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PRLFACE'

B R Wrth clear focus on staff dévelopment needs and on.- - oo eee
those of the two year college student the fourth Rochester_-
. : s .Institute, during a six: day hectic perlod in early June
of 1973, attracted- over 200 reglstrants to one or more .of
— seven avallable workshOps or .practicums and a related
symposium. There were oyer 130 individuals in. attendance
at,the symposium alone. Not all reglstrants were -interested
in earning credits;. but as many as six university credits
could be earned by the eager student w1111ng to work long -
and hard hours during the group session,: many extending into
the evenings, and to do some additional work beyond the
scheduled: sessions. The size of this 'Institute plus its
scope and increasing VlSlblllLy (int 1973 students came from:
- 26.different states) have made it poss1bly the largest
such effort :in the country, but more . 1mportantly it has
developed along lines which suggest it -‘can be duplicated
;elsewnere This should be viewed against the background
“that in 1970 for the first Rochester Instltute there were L
. flfty reglstrants from- elght states. , N

P A . - B : L A R

.

— Presented here is the most substanti&-, in size 'and

quality, publication yet to emerge from The Institute.

"Four sections present a combination of views and experiences . .

vo of natlonally recognized philosophers and regearchers, . o

outstanding’ regional field practltloners, students..of - ~1"l“'””
: the Institute, and .those:-m ers of the or1nc1pal faculty .
-~ -~ whé discuss what it was they 'tried to accomplish w1th1n the _/r

-coursework sectlon of the Instltute I . o S
_ Such a compllcated affair does not happen maglcally n

Again it is hecessary to note that the organizational and s

Quh " administrative efforts of Dr. Dean Swanson, Acting D1rector,{f
~The Rochester Center, University of Mlnnesota, have baen ’
‘one of the key ‘elements of success. . Also the continued ,/.

a58001at10n.0f Dr. Wilbur Wakefield, who does double duty -

. ‘in helpihg Dr. Swanson.with the admlnlstratlons and helplng

Ty - as faculty in. the educational adm1n1stratlon courses.’

_ contributed. -As noted.later in Section D, Chapter Nlne,
s one of the pr1nc1pal reasons for success has been an -

“attractive field site, Rochester Communlty College, but more
. .particularly it has been the’ contrlbutlons of the President
of that institusdon, Charles Hlll wh1ch have added SO much I




':Charlle is the last of ‘the Minnesota pz e51dents to have- hadj

national visibility and experience’ by serving on numerous

AACJC committees and boards, and these efforts are the base PR
of his national perspective which mean so much during the
planning of The Symposium as. well as durin§ the concht of _ ,
the whole Institute. Others of THe Rochester Center and of .
Rochester. Community College are dlrectly involved in' this '

- affair, and though_not mentioned. 1nd1v1duallly they are, as

1nd1v1duals, muchly apprec1ated

: November 1973 '.j“ . C " Don A Morgan

©

Unlver51ty of Mlnnesota

T /. L

-

4t Other publlcat10n= of The Rochester Instltute are

available for purchase. Al] are priced at $1.50. These e e
should be ordered through Dr, Dean %waann, Acting Director, A
The Rochester Center. Unlver51ty of Mlnnesota, Rochester ,MN 55901

I. ‘The: Two Year College Student - UNREST (proceedlngs
of the ]970 Instltute) . o

2. ' The’ ‘Two Year College Student and Student
: Personn > 1 %erv1ces (1971)

- . RN

3. The Two Year Colloge qtudent - Careers and © . .
Activities (1072) ; ' o '

L]
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COMMUNITY SERVICES FOR THE

COMMUNITY COLLE GEq OF THE 70's

: 7 John Lombardl
ERIC Clearlnghouse for Junior Colleges

University of California, Los Angeles

“

In this dvecu551on 1t 'is planned’ to descyibe c mmunlty
services as these are. viewed today and briefly indigate in -
passing some of our.contemporary phenomena that make) this

.such a vital functlon for communlty colleges. 'No claim is

made .that' community colleges have a prior or exrluslVe meydate
for performlng this function. CoOmmunity services embrac

.30 many activities that: no 51ng1e agency. is capable of
performing all<of them. It is in-fact being performed by a
myrlad of agencies and individuals, and as far 1n the ﬁuture —

as ‘is now v151ble thls will continue to be.

-
i

Community Services - Development:

Hietorically, our colleges have Qffered their communities
services beyond the formal academic and vocatlonal programs, .

. the extent dependent upon the colleges' location, resources,v
rand imagination of personnel. The commitment has-also """
undergane different orientations as prlorltles have ‘changed .

from time to time. Today, with the help of Title T of the’ |
Higher Education Act” of 1965 the concep has taken:on new,
expanded meanlng ' '

here Seems to be very littles doubt that communlty services .
1s a brOper function of a communlty college. Some states
encourage colleges to provide .services clther by authorizing
a spec1a¢ tax or by “special funding such'as was .recently
approved in Illinois where a $7.50 per equivalent .credit hour "
is prov1ded for communlty education, con51st1nq of noncredlt
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" " workshops, serminars and” short’courses while a lump éym '
“_A\prOjbCL ssubgidyv is available for OHMUDJL§ SQLVIC ‘ﬁulOtlned
. .o as conferencas, YRS
ln titutes. Onlleges mav still and ofton-mnst}usm local
‘qu'toﬁoffn QGLVJ.‘S shat "arc th'rcimbursablo,-
_Oriwinéﬁlyg a major objective in compunity sorvices
waz to brinc the cormunitv _to the colleg:. In this
oqﬁmuni#\ cmll;ﬂe" have been fairly active bv making.
facilitic nwailahlc to.groups, keeping athlntic arwas.open
on weekonds Tnelduring the pvoninﬂd, invitire the piblic
to student pAaYS:\HEL\’"hlblLQ, nusidal per«hirancos,'award
activit les, athletic contﬁsto, and co poiatin; with quCiaJ
kpurpoqt Sroups. " Roenowned artists, gymnastq,-s\mphonies.-
speakears, roeck f¢stival , and other professional performers -
from abroad as well-as from our: ‘own country have Been engaged.
More rocontiv plinut1r1ums and museuns have been built and
‘centers {Etablishec for drug_i: information, human resources,
job prenaration, colmunity learning,\sonioi Citizens, and
the study of .urban problcms - A few years ago centers for.

atlvisory O]VlL(%, Conﬁnli1n" pburdnub, and
‘ : .

-—*"””sé ectlve soiv1ﬁe'~nfor ation were pOpulai in certaim Collegcs.

But this 1genot_iLg_whg;“ustory ¢ The oypandco moaninq
of community services involves thaking the| college to the
- community. Nearly all colleges fetain an immobile campus
site and nearlw all helieve therp is a neced for a base for
bur;activities~ahﬂ a place for cur students and community
who wish to associate with a colllegiate institution. These
componﬁntq of‘tommu1itv serviced must not be underrated.

N

For most: of our colleges, they are the most important ingrcdionts. o

But, it is recognized that manv pooplc do:not or cannot come
to the college. For them there cafe many ways to take
services to Lhcn, viao radio, televis Jon, vans, etc.

CommUnity,SérVices ~‘Location:

mobilc Jibrai§ and mobiln X-ra y‘inits} to brgng counseling,
classes, ané c¢ther services' to,the'community. -In.addition,

spaceé is leased in stores, churchgs' and tomp]es, high schoels .
and office buildings, SS well as swimming. pools, golf courses,:

tennis couits —ang *hOL IOClPﬂinhal faCJlities.

act as peer coungelors and tutors: to clomontary and secondary:
‘school students and juvenile’hall residents, and to serve

. thé needs of eclderiy citizens€ These aCLlJlLJOS jOin ‘thoe of.

othﬂv communi:ty agencies téd perform functions that emerge

.

O

(€%
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Stuﬂcn?' are enlisted in a voluntury or paid capacmty to

¢
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natura& ﬁ from our’ -educational mission:  Such activities as,
Inner-Ci'ty Project, Outreach Program, .SEEK, point up the -
1nvolvement of the College in the. communlty -

*,

oMy -
Plianl:
- 52

The ultlmate in thlS new concept is to obliterate the
dlstlnctlon between canpus and communlty. There are a few
tolleges, more darl.g.than most, who:.go the full route of -
1ntegrat1ng the ce’legc with a community by abandoning. ‘the
:flxed campus‘““Vermont Lommunlty College has no campus,
rather .it has a series of. lacations. throughout' the, state.

It offers its services to a community and when the need. is-
fulfilled,: it closes shop to move to gnother location. . About’
20 locations operated last year in stpres, libraries, schools, .’
among . .other places. .Likewise, Whatcqdm: College in Washington !

~conducts classes and -and other act;x ties in rented facilities ..

throughout ‘the district. Wayne Counyy Community College),
Mlchlgan, to a larger - -extent.than most and probably from
nece551ty, stablishes classesand,services -in many - places
throughout the county, including DctrOLt - Flathead Valley
Communlty College in Montana provides. services all over its"
areé 1n whatever bulldlngs re avallable._[

. ‘In the- expan d“weanln communlty ‘'services 1mp11es that S
“community colleges ‘are 1ntecral “parts of the community, not
separate from® the communlty For example, placing colleges/ R
‘in the ‘community rather: than\apart Tﬁo th@'communlty reverses
the pre"World War II patternjof locating our colleges:away -
from the centeﬂ .of popu11t1 n. . The ivory-tower stereotypes

"of a collecge have been given up--reluctantly. This change -

'in . itself demonat ates the larger commltment beln made ‘to '

‘commun;ty SeerCLS

, Needs- ~- The'Basgs fof.SerVites-

- function.

of those in charge to gauge the peeds of the commumNty
Indiscriminant borrowing of 1oea§ -and prograns, predonceived
-notions of what the community needs, poorly planned activities
.cause maﬁg faillires and may lead to the dlscred1 of this

kY ’ 3 t\ . i . v, . W :

A) V i \\ R H .
\f~'Success ;n community- serVLces depcnde upon t giablllty

\ :
. The needq of the people ip the Pistrict of olumbia w1th
an area of 61 square miles .and a population of 757,000, w1th
"the large number of attractions available, the falr trans- -
portation systom contrasts with the\needs of a communlty in
Flathead County, Montana, of 5,000 gguale riiles and pooulatlon_
of 39,000; most of it concentrated in four towns with
practlcally no publlc ttansportatlon. o




v/[’ ' Communlty colleges s1tuated near the l 300 rural‘vﬁw o
’ countles ‘whose people. (mostly young) are-moving to- the ST R
- » metronolltan arcas may have to- make drastlc reorlentdtlon R B
A of functions that will help those who mlgratL ‘and’ thHgse-who L o
remain. at home. Adv151ng those whd, are likely to emmigrate T
"will . qulfe a great deal -of tact and sengitivity to the . w s
fee ]1ngs of those who deplore the exodus of their voung ' ‘ o S
people. Yet, those who lcave need hely,- 7ust as those who
remain. This populationchange- nlso creatcs oppoxtunltleb
for the community.collecges in the city and suburb that.
receive the flow of young people. . What serv1ce Fan~they , ;
_ﬂprov1de to make & smdoth adjustment for thesé yopnq pﬁople'> E AT
A mord complex .problem is to determine what efforts the S
‘collnée nhoula, “ake in Ltdl&lng oxv cncouraglng thc movement.: T '
: Uur collchs need to plan for mectlng ‘the problens T
that ‘accompany fa near- -stationary or decllnlng populatlon.
The ability Eo ‘allocate more resources\to communlty services «
‘may ‘even g le somoe collegcs to surviver for it seems qu1te
certain that-f£or the rest of the 70's. and\into the 80's,
enrollments of. the tra01t10na1 collcgo age. youth will
_ stabilize or flecline SlDCO there will be~ feWPr\Of -them.
. Today, the average age ?f our populatlon is 28 years; by .
2000 it w1lllbe 36 years Today, 53% of the\populatlon is 7
‘under 30 years', by 2000 it will be 44 Those, over 65 are ‘ '
increasing at a faster 1atc tﬂan Lhe_populatl . The e
- "Greening of ‘America® is being succeeded by The " Graying of/
@ AHELlCQ" ; R ¢ L \_ IR - /ﬂ .
S / !
Algng with the graying we will have moxc lelsure——eﬂch S
davh each wenk cach- year, as our working: hours are redgced )
our vacatlons hF]hdoCJ ~and our retiremehts lcngthengd _ ) ‘n«
If the trends toward lower working hours, later.entry into ' L
and earlier retirement Ffrom the work foxce continue’,” the = ' %
need'for{communitw:JOLV1cos will 'become more acute/than ever,,

‘Many of the ‘eligible younq w1ll come * to ourfcollegcs, .
but a qreat nanv wiill not. Fewer of .the'r tlrcd workers 'J\§.,"
1esume:formal eaucatlon Both groups Tay have to be offered o ,
‘a broad spectrum of sorv1ccs at ‘places WhCrL they happen S )'
to be. .And the services will have to. bc qegxsd to_thg<needs

» . of the Jf£91ent age gLoups. o o\ N x\'-

=

foo Programmlng for QPH Ne eds

The opportUthy is \ﬂucatioﬁal but education dixfénent ,
from- that gf ou r highNly stxuctuxcd ‘pattern: More of ferlngs.'
will have { b act1v1' oriented, scattorad w1dely thlouqhout : =

,'\ . / - v o o ,D‘. N ) ) . R N

i . ) ) c . < e R .. - » o LT
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our communlty, 1nclud1ngrour campus (1f we Stlll have one) N oL
lexible to a high degree—-ldeally offerings in which an :
//fndl idual may come in and: out as he. pleases, ‘devoid of the
red tape of matriculation, class attendance reporting, o

/ gradlng,'and the other attrlbutes we assoc1ate with college.

Lo T any colleges now eXperlmentlng with’ m1n1courses are - -
P dlscoveplng a large untapped population not currently-servedw
' « Minicourses: -include—traditional and. nontradltlonal offerlngs, ,
and include many subjects that-a.few years ago were ellmlnated .
ey f rom regular curticula. Cake decorating, folk and:square . . , _
dancing, serving, personal charm,. arts and\c1afts, flower: - . - . s
/. arranging;, light exercises for women are reappearlng, ‘made e )
palatable to our critics by fees. These minicourses’ ‘also B
enable colleges to explore new areas such as ecology,,genetlcs,
_ pollutlon, urban and suburban”planning., The common char- o S
v actérictids, of thesé: minicoureses are greater freedom .for. the ' N
5student from red tape, enrollment llnes, and absence of - . . '
; punltlve regulatlons. Some offer credit,; others do not. S o
“o - . Someg. requlre fees, others do not. But, the gleaF majorlty U
' have appeal to people hot currentlj‘served by the colleges. '

Durlng the past decade many serv1ces‘ﬂere establlshed
for dlsadvantaged and m1nor1ty populations. Following thls,'
- nursery 'schools for our married. students have \been opened,-
‘and - efforts are p01nted toward\the large group\of elderly
., ‘persons concentrated in retirement_ colonies and nursing
‘ / homes. All over the country readv-made communmtles are waltlng:
for colleges to establish -services for the elderly\res1dents. '
;,_ 'Already models of successful patterns. are avallable. sumg
@ colleges “locatéd near these- ‘developments are. leadlng the way,’
~in- establlshlng programs, coopérating with,  as well as learn-.
.1ng from such groups\as ‘the. Institute of Lifetime Learnlng,
. an .agency : sponsored by the, American Association of Reétired:
Persons--National Retired Teachers Association of 4.5 million
N {
'members. Programs for senlor citizens ‘may be: establlshed ‘in L
the . retlrement colpnles,\colleges, or in' places with special- e 'ﬁ"
1

L]

. ized facilities. .~The Saturday Review of Education ‘of February
1973 contains an excellentﬂpopular descertlon of .such prograirts

.. in .St. Petersburg College in:Forida.’ Our Assoc1atlon (ancagc) -
-7 . . has established Project IMPAAC Improv1n \ anpower ‘and Programs ° 1 ¢
T .- to AsEist ‘Aging Citizens). Bullet\ *cupatlonal Education, : .
.. 8:1, November 1972) Senior’ c1tlzens are receiving Gold Passes . 'i?
P that admit them to a wide range o£“act1v tres sponsored by : '
.. - the colleges.‘ e e, , ; . , N .
N N o | . W }
R — . . - "\‘l.
; ' N . ]
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,«EheiEducatienal'Role~for'éommunity;8erviees?

In thas, as in- S0 many afeas of communlty servrcts,;
coJleges are roopcratlng with other agencies having the
same general purpose of. helping the people colleges wish to
S - * .serve.. The cellego contyibution in this cooperative endeavor
I will naturallj he in tho educatlonal aspect of. community:
N servides. . The educat “jonal" aspects of our respon51blllt1es’ﬂ
in commun:ty services must’ be . ewpha51zcd for thlSwlS where'\. —_—
i we can contribfitg” the most.. Education-is our mission, our. ‘\ Ty
. reason for ‘exigfence.. It is not envisioned” that our regular '
" collegiate prggram--traditional courses, grades, credentials k , ) ‘
\ //and degrcea~ bc transformed, subordinated or ellmlnated as . \~ . S
such programs fit the needs of many. . _ ' o o
( N
Our role in communlty services is’ adaptlng and - expandlng "\'
' the services and activities now being performed. Community- ‘
'services is an aajunct to the regular programs, a .means of
offerlng our ,services tqg’ the community in its efforts at
,problem solving.. We should take seriously the caveat
.contained in the Sixth Anrwial Report of the National Adv1sory
Council on Eaten51op and Community Education that our function
is to offer services' .to the. communlty in its efforts at
problem solv1ng, but we. should not undertake the role of.
problem. solving. Respoﬂs¢b111ty for problem qe&v1nq rests w1th
. . the communlty leaders. ; . e
N e : ' '

1
“

)
\
) * o R . . oo . -

\\ j ) C ’ . ; O

Self Scrutlnz and Renewal - A Must:

‘ keether should we assume that we are unlquely endowed S L
to. pelform communltv services better than any other agency. - co T
Actually, if we but observe what is- happenlng around us, we . , )
Pao would have to aqree with former President. Merriman Cunlnggln : N
' of the" Danforth' Foundation, that "Nearly every self- respectlng ' ‘
:-college or uAiversity these days;is deeply involved in projects
and programs related to its own nvirons--town, or c1tyr or
metropolltan area--and in some places the pendulum may- have
swung too.: far'"l .Our contributiions in this area will not be o

. ".demeaned if it is ‘acknowledged/that many un;ver51t1es have a o C'.E
o /longwhfgtery of community services-~-=through ‘extension, ‘ . o

correspondence, radio, television, and field-.agents. In .~ ‘“yiff
many towns and cities, they offer ja wide range of noncredit
_seminars and classes as well as recreational, 1ntellectual
/
musical, artistic, athletic ‘activities. .In some areas . it. o
o ~ would be extremely difficult for one ot our colleges- Lo R
[ R _compete Nlth a ncarby unlver51ty in spectator athleticsy’ for instance.’ .
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-lfr"The PreSLdent's ‘Review: The I@provement of Collcge
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_services. Many of\them supplement our own; others attempt

- . o T . g
Private and ﬁubllc agenc1es are also engaged in communlty

P

'i'to substitute a new way of doing sdme of the things in which

' City and county recreational, departments compete with us

we arke alleged to be falllng, still others merely wish to

"offer - alternatlves " The various youth groups--Boy. Scouts,

Girl Scouts,. Camp Fire G1rls, 4-H and Y Clubs, churches-- o
have a variety of programs that. are similar to ,those we offer.

. in wide variety of act1v1t1es. ‘The police and fire depart-

ments carry on: community .services. . All &f these educational Q S

and noneducatlonal public &genc1es have*not had. communlty
services funds curtailed or their authorlty w1thdrawn. o
Chambers of commerce have information services, auto clubs
and’lnsurance companies conduct safety programs, banks supply
us with economic‘and demog hic. statistics we- need for keeping

‘our programs current, some Profit- maklng 1nst1tutlons prov1de

meetlng places and exhlbltlon space. o

W

-, 4 . » | ’ ) .
; Probably, the most extravagant claim ‘that can be made /////f/j/

" by some is that we must meet the community needswthat are-Tot

.served by any. other agency. I’ ‘wonder Lf/those making -such f'.w

a- statement realize- thewenormlty -0Ff the burden placed on these

" new colleges. ‘There isn't any agency in the- country that has :
been able to fulflll such a promise. There isn' t a communlty‘_,-

/rev1ved to the1r former popularlty.

college that, has the resources to do so. I must assume that
the statement is just hypetbole. " : A a .

, Communlty services require as.much evaluatron as
academic,, vocational,. and ‘counseling. functions. ~ Evaluatiens
must” be: continuous in order to avoid the disappointment -

resulting from unfulfilled ex tatlons that may lead to the

abandonment of community servidaes as'a funetion. Ahsolutely
essential is close scrutiny of ‘projects that may arouse such

We must be alert. to sigris of .disinterest, changes in moods ,
competition from other 1ntcrests, saturatlon, or sat1atlon,f
One need not .remind this audiénce of the pre-Civil War Lyceum
and the post- -Civil War Chautauqua movements. They had a '
vogue/for many years, performed a valuahle educatlonal )
funcﬁaon, and .then declined: So will it be, quite properly,
with many of our commundity services. Stagnatlon, can result

<dee§’feellngs that they divide rather- than Unite the community.

'from failure to adjust to changlnq conditions’ or ‘tastes by

continuing decllnlng prégrams in the hope that they c n be

. ",
&

Another danger is. 1mJtatlon of programs that, are halled

-as outstanding in the pfofess1onal journals or by speakers'
‘at meetlngs such as this. In communlty serv1ces as in any

other area -of educatlon, ‘there ‘is,no .substitute for plannlng _
baseéd /on the part1cular needs of one's own communlty and the .

favallable resources. . Models, examples, - suqqestlons are’ valuable'
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.projects—-in short,. to evaluate congtantl

'publlshed by the, Poncatlon Lommls sion: of the Qtatcs./

, . . - . . f . . - L

C . ' o .
as guldes, not ‘as oommandments.v Usually artlcles or speakers

mpresent idealiged versions of practices that require. “ex- .

tenslve modlfl W tians for a partlcular college. RS T

Should thlS knowledge dampen enthu51asm for communlty
services? - Obviously not. On the contrary, it will improve
community services “by sharpenlng our definition, by offering
opportunltlcs to stretch’resources and services.'in concert
with other agcnc1e ;,.0r if this is not possible or feas1ble,
direct our ‘enerqgiffs..and resources to.other needs. There
is so much to befdome in our communities that there is no
want for prO]eCtS and activities within our Capabllltles.

It is ‘an.error to*ehvy others or compete unnecessarily with
any of ' them.  More importantly, this knowledge will force ‘us

i
o

“to develop a .rationale .of.our proper place in this large area,

to select prOJectS calefully,bto save. ourselves the embar-
rassment of unf ‘filled expectations basez on.lll conceived .

4

/ i
I ) ~ .l

Surlsglctlonal confllcts with competlnc agenc1es will

‘arise as programs are developed. These are fdt new nor should

it be. surprl31ng when\they occur in such areas as rccreatlon,“\
hedalth information, outreach programs, various envirdnméntal
and ecological pr ograms (save the beaches, the mountains,

etc.) " adult education. In fact the conflict- among competlng
jurlsdlntion has led to legislation such as that “for the -
division of ‘specified adult oducatnon functions bétween hlgnr
school ... ..  and community collcqe'dlerJcts and for the -+

',"establzshmont of area. c001d1nat3nd councils to review adult

&

" educatjon.”"“ . el g

> ' i . ' “’r
. /

"More- critical are dlylslons enqendeleo when colleges

invite specakers or engage in activities on which community |

consensus does not exist. Theré is hardly a college that pas
not been criticized for inviting a, speaker whose views areg

different from those of the community.leaders. Division within

some communiticks, occurred whem collcgeq wore closed for af

day or-more to pchlL sLudonLﬁ to participate, in demonstrfations
and explore the issues involved in the Kent State’ tlagedy,

the Vietnam War. Arother dlv1qlve activity was the db

to- close Collcoos for a week or- do_ggforo elections. to Qﬁabl
students to take active part 1n tlhe political campaigns

Many people arc 'stil} dubious of those community SGlVlCJq
wh*ch are not gonc01ved to be proper. colleqc functions./

\ ) ) : . 1
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+ 'Are there limits and bounds to our involvement in;community
services? Yes! Efforts in community services, or in the
-whole process of educatjon, are a small part of._a complex
political, social,: economlc milieu. How much 1nfluence, what
effect we have is still "the subject of debate. Jencks’ ™ i
. Inequalit if taken llterally, could be devastating to our: \\\\;\
. ego. He,. along with others, has pointed ouj: that in many of TN
our most. pervas1veAproblems_—poverty, ‘narcotics addlctlon, D
~ veneral dlsease, ‘racism, war or threat to peace,’ environmental
deterioration, populatlon growth——educatlon has ' extremely ’

llthed impact..

7.

L2

-~ " " Unbounded enthus1asm ‘can® be a disservice to communlty
services. The fewer claims made about an ability.to resolve
community problems, the more llkely we aré not.to repeat the:

o e ﬁﬁstakes of the 1960"s when we promised the millenium Nor -
should we be so immodest as to believe that we have atpanaceal
- for the current’ 1lls of , our SOCl°ty

.‘ - - - T i
" ‘summary ¥ 8 .

