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CHAPTER 1
INTRODUCTION

This report details the process followed in developing module
specifications for a competency based training program to prepare
curriculum consultants for educational programs serving handicapped
children. The project was initiated in the Fall of 1970 with the
first year devoted to research and planning. The results of the Re-
search Phase were published in the 1971 Interim Report. The contents
of this report represent the results of applying task analysis pro-
cedures to the competencies identified during the research phase and
reported in the previous Interim Report {1971). The third phase of
the project is presently operational and involves the development of
instructional modules according to the specifications presented in
this document. The third Interim Report will be in the form of
training modules. The intent of these interim reports is to describe
the procedures employed in the various phases of the project and to
share the results of each phase with persons whose own work and/or
interests relate to curriculum development for the handicapped or to
the development of competency based training programs.

Project Goals

This project is designed to develop a prototype training program
for the preparation of curriculum consultants in special education.
The major features of tte program include:

1. the systematic ;éentification of competencies through
empirical research,

2. the design of instructional modules based on identified
competencies.

3. the packaging of modules in a form which facilitates their
use by other training institutions and agencies providing
in-service education at the local level.

4, an emphasis on skill development rather than degree pro-
gramming with provision for the attainment of advanced
degree options.

5. a major commitment to training in the processes of curriculum
development with generic application to educational programs
for exceptional children.




This training program is aimed at persons who have demonstrated
competence as teachers of handicapped children and who are interested
in curriculum development. The training curriculum emphasizes skills
and knowledge in the area of evaluation, development, support sysvems,
communication processes applicable to curriculum development, and
materials and media. The goal is to prepare individuals capable of
representing the interests of exceptional children at the decision-
making level in curriculum development activities. In contrast to
providing direct services to children, these consultants will function
in the role of support personnel for teachers and administrators in
general and special education who are responsible for decisions affect-
ing the education of exceptional children.

In order to place this report in perspective to other project
activities, the major chapters of the 1971 Interim Report are listed.
Persons interested in the earlier report ave encouraged to contact the
Special Education Department of the University of Missouri-Columbia
for a loan copy.

Table of Contents from 1971 Interim Report:
Competency Research Phase

Chapter
1. INTRODUCTION

Project Goals
Project Activities
Definitions

IT1. REVIEW OF RELATED LITERATURE

Part I. Rationale

Part II. The Consultant Role: Leadership
and Change Agent

Part III. Review of Relevant Training Models

Part IV. Administrative Perspectives

ITI. STATEMENT OF PROBLEM AND PROCEDURES EMPLOYED IN
COMPETENCY STUDY

Statement of Problem

Generation of a Competency Item Pool
Organization of Item Pool

Pilot Study Procedures

Competency Study Procedures



IV. RESULTS AND DISCUSSION OF COMPETENCY STUDY

Part 1. Competency Data by Item
Part II. Competency Data by Cluster

V. GUIDELINES FOR THE DEVELOPMENT OF INSTRUCTIONAL
MODELS

Description of a Training Module
Description of Tentative Module Format

VI. PRELIMINARY PROTOTYPE TRAINING MODEL

This report on the specifications phase has been organized as a
reference for persons interested in training curriculum developers for
special education and for those concerned with designing competency
based training programs. The specification process described is pre-
sented as an essential step between the identification of competencies
and the development of instructional modules. The procedures employed
are not unique to this process nor are they unique to this investigation.
Rather they represent an adaptation of general practices utilized in a
variety of projects to determine curriculum content. While they approxi-
mate a task analysis system, the procedures are primarily logical in
nature. This report will describe the specification process, relate the
specifications to module development, illustrate the use of the specifi-
cations as an index to modules, and present the specification manuals
for twenty modules. A chronology of project activities is also included.



CHAPTER 11
PROJECT HISTORY

This Special Project designed to formulate a prototype graduate
level training program to prepare curriculum personnel responsible for
the development and improvement of instructional programs for excep-
tional children is currently in its third year of operation. The fol-
lowing section of this report provides an overview of those project ac-
tivities successfully completed since its inception organized into its
three funding periods. Because of the intrinsically continuous nature
of several project activities including formative evaluation efforts
and product dissemination, several project achievements do not lend
themselves to categorization by specific year. Consequently, these
continuing activities have been analyzed where possible into component
parts and reported as appropriate. The third year activities are di-
vided into those already completed and those still in progress at this
halfway point in our third year efforts.

A. Project Achievements: Year Ending August 31, 1971

. contacted a representative sample of professional personnel in
the field of Special Education establishing a base of support for
the potential output from our training program.

Prior to other research and development activities, a sample
of Special Educators from throughout the United States were
contacted to elicit their reaction and raceptivity to the
proposed training program and to potential employability of
the individual to be trained. These respondents represent-
ing Instructional Materials Centers, State Departments of
Education, Public School Administrators, Regional Research
and Development Centers, and College and University Special
Education Personnel, overwhelmingly endorsed the prospective
training model and the desirability of its trainees to fill
unnet capacities in the education of exceptional children.

. completed extensive literature review.

As part of the initial effort to develop a comprehensive
pool of competency statements, an extensive review of the
literature from general education, special e¢ducation, and
industry was undertaken. Specific attention was given to:
(1) consultant functions independent of professional affili-
ation; (2) educational consultant functions; (3} special ed-
ucation support service functions; and (4) the literature
pertaining to performance-based training models.



« « . undertook structured interview sessions with knowledgeable educa-
tional personnel.

To supplement the initial pool of competency statements gen-
erated by literature reviews, thirty educators employed in
administrative or instructional positions in Iowa, Kansas,
and Missouri were interviewed. These interviewees were:

six special class teachers employed by local districts; six
district level special education administrators; three in-
termediate district level administrators; two state agency
administrators; two district level special education consul-
tants; three intemediate district special education consul-
tants; and six Instructional Materials Center consultants.
Al11 interviews were recorded via audiotape and amalyzed for
competency statements.

. . . reviewed performance-based training models in elementary educa-
tion.

Performance-based training models in elementary education
were extensively reviewed in terms of their application to
project goals. These Comprehensive Elementary Teacher Edu-
cation Models were studied in depth in that they possessed
similar philosophies and methodologies to the SECTraC pro-
posal. The nine funded proposals reviewed were those of:
the University of Massachusetts; University of Pittsburgh;
Syracuse University; Teachers College, Columbia University;
University of Toledo; Michigan State University; University
of Georyia; Florida State University; and the Northwest Re-
gional Laboratory. :

. established advisory board.

Seven professionals with expertise in curriculum, special
education, and measurement were selected to convene as an
advisory body to the SECTraC staff. The advisory board mem-
bers have been kept appraised of progress and have contrib-
uted throughout project development on both a group and in-
dividual basis.

. + . designed competency organization and generation model.

As a means of organizing the identified competency state-
ments and assessing representativeness of items, a three-
dimensional model was designed to scrve as a frame of refer-
ence. The three dimensions of the model were defined by the
following domains: (1) areas of responsibility (curriculum,
instruction, materials, media, personnel, in-service, public
relations); (2) work situation (comprehensive local program,
limited local program, intermediate district); and (3) pro-
cess skills (observation, interpretation, selection, adapta-
tion, organization, planning, development, evaluation). As




the competencies were categorized according to this Compe-
tency Organization and Generation Model, the number of com-
petencies were reduced from approximately 400 to 150 for in-
clusion in the pilot study.

. . . held initial Advisory Board meeting.

The first meeting of the SECTraC Advisory Board was held in
Columbia in November 1970. At this meeting, SECTraC staff
reviewed in-progress and planned project activities includ-
ing interviews, questionnaires, and pilot-study procedures.
Particular attention was given to formulation of the major
competency study and questions relating to defining the role
of a curriculum consultant to instructional programs for ex-
ceptional children.

. completed pilot investigation.

Preparatory to the major competency study, a pilot instru-
ment of 150 competency statements was distributed to 125
professional staff members from 4 school districts. Respon-
dents rated each item on an index of importance and judged
each item in terms of its advised trainability. A supple-
mental form soliciting specific comments and suggestions on
individual items was included allowing respondents to react
to each competency statement and the comprehensiveness of
the total instrument.

. completed major competency study.

The major competency study involved the distribution of 720
questionnaires to a stratified random sample of educational
personnel throughout an 11-state region. Both importance
and trainability ratings were obtained from this sample of
special and regular education administrators, teachers, and
consultants. Other infonmation retrieved from respondents
allowing for data analysis by any of these variables in-
clude: sex; age; level of education attained; years of pro-
fessional experience; and size of school district where em-
ployed. '

. . demonstrated the efficacy of survey research procedures to iden-
tify specific knowledge and skills that are essential for curric-
ulum personnel to possess.

The SECTraC staff has designed, implemented and followed
through on the utilization of questionnaires, structured in-
terviews, and rating scales to ascertain field perceptions
of the role of a curriculum consultant for exceptional chil-
dren. These procedures have culminated in the identifica-
tion of 100 orthogonal competency statements which conse-
quently serve as the global curriculum objects in the devel-
opment of our competency-based training program.




.+ « . ranked empirically the 100 competency statements in a hierarchy
of importance.

In order to facilitate decisions relative to training prior-
ities, the 100 competency statements were rated according to
their perceived importance by 587 field personnel. Each
competency was rated on a 5-point scale ranging from "very
important," through "moderately important," “slightly impor-
tant," and "somewhat unimportant," to "definitely unimpor-
tant.” These data enable the determination of the perceived
relative importance of each item according to professional
position of the 587 respondents. Analogously, the relative
importance of each competency statement as perceived within
school districts of various sizes has been determined.

+ + . utilized field judgment to determine trainability of each compe-
tency statement.

As part of the major competency study, respondents were
asked to indicate their judgment as to the trainability of
each competency. The trajnability ratings were: OC (on-
campus); JT (Jjob training); and SG (self-growth). The ma-
Jjority of respondents viewed 76 competencies as primarily
trainable through job training, 15 competencies as primarily
trainable through on-campus instruction, and 3 competencies
were viewed primarily as a function of self-growth. The re-
maining 6 competencies were viewed as trainable by some com-
bination of the three modes.

. « . clustered the identified competencies into a functionally related
system promoting the development of training modules.

A panel of specialists in the areas of curriculum and Spe-
cial Education applied a modified Q-sort technique to the
100 competency statements facilitating their organization
along five function and five context dimensions. The five
curriculum relevant functions were: evaluating; developing;
training; advising; and serving as liaison. Each of these
functions were viewed as generic to the following five con-
texts: curriculum; instruction; materials and media; commu-
nication processes; and support systems.

« + . identified both on- and off-campus resources capable of contrib-
uting materials and knowledge in the development of modulized
performance-based training packages.

Since its inception and continuing to date, Project Staff
has availed itself of existing materials and knowledgeable
consultants in the design and development of our training
program. These individuals and materials including unpub-
Tished manuscripts, sample modules, published monographs and
books, cassette recordings, and audiovisual materials have




come from other relevant projects, various Centers, and col-
lege and university settings throughout the United States.

. + » identifjed the training and practicum resources to serve an inte-
gral part in the training model.

While the vast majority of trainee experiences can effec-
tively be handled on and off campus in the University of
Missouri-Columbia area, realistic appraisal of local re-
sources and the magnitude of our trainees' needs demand a
consortium approach. The SECTraC Project Staff has contact-
ed a variety of potential training sites across the country
which have expressed interest in further negotiation rela-
tive to their cooperation in training efforts. These train-
ing experiences vary from packaged instruction to selected
internships depending upon the nature of the resource.

B. Project Achievements: Year Ending August 31, 1972

. . . identified 20 potential Modules to comprise training curriculum.

As a consequence of the previously reported clustering pro-
cedure, competencies were assigned to twenty of the twenty-
five cells constituting the function-context matrix. Each
of these function-context designations was thus identified
as a potential module comprised of from one to eleven compe-
tencies. The Modules so identified were: evaluating/cur-
riculum; evaluating/instruction; evaluating/materials and
media; evaluating/communication processes; evaluating/sup-
port systems; developing/curriculum; developing/instruction:
developing/materials and media; developing/communication
processes; developing/support systems; training/instruction;
training/materials and media; training/communication pro-
cesses; advising/curriculum; advising/instruction; advising/
materials and media; advising/communication processes; ad-
vising/support systems; serving as liaison/communication
processes; serving as liaison/support systems.

. » . undertook specification process to reduce each module to behav-
ioral objectives.

In order to base the training curriculum on clearly speci-
fied instructional objectives, a specification process was
undertaken which reduced each of the competencies comprising
the modules into competency components. Each competency
component was then further reduced by this specification
process to two or more behavioral objectives. Following
this specification process, a typical module is composed of
approximately 5 competencies, each competency being composed
of approximately 4 competency components, and each competen-
cy component being composed of approximately 4 behavioral




objectives. Consequently, the specification process pro-
duces a module composed of approximately 80 functionally re-
lated behavioral objectives.

« + « desfgned instructional activities to comprise training modules.

Having identified through the specification process the be-
havioral objectives defining the modules, the SECTraC staff
proceeded to design appropriate instructional activities.
These performance-based activities were designed to bring
about and demonstrate achievement of each identified compe-
tency.

. « . 1dentified existing resources ‘to be utilized in the development
of instructional activities.

In order to avoid unnecessary duplication of existing in-
structional resources appropriate to achieving our specified
behavioral objectives, a continuing extensive search of lit-
erature, products of funded projects, and commercially pro-
duced instructional resources was initiated. Where these
available resources are appropriate to project goals, they
are acquired and integrated into instructional activities.

. . . contracted for the development of instructional activities.

In those cases where it was judged that project staff exper-
tise was not sufficient in a particular subject area encom-
passed by specified competencies, one or mpre experts were
contracted with to develop performance-based instructional
activities according to tﬁe specifications provided. This
procedure was successfully utilized with both a six-week on-
campus visit and a two-day off-campus writing conference.

. . . developed and prepared for dissemination 20 specification manuals.

A specification manual which details the results of the pre-
viously described specification process has been prepared
for each module. These twenty specification manuals include
the total list of competencies, competency components, and
behavioral objectives defining the module. In addition,
each specification manual is.prefaced by a module scope
statement which is a narrative description of the content to
be mastered by achievement of the specified objectives.

. . . prepared and disseminated interim report.

The interim report on the competency research phase is a
284-page document detailing the procedures and results of
the first year's research efforts. Included are importance
and trainability data by competency and cluster. Results of
the variety of statistical analyses performed are also
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reported. Approximately 200 copies of this document have
been disseminated and several remaining loan copies are cur-
rently in continuous demand in the field.

. « . prepared and disseminated announcemént of SECTraC training pro-
gram,

An attractive one-page brochure was prepared announcing the
availability of new graduate level program to prepare cur-

riculum consultants for exceptional children. Included on

the flyer was a brief program description and the entrance

requirements. This brochure was mailed to all 50 State De-
partments of Education and to colleges and universities in

all 50 states.

