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TRAINIUG PARENTS TO DUVELNY? QURSTICHNING C'ITLDVER:
A PROGRAM DESCRIPTINA

Introduction

The motivation behind the development of most school or curriculnm
related parent trxafning programs is generally the desire to maximize
children's apilities to succeed in school and, thereafter, in the greater
society. The folloring 13 a description of the procedures employed to train
"exican~American mothers to teach thelr first grade children certain skills.
The rationale for scelection of the children's taraet behavior, that of question-
asking in general and causal questioning in particular, is oresented more
extensively elsewvherc (Henderson and Garcia, 1972).

Yhile the eventual beneficiary (we hope) of such parent neonrams is
the child, the immediate tarzets are the wmarents o puy  for vhat they
hope will be benefit for their children with their tine, hard vork, and,
sonetimes., the relinquishiing of older values. “n a nersonal level, any
prolonrad contact vith parents inevitably encenders ieep respect and
affection for those vho knowingly forpgo ruch for the sake of their children.

On a nore purlic level, current fashion deslores the depreciation of
any people’s values or mores «vcept perhaps those of the middle-class,

Thus, there are tiose w20 cngage in parent training vho maintain that
"Society,' belns rotten, should change and that the 'matural' behaviors

of parents and children ghould be left untampered, INowever, as ilelen Fee
(1270) has indicated, there are tiays that are natural to some groups which
night Le detrimental to academic development of their children.

Those of us who train parents can not engage in self dalusions about

not tampering: ve must acknowledge that we arce, in fact, changinp parents



and children, that wve believe they would lLienefit by chanping fn some way.

Any protestations to the contrary mav he rodigsh but are usecless, irresnonsibla,
and even neglicent. 4As fusan Cray cogently indicates in discussing tha

ethics of intervention research (1771), wiile as citizens intervention
researchers misht vigh to chanse other social or ecanowic institutions

in our society, as professionals (re can most truly and cautiocusly serve

those with whor -'e interven by recopnizing the houndaries of our competancies
and accepting the resnonsibility incurred by thailr evercise.

In planning intervention training programs designed to sncrease a
lovr frequency hehavior in any particular group of children, interveners
risk generatine culture conflict anong the trainees., In our case, we
clearly belinved that children Mo were skillful question askers wveouid have
greater control of their ovn learanine through the use of an ad?dtional
tool with which to obtain infor~ation from thelr environment. Yet, tho
evidence, anecdotal and experimental (Rosenthal and Zirmmerman, in preass),
that young ‘lexican-American children asked fevw, Lf any, questions nilght
imply that questinning wvas not a valued behatvior amone !fexican-Americans.

On the other nand, Mexdcan~American parents have also exnressed the hope
that their chillren succecd in school (Yoshino, et al, 1767%: ienderson,
1365).

Realizinz that the 2oal behavior might prove undesirable to some and
that certain training nrocedures (such as tn~» use of contingent'verbal
praisce) might be too foreizn or unacceptable to others, ve invited 30
nothaers of first graders attending a low socionconomic school to participate
in our study, First, ve explained our beliaf in the irportance of auestion-

asking in the developnent of a chiild’s intcllectual competence and hence



his school performance. Than, we stated our bhelief in the crucial role
a mother plays in her child's ability to profit from school. TFinally,
we discussed vhat procedures we would use during the trainine procram,

Recopnizing that some of the procedurzs we presented and anked the
mothers to practice with their children might be -rell known and used by
them while others might be too extreme or alien, ve explainad this fron
the beginning and asked the nothers to ald us in assessing the effactiveness
of the procedures. Thus, the cooperative nature of the propran, "ith its
potential rutual benefits, mas delineated: the chilldren would teach their
mothers and the researchers which procedures effectively facilitated their
question asking while thev, in turn, vould learn to ask more, and nmore
difficult kinds of questions from their nothers. The mothers would learn
from the resecarchers what intcllectual si:ill to teach tueir children plus
certain procedures by rthich to teach it. The researchers wouldd learn from
tie mothers which procedures were most effective In training children.

fince a hipgh leval of question-asbhing on the »nart of sevea younpsaters
livin~ in a small three roon house nirht readily nrove overvhelming to
even the mout willding and dedicated of parents (esneclally after a ten-hour
day of vorking in the mines or washina and ironing clothes), e also stressed
that our project goal would be to help children ask nore questions while
rcading or looking at story books with their mothersy Generalizing the
beahavior to other scttines vas not to be considered during this phase of the
program.

The nothers were invited to join a ~rous of four other ladies from the

sare neighhorhood and train for five lessons lasting about one to two hours



in the nmorning, afternoon or evening, vhenever most convenlent for the
mother. The meetings vvere held at the University, in a trailer on the
school grounds, ox at a mother's hene. Those mothers mecting outcicde thelr
homes were trangported to and from theivr homes, and all received $1.59

an hour to cover babysittiny and other expenses incurred throush partici-

pation in the study.
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Onet Interacting and Counting

Tuo:  Praisine

“Three: Counting Causal Questions

Four: “fodeling Causal Questions
ive: “fodeling and Prailsing Causal Ouestioss

Six: Urav-up and Generalization



The Training Proeram )

The tralning propram consisted of five fqrmal seasicne durin~ which
each trainee learned to:

I. Discuss children's book with her child following a style of
‘mother-child” interaction modeled by the trainer. Count and
record her child's questfions during the interaction sessions trith
hier child,

11. Us¢ praise to reinforce her child's question-asking durine these
sesaions.
IIX. Differentiate betwcen causal and non-causal questicns, and count
only causal questions vhile pratsing all tynas of questlons.
IV. ‘!lodel causal questions for the child and count the nurizr of
causal questions the child asl:s.

V. Reinforce (nraise) and rodel causal questions.

Following each lesson the traines yas alked to work at home with her
child fér. ’at least tvs sessions of 10 minutesdduration each. Tie length
of these sessions could vary from parent to parent: houwever, each mother
a3 aslked to keep constant tue initial 10:zminute period during shich she
counted her chill's questions 5 permit accurate recordinz and the construc-—

tior of meaninpgful erapns.




