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,;Intrnducuon

' To coliect, present, and interpret research
data pertinent to children’s composition is no
-~ easler than to teach the arts and skills of writ-
- ing. Many skills and abilities go into the com-
~plex act of committing experience, thought,
 feeling, and imagination to written form; many
- dimensions of personahty are involved. Inves-
 tigation of composition must therefore be
~.concerned with a broad range of activities and
!prob)ems, both human and technical. Hence,
the material of this bulletin includes studies of
~ the leading role of composition itself and the
supporting roles of discussing, dictating, iltus-
trating, spelling, and handwriting.
. Varied and complicated as are these com-
- ponents of written expression, the job of iden-
. tifying thewn in children’s learning has been in
progress | for a long time. Study of the skills in
- writing has gone on since before the Civil War
“in-this courtry and considerably longer in
- Europe. Composition has been studied as a
_whole; likewise the interdependent parts there-
of have been subjected to analysns. experiment,
- and to enluation Indeed, it appears that some-
what more attention has been given to the
- mechanici] aspects of writing than to the es-
sential ones of invention or to children’s basic
- motivation for writing.
- The committee has searched both the pub-
“Jished and the unpublished literature for re-
ports, whether of action or experimental
- research, status or historical research. - Each
_ contributor has been free ta use his own judg-
- ment in selecting the material he thought valid.
Exchange of opinion within the committee
~ has been limited but functional,
In reporting research studies one question is
~howto pment a picture of present knowledge
and pe. forinance without repeating material

AwviNa T. Burrows

;Chrldren s Written Composition:

a!ready widely known. In general, the attempt
is made to report here those studies done early

in this century that seem necessary for a clear -

understanding of current practices and current
problems However, the larger emphasis is.

given to studies of the last three decades.

One other question of scope and content .
has beea answered by includingin briefest -

form those general treatments of composition

which were not in themselves research studies
but which set the stage for derailed mvestlga-
tion and in other ways shaped many of the

forms of present day teaching. Pioneer .ef- -
forts of Mearns ceported In Creaiive Youth

(Doubleday 1929) and of the National Council -
of Teachess of English publication, An Experis

ence Curriculum in English (Appleton Cen.
tury, 1935), did much to build Twentieth =

Century attitudes and beliefs. Many studies of
writing have been based upon one or more
facets of these two dynamic departures from
more limited 3pproaches ,

The committee is mindful of the unique ;

strength of the written word in an era of mass
media of commurication, and of the new re- ‘

lanonshrps and stresses brought to bear upon

writing in this technological age. It is both
challenging and rewarding to bring together -
these research findings and thus to further the
clarification of insights into the nature of the

writing experience as well as to illuminste
ways and means of teaching children to express

themselves with honesty ~and clarity, with
satisfagtion to themselves, and with continued
growth toward new heights uf beauty.

—— 4

Dr. Burrows is Professor of Elementary Educa-

tion, New York University, and d\a!rman of the

committee preparing this bulletin




‘A“_Composmon in Prlmary Grades

Teaclrlng Written Expiéss!bh .
in. Relation to Other Language Arts, -

Although it is commonly conceded that the
firse language needs of young children are
those of oral expression, both personal and
- social values are realized by children who learn

i to write well in the primary grades. Marked

progress has taken place during the last two

~ decades in teaching six-to-eight-year-olds to

exptess their ideas in writing. This progtess has
been an outgrowth of new insights and pro-
“cedures in a number of areas. The vitalization
. of -the cureiculum through the introduction of
- a wealth of firsthand experiences has provided
-~ reasons and motivation for writing as well as
- topics. Increased communication among chil-
*dren in primary grade classrooms in a mote pet-

- missive atmosphere has add-d significantly to
. the joy of writing. Research about child growth
" in_general and linguage development in par-

~ cicular has given new clvies to the teacher, The
. introduction of nuanuscript writing has simpli-
. fied the writing process for the young chi'd im-
. measurably and laid the groundwork for es-
- tablishing common - symbols for all language

tesching. Influenced by these factors, primary
- grade teachers have made great effort. to sim-
~ plify and relate the various aspects of !anguage

teaching and to base it on the life experiences
. of the ch:ldren concetned. It is the purpose of
this paper to find some answers to questions

ons of research in this field? Whit changes

have:nken place s 2 ‘tesult of such rmrch?f

| mains to be done? C

MAkcAkm- B. PARKE

Firsthand Experiences, and !lw Total
Curriculum .
Three books were powetful in pointing up
the \lirection that language teaching should as- -
sume at all levels. Hatfield (15), wrlting for
the National Council of Teachers of English,
analyzed the aspects of writing, reading, and -
speaking, stressed the unity of the various
language arts areas, and stimulated thinking
about the interrelationships among them. Yeat-
books of the Dupartment of Elementary School
Principals (11) and the National Soclety for -
the Study of Education (23) crystallized Hat-
field’s point of view still further. Wtight (33),
Biber (3) and other teachers in private schools,
weote Vivid accounts of exciting experiences
in teaching six-and seven-year-olds In new
ways in which “doing and learning” wete in-
exmcably interwoven, Brown (4), Dwsonw
(9), Goodrich (14), Strickland (30), and.
others pionceted in worklng with pubhshm

_to prochice manuals for teachers on how to

teach English in primary grades. Curricutum
Bureaus of ‘states (1, 5, 31), counties (29),
and cities (6) turned out guides to help rea:
chers understand new approaches to the devel:
opment of the total cutrlculum in primaty
gtades. Publishers produced valuable book

gunde teachers in planmng the total currio

Dr. Parke is Professor of Educanon in Brookl
College S .
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of which English was a pare {12, 13, 17, 18,
28). Excellent books on the teaching of Eng-
lish helped to give perspective to the sequential
development of language throughout the ele-
mentary schools (7, 8, 10, 16, 19, 21, 32, 33).
~ In New York City an extensive curriculum
experiment in the activity program for ele-
mentaty schools (22) was followed in the
early 40's by an intensive experiment on the
teaching of first-grade childeen. Two publica-
tions (24, 25) set forth the conditions that
facilitate the development of a good program
for young children, stated conclusions and im-
plications, and recommended that the newly
developed practices be spread to other schools
in the city. In 1944 experimentation in cur-
riculum development in language arts for ele-
mentary schools began in a serious manner
and eventuated in a series of publications (26)
that were and still are used extensively
throughout the city. In addition, many publi-
cations on reading were produced by the Bureau
of Educational Research.

In 1954 Artley, Hildreth, Townsend, Beery,
and Dawson wrote a significant bulletin for
the National Conferenice on Research in English
* which summarized the research which had been
- done on the Interrelationships among the Lan-
guage Arts (2). Their findings emphasized the
high correlations found among the language
skills by investigators, pointed out the inherent
unity among the communication areas and the
close relationship by content, use, purpose, and
development. Since high achievement in one
language ability tended to be associated with
higher than average achievement in the other
language abilities, they concluded that there
should be a greater integration in reaching and
. that “the language arts program should be modi-
fied in the direction of a largu.ge program
rather than a skills program in a given content
~area.” Hildreth, who concentrited particulatly
on the interrelationships between written ex-
pression and the other languaye ares, foresaw
the need for mote valid and reliable compata-
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tive studies of separate and integrated teaching.

Research on interrelationships among the
language arts which deals with children in the
first and second grades has yielded sufficiently
different results from those reported by investi-
gators at other levels to call for careful intet«
pretation. Martin (20) found litele relation
between speaking, reading, and writing abilities
among six-year-olds. She used seven types of
instruments to measure language factors for
240 first-grade children in Austin, Texas. Oral -
language vras studied by means of the recording
machine for total number of words used, num-
ber of different words, and average length of
sentences. Interrelationships among language
variables at the beginning and end of the first
grade were s:udied. Fourteen cases were studied
intensively. She discovered that children could
learn to speak and read well without learning
to write. Some could copy at the end of first
grade and not be able to read. The relationship
of oral language to reading readiness at the be-
ginning and reading achievement at the end
of the firse grade was virtually negligible, but
there was a small definite relationship between
drawing and the language variables. Martin
concluded that “growth in each variable fol
fowed an individual developimental pattern and
was untelated to other variables. Parallel de-
velopment in the language variables should not
be expected of first grade children.” Parke
(27), working more informally with ten
highly selected classes of six-year-olds in the
public schools of New York City, made similar
discoveries.

The findings of Winter (34), a second
grade teacher, tended to confirm those of Mar-
tin. She studied 240 children during the first
year and had complete data on 101 for the
second year. She, too, carried fourteen case
studies. Data were analyzed at the end of the
first and the second years to ascertain the re-
lationship among these factors: motor ability,
oral language, drawing, reading, writing, and
spelling. The majority of correlations repre-
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sented either a low stable degree of association
between language factots or no significant re-
lationship. Only the two vocabularly measures—
total length of response and numbet of different
- words used—were found to be highly depen-

~ - dent upon each other. A moderate degtee of re-

lationship was found to exist between reading

~ and spelling. This study upset cetcain assump-

tions commonly made about childzen in the pri-
mary grades, such as: (1) the first-grader who
speaks fluently and ktows how to write his
name in full from memoty when he comes to
school will succeed in every phase of language
learning; (2) all good readers will be good
spellers; (3) success in spelling is highly de-
pendent upon success in reading. Since the as-
sociation between reading and spelling is only
moderate among children in these early years,
the two must be taught independently of each
other as well as in relation to each other. The
quality of chese first and second grade chil-
dren’s development seemed to result from the
action and interaction of many factors within
themselves and their environment. The pri-
maty child's skill in writing by copying ap-
pears to be completely independent of his
skill in the thought levels of oral communica-
tion, Motor responses are completely or rela-
tively independent of language factors. The
relationship be-ween reading and drawing are
relatively inde; 'ndent. Unique skills in each
variable require many learning aciivities in-
dependent of the other. Learning to read re-
veals little or no dependence on oral language
as tested in children’s show-and-tell situations.
(This conclusion, however, leads one to ques-
tion if Miss Winter included any children in
her study who were learning English as a
second fanguage or who entered school with a
background in oral language far below par.)
The fitst and sccond grade child's achievement
in writing is dependent to a small degree upon
his ability in reading.

These important studies should cause tea-
chets to consider both the relationships and

Q
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lack of relationships which have been detected
for first and second-grade children. It would
seem wise to proceed cautiously emough with

.total integration to discover points at which

the separate teaching of skills is highly desit-
able. ‘

The Picture Dictionary as a Promising
Text in Language Instruction

One drawback in the progress toward in-
tegrated teaching of language arts in primary

gradeg may lie in instructional materials. Hil-

dreth (40), Taylor and Frackenpohl (42) and
others have, for some time, advocated the de-
velopment of a common core vocabulary to be
used in all facets of language teaching in the
primary grades. It is possible that in an attempe
to prodrice good sequential materials throughout
all of the grades in the separate aspects of
language—reading, writing, spelling, and hand-
writing~—insufficient attention has been given
to the interrelationships among these various
materials at each grade level. It is for this reason
that the pretty picture dictionary challenges wt-
tention as a basic English text in primary
grades.

The movement to use the picture dictionary
in teaching reading, writing, spelling, and
other language skills was started by Watters
and Courtis (43) in 1939. Use of a picture
dictionary presented a way of simplifying writ-
ing experiences for children by providing them
with words which they had learned to sead. It
established a purposeful way of learning the
alphabet to find words needed In writing and
helped to systematize their search for words.

Thete are many picture dictionarles avail-
able today. Values to be derived from their use
have been described by Breitensteln (36),
Buswell (37), Dunset (38), Eakin and Brooks
(39), Patke (41), and Whitney (44). Witha
pictute dictionary, teaching can be done in the -

. early grades in an integrated way at times, but

|
l

separtate teaching of skills can also be planned
as needed. What is more, the inherent pos-
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- sibilities for its flexible use make it a natural

- tool in & program of individualized Instruction.
. Further research will be needed to test these
-~ and other values more fully.

"Teaching Children to Express Their
Thoughts in Writing
* Research in child development as well as in
language teaching has indicated the thera-

. peutic value of writing to the individual. To

be able to express one's feelings in writing is
‘one way of "letting off steam” and getting emo-
tional release. In addition, there are many
practical situations in life which call for ability
" to write clearly, concisely, and correctly. The
obligation to meet these objectives is commonly
accepted by elementary schools today. The im-
portant question concerns how this instruction
can be given most effectively.
' Interesting books and pamphlets have been

written on the topic of teaching children to -

“express their ideas in writing (43, 46, 49, 57,
58), and there is faitly common agreement
among these authors on certain points. Com-
position writing is essentially a thinking pro-

“cess. The desire to write grows with writing. -

In stimulating children to write, the teacher has
a major responsibility to create an atmosphere
for writing, to utilize common class experiences
~as well as personal experiences outside the
school, to develop background for writing
through literature and the fine arts, and to
- help children accept reasons for writing. The
' establishment of standards does not “just hap-

- pen.” The teacher guides children toward the
atcainment of standards by giving adequate en-
couragement for effort. “Balance” is a key word.
OVeremphasis on high standards leads to distike
for writiig and even plagarism. Methods of
helping the child reach for higher levels of at-
tainment are of great importance. There should
~ be an undetlying respect for his ideas and his
ways of thinking. Teaching should be concerned
- with the selection and otganization of materials
- for a purpose. Effort should be directed toward

helping him say better what bhe wants to say,
The program should include sharing of written
work, sincere help in developing social aware-
ness and in formulating values, occasional re-
turn to literature to examine how other penple
express ideas, opportunity to continue writing
without interruption when interest is high, -

and ample experience and help in proofreading

his own work. Attention to the mechanics of
expression at the proper time and in the proper
way contribute immeasurably to the child's -
success in writing and to the enjoyment he en-
counters in the process, but the mechanics of
writing should be subordinated to the substance
of ideas. Folders of written products are con-
sidered to be the most useful measute of pro-
gress in composition and handwriting - since
growth in sentence power appears to be the best
single measure of developing maturity in ex-
pression,

Bear (47) and Heffernan (52) have in.
dicated that effective written expression is in-
fluenced by some of the same factors which
make for good oral exptession, namely, an ex-
tensive vocabulary, good sentence structure, and
organization of interesting ideas. In addition,
there must be sufficient motor coordination to
succeed in the writing act and motivation to
communicate with someone at a distance or to
record experiences for future use. Kidd (56)
wroie an interesting digest of approaches to
creative writing. Weil and Parke (58) outlined
the relationship which should exist berween
reading and the various aspects of written ex-
pression for children at different developmen-
tal levels.

Zitbes (67) listed twelve steps that schools
should take to give children a taste of the satis-
faction that can be theirs in writing, Hildreth
(2) summarized from the literature the stages
through which young children progress in the
modern school as they learn to express their
ideas in writing.

In the first step, children speak freely and
spontaneously. Hughes and Cox (54) compared
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spontaneous oral language of 45 first-grade
- children with that found in preprimers and

* primers. They concluded that children’s spoken

language was superior to that of the books in
- variety of vocabulary vitality, and sentence
structure maturity. Smith's study (62) approxi-
mated the average vocabulary of six-year-olds
to be 2500 words, but more recent studies have
shown that this figure needs revision upward
(60, 63). The second step, according to Strick-
land (30), involves dictation and appears to
call for more precise and organized thinking
than is required in spontaneous storytelling.
Betzner (48) described the form and content
of original compositions dictated by children of
from five- to eight-years of age. Studies by
Shaw (61), Wilson (65), Kidd (56), and
others have reported satisfying results when the
teacher served as scribe. Rewarding results of
children’s writing at the independent stages are
found in the aburdance of articles written by
teachers and in collections of children’s writing
(10, 30, 49, 58).

To help children bridge the gap between
telling stories and writing them, Oftedal (59)
tried "pictute writing” with 25 third-grade
children. The children planned, organized, and
recorded their stories on drawing paper folded
into parts ¢o tell a story as a sequence of events.
The children then “read” their stories from the
pictures. Two picture-written stories and two
handwritten stories of each of the 13 pupils
were analyzed for elements of expression. The
picture-written stories were superior in aum-
ber of ideas, number of new ideas, amount of
original fantasy, adequacy of vocabulary, length
of story, length of sentences, and reduction of
projection of past experiences. This study veri-
fied her belief that writing tends to inhibic the
thought of young children.
~ In an extremely significant study, Howell
(53) investigated differences in compositions
written and dictated by seven-year-olds about
topics that grew out of shared learning ex-
periences and about topics that were assigned.

