
1€ possible need of teinforcing periodically his

specel theoughout his element
Peérhaps we could afford to expetiment in
-order to discover how the pupil's speech would
turn out if he wete given serong units in
- phonctic (raining at every grade leved with the

.“Such- a program, il insticuted on an experi-

~oughly - truined - ceachers, might  produce re.
-vealing. results. “This suggestion of introducing
> aregular phonetic program into the curriculum
is not to be confused with the phonics work
that fruqm-mly,n‘ccompanics the teaching of
reading. ‘The phonetic training we are suggest-
‘ '~>'|'ng’ A5 4 experiment is not involved with

establishing auditory concepts of speech sounds,
with studying their acoustic characteristics,
and with learning the manaer in which they are
- produced; and the. aim of such an experinent
~would not ‘be to sce if it produced improve.

see if the pupil would not eventually speak
more clewrly and have beteer command of the
- several components of oral cxpression,

o Coupled with this experimental atept 10
“ingrain bawer atticubicory habits in “children
“would be other areas of exploration such as

E]

PAruntext provided by eric

ation, ‘Their words are not spoken' cleatly be- '
usé the solmds in the words are not distinct-
< produced.: When we consider that the in.

to” control the distinctness of articularion, we .
of teuching the . 2. Thousands of ‘schools have acquired re-
cording machines of various types, and they are -

4im of heightening and focusing his attention
00 specch sounds in isolation and in stqueace, -

_ment in word recognition and reading, but to .

‘j‘svtdmmonly obsetved in_high schools -
universitics that a very lazge numbet of stys -

" perpetuate his dnterest in - the - clements of
s have. advanced “thtough “eight or nine

.speech; and how to develop wid L hin
awarengss of language and communication . in . s
ech as an auto-

PR

uditory concepts of the phonetic. elements In -
ary schooling and -

- greatest advantage. We nee evl
'~.dc-n¢¢,’w11icll¢)>.,wil_l show whether Or not record-

- mentai basis and under the direction of thor- -

: ;,'ans/ném;;i: RJ:s;ganc}ile{ Spmcu S R

words, thymes, and ehythm; how to initlate and

within' him an

conteast 1o his developing sp
matic sociol funceion.”

-~ It would be of significance, 100, if we could "
: e . ! . lind “out by represcntative sampling’ méthods .
D depends frsc of all wpon che ability  how much elementary teachers. know ‘abour

phoneti¢s and oral expression in gencral, - -

~being used in a viriety of ways, When they are. .-
“used f6r speech traiting, we raise the question <
s to whether ot not they are being used to the -
We need experimental evi.

ing devices will aid materially in helping to im. :
" prove specch; and we need to investigate mote
thoroughly the methods by which they may be'
~used for maximum resuks. One is lod to feel
- thiat 100 often thé majo opetating factor in the
use of a recording device Is its noveley.

What ¢an be accomplished b} having a per-

-son speak: into a microphone and then baving

him listen 0 himself? )5 2 person able to listen
to his own speech critically enough to thereby
improve i? Should certain specific training

" precede the use of the recorder? Do certain

-~ written ot printed symbols, but is involved with :

aspeces of speecls yield more readily to change
than others ‘when & petson studies his own:

voice recordings? Wihat are some of the factors -
and conditions which should control the use

of recording and listening procadures for the

~ teaching of speech skills?

- how 1o capitalize on the <hild’s mtural fove of

Assumiby that the ‘cdu,ipmem is of high
- fidelity, are most people able to recognize their

own speech from recordings whea there are no
context cues? In everyday speaking, the individ.
ual hears his own voice radiating though his
head bones ¢o his inner ear; and some of the
frequencies of suund which deterimine his voice
quality he docs ot heae as others do. Coq.
sequently, what he hears from a recording may

o . g i




How do pupnls’fe

- they frequently he
- speaker but seldom see?. What is the efféct on f

- the pupil. of this less personal form of deliver- - f
- “ing to him official information’ and directives.
“about school affairs? Doés such a communica-.

- tion systcm withifn-a schoo! hive anything tof. ‘

- do with emotional tensions of the teachets as b
“well as the pupxls’ This last question” may be

- pmncu!arly impomnt in those cases where’ the j’;;,

er's speech on the speaking habits of her pupils -

~ rapidly under some teachers than under others

'f‘obscrvablc chfferences among teachers as to  wi

‘about theit principal whom. the
vet the classtoony Joud- ' -

sound system_is cqunpped so that the central ' pr
office- my - listen in to any. classroom: ‘selected.” - 3 i
At what grade. levels-and how effectively can

sound systems be used with pupil opetation and’

~its attendant possnb;lmes for inudental speech - con

education?

