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*Kohlberg Dilemma '

A program for potertial dropouts was designed around

Kohlberg's Theory of Moral Develcpment and the Kohlberg Dilemmas were
used to get baseline and measure growth. The classroom setting.and
procedures took cognizance of the student's level of moral
development and regular group counseling sessions attempted to
facilitate growth. First year results showed academic improvenment,
attendance and behavioral gains. (Author)
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The Kohlbexrg Moral Development Raetionale

and & Program for Potential School Dropouts
An Interim Report

Fog years, I have been concerned because most vocational programs did not
begin éil the 10th or 1ith grade. In the meantime, many of the students that
wouldf ave profited, dropped out before they were eligible.,

fhhén I learned that our district of abouc 12,000 was initiating an Occupa-
tional Work Adjustment: Program in one of our three junior highs, I was very
pleased, That was in the fall of 1971.

In the spring of 1972, the Principal of the junior high and the teachex
of the O0.W.A, clasgs atked if our deéartment would help with the program, They
felt there had been some auccesses but were cdncérned because 8 nuﬁber of ;h§
students continued to be either spathetic or aggressive in their attitudes
toward dthef atudents; the school, the community and even the;: jobs.,

o As wé Brain-stdrmed thersituation, 1 felt perhapa;the Rbhiﬁerg ﬁoral,'
Dilemmqa_could;gtvevus;soma insights- Perhapé, if thqie indged were invag;'
iant Qﬁagea, our potential dropo&i; were ﬁeing,faced with & stage éxbéctation 7¥‘:$f; :

'they could hoi iogicqliy :élgég to, If this was so, perhaps we conid‘dq_gungé‘r. et

- thing to help 99661§?$te1the1? moral development toward;é,sgage,thqt would
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It specifies that the youth are dropout-prone, underachieving and disinterested
in school. From thosa referred, the on;a mogt apt to profit were chosen.
Student and parent conferences were held. The work-study nature of the program
was explained and they were told that the teacher and éounsellors falt the
student would profit from and like tha experience.

In addition to the Kohlberg Dilemmaa. the students received the regular
junior high teaés which are the Differential Aptitude Test, the Lorge-Thorndike
Intelligence Test and the TOWA Teﬁf of Basic Skills.‘ To this battery was added
" Cottel's School Interest Inventory, the Wide Range Achievement Test, the Hand
Test and the Semantic Differential Self-Concept Inventory which was filled out
by each student and by one of his present teachers.

- fest results showed considerable disparity both among studcots and awong
the scores of any given student, For instance, the Verbal Réasoning section
of the Dif#ferential Aptitude Test had a range from 3% to 35%. The mathematics
section of the Wide Range Achievement Test had a mean grade equivelent'o£‘559.
‘but th§ range was .5 to 13.5. The student with the 13.5 scorsd at 3% in Verbal
- Reasoning, On the Hend Test, 36% had some maladjustment score, but 91% had two
or more ﬁ1thdfaw1ng responaes., The School Interest Inventory,had:a‘méan of 43

and a’range‘from 28-51.

OE parttcular interest to thia Workahop, hoWever, are the Kohlberg Dilem-' o

'ff mas., No student eelected had reached the Stage 4 level whera moat juntor hish  ﬁ;,T‘

*";'prOQrams operace. I feel two mieleeding assumptions ere often made.jf[ °ff5@P’:*'~‘* 

That: Junior high scudenc”
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2, That junior high students will have moved from the instrumental
Stage 2 orientation and will be at least at the approval seeking
stage 3 or hopefully at Stage 4. If they were av Stage 4, they
would have a genuine respect for authority and certain group
rules would make sense in terms of the rights of others and
themselves as part of a larger society.

In our sample, however, all protocols were at Stage 2, There were some
that could be scored Stage 2 with a (3) in parenthesis noting a movemaht in
that direction. There were also many incidencea of Stage 1, thinking remaining.

