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o in ti\a days of not-too-long-ago children

were ta'ugglt to spell and waite, to speak and
t

. read as though each area was completely
- Isslated one from the other. Listening, the

hicle, because it was thought to be a passive
and “natural” act, was not constdered of suf-
fictent importance even to be Included as a
earning area. Consequently, children were

though there were a content of spelling
quite. divorced -from writing, from spoken
vocabulary, and from reading. They were
taught to write, unmindful that ideas about
which they wrote had to come from some-
where, directly from experience, vicariousty
through reading or listening. They were
aught oral composition as though correct
age and the o:ﬁ?nization of spoken ideas
were distinctly different from those same
skills in writing. And as the climax, gram-
mar was taught as though it were a com-
plete end in itself, as though a knowledge
of ‘ective and- passive voice, the predicate
jominative and - subjunctive mood could
somehow improve the effectiveness of
speal ggan‘d writing, Like pickets in o
nee, elich language arts area stood by
ftself. ‘
Definite influences at work over the past
two decades have served to draw the com-
munication areas into closer unity. These in-
fluences have bren subtle, and have been
the result of a gradual evolution in both
philosophy and practice. Rezearch and the
evolution of professional thought in psy-
chglogyfand philosophy, in semantios, and
In child growth and development have lent
support to the contention that there {s an in-
herent unity among the communications
eas. They are not separate pickets in a
nce. They are closely related by content
d by use, purpose, and development.
w¢h reinforces the other.
The concept of the relatedness of the lan-
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fourth wheel of the communications ve-

taught In  separate periods to spell as

guage arts is by no means a mere academic

one, It has fo: reaching and very concrete

implications foi currlealum desfgners and -
teachers of reading, spelling, and lariguage.
If the language arts are tied together .
through a common base of skills, use, pur- -
pose and davelonment, then it stands to -

-reason that there should be a f‘i:e‘ater inte-
t!

gration In their teaching. If in their growth
and development, each.area receives sup- . -
port from and lends support to each other
area, then courscs of study should be organ-
fzed, and reaching techniques and proced-

- ures devised so that they will cupitalize -

upon this inherent going-togetherness and
thereby facilitate the maximum growth of -
all language areas. As Townsend writes fn
her chapter, the language arts program
should be modified “in the tirection of a ~ -
language program rather that a skills pro- -

»

gram” In a given content area, .
It is the purpose of this bulletin to bring
together in as complete and. convenlent
form as possible all of the available research ©
that directly or ‘ndircctly touches upon the
uestion of the interrelationships ‘among

the language arts. Four well-known special- -
ists, each in her own interest area—Miss
Mildred Dawson in the field of spoken Jan-
guage, Miss Gertrude Hildreth in written -
expression, Miss Agatha Townsend in read-
ing, and Miss Althea Beery in listening— -
have given of their time and understanding "
to this significant task-Each author has at- .+
tempted to do two things; to summarize the
existing research In her particular area, and v
to show the practical implications of this .
research to curricular organization and to
classroom teaching. ' f

It is the hope of the committee that this
bulletix may cont-ibute to changes in
thought and practice, and that it may be a
ready reference for those who are working
in the feld.

1Professor of Education and Director. of the
Child Study Clinle, The University of Missouri.




Intevrclationshins betueen Whitten
Expression and the Other Language Aris

Gertrupe H. Hirorers!

Every person in hi; life as a citizen and {n
his personal relatioas needs to be compe-
tent in written expression, for without this
skill he will be haadicapped in social com-
munication. The ability to express ideas in
writing is also 1 basic skill for learning.
Every child needs to become competent in
writing, becausc bis <chool progress will
depend in large [it . wpe: T mambenl af
written expression. One objective of ele-
mentary education is to teach children to
express their thoughts and feelings clearly
in writing, and to impirove each year in the
ability to use this skill for purposes that re-
quire written express.on.

The following scctions summarize sig-
nificant recearch studies in written language
with their implications for classroom teach-
ing. These studies relate to the following
topics: Janguage interrelationships, the role
of functional learning in acquiring mastery
of written language, readiness for written
expre .on, . ~innings of written work in
' primary grau s, handwriting and writ-
t \ expression, needs ‘or written expression
ab. e the primary gr des, the importance
of let. r writing in daily life, acquiring im-
proved t.~hniques and good form in writ-
ing, creativ~ expression, spelling as a tool
for writing. Needed research is indicated at
the end of this report.

Interrelationships Among Varlous
Phcses of the Language Arts

A number of authorities have pointed out
the interrelationships that exist among the
language arts: oral and written communi-
cation, reading, spelling, and handwriting
(5, 28, 45, 48, 59). Writing is ordinarily the
last of the common forms cf language com-

munication to develop, the skill that is
learned later than oral comprehension, -
speech, or even reading. ‘

Whriting depends upon oral language and
comprehension, it is assocfated with skill in
reading, and it is related to steady growth -
in control of the tools of spelling and hand-

writing, Children learn to write fn part

fiun reading correctly written context
WINCH  tilusual RN cwntax,
punctuation, dncnon and correct spelling
(5).

Russell found high intercorrelations
among, the language skills (48). He advo-
cated considering the teaching of spelling
as a phase of general language achieve-
ment. Townsend also found substantial cor-
relations between spelling ability and read-
ing, vocabulary and academic aptitude
(59). ,

In view of the relatedness that exists

Cavm

among these different phases of larguages

expression, more integration should be
achieved in language instructicn in school
experiences. Written English, oral expres-
sion, reading, spelling, and handwriting can
all be taught more meaningfully and eco-
nomically through capitalizing on the inter-
relationships that exist among these skiils. -

For bilingual children and slow learners

the urgency is particularly great to bind all
these skills together in a unified whole -
through common vocabulary and context.

Developmental Sequences in
Written Expression -

Studies of child development have dis-
closed new evidence concerning the se- -

T 1Assoclate ge rofessor of Educatlon, Brooklyn .
College, Numbers in parentheses refer to tit! es =
at the end of the article,
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quential stages through which children pass
in achieving mastery of written expression.
This skill like oral language is achieved
through developmental learning. Learning
- te express ideas in writing is rooted in the
- total pattern of each child’s growth. There
- Is a considerable period of time in early
~ child life that is preparatory to learning to
write. Following this readiness period,
‘there is a succession of stages through
which all children pass in gaining facility in
writing the mother tongue (38, 63, 54, 55).
, The suggestion from these findings is that
- teachers need to understand the signi8-
cance of developinental stages in linguistic
- expression so that they can relate classroom
. instruction year by year to the child’s ma-
- turing capacities for learning to write.
- Otherwise instruction and child develop-
ment may be at cross purposes. If this sug-
- gestion were followed, fewer teachers
~would stress precision and formalities in
- written expression ahead of fieedom of ex-
- pression and interest in writing something
- for others to read.

A Furctional Approach in
Written Exuression
-The newer approach in teaching pupils
to write in contrast to traditional methods
. is a functional one—language is considered
“ 2 tool for use in life activities rather than a
~separate school subject. Needs and oppor-
* - tunities for writing pervade the entiro cur-
- riculum. Pupils learn to write as needs for
- written expression arise, and they continue
- to develop skill in written expression while
~ using it to solve problems requiring writing.
The result is that learning is more meaning-
- ful; at the same time, more naturalness of
- expression is achieved.
~ The accent in good teaching is placed on
- learning through experience in contrast to
. formal drill on isolated exercises; teaching
written expression not as a separate school
subject but as a teol to be used for school

and life activities. Instead of teaching writ-
ten language as an isolated subject it is tied
in with all the other phases of language ex-
presston, and these in turn are related to
the child’s total school program and his life
experiences as a whole. The teacher capi-
talizes on all the v.atural opportunities child
life affords for real writing because skill in
writing improves when there is something
that needs to be written. The best writing
is done in schools where the best thinking
and problem solving goes on. Children are
motivated to wiiie better when the object
is to publish the material in the school mag-
azine, to mail a letter to a real person, to
participate in an assembly program by
reading a script, etc. (50, 51, 52, 53).

Strickland has described the many situa-
tions which lead to written expression (54).
Learning to write depends upon a rich ex-
periental background, according to madern
authorities. Richer living at school provides
a better background for learning to express
ideas in writing (53,54).

Readiness for Written Expression

The readiness concept so long appreciat-
ed in reading applies equally well to writ-
ten expression. As in the case of reading, in-
struction in written language at school may
have little value unless the children si.ow
readiness for it in terms of mental and lin-
guistic maturity. Some children are ready
to proft from beginning experiences and
from systematic practice in context writing
ahead of others.

Readiness for written expression assumes
good oral language, correct speech habits,
ability to relate idcas, as well as interest in
communicating {deas. Knowing that words
stand for ideas and meanings is the first
step in readiness. Teachers are advised not
to do work in written language with their
pupils until oral language is sufficiently ma-
ture as shown by the child’s ability to talk
in correctly phrased sentences (14, 30, 54).