3, More research nccds to be conducced in-
reference to the offects of the dassroom teach &

- picy B
2}‘m teadmg if pupils
- stare. to do more talkt g

and ‘on thele atticudes towatd  school wotk In %
general, Do pe-primary and pnm.uy gradc :
children with poor. specch habits improve more

when no directly  applied speech training’ is- 6 St)me hght cou!d be thr W _
given? What ace the differences in the speech’ 'turc of the p;occsscs mvo!ved in cxtempora :
of those teachérs in tespect to- rate, intensity, ¢
pitch, quality, distinctness of wteerance, and the
quantity of their verbal output? Are there other ij f




o ,the sPeaker looked-at them, It is a fact that no
~two speakers preparc fot themselves the same
~-kind of notes; their forms will vary widely, It

s also true that scane of the notes we are
- allowed to see'after the speech hus been given

- make us wonder how they evee setved the par-
- pose at all; Perhaps a study of such notes would

~and recall during the speaking ace when we
. -analyze the written verbal cues” that speakers

“wish to express,
7. Smcc the’ cmonon.ﬂ life of thc dwclop

- phases of his specch activity, it is suggested that
some sor¢ of semantic research should be done

interjecons among children of various ages.
Speech exists not only for the . purpose of
modifying the behavior of others, but it func-
' tions as an oudlet for the emotions of the in-
~dividual. What do these expressions of taboo
language really mean - in terms of the child's
attitudes toward authority, toward the opposite
sex, and toward himself? Do the reactions of
adults toward such hinguage on the pare of the
child condition his specch development as a
whole? Will a traumatic experience, or scrics
of expetiences, in respect to forbidden words
‘or _phrases have a carry-over «ffect o uthet
words with similar syllables?

More rescarch neads to be done to under-
stand the - mechanisms behind a child's saying
one thing and meaning another, In the ¢lass-

wanting to do a certain thing but saying thac
he does not want to, or he may say thac he dis-
likes the teacher ot his phymate, when in reality
he feels just the Opp()sit(‘ Many studies have
been made of the ways in which childeen pro-
jéce their feelings, desites, and ‘muotivations,
o @mriis suggested that more sesearch is neaded

ERIC
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ha\e to bc suuhcd along wich thc :ccordmgs '
- of the speeches given; and some muhod would
- have ta be devised to let us know at what times

~ tell us something about thought organization -

design to call to mind the mental conceprs they -

_ ing ¢hild scems 1o have some cffeer on various

- on the use of profamq, taboo expressions, and

to0n we sonietinics sce the ¢hild in a situation

NH‘DI b Rr SHARCH | N Sm,rcu LT 5:';1:‘23]‘

in tlns atea in which thc ch:tds cve:yday speech, o
tesponses .are used for analysis instead of the
responses obtained in the- controlled s:mattons‘ :

of the observ‘mon foom.

8, The whole area of oral’ rccinuon needs»
t0 be studicd in relation to the pupil's develop-
ment. of speech and his speaking personalicy.
Perhaps we could learn something about. the

technique of askm;, questions of children and

of drawing out their answers in such a way as

to give them a greater. prepondemncc of suc-

cessful speech experlences than is often the case.
Does the problem of stagefright take root in the -

child's life during these question and answer
periods in which he faces a dual problem of ad-

justing his speech to' the group and of saying

things he is not prepared 1o relate? What would

be the tesults if the children asked more of the
questions and - the teacher did more of the

answering?

9, It is common for some parents and tcach- ,

ers to encourage children 1o learn and recite
selections very early in life. In many Sunday
schools it is the practice to have the child mem-
orize biblical verses. Research is needed to find
our.more about the cffect of such experiences
on the child and his specch stability. What -is
the natute of the social load the child carries
when he does such reciting? At what age level
is it best to encourage these performances if at
all; and what principles in handling them could
be uncovered by experimental evidence?