. : ' : Outstandlng communlty serv1ces programs can. be developed
Tl by community colleges without “implying that no other agency
;\?' is prov1dvng them or that we have heen glven an exc'lusive " o
| " franchise in this area. 1In this era, as in every era, the ' -
‘work, to be done far exceeds the capacity of any agency or *E
_group. Our respénsibility is to dev1se programs that fall ,
s within-our jurlsdlctlon. Cur programs. should add to the sum ke
-~ L -total of community services. If by adding a .program some: o
' ' other agency is forced to close one of its programs, we perform
a disservice to the community and we invite leglslatlve actlon P
dellmltlng ‘our areas of operatlon. - . : B

et

N

In developing'OUr programs we pioneer in some fields, we
cooperate with exXisting agenc1es in others, we desist from.
. duplicating well-established programs But whatever we
do must be done in :lLe context of our phllosophy based on .
our’ charter or organlzatlon and within the personhel and - .§ !
financial resources at our disposal. '
) Short of a flnanc1al collapse of our economy state
fundlng will continue, but it will have to be supplemented
by local resources and by fees and charges . for services and
materials. We do well to. recognize that 1n a recession
community services will be one of the fi ¥st services to be . /-
cut. Federal aid is a big questlon|mar ., If Title I of the o
H;gher Education Act of 1965 and other grOJects -ih the - o i
o Educatlon Amendments of 1972 are 'phased out by the present o i
. " “federal administration, we will have to depend ‘much more ©n ' s
state and local funds and con51derably more on fees. ‘The . B
"peace benefits™ on which we had- placed s6 much’ hope- seem’ .

I !




more remote today ‘than during the Vietnam War. Fortunately,
~some states are 1nc10m51ng approprlatlons for community - - \
serv1ces.5- _ : . <2 . v

There is forescen a strong trend toward embra01ng ‘ S

continuing and adult education undbhr community. scrvices. ' ST

The common clements among the tree functions are becoming ' '

. more important than the differenkes that formerly: kept theﬂ .

. - . “apart. Diminishinqg. emphasis on grades, credlts.\credentlals.
\\\\\\\\\\\Ylll accelerate’ the, novement T e o 4 '

- \gsstorday wa o‘frrcd a limited number ‘of services to - - : |
those Within: commjiting distance of our campus; today, not IR

only -are we expanding our services but we.are taking *them !
to the peoplc. Underlying the expansion of sdrvices is-our

' sénsitivity to the changing demographic, scociological, ang ..
‘econoric conditions: affecting our community and our acceptance’
of greater responsibility for cooperating with our community -
Cin 1tsa§fforts to rgsolve problems created by these changes
In moving -outwarc from the campus we are opening our college

. .doors' to gloator numbers within the conmunlty Though its .
function, organization, and finarcial support are in a o /
state of flux, community seXvices has\vp assureo plaoe in

- ' our colleges. The issue is hot should we include it; but

o 1n what form shall we shape !#t.so it can contribute most .
feffectxvely to the mission of the community colleqe.

-_.\

\,
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APPENDIX W: COMMUNITY SERVICES BRIEF
reparéd for the C
econdary Educatlonal Instltute

at Rochester

Tdo—Year, Post

. by ‘ : _ .
ERE¥(-Clearinghouse for LT . N
'Junior Colleges A :

ne T » Un1vers1ty of Callfornla
-Los Angeles, C allfornla

ThlS Brief reviews a var1ety of mater1als about two-
‘year college,. communlty 'services programs. Specific, topics
include: their phllosophy and definltlon,‘organlzatlon - -
‘and- administration, descrlptlon ‘of noteworthy programs, - - r--
and models for new - community serv1ce programs. :

+. ceived and processed the ERIC Clearinghouse for Junior .. . O
" Colleges. -These can be identified by the ERIC Document: SR ;
(ED) number. folldwing/ the citation in the Bibiography.. All - e
ERIC documents are indexed .in Research in Education, a co -
monthly abstract journal founﬁ in most college and university = .- . §
llbrarles. : e - L

Most of the docuypnts were selected from materlal re~ .
Y

" Philosophy and Definition

" .+~ Comparing definitions of the ‘phrase ' communlty serv1ces
reveals the variety of beliefs held concernlng the major - - ..~
_purposes ‘of this aspect of two~year collégeés. - One definition
. cbmes from Harlgsher, the author of the only’ book written
" on community servVices, The Community D1mebs1on of the Community :
‘College (1969). - Harlacher says: "Community ‘services are =~ Ce e
. educational, cultural and ‘recreational -sesvices above and . ' o
o thbeyond regularlv scheduled day and evenlng classes L
"° Another deflnltlon is proposed‘by Myran-and is based!<
in- part on responses of members -of AACJC's. Natlonal Counc1l SN
on Community SerV1ces to a surxvey in 1971. Communlty serv1ces
.. . . are: “"Those actlon programns of. the community. collﬁqe, undertaken
*+ - -independently or in cooperation with-.other commun1 y groups
'~ and agencies,. which direct the educational resources of the

colleg toward serV1ng 1nélv1dual, group and communlty necds R

12
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© agencies in-'a community offer services to the populace, to

" of new and .innovative: organ1zatlonal\approaches are-often - °

' approaches of thc entlre college (Myran, 1969)

" over 1ght As with other college programs, they require °
.- careflul\ plannlng and a great, deal of attention. The first
" step in the plannlng process is -ta develop'a statement of SRS EP

“insti ut’onal mission.  The systematlc 1nvol“emcnt of. communlty\f"

Wlth the\Fommunlty is a key element for'al succeéssful communlty

“Most of the respondants agreed that the prlmary m1ss1on of
ithe communlty college.- is educatlon, and that,;in a broad
" sense, all community college efforts can be 1nterpreted

© as belng communlty services.

N Two of the problems of deVeloplng a phllosophy of - - ;ﬂ .
community services is 'to define- communlty and, since other. o

identify the needs of the community that the" coOllege should -

"attempt to 'serve. The process of defining a community or ,* :' o ;Q
" 'a region to which a college is most closely related has been - :

described by Gilley and Palmer (1972). ' They reported on a.
conference devoted to the establishment of short- and

long- range goals for WytheV1lle Communlty College to serve 24
1ts communlty' _ : o e S r

’ College leaders should realiZe that  taking “the needs of
the communlty seriously can lead to changes in the regular -’
college program. ' Since, in some cases, community services

' extend educational services to.community groups that are not .

otherwise  affected Ly conventional ¢ollege programs, a variety

requlred These changes may in ‘turn affect the traditional

There are many* 1ndlcatlons that communlty ‘service is P ,
maturlng into a distinct aspect- of community ollege work. '
"The ‘creation of the National Council on Commdplty Services-
and their journal, The Community Services¢Catalyst, attest
+to the growing effort to.develop a literature and philosophy.

This quarterly journal contaihs articles by practitioners
descr1b1ng specific programs as well as. commentary and analysls
" by others/lnterested in community colleges.. Progress toward

' fclallfylng the purposes and accomplishments of’ communlty

service prograns w1ll be.- achleved only as communlty college

Su0cessful communlty serv1ce programs are not created ;'

groups throughout the college dlstrlCt 15 the next

\

by Laroen and Reltan (1971) _[} ‘ 7{;/‘ o
N Dev‘lOpment of‘good formal and 1nfoiral ‘communic tions
serV1ces program »Herr .her and Uatflel 1969) focus on ways

S e - o . g 11-13 o IR o
g X . o o .. T . a0 . _'
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’~\\\college can improve relations “4with . the publlc in the
immediate region. . Techniques include the offering of  leisure.
activities and openlng\campus fac1llt1es to community use. '

- Horvath {1969) extends: thls list to. include the resources
of the whole campus such as having sthdents available to show:

.guests around campus- or entouraging faculty to make addressés
to communlty ‘groups. Three methods /of’ sampllng cormunity
opinion on matters relevant to the college are: communlty 6.

~advisory committees, community coord1nat1ng counc1ls, and '
\community - Surveys (Robin, 1971). /ﬁse of the community survey
technigue’ is probably the most effective method of broadenlnq
the colleqe s mission to prov1de/relevant and needed services.

Goals and objectlves can be devélooed for communlty _
‘services programs” just ‘as they/can be for college courses. ' -
.Spec1fy1ng objectlves makes the proceos of ‘implementing . plans”

. and evaluatlng the success of/ programs more feasible. . Mount

- San Jacinto. College (Callfornla) has compiled’a collection
of 1nst1tutlonal objectlves "Another Step Toward - ‘Accountability,”
that 1ncludes thoge from thé Communlty Serv1ces DlVlSlon for
,1972 ~73 : : !
, Organlzlng “and. adn1nlster1ng ‘the - w1de var1ety of ag’ 1v1t1es
termed community services is made easier by- categorizing these -
~ types of activities. One set of - operatlonal categorles is o
N prov1ded by Ralnes (l9 l and rev1sed in l972) : .

"(lf Ind1v1ouaﬂ and Self development functlons

pelSOﬂal counsellng r S
edudational  extension - weekend evening and
_ m&nl courses ' : ‘
*_eoucatlonal expansion - spe01al semlnals,
-tours, contractual ifh-plant training, etc.
social outreach - programs- ko increase the 'earning
power, educatlonal level, and: polltlcal
7/ influence of: the dlsadvantaged ’
-/ cultural development . K )
/ lelsure lee act1v1tmes :

XZL/ Communlty Development functlons
.,/ . - ‘( !

' : A ,communlty analy51s - col octlon and analy51s
o ~ of data oy '
-/ . interagency cooperatlon,— establlshlng llnkage,
A between related procramskof the college
g . and the\community: - SN :
advisory liaison - 1dont1fy1na persons for‘
. advisory commlttees for collegn programs
.publlc forum . L e
“civic action- . A i ELEER
staff consultatlon —‘1dan1fv1ng and making

S ‘45 ‘available consultlng Skllls of the faculty

~ .
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(3) Program Development functions: - S '.?

V . . o , \6 B ;’
R ' publlc information - interpreting collpge g
’ o . resources to the college staff as well . ,
' - to ‘community residents. - . : S 4

s a

professlonal development o .
program management : _ _ . o
- conference plannlng : S
? budget utilization L A o
_program evaluation. e "_ﬂ o ,_' _ S

. %or Ralnes, ‘the communlty services offwce not onlv.makes
‘,college services available to the communlty but also ig 7
‘responsible for 1nterprot1ng the needs of the communlty to

studonts, faculty ana adm1nlstratlon oL e -
The size of the qommunlty ‘services lelslon depends on
seyeral factors inciuding the budget . available for community
services ‘and the organization of the collegé. Some. colleges
have. decentralized the. communlty services functions so-that
they are handled jointly by various administrators, student

‘personnel. staff.and. public relations. personnel. 'Shaw and
Cummiskey  (1970) recommend the creation of a communlty services

_ , -cen\gr to prov1de information of resources and sclv1ces that = |

Y - are available. in the community. A description of one college' s
- ‘ ‘community services program and its organization is avallable

_fron the Foothill Communlty Collegc Dlstrlct (1971).

. Noteworthyptommunlty Serv1ccs Programs

) The ERIC Junlor College collectlon contalns numerous
P reports of specific community services programs. Since most' .
of the reports include a program rationale as well as initial .
and long term evaluation efforts; they- are useful both as .
~ models for other-colleges and as demonstrations of the wide
o varlety of communlty serv1ce act1v1t1es being offered

Ny b - : ’ S, f

New Modejs of Communlty Serv1ce5"

: 2 Community service programs are often cr1t1c1zed “s %
_being comprised of unrelated activi Lles that do not.always
“reflect’the college's philosophy and purposes. “Many times. .“

E communlty service progrdms are not as well conceived ‘as the S

'« examples-cited above. Proposals to improve community. services /

have attempted ‘to show haw basic the services are to the - .. .4

colleges' qentral puroosc being. communlty colleges."

. S




Harlacher (l972), for QXample, plctures a communlty
ren swal ¢ollege which .would serve as a change agent fer the
betterment of local conditions. Such a college would unite .
- and improve thé community by bringing its res1dents together
I .and teaching them the attitudes, skills, and Knowledge they
. need to better themselves and society. Thus, the lines
between the community and. the' .college would be blurred by
the creation .of adjunct learnlﬁg centers located throughout oo
the community. At present, however, Harlacher suggests that. e
implementation of the community renewal college concept is = =
hampered by the rules of state educatlon and accredltatlon
agencies. , S
Greater involvement by members of the community in the
service of individual and community needs is also the major
cbmponent- of proposals of Stanton' (1970) and Purdy (1971).
... DBoth favor college sponsored community volunteer centers.
'» . .The authors feel that related practical experience will give
v learned concepts and course material a greater personal
meaning to young peOple. Purdy would open these centers to
non-students’ 1nvolved in collcge sponsored community- d1rectod
progects ‘ o

. The Collcge of the WHole Earth, proposed by M. Cohen

T o (1971), assumes an even closer tie between the college and .
the comnmunit around it. The community and the. pré lems S '
associated with its socio-~economic structure would: onstitute: :
the basis ‘for the- college s core curriculum, Infor ation.

collection and dissemination activities would be ba ic to

the school's progran which would include the examination of

communlty resources "and evaluatlon of information from

worldwide sources about similar problems.* Students would
review  community ploblcms, sulve} resources and propose
solutions.

viAvailability of ERIC Documents

MlCIOflChe copies ‘of these documents can be viewed in
any of . the more” than 500 libraries across the country . that
- 77 subscribe_to the ERIC microfiche collection. - A list of theso

7. libraries is avaJlabltno. request from.the Clearinghouse.
© . Individual copies of therocumen s tan- also. be_purchased on -

" .microfiche (M) or in papcr copy (pC) from the ERIC Ducument .
chroductlon Scrvzcn, P.0. Box O, Bethesda, Maryland 20014. = 7 T
MF pr1ces are $.65 pcr document reqaldlcss of ‘length; PC ‘
costs $3.29 per unit of 100 pages or less. Payment must
accompany orders Lotallnc less tha1 $lo 00 a handllng charge -
is not rcqulrco i

: i : . . -
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. CHAPTER Two e S /
EVALUATION AND ASSESSMENT oF COMMUNITY SERVICE pROGRAMS

B . . . | .

: by . . o
‘Paul A. Elsner, Vice Chancellor e
Peralta Communlty colleqe District. IO‘ IR
. A ‘ -| . )
[ . Practlcally all. communlty colleges prov1de some form

of community service.’ Broadly defined, . any program, course, .
or service constitutes service to thé community. What.
community college people define as community service is
well descrlbed in Cdllfornla S School Accountlng Manual:

l

récreational services Wthh an cducat:onal insti-~
tutional may provide for its community over and -
beyond regularly scheduled day and evenlng classes.”
/
C 2. Accountlng Manual:. "Those serV1ces'prOV1ded by
. * the school district for the community as a whole,.
P - ‘or for some segment of the community, excluding .
' " public school and adult education programs Operated
by the school district for whlch staLe apportlon—
- mént is received." : i

In the Peralta Communlty College Dlstrlct theSL expendl— \
'ture areas are authorlzcd as communlty serv1ces

1. -Cultural Actlvltles and EVents il Those act1v1t1es-
or events designed for the’ community as a ‘whole
(those persons who' are not enrolled as recular,'
-full-time’students of the, Peralta Colleges).

a. Pelformel s fees.
b. Theicost for rental ¢f equ1pa;nt and/or. fac1ll—
I
. tlLS related to the rogram or production.
-c."Publlcatlon and publicity costs relater1 to the
. ‘ programs or product/ion,
" ' d. Custodial, security or other services xelated
N _to._the program or /production. .

b e - 3 o’ - . .
- . . i
i . . . ‘. .

\ . L L

i

1. Worklnq Deflnltlon- "Educatlon 1, cultuxal and - v

Syer



_ . L o . [ .
v 2. Film Serles - Communlty Services- funds may be used

. - to. undorwrlte the cost of fiilms for' a program or
' series of general interest to the communlty or for__
a workshop, short course or class.which is aimed
at clientele not normally scrvcd by  the rcgular
plogram of the collcge.7

{ .

3. Lecturers and Speakers <~ Community Services funds
‘may be used to pay fees to lecturers and speakers
.1nvolvcd in proqrams rcpresentatlve of interest to
‘the community as a whole: It is permissible to
pay fees for lecturers and speakers involved in

-  the regular instructional program of the college

" only if the presentation is open to the general:
' qubvlc and iss offered at a time and place where
it is coﬁvenlent for thezpubllc to attend. '
4. Workshops, Semlnars, and Short Coursesx—— Communlty
' ‘Services funds may-be used to undcrwrlte all costs
relatéd to workshops; semlnars, and short courses
outside of the regular instructional ﬁrograms for
”whlch state apport.ionment (EDA) cannot be recelved
Such act1v1+1es sheuld be appropriate to anb con- .
sistent with ®the educatlonal goals-and objcct@ves
.of the colleoe.h

. 5. Personnel == Commun:t; Services funds may be used
© to pay . all or'a portion of.the salaries of full=
T time! and part~time personnel (1nclud1ng students)
7. ! employed to work .in programs of se1v1ce to the
t communlty as a whole. " .
6. Capltal Outlay ~= Communlty Se1v1ces funds may be _
used for capltal outlay: expcndlturcs, including the
cost of fa01llt1es, which are essential to the

optratlon of the program of- Communlty Se1v1ces.

~

Hlstorlcally, all publlc communlty collegcs have beem ‘in the
community service business datlng from a' simple adult educa-
- tion mode of offering t& the more complex communlty posture
_eXempllfled in the follow1ng summary by Fernandcz
- The "movement" of the 1960's dlffercd *in at.least-— -
b Mive significant ways rrom ‘the more traditional forms

. .of service to community’ gidents. First, the campus
.was now seen-as the length and breadth of the entire
college district, "and beyond in special cases.. Second’,

programs were now desigried to bring the communlty to |
the college and to take' the college: program out into
the community. Third, instructional phases of the’
communlty services program were ho loenger limited to
the formalized classroom. Fourth, ‘the college bécomes
~ ‘increasinoly awarc of its reasponsibility as a catalyst
* . in community development and communntyrself_1mp§QVemtwt»
Finally, the community services program sought to meel:

18
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'é 'Thls dynamlc hlsmory now brlngs us to the follow1ng

‘for restoring acgountability im.a- $500,000 communlty ~based
ﬂpr03ect known .as’ ‘the Peralta Colleges Innc1 City PrOJect———

' \ . " o

s spec1f1c And 1mmed1ate;commun1ty needs rather ‘than’ to’ ,

"-;'s1mply duplicate existing services Jn he communlty,_.‘
. €. g., ‘adult schoo1 courses. - t\

'

ypes of condltlons.__

0o

A. ~The educational dollar, formerly set as1de for
- 1nstructlonal purposes, must stretch for community
actlon, theater, ecreatlon, films, cultural events,u,

>\ consumer s ctlon, legal ald etc._ '
\ B.Y In our Dlstrlct close to a mllllon dollars of ex- Lo
.pendltures annually éo ror communlty serv1ces programs.-~_
-C. V1rtually every communlty colleqe in the country is
_ i eXpanding communlty services faster than it 1s
'Ls\;\: -expandlng any other functlon 0or. serv1ce.

~——

D. In a survey of Northern Callfornla communlty collegesy
“annual expenditures for communlty serV1ces\1ncreased '
approxlmatelj 12 té 13 per cent as oppodsed-to five'
to six per cent for other expendwture categorles.

‘E;' There has been a strenuous’ act1v1ty among communlty

o - services staff in. our publlc communlty colleges to.

: - . tax their - 1mag1natlons &and - resourccs with view’

Rue i uncoverlnq nmew .services to the publlc, which are
« broadly and sometlmes loosely deflned as communlty
serv1ces.‘ S : : : . .

-

-

P Phllosophers and prophets of our movement have

attempted to establish communlty services as the -1"?
raison d'etre of our existence,. the bas1c canon of .
" our 1deology serV1ceAthe communlty ' '

°

G. An energetlc, almost fren21ed search for new
- clientele to-the community collage. has resulted
all under the qguise of new. communlty SGIVlCeS to
Sy ca new communlty x .

]

, L L - . =
The descn ptlon of these condltlons is somewhat facetlous,-"y
.because I am w1tness1ng our third formal .evdluation® ~of" com-

munlty serv1ces in three years in the Pcralta Communlty

“,College District. My first expeflence at’ evaluatlon of
- community services came in the first month that:

marrlved
at’ Peralta, during which time I had to assume respons1blllty

o - . . . S ":’ e ) ) \
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a program descrlbed at best'as a run—away, out—of contﬁ@l _ . :
program designed to promote the services of the colleges in ' y

. the- communlty through four broad program features. - N

'l;/”,,student ‘service corps to carry on a work study
"7 service program of communlty outreach develOpment
and serv1ce An- the ‘inner. city itself. , S T

2.1.Commun1ty Development Centers to prOV1de educa—
- tional and counseling-serviees.in the innek c1ty._
The Centerc:-would also serve as a focal-point for -
workshops and other programs to be initiated in o
4 later phase of. the project. _They would also "~ - T
yfac1lltate the supervision and" admlnlstratlon of-
o - the activities. of the student serv1ce corps.
;i 3.7 An enrlchment program to prdV1de workshops in
| art, music, and drama to be supplemented by o
recreational, gobcial, cultural, and -educational :
experlences atnblock, ne1ghborhood, and‘dommunityvz
.levels.,' ' ' ' -

&

‘4. A scholarshlp system pr03ect to prov1de f1nan59al L

, . }. _.assistance in the inner city for those who wigh” : e

;¢_~to\attend cqllege to prepare\themselves for.” -
L careers ‘in publlc serv1ce. e

, Lo TN s a

In addltlon, ‘the program 1ncluded such features as’ the.
follow1ng :

Included in the proposal are educatlonal experiences - e
- which would include spec1al courses in effective. .
_.ﬁ\v‘-communlty participation as well as’ courses and workshops_
7 related. to: cultural enrichment. '"Community partic-
 ipation courses would include those related: to the
-social, 'economic, ‘and polltlcal problems which. .
‘ residents: of- the inner city-face as a part of their ‘
. . everyday llves.: A special emphasis will be hlaced SRR AR
T s—probilems of the family in the.inner- 01ty Such
e ) - courses w1ll 1nq&ude basic economics with an emphasis .- "
i
{

M

on budget skills)y and political problems with ap! - - C
‘emphasis on how.residents of ‘the inner c1ty can'! 1 T e
effectively organize to present their grlevances and KR RS

needs to polltlcal agenc1es in the communlty

In general four major steps were, taken to rest@re

'-.accountablllty : o S . : AT ,g?
vl. The Innel C1ty PrOJectJ,-ncludlng the four . - '__.ﬁh U2
- development centers, were 1ntegrated 1nto the; . ST S

SR I college . operatlons.

'
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2. Lines of communlcatlon and organlzatlonal lines '
of responsibility were clarified and ‘redirected
so that-the Deans of Instruction were responsible
for the program's operation for 1nstructlon, -
Deans of Student Services for outreach counsellng,
+. and the development centers reported to’ the major o
' - deans of»the campus. _ S '

L

3. Lhe nxecutlve virector of the progeCu was removed > e
' o

T . 4. .A formal evaluatlon)of the program was launched
.Y : e

: " The focus of the evaf‘\tlon .came from the staff of the
District, the Presidents, »&nd-key" aTrectors of the project ,
who qenerated several questlons...Tﬂese Lestloncswere , -
stated as follows: . ’/? .

f ’ e /
P P . N

\b- ' ;?’ v - - \_\‘ //
Changes Within the Instltutlon ' s . f ﬂ.. //
: E ny
_ What' changes have taken place in the 1nternal arrange-- = .
ments of the college in attempting to serve the new cllentele e

of the Inner City. PrOJect° o . = S /s

i

Changes in Personnel Policies and Procedures

o Spec1f1cal]y, how as the Inner City Progect affected :
the person53& pollc1es_ nd procedures of the" Peralta\Colleges?
Changes in the Commqnltz e N

| .
| What changes have takenfplace in the communlty as ‘a , : C »
"‘result of the Inner Clty PrOJect° o : e ' RO

- , . . : ‘.

’The Cllentele ' L L' : ' ;_,N_”.7 _ .

’What has ~happéned to- the cllentele in the field thac ‘
the Inner Clty Progect was ‘designed to! serve° -

! LT e

'The Target Areas'”ﬁff o o T e

, - Has: communlcatlonjlmproved w1th the const1tuenc1es
of the targec areas served by the -Inner Clty PrOJect?

q\s

A Model for Y ure Proqrams
. ‘Does- the hner Clty Project have: spec1al features that
. have broader appllcatlon as a model for'out—reach pro rams .
-, ine the natlon S communlty college movement° IR AU

®




o Strengths. of the Inner City Project

What are the essential strengths of the Inner City
© Project? : : :

.-,

Weaknesses of . the Inner C1ty PrOJect

: What were the weaknesses of the Inner Clty PfOJect°

Recommendations for the Future

What are the spoc1f1c admlnlstratlve recommendatlons
for the program over the next few years’ .

. , |
1 .What was Learned from the Inner-City Project?

‘ The most fundamental generallzatlon we- can offer ‘was

rthat out-reach programs into the community can be’ Just as

' effectlvelj delivered -by the ‘community .college as by non-
traditional-approaches, more complex 1nteragency arrangements, .