6
The child who is ready for written expres-
sion shows readiness in terms of psycho-

motor and physical skills such as eye-hand

control, muscular coordination, speech de-
-velopment; mental powers which imply that
the child has ideas to express and capacity
to learn through practice; environmental
background that has afforded opportunities
ta observe others make use of writing and
that provides the child with occasions
which stimulate him to write for himself.

Telling and retelling stories gives the be-
ginner practice in sentence structure and
acquaintance with the sequence of ideas
for writing. Children also obtain good ex-
perience with correct sentence form in their
reading Jessons.

Beginnings of Written Language

In the primary grades the chief use of
language is oral but this does not preclude
the beginning of written expression which
grows out of the need to write or some pur-
pose the child has for comm»nicating with
attempts at writing the things he ¥nows and
understands.

According to Dawson (14), young chil-
dren may have the following purposes in
writing:

1. To communicate news or messages to

people away

2. To make records of plans and events

3. To express thoughts and emotions cre-
‘ atively é

After oral language habits are well-es-
tablished the children are ready to begin
writing through a combination of oral and
written work. '

~ The modern practice is to teach language
through experience units which provide
real occasions for writing brief notes, sim-
ple descriptions, or reports. The theme may
be “The Postman” with a post office in the
classroom, First there is group composition,
with the teacher doing the actual writing
- as the children observe the writing being

ELEMENTARY ENGLISH

done, This {s the child’s first participation - :
in the making of written records. In this

beginning stage the teacher assumes re-
sponsibility for correct language form and

spelling, even for the handwriting task in

recording ideas. Composing the expetience
story is au inlermediate step in learning to -
wiite (10, 11, 14, 82, 85, 87, 39, 54), The -
sight of the teacher writing, understanding

the reason for it as'well as the value of it,

motivates the children to want to write also,
Observing the teacher writing gives the
child a correct pattern to imitate. He sees
what it means to write something that can
be read by others. The child’s next step fs
copying the group composition, and finally,
writing independently.

~ Young children derive great satisfaction G

from writing their own stories, first copying
from the board, reading them over, illui-

trating them and taking them home. They
get simple writing practice in labeling thefr - -

drawings. S
The Maury School bulletin shows the
close relation that is maintained in primary

teaching between reading and  writing - "

(89).

Stages in the Development
of Written Language

Several authorities have outlined the

stages througli which children progress in
learning to write (14, 54). These are: . -
1. Free oral expression relating to school :*
life and home life events. .

2. The teacher records these cxpressions -
on chart or board in script text. The -
children read the sentences. &

3. The children learn to spell some of

~ the words. They are called on to help .

write the text. S
4. Children copy the text from the board

into their notebooks. e

5. The children show more independ-‘
ence in writing for themselves, but
still need considerable help from the
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teacher who gives help and guidance
as needed while the children are
- wiitin

6, '~le:19 cglldrens writing is now largely
74 sources’ to help  with spelling and

* word meanings.
.The wise teacher knows Liow to pace in-
struction for each of these sitccessive stages.
There is no point in hastening through any
‘one of them ahead of each new step in

(readlno@cs With good teaching, pupil is
soon ready to abandon copying for inde-
Ee ndent writing, but he still needs much

elp and guidance. A good illustration of
teacher galdance In a free writing experi-
ment has been described by Gunderson
(28). By the end of the second grade all
the children in a typleal class should have
gained some degree of ability to write in-
dependently, though they will not all have
‘attained the same standard of quality (14).
A mature eight-year-old may be asked to re-
ort on 8 tople such as “Milk.” He selects
‘a simple pamphlet on this tapic, takes notes,

writing (86).

New language workbooks that have been
Eublished during the past fifteen years com-
‘bine the primary child’s work in speaking,
reading, writing and spelling. Among the
publishers of these materlals are Scott,
Foreman & Company, Chicago; Education-
‘al Publishers, Minneapolis; Lyons and Car-
‘nahan, New York.

- Picture stories which aid oral oommuni
;cation also provlde a basis for written work.

Beginnings in Matters of Form

. Dictated context, written down by the
teacher in early stages of written expression
{8 used for lessons in sentence formation,
‘punctuation, and spelling, Even second

,gtaxlzation and punctuation as the teacher

ndeat. They use reference

time, e.g.

-and.then gives a report to the class. He
nuay be interested in doing some creative -

'graders gain reasonable knowledge of cap--

points out those features In sentences. The

pupils soon vecognize that no sentences are

well-dressed without them.
Teachers of primary grade children are

advised not to overstress matters of form. - .
In working to improve written form with
young children work at only one thingata -

each. =
e'perlod, then both together. o
By the end of Grade 2 the child should
know the use of the perlod and question

capital letter for be;
sentence or

mark, and should have formed the habit of
capitalizing “I" (11, 14). %

" Writing and Readlny in the
Primary Grades

‘Manuscript writing used by the teacher -

for preparation of script text, charts, and

writing at the board provides an integrat— e ;
ing link among the language skills of read- =

ing, writing, spelling, .and handwriting

(32). When the writing is all done in print Ly
script style both by teachers end pupils, it N

ties in with readlng lessons.

Handwriting and the Beabudnn of

;- Written Expression

It stands to reascn that skill in hand.
writing and spelling is needed to gain in-

dependence in writing. These skills are ;

galned from the first experiences in. copy-
ing the teacher’s recording of group com-

positions, The use of manuseript writing in
the lower grades facilitates earller attain-

ment of ability in written expression be-

cause it is so easy to learn, With the simpler -

manuscript writing styles, written composi--
tion can be begun earlier and carrled on
more successfully because sentences writ-
ten in manuscript are easier to copy and
the manuscript forms are easier to gold in
mind when the child tries to compose in-
dependently, '
Manuscript writing can be an aid or not
in composition depending upon how it fs
taught, If stress is on copying functional
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writing and whole, meaningful words,
there is more relation between handwrit-
ing and composition than when writing be-
gins with circles, lines, or separate letter
forms (81, 82, 42). \

Spelling and Written Composition

Within recent years list spelling, that is,
the learning of isolated words in blocks or
column has given way to integrated spelling
—learning the commonest words that are
actually needed in writing something and
learning to spell through actual practice in
recording ideas on paper. This change is
due to the growing recognition that the
words children learn in isolation are not
spelled correctly when they are needed in
writing, and the words they often need in
writing have not been learned in the drill
on words in isolated lists. Superior results
were reported when spelling was linked
with writing developed in social studies
units (61). Current practice favors building
up class lists of needed words and irdivid-
ual pupil lists.

Children are encouraged to try out spel-
ling for themselves, then to try to appraise
their own effort. They look up doubtful
words in a simple list to check accuracy of
the spelling (9, 29, 31, 41, 49, 58).

More attention is being given to fre-
quency counts of words used in writing as
a basis for constructing spelling lists. The
ultimate purpose of these studies is to con-
struct spelling word lists that have a closer
relation to children’s needs in writing in
contrast to conventional lists that give un-
due weight to rarely used words of adult
formal writing (19, 20, 22, 27, 40, 47).

The two reports made by Betts of word
counts in commercial spellers and stendard
graded spelling lists prove that there is no
substantial agreement among spellers as to
the words to be inchided in the total ele-
mentary school spelling vocabulary or in
the grade placement of these words (8, 7).

A small proportion of words in our total

language vocabulary do a large part of the

work of communicating ideas. The vast -
proportion of words in the dictionary sel- -
dom get a workout. Fitzgerald has describ-

ed the use of a ¢are vocabulary and a basie

life spelling vocabulary (19). Hildreth has
reported the construction of an elementary
school spelling vocabulary based ori Rins-
land’s word frequency study (29, 32).

Improvement of Written Expression i
in the Upper Grades

In order to advance in written expression

in the middle and upper grades, authorities
recommend, as in the primary years, that
the children have somethin:g real to write
about (53). All writing should be related
to children’s purposing. Improvement

comes abont through prectice of functional

writing in both primary and higher grades.
Dora V. Smith pointed out the dangers of
language work as exercise-doing isolated -
from the child’s real purposes for writing.
She urged that special care be taken to in-
sure & rich program of well-motivated en-
terprises in which language is needed as a
tool, so that there can be continual develop-
ment of ineaning and a challenge to social
purposing (51, 52, 53). Theme writing is
being eiiminated in favor of a wider range
of writing for functional purposes.