- 10. What could we learp=about the effect
on the oldet child produced his patticipalion
in school plays, operettas, and skits? These
spewch  activitics are cxn‘cmcly common in
schools .verywhere; and, in the main, the cast-
ing of children for parts scems to be dowminated
more by the teacher's desire for a successful
production than by a careful consideration of
the values which might accrue to the individual

child, What are the effects on the child of .

having a part in the school play? How does it
affect che oldee child's specch style? Do people
tend to incorporate in their speech the lines

o
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',cx'\mplc, havc t1ught s miuch about tmching?

reading to everyone. Out knowledge regarding-

~ the functioning of the human braln could not

have been gained without the study of the de-

‘foctive braln, When we suidy specch deviatlons

- severe_cnough to be called dc[ects, we cvolve -
’ 'prinaplcs and mcthods that ate ‘dpplicable as
wellto the tramlng of normal spcakmg persons,

0 en to question.
" Let us suggest a few problcms int the area P 4

. :‘of ‘speech pathology whlch need jnvestigation:

1 deis an observed fat that distractions
wxll hclp a statterer during _givén moment
get out of a blockage in his speech ‘He often .'
_organizes for himself certain distéaction devices
- to_help himself. Sometimes. he  will whistle,

- stick out his tongue, jetk his head,” squint his.
. cyes or frown, of suddenly change his mind -
about the word he was golng to say : and ueer -

- anothet. If we sub;e« him to mild pam or‘j*
- _discomfort, spmk along wnh'hi :
"+ buazing sound in his ear, he may be dlstrmcd
cnough 'to “FeCOVer - mote quickly from -his
~ - spasms. Why do such distraction dcviccs work -
~for 2 while and theén, when he gets used to
- them, ccase to be of any help atall?. What is-
- the pnnuple behind d:stracuon s momen:ary i
‘ aid to the stutterer? ot

2 lf and when, adequare means”are devcl

“'7"‘26_“‘"_‘  : ey ;. IZanNmnY th nui

_StUdl(‘S scem to }m’o bcm in doubt becduse. of
the Jimitatic
“methods. Piest, we had better develop better
- tests ghm we now. hwe. and this includcs the

of the testing instrument

4 lnv;sngators h.\\c stud}cd il

,mcnt of spetch in the indl i

‘:‘Sm)iiul), Jmny stud;cs have bee
i spccch tmpmvemem on the pate of { i

in varlous dge brackets. Some.int

“might_be: obtained - from studying  epe
terjoration under certain condltlol
“changes take place In speech a5
“loses * his henrlng' Esperimental

- could be set'up in which subjécts

héar themselves spicak,’a sott of artificlal”

_ncss mduccd by mcms of nom :

‘spcech rcsuhlng [rom the expcfimtrf

privation of heatlng could be’

kymograpluc and oscillographic  re:
Such invcsugatloﬁs mlght thro’ 50
l o

: yould‘:i
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6 Some of the recent expenmems wnh, what we are not able © obse:ve mxght be
he v;rmcal frequency at which various individ. leatned by cultivating the mtrospccuve ab:lmes L
of speech defecrives‘" : S

“* " The purpose of tﬁns a:tlcle has bcen to pre-“ L
.isent some - thinkmg which - maght st[mu!ate‘-j.;

> - tempted (o reylew the
{  has alte:gdy been o

penetmung self- atm!ysxs All of 4tha basic. m
for tmation we h.\ve abouc speech dcfcc:s ‘"‘dz'
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‘ 'f-of tlle uor!d rcly 1Inwst wholly on. :he spokcn

- word. [n'our ¢arly schools in this country, oral

instruction was the dominant method” of -in- -
- steugtion, ]m!ml for ages Nistening - was lhoh~
-~ primaty mcans possessed by man’ for gaining

~an educatlon and for enlarging his own experl-:

- “ences vicaricusly. ‘Then, listenlng was an Indis

- pensable are; the ‘ear hicld prcccdenco oyer the -

* eye. This poing was well put by Bonaro \V
Ovcrsnm who said‘ s

~ |u

lhc lndwndml who iy
, St.\gcs of history, had no ki

~tener must have remalned a pxlsom:t wlthm hns -

own small cell of expctlence" A

. With the: invention of the prmung press‘

; fwc centurics ago, hstenmg slowly gave way to
“the printed | page, “Through the centurids ‘the =
reasingly prlnt-‘,"'
o minded, and the major burden of obtaining an -
©_education was placed on the cye. In time,’ lss-“””
tening and the culture of oral tradition _were .