Q

She analyzed 240 compositions from 12 girls

and 12 boys. Half of these were on assigned

‘topics; the other half grew out of shared ex-

periences. Following each writing expetience,

each child dictated on the same topic about -

which he had written. Compositions were ana-

lyzed for number of running words, number of
different words, and number of generalizations. =

Contraty to the usual notion, there was no
significant difference between the general
linguistic ability of boys and girls when both
oral and written composxtlons were taken into
account, Boys did better in the dictated com
positions, and girls did better in the written

ones. Children were able to write more running

words and more different words about a shared -

experience than on an assigned topic, whereas
they dictated more on an assigned topic than
about a shared experience. There were more
ruaning words, more differeut words, and more
generalizations in dictated compositions than
in written compositions, but there were more
generalizations per running word In the written
compositions. A significantly greater numbet
of generalizations and of generalizations per
hundred running words were found in compo-
sitions sbout shared experiences. Thire was &
correlation of 489 betwegn running words and
generalizations. Over a ten-month petiod there
were significant increases in all factors meas-
ured.

These findings led the investigator to
conciude that seven-yeat-olds create longer com-
positions, use more extensive vocabularies, and
express more generalizations when they are
free from the mechanics of written expression.
Shared experiences are more conducive to gen.
eralizing than assigned topics. Changes ovet
a period of time may be caused by the topic of
composition and by additional experience. Op-
portunities both to dictate and to write com-
positions should be given as well as oppor-
tunities to create compositions about assigned
topics and shared experiences. Written and dic-
tated compositions can serve to check the ac-
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cutacy and completeness of children’s under-
standing. Since it scems that the mechanics
of expression stand in the way of boys more
than of gitls at the age of seven, more support
and help should be given to boys when they at-
tempt to write.

Witty and Wiltiams (66) made an interest-
ing analysis of children's compositions written
in response 0 a film, Sucksdotff's Humter in
the Forest, Fitst-grade children responded in an
egocentric manner. They began seatences with
I, labelled objects in relation to themselves
(such as I saw a deer) used elements of sur-
prise, asked questions which they often left
unanswered, and gave reasons for observation.
They responded to music and claimed that it
made them think more about the picture.
Second-grade children continued to be egocen-
tric, continued to ask questions but gave longer
answers, mentioned appeal of music more fre-
quently, and tended to be more sensitive to the
derails of the picture if they used the question
form. Third-grade pupils continued to ask
questions, but made more attempts to answer
them. They wrote longer compositions with
greater objectivity and with more frequent
description of their own emotional reactions.
Poetry was written more often, and other forms
of spontaneous language expression were more
frequent.

Although it is true that the mechanics of
expression should be subordinate to the as-
pects of thinking involved in composition
writing, the mechanics of expression should not
be neglected. The child begins to develop aware-
ness of sentences as he sees the teacher write
his own sentences on the chalk-boa:d and as
he reads. The teacher helps him understand
where punctuation marks and capital letters be-
long. The recommended approach to usage is to
analyze the problems of the group being taught
and to teach them what they need (30). Studies
(50, 51, 55, 64) to determine the kinds of
errors children make in the mechanics of writ-
ing have been made from time to time on
Q '

third-grade children and above. They indicate
that the errors in punctuation, capitalization,
and usage are legion, but that gcad resules fol-
IOV\i' when instruction is adjusted (o the needs
of pupils.

Handwriting

Effective research in the field of hand-
writing has resulted in drastic change in teach-
ing primary grade children to write. Implica-
tions of the research have been made available
by Freeman (76), West (90), and others.
City (85), state (73, 78, 82), national (75,-
89) and world (83) surveys have been made
of practices and reasons for these practices. A
trend to teach manuscript writing ifi grades one
and two swept the nation during the petiod be-
tween 1935 and 1949 and condnued until,
at present, this form of writing is accepted al-
most universally. Arguments for using manu.
script symbols were well supported by studies
of Ames (68), Hiidrath (80), Washburne and
Morphett  (8%), Voorhis (92), and othets.
The evidence concerning whether or not to
change from manuscript to cursive writing has
been less conclusive. Hildteth (81) strongly
advocated the continuance of manusceipt
throughout the grades for purposes of simpli-
fying and promoting greater legibility. Herrick
and Jacobs (19), Parke and Bristow (85) sum-
marized the reasons which held schools back
from moving in this direction in terms of the
social acceptance of cursive writing, the incon-
clusive evidence on speed, the strong pull fot a
cursive signature in the business world, and the
pressure brought to bear on the school by the
children themselves who want to write like
grown-ups. Certainly the time has come for
mote intense study on the extent (0 which the
writing of children is retarded by the change to
another writing system soon after they have be-
gun to write. Swenson's (88) study of the il-
legibilities of third-grade children provides a
good start,

Investigators have been concerned about
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when to begin to teach handwriting and when
to make the change from manuscript to cursive
writing. Surveys report that most schools begin
to teach writing before the end of the first year
and make the change somewhere during a yeat-
and-half period prior to th¢ fourth grade, Per-
haps this is all that should be said. Teachers,
with a wide range of abilitiek before them, need
a chance to make adaptations which secem best
to them. There are, however, additional clues
for the observant teacher. After reviewing the
_tesearch studies pertinent to readiness for
writing, Beery (69) concluded that a child
might safely be taught to write when;

1. He has spontaneousiy shown an interest
in learning to print his own name.

2. He has developed facility in the use of

scissors, crayons, the paint brush, and the

pencil in a variety of informal activities.

He can copy simple geometric or letter-

like characters with proper orientation.

. He has established a dominant hand,

. He has participated in composing and

sending written messages.

. He senses a personal need to learn to
write,

7. He can be inttoduced to a writing pro-
gram that is geared to his level of ma-
turity.

Parke and Bristow (85) cited these sigds of
readiness for cursive writing:

1. A desire on the part of the child to write
in cursive style,

2. Adequate physical development so that
there is coordination of muscles of the
arm, hand, and fingers.

3. Ability to write all letters of the manu-
script alphabet from memory.

4. Ability to read simple passages written in
cursive writing.

5. Ability to copy a selcc 02 in manuscript
at a fate varying from 2: 10 45 letters per
minute and to maintain a quality of 35
to 50 on the Conard Scale or an equivalent
quality on another scale,

A Wb W

" Hetrick and Jacobs, Strickland, and othets warn

~ of the danger ia teaching cursive writing be-

fore children enjoy writing in manuscript.

Whether to teach incidentally or systemati-
cally has been a big issue, Some kindergarten
children can write their names and all letters of
the alphabet without school instruction where-
as some third-and fourth-grade children are not
sure of all letters of the alphabet. (85) There
is enough evidence to indicate that some chil-
dren learn to write a great deal without being
taught formally, Thete is also evidence to show
that some children develop poor habits and are
handicapped by lack of adequate formal in-
struction and follow-up in handwriting activi-
ties. Guides (74, 85, 90) on the teaching
of handwriting advocate sound teaching when
new elements are introduced. They direct at-
tention to the advisability of wotking at points
of need as neéds are revealed. Freeman (76)
has emphasized the importance of applying the
principles of selection and repetition. According
to the former, the writer must recognize
whethet he is writing to cxpress ideas or to im-
prove his writing skill. Each purpose is a legiti-
mate one. When his goal is to improve the skill,
words and letters are chosen so as 10 represent
an advancing scale of difficulty. Practice then
goes from easy to difficult, and there is con-
centration on one difficulty at a time. Ac-
cording to the second principle, the child en-
counters difficulties which call for attention,
as he writes; Although much learning can take
place incidencally, planned exercises probably
help him make the greatest gain in a given
time.

Considerable time has been spent by ex-
perts to determine which letters cause the
greatest number of difficulties both in manu-
script and cursive writing. Conrad (72) found
lettets a, ¢, g, m, ¢, ¥, 1, and z to be most dif-
ficult for children when learning to write in
manuscript. Newland (84), Pressey (87),
Swenson (88), and others analyzed handwrit-
ing to determine causes for illegible cursive
writing. According to Newland (84) 14 out of
279 forms of illegibility account for almost




Taylor

amoum g:an be reduced by zhe use of wmmg

c,shOuld not be pressed at the expense
of the othet. Just as in typewmlng, increased

should be cut to the point whete quality can
be produced Borass (70) showed the influence
~ of speed on certain letter forms, particularly
" the curved letters with no distinguishing
 characteristics. Help that is in any wav re-
 lated to speed of wntmg should be given on an
individual basis in primary grades,
: Tbere Is lirtle evidence to substantiate some
of the present recommendations concerning
 materials to be used by children in the ptimasy

Q T

"‘~?'“devised by Aytes Freeman, Gray, and

(g (79) found'the difect copymg of the o
odel t0 be the most superior of four methods,
ng with_ the pencil was slxghtly superior -
the groove and finger tracing method. Gates -
(77) concluded from thelr smdy_‘_ ,
tnbured val 1able know dge concetning
y;','quency of use of words by children (98 126),
mon elements Pramce is necessary but ‘the  semantic count (114); the accuracy with which
in words that ace hard to spell (101),
A snong need has been felt by many ed

emphasis can' be placed on speed only when
thete is accurate writing of high quality. Speed

grades What evldence there is favors the use. ‘scquence of le.umngs in spelhng Fmgerald;

- COMPOSITION IN PRIMARY GRADES

in terms of :eadabihty ertlng ‘scal ha

words are spelled (103), and the kinds‘of

cators to break the rigid lockstep method of
teaching spelling as an isolated subject in favor
of individualizing instructions: s:mphfyiag
and relating it ‘more effectively with teachlng
in the other areas of language atts and the
total - curriculum. Smckland (131) reduced
spelling ob;ecuves to two, namely, “to help each
child develop an effective method of learning -
to spell vrords and to spell accurately and con-
fidently as many s possible of the common: &

words of English.” Hildreth (107, 108, 113)
proposed new procedures for teaching speiling
and otganized a spelling list of basic words
by learning levels. Burrows (96) suggested a -




en, in eveloping the
- throuign writing, tend to

have more iavor-,; ré

ab]e atmudes toward speliing and wrvtmg  th

,broke t:adinon and produced their own”
ng fmterlals for: the City's elementary,_

jor high schools mclu;?v ing individuat
llmg ltsts for chlldren, supplementary teach o

: *“Tthew York City Research Project in

‘.épellmg has been described by Parke (121,

122, 123). Wagner (132) dewsed a scale for

vevaiuatmg this kind of spellmg prognm Salis-
h

“}’iust the oppos:re of those that |
fjmg “The task of the readet

~ 'sounds of the letters and |
 they recur In printed “words. In
3 writer must call 0 mmd the lett

each sound is spelled He makes & plea ‘for em.
phasis on word patterns, syl!ables, ‘wotd po-
sition, meanings, the addmg of suffixes, ar

ad;acem influencmg sounds that sh(m,Obn

The advxsabxhty of usmg the tes:

| method or the study-test method with ¥




children has been a cause of concern to Fitz-

gerald (100) and students of Horn, namely

Hilber (105), Montgomety (117) and Shub-
ik- (129). Artley (93) would lead us to the

application of principles in the improvement
§-spelling ability, ,

Summary of C;J'ﬁcluslm and
Needed Research

hete appears to be a keen interest at the
ing and individualizing instruction in the lan-

ships among' the language arts should be ex-
amined separately fot children In grades one
i two 4s they seem to be at vatriance with
studies in the higher grades where high inter-
cotrelations ‘among the language skills have
been reported in numerous studies. Investiga-
tors are, therefore, recommending that careful
planaing of experiences for young  children

separate_teaching of the basic skills, at least

il ore faces are known. In approaching
individualized instruction fn lunguage teach-
ing, openmindedness xccompanied by 2 knowl-

oew visas.
~ Obviously, childten in the primaty grades
are setiously handicapped by the mechanical
- aspects of writing. Ample provision for ex-
- periences in dictating and in picture wtiting
have ‘been advocated for all children to ac-
~company those in written composition. In
. general, boys appear to be more in need of as-
 sistance than girls even when they have more
“ideas  to express. In the lighe of tesearch and
- new developments, some cherished beliefs may
- well be subjected to further study. Research js
- needed in the following areas:

1. Variability among individual growth pat-
terns of fitst-grade children points to

- COMPOSITION IN PRIMARY GRADES

" the need to experiment fusther vith

o _proach l’angpa'ge study by much talkmi :

Resedrch has brought about rapld progress -
he lst two decades n teaching primary -
hildren to express themselves in writ:
“‘present time in exploting the worth of unify-

guage atts. Results of studies on interrelation- the sequence of “listening, speaklng, read

-ing, and writing” to be applied in th
. learning  of ‘4l children" If: primary.

. New trends in the production” of ‘ in-
- structional materials and materials- for

should include both integrated expetiences and

ige of the research now available should open

5

ways of introducing children to the stidy
of language. It could be that very vecal
children, including many boys, might ap- .
about things about them, books real
to them, and pi_ctures‘s:e_n';'}\nothgtﬂ;,
child’s _apﬁroath riight be through writ
Ing something from a book which some- -
one has read to him. Still another child’
might have an insatiable desite to learn:
to read from the timé he comes to school.:
The evidence of research is fiot as con-
vincing s was assumed that . all—boys
~and gitls—should fo;t,hgou’gh the readi-
ness exercises of listening and : talking
before readinig and ;hro;xfh"a;‘ set block
of reading experiences befote writing. Js

grades regardles?s‘ of their background?

temedial purposes could do more than’
anything else to hasten the process of
‘improving language teaching in primary’
grades. ‘For years there: has been great
concern about the vertical oranization of
each facet of language teaching with rel-
atively little concern about relating the
work of authors of “speech materials, - -
reading, writing, and spelling, at specific - L
grade levels, The teacher deafs' motewith -~ 0
the horizontal organization than with the =
vertical otganlzation of curriculum. She =
must -plan listening speaking, reading, .
and writing activities in relation to the . .
child’s ,neeﬁs. If reading texts have not -
dealt with words that appear In the spell- =
ing book, she must teach the child to Sy
fead the words as well as spell them.
Certainly mote attention should be given

to an examination of the relatedness of -
instructional materials used at a given
grade level and to the values inherent in

the picture dictionary as a basic text

in a language program, The use of a com-

mon language symbol in the form of
manuscrimpe for reading and spell- ~ .
ing has suggested as one way 0
facilitate the young child's learning.

. The use of television, films, tapes, and

tecordings as means of stimulat ng chil. i



- dren to write and as ways of irnprovl;:f
© expression afe still relatively unexplored.
ese

What putposes can be served by the

* materials in contrast to those served by

. firsthand experiences and books? How
- can matetlals on wheels be rade tc serve
" each classroom more effectively, namely
califone, tape recorder, dictaphone,
noiseless i

_ writer, and _projecrors of
vatious kim TS

. Longitudinal studies of the writing of

- the same children over a period of years

- would produce svidence of the growing
S ma

urity of expression undet known con-
ditions. LR =

| . Thought aspcc*tsu'of' :lahgﬁage develop- |
- ment should be studied apart from those
~aspects which ‘are more primarily. con- -

cerned with motor . skills,  Examination

~ of compositions in respect to concepts
- of time, space, a

~from different instructional - situations
- ‘would be wotthy of further study.

.. The best practices used by teachers for
- developing . and  maintaining standards
of written expression with deep réspect
for child personalities should be explored
in greater detail. -

. Some studies should be made in the field

of handwriting: (a) to determine more
conclusively the relative merits of manu-
~ script and cursive writing in grade three

.and above with respect to speed and the
advisability of teaching cursive writing,
(b) to explore ways of simplifying the
change from manuscript to cursive writ-

“ing, and (¢) to-determine the best de- .

sign of an adequate writing instrument

~for young children as well as the pre- -

ferred value of one over anothér at a
particular rime.

. More complete evidence is needed on
the principal ways in which each sound
is spelled in various word positions, on
errors made by children in spelling each
sound, on phonetic rules which might

be practicable to teach, and on the ef-

fect of teaching any kind or amount of
phonics on spelling efficiency (111).