(€8]

LESSON ONE: Interacting and Counting

I. General Objectives

A,

To introduce the mother to the rational behind the study, whilch is:

1. That parents ir the hone environmesnt can dnd do substantially
affect hov their children learn and vhat their children learn.

2. “7hat question-askine is an important tool in leavn'ng,

3. That parents can teach their children to increase the freaquency
and isfluence the type of questions asked.

To acquaint the traince with the overall objectives of the program

tthich are:

1. To anply nraisa, cuing, and nodeling to teach her child to ash
rnore questions.

2. To distinpuish the tyne of questions the nrether aska (In this

case, causal) and ask, in turn, quastions ia that catepory.

I1. Behavioral Objectives

A,

To leara hor to use a sinple hand counter to count her child's
questions and kepp records of che nuﬁber of questions asked through-
out her wvor® with har child,

To distinguish between questions and non-questions vhile Listening
to two trainer role plavine a mether and child Jdiscussing a hook.
During this role play, to count with the ‘mother” nedel the number
of questions the "child" rodel asks., 'er score should be within

tvo pointa of the count kept by the trailners.,

To play the role of a mother during a rother-child interaction
session, counting the number of questions the "child" asks (Mother's

score should equzl the ohserving trainer’s score + 2).



IT1. Uaterials and Setting.

A, Groun size and pnaysical setting, Each session involved one to five
trainees working vith two or three trainers, *ost of the tralaine
took place 1in a classroom with a large table for vhole proup activities
and areas for the smaller grouns of two (one trainees and one trainer)
or three (two trainces and one trainer). Training was done in the
homes of sorme of the nothers who could not meet as a group outside
thelir home. ith these, only chairs in a somevhat quiet place rrere
needed for the mother and trainex(s).

B. HMaterials,

1. A large variety of children's books (see 2dppendix A).

2. A hand counter for each trainee and trafner,

3. A record-keeping booklet for each trainee containins graph
paper and recording sheets to enatle the non-reading trainee
to keen a record of her child's nrogress (Appendix RB).

4. Pefreshments,

11T, Training Procedure.

A, Introduction to lessons. Throughout the prozram, one tralner was
responsible for presenting most of the materfal and leading the dis-—
cussions. The first lessoa beean vith a discussion of the reasons
for increasing the number of questions chil.lren ask, encouraninz the
nothers to contribute as many reasons as possible. The trainer
explained wvhat would constitute the program and what procedures
would he followed furing each lessoa, say =somethina such as:

“The most important pavris of the prorran will be
learning to use that we call modeling and reinforcement
to help the childrven ask more questions of all types.

You will learn to listen to the kinds of questions e
o (the staff) ashk, and you will practice asking the same




kinds of dquestioas

As 1 ewplaine? to vou before, there will be fiva
formal lessons during which ve vill meat as a grouo for
about an hour. MNuring each lesson we will reet arcund
tals table and have punch and cool:ies vhile we talk
avout rhat we have done so far, hor the sessions are
going at home, and what we'll do that day.

Then tvo of us will demonstrate vhat the ncxt
sessions 7ith your child should le 1like, After that you
will have a chanre to try it out here and tell us tvhat you
thiul: ahout i1t.

Identifyine questions. The tralner defined wvhat constitsites questions,

€ 2, ”Questiuns ara “hat you ask vhen you vant to know something,

All of us ask questinns vhen we vant to knov vhat sorething is, vhy it

iz, vhare it is, or wien it happens.” The trainer then gave four or

five exarvles of jquestions. After the olther trainers asted a fav
sanple questicons, the trainees uvare encouraged to ask at least one
question. All the traluees wvere praised or otharwige cormended

for their evamples. Special effort was made to =nsure that the

verhalizations of the more reticent tralnees were reinforced with

smiles, eye contact, and praise if these forms of attention were
pleasing to the:,

Counting Questions.

1, rourters. The lead trainor next introduced the counting of
auestions. FEach participant received a simple plastic hand
counter. After the mothers rardonly clicked their counters for
a fou monents to accuston themselveg to the instrument, the
trainer nodeled the nathots for (1) correctly readinc the counter
and (?) reset:iag tha counter to zero upon comnletion of a session.

2. Trainers rodel wodel mekher-and-child intersction session., ilext,

to trainers role ~layed a 10 ninute mother-and-child inter-



action session conversing naturally and spontaneously about the
pictures in a story book. The lead trainer indicated that the
tuo trainers would demonstrate vhet the nothers should do with
their oim child during the first session including hiow to
e¥nlain the activity and the counter to the child and explained
specifically vhat each trafner would do in her vrole, for example:
"I'm going to take the part of the mother., First
1'11 explain to my child that ve'll be looking at a
book, talkine about the pictures or anythine that
interests hin. 1'11 shou him hov the counter vorks and
tell him tha: I'11 be counting his questions by press-
ing the bHutton evary ti-e he asks a question. Then
ve'll talk about the boo% for 10 niautes.,”
During the 10 minute session, the trainer taking the rolez of
the nother:
a, Tirind the sessions for ten minutes
b. Counted the child's questions and marlwd it
dovm in the record folder at the end of the
session.
c. T"ointed things out in the pictures and every so
oftan esked the child 1f he had any questions.
d. Kecep the iateraction flowing an? on tonic as
naturally as pessible.
The tralnor tah.inr the role of the child:
a. “'as not overly cooperative at first, that is, the
"ehild"” may act restless or distracted, thus pormit-
ine the “'mother” to nodel reinforcerent of attend-
ing behaviors on the child's pari,

b. Askad enough questions to give parent sufficient

Q practice in countiug questions.
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¢, Did not ask so rany questions that the trainee