 Western World “became i

‘,,_,ﬁcld of lmminb lm\c nppmrcd and teachcr
fin a grmvingi )

lasgely feplaced by print and by the practice of . of

-~ measuring literacy In serms of reading. Now, in- f'
~ - less than a qu.mer of a centuty mass media of
~ oral communication have retur,ncd

its formcr prccmmence.

to the ear

C fii tenialn umnswe;ﬂ! .;
identify- spme of thos

‘ the hct that only the éy: ,

-]:solatcd mstances, w,” 1ally




seud:es do serve uscful pulpOsts in the task of
' mg lhe objccuvc:. of in:uucuon

Our mssslu into and” npprocmnon of the
: pl1c¢. W

presentations; and to talks by teachers and fel-

mauons \wll come to thc rmders mind

ade.: Among tie fitst were thost by Paul 1,

Nmmn msmncu N LISTLNING R D

hich listening oceupies today in the .
“schoot and’ out-of-school lives-of children and -

~ests, hobbics, success el
. persomlity? - Ate the hs;cnm;, activities oo

~without doubt the most. impormm of the four

language arts, "heré ae, however, other criteria
- for 4ssesslng the imiportance of an activuy One
s its role ot influence in the fives of men. A"

ery. few smdles of thxs kind Tave: been} E;““mb" of "’f‘d“;ha"e nppca

fow stadents. Many: other types of- hstcnmg‘

J

o

ptoportion of this hsxemn& time is devo:cd to

.. converstion, group discussion, tatks of varlous = -

- kinds, radio progeamss, and all the various types;f BT
~of listening sitations? - Docs the amotint of '
“time devéted to hstcmng, Increase or decreasé”

-young people would be: grcatly enhanced were - as.chidren progeess through school? What is -

-more facts available: concerning tie amount of

¢ people devote to listening. Tt is | important -
0 kinow riot only the total-amount of tinie but’
Iso the time devoted to the various kinds of -

listening activitics. (.hlkltcn and adults listen school ap p:cdably dlffcrent in klnd Afrom thos i

to convessatlon and group' discussion; . to ser-':f’_°“' of school? -
‘mons, rravel talks, debates, and public addresses
£ many kinds; to a \vnde vatiety of radio pro:

grams and sound . motion- Ppletares; to dramatic

the relation of che amoune of time devored to.
listening to such other fartors as teading Inters a
in school, mte!hgem@,; SR i

2. How importan) Iute»ing in modemf 0
hfe?—- Quanumtwely speakmg, hs:emng ‘

Inrecentycars

129,30, 31) who teportcd on the
elative: amount_ of time dcvoml to hsrmmg‘»;:
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_ inﬁuence of llxcsc lmss mcdn of onl com» L
~ munication? To what extent do they increase
- publi¢’ cn.ligh:enmcnt of the importanc soclal,
_econontic, and political issucs of the times?
©In what degtee does this mass hstenlng niake
*{or unity and sochal solidarity, and In what dg- -

gree does it produce l\ystcrm, confuslon, andf

S dxscomcm?

another; they listen to one another on the play-

- prifted page. -

‘We need mformauon, too, about the kmdsi 5';
of activities in- Modern life. which dem_md a 8t
what situ.yv R

- high degrec of skill in listening. -

the read
“questions_that all hstenlng is confined 0 the
mass media, Cluldrcn and young pcople tisten
“ to sermons and to theit Sunday school teachets; -
~ they listen to their teachers in school and to one

% How y cll do 5{::/1:!}: h:lcu’-—a e perl- .
odi¢ “measurenient of the reading ability of .
pupils At all educatlotial lev

: ‘admimstrauon of standardizcd, l(‘SlS

gy i school admlni‘smcors knbwk
It must not be assumod from e foxcgomg‘ :

i} abilmcs md (‘lﬂbllﬁlﬂ

~pupils: Bue they Lnow;\mmlly ndz}ung hoar
*the listening abilities:

d disablli
pupils. Why? One reason may be v
been insensitive to_the importanée o

Casd Ianguage ant and hence have not ¢
~ grotnds and in the city streets. Whercvee they’;g ‘ ut
- are, they are Tistening & great pary of evcry
waking hour. What da ﬂmy leatn? Whag is the
-~ effect of this listening upon their vahie systems, b
 their ideals, theit attitades toward their fellows .