. Pagents and teachers need to work closely
together in behalf of children in the pri-
mary grades. What should parents know
about how children are being taught to
write so that they work cooperatively

ELEMENTARY ENGLISH

nd number resulting

with schools? What practices ;:eﬁyield-“‘l

ing b st results?
lo. PN g
what th iy are to do In integrated sin
tions and whit separate teaching

skills should be doae in a good lang a%;;‘

program. Effort should be mads to clari
answers to this
Some gains have been made in establish
~ ing language sequences in terms of chil
, growth and development to replace
itrary grade placement standards. Mor
research is needed in this area immed
- ately or the progtess which has been

e thus far will be lost.” =

1L

12.
fac

could be made nationally to standardiz
a few routine items of this kind, step
~would be taken toward the simplification

of materials used ir this classroom and -

by parents at home with their children.
13,
toward the learning process needs much

Many . chers are confused concerning

question more construc-

-Every investigator in handwriting is
with several ways of making the
letters of the alphabet. If some decisions

The relation of emotion and actitudes

explofation at the primary grade level.

14,
- in relatjon’ to written expression can
- to the introduction of the picture di
tionary. Intensive tesearch in the effec

now be begun in the earlz grades owing
&

The establishment of the dictionary habit "

tive use of this important book is lqngﬁ'-.

overdue. '

* Additional problems for research ‘have
" been summarized by Hildreth (2), Parke

(41), Heffernan = (52), Beery -j:(69)d;

Artley (134), Labrant, Marcus, and

Steinberg (135), Spache (136).
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, iAn examinatton of the htetature of research
concerning- writing in the Intermediate geades
reveals results which ate, to some extent, con-

ount of research has been done in the total
area of wnting, comparatively little of jt has
dealt with elementary school chxldten. A good
on of that done is limited in terms of

from it. There are, however, a number of
studies about writing in the intetmediate grades
conmbutmg stgmflcantly to mstrucuonal im-
provement. ~

_ “The literature reveals that most of the in
tesuganom in writing tend to group themselves
the followmg major areas:

‘ 'l.- Wnting as a way of dentxfymg and
~motivating gifted pupils :

- Bxperiences forming the bases for chil-
~dren’s stories

3, {axl interests and the selnction of
. writing topics
4. .Methods and materials apptopnate

for teaching writing

Writing and total petsonal
‘development ‘

Duung the first half of the twentieth cen-
tuty there has been an almost overwhetmmg
- shife of communication from writing to oral
 forms of language, through the use of the tele-
~ phone, radio, and television. At the same time,
rapid changes have taken place in othet facets
of modetn living. It would seem that because
of these vast changes, there is an increased need
~ for writing as a permanent form of communi-
cation. Wriring ideas down makes it easier to
. examine, criticize, and correct them, Careful
~ writing might be looked upon by some as a
-+ device for teaching careful reading, but it is al-
50 mfmuely more both for aurhor and reader.

21

:ertmg in the Intermedlate Grades

f!ictmg and inconclusive. Though a considerable -

‘ “building interest and motivation for creative
expression. Witty espectally ‘noted the’ quality
of the compositions writcen by gifted pupils of

r,;generaluzauons which can be derived

tent is another. Perhaps this quesuon is per-

-~ clude 2 musical background and sound effects

NEAL R. EDMUNDV 5

Writmg as a Wa_v of ldemi/ylng aml :
Motivating Gifted Children

A recent study by Witty and Martin~ (24)'?
has dealt with the potential of silent films in

the sample and pointed out that compositior
themselves are a sigmftcant means of idennf
mg the gifted puptl e Cd
Using a film to bujld interest ancl to create'
a reservoir of feeling is one thing, but to use
films to predetermine children's wming co

tinent to the procedure” used in me and
Martin's study. L :

More than 2,000 pupxls were shown the
film, The Hunter and the Foress. AlthOugh the
eight-minute film has no dialogue, it does ‘in-

marking the appearance of birds and animals,

The film was introduced as “a story with-
out words.” At the end of the film, the pupils
were asked to write thelr own stories about
the film experience. A film guide developed:
especially for teachers suggested related la
guage experiences and guided teachets in help
ing the children write. -

Criteria for judging the children's c0mpo«‘;
sitions are as follows: :

1. The expression of genuine feeling

Sensitivity of particular words, phrases, -

2, -
and larger language units in express. -
ing their feelings s

3. Response to the film maker's intent
and ¢o the materials presented

4. Use of correct and appropriate

English

Dr. Edmund is Associate Professor of Educa-
tion at The State University College for
Teachers, Buffalo, New York. it




and dlrectly involved the wt er.:‘)peopl

; and placés he‘had known first-h

e sixth grade pupils were said i

- aequired the necessary sk:lls o express
' ivel

, than‘ pupxls In the eatlier
!nterp;ec the film, Pinally, they mote

used unique expression and otiginality

f experienc‘e and ceative q
,'k;lationshlp was sigmf:cant beyon
Xp

éllty.

Jr;jyfwords and desctiptlv \wkbrds,;;
‘experience-based ‘storles. The (WO
writers did not dlffet in their 4

ofm. ‘greatet use of metaphor and orlgiml-

‘ ;_uble instmment for stlmuhtmg :

¢ expression, and consequently for ‘Iden-
ifying : popils whok show, outstandmg ealent, : _
A . f:hesameasinthecaseofthesev hg;a

f detwed-experience-creauve-quzhty"frv io
between grades, Bdmund (10) studxed th
stocies of fifth graders and ninth graders, em
ploying the same. deslgn and p;ocedures 4
1prevxously used thh seventh graders. ‘Atv’

o H.'owever, at the nlnth grade level the




98, to be precise ( 11)“ T

05 - was deﬂgne& © dete:\

_&ren.fThey need to leel that oehe:s  Impor
o(ﬂd e inrerested their a;girattom and

At d:e'seme time, it is quite likely that too few
_ elementary teachers enconrage children to write
about their expetlenou, choosing freely topics

of thexr own interest, Bdmund (12) found ina

recent survey that more than half the children
it the sample. never had had the opportumry
 nor espontibility for choosing their own writ-
; ing topic. ;

. Children not only lack the proper encour-
~agement about their problems, they actually
lack sdequate experiences. In a study of 127
seVenth -graders of central New York, the
 writer discovered that the average number of
: stones written during a school year was less -

a healthy and exeative thing to do.

Pou: composntions per yea: wwt& hardly."
adequate t0 do the job,

Pupil Interests and tlue Selectlon .f
Writing Toples .
Sofeli (21) madea srudy in 1929, in whi ‘
she attempted to determine if chnldrens com
posmons based on self-chosen topics were
“superiof in wntmg mechanics, orgamzation and’
literary quahty to compositions based on as.
signed topics. Three hundred and four chddren,»
grades 4—G, from three Pittsburgh Schools
wrote five compositions In a rotated manner. |
" ‘That xs, the fu'st, third, and fifth composnions'
were assxgned and the second and fourth wer
“self.chosen.” Two weeks elapsed between the’




ng of each composntlon, with the smdy
runaing from Aptil 19 to June 14,1929,
’ ’I‘he subjects Assigned were as follows:

1. ‘What Can 1 Do to Promoze Safety?
2. A Narrow Escape

3. How:l Should kae to Spend My
thion e

d teachers gave no assistance to individual

£y

ons to pupils differed only with regard to

;ects of one's own interest,
" 'The “Hillegas Scale”
cmnpoudons The averages made on all com-

better than the averages made 6a all compo-
sitions of imposed subjects. However, she noted
thac the lower grades seemed to profit more

jects than' the intermediate grades. The inves-
~ tigator pointed out also that assigned subjects
~of high interest value brought higher scores
than uninteresting  subjects, and that pupils
showed a wide range of interests.
A mote recent study of the effect of chil-
: d,rens interests on their creative writing was
that done by Edmund in 1958 (8). The investi-
~ gator asked 2 sample of sixty-three fifth grade
‘ pupds to make a list of activities, ideas, ob,
-~ jects, people and/or anmals in which they were
interested. One week after the lists were col-
lected, each pupil was asked to write a stoty
- on any topic that incerested him.
- 'Pupil intetests vatied widely, with some
- pupils listing as many as fifteen different ones.
~ However, the number of interests listed ranged
~ from zeto o fifteen. The mean number was
6.5. Swimming appeared most ‘frequently, with
kbaseball football, and basketball appearing
~ next in order. Reading, horses, and hotse. back
ndmg, collectmg, and dancmg also ranked near

those concerning the topic In one instance, the
Opic was assigned, but in the other the teacher
stated that it was mote fun to write about sub- -

positions written on self-choeen subjects were

ELBMBNTARY Encusu

Spelling was listed by nine pupils, social studies
by three, arithmetlc by two and Enghsh by one.
;Wmmg was listed by noe. .

’,-’l‘lurty minutes were ancted fot wmmg, ,

upils, except. in spelling words. ‘The instruc- -

-

- was used to rate the -

from being allowed to choose their own sub-

y'zhaz less than one third of the wnple‘wmte"
about their stated personal interests, yet all the

 their writing topics. Why did puplls not sel

-investigator . has suggested two reasons - why

the top of the list, I¢ is interestlng that read-

ing ranked among the top activitles in iaterest
value. However, the more formal classroom sub-
jects rated considerably lower than reading.

"The findings of Edmunds siudy showed :

pupils pamcapaung were permitted to cho

toplcs of -personal  [nterest?

In attempting to answer the quesuon, the
fifth grade pupils do riot base their stories on
genuine personal interests. Pnrst they have not
been raught to do so. Children, like adults, gene-
rally reveal their perso*zal thoughts and feelings
only to persons they trust completely. It be-
comes necessary for teachers to develop good -
relationships between teacher and pupn! and;gf’
pupil and pupil.

Secondly, dnd equally important, chlldtenv .
ate not alwayrable t8 identify their interests,
velop written exptession, written expression is .
a good way of helping chifdren identify and
develop interests, mcludmg an interest in good‘ .
literature,

Methods and Materials Ior
Teaching Writing
Various kinds of mouvaung techniques‘ :

have been centered around books. Rideout ( 19)
reported a study in which a group of fifty-seven
seventh-gradets wrote books, bound them, dis-
played them at the public library and discussed
them from the local radio station. As a result
of the book binding project, Rideout enumer-
ates several possible learnings derived from it
Pride in work well done, how to cooperate -
with each other, a rﬁpremmm for home and -
community with power of words, that .

writing is good lelsure time acnvxty, and
that it helps improve usage 5

(]



‘ In 1943, Smith (20) made an extensive
:study of procedutes. for encouraging creative
: wnting The investigation involved a popu-
lation of 17,941 pupils and 508 teachers selec:

were heterogeneously grouped with fespect to

342 teachers - from eleven of- the 40 school
systems were selected for detalled study.

“.; Smith defined creative writing as any writ-
ing in which the. pupil is free to choose the

length- ‘and form of the «composition. She an-
‘alyzed teacher tesponses to questionnaires, ob-
jsctved writing In the classroom, interviewed
. teachers, pupils, 2nd administrators, and ana-
lyzed the creative writing of the children.

- Ninety- hve per cent of the sample, ac-
cording fo the investigator, achieved successful
- results. Findings of the study indicate the fol-
ﬁj ',lowmg procedures were most useful in en-
couragmg creative writing:

1. providing attractivc classtooms, rich
1 in materials
2, 'encomagmg pupils to write from
their own intefests and needs
3. providing rich experiences about
‘ which a child can express hnmself
4. developing sensivity to good writing
which in turn helps a child improve
~ his own experience’
5. using real needs of children or help-
~ ing them develop new ones
6. providing freedom from fear and
helping pupils gain confidence in
their ability to create
7. providing abundant time and oppot-
tunity for' writing in many areas and
in many forms
8. developing skill in mechanics with-
out sacrificing spontaneity
9. shating the end products of writing
10. evaluating the writing in terms of
the total growth of the child

Saiir reported several other procedures
which were considered controvetsial in nature.
Q

WRITING IN THE INTERMEDIATE GRADES B

ted from 40 elementaty school systems. Pup:ls :
general ability and cthnic -background. Ten

thousand four hundred forty-seven pupils and
- (5) experimenting with wotds or other vocabu

‘ * children to evaluate their creative products.
time of composmg. the sub;ect matter, and the

_ Burrows (2) has strengly emphasized the inter

For example. slightly more than half of the
teachers questioned or reported negatively on
these techniques: (1) encouraging pupils o
plan and think through what they have to ex-"
press before wrmng, (2) gmdance ‘thfough
dictating of writing, (3) encouraging pupll;
to check content and mechanics of their writ
ing, (4) experimentation with colorful words,

lary study, (6) publishing children’s wrmng
in the school newspaper, and (7) encouragng

. Three approaches to creative writing

discussed by Creed (6). The fitst one requires-

preparing yourself for writing: Pick a favorite -
word, and exp!ore its meaning. Secondly, ex-
plote what to write about, arid third, keep at

~ it. Creative thinking is a requuement she

stated, but she thinks it is possible to tran
youtself to write in your mind” - -
Listening is one area of the languagc art ]
which has received comparatively little atten- -
tion. Certainly it has not been widely considered
as a means of developing ability. However,

relationship between writing and  listening.
There are two recent studies supporting. Bur-f
rows’ view.

Treanor (22) described an approach whxchq»
involved listening before writing. The pupils
listed and discussed sounds they would expect
to hear in familiar situations, for example, in " -
the circus. Twenty-minute oral lessons were held
thtee times a week. Treanor did not report the
riumber of pupils in his study nor did he make
any statistical estimate of the method's effec-
tiveness. He did, however, state that listening
experience as descnbed contributes to “ideas”
for composition, and implied that fourth
graders in his selection found the method help-
ful in their writing. Perhaps Treanor’s hypo- -
thesis will be tested more rigotously in future
studies.

Another study in listening with significant -




g6 ‘Ozher results reported were'jf"~ lower

‘motivating value of ear training
'the usé of the tape. recordmgs, the im--
overent of ammdes ~about’ language as a

), anid the i mprovemem of speech habits, -

Moyer” concluded that whete exr u-ainmg‘ :
sed 4s a method for improving ‘oral com-
' ‘pixles, goblins and 5o on. In the tierole geoup-
[ing were storles concerning virtues as self

mumca:ioa, it might be combined with wmten

instruction based on the needs of pupils to

; ne‘ ab0ut their own feelmgs, ideas, and

In 1906 Colvfn and Meyer (5) reponed a
study done to obtain data on the growth of the

Imagination in school chxldren and its relation’

other elements in children’s mental life, They

lyzed 3,000 compositions of pupils in grades

four through twelve to determine their imagi-
tive content. Pupils from these grades wrote
on one of the foltowmg top:cS' i :

A Funny Story 1 Have Read or Heard
What I See On My Way to School
How the Flowers Were Colored

A Faity Story

A Good Joke

: ‘ngh school pupils had a. shghdy wider
chozce, as noted in the followmg topics:

A Voyage in an Airship in the Year 2000
- How the Flowers Got Their Colors
- What 1 Can See With My Eyes Shut -
“My Firse Visit to the Theater .
: A,venp‘.m:s_of a School Desk
"Dis lays in “the Shop Wmdows
s ughable Story

;devtces, uses for electnclty,‘

forces. The fairy stoty and na

forgetfullness, courage, and’ ‘devotion, v

striking situations and stiering climaxes'c

acterized the dramauc “The religious involyed

the supetnatural and devotional. Melancholic

images were concetned wnh fcelmgs o:
ness add depression, : =

The investigators cdﬁclﬁded that Jn genenl,

‘imagination of school children showed a d
cline duirng the years studied. While they
~the possibility that the decline in children’s

agination might be due, to some deg,ree. [ the,.,
reticence of adolescent youth to express thele
vital feelmgs, Colvin and Meyer suggested that
the decline was probably due.to the lack of
educational effort o cultivate mlaglmtion in
children. In fact, they suggested that school

influence "toward he development of imagi, e

nation was negative facher than positive.
Vi.m] imagmauon m the on!y kind of -

ol the investigators report that it was lgely

devitalized and mechanical. At the onset of
pnberty thete was a tendency for the e




»—Wmma m ma INTBRMEDMTB GRADES

4 Chlldren responde/l best to sxtuasxo
whu:h wete highly personal

The mvcsugatox‘ concluded thit the g:eater
f percenrage of 4 ¢hild’s writing should be co
e ,' ;fcetned ‘with his . personal experiences.f
Cla.rk's concluswn represents the thinki ng
itet

o % ty
ght  and sense ualnlng “The procédur
desalbed ,,u"}ollows' WL

! l. ’ﬂ\e pupxls looked at a picture, de-
scribed it togethier, then each pupil
took one look at it and wnote for ten

S minutes,

2. The pupils studied plctute makmg
s such as A Smch in’ ’rnme," and . words, weote them and discussed how
~'1, m Ja"‘ n' to reacnons to pic: - the author made¢ pictures, and th

e ‘ : . wrote for a ten minute petiod.
. Pupils were fw n visual and’ audxo
pteparation; - example. xhe{
a piece of fruit, felt ‘it, smelled It.
looked at it, tapped and tasted it.
Then they were asked to descnbe it
in ten minutes.