: and les ~orthodox approaches. o o . : ”%

1 . . ]

Summary d éonclusion‘

From\the standp01nt of ach1ev1ng changes w1th1n the
traditional community college, it may K be more effective on
a long range basis to involve the more avallable and- t1me—
proven méchanisms. Still the most effective out-reach
programs result from "courses" taughttln the communlty
Some communlty service. programs are superflous, repet1t1Ve,and
overworked - in the inner city community.. Competition with.
"~ many agencies, institutions, other delivery mechanisms such
..e.* " as church, nearby four-year colleges, adult schools, public
A ‘service units .appear to diffuse community serv1ce efforts in
‘many ihner c1ty “reas

Exten51ve decentrallzatlon of serv1ces to the communlty
did not assure that rull profe551onal ‘advice,, ‘direction, re-
direction, and reshaping of the programs took place. Community
centers lost -their: credibility as being -out of the mainstream
of responsibility.' Loss of control of programs and full abdication
‘of authority can result from over- decentrallzatlon, part1cu arly
in target area or ghetto areas.

: . . .
. . i
S .. . . . i

i )
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PAruitext provided by eric [N

In addltlon to the above ebservatlons, it has become.

zapparent that- whlle the~pub11c tolerance for general expend-'.

itures in educat:on is high, areas like community service
programs appear to be egually accommodated; yet when resources

‘are scarce, the puollc, at least, represented by outr- board

of trustees, is anx1ous to scrutlnlze anc1llary programs.
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. g S APPENDIX B: DATA REQUIRED FOR EVALUATION/v
i»; ) : AND PLANNING - Communlty Services -

Peralta Colleges

.

!
A. The Structure'of Administrative Decision~makin§ Data

1. List’ organlzatlons used to establlsh need for program -
T ‘How is program determined? '
; .
What kind of organlzatlon is it?
In what manner did they influence your programm1ng°
-What was the extent and nature of the contacts?
. Indicate if they- co-sponsor or cooperate " How?
/ ‘What spec1f1cally did they do? L '

Sy

Qoo

~.

e - €. Assess’ the value of ‘the contact. S
ff&. On what bas1s were organlzatlons 1ncluded - excluded°
‘ - 2// Adv1sory groups ~ list and indicate for each
T )/ a. 'What type of group‘ls it? 5’
/. ~b. Whom do they represent? ’
) A - T 'How'® is their membershlp chosen°
J 3. Demographlc factors - d1str1ct w1de - pr1mar11y from
/ . . census data/ ; :
¢ /( » ' ' .
N // o A valuable source to determ1ne the makeup o£~the
. / -+ District - espec1ally useful in progectlng programmlng
' 1// - _potentlals'— both of groups we may have' reached ~ and
/ .~ have not as yct reached . . : _ n
/(‘ , .- ’ . - . ) /ﬁ\\
7 : a. - Race and LthnlC compos1tlon ' . ¢

Lo ‘b. Economic data - .

- .1, What proportions of people rece1ve how .much. 1ncome7
2. .What.proportions of m1nor1ty groupc_make : o
. how much income? SR
3. ‘Social data ‘- .what numbers are engaged in trades,.

professmons,,buslness, other occupatlons°

. C. Nelghborhood patterns - ‘whatever 1nformatlon
' avallable ' ‘ '

£

[




_B Coordlnatlon'

cC.

4. . Surveys - what are peoples' interests {'what;will'

, br1ng them out° : L !
1nterest" questlonalres

“a. to establlshed malllng 11sts
b. '"random"'surveys_f D1str1ct—w1de

. /;‘
S

1. Internal -~ presume exchanges of 1nformatlon.

' the various community - serv1ces elements
the Peralta Distriect. L

2.-hExternal

a.  Unified school d1str1cts .

b. U.C. - .
c. Other organlzatlons - s . &
' community - E .
libraries -
"muSCums g

Impact and/or Effectlveness of: C/S Programs -

etween'

Criteria for program evaluatlon - essentlally a

measurement of . whom' C/S serves and how well.

Information” gathered here would be: S1mu1taneously

used for programmlng for the follow1ng year

1. Slmple attendance counts

._>‘_

[ 8]

“Dttendance in Lerms uf populatlon groups -

hat groups of people are turning out for what

'klnds of events and programsﬂ

a. Age. - proad ranges . -']‘\
' to 21 I
. 21-30
31-40
41-50
51-60. o
. .60 and over

mLﬁpJ»nJH

~“b. Sex

R pOccupatlon, trade, profess1on\ employment;:’mof;fjﬁﬂ'""

 be. 1nd1cated in a WOrd or two“
"d. Education - - ' ‘ |
1. ‘Elementary school dlploma
2. High school diploma ,
- 3. Associate of ‘Arts. degreev .
4. Bachelor of Arts deqree
5 .

. Graduate stud1es

=

e T




" e. Race or ethnlc background ‘ o .mf_:'

1. . Black : o
2.- Caucasian - T o o
3. Filipino o . '
\ - 4. Mexican American or Latlno
‘5. Native American
6. . Orlental ’

3. Preparlng surveys of evaluatlon and suggestions by
' audiences and part1c1pants depend1ng upon the type
of program presented ‘ e

a. What was the degree of acceptance’ Preparing a
. scale. _ - :

‘1. outstanding e

" 2. "very good -

3. 'good

4.

5.

.

" fair . S N
poor '

~b. ;Would _you attend a 51m11ar program (event)? v
1. yes ‘ :
2. perhaps F,]
3. no. o

;c.‘ Identlfy program elements that were partly

.attractive - .
1. What did you partlcularly llke’.

2. What should not" have been 1ncluded'or
' presented° ' R ,

f
i
!
{
!
N
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Lo .. . THE SYMPOSIUM:

‘Invited Adéféggesf‘

‘from Program Directors of

Lo, - _--€émmunity Service

i Programs-
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CHAPTER THREE{,f
1] o |

THE NEW NEBRASKA LAW AND THE COMMUNITY SERVICE SCENE e

\\lky»

¢5Yj;,

h” S ’ Jerry A. Lee, Pre51dent R
' Platte ‘Technical Community: College :

. Columbus, Nebraska;g}1
.In- the Sprlng of 197l the Nebraska Leglslature passed -5ffw'
a far reachlng pJece of enabllng leglslatlon . The 1ntent PR IR

~and- purpose was "to‘create a new. statewlde, 1ndependent ‘“«Nlnw‘
system oﬁ locally governed technlcal communlty colleges. BT

.;_The Yebraska Law

Flrst the law declares that technlcal communlty collegesfgﬁ
.»dre to:be separate from both grade and . ‘high. school systems; ' . -
rom'other 1nst1tutlons of- h1gher educatlon, and speC1f1cally,
he two-yean colleges are not to 'bé- converted ‘into four- year

"4ibaccalaureate degree= grantlng 1nst1tutlons.' Secondly,_the

law. specifically calls for the_ two year 1nst1tutlons to-offer .

‘“comprehensive communlty serV1ce programs. ~The . detail” of the
“bill and: its importance ‘to. ‘community. serv1ce efforts.in. L
Nebraska.is. most clearly 1llustraLed ‘in the, sectlon that reads'" -

/.That each technlcal communlty collegelarea shall offer‘
Jthoroughly comprehen51ve educatlonal {training, -and .
service  programs  to meet the ‘needs of both the. communltles
. and students served by comblnlng high- standards of . :
fexcellence in academ1C'transfer courses; . reallstlc ‘and’ T
- practical’ courses in’ occupatlonal educatron, both, graded I.;;]; i
and ungraded, ‘and- conmunity: services of :an educatlonal,v--*'f’
fcultural, and. recreatlonal nature-"and that each technlcal
. community college area - 'shall maintain an open=door. pollcy, u,'”
- .to'the end that né student will be denied admission & .+ .
because ‘of the location .of his re51dence 'or; because '
ﬂof hlS educatlonal background or ablllty, e
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of addltlonal 1mportance is the sectlon of the blll which
_‘authorlzes the ‘establishment of n1ght schools and%authorlzes
 classrdoms and other facilities to be used "for.summer or -
night schools, or for public meetlng and for any/other uses, ----- _—
consistent with the use of such classrooms ‘or fac1llt1es e
f,for technucal communlty college purposes B -} :

. , In effect ‘the far reachlng Nebraska leqlslatlon,"
. modified sllghtly in. 1973, has placed: communlty serv1ces as"
e e Ones ofwthe ‘major: m1ss1ons of ‘each technlcal communlty e e
Y o " college 'in Nebraska \Follow1nq th1s mandate there have been
B - a.number of Deans and Directors of Communlty serv1ces app01nted i
in the-last twd years in two year: colleges where no such
off1cer prev1ously ex1sted ' :

4

K

~——

Organlzatlon Df a Techn1cal~Commun1tzﬁColle

s e The new_technlcal communlty college bﬂll calls for every
..+, count in-‘the state to-be placed ‘into ene of seven technical:.
‘ .communlty college areas. Platte College i/§ one of two colleges
of the- Central Nebraska Techn1ca1 Community College Area, o
a twenty- -five county area of about 15, 000’square mlles,a,*
Lapprox1mately lSO mlles w1de and 200 mlles long There~

e Of approx1mately 300 000 There are- approx1matelx 14, 000
- 18-20 years olds  in, the, populatlon, whale the median’ age v o
. for the area.i over132 Thirteen countles list ran urban e
. population, and. in all but 6, the rur7ﬁ populatlon is. larger
SRR © than. :the urban. . The| total population /is approximately 55%.
T “_"‘rural and 45§gurban,tw1th the bulk of/ the urban. populatlon
B “in five c1t1es " Tp cope with this h ge ‘area and scattered
ﬁpopulatlon the Ared Board of. Trustees has authorlzeq the-
- development of an Area Office, . located at a site separated .
from either ‘'c mpus.. The officers . lbcated in the central . off1ce
are the area president, ‘the. comptroller, purchaslng agent. and -
~contract officer, federal programs -and personnel off1cer,,
{ . . .. and the area community service off1cer and :his” staff of two
b full-time admlnlstrators.. Communlty'cerVIces isy defﬁned
PR ~ .as an area functlon to ihsure-a more equal dlstrlbutlon of
':the serv1ces to all countles 1n/the area ‘"s,gm,;, :
H

; The Area Coﬂmunlty Serv1ces Oﬂflcer ‘-iﬂl,.si'fh‘kﬁfl n;f e

S

The area commun1ty serv1ces off1cer is charged to develop-L,;

- centers within commutlng dlstance for- all res1dents of. .the A
- Area. . The centers include’ ‘both the two" main campuses, Central»)
Technical Communlty College,’and Platte Technical Community.. .. ..

‘7College, as well as lS addltlonal centers dlspersed throughout3ﬂﬁ;

'the area - e T e L : Tl

[ .
- Sa L,




. Whlle ‘the two campus pres1dents have kept the authorlty
for hiring and firing the campus community service person,
of their respective campuses, the campus communlty service ’
administrator 'reports to the area communlty service offiger,
and follows his suggestions and directions., All" of f-campus
site coordinators . report. dlrectly to the area communtif

o

““servicé officer, and follow area guidelines and dire tions. . - , -

the =

: o control and directiorn of the area officer. Extended day '

ST programs- conducted on campus are under campus control. . -

-7~ However, “extended:day. off- campus programs are under the- aegls R
of the area offlcer.- _ e p..,.”, T

Coordlnatlng and cooperatlve effort between school d1str1cts/
YMCA 's, ‘and the various other communlty education agencies
'is the” responsgblllty of the area ccmmunlty service officer.

. However, all the administrators in the system reallze that while:

.~~~ .organization- respons1b111t1es .can 'be spelled out’ clearly SRR
on paper, the truth is that to be consistently effectlve and
obtain maximu. effect from the limited amount of resourceS'

ol and manpower available, two things'are needed: first,

B .strong belief that- the Central Nebraska Technical Communlty
College Area is-a "We" organlzatlon (thus ‘anything anyone of
us does separately can compl ment and strengthen or weaken
the entire area); and secondly,'a practical recognltlon that

. we ex1st to serve the area residents within -he.llmlts of"
our resources and area prioritism, and that lch, communlty
" services is one of the" organlzatlonal units\use to accompllsh

S that task.and is on an equal level with occurapdonal’ -and

~—~ I transfer programs, both structurally and functlonally Por

' example, -when the area presidents cablnet meets, it 1nc1udeS~'
both campus presidents, the comptroller, the purchas1ng

f o agent and contract offlcer, and the communlty serv1ce offlcerr

All credit-free programs’ throughout the area are- unde

e

e
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"~ approximately 4,500 children. Our. seconﬁ off~- -campus- activity
'1s an eight voice student s1ng1ng group’ known .as- the’ Cantarla_

N .
: . N : S
- . . . N N

Community.Services on One of the Area Campuses';_ R

L

‘While communlty services 'is an area functlon _a descrlp—f

, tion of -what happens on the Platte Campus w1llllllustrate

how community serv1ces can flourish at an-area site. oOur.
on-campus community serv1ce program for th1s year\lncluded

the following: < * R : L y Ly
1. Short courses, .credit free - - - 1,300 enrolled. R
‘2. Workshops, ‘institutes, clinics, one to ‘three. . R
days' (thirtty-five) *-- - - - - .- ~.5,500 enrolled Cee
3. Adult Basic Education .~ - = - = 150 enrolled. S
* 4. Adult Counseling and Testing -~ - 250 served ,
5,~"Educatlonal Consulting.--to any area organlzatlon
B = - = 15 different organizations . . .
6. In~Seerce or In- Plant courses- - 10 courses, Sy
. 250 enrolled . B '
7. Speakers Bureau - - - = - - = =15 reouests filled .
8., Art Galleries and Shows - - Two two-day .showings

of Community Serv1ce students work, and one five

day Fine Arts Festival that combined both full-

time student work and- communlty service students
(First day of festival dr&w 800 local citizens). oo
9. Clesaringhouse activities - - Distribution ‘of more . .
than 1,000 free pamphlets to citizens on everythlng L
- . from-Banking to-How to Quit. Smoklng ,
©10.. Insect Identification Service- - Free 1dent1f1catlon c TS
: of insects , by our science. d1v1s1on Slxtv flve _ [
‘calls received-and served. : ' o

In addition to the precedlng, the college also performs

two off- -campus act1v1t1es First is the ‘Touring Children's’

' Theater which is 'supported by -the Nebraska Afts Council. - This
year the students performed at different off- campus s1te§/before

This group, also supported by the” Nebradka Arts Council, °
performed: at 29 area high. schools before more than ‘10,000

'studenas and c1tlzens and. conducted three concelts on campus

wj Platte College, because of the varlety of its programs,
was selected as one of the sites to try Communi- link,. o
tralnlng activity wh&ch educated local citizens in how to’

. . establish linkages between the various agencies in.a given:
{ community which are involved in services to adults. The lesults

y

of those training sessions with twenty-seven local citizens-
‘ended in the formation of a citizens group that:ultimately’
1ncorporated and ,is working dlllgently to establlsh a day care_
center .in our community. . :
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~“held in. Buffalo, and..to take the graduate courses necessary

] : : ] \ . . -

ﬁuture PrOJects' o t.v S ' . w0 L

Two progects on. the draw1ng board for communlty services - | .
-on our campus are the establishment of an Institute for | R
Creatlve Problem solv1ng, and a’ Management Lnstltdte : ‘ .
The Creatlve Problem Solv1ng Instltute w1ll be d signed -~
to teach creative problem solving skills and to hduse mater1als S
related to creative, problem -solving. One of our faculty SRR SO
members; has agreed . to .go._to_the- Nat10na1 tra1n1ng sess1ons L

to teach creative problem solv1ng . The college has agreed, = . . -~
in. this case, to pay the training and travel costs of the ' o
1nstructor . C -

\\ 'r'The Management Instltute 1s currently be1ng formed through

71ndustr1es . The advxsory council has agreed ‘that they will
.:_house all thelr ‘training aids at- the ccllege, .as. opposed to . ¥

"Leeplng them in:thefr separate plants.. ‘Thus,. - the first major

 role of the’ institute is to act as a ‘training. collectlon site

.~f.pe0ple could be tralned. Th1s represents- only one of the
;oo great number\pf challenges and - problems fac1ng all techn1calf‘
'communlty colleges in Nebraska.

, State Profess1onal Adm1n1stratzon and Educatlon Help

ras the cont1nu1ng need to deVelop adult education and Lo ‘

- mover in the development of. a state w1de coordlnatlon council.

~who are w1lllng to answer. inquiries by telephone or writing,
- for free, and to v1s1t s1tes on a cost to the consultant bas1s.

ConcluC1on

' New Nebraska law. Th1s is a good s1gn for all»Nebraskans.wykvp

fhas selected as its - second priority for the year: 1dent1f1catlon of
~.current - problems teachers of adults are hav1ng and compilation: '

an advisory council composed of personnel officers of area

‘and clearlng house. Secondly, the couno:l‘wants the college .
to develop. a: procedure .80 that' as few as one of thelr ot

= ‘_

S < o - S L oo

EJ‘ “In’ recognltlon of the present challenges; as well - - ';:'{ﬁ}
community serv1ces,.the Adult and Cont1nu1ng Educatlon ,
Association of Nebraska (ACEAN) has selected as its tOp T
prlorlty of ‘the association for next year to-be the prime ~“-;':-5\;;

for-adult education. ' In addltlon, the state. assoclatlon

in booklet - form- by teachlng problem area of a llSt of - consultants

. 1.

Communlty serv1ces in Nebraska Technlcal Communlty Colleges
whlle still a-relatively.small activity in most colleges, ‘ -
‘is very healthy and grow1ng rap1dly under 'the stimulus df the

B




. "' CHAPTER, FOUR.

A I

A 'NEW' CLIENTELE FOR A 'NEW! COMMUNITY COLLEGE
) 1by
Bruce M. Bauer .

' Director of Community Services
,orth ‘Hennepin Community College
Brooklyn'rark Mlnnesota

The, program *of'Mlnnesota s. "new" communlty colleges* J
may’ be thought of \as’ twofold:. formal "education and informa
.education. Through its formal dimension, colleges provide
transfer, occupat10na1 general educatlon, and guidance and |
counseling proarams for: youth and’ ad s enlolled in reguila: 1y
-scheduled day' and-evening-classes.. ~But ik is through its”
informal, commupity dimension that the college approaches
the responslbllaty\of being a commun;ty college.- One of th
chief catalytic agents aCCUmpanylng this: metamorphOSLs has -
been enlarglng the scope of procrams of commuu1ty gervices..

: A

~.The phllOSOphV that the communlty collcae campu$ encom—y
passes the length™ -and breadthr of tlie -college service area;
‘and‘that the ‘tofal'population Gf- the "area. Is its clientele,
_makes it poss1b1e for the. communltv colleoe, in a. fresh and
’ untradltlonal way., to broaden the base for "contlnulng ed—
ucation. o R . o : i

4 : H . “ !

o~

The Senior Cltlzen - "New" Cllentele Por Communlty Serv1ces

Rather than tacleng the whole area of Communlty Serv1qes
in Minnesota, 'focus-here is on the .probdems and pOtentraLs of
a new student pOpulatlon -~ the 0lder American, or.thé senior.:
citizen or the Gglden Ager or whatever terms ‘used to desc11be
the.65 and.oider people. The 1mp11caL1on° flowing from ‘the
two~year col]eo commitment to meet: the needs of thls new N
cllentele are both ezC1t1ng and chalrenglnut~ :
_ *Edltor s note From 1915 1Lo 1963 the two-year collegcs‘
.of Minnesota were srnole K=12 district -junior colleges from
1963 to 1973 they were designated by law as state junlor ‘
colleges. Effective Aug., 1973, they were 1cdes1wnated
by law, as commurnity colleges. E AN

et




. _ The 1ntegr1ty of the aglng Amerlcan has long been threat—
‘=jened ‘by the-values society regalds ‘as 1mportant and now. by
RN ‘the: numbers of -aging people in: thls soc1ety.ﬂ TWO. of these
7w o .values: are eff1c1ency ‘and : achlevement in the world:or" work.
"« . By declarlng "statutory senlllty" Uporn persons. OvVer sixty-
. .five years of age, soc1ety has negated ba51c rlghts ‘of ‘the
”fflnd1v1dual R L R :.ht.s' ﬁw'
B ”{” The result is . a: trend w1th1n the U ‘S towards the gradual
- social devaluatlon of older’ people., ‘This comes 'at.a. t1me of -
\;‘uspectacular growth in numbers--twenty million- Amerlcans are .
77 .65 or over. They: have also increased’ proportlonately, from;é_* SR
T 2 5% of the natlon s: populatlon to 10% today.:, S o

Kol

Margaret\Mead says the aged are, V; . a strange,
'lsglated generatlon,\the carriers.of a dy1ng culture.ﬂ e
S Ironicaily,. millions ‘of: these‘“shunted-a51de" old people,jy
...+ are remarkably able: "Medicine has kept'them young at the same
j ""*,tlme that technology has made them obsolete "13r_ TR,
RN ST B T :
‘ Slnce educatlon 1s looked to often for prov1d1ng solu~,1
'ﬁtlons to’ soc1ety s ills-and "sores," w at- are-some.of the-
1mp11catlons for. educatlonal institutions- to meet the pre531ngf-*
fneeds of the elderly 1n our soc1ety'> ‘*‘ :~%/g ST £

L I

: Enter the ,ommunlty college - an 1deal vehlcle to prov1de
new avenues of learning and 11v1ng for. senlor 01tlzens., The ,
,'communlty college "movement” is‘an evolutlonary one with clear
roots in the_"junlor" college beg1nn1ng about 70 years ago.'
Unlike - the ‘senior eitizens, the/70 plus years' and developments
: represent an age of young. adulthood but not full maturlty'for
. " the. communlty college.j a/('"wm v L ol

3 Senlor- izens are one of ‘the "new const1tuenc1es of

~ the community collége. Accord1ng to a recent. survey. of nearly
twé htndred communlty services directors in communlty colleges,. .
vl34 consider service to senior citizens to be''very important" . -

R as a key element of community servides, 44 consider this to '

el "moderately 1mportant," and 13 feel such serv1ces are “sllghtly

R klmportant " R SN

: At ‘the Wh1te House Conference on. Aglng, several areas
'y, Lof senlor citizen needs were identified.  The report 1nd1cated
the necesslty ‘of cont1nu1ng educatlon for older Amer1Cans

AR

- ;?"djlﬁThe 01d in the Country-of the:Yonﬁg,ﬂ'?imek,Aug. 3;’1970,1"
. p. 49. ‘ .o : ‘ T _ = :
v , 2Myran, Gundar A., Ph D. "Senlor Cltlhen Serv1ces 1n

. Community Colleges,"” Research and Report Serles #5 Nov l971.

!
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. The educatlonal needs of older people vary w1dely.,
'+ About one-fifth. of. Qhe populatlon 65 and oyer is- func-
“. " tionally. illiterate. It 'is reasonable to suggest many -
.~.would benefit if they could learn to read and write func—
. -tionally. Other kinds of education senior c1tlzens ‘may -
“‘need 1nclude-: phys1cal fitness . (dlets,.exerC1se, .etc. ),
income matters management of legal affa1rs,§hous1ng ime- ,
provement, and adjustlng to changlng personal relatlonshlps. T
. [ -
, L Beyond these more bas1c educatlonal requlrement , the
?;~ o ‘elderly need educational experiences offering a. change to.
ST ;express,EQEmselves creatlvely and 1ntellectually. They
: ' . -also_ nedﬁ'educatlon that will prepare them to - 1rfluen e -
'thelrvcommunltles in social and: governmental areas “that S
affedt thelr lives.. . T R o o 0

s

/Senlor Strengths and. Needs ; ‘% D »i
. g .
Senlor c1tlzens are, by® and large,'capable of ex-
p101t1ng the opportunities available to them and of creat-
ing their own opportunities ‘(note- the newfound political
clout senior c1t1£éns associations’ are developlng) \-Their .
maturity and experience is such-that they, even more ‘than . .
youthful learners, need to be involved in planning -and .
"flmplementlng educational programs intended for their age -
- group. ''So senior- citizens services aré likely best developed
by the community college through a working partnership' ' -
other communlty organlzatlons involve with older persons and e
“ the senlor c1tlzens themselves . S : :
O .

Senior citizens have unlque needs whlch cannot be .
met simply by extendlng to then” the youth- or1ented pro- .. -
‘grams.. Involved is the re-ordering of prlorltles within
the institution, ‘restrugturing of present programs and

_kreation of needed programs. . i .