. . . convened advisory board.

A full-day meeting of the entire Advisory Board was convened
ifn St. Louis on September 9, 1971. At this meeting, SECTraC
staff presented a review of project activities to date, and
elicited Board input into planned activities including spec-
ification processes, module development, resource utiliza-
tion, and trainee selection. In addition, advisory board
members were called on individuilly throughout this develop-
ment year as their particular expertise was required.

. . . selected SECTraC trainees and awarded assistantships.

In anticipation of our third year of project activities to
be marked primarily by program operation, we reviewed appli-
cations of candidates received largely in response to our
announcement brochure. Three full-time SECTraC trainees
were notified of their acceptance and awarded full-time as-
sistantships, In response to the great interest expressed
in the program by in-service teachers, 8 mini-assistantships
were awarded to allow these applicants to pursue curriculum
training on a part-time basis.

. . . designed and prepared instructional materials required for module
development.

While a primary aim of SECTraC staff is to utilize wherever
possible existing instructional materials in module develop-
ment, a variety of materials needs have been identified
which are unique to our training program. Included here are
materials which convey substantive information as well as
materials allowing for competency demonstration by traineces.
These materials have been designed and developed as required
and include unpublished manuscripts, stide presentations,
workbooks, cassette tapes, and audiovisual materials.
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» + . designed instrument for assessing trainee's competence at rele-
vant tasks prior to entrance into SECTraC training progran.

In order to assure maximum efficiency in trainee passage -
throu?h the training program, to avoid superfluous learning
experiences, and to encourage use of alternative entry
points into modulized instruction, a global assessment in-
strument was developed to facilitate determination of each
trainee's strengths and weaknesses in light of his own ca-
reer goals., This instrument includes the completion of a
comprehensive vita detailing the trainee's academic and
field experience as well as his estimate as to his effec-
tiveness in each work setting. In addition, each trainee
evaluates his own competence at each of identified 100 com-
petencies determined to be essential for curriculum person-
nel working in the area of Special Education. This informa-
tion is evaluated in terms of the trainee's specified train-
ing goal during one or more orientation conferences held
with each trainee prior to entrance into a module.

. . . field tested preliminary drafts of modules.

In addition to the elicitation of reactions to SECTraC prod-
ucts from field personnel and inclusion of University-based
and Master teachers in Module development, a preliminary
draft of the Module on Developing/Curriculum was offered for
graduate credit during the winter semester of the 1971-72
academic year. The feedback from these graduate students,
most of whom had teaching experience with children repre-
senting a variety of handicapping conditions, was utilized
in later revisions of this and other Modules.

. . prepared and presented off-campus lectures and demonstrations
relative to SECTraC training program.

As part of our dissemination efforts, the SECTraC staff has
availed itself of opportunities to deliver presentations de-
scriptive of both the rationale underlying our training pro-
gram and the research and development activities completed
throughout the first and second years of operation. Includ-
ed have been presentations at professional meetings and spe-
cial invited presentations.

. . . utilized field personnel in specification process and elicited
field reaction to module specifications.

While the bulk of the effort in completing the specification
process for the 20 anticipated Modules was undertaken by
SECTraC staff, 4 Master teachers contributed on a consulting
basis to the completion of the specification process. In
addition, practicing teachers representing a varicty of
areas of exceptionality, university-based and :tate




department of education personnel have reacted to the module
specifications with their suggestions and contributions be-
ing integrated into the final products.

C. Project Achievements: Year Ending Auoust 31, 1973

. .+ . acquired and equipped a SECTraC training facility.

An office has been provided in the Special Education Build-
ing specifically to be used by SECTraC trainees in the pur-
suit of this training program. This room has been equipped
with 3 individually wired learning carrels, desks, tables,
file cabinets, and shelf space for storage of trainees' mod-
ules and other instructional materials. The SECTraC train-
ing room is equipped vith necessary media including cassette
recorder, films rip viewer, and carousel projector.

. . . experimented with training programs under both degree and non-de-
gree options,

Since the project's inception it was intended to develop a
training program that could be pursued either in conjunction
with an advanced degree or independent of a degree objective.
Currently, SECTraC trainees have elected both options and
preliminary assessment indicates that both types of trainees
are satisfactorily achieving their training goals. The '
long-term consequences of these alternative routes to train-
ing will be evaluated when a sufficient number of trainees
have completed the program and encountered field placenent.

. . . explored off-campus training via an instruction by correspondence
model.

One advantage of modulized instruction is that the training
program can be packaged and transported to off-campus train-
ing sites. In contrast to traditional modes of instruction,
trainees should be relatively independent of resources and
faculty expertise at the University of Missouri-Columbia
campus. Currently, trainees are enrolled in modules at two
off-campus sites in St. Louis and New York. By the end of
this training year, an evaluative judgment will be available
as to the continued feasibility of this mode of instruction.

. . . successfully integrated SECTraC Modules into Special Education
Department course offerings.

Beginning with the Fall 1972 semester, four SECTraC Modules
were offered as course options (graduate level seminars) in
University of Missouri-Columbia Department of Special Educa-
tion. The 4 Modules offered during the Fall 1972 semester

were Evaluating/Materials and Media, Evaluating/Instruction,
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Developing/Curriculum, and Developing/Instruction. The suc-
cess ¢f these Modules as course offerings beyond the scope
of the SECTraC training program is evidenced by the fact
that the majority of graduate students enrolled in these
seminars were not SECTraC trainees. Four SECTraC Modules
are offered under the auspices of graduate seminars again
this semester including two which were not previously avail-
able (Evaluating/Support Systems and Developing/Materials
and Media).

. « . experimenting with non-SECTraC affiljated faculty offering
SECTraC developed modulized instruction.

Throughout our field testing and initial SECTraC module of-
ferings, trainee progress in module instruction was moni-
tored by SECTraC staff. Inasmuch as one perceived strength
of modulized instruction is the lack of dependence on parti-
cular faculty expertise and the transportable nature of mod-
ule packages, this semester one U.M.C. faculty member not
otherwise involved in SECTraC activities is offering and is
responsible for monitoring student performance in the Module
on Developing/Instruction. In addition, plans are currently
under way to further test the efficacy of non-SECTraC based
instruction with the offering of a SECTraC developed module
at another State University this semester.

. will make all SECTraC project products available through the Uni-
versity of Missouri-Columbia/Special Education Instructional Ma-
terials Center.

In response to local demand .for SECTraC project products,
one copy of all SECTraC products will shortly be made avail-
able through the University of Missouri-Columbia/Special Ed-
ucation Instructional Materials Center. Specification Manu-
als and Trainees' Manuals will be available through general
circulation with all other materials housed in the U.M.C./
S.E.I.M.C. Instructors' Manuals which record the evaluation
criteria for trainee performance will be available only
through the S.E.I.M.C. director and with permission of the
Module Instructor. In addition to me2ting local demands for
SECTraC materials, this availability through the S.E.I.M.C.
vill enable SECTraC trainees and other students to obtain
loan copies of any project products rather than just those
developed for the modules in which they are enrolled. Fur-
thermore, the U.M.C./S.E.I.M.C. will be able to utilize
these materials in their offering of in-service workshops.

. assembled twelve sample module packages for loan purposes.
At this point in our third year of project operation,

SECTraC staff has already received approximately 50 ingui-
ries and requests for sample modules. In response to this
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field demand and in light of the prohibitive expense en-
tailed in unrestrained reproduction of our Modules (a single
Module typically involves over 800 pages of manuscript in
addition to accompanying resources including prepared mate-
rials and media}, 12 sample module packages have been assem-
bled and are disseminated on a loan basis. These module
packages, each comprised of one Specifications Manual, one
Trainee's Manual, one Instructor's Manual, and a sample of
resource files, are in continuous circulation. A brief de-
scription of the materials and information pertaining to
their use is included with each package mailed.

. . made on-campus project relevant presentations to various Univer-
sity of Missouri-Columbia departments.

As other academic departments at the University of Missouri-
Columbia campus experiment with modulized and/or perfor-
mance-based training programs, we have been requested to
make several presentation/demonstrations of SECTraC project
activities and products. Sn far during this third year of
project operation, SECTraC presentations have been prepared
for the College of Education faculty, the faculty of the -
School of Veterinary Medicine, Special Education Department
faculty, and a series of conferences have been scheduled
with faculty representatives from the Department of Curricu-
Tum and Instruction.

. . . provided in-site SECTraC presentations and demonstrations to vis-
itors from other institutions.

During our third year of project operation we have had a to-
tal of eight visitors representing other institutions spend
a full day reviewing our SECTraC program and materials.
These visits typically included presentations of project ra-
tionale, research and development efforts, and demonstration
of project products. Where appropriate, time was arranged
for visitors to interact with SECTraC trainees.

. responded to requests for SECTraC presentations at various off-
campus sites.

As project products, reports, and both formal and informal
communications relative to the SECTraC prcgram have in-
creased field awareness of the training program, an expanded
number of requests for public presentations have been re-
ceived. SECTraC staff has and will continue to respond to
these invitations as workloads permit. Past and scheduled
presentations throughout this third year of project opera-
tion include programs descriptive of the research and devel-
opment aspects of the program as well as demonstrations of
completed module packages.




CHAPTER III
SPECIFICATION PROCESS

The module concept is becoming a popular approach for organizing
learning experiences in competency-based training programs. However,
in reviewing the array of modules being developed, 1t is apparent that
there is little uniformity in the procedures followed or in the format
employed by module developers. There appears to be a trend toward
viewing modules as specific, self-contained instructional units. This
type of module lends itself to computerized systems and allows for the
accommodation of large numbers of students. In general, such modules
are independent units which may or may not be pursued in any particular
sequence.

The approach elected by the SECTraC staff involves the development
of larger, more comprehensive modules which focus on a cluster of re-
lated competencies. Within the larger instructional unit are individual
elements which approximate the more specific type of module. In this
situation, the specific units are interdependent and allow for greater
control over the seguence of experiences through which the trainee
progresses. This type of module appears most appropriate when the role
for which a person is being prepared is more specialized as in the
preparation of curriculum personnel trained for leadership roles in the
education of exceptional children.

Developing this type of module necessitates the formulation of
specifications based on an analysis of the skills and knowledge basic
to the competencias for which the module will be designed. Figure 1
illustrates the specification process employed by the SECTraC staff.
This process is a four level task analysis which incorporates the use
of data frow the 1971 Interim Report. The reader should refer to pages
31-55 and 205-238 of the 1971 Interim Report for a discussion of the
procedures utilized in generating and clustering competencies.

Step I Clusters: A cluster represents a group of competencies judged
to be interrelated. Twenty function-context clusters were empiri-
cally identified with each cluster considered a module topic.
Within each cluster are three or more major competencies. Since
the clusters resulted from the competency identification research,
the first step of the specification process was completed at the
conclusion of the Research Phase of the project. The cluster
topics include the folliowing:

1. Evaluating/Curriculum
2. Evaluating/Instruction
3. Evaluating/Materials and Hedia

15



6

1

J L

(1

J L

l

3 w0
SIATLI3080

G 1—31 L WNOTLONYLSNI
— ) s R i s [ — Al do3s
SININCAWO?

€ AON3L3dWO)

111 do3s

&———— SIIINILIAWOC
11 da3is

A

431sn1d
1 dais

8
z
3
H
H

-
*$S3J0ud JUBWAO|IABP puR UOLIRD LY LIAdS ILnpoyt 1 s4nbiyg ;me“
‘ o).




Evaluating/Communication Processes
Evaluating/Support Systems
Developing/Curriculum
Developing/Instruction

. Developing/Materials and Media

. Developing/Communication Processes
10, Deve]opin?/Support Systems

11. Training/Instruction

12. Training/Materials and Media

13. Training/Communication Processes
14, Advising/Curriculum

15, Advising/Instruction

16, Advising/Materials and Media

17. Advising/Communication Processes
18, Advising/Support Systems

19. Serving as Liaison/Communication Processes
20, Serving as Liaison/Support Systems

WO~ T D

Step II Competencies: Each competency was placed in a cluster through

Step

a Q-sort technique. Competencies were also ranked by importance

within each cluster. As was the case in Step I of the specification
process this second step was completed during the Research Phase.

In some cases it was necessary to modify the wording of the original
competency statements to add clarity and direction for module developers.

At this point all cluster (module) topics were broken down into three
or more competencies. This allowed for an inspection of the general
scope of content intended for the training curriculum. However,
because the competency statements were rather general and involved a
number of skills, they did not provide sufficient direction for pro-
ducing activities. More specificity was needed to facilitate the
development of training activities.

111 Competency Components: This step represents the first level at

which the staff utilized 1ts collective judgment in breaking down the
competency statements into more specific elements. As a means of
clarifying the intent of the competency statements each competency
statement was reduced to three or more competency components. The
competency compongnts are brief descriptive statements written in a
general objective format from the perspective of the trainee. The
procedure for carrying out this step involved the following:

1. The first two specification levels for each module were
recorded on a chalkboard so that they were observable by
the staff.

2. A brainstorming session was conducted in an attempt to
identify the major skills and knowledge required to become
proficient in the listed competencies. Represented in
these sessions were the regular staff plus part-time per-
sons who in all cases were teachers of exceptional children.

17
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The goal was to break the competency down into three or
more competency components. Once group concensus was
reached, each competency component was written in a uni-
form format. The prefix "to assist the trainee in ...."
was used to place emphasis on what the experience should
do for the trainee and to differentiate these competency
components from the broader competency statements and the
more specific behaviorally stated objectives developed in
Step IV. Once the competency components were transformed
into a uniform format they were revised by persons not
involved in their development. The purpose of this inde-
pendent assessment was to check on their face validity and
to determine if naive judges with expertise in education
of exceptional children would relate the competency com-
ponents to the competency statements in the came pattern
as did the SECTraC staff. Where differences occured they
were resolved through staff interaction.

Step IV Behaviorally Stated Objectives: This level represents the most
specific level in the specification process. The intent of this
step is to break each competency component down into a series of
behaviorally stated objectives. The objectives are then used as
the basis for designing instructional activities. In contrast to
Step III where the procedure involved a cooperative staff effort,
the behavioral objectives were written by individual staff members.
Prior to assigning a staff member to the task of writing specific
objectives, the staff collectively agreed on a format for writing
objectives. The prefix “the trainee will be able to ...." was
routinely applied, thus, emphasizing what the trainee would do in
contrast to what the staff was attempting to accomplish through
the activities written for each behavioral objective. It was also
agreed that the objectives would indicate where possible the terminal
behavior, conditions under which the behavior was to occur, and the
evaluation criteria. It should be noted that each objective will
appear in a training module in association with detailed instructional
activities. Inbedded in these activities is specific information
communicating what the trainee is to do to satisfy the behavioral
objective. Thus, in some cases, an objective by itself does not meet
all the requirements of a behavioral objective.