interprets anything less than a voiﬁninous number of

nuestions on the part of her om child as failure.
The mothers were instructed to use their countcers to keep a run-
ing total of the questions the “c¢hild” model asked from the out-
set of the modeling sessions. A trainer not participating in.
the role-playing obgerved the interaction with the mothere and
counted questions tritis them. The sound of the observer’s counter
acted as a cue for the motlters to follo'r throuphout the role~
playing sessions.
Folloving the modeling sassions, the lead trainer asked for
questions and comments from the mothera and stressed that any
questions or comments they might have would not only help other
trainees who ninht Le too shy to ask, btut would z2id the trailners
in presentin~ a better and clearer program to other mothers.
Folloving this discussion, the total count obtained by each
trainee rwras cliecked., If a trainece was having difficulty count-
inn questions, that is, if her count was thrce points above or
below the count obtained hy the trainers, the trainer included
an additional activity in her instruction.
Trainees role-play. The trainer then indéicated that the mother
rwould 1now have a chance to practice vhat they had just seen
demoustrated, The aroup divided into nalrs with one trainer
joining each pair. From an asgsortment of about 50 books dis-
played at a nearby table, the trainees selacted at lesast two
vhich they thought their child would enjoy and which they could

uge duringz thelr role-playine: sessions.



First one of the trainees enacted the role of the mother, the
other of the child, for one 10 mMminute interaction session. Ther
they would switch roies for a second 10 minute session. The
mother ficure in each case was resnongsible for the four behaviors
modeled by the mother model (mentioned in part C, 2, a-d).

The trainer joining each pair, reviered the four behaviors for
which the mothey was responsible, then prompfed, praised or
otheruiszs reinforced (nodding in agreement, smiling, patting, or
whatever) the trainees for each specific behavior vhich they
performed or approximated successfully. The trainer also counted
along with tiie ’'mother" since this was a confvsing and difficult
task at first.

After each role-playing session, the trainer demonstrated the
record keeping system modeled earlicr by the trainers. This
simplified recording method enables even non-readers to keep
accurate records, requirins oaly that the mother match the figure
indicated on the counter with the same figure appearing in & column
of printed consccutive numbers found in lier record book (sce
Apnendix L). <Circling the latter number accounted for thn tally
of questions during a varticular interaction.,

Upon completion of the role-playinn sessions, the trainzes and
trainers returned to the round table for punch and cookies and
for a final Jdiscussion of the propran. 7The lead trainer again
requested that each mother conduct tizo 10 minute interaction
sessions ith her child before the next tralnine session, reitera-~
ting the need for teeoing the duration of the sessions constant

and for enterine the count in her record folder. ‘The trainer



indicated that if both the mother and child wished to continue
the session beyond 19 minutes thls was certainly permissible,
provided the mother either stopped counting after 10 minutes
or stopped the session for a moment and rmarked down the total
numtar of questions the child had asked during those first 19
minutes.

IV, Additional Activity for Question Counting,

‘If a mother failed to get a count vithin two points of the trainer's
she was invited to he the unpaired fifth trainee who worked with a trainer
instead of another trainee. Through a cusual conversation with the
mother about the modelinz session, the trainer attempted to ascertain
whether the discrepancy in the counting could Le attributed to lazk of
concentration on the rother's part, to lack of understanding of her
task, or to the inability to distinpuish between questions and non-
questions.

In all cases thé triner took the role of the mother first. ‘'hen the
prohlem stemiied from lack of concentration and task understandine, the
trainer revierred the five things a nother must do and gave specific
gsungestions on hovw to attend to questions and vhen to press the counter,
e, o, o .

tt's very eary to set confuged when counting
questious, especially the first few times vou do {it.
t'hen we first started countine, we used to get go
involved in the btool and conversation that we'd for-
get to count. So e decided to force ourselves to
listen especially carefully for the wwurds which told
us the child vas poing to ask a auestjon, words like
vhy, vhat, sho, vhen, how, vhere and how conme.

Ye docidad that it was best to count the questions
imuediately, as soon as we heard the word beginning the

question. That way vre ditn't ecct as confused trying to
remember vhether we counted the guestion as the child
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started asking it, after he's asked it or afert we
had ansuvered the question! So just remind yourself
to press that button as soon as you hear that it’s

a question, OK?"
In addition to following these prcedures, rith the mothers whose
difficuity stémmed from an inability to distinguish Letween questions
and non-dquestion statements, thd trainer also nmeticulously an! clearly

labeled most of the comments ghe uttered to the mother during the first

interaction session ag being alther 4 qllestion or not.
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LESSON Ti'0: Learning to Praise a Child's Question-Asling

I.

1I1.

I1I.

General Objectives

A.

B.

To increase the mother's awareness and understanding of verbal praise
and its effectd.
To increase the frequency wvith which the mother oraises her child's

question=-asking.,

Behavioral Objectives

A,

E.

The mother 1111l report verbally vhat occurtred during the tvo home
sessions with her ¢hild.

She will learninp to graph, accurately drawving a graph of the results
of the first tﬁo sessions with her child.

She will give at least one example of verbal praise during the
discussion on praise,

She will watch and later imitate the trainex modeling a mother prais-~
ing all the questions asked by the 'child" model‘during the demon-
stration mother/child interaction sessions.

During her oun role-playing session, she w11l count all of the ques-
tions the "child” trainee asks. ler count should equal that of the
trainer(s) + 2.

During that same rele-flaying session %he uill praise at leaat 507

nof the questions the “child" asks.

taterials and Settings

A.

B.

Physical setting and grour stize. Samec as Lesson One.
llaterials

1. Anproxinately 30-59 children’s hooks.

2. Refreshments

3. Each trainee brings the counter and record folder received

during the first lesson,
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4, Counters for the trainers to use,
5. OGraph paper to demonstrate graphing.

6. 'lineographed copies of exanples of praise (Appendix C.)

1V. Training Procedure.