1f then, we chose to believe that the stages of Plaget and Kohlberg were
invariant, students were not going to junp over the next atage to meet aur
expectation of where they "should" be. The question became ane of what we
could do to facilitate growth. |

We viewed the class as a Stage 2 group and designed a program that would
expose them to the next stage, Stage 3, From that vantage point, we could
later conaider Stage 4, since Dr. Rohlberg conceives of Stqges 3 and 4, as the
conven:ional stages °f our society. Stages 5 and 6 were at best futuristic
for our‘group. . o | |

‘ The claseroom was made up of amall rooms. Thare is A teacher'a:office,

a atudy room with corrale and a lounge type room to encourage informal inter—‘k fne

action.~ 81nce Stage 3 usually developa 1n relation to the family, the 1n£orma1“

rroom had a living room atmoaphere and the teacher related to the atudenta as a8 o

. ; father-btother, teachet-couneellor.v Students Worked both in and out of t:he o e

work in

"but the o.w A. teacher often‘redefined regular qliu
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In an effort to resolve this disequilibrium, they progress to successively
more mature ways of thinking. It appeared that one thing we could do was to
expose the students to other levels of thinking and particularly to thinking
justAabove the student's present stage.

An intern psychologist was assigned to the 0.W.A. class to help with
evaluation, consult with the teacher and provide weekly group couriselling.

For this purpose, the group was divided into two smaller éroups.

The initial approach was through hypothetical dilemmas but rapidly moved
to real ones generated by the group. Since the group had a range of thinking,
from Stage 1 to Stage 4, on some issues, exposure to a variety of levels was
a pdssibility within the group., This set the stage for both planned disequil-
ibrium and social modeling. The teacher and psychologist also asked leading
questions and expressed opinions when appropriate.

Although the Kohlberg theory was our rationale, we used bits and parts
of many approaches in our intervention. Of enough magnitude to mention would
be certain aspects of Gestalt therapy, Transactional Analysis and Value Clari-
fication. Tdeas from these were either used to provoke thought or as a way of
desling with issues that arose from the group. Such techniques would include
role playing, staying with the "here and vow,"'verbal mediation and rsnk o
ordering.

The seven levels of valuing espoused by Louis. Roth 81duey Qimon and
their colleagues proved very helpful. They ane concerned with the process

1of valuing rather than the content. Any belief or area of confueion can be

_;’Thej sugpeat atrategi 8 aimed at findlng Out not only what You ~‘7ff -
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5.

4, Was {t chosen after considetﬁtion of consequences?

5. Was 1t chosen freely?

6. Do you act on your belief?

7. Do you consigtently act on your belief?

The group'aessiona served many purposes. They were opportunities to
understand one's self, to understand others, to improve communication skills,
to learn, to listen and to ﬂe heard.

The group began, however, as pert of the class expectation, This involun-
tery placemen” was a concern to teacher and psychologist so on Januaxy &4, the
students were given the option of participating or not. All hut two'chﬁae to
continue.

At 8 subjactive level; there seems to have been much change: From little
interactioﬁ to much involvement. From'eeparatenéss_to o senge of loyalty
towardrcértain others, pﬁtticulatly,in the group.4 From 4 sénse of mistrust
to a beginning of trust. rtom sur face comments to'in-depth eXpreasioné of
ioner feelings. It appears they ﬁre'closer to Stage 3 t;au'ﬁt the bgginﬁins
of the year. wé wtll'be'reteSting at the énd of_ﬁpril. Onéﬂbit of bbjec;ive
evidence we have now is that last year this groﬁp had 186 déys dfngéance N
the first semester éhd thlé year they had 164, That, hbﬁev&r. is not Qs"
significant as_tﬁe fact that last yearrthey had 40'sﬁspensions the first

gemester and this year they hed only 4. ,




MENTOR PUBLIC SCHOOLS June 1973
Bvaluation of Shore O,W,A, Class
With Intengive Group Counseling Program

Jantroduction:

At the request of the Principal of Shore J», High, Mr. Rex Morgan, an Intern
Psychologist was assigned to work extensively on a weekly basis with the 0.W.A.
Class. The course was entering 1ts second year and it was felt that psycho-
logical services would fuvrther enhance the value of the progrom,

Alm:

Phil Isasc, the O,W.A, Coordinator, and Gary Silbiger, an Intexn Psychologist,
formulated five major goals, They included:

1, Better attendance

2. Better understanding of others
3, Improved communicative skills
4, Improved listening skills

5. Development of sensitivity

‘ethod:

The primary mathod used for attaining these goals was the initiation of weekly
group counseling sessiona, - After.each session, the individual progress «f each
participant was summarized either verbally or in written form.