_mien, their moral codes, theit undersmudlng of ©
~ the physical and bnologxcal univérse?. Cenainly-"’,
it would be naive to assume that their education” . ?
comes solcly, or perlnps even largely, from the :

 tions is thc major burden placéd ‘on the ear’_ii i
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7\ .lt pmpomon of puplls ate so rc-‘ be nlcnul‘ cd and dccnbcd 8 we niow Idennfy;
: rening_sknlls s 10 rcqmre rcm'di.xl_ and describe’ the 5ood mdemWhac sk
: e ,j}i.:b:hucs or. att idos are

/1. ADSY en © the quosuons rused;.;_. Kt

¢ availab] only after many. studtcs_i'

de. Funhermurc. these studics

made only. when ﬂdcqmte nmasuting‘fﬁ:
aidal (




n stlii}bl,‘ as c-asured by school ! ]
" how to i en,bctter tlmn thosc ‘who 'do Jess

,comp‘ctcncc and \-ocm:onal succcss? T
5, in are the mmIamic: aid di]fcrence:

-‘;bcm'cen Hifening and readingl~=

listening ‘are” :he,tccewing énds of the coms

municative proce They are assimilative skills. |

by which, dhrough hn-'ﬁ

o fgmgc, ptht‘rs m1y -communica
. means by which our cxperienc

'cendcd vxcariously tn a!most hrﬁ

;Iar? ln wh1t ways duﬂcrent?
: 'lhcre axe somc ways i

. _lng, the sgml\er sets the pace of commi lc”
tion; in ;cadlng, the rendc: sc-ts it

o may pause

= longer- passagc. He nny stop to thi ‘
~ what he has just read, letting his mind. fqllow'

- number.of vo!umary excursions of Interpre
 tation, association, and implication; The listeper
must. wo:gl; somc bit of ewdencc ot proposal

1ation lon whi!c‘“

‘vpomc He cﬁnnOt pmse 0

o ,nmmphor, or matshal his own“ideas n sx!cnt‘~‘~""'

) ;T’dcbuc.




‘done, Tt fs not the purpose of this article to re-
view thé existing cesearch in listening. Readers
ho ate interested in gaining a background fo
?undcrral:mg studies in the relation between liss. -
ning and reading will find srudlcs by. Corey*
(12), DeWick (13), Erickson and ng (14),
oldstein . (15), Greenie: (16), Knower, Phil- -
lips, and Ko¢ppcl (19) Larsen and Feder 1),
Rulon and Others (33, 34, 35)s Russell 30,
‘Selover and Porter (38), Sims and Knox (39),
‘Spache (40), Stump (42), Tiremin and -
'Wmls (43). Worccstcr (4‘)), and Young
(32) useful, :

6.. ll’lmr /.mou mﬂm:w;e 1bc q/mhly ol
Imcmng in and ont of sehool?— We have
known for a long time that a varicty of fuctors
nflugnce. the quality of a person's. reading.
h:snch Sc(' ingly migor maticrs as Icnyh of
spacing’ between . lines, margins, size of

qughiy of paper, col lor of bmdmg, pard:

\"o.abuhry lo.ad sentence. srmcture,

cluldr 0, young
 adu hkc stc-ms in hr&c pate from
studies of these and mher hcmn. 1ffcct|n1, read-’

CReisia zhns aspocz of the teaching of listen-
ing-that most of the rescarch to date: has been -

,_llstcmngf

£ and side and center headings .\ffC‘(‘( Ol we knqa morc about \\ll.\t 1 IL(’: forf««rv"'

: dcs'c!op a scure ¢

uf rmdmg wc\ma» able
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listening situations? How nnpon.mt are such
environmental factors as® physical - comfort of

“the hs:cner, .1bscncc of noises and other dis-

turbances, a_congenial atmospheee? How im-

_pottant s the quality of the speaker’s perform.

ance, thar is, his voice: quahq. mannerisnis,
personality, rate of spmklng, choice of English, -
method of appeal, organization of ideas? How
“influential upon the quality of listening fs the

speaker’s reputation, authority, afﬁh.mon, spon- -
sor?. What effece do the listener's interest, mo-
r_uvanon, and. purpo;e have on- his® hs(enmg?‘ '

What effect does the’ hsteners ematIOml state

‘have on his listening per{Ormqnce' What is the
attention span of the average listener? What s
quers stand bccwecn the speakde and listener?

To what exteir do unfavordble factors in
the listening situation, such as noise and other
distractions, kack of motivation, ahd poor speak.
mg dcvelop mattcnuon,
OF ma ;,iml Imcn g, 7

vcn‘un nnmunny 10

formuh ; mail’ :
cy of any listening. s;tu

aydreaming, passive - - o
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