A,

Neview of previous lession. After a brief warm-up conversation with
the mother(s), the trainer asked about the results of the sessions
each mother had with her child since the first lesson. An exanmina-
tion of the record folder with the mother enabled the trainers to pro-
vide corrective feedback to the mothers while assessing the effective-
nexx of Lesson One. The predominant difficulties encountered included
the use of the counter, the tining of the sessinns, and the record-
ing of data in the folders. In general, these difficulties vere
quickly surmounted and eliminated.

Graphing., Graphing vas presented as useful in providing a quick
plcture of the progress a child was making in learning to do some-
thing. Employing the hypothetical results of two mother/child
interaction sessions, the trainer then drew a graph on a chalk board
or a sample folder containing large prid graph paper. Each trainee
drerr a graph in her own record folder, using the results of her first
tuvo sessious with her child. A trainer checked the work of every
trainee.

Presenting reinforcement, particularly praise.

1. Discussion. The technical labels cues and reinforcement were

avoided in favor of “telling children vhat to do" for cuing and
Yrewvarding”, ‘'Helping children to set plesant results', “prais-
ing", etc., for rainfrocing.

A series of questions introduced the subject of reinforce-

ment and the conscious uze of praise. First the participants
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discussed why children might behavid as they do and hotr mnothers
could help them behave in certain ways. For example:

"e have been tal'ing about how your girl or
boy does a certain thing, that is, how many quastions
ha or she asl:s under certain conditions. Now, we've
decided alreéady that asking questions is important
and that e want the children to ask nore questions...
So, how do w2 get them to ask uaz more questions? Fou
do we get children to do anything?

During the ensuing discussion the mothers were encouraned to
provide examples of conmron behaviors vhich are influence by cues
and reinforcement:

“Sometires we can get children to <o things just

by asking then to do it. For example, we can ask them

to sit dovn, to be quiet, to feed the dog, or wash the

dishes. Children generally will do vhat their parents

tell rhem to do. ... (Trainec's provide exanples.)

Children w1ill do what they are able to do because

they get agreeable or pleasurable results such a3 the

parents attention. For example, a child /111l make noise

in order to ecet his/her mother to attend to him/her even

1f she does so by shouting or scoldina: some children

will clean their rooms, the yvard or even be kind teo their

brothers and sisters for permission to visit a friend or

for a trip to the zoo, for a father’s praise or a mother's

hug;, These are all pleasant consequences which influence

the child's behaviors.

Muring the discussion, the trainer encouraged the mothers to
contribute examples of (1) behaviors which most six or seven year
0ld children could nerform (to demonstrate horr motivation alone will
result in the desired behavior) and (2) more complex behaviors
vhich a first grader would be unlikely to perform (to indicate that
some behaviors require training and shaping before the chil:d can
perform them adequatcly).

Whenever this subject arose, it was stressed that wvhila punighe~

ment does uork with many behaviors and might be necessary with such
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actions such as a child severly hurting himself or another. The use
of punishment was outside the preview of this training program and
would interfere with present training objectives.

After the discussion of reinforcemtn, duing, and punishment using
the examples provided by the nothers, the group considered the proce=-
dures which each mother could use during a mother/child interaction
session‘to get her child to ask more questions aboutcthe book. The
nge of éraise to increase question-asking vas approached with a
definition of praise (e.g. Praisc 1s a statement of favorable
opinion or judgement. Prailsing is saying somehowr or other that

you like something or someone...). We also discussed:

&, llow we feel when ve raceive praise, e, g., for a job well
done, for a particular hair style, a dress, a certain dish
nrepared, etc.

b. The effect praise had on these behaviors: we reuwembered the
praise and worked very hard next time in order to do a good
joh, we wore the dress or hair style more often aund cooked
the popular dish more frequently, and so forth.

¢. Examples 'hich the traineces could recall of the effect of
praise had on some behavior of their children.

The discussion th:2an focused upon tha goal of increasing

the children's question asking,

‘hat we want to do now is to help the children ask us more
questions when we sit down with them for a lesson with a book.

e 17111 try to do this by doing several thin~s:

First, we tell them to asl: us questions as we leaf through

tha book.
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Second, 're let them know that every question they ask pleases
us by praising them specifically for every question they ask.
lHere are some examples of praise which might be helpful,

The trainer destributed a copy of possible praise corments

(Appendix C) which the mothers might use to further clarify theivr

concept of nraise as well as to minirize the tasks demanded of the

mother during the trainee rol playing sessions. After readin~ and

revieving each example with the traine2s, the trainer continued:

‘e have already said that we can help kids ask
more questions by telling them to ask us auestions
and by praising them when they do ask questions. The
third thing is something most of us Jdo alriost as as
a reflex, namely answering the child's questions,
Now,. once children start asking questions they cone
up with some beautles vhich ve can't nossibly hegin
to answer unless ve‘re advanced nuclear physicists or
some such thinr, 1It’s perfectly alrisht to say to
the child, "I don't ¥noy the ansver, but that's a
very 7ood question. "e'll have to lool: for the
ansver in a book or maybe 7o to the library for the
ansuver..,or perhaps ask someonc else vho might know."

[fany kids learn early ia life to >« ashamed of
not having all the answers and theréfore don’t ask
any aquestioris because askina gquestions shows that
youlre dumb. If you sho~ hiu or “er that you'rz
not ashamed to say "I don't know," then asking
questions night corme more easilv...

S0 notr e have three things ve can Ao to
help children ask more questions. First, we tell
them to ask us guestions. Second, ve nralge their
questions. Third;ve ansuer their questions.

The fourth thing we can do 13 set un the
situation by saying certain things or asting then
questions that 711l cause them to ask us a question,
Ye'll domontrate this risht now during a mothar and child
role-playing gession...
Role nlaying by trainers. Refore the segssion began«the
trainer reminded the mothers to count the questions the 'child"

asked as well as to pay close attention to the four pertinent
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‘behaviors rodeled by the "mother' model. As in the first lesson,

a non-role-playing trainer counted along with the mothers,

providing an additional cue for thenr to follow,

During the role-nlaying session, the 'mother" nodel:

a.

b.