=  'Within this context, there are man serv1ces,that =
- communlty colleges can, and do, .provide for senior ‘citizens. - 7
".A promising beginning -has been made. One of every four - ’
' _communlty colleges offers some form of direct sérvice to

senlog c1tlzens and many others are now mov1ng 1nto'th1s’
area. :

Thls phllosophy is not exactlv new. " The 1ntent of
~adult or contlnulng education: usual&y applles to” the 18 45
age group. - But the follow1ng statement of the Calwfornla

oo 3 gpid, S




¢

-than being "reluctant to.learn" .one tends to :agree ‘with

: 'society, and to "quench the 1nsat1able thlrst for know-

. with 1nput for program plannlng

"Administrators and the Bureau of Adult Eduﬂatfon, California-

State Department of Adult Education. in 1951‘certainly ish:‘wf
approprlate for the persons -over- 65 ;¥o wish to’ contlnue ’
thelr educatlon- : »

, Adult education embraces the learning
.achieved by adults during: their mature years- R Pt
_ " The major purpoées of adult education: i i SR
are; first, to make adults in the communlty ‘aware o s
of individual and community needs, and, second}. : = . T

. to give such education as will enable them to. 2 - S
meet problems that. exist now. . Adult™ educatlon S

"stems .directly from the people.  The currlculum
is based on present needs and problems 4 B

North Hennepln s Experlence F}

Although thele are those contendlng "older people arc'
treluctant to learn 'for ‘the sake of' learnlng'"5 that has
not been the observatlon of the 'senior"' on campus at"
North Hennepln "They .seem to "delight" in learning, but
approach "their: -college classes very. conservatively. -Rather-

Korchin and Basowitz who state. that, " « .v .« the old- person

performs more poorly because he is cautious’ and not willing ~
to venture a response for‘fear that he w1ll make an ‘error. "

The reasons older persons give for g01nq -back to school
are ‘revealed ‘in the study conducted of approximately 1,000
seniors involved in the North Hennepln program: " for personal

°

satisfaction, to learn about. new fields or "a new trade, to

have ‘association with others their age and with young . e
people, to understand better what's happening in today's = . ' ‘!

ledge. whlch age does not extlngulsh - . . I

Those 'senlors' atcendlng the "Campus TnVas1ons _of the:
colleye in July, 1971, and in October, 1972, filled ‘out.
questionnaires to prov1de the senior c1tlzen adv1sory commlttee

i

4Formulated by. the Cals fornla Assoc1atlon of Adult Eaucatlon_:

State~Department of. Education. California State Department
of Education Bulletin, 20 ~ May, 1951 p 2. s

. Busse, Ewald W. "Psychologlcal and Phys1cal Factors
Affecting Social Functlonlng of Older People," Duke Unlver~

sity, North Carollna, June 5 19, l96l

<

6Korchln, s.J. and Bosow1tz, H;, "The Judgment of‘Ambiéuousl

‘Stimuli as an index of Cbgnitive Functlonlng in. Aglng," Journal
‘of Personalltzj 25:11, 81~ 95, 1956. o T e

. 36 - 1_‘ ’ . ) . ’ . . o /",-'.




“the surveys revealed~ 2 ;ﬁ’
o f** average ge - was 68 :

© * most lived in their own -homgs
. * most had not gone beyond 8¢fh grade

g ' in" forma educatlon : e el
K ' * average Yearly 1ncome 4 approx1mately
. S ' - ‘ ~ $3,000 " p/?

.= . .+ ... = * favoritd hobbies or sghretime act1v1t1es
: T i included reading, ca ds,‘crafts and

T . ~ visitihg : : o -
P i , ' lf a vgét majority cons1dered the1r health
oY e . ‘ . . to e "gOOd“

* th vast. majorryy were not.. 1nterested i
redit” clas;es and could not afford t
L ‘. . - (pay the presert tuition rate :
‘ ' * preferred to/ take classes in the aftern on4
S . * weather cop itions affect attendance

\
|
i
S
i
|

4 oo t1ansportat10n is a problem for most
A . * most attend classes for personal satis~
. factlon

* with one exceptlon, all agreed that ohe is
"never too old to learn" S

* fac;lltles rlay an important role- n
sta1rs or steps, air- condltlonlng, eas
park1ng, short walks a must, carpeting|a
,definite. plus, coffee and cook1es whezrverl

e o . poss1ble, have wheelchairs available "
- ) o % friendly, "accepting" attitudes-on part.of
‘ Lo . - regular students seemed important -
Lo : * nearly all felt the courses and instructors
“rwere excellent ’ '
% most felt that their needs for soc1al>act1v1L1es
are being met by groups . or agen01es outs1de
of the college : 4
. , . * the.mpst. "popular" classes are- tr1mnast1cs, ,
. AT T psychology,; chorus, dancing,: painting, defensive- ..
S , driving, rap sessions ‘with students, public
S . S ; . " speaking, llterature, creatlve wr;tlng fllms,
o i ' . . senior power. T ’ S i

C g

=¥

f// To ass1st in program development, the college rece1ved a,
7y~ three- year grant under  Titie TIIIof .the Older Americans Act.
o of 1965. . As part of the grant, an: assistant. .program- director.
a (a senlor citizen) was hired.on a part tlme basis to assist in: . ,
program coordination. The .original senior ‘citizen advisqry com—i L
‘mittee has been expanded from twenty- one “to- thirty- ~-five- and . .. .
includes a Ccross sectlon of student, senior c1tlzens d\. others ,
1nvolved in or 1ntérested 1n senior act1v1t1es. §F£ C oL




. il v TSI § :
Most of . the programs offered are in the area of self
,deve10pment or - direct services|-to senior ‘citizens. However;
a grOW1ng occurrence gl the campus is . colleqe instructors.
uslng senior ¢itizens-‘as guesf lecturers -and resource persons L
_ in credit: classes. - Another obiservation is that once having . taken
L . non-credit ‘‘'senior' courses, more older persens are beginning
- - to -enroll in college crédit courses.  (For those who never
received their hiqgh. schodl ‘diplémas, a’ specxal G.E.D. course

-'1s offered- for obtalnlng”equlvalency certlflcates )

Summary and-Conclusioh- e :e R ER

ﬁ» "~ That- older. persons can learn has ngn evidenced throUghs

- ~the North. Hennopln Cemmunity Colleqe prdgram. .. A varlety of

. -other experiments support this.. Although motor: Derformance
’ docllnts,.and it may take lonqer for the el&erly B el 1earn new-
-material, lévels of - information, conprehenston, understandlng o
-and vocabulary hold -stcady with .age. . "The ablllty to abstract, et

reason and recall .hold up well and judgmental capac1t1es remaln

1ntact "7 = . ‘
The rankel 1njust1ces in our. soc1ety of "agc 1sn -can
be amtflorated by goverhnmental. action and familiar concern, -
" . . . but the basic problem can be solved only by a funda—

mental and- unllkely reorderlng the 1alues of soczety

‘Perhaps coMmunlty college" programs, whore thc young meet
the old! and wheve both|learn, may. help in the "reordering of -
‘the 0a1tes of soc;ety At least it! s one good startlng place._;.”v

‘The déors are openln now to make pocs:ble educat1ona1
opportunlty for the increasding nunbers of qenlors " who desxre 1t

! North hennepln Communlty Coiiege is 1ust ‘one example whexe
- "it's worklng

- . i . LR

\

7Cabot, Matalie H., You Can t Fount on DYlnC tBoston- :
"Houghton Mifflin Co.,. 1901 p. 43. :

8

. { .
"Runawvay Problem of Retirement, " U 3
Y ol

-

News and World

' _ Report, 65:77, August 5, 1968. . .- ' .




CHAPTER FIVE v
THE TEACHING LEARNING PROCESS
IN ADULT EDUCATION

ey R

R Gene Gardner, Dean of. Contlnulng qucatlon

Introduction

N The goals and ob]cctlves of any glven adult edpcatlon
course may be many asg can be ‘the overall goals for a total
~adult education program., Varied also are the individual ~
goals of the different enrollees: Somethlng within’ ‘the . o
framework of adult education must permit these various goals - »
to be achieved. One only has to witness the rapid growth of . B
adult ecducation  across the nation ‘during. the. past decade” to :

“Arca One Techhical Instltute; S
. Calmar, Iowa I toy

- determine that many adults seémingly are meetJna some of thelr
* goals through the pLoccss of adult educatlon

' ThlS rapldvgrowth of adultxeducatlon has ‘taken placefin = -5ﬂ;f
a society that equates the term education with a process. of o e

1nvolvement classically ‘limited to ages five through twenty-
- two or sb.

It hecomes rather‘ohvious. that this rathef ShOPWOrn ’ _4?‘::
on.ily’ v

imagé is inadequate. . Adult education .is no longer, :
extension of the eélementary-secondary sthools ‘and their’ methods.g

Adult learnlng//rperlcnces are being made to relate to the
worlds which the adult directly experlontes and out of Wthh
. h1s needs for educatlon emerge.- : : o e

, - Educatlonal nee@ are emerglng “for adults and society.in'. -
general far faster today than:ever hefore. Since: 1950 know-: -
_ledge has virtually. exploded, both in quantity and in availa--_ .
This knowledge is- also heing disseminated throughout .

the world at a.far faster pace than-ever before.. For:example, |
in-the Unlted ‘States thereé is what might be classified as a very
unlque ‘educational institution--the. unlverslty of the 1living
In the great majority of 11v1ng roons - thypugheut ~the _
country,,tqcre are’ radios, stereos, colcred te]ev1s1ons, dic<
tionaries, pOSslev a set of encyclopcdiag and in all pr)b— :
ab111ty at least one dajldy newspaper. ‘

Vb, 3
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“{fthe educationhal levels'climb ever higher. As the educational
.levels-have risen ;so has. the appreC1atlon for education. “Even
-thovy gh adult education normally does not include credit. type .

. college graduates.: If the upward .trend in educational.level
S rate 0

. The Adult Learner T y't S e

~:be’ the -necds .of the ‘adult learner. Overlooked “for many years
-and - thought of as be1ng unable to. learn at any@hﬁng beyond a.

. 'stature during- the past few years.. Dr._John Kangas, d1rector, SRS
- of the Santa Clara Un1vers1ty counsellng center, conducted, -
- research relating .to the, ability of ‘adults-to learn. aftery
: Uadolescent years. These studies, recently publlshed in- the

M;Mdthelr indication that IQ's of adults can contlnue to rlse untll
. the adult 1s well 1nto ‘the” s1xt1es T S Y S

. can be said to be a process of change that results in. the ;
. be provided with' the opportunity of ass1st1ng in the. plannlng

it should also be remembered - that, the process of group dis-.-

' educatlon, ‘be it - learn1ng new material or relearn1ng old Such

.. ing the necessary personal security|to function properly in an-
- educational setting. Generally speaking, the older the 1earner,/

.- has become suff1c1ently mot1vated to partlclpate in a learnlnq

about the bus1ness at hand.

S A: D .:_t:{"r ) ) o ) - .~ . S .
N . /
!

Slmultaneously w1th the knowledge explos1on, we have seen_

of activities, many students enrolllng in adult education are

coritinues, and this would appear probable, adult education wild .

contlnue to expand for several years. to come at a s1gn1f1cant e
e

: o o : O

Yo
A TR

Although several pertlnent reasons havetbeen g1ven for thejg;
=growth of 'adult: education, at’' the heart of this movement must

snails. pace, the adult‘learner has ga1ned ‘considexrably in

Journal of’ Developmental Psychology, seem to. conclusive in’ ;jz’*'

Adults may pursue cont1nu1ng educatlon opportun1t1es for
a variety of reasons but regardless of the: reason;- change is
the normally expected outcome of a 1earn1ng act1v1ty Learnlng

mod1f1catlon of behavior. It is best that the adult learner fjfif

Bally
L~

of these kinds of’ experiences. In- conjuctlon with this’ notlon,'

cus51on, dellberatlon,»and dec1s1on on common problems are also
the precesses of ba51c democracy = L R

Adult students must be partners 1n the des1gn of thelr R

a partnershlp most certainly ‘will assist the' learner in- retaln—‘

‘the more ‘he, will have 1dent1f1ed with-his knowledge and values
and the more important 1t is to conduct the learn1ng exper1ences
in-such a way as to preserve the securlty and mental health of-

the learner. o PR A o _ o
; _ \ v :

The adult learner is almost always a voluntary,»part tlme Ty

student, in many 1nstances<recru1ted for a particular learn1ng 41
exper1enc§- Older student characteristics are quite different -
from -those of -youngér .students. .By the time an adult learner

experlence, it is/almost certa1n that they are dead serlous

r o -



Many tlme the dec1s1on by an” adult to enroll in’ an
educa 1on;class (espec1ally -for’ the’ flrst tlme) "is a- tﬁaumatlc
vent:. ;The lntenslty of this: exPerlence w1ll probably relate -

d;rectly to. “the "history of past educatlonal ‘experiences of" thc~ e
‘person: involved and to thelr degree of pleasant or unplcasant o

~experlences. S N = ; - ,.";7/_.,~

L ane enrolled and attendlng, the adult student may brlna
:*gpersonal problems +to class, will:.desire some..type of rewards® .
~.as’ relate to his" expectatlons and ‘hold: the! usually strong bellef
~that’ somehow the program_in' questlon w1ll be: of- help. The
( ;adult student, perhaps as ‘much as ‘any other student .must. be Tl
1frecognlzed.for his individual dlfferences. It these €1fferences
- are not recognized ‘and handled properly,_there is‘an excellent ' . ,
- chance that the adult student w1ll not be around at ‘the- conclu—V“iiﬁ
_ sion. of the course.“ - o : n TR

w .

o It is- my oplnlon that 1f these 1nd1v1dual dlfferences are
frecognlzed ‘and dealt with :in a- pos1t1ve manner, ‘the adult-

. learner will persist through other difficulties), obstacles, and

nunpleasa t sltuatlons to the extent that he deems: the- ObjEC— '

“tives worthwhile. These objectives may be: translated ‘into. - L

N meanlng »he reasons why the student enrolled in the f1rst place.,’

. . In'essence the adult learner may have all the abmlltles
* . and tog&s in’ varylng degrees of the younger learnex- plus llfe"
'experiences of great depth and. a high ‘degree of. motlvatlon.i.* -
These actors generally add up to a s1gn1f1cant potent1al of
the. adult student. :

5 The Subject and the Teacher o R fj_ ”gﬁi* ~,x, Jﬁ\;;ﬁ

Subject matter may/vary from brldge to weldlng, from fly- S
T.tylng to art, and on to:other areas almost as far’ as “the 1mag1— ’
.. nation-will allow. :: The adult student usually does not’ enroll
~.in'a:class only because’ of the subject, but. rather: for'a. Varle— ;

~. ty-ofreasons..-'Social--reasons-may' be - reasonably clése to sub- -
~,;3ect matter in 1mportance dependlng upon the 1nd1v1dual s1tua—*v
)'tlon._w; PR o Lo A Do e
, T Just as: there are many hlghway routes from Iowa to Call—f;y
. fornia, there are. several méthods by ‘which a teacher ‘can*
~treat' the ‘subject area: .In an adult class the. teacher often =
vf"must-attempt to. dellneate the needs of the. learners prior-toi® -
.,selectlng a partlcular treatment(s) ObV1ously ‘this procedure
"may ‘var dependlng upon -the subject ‘matter belng taught., Tt + ‘“'
.;ﬂalso ma¥ 'be necessary to- utlllze d1fferent treatments in some L
",s1tuatlons depend1ng agaln upon the 1nd1V1dUal iearners._np.;;'ﬁgﬂ

I




.. of acuity\in the functions of hearlng, sight and phys1cal~-

3.gn1f1cant 1mpllcatlon for the teacher of" adults.

/"wfact that the 'students;in any given educatlonal experlence may.

“ 'The: relationship must not approach. the tradjtional: ‘teacher-

ﬂ -will also contrlbute to the student's own self assurance and

: -objectlves of- the .learners. .It is my Opinion that these: are

5 U‘ZA}other 1mportant factor'for the teachers to remember\re—“i
" lates t§ the! phys1cal maturation process of ‘the- adult ~As™a SRR
. 'general r\;e the aging process. will brlng about a. lesser degree

‘stamina. These lessening-functions:would seem to have s1g—'

oL Addltlonally,,the lessenlng of phys1cal stamlna may re—“-' :
late directly to the rate-of. speed by .which an 1nd1v1dual :
learns.- Longltudlnal studles seem to- 1nd1cate that: the aglng . ;
© process’ does in.fact slow, the ablllty tolearn.. In-view of" the’_x"

“range in- age’ from eighteen to- e1ghty, this" factor is’ extremely f'”

. important to the teacher.‘ Thls s1tuatlon ‘must., ‘be. recognlzed

*‘1n1t1ally during the process of- plannlng and of developlng ob-'}

"jectlves and:-goals.  Each learner- may\not find it poss1ble to
- -achieve at a level that would be equlvalent w1th the norms ex
»',3pected of the total group : S L e

;Respect - A Must

. The teacher must also recognlze the dlgnlty and worth off
'the 1nd1V1dual and . the: fact that the. student does 1ndeed have*
SOme very basic rights in a democratlc soclety.. The adult g
IQteacher needs to be on.an ‘equal. level with the adult studenty

‘fhstudent structure that iseems to automatlcally place ‘the. stu-‘”
. dent in"an inferior relat10n~h1p— voluntary adult student RS
_Hflnd th1s type of s1tuatlon 1ntolerable ' o

':*If the adult teacher w1ll permlt, w1th1n reason;ﬂafmorejg.
~nearly- peer. type relatlonshlp, group - cohes1veness :and ‘morale- . .
will undoubtedly develop 'in a positive manner. ‘These factorsa

_ _confldence in h1s ablllty and dec1s1ons to.- part1c1pafe 1n the»if”fb
';learnlng experlence...- . N o e

,‘ All of\the above factors contrlbute in a- very hasic: way B
.- toward two. 1mportant conditions within the. classrocm or laborats.

" tory: (1) a proper climate or. psychologlcal set w1th1n the . L
class; and (2) some definite movement toward the goals. and

two very 1mportant\\1nctlons of ‘the adult: educatlon teacherw
‘'The teacher, perhaps* more than any other factors, - can control’
the above mentioned variables which I believe to be the most T
-slgnlflcant functlons w1th1n the learnlng s1tuatlon :

[—



’~The Coordlnatlng Process

Experts -in the fleld of adult learning have long been at’

. odds relating to- the effcctlveness of the inductive approach
versus the deductive. It is my op11;on that' in most.cases the
inductive approach w1ll be superior for- adult’ qtudents . A bhas-
ic reason for this opinion relates to\ the-fact that the in-.

., ~ductive approach' is learner- orlented ther than teacher-’
s - oriented or. fact- oriented. AR - ' o
The - 1nduct1ve approach to teaching starts the learning
process with the interests.ang challenges of people and moves _
toward an understanding of general pr1nc1p es that may pro- \
vide. a basls for solving other problems in §{imilar circum- N
. stances. . I believe this approach encourages\the discovery
! 'process on the part of each:individual studen The discovery
process dictates that ‘there be a s1gn1r1cant agmount of student
1nvolvement and activity. -

L

: Such 1nvolvement is of paramount 1mportance for maximum
results with the student.” Retention and transrer of lealnlng

should be greatly enhanced if the: student makes a discovery 'fam-
for hlmself Whether we are deallng in the affective or cogni-
./ - tive domains, it would seem logical that the. student who figures =

. something cut for himself will retain it" longer’ than the fact
that was learned for facts sake only. The tlansferablllty
- should also be sicnificantly greater.

, ThlS type of methods approach also provides the framework

for immediate reinforcement of:..the learning expcrlence Rein- .
forcement of a p051t1ve nature will tend to raise the lével of =
the learner's attltudes and interests. These in turn will in-
crease the qtudcut'S\level of productlon

Sunmary L S ' S e Lo

L)

The . teachlnc le lnlng process is an exceg%lncly difficult
task if thought of’ ﬂn terms of desired outcomes. One of the
reasons is that it is difficult to~ predlct 95~100 pelcent
‘of the time what the response will he, given a partlcular
-set of c1rcumstances and using a particular method. 7 We are -

. perhaps worklng with one of the most unprodlctable of vari-
ables, people Consequently the comple*nty of the task is-
great’’ , o .

Just as the tasks 1nvolved in tHe teachlng lcarnlng pro-
cess:-are great so is the challenge of adult educators.  Dr.

)

a3

o



TN,M. Ceady of'the~Ahtiéoﬁish Movement ih~Canada sets the - RPTR
purpose of adult education-as follows: S L

, We have no.desire to create .a nation of shop=~
,‘keepers, whose. only thoughts run to groceries and .
‘to dividends. We want our people to look into:the -
~ sun, and 1nto ‘the depths of -the sea.' We want Ehem , . o
. to explore - the hearts of flowers and the hearts of : RS

. their fellow-men. We want them to.live; to loveé, - .

age of "its const1tuenc1es in moving along this path it w;ll
have contrlbuted and accompllshed mUCh s B

"to play and pray with all thelr being.  We want T
them to. be men, whole men, eager to explore all
the avenues of llfe and to attain- perfectlon in
all their:’ faculties. Lifé for them 'shall not be:
in- ‘térms of merchandlzlng, hut in terms.of all -
.that' is good and ‘beautiful ;. be it eccnomlc, poll-'
< tical, social, cultural or.: Spl 1tual ‘They are
"the heirs of- all the. ages and @f all the risks: yet
rconcealed : All the findings.of science and phi=
- losophy. are thelrs All the creations of art.and
literature are for them. ‘They. will' usher in the
new day by attendlng to theVblessings of" the old.
.They will use what jthey have to secure,what they(
hdave not., | P oo -,;' b <@;

If in fact adult education: can - a551st but a small percent—

A
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o A ChAPTER SIX
THE RIS TORY AND MISSION OF. NICQLDT - T,
COLLJ R AND TECHNICAL INSIITUTm -
by
Thomas Maney, Dean of " Contlnnlng Educatlon
Nicolet College and Techniecal Institute
RhInolander, Wiscomsin :

\

Nlcolet College and Technical Instltute, a developlng

“public institution of higher education in Wisconsin, was - -

created as a pilot communlty college In a tate with ex~-

- tensive experiénce in . creation and support of un1vers1ty !
.branch campuses and separately” administered vocatlonal tech—-
'nical institutions, Nlcolet was charged with development of

a comprehens1ve educational program incorporating occupational

aeducatlon, liberal - studies and special interest offerlngs

The College is completlng its third year of experlence w1th
comprehenSIvc offerlngs in Northern Wisconsin. '

The governlng agency for the - Collegga}g.the Board)of 4" -
Nicolet Vocational, Technical and.Adult ucation. The = =~
Institution_ Wd's under the 'general. jurisdiction of the Wisconsin:

;Board of, VocaLIonal Technical and Adult Educatlon in accord-

ance with Chapter\38 of the, Wlscons1n Statutes.

. b
In May, 1967, the W1scons1n Coordlnatlng CounCIl of '

Higher-Education authorized est tablishment of a.Vocational),

Technical and\Adult Eoucatlon (VTAE) District with head--

quarters in. Rhinelander. The District presently Includes

approximately. 3,800 square miles w1th a populatlon of 60 OOO'
persons. ' : o . _ ‘ e

Upon creatlon of the DIstrlct the. State Board of Vooa~-'
tional, Technlcal and Adult ‘Eddcation and the Wisconsin -

--Coordlnatlnq Council for Higher' ‘Education authorized develop— i
_ ment of onewyear and twg-year occupatIonal programs.,, two yearsy.

of colleglate Lransfer"* courses. and a comprehens10e adult //

educatlon program.
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- Director: of Vocational=<Teéchnical’ Development Directorfof
" Research and. Plannlng and Director of Student Serviced. .In-
: structlonal faculty were also appointed to teach several

~one-year vocational ‘programs. The following’ year,-.appoint- .

. students in. September, 1968. . The curriculum has expanded
~continuously s1nce that date and enrollments in semester- - \

B N : ' . . L e RTINS

d e,
/

‘ . . . . . . . 1 " e~ .

The pfOpOSed/iﬁs itution was des1gnated a Pilotfproject"-"~ S
for the State of Wlsconsln becaugse: - - | R ;

l;'NIt would serve as a model for cooperatlve relatlon~
' ships between’ post secondary vocational ‘and’ technlcal
programs- and’ co. leglate t//nsfcr ofFerlnqs in the same - '
community. . i L AR 'J . o T
.2. Depending upon- future enrollment patterns, it, mlght" e
- 'serve as the prototype for s1m11ar developments 1n
f;other sparsely populated areas of the state. ) '

_The Board for the new dis tr1ct .was organlzed on July 1, 1967.

.}tAn Acting Director ‘was appointed: to. serve whlle -the Board ST
‘.considered appllcatlons for the. p051tlon of District D1rector

The position was filled effectlve June 1, 1968. On’ July 10, 1968,
-the Wisconsin Board of Vocatlonal Technlcal and Adult Educa- .-
tion adopted a .resolution. naming the District's new 1nst1tutlon
"Nlcolet College and Technlcal Tnst1tute oo o -

' App01ntments were 1mmed1ately made to the positions off_p

ments were made - for the positions of Director of Learnlng
;Resources Center and Dean of Instructlon

Instltutlonal growth has ‘been cont1nuous 51nce the DlStrlCt

fwas organized. This has been evidenced by rapidly' increasing **g;'**”ff
_.enrollments in all areas of the. College's educailonal offerlngs T

“and expans1on ‘of” campus tac1llt1es to accommodate:- the 1ncreas1ng

demands for serv1ces o co R

.\\ : \ . ' S ! ~" ) : I‘w.

Selected occupatlonal offerlngs were made avaJlable to- V;”i]fﬂzt,ﬁ

length courses have grown from 72 to 783 in September., 1972.

"Special interest offerings, available to residents- throughout
" the District,. have also been marked by continous expans1on in

scope and enrollment. Over 3,400 adults participated in these

educational act1v1tres durlng the 1971-72 colleg° vear. .y
-l

The Board.acqulred a 280—acre campus in 1967._,The first -

~completed building, the Science Center, was occupied in Sept.

1970. Two additional bulldJngo were completed for occupancy : N
in September, 1971. , , o

. " The architectural design of the threc campus buildings - . (
is bold and innovative, consistent with the mission of the: - N
institution.. Several architectural and-educational ‘agencies. S
have selected the facilities for recognition. The Wisconsin .