4 ' The stories wece rated on the Van Wage«f
L ~%d$& :’30‘9 ;ggg“ l:"““““:‘ ':‘"‘3 nen scale. The best results were obtained
Lt highly Pmo;ff v.m:n;s pses in thel through develOpmg power in imagination by

2. A subjective analysis of the wntmg use of sense training, next by models, and least .

~ done led the investigator to befieve by picture study. The experimenter concluded

- that when children wrote about them-  that firs¢-hand expenences are more effecuvev :

o in devetoping imagination than experiences of =

: ;:}v?drelf hessd f:if :‘;‘(’i ‘};‘::’:Y ’s‘h' a .vicarious or second-hand nature. Note -that

Better wfl ting :ms dZne on lmpei:)nal Lietwin’s findings ate somewhat in conflict with

: " subjects when the writer told how he those of Edmund, wth regard o the quahty of
feh abom it. creative weiting bascd on ditect expenenca :




fifth dnd seventh grade “chtldr" T

‘children may. be

echzmcs.

Leonard (14) reaorted a study by thlmg

matters. Whitman taught orie ‘gtoup by

cnticnzed by pupils in class. Approxlmately
‘minutes per weck was devoted to written

s of needs.” No writing was requtred Both

wntmg other than proofreadmg drrll in exactly
the same way The experimedt ran from No-

given 20 minutes da:ly drill, accordmg to
Leonard, were superior to the one-compogition-

© lyman (16) dxreCted 2 study employmg 31
Q ,

-

ELBMBNTARY ENGLISH

b 'feachers worklng with 1039 puprls of grad
0, 6, 7,8 and 9, in 20 junior high school and |

: - Chicago to determing the extent
: school age ‘children could be taug
. and correct language errors in their own com
"posmons, Secondly, he sought to de
extent to which a limited number
“ences In coﬂapositlm can establish :
. terns, and finally, to determine the effects ‘of
’{_[ five consecutive weeks of laboratory wi
o the quahty of children’s crxnpésmo

cort posmons writ-
th% petcentage. of}

en, encouraged to :’.o 0. She 55
: . ‘smons, beginning with one written ¢

- signed topic, ‘fWhen 1 Got What 1 I
and designated the “pretest.”” Pollowmg the

,_mt, compositions 1.3, mduswe,

in the ordet llSted . : :

NEVer, she s“ggested that ‘the rules
ar be taught as a medns of improving -
nunication of the writer's ideas. Al
Gatbe expressed concern for the cre- -

ative aspects of children's writing, her evalu:
‘atlon. appears (o0 be preoccupted wnth wmmg"

-and Whitman done at the Lincoln School, Co-
:,lumbm University in 1926, involving two
groups of 19 eighth grade pupils equated on
fthe basis of compasition corgectness and in re-

means of weekly assigned themes ‘writeen in
class, checked by him outside, and then read

,work “The other group, taught by erlmg, was
iven 20 minutes drill daily in proofreading, |
mduahzed accordmg to prehmmary diag-

fWhtrman and Willing conducted all aspects of

ember | to Apnl 1. ‘The stories of pupils
a diagram was made by each pupd On Tuesdsy,

week group In teducing eceors in composition. -
first drafe on Wednesday, mempted to dIs-‘

elementary schools located In the

Pupils of the sample wrote sev

ere

: ComPosmon 1 My Favome Sport
: CompostrtOn 2. “The Class l lee
- §chool -

A Good Phymate, Play-.
. thing or Pet © ,
A Kind Deed 1 Trted To;
Do (choice of one)

How. I Drd an Errand

Composition ‘4'.

: Composmon 3

etience as.

‘2 Carpenter, Cook A

‘ Housekeeper or. Repair-i

: man,  (choice of one
- T;ungs l Would Do W

500 ,

- Funny Mnsrakes I Ha‘
Made - :

'Composition 5.

about Brr s (6r
any noun submtuted for

- birds)-
Durmg the class penod on Monday, th
topic was assigned and a plan in the fornt of

each using his own plan, wrote the first d

draft
of his composition. He carefully examined his




oovcr and cortect all errors, and made othet

composition, This usually requued about 15
nlnutes, Bach pupil copled his composition on
Thursday, observng his own cotrections, with
the idea of turning in the finished copy. -

: Teachers a«-«ed pupuls in discovermg etrors
on composition 1 only. Compasitions 1-5 were
followed by the “final test,"” a composition writ-
ten ‘on the assigned topic: “What 1 Like to
Do on A Hollday " Pupils were permitted to
portions of class time for four days o
write the composition all 4t once. They wete
allawod :o follow ot not follow a plan, as rhey

tions 'of wholes made up of parts, were intro-

feported that a story about a Ford car might
follow this chain-link pattern: It is cheap; it
always goes; it is easy to drive. Each statement
would be contained In a chain link, and each

wrote it as described above."
‘ Lyman reporred that results of the “fioal

erroes, Though no objective evidence was re-

dicate the degree to which the “Composition
qcle _was_established as a pattern of work,
 teachers stated that all but a few pupils separa-
- ted the work of composition into the five
srages described above.

.~ - One hundred eighty-three sixth grade puplls
showed a median gain of .50 in composition
- growth, as measured by the "Wisconsin Scale
" fot the Judgment of Composition Quality.”
- This amount of growth is regarded as the nor-
mal for one year by junior high pupils. Neither
* the 283 seventh graders noz the 259 eighth
graders were reported to have made appreciable
: rmprovemenr The investigator made no at-
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changes which he believed would improve the  sixth graders as compared with the other grades

Creative. Wrsﬂn: aml
~ Pérsonality Development

write about their problems. She stated that they

“problems and that something - good is learned
from writing about them. Cole's conclusion

childten with behavior problems. Writing h
a therapeutlc value for all children, concluded .
~ Cole, whether. rhey have behavlor problems o
i f_not.»

Patterns for p[anning compositions in the

form of ‘a. serles of- dragrammatlc represema-'
' daily problems to the éxtent that we can h
d In- compmuon 2. For example, Lyman *.'_them communicate sucéessfully Chlldr
 conflicts. Pood and clochang and sometlmes boy
girl relauons‘nps are examples of how every-

pupil wrote his composition, oorrec:ed and té-
test” showed that pupils of the sample dis-
. covered and cotrected three-fifths of theit own

portedly detived from the expenment to in-

tempt to explain the significant 'galns"of the

represented in the study,

* Cole* stressed the value of having dnldren ;

feel a teal need for writing about_their ow

based upon her success in helprng rhirty fiv

‘Butrows (1) and Cole (4) haye’polm_
out ‘that children . wrll be able to meet t

day concerns can become major problems fo
some children.

Creative wmlng, accordmg o Burrows, (2)"{
is more than an art form. She has stacad: :

It offets opportunities for the projectlon
of personal power (o a symparhenc lis
tener, The interaction of writer and audi
ence is reciprocal, active, releasing. Im-
“aginative, s jecnve expression, it would
“seem, can serve emoruonal needs as a stabl-
lrzlng, constructmf force. But other kinds-
of wtitten expression also serve personalury',
developmenr

No careful reader can Serrously doubt theA
exiscence of a strong relationship between wtit-
ten expression and personality developmem,'>
after examining the case studies presented in-
chapter six of Burrow's extraotdinary book on
children’s writing. While shé and her ¢co-
workers made no artempt to measure specifics
of writing in any statistically rigorous manner,
the samples of children’s writings from the four
year on-the-job study, offer unmmakable evi. '




y outlined, and the principles derived from

found for_those Interested In furthering re-
rch {n children’s writing. Detexmxmng cause-

o_this writer to be an especially fmitful area
for funher rescarch 3

,Summary P
Wity has pointcd out thac zdeonfymg

cal and profitable, Witty and Blumenthal dis-
‘cussed the high’ telationship between intelli-
gence and language ability, Obviously creative
writing grows out ‘of all kinds of experience
- and is an activity calling for high order mental

~to the gifted child and satisfying to the slow
" Jearnet, wheéte in the one case quality . of the
- end product is stressed to a high degree and
 in the othet, the major emphasis is placed upon
the enjoyment of the creative process.

. The fl'ndings of Edmund showed that high
- quality creative writing results from  sources
- of derived experience, However, the relation.
-ship becween the quality of creative writing
‘and detived experience ceased to be statistically
sigaificant by the ninth grade level.
- Soffell suggested permhtmg pupils to
choose their own writing topics as a means of
reducing errors of usage and Improving lice-
taty quality. Edmund’s work indicated thae in-

“Jowed to choose their own topics for wnung,
~and less than a third of them select topics of
personal interest when petmitted to select topics
it\dependendy

~ Methods described by Rideout, Creed, Col-
“vin and Meyer, Clack and Littwin, Garbe,
" Leonard, and Lyman and others wete discussed.
In genml methods outlined by these writers

ELBMBNTARY ENGLISH

of personality development and w:idngi ,appear to | be consistent, and to reinforce each

‘The selections of wiiting, the procéd. -

Burrows study, provide an excellet back ‘Saunders, though not designed a3 ‘2 formal

-effect mlatonsinps between personality de-

elopment and sich ast forms as writing seems . upon all aspects of wmmg herein d:scussed and,

‘of intermediate grade children discloses seem-’
ingly few conflicting findings. regarding welt-

 gifted pupils through their writing is both prac-

_ “opinion Inevitably arise when conclusion and
- behavor, However, it can be both challenging.

* little research’ has been done in creative writ. - -

termediate grade pupils are not fmquently al-

other, . : :
 'The work of Bur:ows, Fenebee Jad:son andy

study, Is extensive compared to that of any.
other Individual ot gtoup working within the:
area of children’s wrmng Their work touches

80¢s far beyond. :
This exammatlon (4] the research in wrigingﬁ

ing and effective methods for producing it on a
high quality level. Those conflicts occurting
may well be due to failure in rigorously app!
ing scieatific methods. 1n other Instances, the
casual factor may have been ascribed to what.
may be only a pa:tlal cause, Some conflicts of

high order abstracnons go beyond the faccs bf
the data obtained. -

Careful readers wlll note that much of the 0
work reported in this chapter does not meet the
criterla for rigorous research. Comparatively

ing, especially in the intermediate grades. 1t is
hoped that this discussion has raised SIgmecnnt :
questions in the minds of readers, which may
be answercd through better desngned resm:ch.  .
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'ramma _

ssiles rammar of rheu‘ own. .
E.arthbound teachers of English, however,
till - concern’ themseives with questions
out the reachfng of grammar Does the study
*grammar improve speaking and ‘wrlting

ould be laughr, and to whom?' In what stage
he learning process and by .what methods
shioutd it be raught? If grammar is of little use
jn the improvement of language skr]l should it

“structural” grammar should be included in the
insttuction? How. much of the vocabulary of
‘gtammar is needed by all American youth? The
following discussion is intended to review
‘some of the attempts o answer these questions.

s Grammar Necessary?

- From time to time, doubts have been ex-
‘pressed about the usefulness of grammar study
In the secondaty school. Indeed, thete is a wide-
: pregd impression rhaz the teaching of grammar-
‘is disapproved of 'n contemporary educatlonal
cughe, Thus in a tecent publication a British
uthor states, “Those. who have failed to ex-

plore the posslblhtxes and to pefsevere in ex-

- periment can hardly be blamed, because the
valye of teaching grammar has been frequently
quéstioned, and at times it has been vigorously
denied in print, at conferences and at refresher
ourses (25) * o

- Nothwlrhsrandmg this general mpressron,
_which certainly prevails in many American lay
”n'd professnonal citcles, it is difficale to find
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fn_:_, Language Teachmg

e exmnples of speclfic statemenrs‘ byrespons&le
-~ writefs which wéuld give suppo
 patlon of grammat' from the progra
eral education. Pethaps the discussions
- kind “of grammar which is commonly tau

~have given rise to the erronéous betief that the
 educational profession has discouu
’teachmg of all gramm:ir

in American_high schoc's has been subjected -
“to vigorous criticism. A typical example of ¢
“criticlsm 1s found in'an article by Pro
- Fred G. Walcott of the University of Michls

,thh teachers of English, one is impressed with
the persistence of their faith in a knowledg
-~ forma' grammiar and in’the drill-book ex

autofmp.ically to the self-expression of the

“evidence that many textbook rules ar€ un-
- supported by the reports of tralned observers off

skepticism about the transfer value of me
tizing rules and petformmg isolated grammat-

: Jorm J ‘DaBoak

‘Ceruainly the nature of grammar instruction

- “in visiting Enghsh classrooms and talk

by whic formal rules ate supposedly apph

pupis. One is |mpressed (00, by the exteﬁt o
which this formal learning and formal deill
still dominate. the classroom activity, and st
supp]ant the true exercise of the self- expreséion
to wgrch they are supposed to contribute (58).2

iticisms such as these could be mulnplied(
irndennuely They genetally stem from two be-
liefs: (1) that the kind of grammar taught I
not m harmony wnth currem lmgulsuc scre s
best present knowledge of how language 3.
fearned. The first of these beliefs is justified | by

out language, The second belief . reses |

exercises. Stated posmvely, the umclsms

Dr DeBoer is Professor of Bducatron at the
University of 1llinols, Past President of the
National Council of Teachers of Enghsh and_
edrtor of Elememary Engh:b '



natical analysis md t “’minology Y their
fon.( oreover, & most

nalyses of cuttent textbcoks t.nd courses of
_de by Pooley (40) conflrm thls Sleal
conc;usion S : clve language are no: leased by m
y.also conducted a poll of twenty ex ot th defmitloﬂ
ed teachers of English from. vanous
“of the United States, Including chalrmen’
nglish departnients in high schools, super.
visots of Eaplish, and preseist and pase officers -
of the National Council of Teachers of English,
0 effort to secure theit estimaces of teachers’
1des toward gmnmu as reflected in class-
0 prictices. Hig major conclusnon is slgmh » _
_cant enough to quote in full: a lmowicdge of Irs imentals a
© “In the hlgh schools of 1956, in a sampling mythlng (6). Moreover, it is doabtmi
covering repteunutlve centers of ‘the whole - ]
United Stites, the' ma]ority of teachers hold the
lew. that ‘Grammat is the means to improved elther oonsciously or unconsclously wn
“ speech md wxitlng Because it explaing usage, - of grammatical genenllznlons.
grammar must be learned to support ussge in- (sub]ect verb-ob}ect) pateern is a descriptiol
struction. Grammar skills are best gained by nota prescnpnon “The child uses declardtive,
'm-’qg the pam of ‘speech, the e!emems of mtenogauve, exclamatory, and Impemive sen

KC




xpetimental evidence on this quesuon" :
' frequently summarized. A much
»uorcd “atticle by Smith' (51) represents an-

catly effort to 8eﬂerahze from avajlable find-
ings, Loban' (35) in # latet article cites studies
fch deal with the role of grammar in the

improvement of Enghsh and lists a numbet of
nel xons based on those studies. Similar con-
[ on.more numerous  investigi-
fons, are drawn by Greene in a s;:ll mote re-
). Other summaries are found -

special - issues of the Rwim of Educmoml‘ e

m an of the a 1lines teSted xm f
ed ln all of these summaries. we have‘, : A b e

‘able to find in one place 8 llstmg of all

by 1903, he decured

¢ Quie generally npprechted that |
“our. various
, r;co:ﬁed and. ‘SY
¢ the cfawco scien

. people might b< bl

-:_;tetpretatlon 28 exms betwen any ¢t ly

different subjects, as grammar and 'geogmphy,
(28).” Rapeer drew the ( '

‘a study ‘of ninth-grade 'pupils in ‘Minoeapol
- (44). Briggs identified nine typleal ‘clais
' the disciplinary value of formal gramm:
tested these claims in’ experiments wi .
~ seventh-grade classes in. Hotace Mann ‘Schogl
“and with pupils in five lilinois schools. He

ported ‘These pa:zicular chlldren

‘Thls w;is conducted in 1903 the

‘Rice, th:ou h Th e Pomm
of B4 8! ;

llClu

explenmen ‘

6 -‘,, j« :
‘ fretade, ,"l‘he Pmi!hy of ‘the Spell ng Grlnd.”




%may be atmbuted to theit traimng in formal
- grammar (9)."