The evaluative tools used to measure the program's progress inciuded the follow-
ing instruments, utilized on a pre-test - post-test baeiss

ohlberg lioral Dilemmas
Semantic Differential Personality Inventcry
Hend Test ,
Wide Range Achievement Test
School Interest Inventory
Attendance
vSuspensions

Bsﬁ.g.l.t.e'

The test;ng 1ndtcated an’ overall imptovement by the students. A gpec;fiq bfegk; Lo

dowm ia detailed below.; Data eheets have been attached.‘ 

71»- ’;°n the Kohlbers horal Dilemma. a substantial trend showedlthat the students




ﬁz‘yo.N.Ai Evaluation
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A slight upward trend in self-concept was indicated by the Semantic Differential
Self-Rating lnventory, Thus, the students were sble to view themselves in a
more favoratle light, More significant, however, was the fact that several

of the students who had viewed themselves unrealistically vare able to see
themselves in a far vore realistic manner,

The Hand Test indicated several favorable factors. At the ,01 level of signif-
icance, thers was a decrease in bizarre responses. The probability of acting
out decreased substantially, An increase was noted in the students responses
involving interaction with their environment and with other peopte. Thus, a
more acceptable frame of refezence was developed., ” |

Academic improvement was clearly indicated on the Wide Renge Acbievement Test.
The mean increase in Spelling amounted to more than two and a half grade levels
(from 3.87 to 6,47) while the Arithmetic level vas raised almoet one srade level
(frOm 5.47 to 6.27),

The Sehool Interest Inventory, a device primarily aimed toward the screening

of school dropouts, indicated a slight lowering of scores, Thus, the trend .
toward dropping out at this critical age level vas arrested and aimed, although g
eliohtly, 1n a favorable direction., ) :

Attendance figures further indicate the success of the program, During the e
1971-72 school year, previous to theiz involvement with O,W.A,, the students - . 1
aversged 24.2 days of sbsence. During their participation in the program, thia S
figure was reduced to an avarage of 13. 6 daye, a reduction of 10 6 days per R
“gtudent, ,

Total suapeneions for the 3toup dropped from 1n excess. of foxty for the prevtoquf}i
school year, down to twelve for. t\e present school year. R : :

IO

"Conclueion:f

Tt is concluded that a combination of factors are responeible for the afore-~,~»pj &
mentioned dats. The mechanics of the 0.0, A. program itsolf, the 1mp1ementation o
‘of the intensiffed group counseling program and the natural maturation of the :
involved students, all constitute contributing factors, The end reeult, ‘ e
however, is the key -- the students did evidence growth, Thusg, it is susgested*~ o
that further development of this vocational program occurs, supplemented by
,,extensive counseling. - S e ‘

‘7'5ecommendatgg§

‘;g:‘It is recommended, depending upon the time avatleble by Paychologicai Services,ffifﬁcfi
- that the Intensive Counseling Program for 0.V.A, 8 8 “ .




0.W.A, Evaluation

As_an overall personality test, the efficiency of the Hand Test makes it a
worthwhile fastrument, The Wide Range Achievement Test also offers an effi-
cient means of achievement evaluation, Other instiuments may be added to the
battery, A tally of attendance and suspension serves as a supplement to the
above devices, Pra-test - Post-test implementaion should be administered.

Another poasihility,}again depending‘upon'ataff availability, includes
Psychological Services becoming involved in a consultant's role with the
other O.W,A, and O.W,B, Progrems in setting up counseling groups along with

screening and testing programs,
3 5
Q‘“"\_—.

Phil Isaac
0.W.A, Coordinator

9}0"/;{ ‘l ik“w'/\
Gary J. Silbiger
Intern Psychologist
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