As the upper grades are reached, formal
and informal writing begin to digress more

widely than before. However, brief and di- ~ -~

rect expression is in vogue; consequently,
children are taught to express themselves -
in natural, easily intelligible, readable style
in contrast to the former stilted expressions
that have been perpetuated in formal theme
writing in English classes. “Shirt sleeve”
English is a form of written expressior. that
is closer to our spoken language.
The Place of Letter Writing in
Modern Teaching
All authorities agree that since letter writ-



INTERRELATIONSHIDS

ing is the commonest form of written ex-
“pression most people use, it should receive
‘major attention in classroom instruction
(12. 15, 32, 42, 54, 56).
- In letter writing the children learn points
of etiquette in soclal and business corre-
“spondence, what to say, how to say what
‘¢ne wishes to say, what writing materials
.to use, standards to be met. By the end of
the 4th grade the child should know correct
form in letter writing (11),

- Creative and Imaginative
. Expression in W: 'ttny
The claims of practical writing must take
_precedence in school instruction over crea-
‘tive efforts in written expression. Now that
there is a closer tie up among all phases of
life both in and out of school with instruc-
tion in written expression, practicing writ-
-Ing as a form of self-expression assumes a
larger place in childhood experience and in
school instruction. Creative expression in
any art form reveals the child’s personality,
his originality, his individuality. One pur-
pose in encouraging free expression in writ-
ing is to give children outlets for feeling,
spontaneovs creativity with {deas expressed
in words in a medium available to every-
~one. The child’s stored up ideas become the
“chief source of creative writing effort.
Creative expression in writing can be
done in every phase of school learning, in
every area of study--science, social studies,
“literature, dramatics, even health and safe-
ty. The best writing is coming from the
schools where the most free writing is done,
where child-en are encouraged to put their
original ideas on paper (1, 183, 18, 17, 32,
36, 54, 57, 64).
Attention to Correct Form in
Written Expression
above the Primary Grades
Correct form is essentlal in writing,
otherwise the material is hard to read and
;mterpret The situation is different from

IN LANGUAGE ARTS | 9

oral usage in which the sound of the voice

‘and the speaker’s facial expréssion help to

convey the intended meaning. For this

reason higher standards must be maintained . - .

in written than in oral expression,

The technical skills of written °°mposi- Las

tion which include correct usage in sen-
tence structure, diction, clarity of ideas,

punctuation, capitalization, diction, spell-

ing, functional grammar, manuscript form, -
all need to be made automatic so that the
writer’s full attention can be given to the
meaning back of what he is trying to ex-
press. Fluency and accuracy go together.

The child who knows good form goes ahead
writing with more confidence.

By the end of the 4th grade the pupils
should be accustomed to putting a period
after abbreviations and should be familiar -
with capitalization of words frequently
used that require a capital.

Since ¢ur language is in a fluid state, not
static but ever changing, standards of cor-
rect usage are always subject to modifica-
tion. There can be no absolute, inflexible
standards that endure for all time, Teachers
must allow for this fact in evaluating chil-
dren’s work.

Research studies favor the learning of
correct form in functional written expres-
sion, grammar, punctuation, rather than
through rote memorization of rules (42).
Upper grade composition work integrates
diction, vocabulary, and grammatical usage
in the course of purposeful writing.

The pupils may review their compositions
flashed on the board by means of an opaque
projector. This becomes a socialized ex-
perience as the children read together to
see good and poor features of the composi-
tions.

Euriched vocabulary is a factor in im-
proved writing. Increase in voecabulary
comes from wide range experiences that
require verbal expression. Teaching the use
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8 drens efiorts in creative wriﬁng’“

- Doall chlldten ed a vegular daily

;»,,‘lng topics havlng a bearln
= 1.vocabulary. ol

latlon with: func%ional speech and -
“In"a comparlson study, Smith re-
finding ‘no  difference  between
teaching and those not teaching -
¢ (53). Creene, too, found
' training in formal gramimar did ot
o levels,
ognlzlng correct English (25).

transfer to any significant extent to writing

These findings bear out the results of num-

rammfng and grammatical rules. -
‘ ~ Needed Research

f'l'he valldatnon of the newer trendé in p
eaching written expression awalts more ;,leamers with written expression. - Gt
sive research in a number of areas,

“Some of the problems which merit further

- study are outlined in this section,

-;Relatively little research has been done

~on the best methods of developing the

child’s powers of communication in actual

situations. requiring written communica-
ton, More valid and reliable comparative
studles are ne@ded of separate and integrat.
ed teaching. °

" The relation between oral and written
language throughout the elementary school
years needs further study.

. :The extent of lncidental learmng in all
,’phases of written expression when the child

Q

RIC.

s engaged in purpOSet‘ul wnting relative to

| ’ 2. St
usage in adult informal and for

The average spelling vocabularle

~drenat representative agek le_ els

15) S
Ther range ln spell, skill t
typical  school - chilc;yfr n 8

" The valdes of p*oof readin and_jho ,

g
to develop children s skill in pr00 x
rous studies that have been conducted for
early half a century, The authoritles rec-
mmend that teachers avold teachlng dta :

Better methods of dtagnosin
and helping children overcome th
The best techniques  for helping

‘The place of textbooks and

'wntten language instruction,

. Methods for the sppraisal of wﬁtte
lish throughout the grades, .
The validity and reliabihty of existlp”

- techniques for appratsing outcomes in‘
ten expression 5 :

The. constructloﬁ of new methods f
evaluating outcomes. in written work
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When the teacher starts pre-readmg ac-
tivities in the ldndergarten or first grade,
one of the ﬁrst major changes occurs in the
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; _1Educational Records Bureau, New York*r;s_‘»
City. ' o A




pupll leatns to recog .

Asual symbols before he ,;:'j ‘a few
ther : f':.publicatlons have:begun to provi

- quired theoretical basls for the modific

 of this part.of elementary schoo

_in the direction of a language

iop

hat - compartmentalized To  many

eople it would seem apparent that drill on -

tasks involved in- reading and

ore cfficient Jf it Is directed to

iﬁo ends, such as learning the spelling

 1is?_of “demons” or applying phonetic
y“is to new words encountered.

; ation - with individual  tasks,
.however, F requently results in ignoring the
ole area of which the task is only a part.

ert teachers have always tried to keep in
‘mind the whole concept of “reading” when
‘teaching one method of acquiring vocabu-
lary, or the whole idea of “writing” as a
m  of ~*communlcation whi]e teaching

n has usually ‘revealed consider:
“able“diﬂerences in the funcﬁonal effective-

of rreading“‘ nd writing fs such an

extremely important objective In elementary . |
¢, -and ‘beca se both skills involve
s specifio t  ing that many pupils who seein deficie

~ reading are actually deficfent in lan

abllity, and that attention should be giv

" vlew published Anderson’s

deéirab‘e to go ba‘ck and take
d of teach!ng vh

progra
rather than a skills program, ,Buckingham
(11) publ:shed in 1940 an article suggest

to reading and the whole task of learnin

‘the symbolism of communication. In_ th,

following year, the Elementary English
“Principles
Growth and Maturity in Langunge” 3).
The Chicago reading conference report- -
ed by Gray (29) in 1944 provided the oc- .

caslon for a total of forty-four papers re-

lating reading to all other forms of com. -
munication. Topics ranged from a consider-
ation of personality factors in reading de-

fictency to the place of the language arts

clinfc, These papers represented naturally, - f"

the tioughts of many workers in the field,
and much of the synthesis of the many
points had to be performed by the reader,
‘Subsequently, articles appeared which
sought to describe the language arts as a




s;ap’porﬁng theorles of in

Iatto hips was summarized by Artley v
n One an)ong several more re:.

n  with the reason for learn g more and
‘words ' f

g pa culé

ensive part of pupil growth,
purpose of this part of the current

port is to follow up the review of research-
“ong of the language factors
for suggestions to the teacher
the planning of a reading program
h will take account of the findings,
elp fs "lready avallable for classes from
! to the college level. But -
s will naturally be given to
g the combined program in
fght direction and avoiding diffculties
the elementary grades which might hia-

eadi‘

“der full realization of the program in all
: f, the school :

8 ‘
-~ As the first part of this dlscu;sion has
ggested 1nttlal school instruction may

well break

tention to the place of
ing development in the measurement o
(deévelopment of language as a most'

in‘on the general language de- -
of the pupil because speelal . !
 for reading has a more specific
than previous training has had. The
peelalized atms of the acu tm however,

guage are 'sfnple, he has y

Itis log:céi and necessar

"'_paratory activitles for the f
“should be rich and varied, for the ake ¢
assuring general Janguage growth But the

must also take into account

of reading as a visua

movements, such as the ba patk
going from left to right, are covered

report by Johnson (42) of Chicago

ness program. According to Murphy
Junkins (53), the ability o make y isual di

criminations of word elements dir

fects learning rate in first
While visual elements seem t
rectly related to reading rea
factor mentioned by the :

vital for readin

arts. Notably, they identify audit
crimination as an important requ

_Further study of the posslble inten:elatl

of hearing awny with both p




vaxlmum until after reading
ction hs begun, As it was also foun
aring - acuity  has |

“ability to reproduce familiar
dy hds important implications
n the whole, the téach-

ctivity in speech

chievement are studies by Long and

earch on the close relationship between
reading and writing which is vital for a

individual and group writing of stories,
poems, and reports of class activities is

ntent of reading hooks. Materfals pro-
ced by the children become, in turn,
ding materials. But much of the report-
ng of such classroom profects is purely
désctiptive In nature, and it would be high-
destrable if more carefully. controlled
tudies could be undertaken. There is, as
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vore bearing on
unds'In unfamilfar

spelling to reading has recetv

gyes 1
ing with work In 'yocahu-

e 1
, and spelling, than ,(03) o pely. ~°f

phonetla analysis, and

study by Wilson and Flemming
‘ eals ‘a_close correlation be-

he “acquisition of these skills and

] ,kindergarten and primary- grade;

Examples of ‘experlmentation in-

nigs of writing as related to read- -

~ and the acquisition of or te
niques for reading a:gec tud lng
‘area_occuples much. of the time

formation beyond that 00
=‘,‘direct experienca d_ observati
-child, Reading

48) and by Houston (40). The
study deals with printing versus:
writing, the latter with manuscript
‘The findings suggest that hand- -
forms which are mote like printed
n are cursive letter forms ald in the
ty.of pupils to read what they have’
en and what Is presented in books as ;
, ;pointed out, one of the aims of ins|

seems to be a real need for further .

spectal significance, In this relatio

guage arts program, In actual practice,

oftén tied closely to the vocabulary and .