At the point a staff member was assigned to write specifications for
a cluster (module) topic he already was familiar with the detailed
intent of the cluster, as he had participated in the previous steps.
The typical procedure followed by a staff member was to record the
previous three steps on 3" x 5" cards and lay them out in a pattern
approximating Figure 1. He then wrote behavioral objectives for
each competency component in the sequence. When the objectives were
completed they were edited to a uniform format and typed on 3" x 5"
cards. At this point the total scheme of objectives was reviewed by
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the project staff. The editing and reviewing process involved

subjecting the specifications for each cluster (module) to critical

$xam12?tion by staff members individually or in groups a minimum of
our times.

This specification process resulted in a four level systematic pres-
entation of the entire training curriculum. It made the task of searching
for omissions and redundancies feasible. Further, the specifications
allowed the total staff to become oriented to the overall curriculum prior
to module development. Above all it made observable the detailed delineation
of the behaviors which the program seeks to instill in trainees.

In essence each level of the specification process serves as an
operational example of the previous step. Each broad cluster (module)
topic is analyzed in successive steps with each reduction resulting in a
more explicit definition of the cluster topic.

The major purpose of this process is to develop a set of specifications
for each module which will serve as guidelines for the module developer.
Specifications in this form can be viewed as a curriculum without activities.
This is analogous to a curriculum guide which includes the full scope of
sequenced subject matter without specific teaching materials.

Having completed the specification process four options were available
for purposes of transforming the specifications into a training program:

1. A traditional lecture course model using the module speci-
fications as syllabi could be employed. As long as the
instructor respected the specifications and structured
his lecture accordingly, many of the anticipated behaviors
could presumably be attained.

2. Individuals or groups could be contracted with to produce
modules according to the specifications. This would
necessitate preparing guidelines on module format and
orienting the contractors to the development process.

3. The specifications could be used as criteria for the selec-
tion and acquisition of available instructional activities
or training modules. Most likely this option would result
in the acquisition of materials representing parts of modules.

4. The fourth option involves the development of modules unique
to these specifications. This entails designing activities
and evaluation procedures specific to each objective. The
obvious advantage to this procedure is the enhanced validity
of the experiences built into the activities, and the total
module would be internally consistent. The two disadvantages
are the inordinate investment in staff time and the expense of
producing modules in this manner.

The SECTraC staff elected the fourth option in the production of its
modules. However, options 2 and 3 will also be utilized where appropriate.
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It is anticipated that for certain parts of modules it will be less
expensive to contract with others to design and produce instructional
activities., It is also apparent that many commercially prepared ma-
terials and modules available from other projects can be effectively
utilized in SECTraC modules. The main process will thus be the inde-
pendent development of modules with the other options exercised on a

discretionary basis.,



CHAPTER TV
RELATIONSHIP OF SPECIFICATIONS TO MCDULE DEVELOPMENT

The SECTraC project operates on the principle that development fis
not initiated on a module until the specifications are completed and
revised. This policy allows a wider range of professionals to be in-
volved in the actual design of activities. The specifications add the
rigor necessary to control module content and to assure continuity within
modules and interrelatedness among modules.

One staff menber is assigned major responsibility for developing
each module. This does not mean that the module which evolves is the
product of one person's perspective., First, the specifications determine
the nature of each activity, the basic content, and the focus of the
target behavior. The individual responsible for developing a module is
oriented toward using resource persons outside the staff as well as staff
members during the development process. The staff member in media works
closely with each module developer. For the most part, the module de-
veloper does his own research to determine resources available for
activities. Consequently, his expertise in the content area of the module
is enhanced by virtue of the process employed. The assignment of module
topics to individual staff members or other developers is determined by their
talent and experience,

Although subsequent reports will detail the module development process
and provide sample modules, Figure I[I is included to illustrate the basic
procedure followed in our module development process. Each module will be
composed of four parts:

1. A Specifications Manual which reports the results of our
specification process: the breakdown of each competency
in the Module into competency components which are, in
turn, reduced to behavioral objectives. The Specifications
Manual also includes a narrative summation of the rationale
and content of that Module.

2. A Trainee's Manual for each competency or element com-
prising that Module. Consequently, there will be from 1
to 11 Trainee's Manuals developed for each Module. The
Trainee's Manual directs the trainee to the enabling ac-
tivities developed to impart the skills and abilities
necessary for him to successfully demonstrate competence
in each behavioral objective specified. The enabling
activities are daveloped at the behavioral objective
Tevel. Whenever supplementary materials or other re-
sources are utilized, the enabling activity is coded to
a resource file identified in the Trainee's Manual. In
addition, because enabling activities are geared to the

ERIC d



Figure 11. Developmental procedures in the development of modules.
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highly specific behavioral objectives, the Trainee's
Manual includes the substantive- information and knowledge
base required to place the independent enabling activities
within a meaningful context for the trainee.

An Instructor's Manual for each competency or element
comprising that Module. The Instructor's Manual incor-
porates all the information, instructional directives,

and resource references reported in the Trainee's Manual.
In addition to replicating the Trainee's Manual, the In-
structor's Manual reports the evaluation criteria by which
trainee performance 1s to be assessed.

Resource Files which supplement the Trainee's Manuals.
Resource Files are utilized to accommodate those materials
required for trainee learning and experience which are not

" amenable to inclusfion in the Trainee's Manual. These
; Resource Files contain, for example, reprints of published -

and unpublished papers, manuscripts prepared by SECTraC
staff, audio, visual, and audicvisual materials (including
those commercially available, products of other funded
projects, and those designed and developed by SECTraC),
various report forms, and instructive questionnaires.
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CHAPTER V.
SPECTFICATION MANUALS

This chapter contains the Specification Manuals for each of the
twenty modules proposed for the training program. Preceding the speci-
fications for each module is a scope statement written as an introduction
to the module. The trainee obtains a general orientation to the exper-
jences contained in the module by reading this statemen;.

The number of competencies, competency components,\and behaviorally
stated objectives included in the module are listed following each scope
Statement.

Each set of specifications follows the same format. The four step
specification process is distinquished by the numbering system and the
unique wording used to introduce statements. For example:

1. a one digit number identifies the module topic.

1.1 a two digit number identifies the module and the competency.

1.1.1 a three digit number identifies the module, the competency,
and the competency component.

1.1.1.1 & four digit number identifies the module, the competency,

the competency component, and the behaviorally stated

objective.

Within each level of specificity the competencies, competency com-
ponents, and behavioral objectives are listed in serial order,

Each module topic is the same as the cluster topic. The other three
levels uniformly begin with the following wording.

Competencies: A curriculum consultant should be capable of ....
Competency Component: To assist the trainee in ....
Behavioral Objective: The trainee will be able to ....

Each behavioral objective appearing in the Specification Manual has a
unique number, though behavioral objectives may be repeated in more than
one module as necessary. It should also be noted that it is anticipated
that some objectives will be modified during the process of developing
modules from these specifications.



THE TWENTY SECTraC SPECIFICATION MANUALS

1. Evaluating/Curriculum

2. Evaluating/Instruction

3. Evaluating/Materials and Media

4. Evaluating/Communication Processes
5. Evaluating/Support Systems

6. Developing/Curriculum

7. Developing/Instruction

8. Developing/Materials and Media

9. Developing/Communication Processes
16. Developing/Support Systems
11. Training/Instruction

12. iTraining/Materials and Media
13. %Training/Communication Processes
14. Advising/Curriculum

15. Advising/Instruction
16. ‘Advising/Materials and Media

17. AQvising/Communication Processes
18. AJvising/Support Systems

19. Serving as Liaison/Communication Processes
20. Serving as Liaison/Support Systems




MODULE #1: MODULE SPECIFICATIONS FOR:

Evaluating / Curriculum

TRAINEE'S MANUAL
Module #1: Evaluating / Curriculum
Module Scope: This module is designed to assist you in gaining

familiarity with evaluation models applicable to curriculum
development, understanding the role of evaluation fn curric-
ulum development, and becoming skilled in designing both
formative and sunmative evaluation procedures. Specific at-
tention is given to activities requiring you to review the
Titerature on curriculum evaluation in addition to activi-
ties which engage you in evaluation decisions. You will
gain skills in designing, analyzing, and applying evaluation
procedures to curricblum development efforts.

Module Specifications: This module contaihs 3 competencies, 11

competency components, and 46 behaviorally stated objectives.
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SECTraC Specifications for:
MODULE 1
EVALUAT ING/CURRI CULUM

COMPETENCY 1.1: 4 ourrioulum consultant should be capable of providing
leadershir in destigning and implementing an evaluation
approach to curriceulun development.

Competency Component:

1.1.1: To assist trainees in gaining familiarity with
sources of information on the evaluation of
curriculum,

BEHAVIORAL OBJECTIVES:

1.1.1.1 The trainee will be able to use library-
housed reference materials to locate
information on the evaluation of curriculum.

1.1.1.2 The trainee will be able to utilize the
services offered by ERIC to locate material
on the evaluation of curriculum.

1.1.1.3 The trainee will be able to identify three
periodicals which routinely publish informa-
tion relevant to the evaluation of curriculum.

Competency Component:

1.1.2: To assist trainees in gaining familiarity with evaluation
models applicable to curriculum development,

BEHAVIORAL OBJECTIVES:

1.1.2.1 The trainee will be able to identify two major
evaluation models and the authors associated
with them which are applicable to curriculum
development.

1.1.2.2 The trainee will be able to describe the rela-
tive strengths and weaknesses of identified
evaluation models.

1.1.2.3 The trainee will be able to demonstrate fami-
1iarity with three different views held on the
evaluation of curriculum as reflected in confer-
ence presentations, position papers, and other
arm-chair types of communiques,




Competency Component:

1.1.3: To assist trainees in gaining familiarity with opera-
tional examples of approaches to curriculum evaluation.

BEHAVIORAL OBJECTIVES:
1.1.3.1

1.1.3.2

Competency Component:

The trainee will be able to locate three evalua-
tion products (interim or final reports, summa-
ries, etc.) resulting from three different
curriculum projects.

The trainee will be able to describe the rela-
tive strengths and weaknesses of identified
evaluation products from different curriculum
projects.

1.1.4: To assist trainees in becoming knowledgeable of the
variables in curriculum development which must be consi-
dered in developing an evaluation plan.

BEHAVIORAL OBJECTIVES:

1.1.4.1

1.1.4.2

1.1.4.3

1.1.4.4

The trainee will be able to develop a position
paper on the relationship of behavioral ohject-
ives to curriculum evaluation.

The trainee will be able to justify content
validity, sequence, content integration, and
the appropriateness of learning experiences,
as content variables warranting attention in
the evaluation of curriculum.

The trainee will be able to justify cognitive
abilities, cultural background, and prior
educational history, as learner variables
warranting attention in the evaluation of
curriculum.

The trainee will be able to justify format,
teacher characteristics, and administrative
structure, as structural variables warranting
attention in the evaluation of curriculum,



COMPETENCY 1.2: A ourrioulwm consultant should be capable of developing formative
and summative evaluation procedures applicable to_ocurrigulum
development efforts.

Competency Component:

1.2.1: To assist trainees in designing formative evaluation
procedures for a curriculum development project.

BEHAVIORAL OBJECTIVES:

1.2.1.1 The trainee will be able to describe the use of
objective and subjective evaluation processes in
evaluating curriculum.

1.2.1.2 The trainee will be able to define formative
evaluation from the perspective of curriculum
development.

1.2.1.3 The trainee will be able to describe in detail
the views on format{ve evaluation held by two
persons nationally known for their work in
evaluation.

1.2.1.4 The trainee will be able to identify the vari-
ables in curriculum development which should
be considered in formative evaluation.

1.2.1.5 The trainee will be able to prepare a formative
evaluation plan for a local curriculum develop-
ment project.

1.2.1.6 The trainee will be able to determine the
strengths and weaknesses of the formative
evaluation plan for a selected curriculum
development project.

Competency Component:

1.2.2: To assist trainees in designing a formative field test-
ing plan. ,

BEHAVIORAL OBJECTIVES:

1.2.2.1 The trainee will be able to determine what aspects
of a curriculum project warrant formative field
testing.

1.2.2.2 The trainee will be able to analyze a curriculum
development project to ident{fy the variables
which should be considered in a formative field
test.

1.2.2.3 The trainee will be able to develop a set of
criteria for formative field testing of curriculum
products.
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1.2.2.4 The trainee will be able to determine the
numbar, location, and characteristics of
the prospective sites required to effectively
execute a formative field test of a particular
curriculum product.

1.2.2.5 The trainee will be able to design the data
+ collecting procedure for a formative field
testing project.

1.2.2.6 The trainee will be able to develop a manual
of procedures for formative field testing of
a curriculum product.

1.2.2.7 The trainee will be able to prepare a time-
1ine plan for formative field testing a
curriculum product using systems analysis
and flow charting.

Competency Component:

1.2.3: To assist trainees in designing summative evaluation
procedures applicable to curriculum development.

BEHAVIORAL OBJECTIVES:

1.2.3.1 The trainee will be able to define summative
evaluation from the perspective of curriculum
development.

1.2.3.2 The trainee will be able to describe in detail
the views on summative evaluation held by two
people natfonally known for their work in
evaluation.

1.2.3.3 The trainee will be able to identify the vari-
ables in curriculum development which should be
considered in summatfve evaluation.

1.2.3.4 The trainee will be able to prepare a summative
evaluative plan for a local curriculum develop-
ment project.

1.2.3.5 The trainee will be able to determine the
strengths and weaknesses of a summative evalua-
tion plan for a selected curriculum development
project.

Competency Component:

1.2.4: To assist trainees in designing a summative field testing
plan.
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BEHAVIORAL OBJECTIVES:

1.2.4.1 The trainee will be able to determine what
aspects of a curriculum project warrant
summative field testing.

1.2.4.2 The trainee will be able to analyze a curriculum
development project to identify the variables
which should be considered in a summative field
test,

1.2.4.3 The trainee will be able to develop a set of
* criteria for summative field testing of curri-
culum products.

1.2.4.4 The trainee will be able to determine the number,
location and characteristics of the prospective
sites required to effectively execute a summa-
© tive field test of a particular curriculum
product.

1.2.4.5 The trainee will be able to design the data
collecting procedure for a summative field
testing project.

1.2.4.6 The trainee will be able to develop a manual of
procedures for summative field testing of a
curriculum product.

1.2.4.7 The trainee will be able t6 prepare a time-line
plan for summative field testing of a curriculum
product using systems analysis and flow charting.

COMPETENCY 1.3: A currioulwn consultant should be capable of interpreting evalua-
tion data on curriculuwn development.

Competency Component:

1.3.1: To assist trainees in jdentifying resources on the
interpretation of evaluation data.

BEHAVIORAL OBJECTIVES:

1.3.1.1 The trainee will be able to identify three major
references on curriculum evaluation procedures
which discuss data interpretation.

