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Abstract

The present study investigated, within a role theoretical frame-
work, the effect of different degrees of pupil imitagionignumglﬁ.6&1_;,4
female tutors' attitudes. Seventy-two sixth-grade boys and girls tutoréd
second graders of the same sex. A 3 (Pupil Imitation: High, Medium,
and Low). x 2 (Pupil Likingz: High and Medium) x 2 (Sex) factorial design
was used. The major finding was an interaction between Imitation and
Sexz',the greater the pupils' imitation of them, the less male tutors
liked “helr pupils and the more female tutors likcd theirs (p-< .02).
Implications for the cross—-age relationships of students of different

sexes and for elementary school tutoring programs are discussed.
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EFFECTS OF PUPIL IMITATION ON MALE AND FEMALE TUTORS

Linda Devin Sheehan and Vernon L. Allen, University of Wisconsin

School tutoring prégrams that use older students as tutors for
younger students have been shown to be at least as beneficial for the
tutors as for their tutees (Gartner, Kohler, & Riessman, 1971; Thelen,
1968). Among the benefits found for tutors are gains in academic
skills, increased self-esteem, and improved Qttitudes-towards teachers
and school. It also has been suggested that the responsibility and
status of the teacher role encourages the tutor to behave aitong more
socially dcsirablé lines. Certainly the tutor's perception cf his role
seems likely to affect the tutor's behavior.

Role theory (Sarbin & Allen, 1968), which has provided a useful
theoretical framework for previous tutoring research (Allen & Feldmgn,
1973, 1974; Feldman & Allen, 1972), again seems helpful in considering
the tutor's response to his role. Role theory is concerned with the
behavior of an indiiidual occupying a particular position in the social
system. The interaction of the student cutor with his tutee is especially
interesting in this context because of the tutor's dual roles as student
peer and teachef. Accordingly, principles and =oncepts derived from
role theory are valuable to the researcher interested in tne peer-
tutoring relationship.

One useful concept drawn from this theory is role expectations--those
actions and qualities expected of the person who occupies a particular
position. For the student enacting the role of teacher, a likely
expectation is that he will be a model for his student. A possible

approach to determining how this expéctation of being a role model



influences the tutor 1is to vaty the eitent tovwhich he is imitated by
his student and then to measure the cffects on his attitudes and
behavior,
In previous research, imitation by children has typically been

studied in erms of the wodel's effect on children's imitative be-

" havior (Bandurg, 1965; Bryan, 1972). Although it has been amply
denonstrated that children do imitate others, there has been almost
no research to investigate the effect of children's imitation on the
model. Yet there is evildence that apparently less powerful or lower
status members of interpersonal systems regularly affect the more
powerful or higher status members (Bates, 1972): followers influence
leaders; audiences, speakers; patients, therapists; and, not surprisingly,
children, parents. Consistent with thesevéindings is the prediction that
imitators influence their models, and, in particular, pupils, through
imitation, influence their tutors.

One study supporting that prediction (Bates, 1973) had male under-

graduates first teach basgketball plays to young boys, and then perform'
a verbal task with them. The boys were, in fact, the experimenter's
confederates, who on a given signal during the basketbail‘task‘imitated
either'combletely or not at all the adult nodels. The college stu&ents'

positive feelings towards the boya (as expressed verbally and nonvetbally)

Jtywere significantly greater in the imitation than in the nonimitation condition;'ff

: r;liThe present st'di, using elementary 4.=xchool‘f ge‘“



will enhance the effect on the tutor of being a model for his pupil
and result in desirable attitudinal and behavioral differences in the
tutors. More specifically, it was expected that increased imitation
would engender in tutors a more favorable attitude‘towards’themseIVes,
tutoring, and the tutee, and that greater imitation would result in
the tutor modifying his behavior to provide a better example for his
pupil,

A study on ingratiation (Jones, Jones, &-Gergen,‘l963),£ound‘
that adults prefer individuals who conform moderately to~those who
conform a great deal. Therefore, three levels of imitation-—Low, ;
Medium and High—uwere included in the study to determine if children
might respond most favorably to moderate imitation. ' ’