_ cussions, like that of Thurston (72), de

,_?relatwely lnttle research which re.lates :

“such factors as growth tn language, 18
reading, and the creative spects of

As‘en area of writing,,‘, T

blo attention In" literature on the: int
mediate grades. -

on:spelling readiness,

,As: sooxt as’ the: readln“ kﬂls of pupil
dng ket s

pass: the lowest lev

(¥

called
ly every subject of

teacher and pupil. But reading in’
tion with the other langu:

emphasis is on reading as one form of
munication; true, it is one of the r v
forms, but as Clarence T. Gray (28)

is to help the puptl read creatively, The
relation of reading ability to personal de
velopment, says this author, extends to the
total adjustment - of the pupil b

English teaching in which the relations o(
reading to interests, with use of pupil com:
posed materials as reading sources hasbeen
described by both Collyer (14) and Hov- = *
ious (41).-Appreciations as well as skills -
are also included in a report by Riefling -
(58). It is interesting to note that these dis: =

scribe work with slow-moving classes at :
the beginning of the high school. Watts.._;» st
(79) also treated comblned read{ng and‘f‘f chi
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English programs in her survey of the lan-  whose groups were studied areall relativel
guage needs of puptls in vocational courses selective in admissions policy, so far as bol
in high school. Her study is in line with intelligence and verbal ability ate concem
the stress on developmental veadinig in the ed, it Is especially tnteresting so find tha
secondary school. Since such teaching usu- level of facility in a composite measure o
ally devolves on the English department, the - usage, punctuation and capitalization, an
situation fs not unlike that of the elemen- - spelling, fs so closcly assocfated with read
tary school, and helpful suggestlons for the . ing level. These reports seem to glve fur
upper grades can be gleaned from these re-  ther evidence of the importance o _consid
poits. Betts (8) in a report on the inter- ering both reading and other language skill
mediate grades also covers Interest factors in teaching at all grade levels. It is not onl
in addition to such elements as word per-  in beginning reading that such interrela
ception and visual and auditory acuity, tions are significant,
A few papers may serve to illustrate  Spelling, as noted above, has recetved
findings concerning - the measurable re- some attention as an elemeui assoclated
lationship of reading achievement to some with reading instruction at the primary -
of the more traditional sections of Eng- ~levels. Articles carrying these researches for-
lish as subject-matter. Gibbons (21) used ward into higher grades are also available
diagnostic tests of reading with third for reference. Hildreth (89) presented In
- grade pupils and related the results to formation regarding tha words in the pupfl’s -
status fn language skills. She mentions the writing vocabulary and frequency counts of -
- ability of pupils to understand the structure the words used in both writing and reading. -
- of sentences—such as the use of the prepo- A study of Grades 8, 4, and 5 reported by
- sitions and conjunctions—as closely assoc- Russell (85) stressed the need for a coordi- -
. lated with reading level, so that lack of nated attack on problems of reading and
. knowledge proves to be a handicap in read-  spelling. Among other steps, his recom-
~ ing. Townsend (74) in a study of pupils mendations include spelling Anstruction
- In independent elementary schools com- which develops concepts of word meaning
~ pared reading and English scores on Townsend’s (73) correlations of spelling
~ achievement tests when the effect of intelli- scores with academic aptitude and reading |
- gence is held constant. Her findings agreed  in Grades 3 through 12 show fairly close re
with those of Traxler (76) who studied pri- lation of spelling with both comprehension
~ vate secondary school pupils, in showing and word meaning skills, Some of the find:-
fairly close correlation between reading and  ings for the higher grades are correlations
~ English scores. Since Traxler’s study cover- of greater size than those reported by othe
-~ ed scores in English expression as measured  students of the problem. A good many years.
by the Cooperative English Test B: Effec- ago, however, Gilbert (22) pointed out that -
tiveness of Expression, the author felt it some effects of reading on spelling may be - :
might be well to investigate the relation of felt without conscious purpose on the part
- reading test results through scores in me. of teacher and pupil. He observed that
~ chanies of English. In a study undertaken pupils tend to improve thelr spelling
- for the purposes of the current report, she  through reading even when their attention
found a correlation of .04 for the results of is not directed toward spelling, though he -
tests given to 213 tenth grade independent  did not suggest that spelling instruction be
school boys. Since the four private schools abandoned because of this! gt
Q

R
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: ey
o that there isa rellable tendency for 560
pils iﬁ reading compre

slon to be hlgher thaj

. asclentifio ]u?i%m

r. - Such teaching dev!

or - growth fn’ spel

ange. While levels in these ac-
led favored good readers consistently,

 ficulties. Spache (70) has prod,t:éd 3\

atlonship was closer for younger than
older children, a finding which su ests
nory span in both areas shoul

into ‘account in the lower grades’

hese_studles seem to have special |
ence for the classroom teacher, since. the

?‘diagnosis is not limited to remedial cases.
o last reference cited Introduces  the

‘of auditory skills and their relation to
ding, An fmportant study of Larsen and
Feder (47) sought to determine the com-

RIC

‘ : ing as We“ "asv,;- AL
L (56) «.studiedgvis 1

relate readmg disabilittes to'

interesting report of the conslnicttoh
validation - of an_auditory comprehen:

- test. The tests are expected to indicate both’

present status and potential reading skill,
since the author feels that where auditory -
comprehension {s relatively - high -there:
should be an opportunity to improve silent

~reading abilities. Reference should also be

made to the auditory. comprehension ‘test:
(Sectlon 11, Part 2) of the Diagnostic Read-.




¢eptior Ina study limited “both kn
Moss (52) reported on” "the mat

£ speech - dnfﬁcultles to oral
ointed out that the correla-

g n!
ans between degree of speech dificulty -
nd reading ﬂieulty were relatwely slight.

her ,{stud

jmotivating the pupi] to furtb
~ may argue ~-b‘5§1t the ¢
to thealanguage program <

-in '_k_j,ginning language skills work
 studies ‘llustrate ‘methods of using

nd films to combine the pupil’s spoken

with his leamlng of written lan-
'guage,' and also deal with the enrichment -

of experience and with motivations in learn-
ing -’_Adams (1) ‘suggests audio-visual aids

hing of -kills and appre-
“in all areas of writhhg, speaking,
u ch aids aw~

AﬁSleﬁlﬁ“ Th sources ‘of' ¥

e s arily superio; 3
_' } ‘_information to E tudents

“port {s naturally.on teach!
‘tary grades, ode should |
fact that further justification-for coml
-language programs will be f nd £ 1t car
~ be'shown that

~ language and expressi
anyone Seeldng to build a ricb ;

com}pare.thev methods f

"ther stu Witho'_ﬁ

; printed

presentation and printe

,tant that other experir
 ever, this study may stand a
the careful, sclentifio conty

factors characterlstio of rea ‘ng
ing. situations. o

‘While the focus of attention for this re

hips &

tant for all age leVels The.




regdin

age work, some of

: urich 17 )‘,ﬁivocabular{
the study of Engli

oyed for the improvement of the read-

reading and scores on essay-writing tests
s fumnished by Peixotto (55). The enter-

n

ults, while both measures were also re-
ated to composltion abilities. The use of a
ding

In another investigation at the college

tudy fn the fleld of history, Both reading
and “such writing techniques as outlining
~and précis writing were Included as vari-
bles in the study, The author secured evi-
dence that the most effective methods of
tudy might differ considerably from one in-
~.dividual to another, and  that account
-should be taken of these personal varfations
- in suggesting study methods to classes,

‘Three other studies with older students
deal with reading and listening comprehen.
fon, Krawieo (46) compared the efficlency
" of learning and the retention of material
i«presented visually and on phonograph

gu:
es also provide clues to methods
nay | be applied with younger pupils -
- graph records, measured read{ng and listen-
experimental smdy reported byg;‘mg comprehension at controlled rate {v
drills, discussions,