1.3.1.2 The trainee will be able to locate two available
curriculum evaluation reports.

i.3.1.3 The trainee will be able to review a curriculum
evaluation report and fdentify the data related
to content, learner, and structure variables.
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Competency Component:

1.3.2: To assist trainees in relating evaluation data to
curriculum development project objectives.

BEHAVIORAL OBJECTIVES:

1.3.2.1 The trainee will be able to identify the
behavioral objectives-and their associated
evaluatfon data given a sample curriculum
evaluation report.

1.3.2.2 The trainee will be able to determine the
validity of the data collecting procedures
and instruments used in a sample curriculum
evaluation project.

1.3.2.3 The trainee will be able to determine the
accuracy of the interpretations reported in
a sample curriculum evaluation report.

Competency Component:

1.3.3: To assist trainees in preparing curriculum evaluaticn
reports.

BEMAVIORAL OBJECTIVES:

1.3.3.1 The trainee will be able to relate behavioral
objectives to formative and summative evalua-
tion efforts given sample evaluation data.

1.3.3.2 The trainee will be able to differentiate
between evaluation reports designed for lay,
administrative, and teacher groups.

1.3.3.3 The trainee will be able to write an evaluation
summary for a sample curriculum project given
the evaluation data.



MODULE #2: MODULE SPECIFICATIONS FOR:

Evaluating / Instruction

TRAINEE'S MANUAL
Module #2: Evaluating / Instruction

Modute Scope: This module is designed to acquaint you with tech-

niques for evaluating selected aspects of instruction. Em-
phasis is given to evaluating teacher effectiveness, utiliz-
ing pupil performance data as indicators of quality of in-

struction, assess classroom management and instruction, and

selecting personnel for instructional programming. Through

performance of this module you will gain knowledge of evalu-

ation techniques and be invoived in their application in
simulated and real classroom situations.

Module Specifications: This module contains five competencies,

19 competency components, and 61 behaviorally stated objec-

tives.
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SECTraC Specifications for:
MODULE 2
EVALUAT ING/ INSTRUCTION

COMPETENCY 2.1: A owrriculwn consultant should be capable of implementinj vartous
evaluation teohniques for assessing teacher effeotiveness (e.g.,

peer evaluation, observational techniques, self-appraisal scales).

Competency Component:

2.1.1: To assist the trainee in identifying current issues and
philosophies regarding the evaluation of instruction.

BEHAVIORAL OBJECTIVES:

2.1.1.1 The trainee will be able to identify and summa-
rize the theoretical views of selected educators
regarding the evaluation of instruction.

2.1.1.2 The trainee will be able to identify and summa-
rize the current positions taken by prominent
educators reparding the concept of educational
accountability as it relates to teacher evalua-
tion.

2.1.1.3 The trainee will be able to summarize the writings
of selected educators regarding criterion and
methodological problems in evaluating instruction.

2.1.1.4 The trainee will be able to summarize the role and
position taken by professional education organiza-
tions on issues in the evaluation of instruction.

2.1.1.5 The trainee will be able to prcpare a position
paper on his own philosophy regarding the evalua-
tion of instruction.

Competency Component:

2.1.2: To assist the trainee in identifying and analyzing tech-
niques and instruments for evaluating teachers' effective-
ness.

BEHAVIORAL OBJECTIVES:
2.1.2.1 The trainee will be able to prepare a summary of

current practices in evaluating teacher effective-
ness.
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2.1.2.2 The trainee will be able to contrast and compare
the procedures commonly used to evaluate teacher
effectiveness.

2.1.2.3 The trainee will be able to identify and discuss
the commonalities and differences among the types
of criteria used in various teacher evaluation
instruments.

Competency Component:

2.1.3: To assist trainees in developing an understanding of the
ethics involved in evaluating the performance of school
staff members.

BEHAVIORAL OBJECTIVES:
A
2.1.3.1 The trainee will be able to demonstrate under-
standing of the use and misuse of teacher per-
formance evaluations by discussing the positions
taken by the major professional groups.

2.1.3.2 The trainee will be able to develop his own
philosophy concerning the ethical aspects of
teacher performance evaluation.

2.1.3.3 The trainee will be able to describe and support
his own opinions regarding the ethics of selected
practices in evaluating teachers.

Competency Component:

"2.1.4: To assist the trainee in understanding the factors which
influence the selection and use of teacher evaluation
techniques.

BEHAVIORAL OBJECTIVES:

2.1.4.1 The trainee will be able to discuss the implica-
tions of variability in school district charac-
teristics (e.g., administrative structure,
teacher turnover, socio-economic nature of com-
munity) on the selection and use of teacher
evaluation techniques.

2.1.4.2 The trainee will be able to develop a system for
analyzing a given scinool system for selected
characteristics.

2.1.4.3 The trainee will be able to rate a specified
school system on selected characteristics.

2.1.4.4 The trainee will be able to determine the purposes
of and techniques used by a school district to
evaluate teacher effectiveness.




2.1.4.5 The trainee will be able to discuss the rela-
tionship between the characteristics of the
school district and the district's purposes and
goals for using their particular teacher evalua-
tion technique.

2.1.4.6 The trainee will be able to prepare a set of recom-
mendations for a school district relative to its
teacher evaluation program.

Competency Component:

2.1.5: To assist the trainee in implementing or improving teacher
evaluation procedures in a school district.

BEHAVIORAL OBJECTIVES:

2.1.5.1 The trainee will be able to 1ist the conditions
in any school district that would influence the
procedures employed in implementing a new or
changing an existing teacher evaluation practice.

2.1.5.2 The trainee will be able to analyze a given school
district along the variables and conditions rele-
vant to teacher evaluation procedures.

2.1.5.3 The trainee will be able to develop a set of pro-
cedures for establishing or changing a teacher
evaluation program of a specified school system.

COMPETENCY 2.2 A curriouluwm consultant should be capable cf identifying learner
vartables relevant to the assessment of instruction.

Competency Component:

2.2.1: To assist the trainee in interpreting pupil performance
data as indicators of the quality of instruction.

BEHAVIORAL OBJECTIVES:

2.2.1.1 The trainee will be able to identify and define
the pupil variables which can be used as criteria
of effective 1nstruction.

2.2.1.2 The trainee will be able to identify and summa-
rize the current writings of selected educators
regarding the use of pupil performance data as
criteria in evatuating instruction.

2.2.1.3 The trainee will be able to use professional
literature to gain information on standardized
instruments for assessing pupil performance.
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2.2.1.4 The trainee will be able to prepare a summary
of standardized achfevement test data for a
simulated classroom situation.

2.2.1.5 The trainee will be able to prepare a summary
of pupil performance data (other than achieve-
ment tests) for a simulated classroom situation.

2.2.1.6 The trainee will be able to prepare an analysis
and interpretation of the effectiveness of an
instructional program based on pupil performance
data for a simulated school district.

Competency Component:

2.2.2: To assist the trainee 1n designing programs for the
evaluation of pupil performance.

BEHAVIORAL OBJECTIVES:

2.2.2.1 The trainee will be able to define the basic
components of a program to evaluate pupil per-
formance.

2.2.2.2 The trainee will be able to list and define the
purposes of a program to evaluate pupil perform-
ance.

2.2.2.3 The trainee will be able to construct a pupil
evaluation program which encompasses the wide
range of purposes to be served.

2.2.2.4 The trainee will be able to construct a pupil
evaluation program for a simulated school dis-
trict given data on the physical, firancial, and
personnel resources available.

Competency Component:

2.2.3: To assist the trainee in assessing a school district‘s
use of pupil performance data in their instructional
program.

BEHAVIORAL OBJECTIVES:

2.2.3.1 The trainee will be able to identify and classify
the measures of pupil performance utilized by a
specified school district.

2.2.3.2 The trainee will be able to determine the pur-
pose(s) of the pupil evaluation program of a
specified school district.
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2.2.3.3 The trainee will be able to describe the
relationship between the pupil performance
measures used and the goals of a pupil evalua-
tion program in a specified school district.

COMPETENCY 2.3: A ourrioulum consultant should be capable of identifying the
nature of teacher-pupil and pupil-pupil intergction in a
elassroom.

Competency Component:

2.3.1: To assist the trainee in identifying aspeets of class-
room interaction and management which are relevant to
evaluating instruction.

BEHAVIORAL OBJECTIVE:

2.3.1.1 The trainee will be able to define the variables
relevant to classroom interaction and management.

Competency Component:

2.3.2: To assist the trainee in gaining familiarity with selected
techniques and observation systems for studying the teacher-
pupil and pupil-pupil interaction of a classroom.

BEHAVIORAL OBJECTIVES:

2.3.2.1 The trainee will be able to identify, describe,
and compare three sociometric systems that analyze
the peer culture of a classroom.

2.3.2.2 The trainee will be able to identify, describe,
and compare five classroom interaction observation
systems that analyze the nature of pupil-teacher
interactior, in a classroom.

2.3.2.3 The trainee will be able to use a sociometric
system in a simulated classroom situation.

2.3.2.4 The trainee will be able to use a classroom inter-
action observation system in a simulated instruc-
tional situation, _

Competency Component:
2.3.3: To assist the trainee in acquiring proficiency in the use

of videotape equipment to record classroom incidents and
observations.




BEHAVIORAL OBJECTIVES:

2.3.3.1 The trainee will be able to set up, operate,
and dismantle a commonly used VTR system.

2.3.3.2 The trainee will be able to write a set of
procedures to be followed in arranging for
and conducting a VTR session of a teacher and/or
his classroom,

2.3.3.3 The trainee will be able to prepare a videotape
of an actual classroom situation.

Competency Component:

2.3.4: To assist the trainee in developing the ability to inter-
pret classroom interaction data to teachers.

BEHAVIORAL OBJECTIVES:

2.3.4.1 The trainee will be able to develop a set of
procedures for presenting classroom interaction
data and recommendations to a teacher.

2.3.4.2 The trainze will be able to develop recommenda-
tions for classroom practices given sociometric
and/or classroom interaction data.

COMPETENCY 2.4: A curriculwn consultant should be capable of assessing teacher
performance iv classroom management.

Competency Cdmponent:

2.4.Y: To assist the trainee in determining tne system of class-
room management being used in a classroom and the implica-
tions for teacher-pupil and pupil-pupil interaction.

BEHAVIORAL OBJECTIVES:

"2.4.1.1 The trainee will be able to identify classroom
incidents that would be indicative of specific
classroom management orientations.

2.4.1.2 The trainee will be able to write a description
of the classroom management orientation emptoyed
after observing in a specified classroom.

Competency Component:
2.4.2: To assist the trainee in analyzing instructional activi-

ties in terms of their appropriateness to specific learner
varfables.

39



BEHAVIORAL OBJECTIVES:

2.4.2.1 The trainee will be able to identify and discuss
the variables to be considered when analyzing
instructional activities.

2.4.2.2 The trainee will be able to develop a set of pro-

cedures for analyzing instructional activities in
a classroom setting.

2.4.2.3 The trainee will be able to evaluate the appropri-
ateness of the instructional activities conducted
in a specified classroom.

Competency Component:

2.4.3: To assist the trainee in identifying classroom organiza-

tional procedures which may contribute to good or bad
classroom management.

BEHAVIORAL OBJECTIVES:

2.4.3.1 .The trainee will be able to develop a method for
analyzing classroom procedures and routines.

2.4.3,2 The trainee will be able to identify and develop
criteria for the variables considered in analyzing
classroom procedures and routines.

2.4.3.3 The trainee will be able to analyze the contribu-
tion of classroom procedures to efficient class-

room management in a specified classroom situation.

COMPETENCY 2.5: A curriculum consultant should be capable of seleeting personnel
ekilled to asswme specifie roles in the instructional prograri.

Competency Component:

2.5.1: To assist the trainee in analyzing instructional programs
to determine the roles currently being filled and the
specific competencies that are required for unfilled roles.

BEHAVIORAL OBJECTIVES:

2.5.1.1 7The trainee will be able to ascertain the func-
tional roles (e.g., instructing, counseling)
required by a given instructional situation.

2.5.1.2 The trainee will be able to analyze the tasks
performed by instructional program personnel

g?lgetermine the functional roles those persons
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2.5.1.3 The trainee will be able to determine competen-
cies needed to satisfy the necessary roles not
being performed in an instructional system.

Competency Component:

2.56,2: To assist trainees in developing a job description.
BEHAVIORAL OBJECTIVES:

2.5.2.1 The trainee will be able to identify and des-
: cribe the elements of a job description.

2.5.2.2 The trainee will be able to construct job des-
criptions for specific positions in a school
district.

Competency Component:

2.5.3: To assist the trainee in appraising an instructional
staff to identify unique attributes, skills, and talents
which might enhance the development or acceptance of new
curricular or instructional practices.

BEHAVIORAL OBJECTIVES:

2.5.3.1 The trainee will be able to list and define attri-
butes of instructional staff members which would
assist in the acceptance of innovative instruc-
g}ona} practices by them and others in the school
strict.

2.5.3.2 The trainee will be able to formulate a method
for judging school personnel along selected
variables which would reflect their -willingness
to accept innovative practices.

2.5.3.3 The trainee will be able to prepare a summary of
_the attitudes of staff members toward innovation
in instructional practices utilizing data gathered
from a specified school district.

Competency Component:

2.5.4: To assist the trainee in determining the procedures for
contacting desired personnel.

BEHAVIORAL OBJECTIVES:

2.5.4.1 The trainee will be able to develop a set of pro-
cedures to be utilized in securing the services of
personnel determined to be needed in a school system.




2.5.4.2 The trainee will be able to devise procedures to
be followed in redirecting the services of per-
sonnel currently involved in a district's instruc-
tional program.
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MODULE #3: MODULE SPECIFICATIONS FOR:
Evaluating/Materials and Media

TRAINEE'S MANUAL
Module #3: Evaluating/Materials and Media
Mdule Scope: This module is designed to assist you in gaining pro-

ficiency in the evaluation of instructional materials and media,
The gpproach followed is one of initially acquainting you with
the wide range of materials and media available for the education
of exceptionmal children. The prescribed activities then proceed
to direct your attention to those characteristics of materials
and media as well as those characteristics of an instructional
setting which are relevant to materials and media evaluation.
Finally, you will become knowledgeable of existing evaluation
models, and gain the skills necessary to both develop and apply
evaluation models to instructional materials and media.

Module Specifications: This module contains 4 competencies, 11 competency

components, and 43 behaviorally stated objectives.



SECTraC Specifications for:
MODULE 3
EVALUATING/MATERIALS & MEDIA

COMPETENCY 3.1: A curriculwn consultant shoulc be familiar with the variety of
instructional matertals and media_avatilable to teachers of
exceptional education.

Competency Component:

3.1.1: To assist trainees in gaining familiarity wich sources
of information on materials and media availability.