Timed the session for 10 rinutes

Counted all of the “child's™ questions and indicated that
the total uhould be entered in the record folder at the end
of the sessfon.

Asked the child for questions at least.every other page if
failed to ask questions consistently.

1f :the child asked 0 questions or practically none, the
trainer would ‘set up' a question. Set Up:

Mother = Asks a difficult question.

Caild -- Fails to respons uvith the answer.

‘fother - Indicates she knows the ansver and will-share-it’ -
1f the child asls a question. |

Child -~ Asks question.

‘fother - Praises question.

Pralsed all the questions vhich the child asked.

'xample 1:

lother: 'y is the kruck balanced at the edge of that cliff?

Child: (Shruags shoulders or otheruise indicates that he
does not knowr the answer.)

ilother: I Lnowv why. (Pruse. If child does not answer with
a question, Yother continues:) If you ask me, I'11

tell you...



Example 2:

Mother: What is the bird who lays square esgs called?

Child: Bird?

Mother: She's a bird all right, and she's also called
gomething else. If you ask me, I'll tell you what
it's called.

Child: What's it called?

Mother: Good! You asked that question very well. That

bird is called a gillyraloo...
trainer playing the role of the child:
Asked no questions at the beginning of the domonstration
session, thus perimitting the '"mother" to model question
set ups at least five or six times,
Acted somewhat restless or distracted, giving the "mother"
the opportunity to model reinfrocement of attending hehaviors
with prasies, smiles, pats on the back, and so forth.
Asked enought questions during the last portion of the inter-~
action session to afford the trainee ample practice count-
ing questions.

Following the role playing by the trainers, the participants
discussed any questions voiced by the mothers as well as reviewed
the counting kept by each trainee. Then, as in Lesson One,
they divided into with one trainer joining each pair.
Role-playing by trainees. Using new books selected from the
book assortment available, each trainece took turns playing the
role of the mother and of the child in the 10 minute practice

mothcr/child sessions. As in the previous lesson, the trainer
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reviered the task demands for each role, then prompted, praised
and otherwise reinforced whenever necessary. -
Learning to praise questions spncifically appeared to he
an exceedingly alien tasl: for many of the mothers, It thus
became necessary to sit besie the 'mother'" and nrompt her to
praise questions hhehever she failed to do so.
Aftgr these practice sessions, the participants discussed
the methda for entering the couﬁting results in their record
folders, reviewed the lesson, and received the assignment of

vork +7ith each child for two 10 minute gsessions Auring which the

mother would count and praise questions.
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LESSON THREE: Counting Causal Questions

1.

1I.

General Objectives

A.

B.

To increase the mother's avareness and understanding of the dis-
tinction between causal and noncausal questilons.
To increase the mother's awareness of the importance of causal

questions.

Behavioral Objectives

A.

c. -

The mother will verbally report what occurred during the two home
sessions with her child.

She will extend her child's question-asking graph to include the

two praise sessions.

During a discussion on'types of questions, she will give at least onie
example of a causal question, |

She will watch and later imitate the trainer modeling praising of

all questions and counting of only the causal questions asked by

the '‘child" model during the demonstration mother/child interacton-
gsessions.

The trainer will count all causal and no noncausal questions asked
by the “child” ddring this dermonstration mother/child interaction
session,

During her oun role playing‘sesaion, she will count only causal
questions asked by the "child."” The count should equal that of the
trainer's + 2.

..., She will praise at least 50% of all ;f the aquestions the “child"

asks.
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I11. :faterials and Settings
A, Physical setting and group size
Saire as Legson One
E. Materials
Same¢ as Lesson Two
IV, Treiving Procedure
A. Review of previous lesscon
After refreshments and a brief warm-up conversation, the
trainer reviewed the previous lesson reparding the inportance of
questions, and the function of praise. The participants then rig-
cussed thelr experience with their children during the interaction
sessions vhich included praise and extended the graphs begun the
previous lesgon to include the courns ohtained during these sessions.
B. Identifying,causal questions
The focus of Lesson Three vas identified as counting causal
questions, which were defined as questions which begin with “thy,"
"“1ou Come, ' "Porque,’ 'Como es que,' and "Para que.” After providing
exanples of each kind of causzal question, the trainer asked the
participants to hazard suesses &3 to why causal questions were
selected for special development. The points covered included:
1. That all kinds of questions were consideredi important.
2, That selectine one catecory of guestion would bepin to teach the

¢hild to distinguish among different tyves of questions.
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3. That causal questions appear to be wore difficult for children
to ask. Several stulies had shown that some children have
difficulty spontareously iritating that kind of question, theré-
fore dircct teaching of iwmitation of causal questions might be
the solution.

4, Causal questions reveal more comnlex and different kinds of
inforration about the environment and lead to greater awareness
of causal relationships.

After discussing these points, the trailner provided some nore examonles
of causal questions, and then asked the participants for examples.
Once each trainee had piven at least one causal question, the trainer
summarizéd the discussion anl! enumerated the tas! demands for the mother
and child in the mother/child interactivn zession.
C. Trainers Role Play

During the demonstration role playing seseion, the "mother" modeled:

1. Timing the session for ten minutes.

2. Informing the child that only certain types of questions would
be counted.

3. Countinz only tie causal questions all and only causal quest.ons
asked by the ‘child’ and indicating at the end of the session
that the total should be enterad in the record folder.

4, Askinp the child for questions at least every other page 1f he
failed to ask ary questions consistently.

5. YSettiuna up questions” if the child ashed W0 questions or

ptactically none.
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6. Preising all of the qucstions askel by the child.
The trainer taking the role of the child played it as described

in Lesson Two, IV, C, 2,

D. Role Playinp by trainres
The procedures followed after the trainer's role playine was ident-
ical to that of Lesson Two. A bricf discussion‘and review folloved
thelr session, succeeded in turn by the practice sessions by the
wmothers., The acconpanying t;niner had to be particularly alert
at this juncture to insure that the mothers clearly distinguished

between causal and noncausal questions and counted only the former.