AT
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...‘.‘!‘ . 4
:fChapter of the Amerlcan Instltute of Archltects, for example, -'y

frchose the Sc1ence Center for 1ts hlgheSt honor award in 1071

The phllosophy and” objectlves of" NlCOlOt College and
Technlcal Institute are clearly identdified in Paper #70- 2,
B . of the Wisconsin Coord1nat1ng Counc11 for\ngher Dducatlong‘
Sk ;adopted in February, 1970 I _ﬁ~ S N

e et T

Slnce ‘Febr uary 1965 (CCHE#4 1965), the Coor—m _

dlnatlng Councfil has been committed to the prOV1%10n5;!‘ Cel

" of educationall opportunity in Northeastern Wisconsin Ry
through a. comprehensive two-year campus. operatlng L

- under the Wisconsif Board: of Vocational, Technical and "

. Adult Education. - In May,-1967 (CCHE#25, 1967).,. ‘the"’

. . o rCounc1l authorized establishment of a "dual track". e
institution to be located .in Rhlnelander.‘ ‘At that t1meﬂ3{'

the broad characteristics of a .dual- trackllnstltutlon.fg'

o L were identified as follows.d “i , R
“d(l)_.Instructlon or1ented v ' RN aﬁf‘ va,;: .
(2) Responsive to local: and area need ,' AP
(3) "In close- prox1m1tv to- the homes o 1ts udents

BUERI (4) Minimal"” student fees s -
‘ e (5)° An 'cpen- door"'adm15s1ons pollcy, 1 e., requlres .da'“
o d high school diploma or the equivalent. for ' e
P, ff“cntrance. However..admlss10n of-a student -
e ~a dual-track ‘college does not mean that he .
., is eliglble to take any course sequence he~

. 'chooses: on the contrary,. a number. of pro%rams,
-such as -specific tcchnlcai currlcula may

- - highly'selective. . N
o . (6) A dlverslfled currlculum encompass1ng
" . S B Assoc1ate degree  technical programs,{one-“'

h ' ' R ' © 'year preparatory technical’iprograms, and

speci vocatlonal programs. 1nclud1ng

- apprentNceship-training: - -
. College arallel, letters. and s01ence courses
< at freshhan- sophomore. level . :

Adulg Education (vocatlonal and’ avocatlonal)
fo gano/communlty service programs. . .
A7) Extensive counsclvng guldanme and testlng
, - . o serv1cos,+ .

P [/ (8) The opportunity to tlana Sr From one- trauk
' I : o to the other with’ appropriate academic crédlt
glver ror DFQV¢OUG Worh.. e ,’wv s
. From the above, it is, clear th*t'what in l9b7 was called
a "dual track" 1nst1tutlon is rererred to .. tnroughout the s
Unlted Statcs ‘as- a complehens1ve communlty r*o].lege" '

Sy el

]

. h
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‘f; : other thlnly populated areas.

. 3The Counc1l stated that the Rhlnelander Campus would
be a pilot progect 1n two major respects.’

._It would ‘serve as a model for cooperatlve relatlonshlps
between ex1st1ng VTA schools and public collegiate
1nst1tutlons 1n the same communlty = o

B _.

Dependlng upon ‘future enrollment;patterns}'it might L

© serve as the -prototype-.for dual-track operatlon in

T o .

Mission Statement of" Nlcolet Vocatlonal Technlcal & Adult

“.Educatlon D1str1ct

CAn off1c1al "M1ss1on Statement for Nicolet Vocatlonal,j."

Technlcal & Adult Education District has been adopted by the

. -District Board, the Wisgpnsin Board of Vocational, Tec¢hnical
and-Adult Education and’ the Wlscons1n Coordlnatlng Counc11
_for ngher Educatlon ' :

' :

D1str1ct 16 has a unique challenge- and mission due

. to geographlc and - demographlc influences and its- >

. responsibility to operate the State's first comiprehensive
two-year -campusw. ‘The D1str1ct _consists oﬁ,all of Forest_
_Oneida and Vilas Counties and a portrpn ‘of Lincoln .
County: A new institution, Nicolet College and Technical
Instltute in. Rhlnelanderﬂ is the comprehenslve 1nst1tutlo
serv1ng the District. _ By, offerlng both the firgt two

. years of collegiate wogk ahd approprlate vocational-,
‘technical programs, theé) Institution should provide .max-

imum educational benefits through efficient use of re-

sources. Full operation of the program~w1ll beg1n 1n

.qeptember, 1970.

S~

7

\

: Several factors shape the mission. There are no
_other institutions ‘of hlgher education, publlc or, private
in the District. The District is sparsely populated
with family income: below the state average. Basic
occupatlonal industries are related to tour1sm and rec-
reation, forestry, and wood products, .and the drStrlb-
utive, clerical-and service- occupations. Since certaln
cultural and economic opportunities are limited, spec1al

nv'

7.

i

efforts Wlll be made by the District to alleviate these

problems.  As a pilot institution, Nicolet College and -
Technical Instltute ‘has the obllqatlon to experlment
and 1nnovate :

48 U
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B A FuilToxt Provided by nic [N

i The unlque characterlstlcs 6f: the Dlstrlct 1nd1cate
empha51s in program . plannlng and’ development should be-
,con51dered in ‘the areas of tour;sm,’recreatlon, forestry,

and serV1ce occupatlons.

_ in 1ts endeavor to fulfill these objectlves, the Dlstrlct
. is-committed to. a program of continuous development responsive
~ to ' District needs, sympathetic. to educational experimentation
and contrlbutory to the expansion of. Opportunltles for hlgher

educatlon TN Northern Wlscon51n.
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CHAPTER SEVEN
MOUNTAIN EMPIRE: THE COMMUNITY!S COLLEGE
By Martha Turmage, Dean

Student and-Commuﬁity'Services
Mountain Empire College
Blg Stone Gapl V1rg1n1a

The reallty of the, relatlonshlp between communlty colleges
and their enV}ronment 'will ultimately determine, in my opinion,
whether these 1nst1tutlons, over 1,000 strong, will be recog-
nized h1stor1cally as America'a unique contribution to’hlgher'
educatlon, : ‘ _ _ . . - /

/e . .

For a communlty college to be what it is because/of where
it 1s/ there must be an inter-penetration of the llfe,of the
community and the life of the college. Before a- communlty
college can expect to make an impact on the community, two
‘conditions must ex1st w1th1n the 1nst1tutlon'_

l) An understandlng of the milieu of the communlty,
2) A shared commi tment to the mission of the college

How: an 1nst1tutlon allocates resources,. authorlty, and
priorities is indicative of the authenticity of its'‘institutional
goals. These allocations /measure- the accountablllty of the .~

communlty Serv1es commi ment ‘

With 1ts dlvers1ty of students, programs, and serv1ces,
communlty colleges without a clear.understanding of their
mission find themgelves. atitempting to be all things £t all.
"people This lack of direction has been strongly chastlzed
by™ cr1t1cs of community colleges Cohen writes:

It is unreasonable to expect that the 1nst1tutlons
. will continue to be supported indefinitely without a "
clearer . definition of their effects on students and )
o their contributions to community life.l:

larthur M. Cohen, Dateline Heretical Concepts for the

'79:
Community‘College (Beverly Hill, Cali £.: Glencoe Press, 1969), .
p. xvii. o ' : IR - L
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3Leland L. Medsker charges that-,“’

Forces from- both w1th1n and w1thout (qommunlty
A . coll ges) are raising. many questlons concerning both B
.. . their structuge and their prodgram, and. the’ recognltlonj-;g
o ‘they have gained could be lost unless: they. demonstratenb,f
‘unusual flexlblllty and- adaptablllty 1n a perlod of
frap1d soc1al change : g s
. - »“In the Vlrglnla Communlty College System a stateW1de m1ss1ont
”.,statenent is 1nherent in: the- listing -of "the comprehenslve R
' Pprograms: occupatlonal technlcal, unlverslty parallel general-/
.- ‘and continuing adult education; - special- training ‘programs, .
~.,developmental programs, and speC1allzed reglonal and communlty
. " 'services. These generally extend not: more.. than two years RERSEE
1‘“beyond high school level. Underlylng these programs is” the'f* '
‘open door . admlsslons pollcy, and the commltment to: equal educatlonal,
,opportun1t1es.r& S SR P 43 ey L

AR

: Missionfof the 'College' o }}_ a
S leen a statew1de system of communlty colleges, 1s 1t G
;".posslble for an-individual- college to express. 1ts Unlqueness RS

through its own mission statement? Does the system allow. the'

"~ "latitude for Northern Virginia Communlty College with its: , LT
multi- campus complex,'and Mountain Emplre Communlty College, P

- .Serving. an drea of 1,600 square miles of: largely undeveloped S
land, to share the same philosophic base, yet structure 1ts
program qulte dlfferently ‘to respond to 1ts locatlon°f

YES -- prOV1ded there is. w1th1n ‘the spec1flc 1nst1tutlon
a. shared understanding of and commitment to the. .unigue mission .
- - of the individual colilege. Here at Mountain Empire ‘Community
JACollege, each of us defines the mission- of th1s College from
. our own experience and perspective. We have a partial idea of.
the expectations of others. Until these" frégmented expectatlons
. are sytheslzed into the mission of the total College, it is
. Ty oplnlon that - we will ,not make a s1gn1f1cant 1mpact ‘on the
area as an educatlonal 1nst1tutlon. S :
. _ i
A

o 'Mission Statement T L o o o ..T-
v, _ - . - i . ‘

A m1Sslon statement must be broad enough to - encompass,dll : S Ui
functions of the college ‘It must .be definitive enough to { i
delineate its unlqueness The follOW1ng ideas might be a- ¢

s

' 2Davwd S. Bushnell Organlzlng for Change: New'Priorities ,A «
@ ., for Communlty Colleges (New'York -McGraw-Hill, 1973), p. xvi. '

RPN e e e A |
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ifjne related to it, and 1ntegrated 1nto a multl d1mens1onal o

. college is- the, recognltlon g1ven the word "communlty in ,[g

~'its name. A college that determines to be WHAT it .is because
‘'0f WHERE it is -- not a college that could be located Anywhere, Sl

.,U S«A. -~ is a real communlty s college. SRS - i“<

- Mountaln Emplre Communlty College, in the process of

u fllllng 1ts roles as an educatlonal 1nst1tut10n, serves"
.as’a. Catalyst for- student and- communlty development. As ;.
equa] educatlonal opportunltles are- extended o "all. segments

of ‘the: post—secondary ‘age populatlon in its- serv1ce 4rea,
the .social, economlc, and cultural” enV1ronment is: enr1ched
-Yand expanded ~Located. in. the- Appalachlan Reglon of Southwest
““,Vlrgl ia, the College is committed ‘to. the - pleservatlon and
_ teachlng of the her1tage of the area," at- the same time" it
ﬂ;*eqU1ps 1ts students for‘the competltlon of the labor market'

- ._,~‘~ .

Thls or a y other attempt to verballze a statement of m1ss1on““f"

1s s1gn1f1can only to .the .extent that. the’ ent1re College can’

1nst1tutlonal thrust T S _»fﬂ .

ey

The key that synthes1zes the d1vers1ty of a communlty

I

Th1s klnd of 1nttr—penetratlon of college and.. communlty

is a radical departure from the .norm for- 1nst1tutlons of

" higher education' in this country _ Tradltlonally, their mode of

operation has Been V1ewed\as a” priorl,_llke sdcred laws.

written on tablets of stone handed down from generation to -

generatlon. In analy21ng the situation, it seens .to -me t?} :
pose

- educators, who/ never. come: down from the tower, see the pu

of educatlon as ‘that of "telllng people what they. need for.

- their own goodI " They. never have to wonder if the solutlons '

——

'ﬂcontextually -in the community settlng, they will beg1n to
.. ask the approprlate questlons to- wh1ch the college should
\\\respond : .

N i

'app01nted and dlSlllus1oned.\

they propose are SUlutlons to the wrong:problems. ' These-
educators nevelr understand' why students of all- ages enter the
"open door" eagerly and. expectantly, only to turn aWay d1s—”

t .

&

It is an awesome respons1b111ty to lay cla1m to be1ng
a communlty college. It means-that .the college. must bring
together people and. their vested 1nterests, ‘and stimulate
them .to 1dent1fy common. concerns.. As people search for solutlons
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//Communlgy Serv1ces Deflned " :o“”?gﬁ'_‘f;l;3.~

o S : ST T : ' - ’
Z// . At Mountain Emplre Communlt Coll
1s deflned ast ' -y ege, communlty serv1ces
- . the contlnuous process of brlnglng together .
;‘the total resourCes of. thecollege: and the communlty
. - to.enhance. the educational development of the student
the communlty, the college.§-~? ;_~,,/g T

. - If thlS deflnltlon s sound 1t551mp11catlonsr
.be manlfest in the .total- educatlonal process: “of  thi
.nSpec1f1cally, these are: outlined. 1n‘the procedure5~
- by the faculty and - approved by the Local Board" forﬁ
. the Colleqe program.based on' a communltv orlentatlo
'-thlS organlzatlonal plan, the Dean. ‘of"Community X
the chief administrative offlcer for'lmplementatlon of com—”
,;muan{ serv1ces for Mountaln\Emplre Communlty College.l'b i

dUnderstandlng our communlty and 1ts people

L IT. ,Understandlng our . own mJSS1on as: a communlty
-college and reallzlng our llmltatlons as well
as our resources.- e -«w.; ‘ .

CIIT. Recognlzlng the resources of the communltv and
utlllzlng these resources.> e :

s qlV.. _Relatlng the regular 1nstructlonal courses to the
' communlty and v1ew1ng the communlty as a. laboratory~
: ‘VJI-- Development of: SpelelC courses and act1v1t1es to
L . ‘meet communlty needs. : L s
Should the College prOV1de d1rectlon to or’ recelve d1—-
rection from ‘its constituents? Tf we are to do an effective
~job of deslgnlng our educational response, we must do both, -
If we are to fulfill the change agent funétion, _we. must com- A '

}*_; prehend the 1mpllcatlons cf -the servant- leader d1chotomy3—:n>/ ¢

i )

3grian Donnelly, "The Communlty College -- Servant or
Leader?", Community Service conference Workshop, Un1vers1ty
of Malne at Bangor, Bangor, Malne, July, 1972. .

7-
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aasses51ng our role._ Can you lead effectlvely unless you
also serve? .There is a great difference between prOV1d1ng

~answers. for people and getting- people to flnd thelr .own -
answers._" ,

_ ,  Through our Survey Project, we have conducted home
interviews with approximately 15,000 adults in our service
area.to ascCertain the quality of -lifei of the: people. By~
discovering'how citizens-view their communities and their
-place€s in them, we can predict trends and help set direction.

" We can. establish ‘priorities and set- boundarles within which

. “we can develop a community services program ‘that max1mlzes

‘the utilization of our resources of time, talent and energy.

' .Otherwise, we will exhaust ourselves answering the inundation

of requests whlch leave one’ wonderlng what to do for an encore.
) In compiling the Survey data, we w1ll 1dent1fy the manyﬁ
communities and groups we must learn to serve effectively.

" We will know some of their dreams and- frustratlons, but more

importantly, be able to identify the barriers that. have held

them back from self 1mprovement through educatlon. :

“How can we help people help themselves°" As an educa-

; tional institution this is the searching questlon we must
. 'answer in order to become the community's college. This'

guestion cannot be answered until we do understand our com-
munity and its people. This is a particularly relevant:
gquestion in this region because of the out-migration. of young
,people, the older age structure of the. populatlon with the ‘
'heavy incomeé dependancy .(20%) on social security; retirement
pensions .and other transfer payments, .and the potential for
the deVelopment of tourism, . - : C

o . . .

our serv1ce area of Lee, Scott, Wise, he western portlon
of ‘Dickenson Count1es and the City of Norton is a land of

' strange paradoxes. It is a land of breath -taking beauty and

‘irresponsible abuse; a land of cadlllacs ‘and: abject -poverty;

a land of limited formal education 'and’ great wisdom; a land

w1th~a rich herltage and . few who apprec1ate 1t 2

Our student body is not made up of part1C1pants in the o
star system--65 percent of them came either because Mountain '
Empire Community College was close to home, less’ expensive or.
- offered the specific training they sough W1F+"—Fnur percent

work, and over 50 percent. are on f1nanc1al a1d 4

4Comparatlve Guldance and Placement Program, Summary
Report . 1972 Entrants, (Sample Size - 244y . Admlnlstered 1n
September, 1972. : SRR ’ T

4 e
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_«_Economy of the Area o

In the econom1c p1cture of our . serV1ce area, coal 1s

. the only major industry. "Black gold" <has dom1nated the
egonomy - and life style of the region since-the latter part.
-.0of ‘the 19th century., Characterlstlc of single . 1ndus&ry (

' fcommunltles is the: lhck of communlty develOpment apa t P
©. from- Ythe company.? In. recent ‘years: ‘in this extreme t1p of - .+
,gSouthwest Virginia, there are: 'signs of ‘changing. ‘socia RN
' economic relatlonshlps. It behooves the College to keep a e

,_\flnger on . the- ‘pulse of these trends, ~and alter: the cur‘1cula e
J“accordlngly.- Local governments aevelOp slowly where th re '

/is a mono- power structure. Communlty\organlzatlons ten ’
to exerC1se llttle c1v1c leadershlp.r,\, .

- and

. in. 15‘ebruary, 1973, 1dent1f1ed\3 000 persons who received:t eir, .-
. income. d1rectly or indirectly through ‘the anti-poverty pro ramsj“:‘j
- o Operated ‘gives . ancthér look at the - economy . Through the-‘-.7~hfr
. funding from the Office of Economlc Opportunlty ‘and” other Voo
.. sources, 23 dlfferent ‘Projects were operated with approx1—~f' Ce L
mately three and .one- half mllllon ‘dollars added' to-the local}?{il,},
...economy. each year. - The impact of the’ ‘phasing out of - these R
... programs. has not been felt to the fullest, part1cularly 1n L effr
-County : . S , PERE v S

The fact that the Lonesome Pine Development Corporatrgl

" on the brlghter side of the' ecomonic plcture, there are

';eV1dences of growth in pocket over the entire area.”. In-"

dustrial parks are beginning to be developed as communltles .

" realize the services needed 'to attract industry. . The\educatlonal

role of Mountain Empire Community . College and the. Spec1al D
Tra1n1ng Division of the State Department of Communlty Colleges

.are 1mportant ingredients in ‘this change. Currently we are'
- +involved in the training program for potential employees of
~ the new.hospital.: Our occupatlonal ~technical prugrams are’ .
- a means of" ralslng the sklll proflle of the reglon in production
’and service industries. .Bruce K. ROV1nette, executive d1rector
of LENOWISCO says that "economic and population loss can be'
~halted and: reversed w1th integrated plannlng AR S :

,.

There ape-other stat1st1cal data we must ass1m11ate, llke

'-the labor force part1c1patlon rate. To maintain a healthy . .

economy; it should be at 34 percent, Accordlng t0 the LENOWISCO‘

o Land Use Plah it was 21. 4 for the total area in 1967 7

SLENOWISCO (Lee—Norton Wlse—Scott) Plannlng Dlstrlct

'Comm1s51on of V1rg1n1a, Land Use Plan—1990 Vol I.

6Bruce K. Roblnette, LENOWISCO Land Use Plan Hearlng,.

'Powell valley High School, March 27, 1973.

’ '\

ZLENOWISCO (Lee—Norton—Wlse Scott) Plannlng Dlstrlct

.fCommlsslon of V1rg1n1a, Land Use Plan—l990 Vol.I.
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Data notw1thstand1ng, thlS tells the College that there are

la lot of people out there who are;xﬁentlal workers . 1n)the

- labor force  who are not part1c1pat1ng “There are: also ‘a
~large number of young people who .will be" entering ‘the |labor
" “fbrce within- the next few years. Unless new jobs are created,
this skilled and educated segment of the population will =
have to leave the area to flnd ‘suitable employment .Iﬁ we
are serious-in our 1nst1tutlonal commltment to stop the brain
‘drain of our talented youth, we must be concern=2d with \;
creatlon of the kind of total community environment that
will offer them’ opportunltles here for growth. Our hlGh
‘_school survey last Spring indicated that 88 percent would
'llke to stay if they cou}d f1nd the opportunltles here.

. : . i
The People :
—_— e
These, data matched with our- Survey results sh@z ‘a

picture of apathy and lack . of motlvatlon that should concern
us greatljn_

These studies indicate a s1zeahle number of people'Who

are not community participants. They do not belong to organ- -

ized groups. They appear to live lives with Tittle expect-
. ancy. What is at the root of this? Much of what we see
‘.emerging in the Survey seems to be expressions of a ‘feeling
of helplessness--little feeling of control over. one's destlny
A member of the Collége-Technical Advisory Committee see
the College as "the catalyst around wh1ch hope can be bullt
for these people w8 _ . S

r .
- We are products of our soc1oeconom1c background These
factoys ‘must be understood if appropriate learfing experi-
ences are to be designed with motivation and:study habits
in mind. It is with this kind of knowledge that faculty
and administration of thlS colleqe can build strategles for
- helping students to learn The backcrounds, characterlstlcs
and environment that shape the interests,’ career goals and
values of our students must be taken 1nto account as.we. plan
for them. . .

_ Sens1t1ve instructors realize that nothing makes a
greater contribution to the concept of self worth and
‘examination of vocational alternatives® (currently labeled

- Career Educatlon) than the cross- cultura] inteérgenerational

composition of classes in a community college Age diversity’

in a community college can be one of the'most enriching and
stlmulatlng experlences on the campus. Mcuntain Emplre

8"eorge Hunnlcutt Occupatlonal ~Technical Adv1sory

Committee Meotlng, Aprll 4, 1973. i
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Communlty COllOJL is 1n the unrquL p0s1t10n of.
older students set the ‘pace ih. many Classes.

having the

- In the 1972

winter quarter,§214 of the 506 students were over 25 years

of age.. -These older students are demonstratin
-to many of our faculty) that the. longer. a -stud
wait to obtdin a college educatlon, the higHer
place on it. 1In our service arca, only 25 p&r
residents have completed high’ school Among t
‘of .our students, 55 percent of’ the fathels and
of the mothers have less than a high school ed

-Contlnulng Educatlon for Adultstl‘

Agalnst the backgound of everythlng ‘we -ca
the mindset and milieu of our service 'area, th
faces the challenge of creative mtilization of
“in-Transit" buses These mobilé classrooms ca

college to the farfhest reachesi of these 1 60q
if the faculty and staff accept. the challenge
- will "regular" students learn while in transit
the buses :Wwill be parked at nlght where needed
\ expanded campus. .

°

g {according -
ent has to
value he will
cent of  the.
he parents

50 percent
ucation. '

n-learn about.
is college now

five. "Learning-
n extend this

sy ' 1 Lo

Hsersnljles
to the campus,
to become an

7 The V1rq1n1a ‘Advisory Legislative Council report to the
General Assembly ‘in 1970 1ncluded the follow1ng récommen= """

i

dations: - - f §

“Continuing education efforts should:
coordinated with regular degree programs
that standards of quality for both are co
efforts should be made to offer programs,
the specific needs of the communities in:
are to be offered ‘

In th1s same stance, contlnulng educatlon
- be taught throughout our ‘service area by our r
The instructional goals will be comparable to

courses taught on campus, but there will be mo

ways of achieving them.

~ The Pres1dcnt S Comm1ss1on on Non- TradltL
warns, existing colleges not to. open their door
students unless they are w1lllna to dcvclop wo

be closely -
to the end
mparable;
which -answer
wh1ch they

Cclasses w1ll
egular faculty.
those of ' -
ré alternatiwve

o

onal Study ' “
s to adult K
rkable plarns

to be- rcspons1v§\to them. " The Commission reports that what'
\ . . . .

thc General Assembly, 1970
. \

N
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it serves with the opportunities-for- education. that the., .. -

these- adults want to learn, and where they want to learn

'1t is seldom satlsfled by the reqular course schedule on

‘the .college campus. In fact, 80 percent of the adults in- o
“ dicate they would Lather learn 1t _someplace other than the - : P
college campus. - :

The natlonal p1cture shows ‘that enrollment in adult
education is 1ncrcas1ng by 11. percent a year, compared
‘with a.dropping enrollment of the traditional college
age youth, ‘according to the Aprll 2 issue‘of U.S.. World ..
News and Report of 'this year. In the MECC service area,’
‘the potential is evén greater because of the low median
education level of eighth Qrade as compared w1th eleventh
in the State as a whole. - . . S B

; The time -~ the place —-- the means are at hand for i

Mounta1n Emplre Community Coillege- to penetrate -the: region

people have missed. The "Learning-in-Transit" project
is- a moment. in history for this region. We are privileged

- to share the vision and the pain of the. birth of this

project. Our people may not trust us at first -- they

may come on board the buses initially only from’ curlos1ty

I believe they will not return to learn unless they become
convinced that we care, and that we have something to share

- that they want. As we become involved in ‘this inter- . ’
penetration of college and communlty, there is no ‘way- we

as a college can fail to grow in-our understanding of the
educational process as 1t applles to our- partlcular sit-
uation. : :

Many of the flrst takers on the trans1t buses when S
parked in communities will be women who always wanted more
education, or those who are wonder1ng how soon their husbands
jobs will be obsolete, or older citizens who no . longer feel S
needed or useful. Other adults who would not invade' these -
halls on ‘the hllls might talk to someone on the bus.parked
down:in a shopping center about trying to learn a salable
skill. Every faculty member on a, bus will need to be a N
counselor, advisor, fac1lltator It should be poss1ble to -
dicuss a potential student's educatlonal goals with him, b
~and through a- simplified admissions procedure, enroll him =

"in the. college on the spot. The buses parked in towns through—'

out our service area w1ll be the College,

- 1vpack “to Schosl for Millions.of'Adults,” U.5. World
News and Report, April 2, 1973, pp. 73-74. '
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With an increasing emphasis on the older students,
there is a real danger that the traditional college
student will decide that he has rno place at Mountain

Empire Community College. "This would be. tragic, for these

are the students who furnish the base of our operatlon,
who.give us enthusiasm and optimism. ' They want to. make

a contrlbutlons to this institution beyond being told to .

clean up the .Snack Bar. Development of a sense of pride
comes from a.sense of .shared ownership. Our Student
Government is agonlzlng through birth pangs; so are the
student organizations.. The- students are asklnc to be in-
volved beyond "Mickey Mouse" functions. It is. through

‘their classes that these students initially find themselves

here. Faculty members are vital to their feeling .of -

'1dent1ty, and" development of a sense of purpose.