‘composition were

ng abilities of college students, The study
also Indicated that Improvement attribut-
lé to training persists after the end of the
ining. Mathews, Larsen, and Butler (50)

also made an experimental investigation of
eading training and its relation to perform.
ance In a college composition class, Statisti-
“evidence for the relationship of scores
“ability of using all possible appro*tches to

g college freshman girls studied. had -
]IOSely related reading and verbal aptitude

evel, Arnold (4) examined the methods of

'TBRRELA'monsmps BETWBEN Rewmo & Omax meuwr Ams

case seems to be bome out by a
ber of studies dealing with college and
In addition to furnishing a.

cation of the theoretical basls

‘ment, the visual mode of presentation prov-
~ed to be somewhat superior for immediate

~Neither method was consistently su
for the retention of the materials $o learn-

_ing and listening abilities are highly
~ related. In the third study, with
“dents, Hall and Cushing (30) comy

‘of the language arts can be traced to th
‘keen interest in remedial reading and lan-
‘guage which has characterized the period
Y of the last twenty years, Even though today

- we seem to be in a time when emphasis is

e

19
disks. In’ this carefully - controlled expe

recall of both nonsense syllables and nouns.
erlor

ed. Goldsteln (25), using films and phon’

adults. His findings also Indicate that read:

go

‘three methods of presentation—flm, lecture,
and reading, ‘Again, the results do not
gest that any one of the methods Is signi

cantly more or less effective, However, t
authors observed that the results of the vars
fous methods differed in kind, thus’ :
ing some further confirmation of the desir-

take advantage of this fact, -

Clues for. remedial work S
Undoubtedly, much progress in the Beld

swinging toward developmental reading
programs and toward a very healthy ur-
gency to develop the reading skills of all
pupils to the highest possible level, no lan-
guage arts teacher can afford to ignore the
contribution made by research in remedial =
reading. Our concern here need not be so
much with agreeing or disagreeing with
this or that school of thought regarding the
origin of-specific reading or language dis-
abilities. It is important, however, that we
test out the findings of remedial studies .
with ordinary class groups and take ad-
vantage of whatever techniques stand up
under the rigor of that apprasal.

t'ds clear that the very character of the i




al 1 eading dilﬁ(fulty practically forces
tention of the teacher to the perform-
,‘the

ywn remedial reading profects, Is Read-
g Writing, and Speech Problems in Chil-.

'I'his bOok, and t}faurtht‘:r shldles along the

speak, f
' buié‘a to'the literature a case study de-

d Gillingham and Stillman (24) have re-
the restraining program resulting from the
treated lateral dominance and jts relation to

~cation of diﬁ'icu]ties in these areas to lan
’[guage ~

. and hearing. Hildreth (38) has contributed
~ avaluable review of the results of objective
_studies and expert opinion concerning the
-~ relation of speech difficulty to reading dis-
~ability, and she has outlined diagnostic and
~ remedial procedures for use with pupils
~ having such defects, Eames (18) also re-

viewed lavestigations; his conclusion that
in many cases speaking and reading
troubles are likely to arise from a common
~cause seems to be consistent with the trend
of opinion in most recent studies. Gaines
~ (20) wrote in the same fleld and made a
" significant plea for careful reporting of in-

- dividual investigations, and stressed the
~ need for deﬂning and standardizing some of

[Kc
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ipil 1n other communications .
¢ earlier hooks In this areq,

: _tening have revealed that the school
: ‘Inﬂu ced at least a score of well oning

~gram should give attention to two |
pupils in this regard Schrmidt (66, 67 )
discussed the '
ily from auditory presentation” tha
he  purely visual presentation of materal
~ xeports. may be considered typlcal of
- citing marked galns fo
: '.mditory preferences

; . matter was presented bto ta
ite, Fagan (19) has con-"

ngs ¥
dren, published by Orton (54) in 1037,

er can capitalize ona preferencé‘ for listen
scribing a pupll with mixed dominance and

his difficulties in reading, spelling, and.

-written on pu ils who are poor in Q
er language activities. Gillingham (23), e Poo

-memory and discrimination for spoken lan
~ nage sounds. Many of the remedial tech:
ported on similar cases, with much stress on

A 8 the average classroom.-
- application of Orton’s theorles, Selzer (68)

~ visual fusion, and again discussed the appli-

; ‘materfals for such classes and the organi
Probably speech defects, n then' refa-

- tion to reading difficulties, have recelved
‘more attention than anomalies in vision .
- cerned with developmental reading, as well

ELBMBNTARY ENGL!SH

the terminology used with speech and r :’ad
ing difficulties, . = ‘
Studies of the relation of reading to lis

pupil V%o learns more

‘ hﬂdren h

ing. On the other hand, Koehler (44 ha

niques which he suggests may t be applied tc

- Reports suggesting materlals and proced
ures for 2 combined attack on remedial
reading and language difficulties have em
phasized the preparation of approprlate -

zation of the remedial program In"th
school. Reports of both types should
helpful for the teacher or supervisor con

Spache (69) has developed a useful gu

to vocabulary lists for both reading an
spelling remediation. Hansburg (31) re
ports on the experimental use of the prin
shop in the improvement of spelling, read
ing, and visual perception. Two very useful
reports have been issued by Baker (6) and -
Thompson (71). These deal with: admin-
istrative as well as teaching and curriculum -
practice in setting up combined programs.
Both cover corrective and remedial work in-
arithmetio, spelling, reading, and handwrit. -
ing, with the result that their descriptions -
include helpful suggestions for stmilar com
bined programs with pupils who are. not e
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de:

~ puplls with high [tequency

~088

try with other sorts of hearing disa

larratives- of classroom activities,

vivid, s

“reports have thelr ‘contribution  to

as well, that reference is made now

1l group of studies regarding special

fcaps, What some of these studies may -

lose f1i applicability because of the narrow-

ness of their approach, they may gain in the
oundness and dependability of their find-

he teacher in the regular classroom

cannot evaluate them fully until an attempt

s made to apply the results to pupils whose
difficulties are within the normal range,

related to reading, reference should be

to & study published in 1042 by Ken-
y (48) which reviews the effect of dif--

erent types of hearing disability on read-
g The author suggests that there are dif-

 tion of audiograms to total re
~ment, to different fa

e when all tho puplsstudisd were sever

* handicapped. Pa
ing - silent reading abili
e - severely han

7

d sped

ty (84,8
dio

alytical data reg
been published b

_ Moore (81), This author compa
metimes leave one with a  fects of differ f spees
o sense of dissatisfaction because very
Ising results frequently must be cred-
imponderable factors like the en-
asm of the teacher and the interest of
 puplls, It is to remind the reader that

me of the superfeeially more austere tech-

ec

 with progress in- both reading

metic. The study branches over in
ing as related to language developm
since it treats, in.one part, the speec

A cod=luding note should be made ¢
two references in the training of the blin

. Lowenfeld’s (49) report on a compari
Braille and talking-book reading has

cations for the teaching of normal group

The study covers the: intermediate an

higher grades. A recent pamphlet cont

ing a very provocative set of reports is
“edited by Hayes (82). It outlines the pro

ceedings of the first regicnal conferen
blind. In reading these descriptions of the
difficulties and handicaps of meéasurin

should gain a real insight into the cqre wi
which all educational measuremeg??:ﬁﬁ

i’
be undertaken and the sclentific ‘cohtrols

cconcerning the mental measurements of the

achievement, personal development, and- -

ability of blind pupils, even the layman |

o
‘;\’.’,,,..
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" been relatively few
udfes. which were orlglnally. intended to

ermine or measure tie Interrelationships
vee 'peakin% and the other !anguage;"

pumber of favestigations did reveal

such ihtenelauonshit», even though fncl

 expression. Other Investigati

: ‘dentally or obliquely. Some of these coth
cerned relationships between specifio ar
“of the language arts as between list

and speech, or betwéen oral and

dence of tbe contributions vwhl







d
ons between errors in
writing of puplls. .

:(18) made a careful
inalysis of oral and written
er . équﬁﬁ#gfépris} of tenth-
positions “conslsting ‘of stenographte notes
n each pupil's oral composition and a writ-

ymposition written two weeks later on

otirid low  correlations

én

same tople. He found wrltten themes

8.8 points higher than oral on a seale
or thought content, with 93 per cent of the
ormeér themes being equal to or exceeding
he median of the latter. In sentence struc-

é, written themes exceeded the oral ones

by 6.2 polnts; or 92 percent equaled or ex-
ceeded the median of oral themes. In terms.
f correlations between oral and written
- compositions,’ the correlation in thought -
ontent was .42; in sentence structure, .33;

« ‘Bushnell drew the
~from his data: Written themes are consis-
 tently superior in thought content and sen-
* tence structure and less subject to nearly all
~kinds of errors. Fer ang one pupil, oral
- communication is more fluid, unorganized,
* and incoher
- tqually. well in be
it appears that the a
- not exist. LR

- “In interpreting results, Bushnell wrote:

rent. Since some pupils do about

~“There is strong evidence from the data pre--
~ sented here that writing and speaking are
. not, at this level of maturity, separate, dis- -
, with thélr own pecullar merits

tinct types, with t -
and qualities, but that there fs merely a con-
tinuous gradation from a. precise, logical,
integrated manner of expresslon to one of

the opposite extretne, and that a pupil’s

writing Is almost certain to be further up
this scale than is her speaking , . . By far
~"-the most évident and important difference
- between the written and oral themes ap-

ell (30)