In addition to imitation, amount of pupil liking for the tutor o
vwas manipulated *o be either Medium or High., Imitation normally wouldh
,imply liking, so without this control, results would not be subject tofdlﬁt
: clear interpretation. It was expected’that increased liking would
have effects on the tutors attitudes similar to those of imitatlon,”;~ﬁn
and the present design permits examination both of the individual .

l»effeqtsdof imitation;and liking and of their interaction, ,fff

o | M‘yueth‘od v;




The tutees who were taught by the subjects serving as tutors were
72 second-grade students (36 males and 36 females). Teachers selected
children as tutees who couldibenefit most from individual help in learn-
ing to read sight words.; These younger students ranged from poor to
better~-than-average in reading skills. Tutees were selected from the
second grade because it was expected that a large age difference would
enhance the sixth~grade children's sense of responsibility for their
tutees. Tutees were assigned randomly to tutors with the restrictions ;:m

that each tutee was not a sibling of his tutor and was of the same sex.

Experimental Design |
A3 x'2 x 2 faciorial design’was used (Pupil ImitationQ-Low,,Medium

and High; Puoil Liking--Medium and High; and Sex--Males and Females).

An equallnumber of boys and girls were agsigned randonly to each'one of

the six experimental conditions,
Materials
Tne tutoringkméterials were gelected by the second-grade‘teachers;‘

These materials consisted of lists of sight words at the apprOpriate

k1‘~1eve1 of difficulty for ﬂach second-grade student and reading games

5‘ff;that required the use of these sigh\ Words.v Tutors were responsible

- for recording which' 1ists,were mast red by‘their tutees.f;'”"




form. Later each tutor was shown the Opinion Form supposedly completed
by his pupil, but, in fact, filled out by the experimenter. The number
of pupil responses that were‘identical to the»tutor‘s responses was
varied according to whether the tutor was in the Low, Medium, or Migh
Imitation condition;

For the liking manipulation, tutors were shown a Tutor Evaluation
Form, also supposedly conpleted by their pupils. The experimenter again
had completed the responses on the form, this time to indicate either
liking (for the Medium Liking condition) or extreme liking (High Liking)
by the pupilrfor the tutor, ’(This’procedure also insured that tutorsl
receiQedfonly positive‘feedback.) | .

Attitudinal and behavioral dependent measures were then obtained

- from the ‘tutors.

frocedure
The study was conducted in an elementary schcol over a neriod‘OE
‘thrse weeks. ~EaCh ﬁeek 24'tutors, divided 1nto two groupskof‘six males
‘and two groups of six females, weie scheduled to complete the entire
;tutoring and testing procedure.~ (Students who were absent during the
':hweek completed the procedure the next Week ) Tutoring took place in'
‘ i:the school cafeteria on LWO days, and on a third day the dependent :

¥e measures were obtained {]nr_ S



were asked if they wanted to be tutora, and all agreed that they did.
“After 20 minutes of training in tutoring techniques, the older students
were introduced to their second-grade tutees and spent the next 20
minutes tutoring. All students then returned to their classrooms.

On the second day, sixth gradere and their tutees met for another

20 minutes of tutoring. Then the tutoring materials were collected

and the tutors were given the Cpinion Form. This form; which was to
be used for the imitation manipulation, consisted of 10 multiple-choice
items asking for preferences in food, color, sports, and similar
categories. Tutors were informed that their pupile would complete

the same form immediately after the tutors had done so, and therefore
the tutors should explain and demonstrate the procedure to their pupils
as they went along. After the tutors completed the task and returned
to their classrooms, the second graders were administered the form,

The tutees also completed at this time a Tutor Evaluation Ques¥
,'tionnaire, a questionnaire constructed for the pupil liking manipulation g
that was to take place the next day- : The QUestionnaire consisted of two 7
items on seven—point scales that asked how nuch the pupil liked his o

: "tutor and how much he liked being tutored.