~ . Inastudy of childten’s errors in oral Eng-
~ lish, Sears and Diebel found more mistakes in
. the use of protiouns in the eighth grade than
. ifi the lower grades. They asked, "Is the present
~teaching of pronouns leading to a more con-
- fused state of mind in the eighth-grade child
~than existed when he was in the third grade
~and was entitely unconscious of the rules of
grammar- goveming the use of such words
* (48)?" The question is a fait one, but it should
“be noted that the older children use more com-
- plicated sentences and thetefore have more op-
~portunities to make mistakes. Like Hoyt and
~ Rapeer, Boraas found little relatinnship be-
- tween knowledge of grammar ‘and ability in
English composition. Lideed, he found a higher
- correlation between knowledge of grammar and
“knowledge of history and arithmetic than be-
~ tween knowledge of grammar and ability to
- write (7). Asker reported similar results (2).
S0 alsiy Segel and Barr declared, after compat-
ing high schoo! students’ performance on for-
mal and applied grammar tests, “...no more
telationship exists between the two sorts of
grammat than there is on the average between
any two of the high-school subjects of any cur-
riculum (49:402).”

, ‘Numerous investigations of the problem
- were made in the decade of the thirties.
- Symonds found that drill on the right and
wrong usages was twice as effective as grammar
in improving pupils’ writing. He observed that
only the very bright pupils can successfully
transfer grarum itical knowledge to real lan.
- guage sinvations (57). Low telationship be-
. tween grammatical knovledge and ability to
cotrect sentence errors was also found by
Cathetwood (11). Cutright compated the ef-
fectiveness of six methods of improving lan.
guage usage among upper-grade elementary
school children. She got best results with drill
on tight vs. wrong forms followed by oral
repetition of right forms (14). Ash found it

GRAMMAR IN LANGUAGE TEACHING

“more effective to emphasize clarity of thought -

of lowa thesis by Benfer, who found a low re-

‘grade puplls and 60 pdirs of eleventh-grac

s

and élements of style independently of feraial.
grammar (1). The value of osal drifl was “dem:
onétrated 'in a study ‘of seventh-grade children
by Crawford and Royer, who found this ap
proach as effective as grammar (13). Cather-.
wood’s findings were confirmed in a University -

lationship between kaowledge of grammar ‘and -
ability to correct sentences for lack of cotnplete '
ness: It is of particular intetest to note that. i
Benfer's study-a special effort was made o
teach thie application of the grammatical prin
ciples to speech.and writing (5). i

Frogner: compared two methods of improv
ing sentence strucsure, using 47, pairs of . .nin

pupils in Minneapolis and ‘Beridji, Minneso
“The aim was to compare the lmprovemen
made by pupils who were directed to appfoach
ptoblems of sentence structure entirely. from
the standpoint of the adequate expression of-
thought with the improvement made by pupils-
who, besides having their attention ditected to.
the clear expression of thought, were alsa given
the drill needed to ensure an Understandmg of’
the grammatical construction of the sentence.”
Although the "thought" approach requited only
80 percent of the time requited by the gram- :
mar method, it wes definitely superior in-ef+:
fectiveness with pupils of 105 IQ and below,
and just as effective with superior students‘ﬁ

The usefulness of grammar in lmprovmg
pupils’ ability to punctuate correctly was
studied by Evans, He conducted an expenment e
with 831 pupils in 19 city school systems of
the Middle West, and discovered that sngmh-f ;
cantly superior results in punctuation could
be obtained by teaching punctuation directly
as an aid to comptehension on the part of the
reader (18). Barghahn experlmented with
equated groups of high school students in an
effort to find out the value of diagraming sen-
tences as a means of imptoving English usage -




gnéganve-pracuce in’ diagraming im-
toved only the ability to diagram (3). Dia-
'.;raming proved useless also in soiewhat more

-(54). Buttetfield followed up Stewart's study,
with simrlar results (10). .Greene summarized

uttérfreld and Bvans studies at Jowa ina
w‘dely quorcd article (23).

The most recent investigation of methods
‘of teaching sentence structure that has come to
our attention s the study made by Kraus of the
telativé merits of three methods of dealing with
'rhe problem In her first procedure. five units
of :sentence structate were logically- presented

Students did no original writing, The second

were assigned weekly themes which were fot
discussed after their return. In the third pro-
- cedure all sentence structure items wete taught
- only as the result of errors made in weekly
themes which students wrote in connection
- with a literature unit. Kraus found that the
. third method was superior in nearly all respects,
~and that it required only one-third of the time
. tequited by the other methods. In her judg-
ment, sentence structure can best be taught by
the explanation of sentence structure accord-
. ing to the relationship of the idea to be ex-
~pressed rather than according to gramumatical
- onule (31).”
- 'The foregoing descriptions of the studies
 of the relation between the teaching of formal
grammat and the improvement of pupils' speak-
Ing and writing, extending over a period of
fifty- five yeats, tepresenting many parts of the
- country, and covering both the elementary and
high school levels, exhibit a degree of unani-
mity that is rare in the field of educational re-
search. The findings dramatrcally confirm the
views of modern psychologrsrs as to the way
in which language is learned. Language learn.
Ing is a complex task, and it requires abundant

ELBMBNTAW Enousu N

eadmg COMprehensiom Agam rhe results_‘
- communicarron

“of studies published or ‘cited in publications
denailed studies by Barnerr (4) and by Stewsert.

"no more important, such as the teaching of '
and inrerprered the Barghahn Barnett, Stewart,

effectiveness of grammat instruction might re.
_fully warranted by the evidence. The impressive

_each other, often by highly experienced and
 disinterested investigators, the results have been -
and taught according to the thought approach.

‘  grammar in the Improvement of language exe
procedure was the same, except that students

-~ such a way that ordinary pupils will apply them

~ leatning, grammar teaching might be more ef-

and constant practrce in meaningful supetvrsed ;

It must be admitted lh%t the total number

over this long period is small compared to the
number reponed for other problems perhaps

teading. Moreover, a ¢lose examination of
some of the reports of investigations of the

veal flaws in research design ot conclusions not

fact Is, however, that in all these studies, carried
out in places and at times far removed from

consistently negative so far as the value of

Pression is concerned. Surely there is no justic
fication in the available evidence for the great
expenditure of time and efforc still being de..
voted to formal grammar in American schools,

It has been suggested that the results
might have been different if the grammar bad
been properly taught, Pulliam, foc example,
raises the question “whether generalizations
about the English language can be taught in

to their speech and writlng (43)." The debate,' o
over transfer of training was still fresh at the
tume he wrote, and he felt that in the light of
the then cutrent research in the psychofogy of -

fective if there were a more conscious attempt
at application. But in the later studles a special
point was made, especially by Benfer and Frog:
net, to teach the grammar functronally, and rhe‘ -
results remained negative.

In assessing the significance of the research -
on the teaching of grammar, we must keep in
mind a number of related considerations. First,
there are teasons othet than the improvemenr
of speaking and writing for teaching some
grammatical concepts and terminology, at least -
to supenor pupils. Second, the‘findmg: of the



studies are based on average scores. Averages
- and correlation coefficients ate revealing, but
- they msy also concea] factors that are operating
ina learmng sitzration. Thus it is quite likely
- that some pupils under some condirions are
greatly helped by the conscious application of

. grammatical generalizations. Generalizations
- about grammar may play only a small patt in

- language learning, but there ate occasions when
- thac small part is important. Bobbitt was per-

‘haps not unduly evasive when he wrote:

“Should our schools help pupils to a knowledge
~of téchnical granmar? The obvious answer is,
~ there should be a great deal of it for thase who
< need a grear deal, a moderate amount for those
who need a moderate amount, and little for
those who need little. Differences among per-
sons in the need of looking after the technical
niceties of expression are large (6).”

How Much and What Grammar?
s The grammar with which the studies descri-
“ bed in the preceding paragraphs were con-
‘cerned was traditional, conventional, formal,
. systematic, prescriptive, normative grammar,
During the period in which these studies wete
undertaken, particulacly in the last three de-
cades, there have been three major develop-
_meits with respect to the tecommended content
~ of the grammar to be taught in school.

The first of these developments was the
restriction of grammar content to functional
items. Thus, for example, the distinction be-
tween a gerund and a present participle is im-
portant in grammatical theory, but of very little
- use in the teaching of speaking and writing.
- Efforts have accordingly been made to discover

- the specific items of grammar and usage which
give trouble in children’s language expression.
Error counts were used for the purpose of de-
termining what elements in grammat may be
considered “functional” Typical of such
studies were those made by Charters and Miller
(11), O'Rourtke (39), and Stormzand and
O'Shea (55). The last-named contributed 2
valuable device called the “error quotient,” the

Q
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ratio of the total number of errors on & specific ,f

item to the number of opportunities for mak-
ing the error. On the basis of such studies, -

vatious writets have made recommendations as.
to points of emphasis in usage at the successive

grade levels (31, 41:194-195).
For the elementaty school teacher, the sig-

nificant generalizacion to be drawn from these.
lists is that grammar and usage below the -
seventh grade should be taught informally and

the items stressed should bé those most com:
monly encountered in children’s speech ad

writing. Textbooks treating language in the .
elementary school (15, 26, 56, 9) stress this ~
point. Burrows, for example, declaes, “Nor'is -
‘recourse o teaching ‘grammar’ any less waste-
ful. For, in the first place, real grammar can- - -

not be taught to children in the elementary

school. A few may learn to identify nouns,
verbs, and even the other parts of speech
largely by repetitive examyples. But this is 8.
far cry from understanding and applying the .

science of language relationships (9:152)."

The second developmert has been the sub- :
stitution of descriptive for prescriptive stan- &
datds for determining what is "right” and -

“wrong” in grammar and usage. The notion
that prevailing language practice rather than

a priori principles of language form and re-

lationships determines correctness has slowly -

but steadily influenced the writers of school -
textbooks. Indeed, a very few of the newer ..
ly on the descriptive .

textbooks are based ent. - |
approach, The National Zouncil of Teachers -
of English has been especially helpful in mak-
ing available the findings of modern language -

tesearch. Among its publications in this field
are studies by Leonard (33), Marckwardt and -
Walcott (38), Kennedy (30), Pooley (41),

and Fries (20). '

The descriptive approach encourages

teachers to accept the English language as it

is, rather than fight a losing battle in behalf of
forms and constructions which may have had

academic sanction but are not characteristic of -




;  has sharpxy;,;:
in Englnsh hxlc varlatlons i inean-

That Structural hngmsncs rcpr”

- fresh exciting, even revolutionaty phd

t lmply a &etenorauon of stand
2 English It :mplies mher the sub-‘

igorous & process as diagrammg sentences.” It
alls for wide reiding, perceptive hsremng, and

lné'i dnscnmmauon with fespect to the social

ituation in which language is used. “Substan-
atd” English is no more accepteble in English
: classes following the descriptive approach than
- In those dominated by the traditional grammat.
~And by concentrating on these items which are
by general agreement illiterate usages, the
“ teacher of descriptive grammar is more likely

_to be successful in promoting mastery of stan:

dard English.

“’The third deve!opmem has bcen the emet-

"cnce of what is known as “structural’
grammar. In his American Englith Grammar

(20) Fries had emphasized the impottance of

_ word order in_modern English as a device fer
_expressing meanings. Later, in his Stracture of
,‘nglnl) he developed this concept by examin.
ng in greater detail the characteristic pattefns

f the. Enghsh sentence, and the "word classes”

- that make up the parts of these patterns (21).
 Other linguists, notably Whitehall (59), Staith
and Trager (53), Hill (27), Lloyd and Watfel
. (34), and Robetts (46) have followed in “plo-
- neering studies'of the basic forms and patterns
(- speech. Structural” lmgmsts are primarily
concerned with formal clues and signals racher
Cthan with “lexical’ meanings. They hold that
knew app:oach w:ll avoid what they regard

study of the English language cannot b

rapidly. A recent study reveals that fully of
fourth of college language classes

tive teachers of English are based on the ne
¢ developments in structural grammat (50

ka'bout the real languagc is fully as

Whether the new approach will provide 2

lution to the problem of teaching’ stagdard

English ns, howevcr, quite anOther questl
“The tap:d gtowlh of stmccural gmm

‘the teacher education’ cutticula- gives some

ground for believing that many elementary and

- secondary schools may -soon follow, ‘Thete I

room for debate whether the time is tipe for
the introduction of the “new grammu" into
the common school classtoom, cxccpt for op-
tional study by superior pupils in advanced
high schoo! classes. The foundations of wha

must be regarded as an essentlally new science
are only now being laid. Terminology as used

by different writers is not yet uniform, althoug

efforts are being made to overcome this di

ficulty. Quite possibly the elementary and t
_high schools, which for the most part ha

yet caoght up with the usage principle, «
afford to wait until the experts and the popu

laslzers have had opportunity to offer a system

and 4 method which the classroom teachct and

- the textbook writers can manage. iy

As to whether the new gmmmu will be
more effective than the old in taising the level
of literate expression, evidence is as yet neces-
smly lacking. Muckwatdt, for one, is skcptica

“Nevertheless, as long as we continue to educate

an ever-increasing proportion of nur youth, w
shall be dealing with students ‘who come from
homes whefe standard Engltsh Is noc hablt\ullyj




poken th them. part of our respons:bnht-,
,ounts to téaching them to substitute a par-
~ ticular prestigé dialect of English for that which

ait "mly a social dialect and historivally a re-

gional one .. Among other things, we must

1 ognize that language hablts can be changed

- oaly through constant drill, and that the num-

_ber of new habitual responses which can be -
jfumly established within a given penod is
_vety small indeed (37)."

For the. teaching of Enghsh idiom and the

;standard use of the remaining inflections in

 the language, neither the old nor the new gtam-

th¢ most part grammar must remain an afea
 of study valuable for its own sake to those who

nate ones, it can be a fascmating realm of
thought and dnscovery. -
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Research in ‘handwrlting in America has
“been ditected at problems of the efficient and
"legtble formation of letters and words within
glven-language structure, In- Europe, much

andwriting as an expressive act which reveals
he ¢ characrer, temperamem, education, vocation,

o' “the -present, however, “little “attention has
paid In any countty to the effect the
iter's perception of the various. Cogmtlve,

k has on his handwriting and conversely, no

e writer's perception of his handwrlting—its
. form, standatd of quality, physical and physio-
: loglcal limitations, etc., has on his willingaess
to wme, his style, and his form and control of
. writing.

“~In this review of the reseatch in handwrit-
~ing, therefore, little attention will be paid to
the numerous surveys of instructional practices
“in handwriting or to the extensive European
- and American research in graphology. For ex-
~ cellent reviews of present practice in the teach-
- ing of handwriting, the interested reader is re-
- fetted to the following references (31, 57, 18,
. 38). Por representative references to graph-
ology see (62, 24, 26, 36, 14). An attempt is
~made here to confine attention to the studies
- which bear as directly as possible on the nature
and function of handwriting in written fan-

o guage.