100 pairs of com- -

following conclusions

1 in both speaking and writing,
pparent disparity need

pes o be that of prceaneseoot
Vith respect both to certain éreors
 language usages, and to vocabulary, be

; speesh pprosher poos il (5

-~ Bushnell believed that it raight be rea
ably Inferred that “written English shov
- bo used somehow as a guide ot ‘tnodel
oral English.” While his study was repo
- more than 20 years ago, his firidings. m;
still apply in instances where older pupi]
~ need to give an organized and form:
- port, However, it is well to. recall
. Strang almost reversos the situation in tl
she states that. written expressior) becom
" increasingly effective as children talk ab
dantly about matters of vital conceir
- maily, oral commuaication should he
‘and informal, not stereotyped. - . -
Speaking vocabulary and the kinguag
arts.~Only as vocabulary size and Jdenti
of words are revealed in speaking ars
of the following studies pertinent here. A
early as 1925, Goodenough (25) in com
paring the results of the Stanford-Binet vo-
cabulary test and tho reading section ot
Standard Achievement tests found a o
lation of .79 between the ability to under
“stand and to. explain meanings of wo
and reading, According to Seashore {
studies and experimentation prior.to 164
had shown that the size of vocabulary fs th
best single index for predicting achie
ment in nearly all language skills, inclu:
of thosz used in speaking. =
In 1047, Townsend (61) {nvestigated th
relationship of vocabulary size and spelli
She found a tendency for vocabulan
ling . correlations to " increase - fro:
' grade through twelfth, the correlation
ning as high as .674. Townsend believe
“that the ¢orrelations would have run highe
if her measures had been completely
lable. She concluded that “All the evident
at hand shows that there fs a definite t¢




fore, dre ‘advisecj_to €0

. Several articles by Hﬂdreth (28 29 31)
confium and extend Rossignol’s findings.

Idréth cites the moiinting eviderice of the
timato relationships between linguistio
ility and reading achievement. These are
vo-way relationships in. which speech
es as the foundation for learning to read -
| word symbols and in which read.
ilitates improvement in oral expres-
f For instance, a child’s ability to under-
3 and use Ianguage orally is known to

arti u]gt{ng ne»l:r words, Teach -
oct poor
hab great care when

ter{als whlch involve the use

Areading skllls mvo
are aspects Of the | lfguag AT

fp,thef languag «
~ ambiguously involved. in the st
sidered here, since they identified rela

ships between language usage (o e
written, it is assumed) and the. rem_
[anguage arts. '

" In 1850, Artley (4) made an Axtenstv
survey of studies concerned with interre
fationships among the language arts. In
cluded were several major doctoral investi
“gations designed to ferret out such Inter:
relationships. One of these by Virgil
Hughes (35) found a positlve relation hip




ELBMENTARY ENOLISH

atleast a contributing fastor n readiog

soactong, o e
> - Tho preponderinte of evidence !

ta

: indlcatetha“}l:[ere fsa sl

 munication, There dre: con
- among thece varlous are
. Common elemetits o
- arts.~Serviss (83) say
- _use embraces all flel
~ utilizes it for com
- (reading) and for b
- preting his Ideas t
cas. The degree of parallelism is uncef- - idea is amplified by Russell (52
tatn, however, Dow and Papp (16), to il- “Spelling ability is one of a constella
lustrate, found no significant relationship language arts abilitles. Theso tend to 1
between reading ability, language ability, ~force one another from the frst grac
and speaking ability, while Aukerman (8) least through the sixth grade level of 3
found differences In reading ability to bere- linig ability so that the language srts pro
lated to good and poor achievement in  gram should be planned in ways to obtal
cleventh grade English, even when intelli- ma)dmum~contri%ution‘- of any one facte
gence and other pertinent factors were held  to related abilities™ (p. 88)
constant, Betts Fse) ‘states that, with very A major factor common to the var
few exceptions, reasonable facility in the Janguage arts {s vocabulary~words
ise of language leads to successful achieve-  their meanings. In the words of Lorge (40
ent {n reading activities, De. Boer (15)  “The words people use in speech ot in
‘malntains that when a teacher strengthens g o read tn books;, or hear in spee
he child’s command of language, she is di- 1ot stand for a single meaning o a simpl
rectly engaged in reading fnstruction. referrent . . . Meaning s a function of
Young (68) critically reviewed more than  deational and emotional experlences o
a seore of studies relating to reading In fnterpreter and user of verbal sym
the soclal studies. These investigations - (15 552) Betts (8) statés that “Vos
owed that soclal studies: materlals ar0 45 a part of language structure, Is wfir
| : wril
ulary Is taught directly and if proficlency in- (p, 300) He then goes on to show tha
general language usage is sought rather meanings have their roots in experle
than reading proficlency as such.  and demonstrates in_another artic
 Dayls (14) found a small but significant  that new vocabulary should be.
correlation between puplls’ speech ages in - through the experlence-to-langua,

first and second grade and their reading proach or, in other words, take on meaning

:ﬁc«shé reported maturity of speech tobe  through first-hand  sensory -experfenc

more meaningful if soclal studies vocab- factor in speaking, reading, and
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raents. She shows how an actlvity program
{fords la_n%uag"e, opportunities for increas-
ng vocabulary, Improving speech, and en-
{ching expressional opportunities in gen-
ral.' Reading is correspondingly enriched.
Unifying experiences in all the language
rts through using the same meanlng{%ﬂ

ly to strengthen every phase of language
levelopment, S
Further common elements among, the
anguage arts are brough out by Hildreth
29) as she shows children to have the ssme

o read: (1) knowledge of words and their

equences in language; (3) idioms; (4) and
hifts of meaning in sentences or para-
graphs if the words are altered slightly.
It {s apparent that much of the interrela-
. Honship among the language arts is due to
- such common elements as vocabulary and
~'the concepts the words express, the struc-
ture of our language, the fact that meaning-
- ful experiences strengthen each facet of the
language arts, and the carryover of prob-
. lems from one aspect of the language arts
. to another,

_ Studies bearing indirectly

. on interrelationships

.- Frequently investigations launched for
~ one purpose yleld findings not foreseen nor
directly sought. On the following pages will
~ be reviewed reports of studies which in-
~clude findings on the interrelationships
~among the language arts even though the
investigators were not seeking to ascertain
~ such relationships.

- General relationships of speaking to other
~language arts.~In attempting to work out a
- speaking-listening index, Ewing (17) de-
- termined how many of the control themes
and main ideas and audience could write
~ down after listening to a series of five-min-

INTERRELATIONSHIP BETWEEN SPEECH & OTHER LANGUAGE ARTS AREAS 29 ;

Hildreth (32) relnforces Betts' state- ute talks, The spoakers and the listeners

tent related to actual experiences are’

problems in learning to speak as in learqing

15¢ In sytactical English; (2) grammatical

then compared thelr rospective lists of
ideas. After discussing weaknesses in the -
talks such as vagueness and lack of logical -
arrangement of ideas, a second serles of

talks was given to listeners who again listed -
themes and main ideas. The second speak-
ing-listening index was twice as great and.

showed the effects upon an audience’s lis- -
tening when talks are better planned and
delivered, B T
Glasgow (24) compared the results of in-
distinct and distinct enunciation on listen- -
ers’” comprehension of both prose and po-
ctry. For 208 sophomore girls, the use of

indistinct enunciation reduced comprehen-

sion of prose by 57.1 per cent and of poetry -
by 41.8 per sent, Watts (83), in comment.
ing on the fact that childrer. tend to use the
kind and quality of language heard within

the family circle, says: “Children adopt the = -
language of grown-ups in so far only as it

chimes in harmoniously

with their own *
needs.” (p. 248) :

Gates (20), in an attempt to improve .

diagnostio tests in reading, determined the

intercorrelations of attainment in school
subjects. Among the correlations yielded by
- a series of 28 tests were .13 between oral
vocabulary and spelling; .22 between oral

vocabulary and word recognition. Oral vo-
cabulary correlated .10 with oral reading;
07 with silent reuding. In 1948, Artley (3)
reported on & sarvey of investigations re--
vealing principles underlying effective spel-
ling instruction. Among the abilitles and

background contributing to spelling skill - 7

were correct pronunciation, careful enunci-

ation, and a knowledge of common mean-

ings and semantic variations of the words—

knowledge revealed through. speaking in

many situations,
After noting that older children tend to

use large and imposing words in written

work though oral language still employs




s p!erfvocabulary, Watts (63) explained
the tendency thus: “Living as they do in'a
orld where the biggest and the largest
/erds seem to be at the contmiand of sales
men and advertisers, children are apt to get
the fmpression that thelr own written lan-
%uage ought to be a somewhat grander af-
falr than thelr everyday speech, so that
“when they take up thelr pens they ought to
discard simple words like go, get, glve, take,
.. and employ such words in thelr place as
f-;”proceed procure, present, accept, , . . “We
encourage little children to write, not with

“formal correctness but as they would speak
_to an Intelligent listener.” (p. 246; 249) Hil.
~dreth (28) maintains that, in writing, chil-
i ,kdren are not so apt to use words learned
- in formal spelling instruction as they are to
~ use words of their everyday conversation
- (pp. 184:83).