BEHAVIORAL OBJECTIVES:

3.1.1.1 The trainee will be able to specify five journals
which routinely announce the availability of new
instructional materials for special education.

3.1.1.2 The trainee will be able to demonstrate effective
utilization of the special education IMC-RMC Het-
work for gaining information pertaining to avail-
able instructional materials.

3.1.1.3 The trainee will be able to tist 30 commercial
: producers of special education instructional
materials and two specific materials manufactured
by each.

3.1.1.4 The trainee will be able to demonstrate his
ability to successfully acquire an appropriate
instructional material from a commercial producer
upon being given the specifications of a particular
instructional problem.

Competency Component:

3.1.2: To assist trainees in gaining familiarity with the special
education instructional materials available in each of the
curriculum areas.

BEHAVIORAL OBJECTIVES:

3.1.2.1 The trainee will be able to list five language
arts materials and specify the following informa-
tion for each: the publisher, the grade level(s),
the exceptional population(s), the format (e.g.,
programmed, high interest-controlled vocabulary),
the date of publication, and the cost.




~ 3.1.2.2

3.1.2.3

3.1.2.4

3.1.2.5

3.1.2.6

Competency Component:

The trainee will be able to 11st five social
studies materials and specify the following
Tnformation for each: the publisher, the

grade 1eve1$s), the exceptional population(s),
the format (e.g., programmed, high interest-
controlled vocabu]aryg. the date of publication,
and the cost.

The trainee will be able to list five mathematics
materials and specify the following information
for each: the publisher, the grade level(s), the
exceptional population(s), the format (e.g., pro-
grammed, high interest-controlled vocabulary), the
date of publication, and the cost.

The trainee will be able to list five scienca
materials and specify the following information
for each: the publisher, the grade level(s), the
exceptional population(s), the format {e.g., pro-
grammed, high interest-controlled vocabulary), the
date of publication, and thz cost.

The trainee will be able to 1ist five health,
safety, and physical education materials and
specify the following information for each: the
publisher, the grade ievel(s), the exceptional
population(s), the format (e.g., programmed, high
interest-controlled vocabulary), the date of
publication, and the cost.

The trainee will be able to 1ist five practical
arts and vocational education materials and

specify the following information for each: the
publisher, the grade level(s), the exceptional
population(s), the format (e.g., programmed, high
interest-controlled vocabulary), the date of publi-
cation, and the cost.

3.1.3: To assist trainees in achieving success in the accurate
implementation of a variety of instructional materials
and media.

BEHAVIORAL OBJECTIVES:
3.1.3.1

3.1.3.2

The trainee will be able to demonstrate the
appropriate use of three language arts materials,

at least one of which is designed for group instruc-
tion and at least one of which is designed for
individualized instruction.

The trainee will be able to demonstrate the appro-
priate use of three social studies materials, at
least one of which is designed for group instruc-
tion and at least one of which is designed for
individualized instruction.
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3.1.3.3

3.1.3.4

3.1.3.5

3.1.3.6

The tratnee will be able to demonstrate the
appropriate use of three mathematics materials,
at least one of which is designed for group
instruction and at least one of which is de-
signed for individualized instruction.

The trainee will be able to demonstrate the
appropriate use of three science materials,
at least one of which is designed for group
instruction and at least one of which is
designed for individualized instruction.

The trainee will be able to demonstrate the
appropriate use of three health, safety, and
physical education materials, at least one of
which 1s designed for group instruction and
at least one of which is designed for indivi-
dualized instruction,

The trainee will be able to demonstrate the
appropriate use of three practical arts and
vocational education materials, at Teast one
of which 1s designed for group instruction
and at least one of which is designed for
individualized instruction.

COMPETENCY 3.2: A curriculum consultant should be knowledgeable of those charac-

tertatice of instructional materials and media as well as the

characterigtics of the instructional setting which are relevant

to materials and media evaluation.

Competency Component:

3.2.1: To assist the trainee in gaining familiarity with those
characteristics of instructional materials and media which
are relevant to their evaluation.

BEHAVIORAL 0BJECTIVES:
3.2.1.1

3.2.1.2

3‘2'1'3

The trainee will be able to 1ist five physical

characteristics of instructional materials and

media which should be considered in the evalua-
tion process.

The trainee will be able to evaluate the publisher's
information (e.g., quality of teacher's manual,
accuracy of information provided) accompanying any
instructional materials or media.

The trainee will be able to assess the cost effi-
ciency (in terms of time and money) of any
instructional material as part of the evaluation
process.

46



3.2.1.4

3.2.1.5

Competency Component:

The trainee will be able to list 10 format
variables (e.9., programmed, individualized)
r2iavant to instructional materials and media
w' ..h should be considered in the evaluation
process.

The trainee will be able to list 10 learner
relevant skills (e.g., attention span; per-
ceptual-motor ability) which may require
remediation and specify two instructional
materials appropriate for each.

3.2.2: To assist the trainee in gaining familfarity with those
characteristics of an instructional settings which are
relevant to the evaluation of instructional materials
and media.

BEHAVIORAL OBJECTIVES:
3.2.2.1

S 3.2.2.2

3.2.2.3

3.2.2.4

Competency Component:

The trainee will be able to identify the physical
characteristics of an instructional setting (e.g.,
storage space, electrical outlets) which should be
considered as part of the materials and media
evaluation process.

The trainee will be able to identify the non-
physical characteristics of an instructional
setting (e.g., budget, number of pupils to be
served? which should be considered as part of
the materials and media evaluation process.

The trainee will be able to identify the teacher
characteristics (e.g., experience, preferred
teaching mode) which should be considered as part
of the materials and media evaluation process.

The trainee will be able to identify the pupil
characteristics {(e.g., chronological age, grade
level) which should be considered as part of the
materials and media evaluation process.

3.2.3: To assist the trainee in understanding the importance of
the interaction of instructional problem, instructional
setting, and materials characteristics in the evaluation
of instructional materials and media.

BEHAVIORAL OBJECTIVES:
3.2.3.1

The trainee will be able to arrange the charac-
teristics of instructional materials and media
relevant to evaluation in hierarchies of impor-
tance which vary as a function of the type of
instructional setting specified.
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3.2.3.2 The trainee will be able to arrange the charac-
teristics of instructional materials and media
relevant to evaluation in hierarchies of impor-
tance which vary as a function of the type of
instructional problem specified.

COMPETENCY 3.3: A ourrteulwn consultant should be familiar with the existing
knowledqe (published and unpubliehed literature ineluding
ropoged] evaluotion models) relative to the evaluation of
instruoitonal materials and media.

Competency Component:

3.3.1: To assist trainees in gaining familiarity with sources
of information pertaining to the evaluation of 1nstruc-
tional materials and media.

BEHAVIORAL OBJECTIVES:

3.3.1.1 The trainee will be able to use library housed
reference materials to locate information on
the evaluation of instructional materials and
media.

3.3.1.2 The trainee will be able to utilice services
rendered by ERIC to locate literature on the
evaluation of instructional materials and media.

3.3.1.3 The trainee will be able to utilize the services
offered by the IMC-RMC Network to cbtain informa-
tion on the evaluation of instructional materials
and media.

Competency Component:

3.3.2: To assist trainees in gaining familiarity with evaluation
models applicable to instructional materials and media.

BEHAVIORAL OBJECTIVES:

3.3.2.1 The trainee will be able to identify the major
instructional material evaluation models and the
authors associated with them.

3.3.2.2 The trainee will be able to discuss the relative
strengths and weaknesses of various instructional
materials evaluation models.

3.3.2.3 The trainee will be able to identify. the existing
and on-going research relative to the evaluation
of instructional materials and media.




3.3.2.4 The trainee will be able to demonstrate his fami-
liarity with the existing non-research based
literature (e.g., arm-chaired discussions) on the
evaluation of instructional materials and media.

COMPETENCY 3.4: A ourrioulum consultant should be capable of‘perfbrmmngAefootzve
evaluations of inetructioral materials arnd media.

Competency Component:

3.4.1: To assist the trainee in gaining the skills necessary to
develop and apply evaluation models to instructional
materials and media.

BEHAVIORAL OBJECTIVES:

3.4.1.1 The trainee will be capable of applying exist-
ing evaluation models to any specified instruc-
tional material or media.

3.4.1.2 The trainee will be capable of developing an
evaluation model applicable to instructional
materials and media.

3.4.1.3 The trainee will be capable of applying an evalua-
. tion mode) of his own design to a specified instruc-
tional material or media.

Competency Component:

3.4.2: %o assist the trainee in gaining proficiency in the evalua-
tion of instructional materials and media in relationship
to specified instructional systems.

BEHAVIORAL OBJECTIVES:

3.4.2.1 The trainee will be capable of evaluating the
desirability of any instructional material or
media given a specified one-to-one teaching
situation.

3.4.2.2 The trainee will be capable of evaluating the
desirability of any instructional material or
media given a specified self-contained classroom.

3.4.2.3 The trainee will be capable of evaluating the
desirability of any instructional material or
media given the specifications of a particular
school setting.

3.4.2.4 The trainee will be capable of evaluating the
desirability of any instructional material or
media given the specifications of a particular
Q school district.
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Competency Component:

3.4.3: To assist the traitnee in gaining proficiency in the
evaluation of instructional materials and media in
relationship to the purpose it serves within the
instructional system.

BEHAVIORAL OBJECTIVES:

3.4.3.1 The trainee will be capable of evaluating the
desirability of any specified instructional
material for use as a core material.

3.4.3.2 The tratnee will be capable of evaluating the
desirability of any specified instructional
material for use as a supplementary material.



MODULE #4: MODULE SPECIFICATIONS FOR:

Evaluating/Communication Processes

TRAINEE'S MANUAL

Module #4: Evaluating/Communication Processes

Module Scope: This module is designed to assist you in acquiring pro-
ficiency in the evaluation of communication processes relevant to
your interaction with educational personnel responsible for the
instruction of exceptional children. Initial activities focus on
the identification of formal and informal communication processes,
the determination of the organizational structure of a school
district, the identification of established communication vehicles,
and the delineation of existing informal communication channels,

The second module element is concerned with the analysis of your

own effectiveness in the communications aspects inherent in tne

role of curriculum consultant, and training in appropriate written
and verbal communication performance. The third module element
concentrates on the development of an evaluation model for assessing
the effectiveness of communication procedures relative to curriculum
and instruction for exceptional students.

Module Specifications: This module contains 3 competencies, 10 competency

components, and 43 behaviorally stated objectives.




SECTraC Specifications for:
MODULE 4
EVALUATING/COMMUNICATION PROCESSES

COMPETENCY 4.1: A curriculwn consultant should be capable of identifying formal
and informal communication processes relative to the education
of exceptional children which are operational within aq school

system.
Competency Component:

4.1.1: To assist trainees in determining the organizational
structure of a school district for purposes relevant
to communication.

BEHAVIORAL OBJECTIVES:

4.1.1.1 The trainee will be able to identify the
administration, support, and teaching ro1es
in a school system.

4.1.1.2 The trainee will be able to construct an
‘organizational chart which includes the adminis-
tration, support, and teaching positions of a
selected school district.

4.i.1.3 The trainee will be able to describe the lines
of authority from the position of special class
teacher through that of the superintendent.

4.1.1.4 The trainee will be able to distinguish lines
of communication and 1ines of authority from
the position of special class teacher through
that of the superintendent.

Competency Component:

4.1.2: To assist trainees in identifying established communica-
tion vehicles (i.e., staff meetings, memos, newsletters,
special committees, etc.) which are applicable to the
improvement of instruction for exceptional children.

BEHAVIORAL OBJECTIVES:

4.1.2.1 The trainee will be able to describe the types
of communication problems encountered by a
curriculum consultant.




4.1.2.2 The trainee will be able to describe the cir-
cumstances under which written forms of commu-
nication are more appropriate than verbal forms
of communication in the role of a curriculum
consultant.

4.1.2.3 The trainee will be able to describe the cir-
cumstances under which verbal forms of communi-
cation are more appropriate than written forms
of communication in the role of a curriculum
consultant.

4.1.2.4 The trainee will be able to identify routine
communication procedures utilized by school per-
sonnel to disseminate information.

4.1.2.5 The trainee will be able to differentiate between
communication procedures which directly relate
to instructional programs for exceptional children
and procedures which are only tangentially related.

4.1.2.6 The trainee will be able to prepare an example
of a communique directly relating to instructional
. programs for exceptional children.

4.1.2.7 The trainee will be able to prepare an example of
a communique tangentially related to instructional
programs for exceptional children.

Competency Component:

4.1.3: To assist the trainee in ascertaiining informal channels
cf communication, i.e., who relates to whom and for what
purposes.

BEHAVIORAL OBJECTIVES:

4.1.3.1 The trainee will be able to define what is meant
by informal communication processes. :

4.1.3.2 The trainee will be able to provide a written
rationale for the use of informal communication
processes.

4.1.3.3 The trainee will be éb]e to describe four
examples of informal communication processes.

4.1.3.4 The trainee will be able to differentiate the
formal and informal communication processes
utilized by a particular teacher.
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COMPETENCY 4.2: A currioulwn consultant should be capable of analyzing his own

T ¥ 0 e T T Y T
effeotiveness in communicating with others regarding his pro-

feastonal role.

Competency Component:

4.2.1: To assist the trainee in identifying those asbects of
his role as a curriculum consultant which involve
communication.

BEHAVIORAL OBJECTIVES:

4.2.1.1 The trainee will be able to describe the basic
requirements of effective communication.

4.2.1.2 The trainee will be able to identify the modes
of communication most 1ikely to be employed by
a curriculum consultant.

4.2.1.3 The trainee will be able to identify consulting
tasks which involve the dissemination, retrieval,
or exchange of information.

4.2.1.4 The trainee will be able to delineate the various
people within a school setting who are or should
be involved in selected consultation tasks.

Competency Component:

4.2.2: To assist the trainae in assessing his performance in
applying written and verbal modes of communication.

BEHAVIORAL OBJECTIVES:

4,2.2.1 The trainee will be able to analyze his verbal
communiques to determine his ability to effectively
communicate through verbal communication.

4.2.2.2 The trainee will be able to analyze his written
communiques to determine his ability to effectively
comnunicate through written communication.

4.2.2.3 The trainee will be able to identify specific
strengths and weaknesses inboth written and verbal
communications.

4.2.2.4 The trainee will be able to develop procedures
for overcoming the weaknesses of specified written
and verbal communications.

4.2.2.5 The trainee will be able to determine whether his
verbal and written communications meet the commu-
nication objectives intended.
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4.2.2.6 The trainee will be able to develop guidelines
for constructing and enhancing written and
verbal communiques.

Competency Component:

4.2.3: To assist the trainee in determining the communication
vehicles most effective to use in selected educational
situations.