It is precisely at the p01nt of the 1nstrubt1onal
program- that the new organlzatlonal plan of Mountain Empire

-Community College penetrates. Any,other approach to ‘com-.-

munity services is adjunct, and ‘'should in fact be periph~

-eral and auxiliary. We are, after all, an educatlonal

institution.. A communlty college is not a social. agency, .

-though social changeimust be paramount in’ 1ts educatlonal»

program "i- o

Sy I . a - . -

Summary and Conclusion

The collegevmust be able to respondvto the conflicting

- demands of the ‘students it will serve. Some will be dis-

advantaged, some.last year's high school. senlors, some . older,
many’ part -time, some leading the struggle for broadening the
economic base, and some-.clinging to the status quo, all '
expectlng the college to be what they want it to be. - There

is no way we ‘can be, all things to’ all people. Wlthout recog-
nizing our lesources and our limitations as an 1nst1tutlon,”
we can not establlsh credibility in the communlty By develop-
ing a mlss1on -statement that. clearly establishes .our thrust,
then setting our goals and prlorltles accordlngly, we can .
make realistic decisions. Otherw1se, we will be. blown in.

a new d1rectlon W1th each succeedlng change of the w1nd currents

\

e
These are the klnds of understandlngs we at the College'

must absorb' and respond to before we can claim to be a real.
community college. While it is 1mportant to prepare course
objectives and to package courses, these are merely tools
for 1nstructlon Though- they ‘enable. students to progress
at their own: rate of speed, they-do not help instructors "
empathize with fudents, and-find ways of giving them more

\.

positive self images. A sense of purpose should be the

.l _
i
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Aruitoxt provided by Eric
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'motlvatlng force of our\%otal 1nstru tlonal program.&’Aﬂf v
".sharp. perceptlon 'of the particular. p oblems and chal%enges
~of our region will cause us to want to bring . "together the
‘total resources of the’ college and the community to" enhance
the. educatlonal ‘development of the student, the-- communlty, '
-the:co%lege."/ (Communlty SerV1ces deflnltlon) ol
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-CHAPTER EIGHT j ." A[
. 'v ¢ " . ...-' )

A NEEbS’ASSEssMENT AND. PLANNING MODEL ~

_ COMMUNITY. SERVICES ‘PROGRAM
L ST. MARY'.S JUNIOR COLLEGE . L
S © - 'MINNEAPOLIS, MINNESOTA STy

by .

Roger F. Claesgens, AssOC1ate Proféssor C,
St..Mary's Junior College

‘- . . Minneapolis, Minnesota . ) .

b

= 3 . ) . [

\

Ihtrodﬁotion

o

] The 1ntent of this report is to set. forth a model for:
_.introducing. a community service curriculum into. a. prlvate»«-

-‘two—yhar college that focuses on health-relatéd education,

. St. Mary s Junior College, Minneapolis, Minnesota.. The . .
_broad outlines of thé model should have applicability to T

the introduction of 51mllar programs in other. educatlonal

institutions.

The broad outl:ne{of the task is to present a needs
assessment report base& on committee work, quostlonnalres
and personal interviews as well as set forth a model for
-,plannlng 1mplementetlon.

-“It needs to' b&. strtssed from the beqlnnlnc that thisi -/
community service curriculum is one which-has a single focus end
‘reflects that. of thw total 1nst1tutlon,-,.g health-related
'educatlon. T S

=4

D&finitions

HE

curricylym, meaning a general program of educational offerings
that 'igeludes three. spa cific areas as they-apply to St. Mary's
_Junl r/College: (1) oontlnulng education; (2) career mohility
.ms, and (3) community.ohtreach»proqrams.

g



. 1. Contlnulnq Educatlon-* Those educatlonal experlences
.. . designed for health career workers who have” achieved the’
B associate, or hlgher, and who desire or need (for reglstry
. purposes) contlnulng education in order to keep apace with
the changlng role of the health dellvery practltloner. o

Y

’

2. Career Moblllty Programs -Those: educatlonal exper-
iences which are designed to reach the student who -has already
decided to work in an allled health ogcupation. _The:purpose
of these programs is to/provide upward mobility for health

_workers by allowing /them to advance in their|career encumb-'
"ering minimum obstacles, while alsoaenlargln
of the total health dellvery ‘team.

o ' 3. -Communlty Outreach Proqrams:' Those | educational

' experiences which St. Marw's JunioL'College; because of its
"health-education focus, is'in a unique position t&~offer
to the comminity -at large (metropolitan' ared) and the im=
mediate community-in particular (Cedar-Riverside develop-
ment area - Mpls.). These outreach’ programs would focus on

- meeting the-health education needs of cert iin segments of
the communlty populatlon (senlor c1tlzeﬁs, young- families...)

-

Model
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PHASE I: NEE-D__,AS-SE'/S M.ENT

1. rNational, reglonal state ahd local trends in
“allied health‘educatlon ang. health dellvery—systems

2. In- house data collectlon £ om adm1n1strat1on,
‘ faculty and student questlonalres

/3.r Personal 1nterv1ews w1th.program d1rectors and dea.. 3:
T T Consumer needs assessment data (1ncomplete at .
'~ | . the writing of this report) .to include graduates,
L dide level health, workers, senior citizens.....:

- - : —

their perspective: -



4 . .
P H A S E ~ II: P L. A N N I N G IM P L E M E NTAT I\O N
- N\
-Phase II- represents a plannlng model for gathering more
evidence .to be 1ncorporated into a feasibility study which’
would or would not recommend 1mplementatlon of a community
services curriculum at St:. Mary's Junior College. This ',
feas1blllty study would include three models: f planning:
_the continuing education model; the career mob¥1lity model; -
and.the community outreach model. -All three models would e
- have the follow1ng componentss . . : R "

Y]

'l.- Summary and Recommendat ons from the Needs Assessment
' Report -

.2, Evaluation system plan.
3. Organiiation'andAStaff Plan.
1 . . . R .
4. Funding. ,

5. Facilities: on campus, health - dellvery fac111t1es,

) metropolltan area or outstate, other communlty
'”fac111t1es o

6. Credentlallng credlt bearing or non- cred1t or

T cert1f1cate or attendance recognltlon

7;K‘Implementatlon time SChedule;

PHASE I: NEEDS ASSESSMENT o A
o D - N - o ‘
State and National Trends : - ‘ - :

!

- <= Data collected from summaries of trends ‘as researched
by “the LRP (Long Range Planning Committee) ‘St. Mary s Junior . |
College, 1973, Dr. Carol Peterson; Chalrperson, ‘which is pértlnent.
. to a Communlty Service Currlculum has been- summarlzed as, »
follows. There will be:

W)

l. Greater need for health care workers to be aware of
the economlcal aspects of health care, con51der1ng .
" both the technological skill. areas and the avallable ~
options within the health ‘care delivery- system '

C 2. Increas1ng 1mplementatlon of the theme that health
care is a baslc human right for~ all people

- " 3. hFunds for some* spec1al problem areas:. . aging, chemical

K dependency,_health care delivery, communlty,plannlng,
etc. -Institutions will need to watch reorganlzatlon
~and .new funding agencies. :

P . . A ~- .

b3
s
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10.
11.

12.

.
/ .

14..

15.

116u"'

17.

A likely emphasis on

a. benefit to people" .
b. -interdisciplinary’approach
c. ,need for excellent evaluation

n.

"/
Increas1ng emphas1s on creatlng op rtun1ty for

upward mobility..

More support for the ladder cong pt for upward
moblllty rather than the pure’ c 1allenge system

Increa51ng emphas1s on cont1nu1nq education.

More attentlon-glven adult e/uJAtlon (The 1dea
of the second third .caregnr, )’

e

-promotlon of schools withol “~1dea..

o A freeing of curriculum butinggigiggssa,aaqr-(,ﬂ/n/¢4

Trend towards credent1a11sm with emphas1s on need
and - competency, along with 1nd1v1duallzlng programs.

, Development and provision of continuing educatlon

programs and facilities by 1ndustry

'_Development of- programs in which.faculty_@o to'the”5
.student's site rather than the student coming to
~the institution, a stress on unlqueness of dellvery

and focus..'

N } : s |
Recognltlon of need for inﬁeragencyKCOOperation to

.assure proper control, planning and use of techno~
'log1Cal advances and resources.

\

A , _
Movement toward breaklnc "t1me lock" in education,

‘with entrance into and progress through higher ed-

ucation freed of conventlonal ideas.

' New 'student sources: - retlree,.older person, second .-
'1careers, early high school graduate, part ~time adult,,
by-passed populatlon, and "stop-out". ~

'Mobility "~ with students changlnq schools and career
Vareas freely :

Emphas1s on continuing. education. This is supported

. by a variety of reasons. .

(a) Flrst for the health profess1on to
maintain quaTlty carc, quallty of 1nput must. be
maintained. :

(b) Second, Area Health Educatlon Centers
(AHEC) are being set up (in St. Cloud and Rochester,

' Mlnnesota) to prov1de basic tralnlng, .insérvice educa-

tlon and cont1nu1ng education’ for many types of
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. health-care personnel The. concept of Area Health

f“”‘& ' Education Centers developed about a year and one

' half ago through the Regional Medical Programs and

~ the Bureau of:Health Manpower of the National

G Institute of Health. Reglonal medical programs

K were mainly interested in. cont1nu1ng educatlon : i

e 18. An AHEC proposed for the metropolltan area, but
- .. various bodies are hav1ng difficulty deciding
¢ - 'who should do 'it. .-

19. Input from St. Mary s for AHEC planning because
its student body is drawn from a wider geographic
region then other institutions in the area. Also

~8MJC uses many of the clidical-facilities the AHEC
would use and so liaison would be necessary.

20. Movement of health care away from hospltallzatlon

' and nursing home residency and toward home-care
and ambulatory-care situations. Therefore, per-
sonnel must be trained to function outside the
formally structured institution. Essentially, an
attempt should be. made to parallel programs for K
preparing health technicians to the emerging patterns
of health-care-: delivery. cow

In-House Data Collection

it ) . :

EQQZta mandate must be established regarding'pyojected
needs and responses in the area of community services. Sister
Anne' Joachim Moore, President, St. Mary's gave’a/gandate;’
"WE MUST LOOK TOWARDS A MORE SCIENTIFIC, ORGANIZED ANALYSIS
OF TRENDS BEFORE MAKING ANY DECISIONS ON OUR .INVOLVEMENT. : .
SpeC1f1c concerns were detailed by.the pres1d nt and are SR .
summarlzed -as follows There w1ll be o \ '

: 1. Increasing emphas1s on providing services to the ©
elderly, prompting further development of geronto;ogy j‘ R Sy
Possible responses for/SMJC are: ‘ :

a. develoolng a special program dea]1ng with
: problems of the aged;
‘b. including units on problems of the aged-in _ _
each allied health program; and/or - S ¢
'c. providing education to the: elderly (a'klnd :
‘ "of consumer. education). .

i \,

N\

N
.
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‘\‘\-\2l Pos 1b111t1es for developlng proqrams in- communlty
related h**Ith*setvlces in tune with the developing tech-
\o
nologles in ecology, env1ronment\health sanltatlon, etc

3. 90551b111t1es for a55001atlons ‘with penal insti—o |

‘\
tutions are developlng as prison reforms move toward re- . | ,

habilitation of prisoners through education. This would - \

be ‘appropriate (for St. Mary' s) is the orientation was [

associated Wlth mental health. ‘ _ » - .

4. nvolvement in the urban development and re- o \
development projects in the following ways: A) Health

consultants. and students through clinical afflllatlons.

B.) Serv1ces could be establlshed for specificse populatlons
involved in urban renewal progects through a program of
.education training health technicians, for example, in
‘geriatric medicine. A program of. this type would be par-
“ticuldrly relevant because.of the increasing numbers of
‘people over 50 years of age and approprlate to SMJC because
- of its proximity to several high rises for the elderly |

5. Needed cooperatlon on several levels with clinical.
dependency agencies. SMJC could provide: ‘A.) a program
for educating personnel to work in chemical dependency units,
"B.) on site faculty to instruct residents of the agency,
C.) college credit to residents for their participation in

"services could be enhanced through involvement .of faculty as |-

programs -at the agency,
of the agency at SMJC

and D.)

course offerlngs for re51dents

N 6. Needed communlcatlons and 1nteractlon between,
"senior" institutions -and SMJC to prevent overlap in in-
novations. There are opportunities for cooperatlon,_part1~
cularly in the areas of cont1nu1ng education and p;oqrams

for communlty services.

'7. For studies Vto be done" “which cuggest both in-
dividual concerns and larger themes. General themes mentloned
include career variations in programs, career mob111ty~
challenge exams, individualized 1nstructlon,'cont1nu1ng

education,: and the changlng role-of the teach

8. Recognition of the need“for'accounta iIity to the

public/community. LRPC Recommendation: Ongoing followup.
. studies of graduates should be made utlllzlng .graduate

and employer input. The validity of such study might be

improved by direct input of employer expectatlons and by
‘observation of "the graduates‘ It 'is
recognized that followup studies have a collaboratlve/part—-
nership aspect, balancing . (promulgating what is educationally
'sound and appropriates with what is occupatlonally desireable).
Data was then established by administering questionaires to
administrators, faculty, assistant faculty and students.

direct {(or near direct)
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' In response to\an openended question, "If there were T
no restrlctlng varlables, what would - you like- -to--see beina
approached 70%; the following are summaries of some student
faculty' gave high priority to community service, education

- and-the curricular and technologlcal modes that would make

\__\\\‘\Et‘fuccefeful

‘
T

Student Data : ' o T TTTT———

T

—_—

A questlonalre glven to students in May, 1973 at the
request of the Long Range Plannlng Commlttee 'Returns
....... ~_ .
in-put wh1ch resulted and’ whlch relates to™ cont1nu1ng educatlon
and career mobility and the curricular modes’ that‘would
make them successful Students 1nd1cated ' -

1. Strong p051t1ve responses (80—100%) for/changesi
'or improvements 1n o o ' S

/

a. Calendar and schedule\ o 1
b. General -and technical’ educatlon courses
' offered multiple times a Vear. ‘ _ :
~c.. Summer offerings. 2 o
d. Modular - minicourse approach : ' T !

a . previously learned material.

f. Use of challenge exams’ at the sub unit level

, P (MT packages). /

v, S | g. Future use of personal "home and communlty
o ' \ . experience. Y,

Student responses to the statement—~—In the future
SMJC may take a more active role in prov1d1ng contlnulng
education for both its own graduates and for others in the

-health fields. Please 1nd1cate your responses to these
consequenccs-——were structured around six queqtlons Responses ,

were: : - //.'
1. There may be continuing education offerings in the. .
' general oducatlon areas -we now teach. 60% would use.
{ |
2. There may/be coutlnulng educatlon offerlnqs in the
program areas we now teach. 92° to 100% would use.

3. Materlals used in regular proqrams may become avail-~
able ‘to the programs graduates to update the1r skills.

.,

92° ‘to l00° approved _ . ' . ~L ‘ :‘f ;

e.. Use of challenge exams - to/av01d repetltlon of s



[ . .

Materials used in regular programs may. become

4
______________ Wide

- {“ . ._range 60% to 92% approved‘m\ N ' N

' We may offer short term spec1a11ty courses: or ,
"programs. to help workers in the health fields ' N\
become more skilled in certain areas.  Average ' |

- 0f£'95% approved - would use. 2 L

‘The institution may become invclved in evaluating
clinical performance for re~licensing purposes -

for example, evaluating inactive persons clinically
who want to return to active employment or persons
who change their practicing location. Average of

85% approved - would use.

Other data was collected from personal 1nterv1ews with
the program and project directors.at St!: Mary's Junior College.
All of the directors stated that their professional organi- _

- zations were focus1ng the1r attention on career mobility Lo
opportunities and cont1nu1ng education. Several of the directors
expressed an. urggncy with regard to these new educational,
ventures since their professional organizations are beginning
to move in the direction of mandatcry cont1nu1ng education
in order to maintain registry or certification at all levels ; :

This data was organlzed 1n three areas, o h

community services curriculum as
career - o,

of the profession.

following the deflnltlon of
being made up of: - I. continuing education; II.

moblllty, and III. communlty outreach programs.

For example in the communlty ‘outreach programs, and
, .categorlzed within the . major instructional programs of .
' St. Mary' S spec1f1c suggcstlons were made for: -

A. NURSING:
- Several community- d1rected spe01al health programs

1.
should be developed

(cert1f1cate)

~ Venercal diseases.
Family health. Nutrition.
: Mental health o R

°t

\' o © a. " Drug dependency
b.
c
d.

Health related short courses for the serior cltlzen

2.
< L/ a. The "healthy" senior citizen.
g b. "How to move into® an easy retlrement”

R ,f, o c. Adapting to change




TT——

B. OCCUPATIONAL THERAPY ASSISTANT

-1 Would llke to extend c11n1cal areas 1nto the senior:
citizen -apartments. .We could provide the whole

N ~gamut: of occupatlon therapy craft and activity pro--

grams on a regular basis for thls community.

———
————

e \

C. CHILD DEVELOPMENT TECHNICIA "‘“““‘;f-f~_m;

e ————

' l.\fWe could provide extension courses or. communlty
o facilities desiring in-service training. . Packages
: could be designed in 10, 20, and 30 hour sequences
' e 1nclud1ng both theory and practlcum
!
D.. MEDICAL RECORDS TECHNICIAN
l
' l. -"Ultlmately, I th1nk SMJC could be used as an extension
T of some health fac111ty, perhaps as an-out-patient =~ - !
- ! clinic situation in which 0T, PT, RT, MLT and MR
2 services areé actually rendered to patients by our
‘students under the supervision of phys1c1ans ‘and.
1nstructors

E GENERAL EDUCATION & OTHER
1 . o
We could ofﬁer a whole gamut of short courses 1n areas
that our communlty des1res, such asT S

POllthS and the senior C1tlzen "Senlor Power
"Let's make sense out of- economics"

. . Theée youn@“famlly

The senior citizen and mental health o
Human relations. (could certificate “for health
‘workers, teachers and industrial workers.)

/
U‘lbw}'l\)l—'

PHASE  II: P L A NNING, .
The . feas1b111ty study, wh1cH represents Phase II of

the planning state of this Needs Assessment, requires an -

administrative commitmént in order to move forward with the -

“planning of at least prellmlnary programmlng

The Cont1nu1ng Educatlon, Career MObllltV and Communlty
Outreach models should all be supported by 1nvest1gatlon

and response to seven components
/ s .

1. Summary and Recommendatlon from the Needs Assessment
Report.
2. Evaluatlon system plan

3. 'Organlzatlon and staff ‘plan.
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EinE S 4. Funding considerations.
B Facility'considerations{

L6, Credentlallng conslderatlons

7. ,Implementatlon t1me schedule.- o L Sy S

T vGonclusion';__M%__"_ - : e ‘ "
R ——— @

Any 1nst1tutlon has to make at least a pIannlng com-“j—_-*«m~~m-_r

‘mitment: before someone starts to sell a community services .
program to hospital: adminstrators’, social agency adm1n1strators,
" nursing home adm1n1strators and senior citizen education '
committees. - After rev1ew1ng the literature on, communlty
service programs, and talking at length to experts in the , e
-field, and educational institution ‘can not afford to be timid
_in their first contacts. with the communlty  On - the contrary,
the most successful community seyvice programs nationwide -
have begun with a bold step forward by a super-salesman,
" the community services. d1rector, w1th llttle space, and
-little or no. funding.
[

Any college could wisely:proceedtthusly:

1. Summarlze and assess the general d1rectlons and
‘spec1f1cs of. a. Needs Assessment Report

t L Z,i Proceed w1th a generallzed funding search, whlch
o could incilude federal funds (Older American's.
Act); rost\analysls 'guesstimate" for & few pro—
'jec+ed courses; or a few contacts with some friendly
shared-funding folk. This level ‘'of work could be
accompllshed by the Administrative staff.

. 3. Make a commltment to hire someone on a part t1me‘
: basis for short duratlo” (one quarter in the 1973-74
RS - “term) and charge the person with completlng the
o s plannlng stage. This charge would include:
‘more in- depth curriculum work'with program d1rectors
.and deans; and organlzatlon and staff plan; and a.
_fac111ty study with some communlty contact.
{
4. At this p01nt review the newly acqu1red data and make’
a decision. ~ That de01s1on at that tlme w1ll probably
-have these alternatlves
--A.f Let someone else do the job
B./ Make a commltment hire a program/
d1rector and beq1n
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CHAPTER NINE

' Development of the Instructlonal Proqram of .
The Rochester Institute , P o C e

by T
Don .A. Morgan, Associate. Professor
et Gol lege..of _Education : o .
' Unlvers1ty of Minnesota e

! .

The whole of The Rochester Institute on The Two Year
College Student is a combination of workshops and practicums
offered in conjunctlon with a related Symposium. The pro-
ceedings of the Symposium of l973 are presented in Sections -~ |
A and B of this volume. Sections . C and D deal with elements

of the instructional program. ' This Chapter ‘will relate the ~¢rw~;~¥%-;
two by trac1ng elements of the dcvelooment of both

The Focus of the Institute from its beglnnlng in l970 ' l L

has always been on staff development nzéds of personnel

operating within.or curlous about, post-secondary but non- - _
baccalaureate granting institutions -- the two year colleges, o ,
generally, which have been an” extremel ly vigorous sector of - - N '
higher educatlon in. recent years. The Symposium served from ;

the start td give: gloss by attracting national and regional P
authorities to present papers, to serve as adjunct faculty - - . , -

and to attract participants to the instructional prograrm. There

was a basic reason ‘for this --'there was no soft money ever

‘attached ‘to The Rochester Institute and none has been nor:
‘will be sought.” The whole thing, in order 'to be relevant
‘and thus to be continuously viable, was supported by the
hardest of hard money -- student req1stratlon fees. '

‘It was also recognlzed ‘from the start that the gloss 3
of. the Symposium' would not be enough. The-pay-off - for the
part1c1pants attracted would be credits eakned, but the pay-
off for The Instltute would be part1c1pants who felt they-
had - recelved their monies worth whlle ealnlnq the credlts

- . : B . °

~1
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‘.MNNlMNWWAZ;m_an organlzatlonal unlt w1th experlence in dellverlnc

/ ) . ’ . . ./ . 'J . V‘
-and who would return or encourage friends to come., This ;
meant, in effect, that the Symposium was the dessert and .’
the 1nstructlonal program was the meat and potatos.

-Qverall Planning

_ Four principal.factors are now viewed as those central X\
to the success of moving from 50 registrants in 1950 to !

over 200 in 1973,--when the Fourth Institute reported upon .
here was conducted _

1. an attractlve field site -~ in-this'cese Rochester
- Community College, Minnesota's oldest two year
college and the one closest to Wlscon51n, Illinois .
and Iowa. : -

-~ 53

. un1vers1ty services within-non-traditional. arcasm::_
in this case the Rochester’ Center (for.continuing
and adult education), Universify of Minnesota

-3.  an advisory and plénnlnq committee with a deep _
commitment to, understanding/of AND experience
: w1th both two year colleges and un1vér51t1es L

4. .a pr1nc1pal and v1s1t1ng faculty characterlzed by
a commitment to teachlng,,lnterested in more than’

I
!

e e e

credible to craduate schools and to two yegar colleges.\

just making an g@xtra buck, AND one drawn %rom experts'

Worklng relatlons had beeh establlshed prev1ously at
Rochester among three people who knew, liked and- respected
each other:” President Charles Hill, Rochester Community"
'College, a senlor president in Minnesota. and the only re-
mainihg on&’ with national exposure and experience from hav1ng
‘worked on AACJC boards and committees; Wilbur Wakefleld,
Director of the Rochester Center, Unlver51ty -0of Minnesota
and who had previously taught a graduate level course on the .
two year college; and the writer, new to the graduate fac-
ulty at the U.:of Minnesota and charged with. developlng a
two year college program and fresh from a year with
B. Lamar Johnson at U:.C.L.A. . These people agreed that rot-
‘only should somethlng'be done,. but that. it could be done at

" Rochestetr and we were obviously the ones to do it. . We also
agreed that it must be more than a local. ‘affair and should
-reach flrst for a .regional and then to a natlonal clientele.