Handwritmg Has To Do With A Given
~ Language and Its Conventions of :
. Letter Formation

One of the hard facts of handwriting is that
~ jts form and capacity to communicate is detet-
“ mined by the nature and structure of the par-

Handwrmng and Chlldren 8 Composmon

more attentlon has been paid to the study of
. the wrmng of Chinese, Arabic, Hebtew, or

d sex of the individual doing the wtmng Up
“common’ language #nd the cuisive and’ many

_in which writing development of children took

social,k and personal dimensions of his writing ° »
in cursive styles. 'Handwriilng temains a per-.
ohe has paid much ateention to the relationship

VIRGIL B. Huamcx‘ .

ticular language being used, Think, for ex--'
ample, what would happen if one would try
to transpose the left to tight movement, con.
nected script, l¢tter and word spacing and
finger-arm movements necessaty to English 0

German_sctipt.
Jln Amenca (23) Engllsh has been the .

script ‘letter styles have been the context with:
place. Of course great varlation has’ ex:stedi‘

sonal act. Owens (56) pointed out that -
intra-individual ‘differences were greater when
the motor performances of the same person
wete compared than when inter-individual dif:
fereaces were compared awong the perform.
ances of different persons on the same motor - -
performance. This suggests that. the different
phases of writing performance in the same
person may show greatet variability than com- =
parisons of diffetent individuals on the same
writing phase. Owens showed further that vari-
ations between repetitions of the same motot .
act by the same petson would be one-seventh
to one-eighth the magnitude of individual dif-
ferences. This discussion and subsequent re-
scarches show that one important learning task
in the developmen: of handwriting is the in-
ternalizing of the normative limits within
which an individual will control the variation
of his own handwriting petformance. This de-
velopment is not likely to be the product of a
single writing style or of the effotts of a single
teacher ot school year. Three aspects of per-
ception seem to be important in this process—

Dr. Herrick is Professor of Education at the
University of Wisconsin.
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schobl temedial writing cases. - Treanot "(69)

wed the effect of escabhshmg a self defined
evel of writing aspiration on the compositions

- of an English class. Cole (15) based her whole
program of writing mstrucuon on the process
of 'self-analysis” -

The point of the above studtes is further

. underscorcd by Crider (20) who showed that
' handwriting Is a language and. that it is In-
 fluenced by physiological, psychological, and
personaluy factors. Birge (6) and Wells (22)
~ point_out, however, that while the intra.
vatlations of an individual's handwntmg cannot

be explained purely on the basis of differences

In 4 motor skill and that personality, percep-
,tions of ssplmioml norms, and psychological
“factors do contribute to them. The corollary of

rajts—~is not necessarily true. Bracken, (9)
hrough comparing the writing behavior. ( ptes-

sure) of twins (identical and fraternal) showed
hat there’ W43 00 greater sim-lmty between the

tha mlning ‘in the ngnitnon Of,"“ 5
: acters in leteer formation: im-’;_ ” A
éd the handwelting of 13 junior high:

that we. p!a
‘ heredity and hn
“cognitive, asp DL
£ learning in the ‘task of learn
[ ?

unhersally ag;ced on the way P

“case, and numenals ate formed In' bot
-~ scripe and cursive system&of handw tin

people assume also that there Is ample evidenc

- supporting advocated letcer symbols.” Unfor:

tunately both assumpnons have Imle foundati n
in fact. ' :
~The concept that handwmmg is primanlyf
a tool of communication and that legibility
should be the major criterion has resulted In-
a trend tuwvard snmphcuy in letter and nummlj
forms. In raust cases "simple” is defined as the
form most approptiate to the. developmem ‘of -
children, How this was determined is seldom
if ever made clear. It Is probable that most sym
bol forms wete determined primarily by adul
logical analysis of what seemed to be the easiest

* method of producing a given letter or dum
his conclusion-—namely that handwriting can
rentiate personal histories and personality

eral, The answet to the question, “Should com

“mon letters and numerals be taught?" is, there

fore. in doube. If ‘simplicity is to be the cri

terion of choice, the question bccomes - 'mple,
‘to whom?” What Is simple o one ;chlld m
clearly be far from simple to anot

- Surveys’ of practke and contrssting s:udlea

'of 800d and poot handwritls




~ groups of factors which seem to differentiate
. good and poor writing: 1) quality and economy
‘of letter formation (speed while always a fac-
- tor here is considered least important); 2)
~ the relationships and uniformity of letter and
word formation (size of letters, alignment, line
- quality, proportion, spacings, beginnings and
endings); and 3) the relationship of the po-
. sition of the individual to the act of writing and
" his writing behavior 73, 32, 3. (pp. 22-30).
-+ These findings and those which follow, while
‘revealmg the importance of “propet” letter for-
© mation and ahgnment also show that no smgle
~element in- wtiting behavior is sufficient in
itself to differentiate individual samples of
- writing. The totality of the writing act is clearly
. mofte than the simple sum of its parts.
 The studies by Pressey ,(58), Newland
(53, 52), Boraas (8) of the illegibilitles in the
writing of children and. adulets offer futther
information on problems of the formation of
“writing symbols. Pressey’s analysis of 3,000 il-
legibilities found that 12 per cent of them in-
volved the letter r. Seven letters, f, #, ¢, 4, 0, §
and #, accounted for over half of the difficulties
in reading. Five malformations—n like %, r like
i, e closed, 4 like ¢/, ¢ like 4, accounted for one-
fourth of these difficulties. Newiand found that
5,0,2; a, e r,and 4 and writing e like i caused
most of the illegibilities of writing. Four types
of difficulties in letters caused over one-half
of all illegibilities: a) failure to close letters,
b) closing looped strokes, ¢) looping non.
looped strokes, and d) straight up rather than
rounded strokes. Boraas’' study shows why the
curved letters with no distinguishing character-
istic cause most of the illegibilities. All agree
that letters 1, e, and @ are the major trouble
makers (65, 60).

Other Factors and Conditions in the
Writing Act

The anatomy and physiology of the hand
has naturally come in for its share of attention
in the study of handwriting. Callewaert (13)
in analysis of the anatomy of the hand and its

HaxpwRITING AND CHILDREN’S CONPOSITION

movement identifies two basic movements
necessary for writing: 1) movements of the in.
dex finger, thumb, and the middle finger in -
forming che single letter (inscriptive function)
and 2) the movement of the hand along the -
line (cursive function). Good handwriting, -
then, according to Callewaert, grows out of the
coordination of the inscriptive function and
the cursive function of the fingers and forearm
thus insuring good formation of letters, natural
slant, and flow of the writing along the line.:
Unfortunately the studies by Woodworth (78) .
and Myers (51) are not supportive of Calle-
waett or of each other. Meyers measured the
various dimensions of the hand and found its
volume by inserting the subject’s hand into :
a calibrated container partially filled with *
water. While he claimed a “moze or less fixed °
relationship between writing quality and hand
measurement,” careful examination of his data.
by the author revealed litele or no support fot -
this conclusion. There is no research known to -
the author which demonstrates any factor re- -
lated to the physiology or anatomy of the hand
which is critical in good writing other than that .
any normal hand and arm is necessary in the act

of writing.

Rowley (61) followed this general line of
inquiry and examined the role of low muscle
coordination in the production of slow cramped .
illegible handwriting. Measures of tapping,
horizontal and vertical arm movements, and
finger movements as measures of muscle co-
ordination showed that slow-cramped hand-
writing was not the result of low muscle co-
ordination but more likely due to training.
Ames (1) in studying the postural and place-
ment orientations of young children showed
that the place of their initial writing on the
paper moves from lower right to center, to
top center, to top left. The passive hand moves
from bottom left (2-3 yrs.) to center left (4
yrs.) to top left (5-6 yrs.) to center lefe (7
yrs.) to bottom lefe or off paper (8-10 yrs.).

Brogden (11) shows that ‘the most efficient




ngle of pursuit lies between 135 —160°, The
_porting slanted handwmmg, agrees with other
gstudxes

Cles lnkely from this chat given a healthy
hild and the oppottunity for him to make in-
,tellugem adaptations in his orientations to the
writing act, good handwriting is a matter of

- nation and psychology.

‘Townsénd (68) realizing that the begm-
ang handwnung of young children is drawing
and copying before: it becomes a smooth co-
‘ordinated means for the exptession of - ideas
studied  the copying ability in children. His
population was 287 New York school children
aged six years one month to nine years three

metric figures, form perception tests, and
fvan,ous. tests of moror behavior, He concluded
+ that copying skill was closely related to chrono-
~ logical and mental age up to the age 7 and 8,
- then copying showed errors which were not
attributable to differences in these variables,
- but rather to individuals, and different writing
tasks. This suggests that unless comprehen-
sion and purpcse of the wmmg soon becomes
an important parc of writing instruction, the
child’s ability to copy will not carry him much
beyond the writing tasks of the first grade.

Surveys of instructional practice reveal that
. the experience of teachers with children has
.~ agteed with Townsend's finding. Floyd (28) in
~ his sutvey found that seventy per cent of the
- sampled teachers, provide many opportunities
for every child to write in ways that are pur-
poseful

. The problem of how to move from copy-
; mg to rapid efficient writing has been relaced
~ during the past half century to the three com-
ponents of the velocity or speed of the writing
movement, the kind of written stroke (ver-
tical, slanted, horizontal, up-down, left-right,
right eft, curved, etc.), and the pressure phe-
nomena. Binet and Couttier (5) in 1893 using

ELBMENTARY ENGLISH

most difficult is 45°to 70°. This finding, sup-

_learning and not simply one of motor coordi-

_monchs. His tests were copying tests of geo-

unusually modem methods concluded that thej
velocity of the hand is modified by four ptin-
cipal factors—size of leteer, combination of the
lettets, the nature of the stroke being made, and
the direction of the stroke. One specific con-
clusion of importance to the question of the
natute and role of shythm in handwriting is
Binet's observation that one cannot voluntarily -
force one’s hand to move with uniform velocity,

Kircher (48) examined the nature of hand-
writing development over "the eight grade .
school yeats with special attention to the first -
year. Some of his conclusions “are important
and correspond with recent studles Maturity
in handwriting expresses itself in less and more
even pressure (41, 40); the velocity of move: :
ment (ttavel time per millimeter) | becomes,
almost constant with considerable practice; thé
greater part of weiting time is consumed in'
pauses; and greatest pressure is exerted in the c
last down stroke, o

Dietrick (22) examined catefully the six
characteristics of size of letters, width of letters, =~
length difference of letters, way in which letters
and words aré joined, degree to which letters
and words are joined, and angle of slant to see
if they are related to each other accotding to
certain laws.

He found that the size of letters is the most
important characteristic in regularly occutring
relation with other characteristics. Size, width, -
and angle are closely related. Thete is no re-
lation between size and the way letters are
joined together. Pauses between letters cause
larger, narrower, and slower writing. If a per-
son writes fast, he is mote likely to have a con-
sistent relation between these six factors; if
he writes slowly, the writing is more likely to
be unnatural and more under the influence of a
certain model. All this suggests the importance
of helping the child to move beyond copying
to the development of his own patterning ot
style of the writing act—an act which becomes
an integrated complex of form, speed, and re-
lationships in letters, words, and space. The




unifylng element must be meaning, since
neither letters, strokes, nor words have 8 com-
- mon unifor> velocuy or thythmn.

,R/cythm in Hov dwrmnz

. The introduction cf cursive handwriting in

" our elementaty schools usually follows a de-

“finite system of procedures. The only outstand-

~.Ing chatactetistic which is common to all is

_ the dependence upon thythm and the rhythmic

~ count. The three most frequently used systems

, "--Palmer Method, Zaner-Bloser, and the New

: hutel-all recommend counting and havmg

- practice in “cortect thythm." Tt is common prac-

- tice to develop a series of melodies or rhythmic
 sayings to aid in the practice of handwriting.

It seems important to review the research on

what seems to be a universal pracnce in hand-

wmmg instruction, :

: ‘Drever (25), using apparatus devised by

- Judd, made one of the early studies of the mech-

" anism of the writing act. Using grip pressure
- a8 his referent, he found rhythm was absent
from the child's early writing and appeats about
age eleven. In adults, the rhythm is extremely
regular. “The writing has ceased to be drawing
- —rhythmical poinc pressures correspond to
thythmical - vatiations in grip pressure—and

~are analogous to a certain extent to the rthythm
of speech.” Rhythm here is not the thythm of
~time buc a rhythm ot regularity of pressure ex-

~erted on point and grip of the writing instru-
“ment.

Studies by Nute (54) and West (74) tend
to accept the presence of a timed rhythm in
handwriting and attempt to discover its rela-

- tion to age (Nutt) and how it can be in-
fluenced by timing (West). It is hard to deter-

~ mine what is cailed thythm by each author.

West suggests his definition when he says,

“.. . good writers among adults made less vari-

ation from their average length of time both

on the up stroke and down stroke as well as on
the total of both than poor writers, but very
poor writers may show better natural rhythm
éhan most good writers.” While this statement
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helps suggest his criterion of what constitutes
thythm, his conclusion about its presence in
good and poor writing is confusmg to say the
least.

The best study on the problem is the'on’e’
made by Irish (47) in 1948. She measured the
actual writing time of each letter, as well as the
most frequently used letter combinations, in
order to discover whether a rhythmic count
would emerge from the timing. Adults were
used in order to insure the presence of any pos-
sible thythm pattern. She atgued that if hand-.
writing s thythmical then the time recoded for

single letters will vary definitely from letter to
letter in accordance with the length of th
stroke, the ditection of the strokes and the aum
ber of strokes. The time recorded for lettdrs -
in combination or context will remain falrly
constant with the time tecorded for single le
ters. Her findings do not show a rhythmic pat:’
tern or timing in handwriting. The time for
writing any single letter is very close to the
time for writing any othet. Thete is a greater .
range between various measures takep of the .
same letter in different situations than thege is
between the measures of different letters. She
concludes that the time of writing does not -
vary, to a degree with the length of stroke, the
ditection of stroke, or with the number of
strokes which would justify a thythmic count -
as a teaching procedure. Apparently. our in-- .
structional procedures are not in harmony with
our research findings.

The Manuscript—Cursive Problem
Most elementary schools in America teach

both manuscript and cutsive writing. Less than -
one in twenty-five schools teach either one ex- =
clusively. Most schools introduced manuscript.
writing between the years of 1935 and 1949,
with the general practice of starting the insteuc-
tion of handwriting using manusctipt and then.
between the second half of the second grade
‘and the last half of the fourth grade changing
to cutsive writing. Thus most children in -




merica ire taughr two kinds of !etter symbols
nd two forms of writing,

The arguments for using manuscript sym
_bols_rest ‘on-three propositions:
_ Pirse, the straight line, the circle, and spac-
mg forms of the manuscript writing ate more
~in line with the motor and eye-hand-arm co-
_ordinations of the young child than are the
_'c0mplex movements and formations of the
cursive system. There is pleaty of empirical
-,evidencc to_show that five and six year olds
can be taught to write manuscnpt symbols.
here is also some research evidence to support
.this contention (46, 68, 37).

" The second ‘argument bears on the corres-
‘pondence between the printed symbols the child
is learning to read and the manuscnpt writing
symbols often called print-script. Hence the
child will not have to-learn to read two forms
of written language when he is already over-
- whelmed, with the magnitude and complexity
. of his tntal leammg task. This argument makes
= sense and facilitates the ease with which all
~ forms of language can be used to support and
~ relate to every other. Most schools which
“changed to manuscript writing in the primary
~ grades were able to observe a significant in-
crease in the child’s story writing when com-
. pared with their previous experience with cur-
. sive writing.
‘" The third argument in favor of manuscript
.- writing is that it is more legible—an argument
. well supported by research (70, 30).

The objections to manuscript revolve
around five main arguments. First, the common
“socially accepted form of handwriting is cur-
sive; therefore why teach the child something
. he will have to change anyway? This duplica-

© tion is claimed to be wasteful of the child's
-time in school. The social acceptance of cursive
‘writing is a social value and cannot be judged
by reseatch. If duplication is bad, then why
teach cursive at all?

~ Seccad, there is the claim that manuscript
writing is slower and more crampng (tension
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fast as, if not faster than, joined letter writing.

producmg) than curslve (7/, 19. 63, 71, 45)
Conrad and Offetman concluded that the factor.
making manusctipt writing less fast was the
number of pauses. Increased speed in manu-
script was ‘accomplished by curting down the
tine of pauses. Winch in examining the data -
of his six expetimen:s would not take a po-
sition that print script was more or less facile
than cursive. Hildreth, on the other hand, found
that eighth grade pupils copied the unjoined
strokes faster than they copied the iomed and
concluded that manuscript writing can be as

The “Correspondent” found the speed de-
cisively lir favor of the unjcired hand, Wash-
burne and Morphett (91) found cursive a little
faster than manusctipt up to the junior high
school period when manuscript becomes some-
what faster. Thus the evidence on comparative‘ :
speed seems to be inconclusive. One s about:’ o
as fast as the other. Under extreme increases in ]
speed, the quality of the manuscript writing
deteriorates less rapidly than cursive.

Third, the evidence on ¢ramping and in- -
creased tension in handwriting is meager and
completely inadequate. No one has been able
to devise a good measure of tension or cramp-
ing.

Fourch, there is the claim that the manu.
script signature is not legal. Manuscnpt sig-
natures are legal in most ststes if it is the
usual signature of the individual concerned.