BEHAVIORAL OBJECTIVES:

4.2.3.1 The trainee will be able to delineate the
strengths and weaknesses of various communica-
tion vehicles.

4.2.3.2 The trainee will be able to determine the most
effective communication vehicle to use in a
specified situation.

4.2.3.3 The traihee will be able to predict possible
" outcomes from the use of particular communica-
tion vehicles.

Competency Component:

4.2.4: To assist the trainee in conducting a self-analysis of
his strengths and weaknesses in communicating with others,

BEHAVIORAL OBJECTIVES:

4.2.4.1 The trainee will be able to construct a compre-
hensive checklist identifying the basic features
of effective communications and apply it to his
ability to communicate with others.

4.2.4.2 The trainee will be able to analyze a video
and/or audio tape of himself in a dialogue situa-
tion and identify positive and negative aspects of
his performance.

4.2.4.3 The trainee will be able to develop procedures for
overcoming his identified weaknesses in communica-
ting with others,

COMPETENCY 4.3: 4 curriculwn consultant should be capable of developing an evalua-
tion model for aséessing the effectivencss of existing communicaticn
procedures relative to curriculwn and instruction for exceptional
children tn a given school district.
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Competency Component:

4.3.1: To assist the trainee in analyzing consulting tasks to
determine those which necessitate systematic communica-
tion procedures.

BEHAVIORAL OBJECTIVES:

4.3.1.1 The trainee will be able to identify consulting
tasks which involve the dissemination, retrieval,
or exchange of information.

4.3.1.2 The trainee will be able to delineate the various
people within a school setting who are or should
be involved in selected consultation tasks.

4.3.1.3 The trainee will be able to examine a consulta-
tion situation and delineate the objective of the
consultation, the target individual(s), and the
type(s) of communication{s) which should be
involved.

Competency Component:

4.3.2: To assist the trainee in determining the requirements of
an effective communication system.

BEHAVIORAL OBJECTIVES:

4,3.2.1 The trainee will be able to determine the expec-
tations of school personnel relative to various
modes of communication.

4,3,2.2 The trainee will be able to describe the basic
features of an effective communication system.

4.3.2.3 The trainee will be able to provide a logical
rationale for the use of a particular communica-
tion system by a curriculum consultant.

4.3.2.4 The trainee will be able to analyze a sample-com-
munication system to determine its- inclusion of
basic communication features.

Competency Component:

4.3.3: To assist the trainee in the development of a process ‘
which alluws a curriculum consultant to assess the degree
to which an existing communication system meets identified
needs.
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BEHAVIORAL OBJECTIVES:

4,3.3.1 The trainee will be able to develop a PERT for
carrying out the analysis of an existing commu-
nication systemn.

4.3.3.2 The trafnee will be able to analyze an existing
communication system to determine its effective-
ness in meeting its identified goals.




MODULE #5: MODULE SPECIFICATIONS FOR:
Evaluating / Suppo~t Systems

TRAINEE'S MANUAL

Module #5: The purpose of this module is to orient you to the

y —

many variables which need to be considered when evaluating
support systems. The primary emphasis is on your role as a
change agent in the process of support system evaluation.
Support systems refers to in-service traihing programs, good
teaching and learning conditions, acquisition of needed in-
structional materials, and utilizatior of cchsultant ser-
vices. In addition, this module incorporates financial re-
sources and parental involvement in programming for excep-
tional children into the definition of support services.

You witl first be introduced to procedures in the area of

need assessment with subsequent activities requiring you to -

apply these assessment procedures. The goal is to facili-
tate your developing of evaluation skills applicable to sup-

port services.

Module Specifications: This module contains 5 competencies, 16

competency components, and 68 behaviorally stated objectives.
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SECTraC Specifications for:
MODULE 5
EVALUATING/SUPPORT SYSTEMS

COMPETEKCY 5.1: A ourriculum consultant should be capable of providing leader-
ship in needs assessment.

Competency Conponent:

5.1.1: To assist the trainee in becoming familiar with needs
assessment techniques.

BEHAVIORAL OBJECTIVES:

5.1.1.1 The trainee will be able to demonstrate famili-
arity with the current literature available on
needs assessment applicable to support systems.

5.1.1.2 The trainee will be able to describe the major
elements of needs assessment.

Competency Component:

5.1.2: To assist the trainee in communicating to administrators
the importance of needs assessment to plamning support
systems. -

BEHAVIORAL OBJECTIVES:

5.1.2.1 The trainee will be able to describe support
systems essential to services for exceptional
children.

5.1.2.2 The trainee will be able to determine the degree
to which a local school district provides neces-
sary supnort systems for exceptional children.

COMPETENCY 5.2: A curriculum consultant should be capable of evaluating in-
gervice training programs.

Competency Component:

5.2.1: To assist the trainee in determining in-service needs.
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BEHAVIORAL OBJECTIVES:

5.2.1.1 The trainee will be able to review a school
district's curriculum for exceptional children
and fdentify specific areas which could be
improved through in-service training.

5.2.1.2 The trainee will be able to obtain teacher input
regarding curricular and instructional problems
which could be coped with through in-service
training.

5,2.1.3 The trainee will be able to identify new instruc-
tional practices and instructional materials
which would be appropriate topics for in-service
training for teachers of exceptional children.

5.2.1.4 The trainee will be able to describe twelve in-
service training workshops which would be appro-
priate for teachers of exceptional children in a
selected school district.

5.2.1.5 The trainee will be able to develop a plan of
action which would motivate school district
personnel to assess their in-service training
program.

Competency Cemponent:

5.2.2: To assist the trainee in identifying the school district's
current procedures relative to in-service training for
special education personnel.

BEHAVIORAL OBJECTIVES:

5.2.2.1 The trainee will be able to identify personnel
currently responsible for organizing and coordina-
ting in-service training for teachers of excer-
tional children in a given school district.

5.2.2.2 The trainee will be able to identify the current
goals and objectives of the in-service training
program for teachers of exceptional children in
a given school district.

5.2.2.3 The trainee will be able to determine the finan-
cial resources currently allotted to in-service
training for special education personnel in a
given school district.

5.2.2.4 The trainee will be able to determine the extent
of teacher involvement in decision-making regard-
ing in-service training.
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5.2.2.5 The trainee will be able to identify the pro~
cedures employed to reinforce teachers for their
involvement in 1n-serv1ce}tra1n1ng activities.

5.2.2.6 The trainee will be able to determine the extent
to which a school district has affiliated with
agencies such as higher education, state depart-
ment of public instruction, and neighboring school
districts in the designing and conducting of in-
service training activities.

Competency Component:

5.2.3: To assist the trainee in determining the cost efficiency
of current in-service training efforts.

BEHAVIORAL OBJECTIVES:

5.2.3.1 The trainee will be able to demonstrate his fami-
liarity with two procedures for determining the
cost efficiency of in-service training procedures.

5.2.3.2 The trainee will be able to demonstrate his
ability to relate specific budget items to detailed
in-service practices.

5.2.3.3 The trainee will be able to develop a budget for
in-service iraining programs within a given school
district which would be suitable for submission
to the administration.

5.2.3.4 The trainee will be able to apply one of the two
procedures identified in 5.2.3.1 in analyzing the
cost efficiency of a specific in-service training
program.

Competency Component:

5.2.4: To assist the trainee in identifying resources which a
local school district could use for evaluating its in-
service training program.

BEHAVIORAL OBJECTIVES:

5.2.4.1 The trainee will be able to assist in the articu-
lation of specific goals for in-service training
programs to serve teachers of exceptional children.

5.2.4.2 The trainee will be able to identify district
personnel who should be directly involved in the
evaluation process related to in-service training
programs. .



5.2.4.3 The trainee will be able to formulate behavioral
objectives for in-service training programs
given specified goals.

5.2.4.4 The trainee will be able to assist school personnel
in developing €£ormative evaluation procedures which
involve internal and external assessments.

5.2.4.5 The trainee will be able to assist school district
personnel in developing a summative evaluation
procedure for assessing effects of in-service
training programs.

5.2.4.6 The trainee will be able to assist local school
district in developing a PERT or similar time
frame approach to planning an in-service training
program.

Competency Component:

5.2.5: To assist the trainee in formulating recommendations that
would assist a Jocal school district in evaluating its
special education in-service training program,

BEHAVIORAL OBJECTIVES:

5.2.5.1 The trainee will be able to demonstrate to school
administrators the need for evaluating in-service
training programs.

5.2.5.2 The trainee will be able to specify the major
ingredients of an evaluation report on in-service
training programs,

5.2.5.3 The trainee will be able to determine the school
district personnel who should have access to an
evaluation report relative to in-service training.

5.2.5.4 The trainee will be able to develop a set of
recommendations regarding the improvement of an
in-service training program given relevant data
or the opportunity to assess a program.

5.2.5.5 The trainee will be able to present an evaluation
report to school administrators and/or a board of
education on the effectiveness of an in-service
training program.

COMPETENCY 5.3: 4 curriculum consultant should be capable of evaluating epecial
education program’s utilization of consultive and service resources.
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Competency Component:

5.3.1: To assist the trainee in developing procedures for
assessing the needs of a local district for consultive
and/or service resources.

BEHAVIORAL OBJECTIVES:

5.3.1.1 The trainee will be able to describe the range of
consultive and service resources required to pro-
vide comprehensive services to exceptional children.

5.3.1.2 The trainee will be able to differentiate between
services typically provided by the public schools
and those generally obtained via community and/or
regional resources.

5.3.1.3 The trainee will be ablz to describe referral
processes typically employed by local school
districts in obtaining services from community
and/or regional agencies.

5.3.1.4 The trainee will be able to develop a set of pro-
cedures for assisting local school districts in
assessing their needs for consultive services.

5.3.1.5 The trainee will be able to advise a school dis-
trict regarding those needed services which should
be provided within the structure of the public
schools and those which ought to be obtained from
community or regional agencies.

Competency Component: 5

5.3.2: To assist the trainee in assessing the effectiveness of
special education consultive services provided by the
local school district.

BEHAVIORAL OBJECTIVES:

5.3.2.1 The trainee will be able to obtain information on
the assigned role of all consultants employed by
the public schools who provide services to special
education personnel.

5.3.2.2 The trainee will be able to write job descriptions
for identified consultants based on information
provided by the administration.

5.3.2.3 The trainee will be able to ascertain the per-
ceptions of teachers, consultants, and administra-
tors regarding the roles carried out by consultants.




5.3.2.4

5.3.2.5

5.3.2.6

5.3.2.7

Competency Component:

The trainee will be able to ¢ctermine the
degree to which consultants are able to meet
the demands placed on them within a given
school district.

The trainee will be able to develop a set of
procedures for max1m1z1n? the utilization of
consultive services by classroom teachers.

The trainee will be able to make recommendations
regarding a systematic method for routinely
evaluating the effectiveness of consultive
services to classroom teachers,

The trainee will be able to describe an effec-
tive teacher-consultant relationship.

5.3.3: To assist the trainee in determining the use made of
community and regional agencies by public school dis-
tricts to serve exceptional children.

BEHAVIORAL OBJECTIVES:
5.3.3.1

5.3.3.2

5.3.3.3
5;3.3.4
5.3.3.5
5.3.3.6

5.3.3.7

The trainee will be able to identify community
and regional agencies which typically would be
able to provide consultive and/or service
resources to a public school serving exceptional
children.

The trainee will be able to identify the per-
sonnel with whom a public school representative
should communicate for utilization of the
agency's services.

The trainee will be able to evaluate existing
policies which allow for utilization of agency
services by public schools.

The trainee will be able to determine the ektent
to which a local school district makes use of
agency services.

The trainee will be able to assess the effective-
ness with which the public schools make use of
the consultive services provided.

The trainee will be able to assess the relation-
ship which exists between service agencies and a

. local school district.

The trainee will be able to formulate a set of _
policies which could be used to govern the utili-

zation of agency services by local school districts.

64



65

Competency Component:

5.3.4: To assist the trainee in identifying the extent to which
special education programs make use of media resources
in the community and/or region.

BEHAVIORAL OBJECTIVES:

5.3.4.1 The trainee will be able to identify the media
resources available to a given district, i.e.,
regional resource centers, instructional mate-
rials centers, etc.

5.3.4.2 The trainee will be able to assess the degree to
which a local district makes use of available
media resources.

5.3.4.3 The tratnee will be able to determine the degree
to which public school personnel are aware of
media resources available to them.

5.3.4.4 The trainee will be able to make recommendations
for increasing the utilizatfon of available media
resources. :

COMPETENCY 5.4: 4 curriculum consultant should be capable of determining the
effectivences with which a school district utilizes parents
a8 a support resource in the education of exceptional children.

Competency Component:

5.4.1: 7o assist the trainee in assessing the degree to which
parents are involved in special education programs.

BEHAVIORAL OBJECTIVES:

5.4.1.1 The trainee will be able to identify ways in
which parents of exceptional children can serve
as a resource to the public schools.

5.4.1.2 The trainee will be able to determine the degree
' to which a local school district has involved
parents as resources in their programming for
exceptional children.

Competency Component:
5.4.2: To assist the trainee in recommending procedures for

involving parents as a resource in the education of
exceptional children.
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BEMAVIORAL OBJECTIVES:

5.4.2.1 The trainee will be able to fermulate a set of
policies for governing the involvement of
parents in programming for exceptional children.

5.4.2.2 The trainee will be able to communicate to
parents ways in which they can serve as a
resource to local schools in meeting the needs
of exceptional children.

5.4.2.3 The trainee will be able to conduct a study of.
pﬁ:$gta1 involvement in programs for exceptional
c ren.

COMPETENCY 5.5: A currioulun consultant should be capable of assessing the general
administrative support systems for exceptional children, t.e.,
finanoiq},kpbyaicaz factlities, and regulatory.

Competency Component:

5.5.1¢ To assist the trainee 1n assessing the degree to which a
local school district invests in support services for
exceptional children.

BEHAVIORAL OBJECTIVES:

5.5.1.1 The trainee will be able to identify the finan-
cial commitments of a local school district to
support services for exceptioral children.

5.5.1.2 The trainee will be able to make a judgment regard-
ing the degree to which the financial commitment
of a local school district to support services
for exceptional children compares with the commit-
ment made to support services for children in
general,.

5.5.1.3 ‘The trainee will be able to identify specific
services for exceptional children which represent
expenditures warranting consideration in the bud-
geting process.

Competency Component:

5.5.2: To assist the trainee in assessing the physical facilities
as they relate to instruction for exceptional children.

BEHAVIORAL OBJECTIVES:
5.5.2.1 The trainee should be able to project the space

requirements for specific consultive and resource
services and their administrative personnel.




5.5.2.2
. 5.5.2.3
5.5.2.4

Competency Component:

The trainee should be able to describe adequate
classroom facilities for instructional programs
serving exceptional children.

The trainee will be able to interpret any local
or state requlations pertaining to physical facili-
ties for exceptional children,

The trainea will be able to assess the degree to
which existing facilities meet reasonable require-
ments for effective classroom instruction.