After tha mothers' practice sessions, any questions volced were
discussed, the lesson was reviewed, and the wothexs were again re-
minded to work with each child for two ten uwinute sessions during

vhich the mothers were to praise all but count onlvy causal questions.
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LESSCH FCUR: Hodeling Causal ‘luestions

I.

1I.

I11.

General Cbjectives

A,

To increase the mother's un'erstaniine of the nature of modeling
effects,

To increase her avareness of the iroortance of modeling nuestions
with respect to the child's learnins to ask different tynes of

questions,

fehavioral Objectives

A,

F.

The trainee uill verbally revort vhat occurrad during the two howe
segglons with her child.

She vill besin a separate 2raph entry denictine her chiild's nrorress
«#itih causal questions.

She will watch and later imitate a trainer nralsine all questions
and mordeling only causal questions, ¢he vill count onlv the causal
questions the child as%s Juria? the ienonstration nother/child
interaction sessions.

Turin? her ovn practice mother/child session, she will count only
the causal questions as"ed Ly the child.’ tYer total should eaual
that of thevtrainer + 2,

«es, She vill oraise at least 577 of all the auestions the child
askg.

«v., she will iodel orlv causal questions,

:'aterials and Settinas

Sare a8 in Lesson Two
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IV. Training Procedure

A. Reviev of the previous lesson.

3, After the usual refreshments and convercation and review of the
previous lesson the trainer asked the ﬁothers to relate their ex-
periences with counting causal auestions. Since these sessions
with the child focused on a new type of behavior; the mothers
entered the most recent data on the game Praph used previously
but were instructed not to conuect these last entries with the
previous ones since the data repregented different information.

C. Introducine Modelins

From the discussion of the counting of causal questions, the
trainer proceded to restate the belief in the importance of asking
questions, causal ones in particular. She summed up by stating the
goal for the remairder of the training proeram: to increase the
number of causal questions each child asks.

The trainees were then aslked to sugpest vays in vhich a child
could be helped to ask rore causal questions. Of particular in-
terest, of course, vere anv suggestions vhich even remotely resembled
cuing or modeling. Any mother vho came up with either of these
vas highly praised and her suggestion was used as a natural lead
into a description of modeling and {ts uses in teaching children
complex behaviors.

After the introduction and definition of the term modelins, the
trainer related examples of hov modeling influences the behavior
of children, then encouraved the rothers to follow her nodel and

relate any examples vhich they cared to share.
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At the end of this discussion, the trainer sumrarized the points
covered, making certain that .z2ch trainec was comeended for any
contrihution to the conversation, She then indicated liowr medczling
vould be used to help children ask wore causal questions, i.e.,
through the mother's asking only causal questions during the mother/
child interaction sessions.

Role Playing by the Trainers

Baefore the denonstration session, the trainer ideuntified the
behaviors of the ''motlier’ model upon which the trainees were to
focus their attention:

"e'vre interestel in getting the “child" to ask
nore "Why" ard "How come' questiong, so ve'll tell
him this and say sorething like, 'Do ynu remember last
time we looked at a book topether that I counted only
some of your questions? This time I'm still interest-
ed 1n those sane kind of questions, but row U'm poing
to be asking you the ¥ind of question L'« lile you to
ashk me, If you listen to my duestions, you can learn
to ask the kind of questions I'm countine,’

After T tell him this, T have to be very careful
that 1 ask only "Phy" and 'Tow cone' quentions hecause
othervise 1'11 mix hin up,

It's very easv and natural to start asking other
kinds of questions, especially the first few times you
try it. 8o vhat we found helped us was to take the book
before ve get together with the child and look through
it, and think of at least one ''hy" or “l'ow come"
question for every picture, then it won't be as easy for
the vrong kind of question to pop out.

Notice now what we'll be doina in this denonstration
gession. The mother will (1) sti1ll be timing the session
for 10 minute¢s; (2) she'll tell the child that only cer-
tain types of questions will be counted: (3) she'll
count all and only causal questions asked by the child
and enter the total in the record folder at the end of
the session; (4) 1if the child doesn't ask questions

" consistently, she'll (4) ask “im for questions at least
every other page or (5) “set-up" questions as we demon-
strated last time; (€) shc will praise all the questions
the child asks' and most important of all, (7) she'll ask
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only "Why and "Mov come" questions to model the kind
of questions we vant him to learn..."

The trainer taking the role of the child played it as described
in Lesson T™wo, IV, C, 2, The "child’ was particularly taciturn
during this lesson to perwit the "mother' to amply demonstrate
setting-up only "*hy" and "Hou come' questions.

8ince the demands upon the mothers was especially confusing at
this point, most groups had dermonstration sesslons that spent 10
minutes to enable the trainees to focus on the nodeling of causal
questions, 10 more minutes demonstrating the setting-up of ques-
tions, 10 minutes more demonstrating the entire intervlay of skills
Role Playing by Trainecs

The procedures followed in this nart of the lesson differed
from those of the previousﬂlesson. Instead  of. moving directly
from the discussion and review of the demenstration sessions to
the trainees practice sessions, the trainees selected new books
and sat down with a trainer who modeled ashing causal quections
with the first few pictures in the book, then encouraced the

mothers to generate at least one causal question cach per page.

After this practice at generating causal questions, the mothers
took turns at playing hoth roles. Again, the length of the
sessions remained at the discretion of the trainer, vho prolonged
any session until the trainees appeared to have mastered the
gkills involved.

At the end of the practice sessions, the mothers were all



27

conpratulatedu.for mastering some of the most difficult corbinations
of skills to be demanded in the entire trainine prorram. The lesson
was revieted and the rothers were reminded to work with each child
for at least two 10 minute sessions during which she would model

only causal questions,
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LESSO PIVE: Training ‘fothers to Praise and Continue 'fodelings Causal
Questions.
I. General Objectives

II,

A.