Relation of spoken language to reading
readiness.~In discussing the implications of
language in beginning reading, Adams (1)
shows that children are often asked to

“read with expression” hefore they have de-
- veloped the ability to express their own
L ideas While still in the single-idea stage of
 leamning to speak, they are supposed to fol-
low consecutive lines of thought in reading
- gelections. She makes clear that children
- must have developed conslderable ability
* in oral expression before they can be ex-
- pected to comprehend or to reproduce
~_through reading the ideas of other persons.

Kopel (87), in making a critical review
of the values of specific measures of reading
readiness, found language usage to be an
~ important criterfon for educational guid-
- ance related to such readiness. In an earlter
~ study published in 1938, Gates and Bond
{22) made a study of factors determining
. success or failureé in beginning reading
~ which was taught by mass-instruction tech-
niques where books were introduced early
Q

ELEMENTAEY Emmm

in Arst grade. The

correlation betyreen the general quality_,

“+ thelr attention centered on the need for

gupﬂs ability in oral

pression was tested by thelr proficlency{
completing an unfinished story, These in.
vestigators found there to be a falrly hig

the oral language and the pupils’ success in;
learning to read; but there was little rela-
tionship shown betyween the length of com- |
positions or the number of ideas and suc-'
cess in beginning reading. This early st

did little to show relationships betwee
language usage and reading readiness in
situation where reading readiness s pro
moted before reading in books is begun.

"Gates, Bond, and Russell (21) three’
years later worked on methods for detes
mining readiness to learn to read. In re
spect to speech defecty, they found that th
minor defects found in the children who
had been carefully examined for such de- .
fects bad little effect on learning to read,
The correlation of freedom from defects
with reading readiness was ,10. However,
it was believed that serfous speech defects
might deter learning (o read. L

In 1943, Betts (7) made a comprehen-,
sive review of factors in reading readiness.
He stated that the development of reading
ability is primarily a problem in language.
Children must have acquired a conside;
able fund of information and reasonab)
facility in the use of language: clear enur
ciation, correct proununciation, a wide vo-
cabulary, mastery of basic sentence struc:
ture, and the like. He showed that children
who evidence delayed language develo)
ment constitute a major instructional prol
lem for teachers. For instance, hearing im-
pairment may retard speech development
because of incorrect perception of sounds-
and subsequent mispronunciation, and thus
indirectly retard the development of read-
ing readiness. Too, r auditorv discrim»
ination (inability to hear likesesses and
differences among words) may contribute










Lcausal factors ln the reading dif-
1 of elementary school children, His
alysls of

od as qany factor resulting in decreased
In°1948 on why pupils fail In reading

per es s causes more frequently than

factors were factors in'18 per cent of

0 not themselves agree, 5

Summary: Interrelattonshipa
and implications

and written' ‘communication, is a facet of

ves among these language
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case studies indicated that
‘ defects are a precipitant factor in-
reading difficulties. A précipitant was defin-
‘than {s written.. However, though

ding performance. Robinson’s (48) re- planned oral discourse can reduce the lac

revealed that certain types of anomalies.

;Speech seemed to do so less fre-
quently than do soclal, visual, and emotion-
fcultles. Speech and’ functional. audt. -
: ~also beea shown that talking over s topi
ases, dyslalia in 14 per cent, In regard
0. relationship of speech defects to
reading efficlency, Roblnson agreed with -
- (19) that it is impossible to draw
lustons becauso researchers in this

fective writing.

 reading.~Facility in the varlous aspects o
 the speech skills is a prerequisite to lea
' ing toread and fs, therefore, the foundatio
- for reading. The beginning reader learn
- most easily those words which are familfa
Speaking, along with listening, reading,r,
implanted in his everyday speech. Until a
-child has a wide speaking vocabul
clates clearly, talks in sentences, and t
. and speaks sequentially, he can
~learn learn to read with compre
‘éase, Thmughout the prog

th general language - arts . constellation.
- here - should be intem rHonships,

: ‘dea' relationships, and“
Research has shown par-

ge ~his potential | o read :
: oriearéa reinforce the‘ < the limits of I

talk. Well or &anlzed oral- discourse pro
duces more e ective listening. -~
Relationships between ora and wrmen
discourse.~Oral communication tends to be -
more fuld, unorganized, and mwhgrerlztf
ully.

of organization and coherence that char-
acterizes spontaneous speaking. Older chil-
dren, therefore, should think through re
ports and ‘explanations ‘whenever thelr lfs-
teners - expéct to acquire .4 considerable
amonnt of organtzed Information. It ha

previous to writing on it is favorable

Relatlonships betrséen speaklng and

through firsthand experlénces and already’

ary, en

instruction; a e_h_ilds languag;: usage defin
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‘Within recent years beginning attempts

~have been made to tnvestigate problems
entering around listening and its relation.

ships to other phases of Janguage develop-

_ment. These relationships have been sum-

arized by other writers (8,84, 45). Inthls guage indicates that improvement in’ ¢acl

_ ~ should be sought primarily through help
tive stydies from research whenever their

findings are known to the writer. In addi-

rticle reference will ba made to representa-

_tionto such references, ercain probable
. 'parailels and dtﬂ'erences will be stated as

_polnts worthy of classroom exploration and :

- validation by research. -

General components of language
Common to listening, speaking, reading,

~,,and writing are certaln fundamenta] ele-

_ments of language, Among these are vocab-
ijulary, sentence . patterns, organization of
ideas, and adjustment to the function of

f.language in any particular.instance (the
giver and recelver of language attempt to

;Jreach each other).

Since. these elements e‘t language are
" . ts

cumstarices, however, will enable

Correlations of lntelligence witlt listening,‘
for example, range from r. of 27 (40) to 5
of 50 (82).

~ This close relationshi between the high
er mental processes and all phases of 1

the learner deal with ideas rather
through focusing too narrowly on mecl
ical techniques.” Psychologists do not fir

~any appreclable difference between ]
of sensory presentation (74).

~To be. sure, language is a learn

- sponse (77, 78). Without nurture it does
not flourish, A favorable environment, frst
hand experiences, and appropriate guid

ance are all essential, especially during the

years before school entrance and through:

out the elementary school. No set of cir-
o 8 child
to speak nr read more maturely . tha

 developing mind can deal with 2
~or with the relationships be y

t ;Llstening and spoken ,ylan ruag
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are shorter and lack the sub- as a means of increaslng the child's yoca

on - of idea'sof the hearing chlld ulary and familiarizing him with destrab

: , language patterns. Teachers can ¢ite man

¢ of what he listens to, the speech‘ _examples of phraseology plcked uii)

hild reflects . ‘the vocabulary, the way and latér reflected’ in'thyei child's

~el and the sentence pattemns of versation. Moreover, listening to oral pr
eighborhood. (81) During early ~ sentations is the best. way to secure ¥

ab ty to understand spoken lan- - sponse to the emotlonal content of ite

1 his ability to use it. The fﬁ(1) » .

mOnths may still be uslng‘r‘;v

‘ ,from“a pro
fabove, a8y




| had s slight a

recall (26, 81). Students remembered more

from ' radio newscast when presented

slowly, though thelr preference was for a

faster rato (B1),

* Harrell (29)ina ,study'ncilf the radio news
listening of adults found that the content

of the newscast {nfluenced memory. Con-
tent deéaling’ with human " interest topics,
ectiacu ents, local events, public af-
, and name {tems in the news were re-

pectacular events,

bered in the order named. . -

" Presumably, both what children aro wil- - better.
Jing to listen to and what they talk about gain information. Althou

related to their Interests. If so, Baker's lossens during the later iﬁ

udy (8) of discussion topics in the ele- | n can ‘

‘mentary school will offer leads as to suitable
‘materlal for children’s listening. Thus, in

all probability, the younger the child, the

immediately the material presented  the mode of learning preferred

‘more immediate 2 ‘
‘should be related to his personal exper-

“iences and concerns. Sterner (72) found

_that it was the content of the material,

rather than the medium which influenced -
*adolescent choices . of books‘, radio, or

Listening and reading

'The bulk of the research conceming the

elationsiaip of listening ability to other lan-

ge skills has centered arcund its effect
ading ability, Some of the relationships
which have been studied are: the relative 3 18 (18, ‘
ver ~ Although teachers have%!w

effectiveness of reading and listening  as
ming: reads
iding a

i

ntago n delayed

a slight advantgo In deleyed  vantage over the pupil lacking such
arlation in rate of delivery affects %7 :