Fifth, manuscript writing has been criti-
cized because of its lack of individuaiity and
character. There are many samples of individual
and artistic writing using manuscript symbols
both in England and America. On the other
hand, it is probably much easier to get consis-
tency, and uniformity, in manuscript, and thus
high legibility. :

A recent camparative study by Templin
(66) of three different writing styles of 454
high school graduates in 1946 from twenty -
communities located on the eastern seaboard:
gave promise of shedding light on the effect




‘most. eIementaryi f lant
hool children change from manuscnpt to cut-

grad It is 1mponam thetefore, to determmek

' effect of early tralning on- later writlng
(21, 35), the most effective time for change :
(2), and the procedure which assists in the
transition (12). Goetsch and Crider agree.
 with the previous studies of Washburne and -

Morpheu that children can easily make the
ift from either cursive to manuscnpt and vice

studencs in the Germantown Friends School
. kept over an eight year period, concluded that
« the fourth grade was about the best time to
make the change ‘No tables or other data are
_presented to show the basis and evidence for
. :hns conclusaon ‘ :

2 Agam, the authot of this review could find

" no adequate research on the problem of when
to make the transition; no adequate criterion
_is presented which would allow the statement
~ that the second, ‘fourth, and sixth grade is best.

Tbe best time is probably determined by the g

; specull aid in

: (7)
versd. Learning of one assists in the learning of

the other. “Amold, on the basis of records of

_general, five groups of vsuggesuons" yere mad
48 to’ ways 1o’ pfovid “““ for lefe- hand d

1) body. positic

The lack of help 3|ven the lefz hande& writer

is further confitmed by the New York

Guxlford (39) confums wha: is the gene

observation—Ileft handed children do not fank
on par, in quality and speed, with those using -
the nght hand. The comment is made that 2~
school situation planned for right: ‘handed

writers and the general inabnhty of right-

handed teachers to demonstrate a_left- handed;_(
technique may have had an impottant role 1n~
producing the result. , g

Cole (16,17) has wmten extenslvely aboutfﬂ

~the problems of left-handed writers and makes

many suggestions, based on her analysis of the -
problem, for thell‘ help B

The most recent ané perhaps the most com'




rehensive Study of the use of the Ieft hand in
ndwmmg has been done by Enstrom @n.
 studied 1,103 left-handed writers in grades
we‘through ¢ight. The left-handed writers
vere classed into two general groups: 1) those
‘who kept the writing hand below the line of
- writing, and 2) those who kept the writing
- hand above (wrist hooked). Fifteen different
“adjustment positions vgere identified and
- studied from the point of view of their relative
: efﬁaency to produce legible, efficient (speed),
‘and non-smeared handwriting. For those who
_ wrote below (he line, three positions proved
;upenor-—-Posmon IE—-—Paper is turned to
right (clockwise) more than the reverse of
- right-handed placement, usually between 60°
~and 70° with front edge of desk; the angle be-

greater than 90° usually 110°; the slant is
'generally forward. Position ID—-Paper place-
ment is revetse of that used by right-handed
- writers, approximately 30° wrn to right; axis
of forearm makes 90° angle with paper ruling.
~_Position IF—Paper ruling is 90° with front
" edge of desk, angle between forearm axis and
~paper ruling is approximately 130°, / is gen-
~erally forward. For those who kept hand above
line of writing (wrist hooked) only one adjust-
ment proved good (highest in quality but with
smeanng possibilities). Position 11AA—Paper
- is turned leftward (counterclockwise) as for
- right-handed writers. Angle with front edge of
desk is usually 30°, there is pronounced hook-
ing of wrist and writing hand above line of
. writing, wrist is turned on edge, movement is
o predommamty wrist flexing with some finger
~ action,

. This study gives us the first real evidence
-~ on the nature of desirable positions for the left-
handed writer. The three superior positions
" _identified by Enstrom suggest that the trend
of practice of recent years is in the right direc-
“tion and that the further explorauon of the re-
'lmonshxps of arm, wrist, writing instrument,
and paper marked out by Enstrom will gradu-
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* to left-handed chlldren

~tween axis of forearm and paper tuling is

ally remedy the present m;usticcs being don

Handwrmng lnstrumem’s and Materiala,g

Down through the ages (50) handwriting
has been tied up intimately with the develop: -
ment of writing surfices, instruments, and |
media. Relatively speaking, asromshmgly litele
compatative progress has been made in writing
instrumentation and matetials, Man's writing
instruinents and materials are not too dnfferen 5
from what they were 100 yeats ago.. :

The Wisconsin Survey (3 (page 39) o(v.
the -specific inscruments used in handwming
programs found the following in Indicated
order: adult pencil, beginner pencil, fountain
pen, ‘chalk, crayon, ball point pen, pen »and*‘f
holder, and the mechanical pencil,

The adult pencil is most frequently used,
with fountain and ball point pens increasing in .
use. The least used instruments ere the mechant. -
cal pencil and the pen holder and steel nib. In
a study of instrument preference, Herrick (42) & -
found that the preferred wmmg instruments -
were, fountain pen, ball point pen, and adule
pencil. Oto (55) found that in 1948, the
majority of large city school systems still re- S
stricted the initial use of ink to the pen holder
and sceel pen. In slightly more than one-half ~
of the schools, however, permissive use of
fountain pens was given. Wiles (76) showed
that there is no evidence to support the use of
the beginner’s pencil as an initial writing in.
strument for children. What evidence there is
favors the size of the adulr pencil. Whitaker
(75) in his study of the efficiency of steel pens
and fountain pens found that fountain pens
produced writing of higher quality and were
preferred by children as writing instruments. -
The evidence seems to support the use of foun.
tain and ball point pens in programs of wmmg ;
insteuction,

Herrick (43) in a study of the essenml”

characteristics of writing instrument deslgn‘ :
(shape, thickness, weight, center of gravuy,_




point'of gnp, and angles of inclination and fo-
tion) for both: children and adults showed

,tmment sughtly less than half an inch in di-
“ameter, a weight of approximately 18.5 grams,
 center of gravity between two to three inches
from writing tip, point of grip avetaged 1.22
inches from point of instrument and that there
. was little or no difference in sex pxeferences

" ‘Thiee sizes of papet are generally used in
handwnung periods, the half size or extra large
th-one inch-and one-half inch spacing in

for all upper grades. Newsprint, easels, and
blackboards are commonly used in writlng in
~ the primary grades.

- 'Thete is considerable evidence that adult
. type writing Instruments and materials suitably
adapted to their use by children will be in
- common use in schools. It is probably more im-
" portant that the writing instrument be efficient
and of suitable length than that it represent a
- unique size or shape.

“This Matter of Quality

The common scales for evaluating hand-
writing are the Ayres (4), Freeman (29),
and West (73, 67) scales all developed over
twenty years ago. Yet the need to develop 2
more - effective means for helping the child
‘and his teacher to evaluate his handwriting
“still remains before us. Thorndike emphasized
- the value of a total judgment of the general
goodness or merit of a sample of handwriting
—a composite of such factors as legibility,
beauty, character, etc. Ayres emphasized the
point that the major putpose for handwriting
is to be read and stressed legibility (reada.
bility }. Freeman wanted scales to help a teacher
ot pupil to analyze their handwriting in terms
of letter formation, spacing, quality of align-
ment, and uniformity of slant. Quant (59)
~used eye movement photography to study the
~readability of handwriting samples when Free-
man’s five factors were systematically varied.

HA\'D\VRITI\G AND CHILDRENS OOMPOSITIOV

hat human preferences indicated a round in-

as to legibility and_recognize which is better. -

and the increasing need for means which will -
ndergatten and grades one and two and the -
gular size (8%x11) with 3/8 inch spacing
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He_ found compactness in spacing and regu- -
larity of slant were the ones favoring legibility,

It seems true that no simple single factor.
of handwriting distinguishes between samples
of good and bad handwriting alone. There is
plenty of evidence, however, that one can dis." .
tinguish between two samples of handwriting

As yet it is not possible to point to the single
factor essential in this difference. This suggests
the lmpomnce of more tesearch in this area

enable the child to make constructive eval
tions of his own writing. It is in ‘this direction
that the greatest promise for the future in hand
wrmng development seems to lle ‘
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'This report of "spélli_hg'vresear'ch is intended
teachers o locate studies pettinent to areas of
frequent {rterest and need. It Is not a duplica-
tlon of the -comprehensive repotts of Horn
(13), Pitzgerald (9), and others, but a selected

‘more comprehensive bibliogtaphy will be made

in_English bulletin, to be published this year
by the National Council of Teachers of English.

Introdyction :

Conccen with spelling ability (25) and
- achieversent is evident in the voluminous te-
~ search completed during the past thirty years.

part of the writing (26)-teading (2, 27) and
speaking-listening (4, 29) facets of language,
researchers have ulso interested themselves in
social and psychological interactions.
Research problems concerning perception
' (5) in teems of auditory-visual discrimination
(5, 29) and imagery, also relate to such areas
~ as generalizations; individual diffetences; o:-
- thography; rules; phonetics (24, 27, 29);
- grouping of words; and retention (28). Con-
- siderable work has been done with regard to
- remedial teaching, in<luding special attention
1o spellifg difficulty and superior pupils.
~ Because spelling is an outgrowth of lan-
- guage development (20), research has been
done with regard to speaking vocabularies (7)
“and writing vocabularies, with special attention
to adult vocabularies (3, 2, 19); child vocabu.
laries (1); non-school vocabularies; spelling

Research in Spelling

‘to-provide; & ready: reference for language

‘bibliographical listing of research, together
with an introductory reference section and 2
discusslon of research Implications for the im.
provement of modern spelling instruction. A

, context, use of special equipment, homo

available In a National Conferente on Research ,

“Recognizing the fact that spelling is an integral

52

text vocabularies; and the overlip between
child and adult writing vocabularies (6).
~ Research involving raethods of studying -
spelling (9, 12, 13, 14) has been supplemented
by research attentin to such matters as: test
study vy study-test (11, 17, 21), the correc
tese (11, 17, 21), word presentation by list

incidental teaching, syllabic presenta‘ions |
ateention to syllables (15, 23), and word
alysls (23), including marking hard ‘spot

Tied in with spelling methods are seudies
concerning word lists and their use with co
clusions that are pro and con, time allotmen
interest in spelling,” motivation, and spelling
needs. Some Interesting comparisons of fistruy.
tional materials with known research have been
made for both spelling texts and workbooks.

Considerable research has also been com.
pleted relative to the evaluation of spelling
(8). In connection with evaluation and
methods of Instruction, significant work has
been completed with spelling scales (10),
identification of difficult words, and s lling
errors (16), including initial errors. 1

Some implications of research for the =
improvement of nodern spelling S
Inst uction

Selection of words to be studied: For the
purpose of security in most writing, a spelling
program should be built around a cenitral wrle<
ing core of from two ro three thousand words
(14). It is & waste of educational time to argue
cver. whether adult or child writing vocabu- - -
laries should be the basis for the spelling course -
of study; rather, the central core should in- -

Br. Horn is Professor of

Education at the
Univetsity of Texas. -



lude those high frequency words needed by -
“children and adults (6). The extension
individual wming vocabularies from the

t least, and continues throughoiit the student’s
ormal schooling (14). It is during this period
~of extending and refining personal wnting
“ vocabularies that composmon, creative writing,
and such study skills as use of the dictionary
- must carey. a major part of the -instructional

1so the time in which writing vocabularies

lly separating the fmc writers from the medi-
ocre ones (14).

L Leammg to :pell Rccenc surveys of spell-
ng texts and workbooks indicate acceptance
nd usé of teaching methods which have been
‘shown to be inferior. One of the most wide-
~spread of such Inferior methods is the con-
- textual approach. Since Hawley and Gallup
- published their early study, the list presentation
. of words has been shown to be more efficient
~ than contextual presentation (8).

~ The comptchensnve study by Gates indi-
~cated the superiority of the test-study over the
study-test method of spelling for the second
half of grade three and grades four through
six. Subsequent studies completed more recently
indicate the superiority of the test-study ap-
proach in grade two (11, 17, 21) and grade
“three. Early objections to the test-study ap-
proach on the basis of persistence of initial
“errors proved to be unfounded.

As part of the test-study approach, the cor-
rected test technique, in which each pupil cor-
 rects his own spelling test while the teacher
~ spells each word orally, has been shown to be
~ the most efficient single procedure for learn-
ing to spell (11, 17, 21). Other studies have
indicated the advantages of the corrected test,
~ but not to the extent found in the studies just
~mentioned.
~ Syllabication seems to have some possibili-
. 'tiels for imptoving spelling, though presenting
&

RBSBARCH m SPBLLING

entral core begins in the intermediate grades,.

load. The penod of extending and refining is

ome morc and mote individualized, eventu-

5

words visually in syllabified form or by sylla-
bic pronunciation (15) seem to have no ad. -
“vantage. As yet, the effect of a combined pre-
sentation of visual syllabication and syllabic‘,,
pronunciation has not been tested. L

The most promising form of word analysis :
and use of spelling rules appears to relate to
suffixes (9). Marking the hard spots in words
has litcle or no value.

Although some recent studies have explored
the poss:bnhtnes of ‘teaching phonic. generali-
zations, it is clear that Only those generahzatlons
which have few’ exceptions and apply to many
words should be used. There {s little doubt that
the numerous sound-to-letcer relationships, with
+their consistencies and inconsistencies,” should
be a part of spelling instruction, However, the
role of phonics in spelling instruction” should
be supplemental to the direct study of needed :
words, not as a substitute for direct study. :

The many studies on relationships between L

readmg and spelling, and investigations con-

cerning incidental learning show that, for many -

pupils, a substaatial number of words are

learned incidentally through reading. Unfor-

tunately, the relationships have misled some
educators to conclude that each spelling word

should be presented in a contextual setting,
both for the visual impact and for purposes of

developing meaning. While teachers must
check constantly for erroneous or inadequately -
developed meanings, the basic core of spelling

words has otdinarily been in the pupils' speak-

ing, understanding, and reading vocabularies

for some time. It is through the use of the

test-study method, utilizing the corrected test,

that words already known through incidental

learning are identified and pupil study is ap-

plied only to those words which they do not

know how to spell (14).

Teachers have long noticed that children
may spell words correctly on tests, then mis-
spell them in written work in other cutricular
areas. This is almost always a sign of poorly




Vp:ellmg consciousness and con-
dents must be shown that spelling

that spellmg is imponam in practically all writ-

that they are making progress in spelling as a
class and as individuals and that satisfaction
and pncle in good spelling are worthwhile (14).

petfunctoty attention to spelling holds little
hope for satisfactory spelling achievement.
 Bvaluation of spelling: Standardized tests

ate simple to administer, inexpensive in cost
- and use of time, and the results lend themselves
to. statisu al analyses (14). Useful as standard-
 ized tests ire teachers should understand certain
inherent issues, such as validity and reliability
of the tests (8, 14). The use of spelling scales
(10) should also be helpful if their limitations
" are recognized (8, 14).

Teachers sometimes suggest that true evalu-
ation of spelling ability lies in the general
writings of children (14). Measurement of
this kind does have validity in terms of spell-
ing needs and does indicate to the students the
_ importance of spelling in all areas. However,
- adequate evaluation of the general writings of
children is extremely expensive in the use of
teacher time and the time required for rather
. unwieldy tabulations. This method is not as
precise as others and the results are often

difficult to interpret (14).

A defensible solution to the problem of
- adequate spelling evaluation is the use of 2
standardized testing program conducted an.
“nually, probably each January. This may then
beé supplemented by teacher and pupil attention
to correct spelling in other areas and consistent
~concern with pup:l teacher, and parent atti.