L Personnel SerV1ces Pete Masiko from' Miami- Dade and Texyry

;;u_graduate school.

Plannlng flowed from three basic premlses. Flrst T "‘\‘

the two year college field is faced with a host of very o
real but workable problems. Second, the university has
credits. and expertlse for which-two year gollege- people
- have varying degrees.of need.. Third, for the first

“(people with problems) to be: attracted to the sSecond _ _
. (available credits . and experts) what was planned to be - = e

offered had to be Both practical and real to .both parties. '
Professors from un1vers1t1es operate within some considerable
" constraints, pertaInIngmchlefly to their graduate schools
and their colleagues. Two year college people al have
major constraints,’ pertalndng to the practlcallty;g g
immediacy of ‘their problems which they are charge@Nb solve
and the immediacy of boards of trustees. By adding:Dean Swanson,
Assistant Director of the Rochester Center and armed\w1th a
new £#h.D. in the admlnlstratlon .0of higher.education, {a core- f _
plannlng committee was established of people who undérstood the LT
constraints of these two worlds and who could visualize | T
and their colleagues. Two year college’ people also have © ; {' : g‘
;Nprogram was a mere matter or hard work ) B T P

resource people. For. exampleJ to the anmual theme of The
Two Year College Student in 1970 was -gdded tHe toplcal isgue.
of - UNREST, and Charles Hurst, Jr.s  from Malcolm' ¥ Collegei
with other experts, wés 1nv1ted as adjunct faculty: Joe/. |
Cosand and Max Raines came” in 1971 to talk ‘about ‘Studen

“0'Bannion, Un1vers1ty of IllanlS, came in 1972 to ‘add to ‘a” o

‘total faculty considering Careers and Activities.. ‘Tn 1973 -

" John Lombardl, ERIC, U.C.L.A.,; and Paul" Elsner from Per lta

" in California'and four'drreotors of'tWO‘year‘college co
service programs ‘in the’mid-West were 1nv1ted to’ contrl ute
'to the subject’ of Communlty Services.

The InstrucbionaI'Rrogran ‘ S - ‘ " . REERE

o -

Credlblllty w1th the tnlverS1ty necessarlly required _ S
.-that - the courseworkf—— practicums’and workshops -- have prior ; =~ -
clearance through- Phe involved divisions, colleges -and the’ e

his requires that syllabi be prepared and L
samples of these‘are presented as Appendix C to this sect1o7 \ \uflg\\\
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' In 1970, the first-year, two such workshops wete :
. B ‘offered -- both by this writer and both for educatlonal : !
: ~administration credits. The format for the first year .
.was that The Institute would begin with the Symp051um 7
"on a Sunday, the first workshop would follow Monday and
run the week. The second workshop would be offered the -
. week following-the first. .There-was little problem with
P the_ conduct of this; and, fortunately,\many of those at-
L .tracted to the Symposium and the first workshop stayed
© over.for the second one. .The evaluation of this first
, total -offeping revealed, however, that thﬁsekpart1c1pants .
..  “atkracted ®nly to the second workshop. criticﬁzed the S ‘
- oxganrzatlon‘of the affair as they had been deprived of
et ‘the expertlse represented at the Sympos1um. 1 - ”

Q
For the second year, 1971, it was decided to have
._the Symposium in the" mlddle of two workshops in order that
P "both workshops' part1c1pants could take«advantage of it.
. .It was also decided to try to do the whole thing in six
‘days, and a second professor was. brought on to, help with:

S the two education&l administration workshops offered By' ,
*» . . involving the participants in evening sessiong, by requlrlng
) Wattentlon be turned to.the.literature of thel\¥ield, the - T

1ntegr1ty of the credits awarded was- protected. The problem
which emerged from the evaluation of this“second year of
coursework was that Hhe courses <carried the same credlts
i.e.~from educational admln} stration, and there was a llmlt
of’ how many of these any one ctudent could use or want.

"As people in the two year co;leoe f1eld are well .
aware, college of education credits in gencral and admin-
w‘istration credit in particular are rarely desired. by faculty.
‘This was . khown in advance, and. the target populatlon from
the erst had- been: counselors; line and chief. admlnlstmat01s,
c0ursework interested in becoming adm;n1strator It seemed _
i.e. from ‘educational adanJstlatlon,°and there was a limit *r¢5Q>
and not adm1n1strat1ve, lines of interest. Another. modlflcatlon
of . the 1nstructlonal program was 1in order
l
* \In l 72 coursework wa's expanded to involve: credlts
from acad 1c ‘areas other’ than education. This was .an effort

to attract(faculty to The Institute.- Chapter Ten deals with

_ - Professor Donald'Zanders counsellnq and student pers0nnel based
\: " workshops,_offered first in 1972, and Chapter Eleven presents
NS Professor‘Georq -Rochefort's offering which carchd humanities
‘credit, and was also offered first in 1972. Another workshop |
. was offered for Recreation Department credit (see Appendlx C)
e {Edtoatlonal‘adm1n3strat1on _offerings were modified’ sllghtlv
' ‘as a.new plactlcum ntriber had been deve. oped over the inter-

o vtnlng winter _and was used for the first time --- this permitted
. a workshopfto flow into -the Syniposium and a- 311ct3cum to flow
Co ';;out of it. ! :

.-“
, |
|




“« " SThe instructional proqram of 1973 was simgly an’
expanded form'of that offered in 1972. Two workshops
respondlng chletly to faculty interests were offered --

P phe in the  hurfanities and one in Engllsh A second” :

i ' counseling ‘and student personnel services based workshop

- T Was added by brlnglng ontProfessor Brigge, whosSe..speciality.

, _ is human relations. .An addltlonal -complication-arose,

CoL however, thlS tlme 1nvolv1ng the Symposium. . _ 7«

- . The. symp931um had. been bullf around experts-an the
two year collede field. Most’of those attr cted were, .
had been or wished to be administrators of ftwo '¢¥ear colleges.
The same llmltatlons to administration credits now became
evident in the evaluations of part1c1pants attracted to
" the faculty focused courses (though these people did~ not !
_1nvolve themselves with the whole of the Symposium but '
. only those parts they rega ded as 1nterest1ng) AND the
.+ ¢ student personnel services workshop part1c1pants (who had
~" been involved in the wholg of the Symposium -- ‘esserntially
-three sessions of an afternoon, evening and the next forenoon).
Boiléd down, the Symposium was not now equally: attractlve '
to all Institute participants as the Institute had gréwn
and the 1nterestq and needs of tne parulc1pants had w1dened

— e - ag,CO.t.uln\_., Ly oo _M..v,, e e (AN P

Vevay,,

_ :
. . .
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.The Future - Fl . §
! L4 ‘\ . )
. o N ) v .' . )
‘.' o L- - The overall t0p1cal theme for tho 1974 Symposium has S
: - % been tentatively selected -- The Two Year College:Student:

New Instructlonal and Inetltutlonal Reqponses to New Needs.
- The 1natructlohal progrdm will be ehanqed and broadened.
The two faculty areas 'of academic concentxatlon had, drawn
poorly -over-the two yedr period they were offered. \A shift
will be towards other areas of .faculty- interest -~ gﬁec1f1cally
within vocational~teéchnical~industrial educatlonal 1nterests ‘f
and within allied health '\\ - . . , \ \ o
More 1mportantly, perhaps, is that the Symp081um W1ll
be cut down essentially 0o two sessions -=-.a noon luncheon
headllnelfand an evenlnq banquet headliner. e
a - )
Thesé/two changes qhould qlve the instructional faculties:
.~ more time with their pavtlcnpants and hopefully will allow
’ "~ some of the facultles to have joint sessions where sppropriate;
T [ for example, ~- the human relations offerings of Professor Briggs
- . relate exceedingly well to one segment . of the administration
' - workshop and- nlaoticum, and it is hope? the vocational offerlngsl
w1ll offer. othgr avenues of mutual support and- 1nte1est

- e
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-Conblusion

——-The key to- all this development, change, and growth

. “has bee\‘fhe\eustomer —-- essentiallly post-secondary educators

‘who seem tQ like WEE?\they have found at Rochester. There
is a deep and often juqtlflable suspicion in the minds of
two year- collcge peérsonnel when they regard the university.:
There are many rcasons for this, and one of them would seem
that universities traditionally have been ignorant of,

~indifferent to, or unable to cope with the real needs

and world of two year college people. Universities function
with dlfflculfy beyvond degree and research prdduction and |
usually only if prodded by and supported By external funds

and forees. The success in Minnesota of The Rochester-

Institute on The Two Year College Student suggests a functional
model has been oeveloped to break down some of the barriers
between two year colleges and universities, at least fn the area
of staff Jevelopment offerings for two year college personnel
_More important, perhaps,. 1t was accompllshed w1thout proddlnq
and with hard money 5 , g

)

- - i

o 77



v , R !
B . o ) \

: CIIAPTI‘F TEN
: CSPP.579OOE COLLEGE STUDENT\PERQONNEL WORK - ACTIVITIES
\ by | "

Donald R- 7ander, A331stant Vice' Pre31oent for Qtudent Affalrs

University of Mlnnesota, Mlnneapolls S
: 2 . . .

The outstanding feature of theé workshop Qﬁ»College
Student Personnel Work - Activities was not the contentl
(although there was quite a bit), nor the class processes
(although a°variety were used) , but the persons ih the - -
classroom(s) and their attitudes and personalities. Therefore,
there will not be a number of charts or references listed —
in this text. ‘

o ,

Persons. The thlrty persons reglstered in the workshop

on activities came from fifteen states £rof North Dakota to

Arkansas and from New York to Wathngton' No more than three

were from any one state, About 'one-third were women and :

- one- tenth were black: They held jobs with titles of chairman

.of an acadennic department, dean oL‘stud#ntq, vice president

.for student affairs, counselor, directar of student acitivities,

union proglam director, coor! inator, etc. The age range

was from 20 to 60. The sizdé of their institutions ranred,

_ from small two-year commu 1ty collcaos to very lerqo state

;unlver31tlos Ve . Ty

[ 4 P . \ .

" Personal attitudes and amount of .education covered a-

wide spectrum. Experience 'in actzwltles ranged from none ° v

to nearly 40 years. S

v

. . *

-l JAlmbdst all were interested in helping students as— - |
‘they engage in out-of-class’ life. Somec weré not.  Some were\
lnterested in the course because it offered cquick and economical
credit and others wantcd to dovelop further their already
consider b1e shlllq. : . o

P :

The instructors were a student activities dllOCtOr from S
a .junior college and an university studcent perronnel &irector.
*This workshop was co~led by Robert Weis, Director of Activities,
Rochester Gommunity College, -Minnesota. '

¢
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They emphas1zed 1nd1v1dual involvement in learang about
their attitudes and skills. It was essentially a sharing.
of interests -and knoWledge._ - :

\Method A syllabus, a blbllography, numerous relevant
artlcles, and an attitude questionnaire were d1str1buted to
“the class. - Lectures, small group d1scuss1ons, large ‘group
discussions, a case history, and evening and noon bull
sessions were used to convey knowledge and understandlng

~about our fleld and ourselves.
There was evaluatlon and goal™ settlng ‘with some fre—‘
-gquency. New ‘directiotis and hew .consensus. on tasks took '
place hourly involving the total group.

\

\ A paper was requlred follow1ng the completlon of the
total on-campus. educational experlences. Gradlng was made
on the basis of contrlbutlons in the class and in the in-

dividual papers. . N '

~.

L
?'Cohtenﬂ
- Lonten
l
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{ EDUCATIONAL PHILOSOPHY IN THE EXTRA- CURRICULUM

. !
.‘~-- T e

—. - =

The dlscuss1ons were often directed to the reason
for college student personnel workers; ‘what was the phi-
losophy of education that dictated their presence in the
institution; the purpose of the extra- curr1culum - 1ts
advantages and, dlsadvantages.' . ‘VW .

!
r

We dlscussed the dlffere ces in the role £ the faculty
and the student ﬁersonnel worker worklng with fhe same group
—and how these roles might differ. We deflned the student = °

personnel worker as*.a sometimeé" pollceman, a s metlme counselor,

sometime admlnlstrator, somet;mel_eachef_“sometlme Janltor,-..

“.sometlme sersice statlon attendant, sometlme ﬂearner, as

S

- the same time. . ‘

a person who had to set up red tape so that there could

be consistency in how things were done, and ds a person who
cut red tape so that there could be flex1b111ty for in-
d1v1dual growth. g ‘

The role was defined as one that required many hours g
of work into the evenings and- weekends with different ex-
pectations from the students, 'the admlnlstratlon, faculty,
and the conmunlty Sometimes there are adequate resources.
Often, there are 1nadequate resources.: .There are conflicting
stresSes and pressures from students who want particular

“kinds of programs, speakers, or social activities and certain

members of the.community are upset with those very same programs.-
The student pefsonnel workor often is caught in the middle being
‘seen as the students person and the admlnlstratJon 5 person at
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\ There was dlscu951on of the concept of in loco parentls
whi ch is egsentlally one. of 'the institution being responsible
for| immature’ adolescents and expected .to see that they do not
~get. into trouble ‘ds defined by the community. At the same
time the students are seeking growth experiences, wanting to
~ deal with real-life issues, certainly not interested in sub-
"stituting controls by the.collége for controls by the parent.
" The class shared experiences on substitute roles for that of’
in loco parentis; some were described as partnership, big™®
brother or sister (in the positive sense), a buddie, or an
older peer. Many of thHese roles were rejected. There was .
discussion of valupes of out-of-class llfe,_what can he: galnedr
. from part1c1patlon in the_ educational governance.of the in-
stitution; the lecadershop opportunities; program deVLlopment
po$51b111t1es, ‘the opportunity to use the extra-curriculum .as
a testing place for knowledge gained in the curriculum; ‘and.
~the understanding that the extra-curriculum.is a place where
'knowledge can be calncd often of\equal value to that ained
1n the classroom. : %

K

There was an claboration of - the obvious lcérning\ ' r

experlencea that are available in. the sout-of- -¢lass curriculun - lj,JL

or non-curriculum; the opportunities for studénts to act ‘as ; i
 peer teachers; and the possibilities of aiding the community
.thrOLgh volunteer programs with young peoplé, old people, or
handicapped. Discussion was held on. the advantagés cof the
voluntary nature of the extra-curriculum as wcll as the dis-
advantages. o :

1 Strong interest was shown in combining the extra-
curriculum and the curriculum. The possibility of using the-
extra~curriculum to develop courses with credit for. coramuni ty
experiences was discussed. We. talked of changlng the curriculum
from a classroom—orlehted act1v1ty to one that 1nvolvcs '

students 'in the community. We saw advantages in combining thc co e

‘action of the. out-of-classroom with the mental activities of 'b/*“

the curriculum. There was rev1ew of the numerous occasions tha

the curriculum and the extra-curriculum are being combined

much more than they have been in the past. Examples were glvcn

of these occasions.. ~ 3 ﬁ 1\

; : A

The‘whole-area of: relationships with the administration,

“with budget cut~-backs, with professional organizations was '

explored. It was clear that the highest priorities are not

given to student personnel work in. our colleges and that our

prlOlltles are probably below .most of the priorities at an

institution. Faculty and the curriculum considerations  are

- essentially in the -driver's seat and those in student personnel

- work are often considered secondary to the enterprlse.. There

. was dlscu551on of how that might chanqe._ Ve b



STUDENT GOVERNMENT. AND STUDENT PARTICIPATION IN THE

= EDUCATIONAL INSTITUTION T _ : : F

Discussions wexe held on increasing student partic-
ipation through recruiting of 'student leaders in high school
and through person-to-person on-campus recruitment programs,
i.e., finding out the social service interest of students as ' .
they come to the college. The question of- student apathy '

‘was covered with the general added dimension that students.

could be found who are interested if the progect is right. - '_'if

‘There was discussion on student involvement in the acutal

running of the institution, having an advisory-role on many.
parts of the institution including currlculum, finances, as
well as student activities. .

. Discussions were held on different types of leadership
programs. One special seminar was held on the leadership
program that had been developed at Rochester Community
College during the past years., K This program was explained

Neaw

~in detail and materials were made avallable for its use at

" protect due process and also to set the codes of conduct;
the need to get at understandings about responsibilities
. and freedoms between ‘'such groups as, students, faculty, adminis- .
tration, leglslature and other publlcs : -

other colleges ) ) _ .

" One problem present in many colleges was that students,
faculty, and administration form separate groups that often
do not have enough inter-actign with each other. - Solutions

' wcro proposed. _In every case,. it was made clear that students

"and Taculty, as ‘well as the administration;, are in the role of
making’ recoi\énda\&ons to_an overall governing board and that-
policy is set at theyﬁianest level. A number of college
personnel indicated that this needed to be spelled out very
clearly to student qroups 0ften they felt that all they had
to do was make a decision and that decision would be enforced
by the administration,‘whereas the decision is actually a.
recommendation to the admlnlstratlon and the policy board

The hlgh point of the progran was a case study presented
by Ed Siggelkow, Director, Student Center, U. of Minnesota,
dealing with student respons1b111ty and the responsibilities -
of student and faculty boards as separated from  the adminis-

‘tration. This .case study also involved role-playing with a : :
"number of principals involved 1n -the case_study. Points were

clearly made about the need to deflne the” freedoms and rights
of students as'well as their respons1b11ut1es, the need to

N
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:bmllltant students, radlcal rhetoric, and responses to such

v ol o L . ) .

The final sess1on was held on confrOntatlon tactlcs of
rhetoric and tactics. "Although this 1s“largely the phenomena "
of larger four-year 1nst1tut10ns, it is also- present in the
smaller two-year institutions.” Because it seems to work,
it will very llkely be presént in a lot of institutions in

- the future.,

Questlons were ra1sed about who ‘is respons1ble forv
r1ght1ng some of the wrongs  in society that crept into our:
educational institutions. Discussions were held on the
respon81b111ty of the educational institution to change.
society -and what roles student personnel - ought to have in
that changlng, if change is necessary. Discussions were held.
on .action agents that student personnel workers might become.’
Numerous eXamples were. given of take-overs of buildings or

. streets or offices. Rationalizations were made for the

understanding of reasons for these take- ~overs, how 'to deal
with them, how to avert a grow1ng preC1p1tat10n of these

" kindsg Of events. Often there is a necessary role of inter-

mediary and the student pefsonnel worker who has' developed
trust may p]av that role 7n these kinds -of s1tuat10ns

conclusion- ° ' . . . A A
. . f

"In the end it was very clear that the role of the. student
personnel worker' 'is broad. There is not a deflnlte definition
of what the person needs to do. and how he flts into" the .various
kinks of campuses. The -emphasis of the course.was on; thinking
through that role. It would be specific for e~ch individual
in’ his situation. The course merely provided opportunities for
students/staffs to understand the various kinds of roleés
possible in the numerous kinds of situations into.which
student personnel workers'are placed.

Rather than an examlnatlon, each individual was to

define himself and his role in his unigue situation to: determine -

whether learning or knowledge tcook place in this part1cu1ar
setting. New ideas for potential use of his service or.

-potential services were to be explored. Many of - them were
outstanding. :

82



CHAPTER ELEVEN
THE ROLE OF. CLASSICAL HUMANITIES
IN THE CURRICULUM OF THE
TWerpAR COLLEGE

. f N ' : '
SN ~ George R. Rochefort, Assistant Professor,
T . ' Class1cs Department College™of Libercl Art,
¢ - . of Mlnnesota, M1nneapolls_

, From all: s1gns, the "nostalgla" boom has ‘peaked. Naughty
. Marietta has sung and danced her way back from the Twenties
to Broadway, .the Brooklyn Dod%ers ‘have donned theitr uniforms.
and played baseball again in Roger Kahn's The Boys of Summer,
and the moods of the Forties during wartime and the Fifties:
in the dying Texas town have beén recreated_ in Summer of -'42 ,
and_The Last Picture Show. . Apart from the artistic merit that
-any of these may have, thelr popularity proves that, now-and

then, everyone enjoys a backward look.

'fa/ ' Frankly, this human. tendency—~to derive pleasure from
‘revisiting the past--is one of the strongest arguments for.

+*  introducing Classical Humanities into the curriculum of the.

{ Two-Year, Post-Secondary School. The study ‘of _the civili~ - .

' zatlons and literature of ancient 'Greece and Rome is surely %
not anzexcurs1on into the immediate past, nor do -these ancient
cultures -evoke that sense of personal recollection which. has
enabled nostalgla" to ring up cash registers around the country.
And-yet, it may just be the qualities opposite to the im-
mediate and the personal i.e., distance and difference, Wthh
recommend the study of Greece and Rome to the currlculum of N

. the post secondary school

°

THE ROLE OF CLASSICAL HUMANITIES IN THE CURRICULUM OF.THE o
TNO-YEAR COLLEGE | g o |

PN

M e ' Nostalqla dw1ndlos, as d1stance, ‘both temporal and
Nats geographlcal grows. Tho(Broadway theéatre~-goers who;applaudod_ ~{

' Vot . ' / -
~ . . L . & T . .
. . . , . .

RS



" lean. ' The emphasis. is upon. the practical,.

1776 was less of thelr personal past on stage than the

audiences who flocked to see Fiorello over»a decade ago.

Revolutionary Philadelphia touches fewer chords of reminis-

‘cence than the New York of the Little Flower. Add fifteen.

or more centuries, set the scene in Imperlal Romé or ifth
century Athens, and the distance overwhelms us. .There is no
nostalgia in Hadrian pr Barefoot in Athens. s :

"But, if there is‘no7nosﬁglgia for us in antiquity, why

visit ancient Greece and Romé? Among the many reasons. for -

studying the past there is one motivé, not unrelated to.
nostalgia that has been marketed in the late Sixties and = —
early Seventies, its offer of a refuge from thé grim. present

‘into the past--a past, resurrected and transflgured with an - |
“innocence that it never really possessed Nostalgla is ‘built.
- upon escape . ’

Escape may also be a motive for studying'the pasit.
Livy, a Roman‘histOrian; who llved through the destructlve
civil war of the 1l1lst Century B.C., *admitted that escape was

.one of the motives for hlS inquiry ihto the history of

early Rome:
/" ' - AR .
I shall flnd anthulty a rewardlng study, if
‘only because, while T am absorbed in it, .
‘ o shall be able to turn my eyes from the troubles
wh?ch for so loeng have tormented the modern

VUF world, and to write without any of {that over-.

s anxious cons1deratlon which may well plague a
' writer on contemporary llfe .. :

e

”Escape,' I hear you say, "may be all rlght for a nlght

" of.theatre or as a motive for. writing history, but how practlcal

is it for students in two-year post—sccondary .schools?" It
is, of course, true that the curriculum of th}se schools is

I would suggest, however" that the utility of’ subjects such o

"as math and geometry has been highly exaggerated, while.

the practicality -of courses in ancient c1v1llzatlon has been

“unduly: mlnlmlzed ‘ : S . -

-~

_ Flrst to the plactlcal uses of math. How ntany of us
ever- émploy. any more complicated mathematical operatlon than
the addition, subtractlon, multiplication and division
necessary to keep our checking accounts stra;ght?f As soon

1

A L B S ,
lLivius,[’l‘itus. The Early History of Rome. /(Trans.

. Aubrey De Salidcourt). Baltimore: - Penguin, %PGO._ p. 17. —
. . . ‘\\‘ . . . 1 .

\
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.enFer rHaL world, we ;ee curselves at a diastance.

')‘.

as our income hecomes at all couplicated, we hire ac¢countants to
figure our taxes for us. For many students, therefore, both in
high- school and in college (2 or 4 year), math and geometry are
not a]l thzt" practhcl.= . S

Now. that. I have’ shbwn that so- called utllltarlan aubjects may

not be so prectical, let me attemp; to" prove that: ancient studies
Smay provide a kind” of escape -that is: 1) different from thdt Founa

in nostalgia, and 2} uec1ded1y practlcal.
/ v

-As we have seen, nosfa]gla feeds upon personal - feellnq In

'noétalg¢a we are. able to recapture the mood. cf an-earlier txwe in

our lives. We do this, ‘however, almost always, at the expense of
truth, because nostalgia removes the hurt and softens the pain of
real life to such a degree that 1tybecomes, oddly, pleasant. :

That this is a decepkién may be %roven'by an example.3JN@ ‘
matter how strangely sweet the sorrow of a disappointed first.love

may ‘appear NOW, the pain was keen THEM. NOatﬂnga faisifies ou"

memory ‘of the past' Enchantment hides the ‘truth. P
The ‘study of the past, on the contrary, is founded upon un-
uelstand¢ng ‘The knowleédge of the history and culture cf anciemt
Crnece and Rome is not based on feeling or mood. In faet, the
tudyv of these civilizations is the surest .perpetuated by most
Ho1lvwood rovies which treat c1a551ca1 themes.  The study of the

past supplants atmosphére w:th knowleage and understand:ng

And yet, what escape does it Gffer? = Cn the S1mp7est level,
like Livey, we forqet about contemporary concerns: lntevna+10nal

~crises, nationmal issues, metrupo]xtan prob!ems and personal dxf-
flculflcq S ‘ . : ‘

/

More ifpertant, Eor a short tame we escapc ourselves and the

~culture in 'which we live. ALthough we must eventually weturn from
"Rome or’ Cleece to modern ‘America, Wwe are changed in two ways- we "

can never- look at e1ther curselves or the ancient world 1n the scame
way., Because d1stance ‘separates us “from the ancient world, when we

Earliﬁr, L} Said;fhat twe cqualities recoimended the study of

the paszt: distance .and differénce. What do T mean by difference?
- Chviously, Romans and Greelks are different ﬁr01 us. mnd yet, there

are many who would Aeny this difference. How many‘tlrnec have you
Feard the moral veveolution.of contemporary America -compared with

the decline and fell of kReme? The . tudy of the ancient.world count-
eractsfgu,n simplistic comparisons. ' :

(W2}
—
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S Onlv the person barely acqualnted with- anthulty 1maglnes
that Greece and Rome offer. exact parallels to modern times. The
student of Greek drama knows full well that Antigane is not Ger-
main Greer in Greek garb. The student of Republican Rome is not -,
tempted by ignorance to make a suparficial comparison betweén .