Wikt nd that
to listen in school on the aver

‘volved in her study were une

_readers (64). The lower the reading

ng and listening  ¢d heavily on

9) found that children are expe
and oe-half houts daily The tesch ‘

e My Wets wnashits fo¥
most past,of the lstening needs f childe
tended to do most of the talking; and ga

little attention to helping children I
Oisten better,

" Of necssty, listning is the che
o eatly school o

of learning in the early s

children can learn moré tht

and remember {t better than throug
ing until they reach the sixth or
grade (36, 63, 82). Morevover, listent

by retar

the greater the advantage listening

(4,28, 4),

“Even though listenfag 1s mote effecti

the elementary level for learning th
. reading, Investigations show that childrefi

~ get a relatively low proportion of the facts
in a single oral presentation. (82) I

parent that improvement in ability |
is essential, especlally when the |

£ out-of-school time children spens
tening is considered (18, 55, 56,

: resent
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t%ely to w0rds in the cral vocabu

iidren. Learning: to recognize

rds s more easily accomplished when

he words 1aet in reading are in the listen.

peaklng vocabulary (83). That un-

miliarity with a comprehensive spoken
nglish vocabulary fs assoclated with dif-
Ity in reading is borne out by several.

d{Zs (42, 48, 85).:

ot all of this should be attributed to

lary.
ildreth (34) teports a study of Good-

nough (27) in which she found a correla--
lon of .79 between- abihty to understand
nd explain words on the Stanford Binet

ocabulary test, presented orally, and read-

“ing ability, It is hard to determine, how-

r, the proportion of the word meanings
hich

to oral presentation in learn-
ulary at the collego level.

: :Bond (11) and others have to m’ lack of
“auditoty ' discrimination - related to - poor

reading achlevement; Reynolds (59), how-
ever, did not find audltory abilities related

stgnificantly. to reading achievement. Sinco

it Is through listening that the child learns
to discriminate between similar speech

sounds, _training in listening would seem to

. serve as a prerequisnte to word recognition
rklng with college students, Anderson,’

afrbanks (4) found a correlation of ~‘

veen ead{ng and hearmg vocabu- - s butary.

have shown that earlier estimates - were

hey conclude that apparent- -

bulary ability is a general function

‘average, operates independ-

e mode of presentation of the ma-
Their investigation revealed that |

Is who fall In the lowest 15 per cent fn
eral reading ability scored higher in

ing vocabulary than in reading vocab

and spelling, at least of those .words i
which the letters match the '?eech sounds,
‘Recent studies of childr. {

listening vocabulary outstrips the
Iy

“ vocabulary during the
grades s one measure of

Hearing. and reading cornprehenéi
retention. A number of studies have cor
pared hearing comprehenston with reading

- comprehension, As a result of his study
factors assocfated with reading readiness,\ ‘
~ Gates (25) found that the ability to listen

to a story and supply a reasonable: endlng‘
was the best’ slngle predictor of suecess i
learning to read, ~

Hearing comprehenslon and reading

- comprehension are highly related. Correla-
vere. acquired - through listening; |
them may have been learned
ing. Krawiec (41) found vis- |

tions range from r. of approximate_y 60

(44, 67) to r. of .78, (268) .80 (82

(44). According to Young (82),‘“

jate children who do poorly in comp:
g » ~ hending through reading do poorly In co
chonell (63: 173 ff) rates weakness inii
: (-' )" ch sounds ~ no child was found to be in the

, fre- quartile in one ‘mode and {
; ng causal[fa ors‘ in poork’_ :
e also found that in most cases

prehending through lnstening In his study

the other.
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rlor to elther e (40) i
"ith Taore diffcult materlals and in

creased reading ability, studles in high

school and college: show rather untformly

that reading has the advantage in immed-

"_iate recall (14, 20, 44, 52, 61, 62). There

is a tendency, however, to remember long-

-ér what {s heard than what is read. In
several studies, after a lapse of time, listen-

{ing was equal to or superlor to reading (14,
0, 41, 61, 62, 70), DeWick (21) in a study
f/“ the  effectiveness ~of - advertisements, -

found auditory superior to visual presenta
‘tion in both immediate and later recall. -
Factors involved in reading and us.enlng
‘Comparisons of the reading process with
listening have been made by several writers

(7, 80), Anderson (2) and Artley (5) list
‘needed research in the further analysis of

~‘the process of listening. Apparently listen-
- ing and responding to an oral test can be
~ used to measure learmng as effectively as
~ can reading (12). ,
~ Studies of the bas(c abilmes tvolved in
L reading and listening give further proof of
~ the interfelationships between them, In an

‘analysis of factors hasic to the reading pro-

La sam (43) identified four signif-
: : (a) a verbal factor involving
,interpretation of ideas; (b) a perpetual
factor inv
: (c) a word factor involving fluency in deal-

ing with words; and (d) a factor, which
she called seelig relationships, concerned
ogical organization .nd selection of

t ide

lving facility in perceiving detail; -

= complex thought utit, Brown fo-.md that

“best test for discrimination between

and poor listeners is the ability to use ¢os

textual clues. Similar. analysls of the cofs

ponents of the listeriing prouaSs ha‘v: ¢
made (15, 16, 84, 58). :

Nichols (B4) reports that in addxtio o
intelligence and reading comprehension the:
factors influencing listening most signifi--
cantly include recogaition of correct En
lish usage, sizo of the listener’s '
ability to make inference, abilil

~ the organization’ of spoken materla] -
~Interest in and emotional attitud

the topic. According to students’

_ poor listeners listen for speciﬂo fads,
Jisteners for main ideas ‘

~ One of the difficulties in studylng the r
lationships between reading and liste

has been the lack of instruments: to meas-.
ure listening ability. Durrell’s Test of Rea

ing Capacity, published by.the World Bo

Company, is a ploneer attempt at the ele-

-mentary - level. Betts (8)- suggests an:

formal way of using graded reading m

terfals for this purpose. Several attem

p
build a diagnostic test for listening ha

: been reported In the literature (9, 15, 69

Advantages of ‘relating lstenin

reading. It is obvious that listening
_reading are_intimately related, and
improvement is one will result in impr
“ment of the other. Both are co Vemeg
“‘receiving ideas from others. Restrict
A mentary children to !eamin thr
vBrowni(lti) sec' red fromg. ]

(feant factors in listening.  fectly
abllnty to. (a)“' synthesize . dren can
,V,iscoverr:. h-whi
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din daily living Reading, aecompanled
)y discussion, promotes such growth. Un.
ess reading is preceded, accom (Eanled and
ollowed by dlscusslon for children to hear

nd participate n, vocabulary learned in-
reading does not become usable for chil.

 dren, especlally those from homes in which
' fOrelgn language is spoken (78).

.lstenlng and wrltten language

~There has been little exploration’ of the
tionship between listening and written
position. Some of the elements impor-
t in children’s writing are obviously af-

ected by - previous listening experiences.

Sentence sense,” that persistent problery
n all written work, depends not only o
rderlinéss of thinking and general lan--

g but aiso on the extent to
hich the child’s ear Is attuned to the cus-

ge maturity-
tary orderlng of woxds in English sen-

-~ To the extent that spellmg errors oceur

il)ecause of wrong sound images of words,
~better listening will reduce spelling errors,

@t least of those words in whlch the letters
“match the sounds,
Since there Is a positive relatlonship be-
ween skill in listening and skill in oral lan-
" guage, tho establishment of a refationship

8
between ability in oral and written expres-
presumably” would reflect the indirect
nfluence of listening on the writing of chil-

ren. Teachers have found, in general, that

Wdren who . express themselves well orally -
xcell in written English. The reader

ed to he articles by Miss Townsend
n in this series for studies

ps. It was noted previous- mind (78).

The ,lmprovement of llstenlng

{ that the lack of listening experiences on

deaf children resulted in more’;_’

: spelling

‘of children to write com

‘backgrounds;

stories an

t interesting sounds and spoken language, to“y,"'

be used as preparation for more vivid writ- -

ing (10). Similar practices are suggested in

an article in a recent article by 'I‘reanor¢ -
(76).

Schonell (65) found the followln eorre-‘i[
lations of written composition with other -

“aspects of language: with vocabula«+ B4;

with sentence sense .52; with English usage
45; with reading comprehension 50; with
48; with amount of readmg 33
While Schonell did not Investigate the re-
laticaship between listening and the ability
sitlons, several
of these correlations probably reflect ability

~to hsten, He found that 89 per cent of his:
 subjects who were deficient fn written ex

pression, as comparcd with 12 per cent
his control group, came from poor hom
“These children were fr
quently deprived of rich experiences out of -
which might come topics for writing, They
did not hear interesting conversation at
home and they had few close friends. ' -
Listening to and commenting on the
letters which classmates have
written encourage written expression be-
cause such practices furnish an audience, a-

needed incentive for writing. Reading one's’

own writing aloud is sometimes advocated

‘as a means of discovering- incomplet
tences, lack of subject-verb : agreement, lack
of clarity, and awkward phrasing. Listes

ing plays its part as the teacher corrects the

“child’s work with- him in a face- to-face s

uation. The teacher's interest Is in what th

“child has written; their mutual concern,

to express clearly the ldeas the child hayd i
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