5.5.3: To assist trainees in becoming familiar with federal and
state regulations pertaining to the education of excep-
tional children.

BEHAVIORAL OBJECTIVES:
5.5.3.1

5.5.3.2

5.6.3.3

The trainee should be able to describe the model
legislation proposed by the Council for Excep-
tional Children.

The trainee will be able to compare the regula-
tions effecting public school programs for excep-
tional children between two states.

The trainee will be able to prepare a workshop
on the implications of state regulations for
educational programming relative to a specific
category of exceptional children.



MODULE #6: MODULE SPECIFICATIONS FOR:

Developing/Curriculum

TRAINEE'S MANUAL
Module #6: Developing/Curriculum

Module Scope: The intent of this module is to provide you a general

‘understanding of the procedures involved in curriculum development.
Emphasis is given to orienting you to the professional 1iterature
as well as to assisting you in acquiring specific development skills,
The range of content includes curriculum theory, variables which
influence curriculum, approaches to curriculum design, evaluation
procedures, and guidelines for implementation. This module serves
as the basic module for those persons who have set the role of
curriculum consultant as their professional goal. The term curric-
ulum as used in this modg1e is differentiated from instruction in
that it is used to refer to the input for instructional programs.
This is in contrast to a more general meaning which considers in-
struction as part of curriculum.

Module Specifications: This module contains 6 competencies, 37 competency

components, and 136 behaviorally stated objectives.




SECTraC Specifications for:
MODULE 6
DEVELOP ING/CURRICULUM

COMPETENCY 6.1: A ourriculwn consultant should be knowledgeable of basic principles
of currteuium development and instructional theory.

Competericy Component:

6.1.1: To assist the trainee in developing an understanding of
curriculum as applied to public school programming.

BEHAVIORAL OBJECTIVES:

6.1.1.1 The trainee will be able to describe three differ-
ent definitions of "curriculum" after having
reviewed selected references.

6.1.1.2 The trainee will be able to formulate and Justify
a definition of "curriculum" which is meaningful
at this stage in his professional development.

6.1.1.3 The trainee will be able to accurately interpret
another person's definition of "curriculum"
obtained through an interview.
Competency Component:

6.1.2: To assist the trainee in differentiating between applied
practices and theories of instruction.

BEHAVIORAL OBJECTIVES:

6.1.2.1 The trainee will be able to differentiate between
a theory of learning and a theory of instruction.

6.1.2.2 The trainee will be able to describe a classroom
practice which illustrates the application of an
instructional theory.

6.1.2.3 The trainee will be able to develop a set of cri-
teria which differentiate theory from practice.

Competency Component:

6.1.3: To assist the trainee in gaining familiarity with the
literature on curriculum development and curriculum research.




BEHAVIORAL OBJECTIVES:
6.1.3.1

6.1.3.2

6.1.3.3

6.1.3.4

6.1.3.5

6.1.3.6

Competency Component:
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The trainee will be able to identify and describe
the major emphasis of five periodicals directly
related to the area of curriculum.

The trainee will be able to synthesize the emphasis
on curriculum development and/or research reflected
in a single issue of any curriculum Journal of the
trainee's choice.

The trainee will be able to identify two centers
and/or universities known for curriculum develop-
ment and related research and describe their current
activities.

The trainee will be able to identify two professional
organizations which periodically publish documents
on curriculum development and/or curriculum research.

The trainee will be able to identify current books
on curriculum development and books published prior
to 1940 which are considered classics.

The trainee will be able to identify special educa-
tors who have contributed to the literature on
curriculum development for exceptional children.

6.1.4: To assist the trainee in gaining familiarity with curriculum
theory and individuals currently engaged in theorizing appli-
cable to curriculum development.

BEHAVIORAL OBJECTIVES:
6.1.4.1

6.1.4.2
6.1.4.3

6.1.4.4

Competency Component:

The trainee will be able to describe the views on
curriculum theory of three individuals currently
recognized as major contributors to curriculum
theory.

The trainee will be able to describe in detail one
theory which he feels is most applicable to curric-
ulum development for exceptional children.

The trainee will be able to summarize the current
status of curriculum theory in terms meaningful to
teachers.

The trainee will be able to describe in his own words
a rationale for a theory on curriculum.

6.1.5: To assist the trainee in relating principles of curriculum

development and theories of instruction to a local school

[ERJﬂ:‘ situation.




BEHAVIORAL OBJECTIVES:

6.1.5.1 The trainee will be able to describe

operational examples of curriculum develop-
ment principles being applied at the local
school level.

6.1.5.2 The trainee will be able to analyze a report

on a local curriculum development project and
identify the major curriculum development
principles employed and the particular ins-

Eruc§1ona1 theory on which the project is
ased.

6.1.5.3 The trainee will be able to suggest curric-

ulum development principles applicable to a
particuiar local school situation.

COMPETENCY 6.2: A ourrioulum congultant should be capable of inferring curriculum

design features from a review of currioulum project reporte and/or

curptoulum project products.

Competency Component:

6.2.1: To assist the trainee in gaining familiarity with sources
of Titerature on curriculum design.

BEHAVIORAL OBJECTIVES:
6.2.1.1

6.2.1.2
6.2.1.3
6.2.1.4

Competency Component:

The trainee will be able to identify four period-
icals and four texts which focus on curriculum
design.

The trainee will be able to identify three organi-
zations which routinely publish materials on cur-
riculum design.

The trainee will be able to recommend a package of
four references on curriculum design which will be
meaningful to classroom teachers.

The trainee will be able to describe in his own
words five generally accepted aspects of curriculum
design. :

6.2.2: To assist the trainee in becoming familiar with the works of
current leaders in the area of curriculum design.

BEHAVIORAL OBJECTIVES:
6.2.2.1

The trainee will be able to identify five indivi-
duals who are contributors to the literature in the
area of curriculum design and their major works.

n
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6.2.2.2 The trainee will be able to compare the differences
and similarities in the views of two authors in the
area of curriculum design.

6.2.2.3 The trainee will be able to communicate in nemo
form directions to a committee of teachers for ob-
taining resources on curriculum design.

Competency Combonent:

6.2.3: To assist the trainee in gaining sensitivity to design tasks
inherent in curriculum development projects.

BEHAVIORAL OBJECTIVES:

6.2.3.1 The trainee will be able to describe four major
design features of a curriculum project after re-
viewing a descriptive report and & project product;
e.g., BSCS Science Project and/or Yeshiva uUniversity
Social Learning Project.

6.2.3.2 The trainee will be able to fdentify and describe
five major tasks inherent in the development of cur-
riculum after reviewing a descriptive report and a
curriculum project product, e.g., BSCS Science Project
and/or Yeshiva University Social Learning Project.

6.2.3.3 The trainee will be able to describe in his own words
the major design features to look for in reviewing
products of curriculum activities,

COMPETENCY 6.3: A curriculum consultant should be capable of integrating information
on gources of influence on curriculum development activities.

Competency Component:

6.3.1: To assist the trainee in determining sources of influence on
curriculum development.

BEHAVIORAL OBJECTIVES:

6.3.1.1 The trainee will be able to identify four references
which discuss sources of influence on curriculum.

6.3.1.2 The trainee will be able to describe and illustrate
four different sources of influence on curriculum,

Competency Coinponent:

6.3.2: To assist the trainee in becoming knowledgeable of the }itera-
ture relative to sources of influence on curriculum development.

BEHAVIORAL OBJECTIVES:

Q 6.3.2.1 The trainee will be able to summarize the views of
‘ three authors regarding sources of influence on
curriculum development,
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6.3.2.2 The trainee will be able to recommend a specific
reference which discusses one or all of the four
s?u:cgs of influence on curriculum previously iden-
tified.

6.3.2.3 The trainee will be able to develop a 20-1tem biblio-
graphy which presents information concerning sources
of influence on curriculum development.

Competency Component:

6.3.3: To assist the trainee in recognizing operational examples of
?tteTpts to influence curriculum development at the local
evel,

BEHAVIORAL OBJECTIVES:

6.3.3.1 The trainee will be able to identify specific fac-
tors which he feels influenced a curriculum project
when provided a finished curricular product.

6.3.3.2 The trainee will be able to conduct a study to
determine sources which influence a local curriculum
project. :

Competency Component:

6.3.4: To assist the trainee in understanding the community as a
source of influence on curriculum development.

BEHAVIORAL OBJECTIVES:

6.3.4,1 The trainee will be able to demonstrate familiarity
with the concept of power structure in the community.

6.3.4.2 The trainee will be able to synthesize the role of
the community and public opinion as a source of
influence on the curriculum.

6.3.4.3 The trainee will be able to formulate a series of
six questions designed to elicit information regard-
ing the community as a source of influence on the
curriculum.

6.3.4.4 The trainee will be able to obtain information from
a school administrator regarding how the community
at some time in the past has attempted to influence
the curriculum.

6.3.4.5 The trainee will be able to design a plan for deter-
mining the degree to which a community has influenced
the curriculum in a selected community.



74

Competency Component:

6.3.5: To assist the trainee in understanding the importance of
values as a source of influence on curriculum development.

BEHAVIORAL OBJECTIVES:

6.3.5.1 The trainee will be able to describe the importance
of a currfculum consultant being familiar with
values held by staff and community constituents.

6.3.5.2 The trainee will be able to differentiate between
values which warrant consideration in curriculum
development and those which do not.

6.3.5.3 The trainee will be able to prepare a report for a
board of education calling for a curriculum change
based on a value ladened reason.

6.3.5.4 The trainee will be able to develop workable solu-
tions to value-type curriculum problems.

Competency Component:

6.3.6: To assist the trainee in understanding financial resources as
a source of influence on curriculum development.

BEHAVIORAL OBJECTIVES:

6.3.6.1 The trainee will be able to identify the sources of
financial support available to local school districts.

6.3.6.2 The trainee wil]l be able to analyze a school district
budget to determine the specific allocations to cur-
riculum type activities.

6.3.6.3 The trainee will be able to describe the probablz
consequence for curriculum activities of a 25% cut-
back in the budget of a local district.

6.3.6.4 The trainee will be able to identify sources of
financial support for curriculum activity in special
education which come from outside the school district.

Competency Component:

6.3.7: To assist the trainee in identifying the learner as a source
of influence on curriculum development.

BEHAVICRAL OBJECTIVES:

6.3.7.1 The trainee will be able to describe the character-
istics of learners which warrant attention in curric-
ulum development.
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6.3.7.2 The trainee will be able to identify four informa-
tion sources dealing with exceptional children from
the perspective of their variance from a normal pat-
tern of development.

6.3.7.3 The trainee will be able to describe the implica-
tions of prescriptive teaching for 1l1lustrating the
influence of the learner on curriculum,

6.3.7.4 The trainee will be able to obtain feedback from
the ERIC system on learning characteristics of
exceptional children.

Competency Component:

6.3.8: To assist the trainee in identifying and assembling supportive

information pertaining to sources of influence on curriculum
development.

BEHAVIORAL OBJECTIVES:

6.3.8.1 The trainee will be able to anticipate specific
influences.on curriculum development when given a
hypothetical curriculum project and a set of des-
criptive data on a school program and commynity..

6.3.8.2 The trainee will be able to develop an activity
designed to illustrate how curriculum projects are
influenced by the community, staff values, financial
restraints, and learner variables.

COMPETENCY 6.4: 4 curriculum consultant should be capable of formulating specific

goals that will be compatible with the general aims of a school
district.

Competency Component:

6.4.1: To assist the trainee in differentiating between aims, goals,
and objectives within the concept of curriculum development.

BEHAVIORAL OBJECTIVES:

6.4.1.1 The trainee will be able to define aims, goals, and
objectives within the concept of curriculum develop-
ment.

6.4.1.2 The trainee will be able to differentiate among
examples of aims, goals, and objectives within the
concept of curriculum development.

6.4.1.3 The trainee will be able to identify the aims, goals,
and objectives of an instructional program given a
description of the program.
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6.4.1.4 The trainee will be able to specify four criteria
for the development of curriculum aims, goals, and
objectives.

Competency Component:

6.4.2: To assist the trainee in identifying the general curric-
ulum aims and goals of a school district. .

BEHAVIORAL OBJECTIVES:

6.4.2.1 The trainee will be able to determine sources of
information regarding the curriculum aims and
goals of a school district.

6.4.2.2 The trainee will be able to design three alterna-
tive means for obtaining information from school
personnel regarding the aims and goals of the dis-
trict. :

6.4.2.3 The trainee will be able to provide assistance to
district personnel in determining if aims and goals
have been stated for selected education programs,

Competency Component:

6.4.3: To assist the trainee in stating goals for instructional
programs.

BEHAVIORAL OBJECTIVES:

6.4.3.1 The trainee will be able to analyze the stated aims
as they relate to a particular curriculum program
and write appropriate goals.

6.4.3.2 The trainee will be able to review an ongoing in-
structional program and determine its underlying
goals on the basis of observation and materials
examination.

6.4.3.3 The trainee will be able to write four goals and
four related objectives for a stated aim and be able
to match activities with these objectives.

COMPETENCY 6.5: A curriculwn consultant should be capable of directigg”fhe develop-
ment of local currculwn docwnents.

Competency Component:

6.5.1: To assist the trainee in determining the major steps
inherent in curriculum development.
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BEHAVIORAL OBJECTIVES:

6.5;1.1 The trainee will be able to describe in writing
two different curriculum development processes
and relate them to specific authors.

6.5.1.2 The trainee will be able to delineate and define
the specific tasks which should be completed in
the process of curriculum development.

6.5.1.3 The trainee will be able to describe the skills
and resources required for completing each task
fdentified as necessary in the process of curric-
ulum-development. ‘

Competency Component:

6.5.2: To assist the trainee in identifying and interpreting
?urr}culum development/revision needs at the local district
evel.

BEHAVIORAL OBJECTIVES:

6.5.2.1 The trainee will be able to cite five major refer-
ences which describe systems analysis.

6.5.2.2 The trainee will be able to design a plan utilizing
systems analysis for identifying curriculum develop-
ment/revision needs at the local district level.

6.5.2.3 The trainee will be able to use flow charting tech-
niques to 11lustrate his systems analysis plan
for identifying curriculum development/revision
needs.

6.5.2.4 The trainee will be able to carry out a needs assess-
ment plan to identify curriculum development/revi-
sion needs in a local school district.

6.5.2.5 The trainee will be able to design two alternative
methods for interpreting needs assessment findings
to local school personnel.

Competency Component:

6.5.3: To assist the trainee in obtaining administrative and instruc-
tional commitments to curriculum development in areas of
identified needs.

BEHAVIORAL OBJECTIVES:
6.5.3.1 The trainee will be able to identify the administra-

tive personnel responsible for curriculum development
decisions.
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6.5.3.2 The trainee will be able to identify the instruc-
tional personnel having the most influence on
curriculum development decisions.