2 tudes and reactions toward spelling (14).
Q

personaﬂy important to them, that the words -
they are learning are those most hkely 10 be .
needed in both the present and the futute,
that the study miethods belng used are efficient, -

ing situations and not just the spelling period ,

omvnde oobjective measures of spellmg ablllty, :
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. 'The headmaster of ‘& school on the frlnge
of London has a delightful method of helping
-~ childeen to evaluate their own growth in weit-
“ten expression. As is true of most schools In
“England, éach child In this school has in his
desk sevetal notebooks In which he writes for
gdnfferem puzposes. One notebook may be his
-diary, another for work in the soclal studies,
- another for “sums,” and the like. Each child has
~ one notebook that Is his “rough” book. In it
. he may tiy out any ideas or write anything he
~ wishes, even 0 lampoomng the teacher, be.
 cause this book if private—no one looks into
it without being invited to by its owner. As
- each child in the schoo! finishes a book he has
- wrlcten other than his “rough” book, he takes
‘e to the office of the headmaster. Together
they look it over to see how much the child

- has improved from the first page to the last.
~ After they have discussed it the child leaves

~ his finished book in the office and goes back
10 his classroom with a new book and the de-

- headmaster keeps and binds together all of the

to thelr primary. school :In- groups of six or
elght to look over theit accumulation of note-

 through six years.

standards for the evaluauon of children’s writ-

is less :han“their best In

“‘"JEvaluatmg Chlldrens Composmon

~some sort of permanent form which makes

to say It. It is taken for granted that what one

i termination to make this one even better. The -

- books a child has finished from age six to the
age of eleven-plus, when he goes on to secon--

- dary school. Some time durlng the first term in

secondary schoo! the children are invited back -

books with the ‘headmaster, then to take them]f"mB It, and, last to an_ appraisal

proudly home as a rccotd of thelr gromh "
: : lish,” says Vicars Bell, is* “that wh
- A great deal has been wmten regardmg ~ful, direct and intimate wr(tmg of a
,culia: to the writet,”" Conect Englis
Ing. Teachers often feel ‘defeated and frustra:
ted as they see children content to do work that

splte of the teachers[;

cording to the best usage” (2, p-17). Go
“English Is the ch:ldks ﬁm need. It Is impo il

RUTH G. Snxcm.mi

because those are the standards he takes with
him out into life after he leaves the realm of
the teacher's authority. Showing respect for
children’s. compositions by keeping them i

possible both self-evaluation by the child and.
evaluation by the teacher over a perlod of
time long enough to show growth Is one
method of helping children to take pride In
thelr gtowth and motivating them to Stfetch‘
upward to new heights :

Tre Art of Wrmnz : ‘ ;
~ The art of writing as of speakmg consius

in having something to say and knowing how

has to say should be worth the effort of speech
or the far greater effors of writing. Content
and style musc be thought of together since in =
any good composition content should determine
form. Few people would agree with the states
ment quoted from a 1941 repott to the Glas-
gow Education Authorlty which declared that,
At not the duty of the examiner In Eng
l:sh to assess the worth of the subject. -mattet
of composition. His concetn Is not. whh the
thing said bur with the saying of it" (27,

' 119), Teachers who wish to help children be-

come writers turn thelr attemlon fies
the child wishes to say and:his pu

in which the idezs are set forth

which Is compoted, spelt, ai
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he offers enough of It to work whh \then‘

It Is flowlng as freely as he is capable of at

rrectness.
Writlng' Is one of the Ianguage ares, and it

is highly dependent for lts growth on the

grovth in the other language arts, The qualny

fdes, any better than he talks. Few write as
well as they talk. If a child rarely uses a com-
plete or grammatically standard sentence and
still more rarely twists his tongue or his mind
around a- compound or complex sentence, his
written sentences will be as weak as those he
speaks, The sentence structure and grammar a

child brings to school are those of his home

and neighborhood. He has learned them
thoroughly by the time he enters school at the
age of five or six. Many years of Intensive
effort will be. required to change them.

©Writing s a form of expression; therefore,
’che ‘writer must. have something to expeess,
The subject matter and the Idess for writing

“are obtained through observing, listening, read:
 and other types of expetlence, The quality

hat Is expressed In writing depends upon

e quality of thlnklng that underglrds I 16
id

memature, and lgcking in ctarity, his wridng

sll of these problems in evcng

s tlal Typn ol Bvaluatlon

alustlon of composition In the schools te:
quires Jooking at composition In a varlety of
‘ways and from a number of angles. No one

of writing is closely related to the quiiity of -
spéech. While an occaslonal secondaty school
student or adulc writes better than he talks, It
Is & race child who wrltes, at least in the early

A,There Is. the eValua:Ion of. the gromh of ah
“Individual child from day to day, Within the
the time, he is ready for help with form and ’

school yeat, and from year to yeat throughout

‘his school life. 3, Teachers ate concetned with »-
the growth of the class as a whole and with
“comparisons among classes. 4. Administrators

and supervisors as well a8 teschers are con-
cetned with the quality of composition withir
an entlre school. 5. Both the school and the
teacher evaluate methods of teaching writlng.

‘6. There is perlodic evaluation of the " total

curticulum i writing: within grade Jevels,
within the sciiool as a whole, and - within the

 sckool system. Parents, employers who hire the

school's product, and the general public are

_concetned with the qualhy of writing the -
~ school produces, but thelr concerns wulk be

deale with only Indirectly in this article,

‘Evaluating a plece of writing or many of
them Is an almost daily occurrence at all levels
of schooting beyond first grade. How it Is don
depends on the level of matutlty of the wrlter, .
the purpose for which the writlng is done

~and the needs of the writer at the time, Bvalya. -
* ting the growth of a child Is a longltudinal p
cess and i the task of all teachers who deal

the teaching of English. Evahuation of the w

ing of a class s a continuous process though -

_some measutes may be applied only Intermit-
-~ tently. Studies of the quality of composltlon Ia
' ‘an entlre school or school system, ev

of methods of teaching, and of the ¢

! rlculum in weiting may be pcrlod ¢ studiey

tied on by the enrlrc snff ed times or

need atlse&

f evalustion will secve the needs of any d pends
 of uny lm ot school At least st - the




complished through adjusting ctitetla and
_methods of evaluating to the level and needs

* The Beginning Stage of Composition

dictated for the teacher to write. Frequently
this dictation is guided by the teacher’s com.
ments and questions and thus represents both
«child and teachet. ‘The teacher is responsible
for the form which the material takes on the
~ paper, its spelling, punctuation, and ‘arrange-
ment. The child furnishes the ideas and ex.
- presses them in his own way with a minimum
~ of guldance. At this stage, the teacher's evalu.
ation of the child’s composition deals with the
. quality of the child's ideas and the evidence
- these offer of the richness or meagerness of his

background of experience as well as with his
- powers of expressioiz. ‘The purpose of evalua.
o tion is clearly that of determining where the
- child stands with regard both to content for
composition and skill in expression so that the
- teacher knows whete to stare her guldance and
= howto procc?ed‘with it. Her comments regard-
_ ing what the child dictates are designed to draw
~ him out, to help clarify his thinking, and to
~ald him In expressing his meaning. ‘
© Anmecdotal records help the teacher of be-

~-and his needs. These records tend to show the

~.and matity of his language and of his think.

the teacher can devise means of meetlng them,

ies in the satisfaction he finds In warch.

 Sinc
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of the ,jndiviaixaI, class, or school being studied.

- Young children’s " first compositions are -

- glnners to study each childs language ability

child's attitude toward himself, the freedom
~ And case with which he speaks, and the quality ~ veloprient and development of b

1 hls | ink- are completely Interwoven. Grading paper
ing. They make clear the child's needs so that -

“The child's own evaluation of his compo- s d ning of wrlting w
~ sitlon fies in - to do Independently and |
 Ing the teacher transfet his words to the paper teacher's comments. All writing
and the use to which his contribution is put.

~ free to guide and to help

- portant item for consideration in the mind of
the child and should be kept so. - L
These same values obtaln as the child be
gins to wrl'e his composition for himself, Spell
ing, capltalization, punctuation, and artange f
ment on the paper dre gulded by the teachet -
as she helps the child to say in writing what °
he wants to say. All types of writing tcad to
be managed in ¢¥is way as.long as ¢hildren
~need such help thouyh emphasis on Indepen.
dence and the use of self-help resources—word -
lists, picture dictionaries, models, and guide -
sheets for headings and the like—are encour
aged as the child is ready for them. The
teacher’s evaluation of the child's progress Is a
continuous one. The personality traits that the -
child shows, the amount of help he needs, his
growth in interest, in initiative, in sustained at-
tention to the writing task, in independence, as
well as in technical skills of handwriting and
spelling are all a part of the evaluation. The
teacher’s observation of the child's- behavior,
her anecdotal records, and the wtiting the
child produces form the materials for evalua. -
tion. Though the teacher evaluates the child's -
~writings for content and for form, what Is
happening to the child is more important than -

what he produces. s
The lack of controlled research concerned
with evaluation of the compositions of young. -
children points to the fact that personality de-
velopr.ient and development of ability to write

assigning marks o ratings tothem Js cor
inappropriate at thig stage. Also Inapproy
is the assigning of writing which the

quence should be done when the ¢
0. & and to help while
This early stage in learning
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Bvery‘~ mcher at older chlldren nnd cvery

that thete ate people In any geoup:

¢ and jactually dread attempting any

sk, It appedrs true that for many, if

, Aversion to weiting was de. from lower soclocconomlc status gron

in part by unwise requirements ¢

¢ rlcgu_catly pétlod: Children who, ‘

1 this petiod, find satisfaction and fulfill. ﬁthe‘ f,lVé-yéﬂ'r ,spin -s‘mdled. thé;
nwriung %o on o achleve ar higher |
Tl vho find wrhing a-laborjous, dis- i
lmsxeful ‘experlence carry |
at thelr lwés'the attlmdes buile durlng -

ese individuals a sense of personal

very plece of wmlng produced by A chnld i

.}he'prlma;y grade is a reflection of the

4 rk that goes on in that gmde A former -
inspcctor In Her Majesty's service In England

bas declared, " ... the atmosphere and general .

dtude that give rise (to good writing) are -

8t alwn‘ 13 ;hose of coostam conversa:lon

Ing teacher “takes active  steps -tou:f

f’l‘his dnlference bccomes sigmﬂcamly grea &

when the older subjects are compared. Childee

“of upper soclo-economle status groups consis

tently wsed longer remarks than did childre

was'taken as s measure of tet mmal m_

inrere;(

‘, ing t0 noté that 'remplln f0und no essent
d conﬁdence In the wonh of theit _ differences in ‘the use of various types_fk ¢
tences by boys and girls Of '

"cance 18 the face that the sin

grammar has alteady imposed the pacter

word se!ectlon upon chudrcn by che age
three,

An early study by Bctzner shom th¢ range

of content and form found in original compo-
‘sltions dictated by children (3). It woild 'be-
. interesting to know how different such dict

- composlslon mlghr ’be [{

Boughts’ on‘ paper, che flrst thlng;h
Iookf" is the oral side; It Is

ete” (6, p. 63). By alumon;* |

level of operatic n,‘in oral wotk

:iculu‘m in writing expands the
se can be rioushir distingulshed as pers




‘I stories they have read or heard.
Mahy teachers malntaln chat the bulk of
ork designed to develop skill in. dealing with
‘form dnd cotrectriess should be done on the
“practica), utilitatian writing. The elementary
-school  child should be encouraged to do as
- much free, creative writing as he Is willing to
- do. Unless this is to be kept for permanent use
or_enjoyment it Is not corrected and pue-Into
“final form but metely shated with the group
through reading aloud by the ‘suthor qr the
“teacher, Creative wmmg ‘may teke the form
- of Imaginative stories, poems,’ plays ‘of; with
- the older children, essays though it may be of

" the personal sort reptesented by personal lerters,
- ancedotes, descriptions, and narratives based on

 personal expetience, Utilitarian writing, on the

other hand, is a setvice-type of writing growing ot Individual purpose is usually casried through

- several stages of refinement, After the matérial

~out of classroom needs and activities. It may
-~ take the form of business letets, announce-

. ments, reports, ditection and how-to-do-it_
- papets, and the like. Critical writing consists of

expression of thought and opinion by means
.. of short editorials, book repotts, critiques of
: b :l:remmre, and . research papers. Usually these

L"rare treated - as teaching-leatning experlences

~which cal) for reworl:mg and refinement of
,orfgix al drafrs '

é Wmmg n Hw Mlddle Grad?#

s | bu:li up"m

BLBMBNTARY BNGLISH

; casionall) even there 2 childreo indlme in ,‘tempt and try to Incorpornre point; of improv
W rldng their reaceion to characters and episodes
closely intetwoven. The teacher enters Into thi
: class ‘discussion - to raise children's sights  te.
_garding techniques, help them appieciate
growth of the child who finds writing .,diffl
cult, and to spur the competent of gifeed chi

- personal letcer may be evaluated and revised |f

~again for form to carch and temedy any ptob-
for mding and c:l:iclsm beforg turnin;

.~ Children in the middle grades do a numbex‘ 8

- of kinds of wming and for a widening number ess. |

of purpom 'I‘he empham on jmaginatlvc, cre-
iti n to - ing them and

ve the papers back to the pu
Y : i'tivlt)' bccause i omits

ic f'to an opening sentence of’ pmguph_}'? ‘
, :'fhich Catches’ attemlon and !merest, i ‘pIot:‘ !

ment_ into_his next effore. Writing, sharing,
evaluation by the class and self- -evaluacion are

on to higher levels of aspintion I
“ Personal writing that Is to be shmd with

rhe group or used to serve a- purpose—

anecdote, a report of expetlence, or: possibl [

the occasion warrants it. This may be done by
the teacher with the individusl child ot I may
serve as materlal for class discussion depend.
ing on the teacher’s judgment of the worth of
such discussion to the child or the group‘*

Utilitarlan writlng that is to setve & class

for the report, announcement, of busiaess lecter
has been assembled, the pupil writes & rough
draft, reads it for clalty, completeness and
satisfactory presentation of content, reads {t

lems of spel!lng, punctpation, aad the like, He
may then take it to the gtoup of the te‘ncher

leamiag'scheme sslgr Ing writ







ee 1adowed present day“e; 1)
on and o e Gl

-'teport. There_have been far'“
. composition on the eco daty level
»elememaxy These
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‘é,ference on Baslc Ismcs in the Teachmg of -

paticipated in- by ‘members of the :

medtes Assocnatlon, College Engl:sh

Good dlSCuSSZOn, La Btant says. takes time
fo: thought - (13) Students. should be en.’

_couraged to take a moment for thinking be-
 fore commenting on a composition that s read
 to them. At all times, the first comments should
~ deal with the message of the paper and the -
‘purpose it is designed to serve, Evaluation

should not result in rating the paper good or.

aluadoh of student wrinng is difficult.

* they admit, “mark only me-
grimméucaf errors, leaving stu.
impression that learning to write

attet—-—the avoidance of such -

~bad. 1t should deal with the thought that i

conyeyed, and_young people should be led to
realize that & good paper is onc that.does s
thing lmportant to the reader or_heare

1 the other ditection ¢
JVCIY- leaving the student - |

that_the art’ of wﬂdng’,

on the surfacfc that
able though :esearch‘  ‘
’ =x|b1y :

Epgluaung‘ig Plece‘ ol Wrtttng

'and putti

> down gr"“
ture of the tlme an

ipt wri tten by 3 smdem should f * ;
ffand should:f
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and probiems and the traits rhar are uniqueiy
IS The samples of the child's’ writlng  are
flteed into their seteing and pottrsy the growth
taking place In the child hrmseif as well as In.
the wrleing. - :
"+ Some pﬂncipals have selected sampies of
childeen’s weiting added each year to the chil-
dren’s foldets in the offfcial cumulative file,
“The series of composrrions from a schoo!l in’
Baltimore which- appears in the chapter on
Wrlting In the ‘book Language Arts for Today s
Children. (15) is such a collection. ‘Through it
e can see growth in powet to. compose sefi«
tences, to spell, co write and (o express ideas
clearly and vividly. The emergence of indi.
vrdual style Is interesting to trace.

‘Many teachers arrange a fo!der for each
child In which samples of his work are accumu-
lated. Children find as much interest in the ac-.
cumiilation as the teacher and irequently come .
to her, a papet in each ‘hand, to say, “Look,
this is the way 1 wrote a way back last fall.
Don’t you think I'm doing better now?" Chil- .
dren find great satisfaction and real mozivarron
in evidence that they are. growing in power,
"The teacher’s evalvation of each_duld s progress
i alWays wirh reference to himse ~~thi

udged by the application oi &n atbittaty
td not expec

s performed and the skiil of the individ il

in the situation exace measurement Is extremel
difficult, I.anguage power and thought powet,
Smith states (19), go hand In hand. One [
not be assessed without arrenrron to the ot
‘Language is a social instrument which cail
- be isolated and measured in the fame sense t

spelling or atithimetic skill can be m

For these reasons, evaluanon in languag
remained an rnconclusive freld oi educa

, research

‘ Wherher the evaiuauon being attempt

s evaluation of the work of a cla

-school of school system some of - th
must be identified a8 a. -starting point
burlding of ctiterla, Smith (20) used
lowing in her srudy of the Engl
in_the elementary schools of -
- wealth and originality of Ideas
~of exptession in’ Aha‘ndlmg t
language. The three variables that ‘ate ,
cettain to appear in any list of cricerls are co
tent, iogicai sequence. and meehanics of expr
sion e :

The administrative and Supe
of a school o school system scudy

8 <composition at intetvals or a8 need

poinr whi Ich he has fachreved Childrer are n ‘;dren wil write x

setting may be arranged within
b .
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