B.

To familiarize mothers with the advantages of combinine modeling
with praise as a teaching method which is more potent than either
method senarately.

To increase the frequency with vich the mother models and praises

causal quesions.

Behavioral Objectives

A.

The mother will graph the reéults of the two home sesasions with her
child subsequent to Lesson Tour.

Each mother will watch and later imitate the techniques of medeling
and praising causal questions modeled by a trainer during the demon-
stration mother/child interaction scssion.

During her own role-playing session the mother will count all causal
questions from the child trainze (her count should equal that of the
trainer + 2).

During h;r ovn role-playing session, the mother will praise at least
50% of the quastions from the “child" trainze.

The mother will continua to use a variety of pralse vhen reinforcing
quegtions.

Suring her own role-playing session, the mother will model at least

{en causal questions.

Haterials and Setting.

A,

B

Physical setting and group size. Sanme as Lesson One

rﬁéterials

1. Numbers 1,’2, 3, 4, ani 6 of Lesson One
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IV. Training Procedure
A, Review of Previous Lesson

This reviewv session consisted of three narts, First, the mothers
were asked if they had aany comments or questions reparding what had
been presented during Lesson Tour or what had transpired during the
hore sessions subsequent to that lessorn. Such discussion tras stronply
solicited for establishing rapnort, for reviewing,previously presented
material, and for providing the tralners with the opportu- -y to
reinforce the wmothers for verbalizing their learninp.

Second, the mothers were asked to record the data from their
last tuo home sessions. If they had already entered thz data on
their graphs prior to the lesson, the mothers had a trainer check the
entries for accuracy, At this time, the trainers were careful to
alleviate any apprehension a mother rirht feel about her child's
progress 1if his data failéd to show much improvement., The nost
anxioty~reducing comment aovpeared to be the explanation that the
child vas posaibly still learning houv to ask causal questions, and
that vhile modelins would help him learn to asl this lkind of
questions, it probably would not increase the number asked until the
mother stopped praisinr all types of quastions and praised only

causal ones, which was to be the combination of activities to be

nresented during this fifth leazcon,

This discussion of the Eunct‘on of pndeling 1ead to the third

; phase of the reviev, nanely, the sunmation of the Lesson Four

presentation on nodeling. Durin¢ this part of Lesson Five the s

‘J:‘comnents nadp by sone of tne trainees indicated that they had
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forgotten the distinction betireen causal and non-causal questions.
I"hen this occurred, the treiner consciously included iviny more
examples of the two types of questions throughout the lesson and
stressed vhich were acceptable and wthich were not. Prior to the
trainee's practice szssion(s), the trainer also repeated the causal
question generatine activity presented durin~ Lesson Pour, IV, D,

B, Praising and modeling causal question. The trainer gtated apain the
goal of getting children to ask causal questlons and asked for
teciniques to use to reach that goal., After a brief mention of
rnodeling, the conversation focusecd unon tie effect of praise,
covering asin the points presented in lesson Two, IV, C.

The participants concluded that cuing, rodeling, and pralsing
would be used to increase the number of causal questions the children
asked. Since the rmothers had already learned to praise all ques-
tions, they did not need to meriorize or composc praise cormments with
vaich to reinforce a child's question. MNowever, several of the
riothers encountered difficulties in limiting their praise to causal
questions alone. To these mothers, the trainers suggested that they
focus on just thz words with which causal questions berin:

"It's very hard to limit oneself to praining

only “"Hhy" and "How come' questions, especially

after praising all questions, esnecially after

praising all questions for such a long time. e

fovnd me were having the sarie trouble and tthat we

finally said to ourselves was that we would listen

for the vords “Why® and "Hotr come”. 1If a quastion

beping with “Why" or with “"How cone', then we praise

the child for aeking 4t, -5 you think that might
wvork for you? ' ’ o -

= let 8 try it and eee. ‘Remenber, evn:y time youy' re.
ready to start a session with your child say to yourself‘;,
1 uill praise Only questiOug vhjch begin with 'why” and

GERIC o e




3. Por mothara wio forgot to nodel: the trafner pave tne mothsr a

Role--playing by the traisers, The trainer taking the role of the

rother modeled all the hehaviors desceribed in Lesson Ffouy, 1V, C,

except for number 6. Insteal of oraisinp 11 questions, the

"mother' praised only and 21l causal quzstilons as':td by the child.
The trainer taking the role of the ciiild also nodeled the

behavidrs described in section IV, €, of Lesson FPour, but consciously

asked both causal and non-causal questions to provide the '‘tother

with the opportunity to praise only causal questions.

Role~playins by the trainses., After discuasing any questions or

comments which micht have arisen from the demonstration sessions; the

trainees took turns being the "mothar’ or *child” during the

practice sessions. The trainer accompanyiar each pair made sure

that each member practiced the behaviors modeled by the trainers

by prompting and reinforcins whenever necessary.

Some promots used and situations requiring then vere:

1. For mothers who forgot to count: I forgot to count that last
question also. It's so cary to get interested in the story
isn't 1t? But we have to leep reminding ourselves to count. As
you savw in the demonstration session, I still have to keep
remindine myself not to get too intercsted or I besin migsing
questions,"

2. Por mothers who forgot to count: the trainer pressed the counter
hard enough to make a loud noise. 'here this vas not sufficient,

~ the trainer raised’;he counter wheie 1t:u0u1d bevseeﬁ,,as weli‘ 

es heard, by the mother.

',fgpg¢if1c ¢qusq1;§uest1bn “bi¢h~éh9'¢991d gak'thgychiid_at,this7,"
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point or sald, "Ask her a '"hy" or ‘ilow come” question whenever
you can."