— .~ the mother of the Gracchl and Rose Kennedy, -because both women had
two sons who were assassinated. Rome after the Punic Wars does .
‘mot equal America-after the Korean War; Sirhan and Oswald bear
11ttle resnmblance to .the Plllcrs of the Gracchl brothers.

R I assure you .that I am fot c11t1c171nq the adaptatlon of

Vo . classical themes and plavs to the modern stage. What I do. pro-
test is the glib “identification.of ancient heroes, heroines and
themes with mcdern ‘wersonalities and.causes. . The investigation

o _of ancient Rome and Greece compels the student to discover: and .

S ’\kecoqnl e essential differences betwecen cultures. Let me quote

: " d reprimand that an English scholar Gelivered to his own country-

men when he saw them f~11"ng vietim to a passion ‘01 roadlnc

. . o) h . o
British h;storv JntD“Homa“ hlsLorv:‘ o Lo o V

I would sugoest that this attltude of Lreﬂtqu ‘her
o (Rome} merely as-a . subject for auvtopsies and a
SonrJe of q’oomv vat1c1nat. ns for the henefit of
the Dritis h\Lommonwealth M}q prepcsterous qfflont
to hl%tO“y,, : - T

<
i} N ,.

v The unJon then, '”distance" Qithfthe "dit ferent"makes
antlnul*”»a vew11ﬁ1nn bquV. ‘We have already read that the ‘Roman
historian Livy conqlﬁgledxfne study cf the early his torv of Pome

an ecscave. . Let s now.examine andther benefit wh ieh Livy felt
. could ke qalngo from the ctnﬁy of tnc'uas+-3 : S
. . — ' N Co “
. ' he °tug\ of. hlutOrY is the be st medicine for a &
N oo sick mlwd for in . history youihave a record ¢f .

- the infi inite rdviety of human!experierce plainly"_‘h
- set out for all to see; and in that record vou can %
find for youlﬁelf and your countrv both .examples, and
: ty take as models, hase

warnings: (ihe thi _
- +H1ﬂr“, rotten: throue ind throuch, Lo avoid.
. coTE g )

'

I am sure ‘that vouw recéanize the similarity of this sentnmnnt
to that of Santavana wno warns that rthose who refuse to_stur/ fnL

‘past are con demned *to repeat -its nista akes. - T : .
.. <& .
4"’ g T o .,» . : . . ’ . ' 0 )
i . s e e - . ) 3 , - N
4 4 N . : ‘ .
2Stobbrt, J.G‘ The Graudeur°Tla Was Rome. New York: o
) RO Lo lnE 2xelll Jeak Pa= DR , .
Praeceax, 1971 i ’
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- My final recommendaticn of the study .of antiquity may, in
fact, be-the most impdrtant. When fresh eyes scrutinize a scene,’
there may be new insights. ‘As a scholar of ancient Greek history
remarked " . : ‘ g

—_—

. : ! N
It is often and justly said that each generation must,
studv afeesh the great authors of the past, Pecause
¢ach will find in them certain qualities which (its
predecessors oveVIooLed ox falleﬁ . emﬁhaswze e

[
Conclu31on-

The suppo ition is, of cqurse, that nc haFtér how alstant nnd
dlfferent the world we study, |the student ba: cémmon bonds- w;tb

. the poople of this world.. Thejse bonds are stQOna because they are
forged from the human. nature afll men -share. /it wodld be tragic if
hlstory were to be deprived of{the insights . of" ‘the post~secondary
student in the two-vear college. because htq currlculum had -NO room
for the study of the past. - ,

] B R '__ o
4Finlev John ﬁ Whucydlﬂes. ambridge: Harvard University:-
f— : S : o

Press;_1942, p. 4. T

-
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APRENDIX A: ™ SRCTION B 7o - 0>
RV  .. i - Starr, Gordon L. ) .

Chea / . R : R Unjveﬂ ity of ‘Minnescta ‘

S : . T ' ! ( o June,,*J7 T e e g

T . . » . - . ) ’l | o ‘ . {/. X

REC 5-150. WO)KSHOP SYLLABUS : PFOPLEMG IN- Posq(fEcoNDARY STUDENT
UNTONS | | J c .

'Site: Rochestér Communjﬁy_Collége _
Faculty: Starr and Siggelkéw - . - o .

This workshop, 3 credlt hours, . wx]l exanlne “h@ Jurrent _ |
. ~ _problems, .issues.and: dlrectxon of student unions”inthe two- year,

';;/ © post-seccndary sefLan Particular emph4315 wall be -put-on the .
‘concept of the cor’: nity center/union in the dnstitution. Stress
will be placed on the function and qerv1ce5,wh1ch are cr can be
prOVJded throuqh the center/unlon.‘_l s o ;~

4

. Seventeew lectures, panels and crrthues of papers are.
plarned for the sessions.  These pluu'a test session constltute
normally anticipated cJassroom actiyity.  Additional scho‘arly ,
work is required beyond -the- ciassv*omwwh1ch—ﬂncludes~re1d1nqs—~¥Awﬂf«fMFQ
oral presentations and/or wrzttgn reports, . The paper- ~will encour- ~
age rpsealﬂh in deptli/by- the sbiédent on a topic of. Lntereot Select—

ed with the apprcva] el the. pyo%essor ' , -
- g .
" '/’Se 51on 1: Orleﬂtatlon /’ .
R 1. Organﬂzataon f*ﬁe workshop, course requirpments for
7 K
- 2 - individual worh‘ the wnature of, group Yeports, foplcijw_»
’ ' rrwdwng/aqflq;ﬁ@n&s, papers. and Yc]dtad 1nfmrmatloh will -
be prgpebted L o | -v %f,
L2, W@finltlon the broad, inclu.ive definition of the
o "unrion’ w4¢l pe used.. This ic defined as the centér-
F ) on’'the campus which is used by student, faculty, staff
'\\g_' ' * and the ccmmuw1Lw primarily for out-¢f-the-cléfssroom
S : /prog"ams and informal use. Othcr terminolbgies and
o "L qguésticons .(11 herclazified, e T -
. : oo S . R |
. 4 Sem 31ons.2,3,4,5: Ao y ' : . _ R
~These sessions will Lﬂv07vn,htneorrﬁ1on and ‘'evaluation of the
- S/mpﬁbluﬁ speakers. | . . . A o _5;"f
’~L;session R S N T SO !
:\5 : ; ThlS wild 1nvo;v S A general 595310 with a related ch ique- L
\ . of all popetc pres anten by sy pos1um- paakprs ' . : {
. : |
\\ . ; . .
: . S : oo : LN e ap ® o .
i O o Lo . S . ) . , \
! ’ . . - R . . -
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‘Session 8:

Session 13: : -

. ) .
S i

Starr; Gorden TI.

' L - ~ University cof Minnesota
‘ ' ) June, 1973
. . . ) N v 3
Session 7: . -'i, S : '
. Role of the union at the jn@titu?ioﬁ., . !
. Identlfxcatlon of problems ] -

o

7 . The student iv post second ary atmosphere.

y
]

! v . o : = A\" : I
/ \_ . i

Proc lam——leadershlp, boards and campus go?é(gi?ié:\»\ __________ K
Session §: ' _ T g
Program resources--art, concerts, masSic, graphics, etc.®
) . . ' . R i /’ ._ . ) . | . ’ 5;_/
Session 10: / v ' : : . ‘
. / ,
Rersonnelu—stafflnq,‘ acu‘ty and feLated aspects f
Session 11: ) : ,
, ,

Aux111arv‘cerv1ces~—food serv1ﬁe, bookstores, vending, ctc.

sess1on 12: S . \ él
u\Management—-oneratlon ploblem and solutlons.

. . . . o 1 . l'. .\ ." )
Facilities--planning, ﬁlnanclng, constructgon, etc.
. . : P . \ o '

Se551on 14: -, ¥

4

1. Fac111tleo——plann1mg, financing, construction,-etc.

(cort d )

° 2. Federal grants, glf S aq@ oth01 sources of assistance.

H . @

Se551on 15 f  _ B Lo ﬂ;‘

"1l Relatlcns——facultv,_ kaff;;alumni,'commuﬁity and pos%

~ secondary , education.
2: Integratlon of the un*on and the total campus.

\
¢

Se551on 16:. : I -

i ‘7 - . - ]
: ' Reports and cr:thv s - of modeﬁ unlon 8 -
. . - AR ; .
9e551on 17 ' . — o | -

1. Examlnatlon and. flnal dec151on.
2. Evaluatlon of SvmpOSIUM and workshop.

v,
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.will examine the: cha;acterlstlcs and premises of career educatdon ¢ i

‘and organizational sgchemes eveloped in post secondary schools to
~implement that concept. Ne ‘

Morqan, Don -
. University of Minnesc
Lo o=l May, (1973

lelﬁnns and Ochedule (Tentative)

Educatlonav AdmanL tration 5-120: Pr dchtnw-~C*qan1-kt
Adminietration of Post Secnndary Career qucatlon

Site: - Rochester Community Colleqeqh

Faculty: Ilorgan and Wakefield

Datew ~June, l973

Thls practlcum,‘For three qraduate (joimt registry) credits, J
as a“concept. Principal attention is then turned to admlnystratlvei

ssary concern is shown the orig: ina-~"
tion and development of post s\condary 1nst1tutlons. Other prin-

" cipzl areas of inquiry and investigation will be: (1): faculty

i
.

recrultment, in~-service tralnlng,.and evaluation practices with- - .. _
in the general framework of both career educational programs iand

post secondary institutions; (2) th \ad€1sorv committee--makeup ¢
and function; and (3) eaual access and opportunlty-—the opei door"

and accountability. \

. _
\

\

- Ten lecture, panel,. debate, symposlum, and paper presentatlon
sessions are planned. These plus a test session constitute aqtl— ’
cipated ¢lassroom activity. Additional work of a.scholarly’ nature
is required beyond the classroom and centers on a "take home" flnal
examination question and brief readings in the permanent literdture
of the field. A yracticum papexr is optlrnaJ——encouraqed ‘but not

.required--and -students ortlng for this opportunity choose the riown
"topic .subject to.approval b the 1nstruct01. i

. 8cheduling typically xeculres {wo evenlnq z@éssidns~-for the
debate on a gencral topic selected by the practicum and for the
banquet of the symposium which is sclcdu]eu C%ncurvenflv w1th the
practicum. , : .

&

 SCHEDULE: . | y
1ONDAY o o : o ‘ B .
Session Qne: & - ' . '
8:00 - 10:00 A.M. 1. Organization of the practicum. Course

requircments arc expleined. DPossible topies
for panéls to Aiscuss are developed The
topxc for &.general debate is 1ntroducea

o )

e
()

T ) N



O

ERIC

Aruitoxt provided by Eic:

.10

.

30~ 12:00

Session Two:

/

1:30 ~ 3:00 P.M.

Eid
ki

Session Three:

7:00 - 9:00 P.M.

© TUESDAY

Session. FFour:

A

8:30 -

10:30-12:00

wor k. &

-diétrict, adijuncts

Y W

10:00 A.H.

)

. DBasic concepts and institutions are
e“cxlbea and defined. The signifance

f the open door" and of "comprehensive
education” will be examined within the con-
tept of career educaticn unﬁ the world of

o

A defi nition of career education is attemnted,

ang a bV1of dlecuf51on of the emergence of

t4§s cona pf is helc

. PRI

1. Orqanlzatlon Datterns for po<t seconﬂar§
institutions~-~-state, single district, multi-
of K- l’ districts.

2 numlvu:tratJve uC‘lUn Flow’nq From crqanl—
z

aticn.

. eranxalng for 1nqt1urtlonal und facultv
agsessment. :

j
: I

1. The debate. Typically this is an evening

'session, cn the first day of the practicum.

/ /.*. \ . ' .«

1. Social foundations of p05t~secbndary
im\tjtutio'nt The raelationshiv to naticnal,
nom1h arng~ aoczal ntrtcr" and.mractices.

2. The Lelat"oncblﬁ of Fﬂunqafﬂonf to the-
ﬂ*lemontaFlun nf Cﬂrge*'eﬂhcatlon.

3. nevclopman ff EQ:EI\EQpics*—'small:
grougps. : N, .
M i
: \\\ 1 N
4. "ganl,dtWOH of tno panels™e small grours.
5. . Cons u]iaLJon with JnﬂlVLdudl;\\n\papers
‘and orOJect,. NG
HN o \\ .
. ~ .C
g \\
! ‘«.\-i\
ﬁ
-I . A
. { _
91 o
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WEDNESDAY AND HALF THUERSDAY

Session Five:

1:30 - 3:00 P.M. 1. Panel presentations to total practicum.

3:30 - 5:00 P.M. N Panel presentations to total practicum.

5

e :

¢Sessions Six, Seven, Eiggé\ Nine, and Ten: Joint Sessions with the
national symposium on career education. These will be helds,
# all day Wednesdav and until noeon con Thursday. Faculty is
- comprised of anthorities presenting papers and leading discus-

sions. -
; S . . : . _ /

THURSDAY P .M, , o . : S

: v : E . AN !
Session Eleven: = o : . -

N ' . e i )
1:00 - 2:30 P.M, - 1. Final panel presentaticn as necessary
. 2. Take hcme.examinations are presented .
\ . .
3. DPresentations of readings '
4. TFresentation of individual project
v developments _ ;
5:00 - 6:30 P.M, Faculty availakle forjindividual consultation,
k3 .
9
{ y
. /
o
‘-:S
w
) Q .
.

Cea



o ' \ MOann, Don
i . UnlverSltY of Minnesota

Site: - Rochester Cdmmunity,éollege L

Date: June, 1973 : 7~ - :
-\\"*\#\\\‘lelabus """ (Tonrative)
. Ed Ad 5-128: Workshoo—-Faculty Problems in tbe Two Year Collego
® . Three Credits : : . o

A}

‘The workshop will examine in depth current problems, issues:

.and directions of two yealr colleges as these bear on the recruit—
‘ment of, ornantat:on to, organization and administration of, and
,representation of two year college faculties. Particular emphasis

will ke paid: (1) the purposes and goals of the institutions .
served with the total variety of post-secondary institutions ex-
amined; (2). the nature of students attracted; and (3). the role of

faculty in improving nstruction; and in institutional admlnlstra—

tion and in qovernance.. o

' 4én clasorQQm sessibns are olannec. These plus a test session
constitute the claSsroop activity. Additional work of a 'scholarly
nature is assigned for beyond the classroom and will ‘concentrate
on a written paper on a topic selected by the student but applovod
by the instructor. Annotatedr readings and a take- home . examination

complete the out cf classroom work.

)

ESSION ONE:
1. Oraanization of ‘the workshop, course requirements, possible
topics for papers for .individual work, the nature of the panels
and problems for-them, the topic for debate is introduced--
typically this will ke on the subject of state versus lOCal
control oF two year hwaher educatlor 1nct1tutlons. :
! o . 2 .
2. Deflnltlons: of a two vear college (types)h.aroa voca+10na1 K
school, .the "open door", “the meaning of comprehen51ve when™ )
applled to curxriculum. : L
N 4 . .l "\ . .
. 3. Functlons oF two year hlqher educqtlon institutions; the :
e -+ proad scope, discrete functions,.services orov1ded, program
in effect, distinct. characterlstlc of practices. o S

. ‘4. Origins of prlncnpal types of two year hlgher educatlon
. ,1nst1tutlons. o




,5 - .
5. The foundatlons within soc1ety leadlnq to  the

' governance and administration of these two year insti-
tutions. : . L

6. Why have a two year higher education institution?

7. The nature of two year higher. eqﬂca(jon institutions

in practice in the Fﬁper Norfh Cﬁnrra] Region with focus

on Mlnnésota, Wisconsin, Iowa, th and South ‘Dakota.

SESSIONMTW?Tf" :

T 1. Presentation by students of topics-they wish to-pur- -
sue. in depth for the term paper: nature of the paper required,
form, suggested length, the manner ofrd0cumcnbatlon and
handllnq r@Ferenccs.

2., Organlzatlon for the debate -- Lssen+1allv a division of
the house with alolc ard con presentaticn. R '

3. Organization ‘or the" Danel presentatlon“, selection of
topics, meetings of the panels~--division of the topic among
‘members, etc. - - ’ : ' '

- . .~SESSION THREE: T : .
_ o . : . T "
1. )Typlcal dnmlnlutratlvr and organlzaflonal schemec for
: ~acult1es in two year colleges.
' ‘a. . the meanina and significance of qovernance Cod
b. suporvzylor and evaluat1on ' a

2._ Chlef admlnrcterlve positions in the superv151onvof'
faculty and the 'n:tluctlonal proarant. ‘

. l . ) .
- '3., Faculty.organlzatlons_——-past and present.

. 4. Faculty and the central administraticn.

-

- - I Faculty and thé board.

)

-~ SESSION FOUR:

1l.. Debate. 5 o ‘ - '

o

2. Panel meetings.

- 'SESSION FIVE: - -~ . . : -
1. Organizational schemes for a single college: flow of
information to the board and policy from: the emerging role .
of faculty and students; nature and functions of administra-
tive positions within a college--emphasis on the argument of
one dean or twe for instructional responsihility.’ . g

/ ' : \\- ’ s i

e _ o : ' . B i
E ‘ o _ ; 04 . _ . . o

' : . ’ . ‘ - : - . oA

< .

LI
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1. Paﬁel presentatioiis.

\
\
: » . | Vo .
‘ Visible prohlem : bigness, relevancy, accountability,
. ' .

3.'fFuture organizational schemés for”effiéiency. i
4. The matter of public cenfidence in u<m1n19tretlon,‘
and educaticn. = L , . ;|
: o L ' , A
5. FEvaluation - faculty and administration - and accounta-
bility. ' ' e

Sn;QION SIX:

SESSION SEVEN: T L | 1

1. The advisory corimittee for occupational education;
signifance of, uses of,‘directions fer.

2. What is institutional research and the organization for it?

3. Agcrediting hedies and the nature of self-studies.
e e N ' . L .

4. First cof individual paper presgentetlicons as time requires

(approximately thirty minutes is ellcwed Zorxr presentaticn

questions on individual student paperc'. o .

Y

SESSION EIGHT ' T S

n

o«
1. InQJVLaua -paper presentations and critique

!

sEssIoNtwINE: © - /, , o N

N

1. 1Individual paper rresentations and cyviticques.

SESSION TEN:

1. lnclv13 l’pamer presenf cng and cvxh_cumq
N : _

These last three sessicns will vary with the siae of ‘enrcllment
and will include. formul presentstions where nenessary by the pro-
fessor. ’ SR - : '

SESSION ELEVEN: . . o . ;
1. Examinaticn périod and final discusgion. Evaluation of
" workshep. . . h AV '
" . ; . . B // ‘ .
/ :.‘\» —
1 I S ,-‘:'. —_ SR
R | :
' Cal
1 s
. ' - 1
c5’
o N

°



E

Q

Aruitoxt provided by Eic:

i . - Colleges, ug
L ; | TL\}
-~ . Edwards, H. velua

BIBLIOGRAPHY .
"An AfFlrmatlve Actlon Fvovram for Fthnlc Minorites.  Part T:
Presént Practices and Procedures of Los Rios District".
Sacramentc, Calif.: Los Rics Junicr Collece District, 1970,
9¢ p. ED 053 717. - o o N I .

"Another Sten Tcward Ace )vntawlllty Measurable {Tnstitutional
Cbjectives 1972-73: Objectives and Achievements". Gilman
Hot Springs, C»nlif.: Mount San Jac1pto (u11eqe '1972, 0951 .
.ED 069 269. | S R

Cohen, A.M. "The WW111ahL Future of a Funhction. " _mHe Communlt‘
“Services Catalyst. 3 (2) Pall, 1972 ‘p. 7-16. ~ ' i
M . - o t P . \ . .

_Cohen,fM, J. The College of the Whole Fdrtd. " ERIC C]earinnho e
' for Jurnior Cclleces, Topical Paper: NG. .27. Los Angeles:
UCLA, 1971, 26 p. ¥R 055 588. . : o T

'

‘The Community Services Cufnlvst Pugyaqn”, v the vationalt”’
Council on Conwnity services for. Cu”ﬁLhJiy and Junior ‘_.

ern~LC;; D.C 7Oﬂ*§d

f .
i K

. R Y }
-cf'the Third Year of {p.eration of the

nve iorn:
Contra Costaz nglaqe Yobile Counseling Certer. ;.San Pablc,
-~ {“' :

Calif.:. Corica. ste Collewe 1971, 205 EFD ﬁ6l 0237.
Elsner, P.A. The Peralta Colleqes Tnner-City ?*ojobh A
Demonstration Iroject ashington, .O.: Zmerican AssO-
7

. 1
"ciation-mf Surior Colleges, 1970, £46 p. I 047 673.

Community Services Status

"Foothill Communitsr  Colleae.
: \mmurﬁ*v Cr leq,

Da :
o mCFULL“.n Fuﬁortlno, Calif.: ¥oothill
D 2

* Pistrict, 1971, 70 . to
Gilley, J.¥W. and =lrar,-w,w. Woeicnal Relevancy: A Riaght ani
a Reqpor51k Ferspective on the Commuunity Collcce.
- Vlrgln& : 2wl )c CCWWun1*\ ““J]L'w Lo 2, 20 n,TED
066 148 ~ { |
Goldmap Q.H. New Anproach to Copg ey icosd Throuch Xomm\wity
" Involvement T "a;;“. ',.J, %0, Dh035 4 4. o

Tincroft, N.sz .

Ijarlacher, E.T.
TR 071 6&0.

Brookdale (cm

v

af toe Commund LQ}}“%;

Harlacher)
N.oJ.

P




' Hawaii State Senior Center:" Second Annual Report, July 1, 1970 -
June 30,-1971. ‘Honolulu, Hawaii: Honoluly Community:iCollege,-
1971, 92 p. ED 065 120. ’ "

Herrshcer, B.R. and Hatfield, T. M. "College-Community Relatione,"

Junior Co;leqe PResearch ReV1eu, 4 (3) MNov. 1969, 4p. ED
032 883.. ’ ' S

")

HQmisak, W. A Study Of the Industrlal Techn1cal Fducation P*ov1de6 e

Through the Continiung Education arnd Commuhity Service Program°

. 1h the Pennsylvania Community Colleges. (Doctoral Disserta-
¥  tion, Penns ylvanla State University) Ann Arbor, Mich.: Univer-
51ty Mlcrof lms, 1970, No. 71-62 l«. . S FE R

Horvath, R.J Community Relations: A deeﬁgcal Aphroack Unpubf,
llsheﬂ rﬁper, 1969, 8 p. ED 035 3@3, . :

Larsen, H.B. and'Reitah, H.M. Planning Communlty Services..
Seattle, Wash.: University of Washington, Center for Develom
ment c¢f Cemmunity College Education, 1971, g1 ﬁ CED 057 7734

" Myran, G,A. Community Services Perceptions of theREational Council
on Community Services. East Lansinc, Mich.ﬁf'ﬁ@chiqannState*'

University , 1971, 3% p. LD 049 724.

Purdy, L. A _student Voldnﬁeer Services Bureau. FRIC Clearlnbfcn
for Junior Celleges, Topical Taper No,  206. Los Angeles: FA,
1971, 24 p.. El 053 719,

ﬁaines, M.R. "The Commun;t" Col]ene As An Iffectlve Instrument
' for Positive. Social Change. p. 79-96'in A Day at Santa. Fe,
~ A. Bromley, ed. Gainesville, Florida: Santa Fe Junior
College, 1971, 13% p. ED 049 730. a :

I ' CL C s ‘ L |
Raines, M.R. "Community Services!" in O'Ranion, T. and Thurgton,
|

A, Student Devrinrment Proqrams in the Comvunitv Junior
Collegn o _ ! « :

. | it .
Robin, K. COmmunity Participation iﬂ-the Community College.
‘Unpublished paper, 1971, 28 p 7ED 053 722.

« h . ‘ : S
"Shaw, N.C. and Cumiskey, J.K. Communlty Involvement A Leader-
- " ship Responsibility for  Community Services. Ccmmunity,Ser-

vices Working Papers, Number 5: Mobilizing College and Com-

munity Resources. Washington, D.C.: American Association

of Junior Colleges, Community Services Project, 1970, 26 p:

ED 038 117. : " '

-

StantOn, C.M. Comﬁﬁnity Service and the Need for a Human Resources
Center . "Beverly, Mass.: - North Shoré Community College, 1970,
2T p. ED 046 378. : | _ | T

Van‘Dyne, L. B A College lhat Believes in ‘COmmuhiﬁ A e
(1) Feb. 1073,.p 52-55. _ %mvtzgmmm

C . MAY 171974

e - CLEARINGHOUSE FOR
S R JUNIOR COLLEGE -

' * .-“- >