-;y’Experimental Manipulation ‘!if




by the experimenter. This procedure made it possible to meet the needs

. of the experimental design and insured that all tutors would receive

only positive feedback.

The manipulation of Pupil Imitation was accomplished by construct-
ing the responses on the tutee's Opinion Form to agree differentially
with the tutor's responses (which he had made in the presence of his
tutee). Responses were made to be identical on either 30%; 70%, or
100% of the items, depending upon which imitation treatment condition
the tutor was assigned to-—Low, Medium, or High. To vary Pupil Liking,
the experimenter marked the pupil's Tutor Evaluation Questionnaires
either "I like my tutor" and "y like being tutored" (the fourth responset
on a seven-point scale) or "I like my tutor very, very, very much" and |
‘"I 1ike being tutored very, very, very much" (the sixth response), |
depending on whether the tutor was in the Medium or High Pupil Liking
condition.. To increase the strength of the manipulation, the experimenter ‘
nxplicitly pointed out to the tutors whatever similarities existed in the
responses to the two Opinion Forms (the tut01 s and his pupil's), andjf::i ;j

'with those tutors in the Medium and High Imitation conditions ths

experimenter discussed briofly the innocent tendency of vOunger chil—ﬂkj“:;k[;°

dren to imitate older children. ’ "

i e




 Manipulation Check

"How happy are you with the way you are?" After these items were answered,
the erperimenter asked the tutor casually whether he thought his pupil
had imitated some of his answers on the dpinion Form. This’servedkas a
check on the imitation manipulation and also provided an indication of
the tutor's response to imitation in younger children (whether he per-
ceived it positively or negatively).

. Following this, a behavioral depenaent measure was obtained. The
tutee was called from the waiting room and accompanied his tutor to
another room. An assistant there first ﬁraised both the older and younger
student for their performance in the tutoring project, thanked them; and
said they would receive from her five nickels each "as a token of our
appreclation." She then sald that if they wanted to they codld‘eontributei
some or all of this money to'UNICEF, and the nature of that_organization
was explained briefly, Thekassistant emphasized that thek25¢keach stu-
dent was receiving was the student s money and she did not care what he~
did with it. The tutor 1eceived his money first, 80 he would have an
:'opportunity to act as a model in making a contribution, then the tutee ’
"freceived his money to keep o to contribute. After the two students left =

‘“‘for their classrooms, the amount contributed by each was recorded.




Analysis \

Data from the dependent m2asures were analyzed by a 3 x 2 x 2
least squares analysis of variance. Factcrs were Pupil Imitation (de,
Medium and High), Pupil Liking (Medium ané High), and Sex (Males and
Femaleé).

On the first attitudinal measure, smount of tutorlliking for his
pupil, a significant interaction was found between Imitation and Sex
[F(2,53) = 4,21, p < .02). No other effects or interactions were
significant, The Imitation x Sex intercction indicates that’the greatex
‘thé pupils' imitation of them, the lesskmale tutors liked their pupils
and the more female tutors liked theirs. Figure 1 presents the means

associated with this interaction.
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As can be seen from Figure 1, Qith increasing imitation the male,tutors
~show less liking for theirfpupils. The réverse is true for the female
tutorst when their pupils imitate them to a low or medium extent,

the girls like their pupils less than when imitated to a high extent.,
Duncan~s multiple-range test was used to,compare Low and High Imitation
for each sex. The difference was significant for both the females

- :(g < .025) and the males (g <,.05)

"How happy are'you right now?"‘there

cn ‘the item ss"ssing‘mood




Figure 1










UNICEF and needing to save money to buy presents for family members. This
hnundOubtedly 1owered the amount. of money contributed. It is also probable Fina

“i,that some of the tutors, who otherwise might have d0nated more, felt they ;_iwfi

L ,‘_had a good excuse to use in front of their tutees.«,f""h

The results suggest some interesting avenues for future research. At; ef[

‘;A a time when there is an increased effort to under tand sex differences

k ;'-;._“and thc.ir effects on students. the 'ducational importance °f St“dies of

jtor concern;; cross~age relationships between students of different exes
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