For mothers Mo forgot to praise: '"!aybe 1if you préise her
"Why'' and ‘'How come' guestions, she'll ask wore of them." or
"That was a good question, wasn't 1t?...(If the mother fails

to take the cue to praise, add:) She'd probably like to hear you

say that you thought it was a good auestion.




LESSON SIX: Peview and “rap-Uv

I.

III

General Objectives
A. The nothers relate their opinione, feelinps, etc., gbout the treining
program, indicating difficulities, 10vs, or whatever,
B. To reviey the techniyues of cuing, modeling, reinforcement.
C. To discuss other more hore typersituations in which these techniques
night be usod.
D. To visit the public lihrary to obtain cavds ant book for bLoth parents
and child.
E. To sugpest ways in vhiilch the riochers night genaralize their nev
skills to influence other chil! hehaviors,
Procedure
Thile the rothers were having refreshnents and casual conversations
the hooks which they had checked out for training sessions rrere
collectaed, The trainers then moved tha conversation casually to the
mother's responge to the training propram and its demands, After dis-
cugsiug any problems encountered, the trainer asked for sugpestions as
to how the same techniques of cuing, modeling and reinforcing might be
applied in other family situations,
Before departing for ihe library, a nev round of ¢ookies and punch

vas passed around and the participants toasted to the end of the train-

inn, to the mothers, and to each trainer.
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List of Children's Books
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1, A Hﬁﬁpy Day 27, Maddies

2. Fanily l'elpers 22, La senora Jones es mi amiga

3. The Crate Train 29. VY¥anmilies around the Vorld

4, The Nett Bugle 30. The f7at in the Hat Dictionary

5. The Orange Scarf 31. The Giant lursery Book of Thines
6. The Little Brass B3aad That Go,

7. Anmigos! Amigos: Amigos! 32, The Giant Mursery Book of How Thines
8. Jungle Bables Chan-e

9. Tha Elephant Book 33. Best "Tord Book Tver

10. La #ina que Celebra el 34, Yan in the 'loon

Cumpleanos 35. Green %ays Co
11. 'hat Do I Do? 36, Living with Children 11

12. Los Cuatro Sombreros de Benny 37. Living vith Children #2

13. ZConmunity Priends 36. Living with Children #3
14, Talking Uithout Words 3%, Livine with children #4
15. Gopgles 40. Living with Children #5
16. Ten Black Dots 41, Living vith Children #4
17. The Day of the Wind 42, Living with Children #7
18. Lauch with Larry 43. Living vith Children fis
19. Play with Jimmy 44. Living uith children #9
20, Play with Jimmy 45. T'histle for Willie

21, Laugh with Larry 46, The Tiger Whc Came to Tea
22. A day vith Debbie 47. I KXnow a Paker

23. The Eousc in the Tree ' 48. Yleezie Goes to School
26, Pl Gato Ensorbreado 49, Tirs. Crumbel and Pire Fngine Ho. 7

25, Chipaunk's ABC 50, The First Peko-leko Bird
o %5 Ilivelnthectey 51, Cat and Dog




52.
53,
54,
55.

56!

San and The Impossible Thine 17.

Big Red Bus 77,
Where is Yonkela? 72.

The Green Grass Grois

all Around

The Very Little'Boy
Sprintime 1n Voisy Village
“here are the *otehrs/

The Ifiracle of the Mountain
The Secret Sellér

The Scroobious Piop

This for That

Yhere's Wallace?

Circus Ruckus

I Play at the Zeach

Mrs. Poggl's Holiday

I Spy

The Story of Terdinand
Lady Poole and "r. Potts
Left and Rdght with lion
and Ryan

All the Sounds We: 'ear
Yhere are your Going Today?
deyLaughable Lyrics

T Should Mave Stayed in Ded

The Four-Leat Glover

e Lion and the Rae

Tikeri

The ¥ish From Japan

Sven's Bridnpe
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1
Session 1 Session 2 Session: 3 Session 4
1 2 12 1 2 i1 26
12 27 2 27 2 27 2 27
3 28 3 29 3 28 3 28
4 29 4L 20 4 29 4 29
5 30 5 30 5 30 5 39
6§ 31 6 31 6 Il 5 3
7 32 7 32 7 32 7 32
8 33 3 33 8 33 5 23
. 73 2 34 9 34 2 3%
10 35 12 35 135 1 35
11 56:———. 11 36 11 36 11 36
12 37 12 37 12 37 12 a7
13 38 13 38 13 1% 11 38
14 3 4 39 14 39 14 39
15 40 15 40 15 40 15 40
16 41 16 41 16 41 15 41
17 42 17 42 17 42 17 42
18 43 18 43 18 43 13 43
12 44 19 44 19 44 15 44
o 45 20 45 25 45 20 45
21 46 21 46 21 46 21 45
22 47 22 47 22 47 27 47
23 e 23 43 23 40 23 45
2649 2049 % 40 a4 4

5 s a5 s 25 50 a5 5o
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Conentarloes Parae Preguntas

Cuando los ninos hacen preguntas, puade responder uso con las simulentes
g

frases:

1. Esa es una bucna presunta.

2, tle gcusta nucho esa orefuntal

3. ity buena pregunta!l

4. lle alegra que ne hayas preguntalc eso.

3. Esa es una pregunta nuy intercsante.

6. MHaz de estar fijandote muy bien para hacer tan buena pragunta,
7. FEsa es una buena pregunta. Do veras ne hace pensar mucho,
8. Que prepgunta tan buena! Tendremes que buscar las respuesta.
9. Esa pregunta no dice que de veras estas nensando!
10. Haces tan buenas prezuntas!

Things to Say After Questions

That's a pood question!

1 like that question!

Good Question!

I'm glad you as%ed me that,

That's an interesting aueation.

You rwst he watching very closely to ask such a rood question.
That's a good question, It‘renllv nakes me think hari,

[hat question really stumps me: We'll have to look that up.
That question shows that you're really thiugking!

You ask such good questiors!