6.5.3.3 The trainee will be able to prepare a concise
' report which includes support for curriculum develop-
ment or revision needs, consequences of inaction, and
adventages of immediate action in carrying out these
tasks.

6.5.3.4 The trainee will be able to interpret for teachers
the advantages of carrying out a particular curric-
ulum development/revision.

6.5.3.5 The trainee will be able to provide teachers with
information on their responsibility to curriculum
development and the demands such a project would
place on them.

6.5.3.6 The trainee will be able to 1ist the political,
economic, and practical concerns which must be
considered when initiating a local curriculum
development/revision project.

Competency Component:

6.5.4: To assist the trainee in orienting teachers and administra-
tors to the tasks involved in curriculum development.

BEHAVIORAL OBJECTIVES:

6.5.4.1 The trainee will be able to describe in a manner
appropriate for teachers what must be done to
accomplish each of the tasks involved in the pro-
cess of curriculum development.

6.5.4.2 The trainee will be able to moderate group discus-
sions with teachers on curriculum development tasks.

) 6.5.4.3 The trainee will be able to prepare a report for
school administrators detailing curriculum develop-
ment tasks and the expected roles that teachers and
administrators would assume in a curriculum develop-
ment project.

Compatency Component:

6.5.5: To assist the trainee in working with teachers and adminis-
trators in reaching agreement on current priorities for
curriculum development.

BEHAVIORAL OBJECTIVES:

6.5.5.1 The trainee will be able to use needs assessment
data in ranking priorities for curriculum develop-
Q ment in a local district.
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6.5.5.2 The trainee will be able to {1lustrate for
teachers and administrators the rationale
supporting his recommended priority ranking
for curriculum development needs.

6.5.5.3 The trainee will be able to provide needs
assessment information to teachers and moderate
thefr discussion of curriculum development
priorities.

6.5.5.4 The trainee will be able to assist teachers and
administrators in reaching agreement on curric-
ulum development priorities in a local district.

Competency Component:

6.5.6: To assist the trainee in helping teachers and administra-
tors to make decisions re?ard1ng rationale, structure, and
format in respect to curriculum development.

BEHAVIORAL OBJECTIVES:

6.5.6.1 The trainee will be able to explain the importance
of a curriculum rationale.

6.5.6.2 The trainee will be able to coordinate the writing
of a curriculum rationale.

6.5.6.3 The trafnee will be able to describe three alterna-
tive structures which could be followed in develop-
ing curriculum, 1.e., core curriculum, experience
content, and instructional units.

6.5.6.4 The trainee will be able to describe the advantages
and disadvantages of the three alternative struc-
tures in curriculum development.

6.5.6.5 The trainee will be able to cite the advantages and
disadvantages of the following formats: outline,
outline plus objectives, outline plus objectives
and activities, behavioral objectives only, objec-
tives plus activities.

Competency Component:

6.5.7: To assist the trainee in organizing teéchers for curric-
ulum development tasks.

BEHAVIORAL OBJECTIVES:

6.5.7.1 The trainee will be able to differentiate between
development tasks which can be don¢’ by individuals
and tasks which warrant the formulation of commit-
tees.
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6.5.7.2 The trainee will be able to select persons most
a€propr1ate for the tasks to be done 1n curric-
ulum development.

6.5.7.3 The trainee will be able to develop written
descriptions of committee responsibilities relevant
to curriculum development tasks.

6.5.7.4 The trainee will be able to describe concerns which
warrant consideration when assigning teachers to
specific curriculum development tasks or committees.

Competency Component:

6.5.8: To assist the trainee in conducting learner and resource
analyses. -

BEHAVIORAL OBJECTIVES:

6.5.8.1 The trainee will be able to describe learner
characteristics which warrant specific considera~
tion in curriculum development.

6.5.8.2 The trainee will be able to infer the target
population given a sample curriculum to examine.

6.5.8.3 The trainee will be able to assist teachers in
delineating the learner characteristics important
to a particular curriculum development project.

6.5.8.4 The trainee will be able to identify staff members
of a local school who have curriculum development
talent and experience.

6.5.8.5 The trainee will be able to {dentify financial
resources available for curriculum development
activities 1n a local district.

6.5.8.6 The trainee will be able to identify consultant
resources available to a local district for a
selected curriculum development project.

6.5.8.7 The trainee will be able to identify curriculum
development 1iterature in a local district which
represents resources for a selected curriculum
development project.

Competency Component:
6.5.9: To assist the trainee in working with development groups

in formulating aims and goals for a curriculum development
project.



BEHAVIORAL OBJECTIVES:

6.5.9.1 The trainee will be able to differentiate for
teachers the difference between statements of
aims and statements of goals.

6.5.9.2 The trainee will be able to identify the variables
which should be considered when formulating aims
and goals for a curriculum project.

6.5.9.3 The trainee will be able to analyze a general
curriculum project description and formulate appro-
priate aims and goals.

6.5.9.4 The trainee will be able to assist teachers in re-
viewing a curriculum project description in order
to formulate aims and goals.

Competency Component:

6.5.10: To assist the trainee in carrying out a content selection
process.

BEHAVIORAL OBJECTIVES:

6.5.10.1 The trainee will be able to describe five criteria
to be used in selecting content applicable to a
selected curriculum project.

6.5.10.2 The trainee will be able to describe a task‘ana1y-
sis process applicable to organizing curriculum
content,

6.5.10.3 The trainee will be able to outline and specify
curriculum content to four levels of detail.

6.5.10.4 The trainee will be able to break down an instruc-
tional topic into an outline form sufficient to
accurately convey the content to be taught.

Competency Component:

6.5.17: To assist the trainee in working with groups in applying
task analysis to selected curriculum content and in speci-
fying the content in a behaviorally stated objective format.

BEHAVIORAL OBJECTIVES:

6.5.11.1 The trainee will be able to apply three different
models for stating behavioral objectives.

6.5.11.2 The trainee will be able to write behaviorally
stated objectives in the cognitive, performance,
and affective domaing.

8l



6.5.11.3 The trainee will be able to teach another person
how to use task analysis in breaking down an area
of content into behaviorally stated objectives.

Competency Component:

6.5.12: To assist the trainee in applying sequential hierarchies to
selected content.

BEHAVIORAL OBJECTIVES:

6.5.12.1 The trainee will be able to describe two different
approaches to establishing a sequential hierarchy.

6.5.12.2 The trainee will be able to apply at least one
hierarchy or taxonomy to selected curriculum content,

6.5.12.3 The trainee will be able to sequence selected cur-
riculum content in an area such as social information.

Competency Component:

6.5.13: To assist the trainee in integrating curriculum content in
two or more areas.

BEHAVIORAL OBJECTIVES:

6.5.13.1 The trainee will be able to establish five cri-
teria to be applied when determining areas of
content warranting reinforcement or application
in two or more curriculum areas.

6.5.13.2 The trainee will be able to analyze curriculum
content to determine similar experiences which can
be provided through different curriculum areas.

6.5.13.3 The trainee will be able to 11lustrate to a cur-
riculum development group what is meant by content
integration.

" Competency Component:

6.5.14: To assist the trainee in applying evaluation procedures to
a local curriculum development project.

BEHAVIORAL OBJECTIVES:

6.5.14.1 The trainee will be able to employ the procedures
relevant to developing a formative evaluation plan
for a local currlculum project.

6.5.14.2 The trainee will be able to employ the procedures
relevant to developing a summative evaluation plan
for a 1ocal curriculum development project.



COMPETENCY 6.6: A ourrioulun consultant ehould be capable of serving as a leader
In_the implementation of ourrioulum sEveZopment produots.

Competency Component:

6.6.1: To assist the trainee in appraising a local situation
regarding the strengths and weaknesses encountered in
the implementation of curriculum.

BEHAVIORAL OBJECTIVES:

6.6.1.1 The trainee will be able to describe problems
typically encountered in implementing new and/or
revised curriculum,

6.6.1.2 The trainee will be able to design procedures for
monitoring the implementation of curriculum,

6.6.1.3 The trainee will be able to detect strengths and
weaknesses in implementation of a locally developed
curriculum,

Competency Component:

6.6.2: To assist the trainee in developing skills necessary to
establish rapport with various school district personnel.

BEHAVIORAL 0BJECTIVES:

6.6.2.1 The trainee will be able to identify the persons
occupying positions in a school district with whom
a curriculum consultant will have frequent contact.

6.6.2.2 The trainee will be able to explain the consequences
for curriculum development of failure to establish
rapport with district personnel occupying positions
related to curriculum development.

6.6.2.3 The trainee will be able to express himself clearly
using written and spoken modes of communication.

6.6.2.4 The trainee will be able to apply appropriate rein-

forcement tgchniques to personnel with whom he works.

\.

Competency Component: ‘\n

6.6.3: To assist the trainee 1nbﬁevelop1ng skills necessary to
coordinate the implementation of a new or revised curriculum.

BEMAVIORAL OBJECTIVES:

6.6.3.1 The trainee will be able to 1deht1fy the tasks
- - inherent in implementing curriculum.
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6.6.3.2

606l3l3

6'6. 3'4

6.6.3.5

Competency Component:

84

The trainee will be able to communicate the
importance of each task to individuals involved
in implementing curriculum,

The trainee will be able to develop monitoring
procedures for implementing curriculum.

The trainee will be able to develop a PERT which
includes a time and event chart for implementing
curriculum,

The trainee will be able to carry out a curric-
ulum implementation project in a local district.

6.6.4: To assist the trainee in developing a communications system
with staff members and citizens regarding the implementation
of a new curriculum,

BEHAVIORAL OBJECTIVES:
6.604.]

6.6.4.2

6.6.4.3

The trainee will be able to identify the persons
in the school district with whom a curriculum con--
sultant will have trequent contact.

The trainee will be able to {1lustrate the impor-
tance of good communication among staff members

“in the impiementation of a local curriculum project.

The trainee will be able to 11lustrate the impor-
tance of good communication between staff members
and local citizens in the implementation of a
curriculum project.
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MODULE #7: MODULE ‘SPECIFICATIONS FOR:

Developing/Instruction

TRAINEE'S MANUAL
Module #7: Developing/Instruction
Module Scope: It is the intent of this module to instruct you in

the application of various approaches for developing in-
strucfiona] programs. For purposes of this module, instruc-
tion is defined as the experiences provided for the learner

by the teacher as a means of implementing the curriculum,

The first module element is designed to assist you in the
identification and retrieval of current 1iterature relative

to {nstruction for exceptional students. A second module
element focuses on the development of instructional programs
including activities on contract teaching, unit teaching, in-
ductive teaching, and prescriptive teaching. The 3rd module
element concentrates on the development of classroom management
techniques including activities on questioning, grouping, rein-
forcement, interest centers, discip]ine, space utilization and
scheduling.

Module Specifications: This module contains 4 competencies, 18

competency components, and 59 behaviorally stated objectives.
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SECTraC Specifications for:
MODULE 7
DEVELOPING/ INSTRUCT 10N

COMPETENCY 7.1: A ourrioulum consultant should b. ‘nowledgeable of the ourrent
Literature on instruotional practices for exceptional children.

Competency Component:

7.1.1: To assist the trainee in identifying sources of literature
on instructional practices for exceptional children.

BEHAVIORAL OBJECTIVES:

7.1.1.1 The trainee will be able to use Library Housed
Reference materials to locate literature on
instructional practices for exceptional children.

7.1.1.2 The trainee will be able to utilize services ren-
dered by ERIC to locate literature on instructional
practices for exceptional children.

7.1.1.3 The trainee will be able to utilize services
offered on the state and federal ]evel to locate
literature on instructional pract ces for excep-
tional children.

7.1.1.4 The trainee w111 be able to utilize the service of
the IMC Network to locate literature on instruc-
tional practices for exceptional children.

Competency Component:

7.1.2: To assist the trainee in identifying instructional practices
§?ec1fic to exceptional children from the special education
terature.

BEHAVIORAL OBJECTIVES:

7.1.2.1 The trainee will be able to identify the profes-
sional journals concerned with instructional
practices specific to exceptional children.

7.1.2.2 The trainee will be able to identify prominent
publishers and authors concerned with instructional
practices specific to exceptional children,
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7.1.2.3 The trainee will be able to abstract from the
11terature pertinent information concernin?
instructional practices for exceptional children.

Competency Component:

7.1.3: To assist the trainee in interpreting literature on
instructional practices for exceptional children into
applicable instructional approaches.

BEHAVIORAL OBJECTIVES:

7.1.3.1 The trainee will be able to formulate or select
ideas specific to the instruction of exceptional
children from current research findings.

7.1.3.2 The trainee will be able to generate instructional
practices specific to exceptional children from
those instructional practices documented in the
Iiterature.

COMPETENCY 7.2: A ocwrriculum consultant should be capable of developing instructional
programs.

Competency Component:

7.2.1: To assist the trainee 1n developing instructional objectives.
BEHAVIORAL OBJECTIVES:

7.2.1.1 The trainee will be able to define behavioral objec-
tives.

7.2.1.2 The trainee will be able to discuss the advantages
and disadvantages of instructional objectives.

7.2.1.3 The trainee will be able to employ a suggested
model for writing instructional objectives in
behavioral terms.

Competency Component:

7.2.2: To assist the trainee in déveloping instructional programs
based on prescriptive teaching.

BEHAVIORAL OBJECTIVES:

7.2.2.1 The trainee will be able to define the Prescriptive
Teaching System.

7.2.2.2 The trainee will be able to write behavioral des-
criptions of educational problems after employing
diagnostic procedures to pinpoint individual
deficits and assets.




7.2.2.3

7.2.2.4

7.2.2.5

Competency Component:
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The trainee will be able to formulate educational
prescriptions given diagnostic information.

The trainee will be able to implement a teaching
program outlined in an educational prescription.

The trainee will be able to evaluate the effective-
ness of an educational prescription utilizing stu-
dent performance as a criterion for success.

7.2.3: To assist the trainee in developing an instructional program
based on units.

BEHAVIORAL OBJECTIVES:
7.2.3.1

7.2.3.2

7.2.3.3

7.2.3.4

7.2.3.5

7.2.3.6

Competency Component:

The trainee will be able to define the meaning and
organizational construct of the experience type unit
as an approach to instruction.

The trainee will be able to identify the components
of the conceptual model for writing experience units.

The tratnee will be able to use given developmental
steps as a means of planning a unit and evaluating
its potential,

The trainee will be able to construct a lesson plan
employing a given format. -

The trainee will be able to develop a year's plan
of units using a continuum approach or a core area
approach.

The trainee will be able to evaluate the effective-
ness of a unit.

7.2.4: To assist the trainee in developing an instructional program
based on inductive techniques.

BEHAVIORAL OBJECTIVES:
7.2.4.1

7.2.4.2

7.2.4.3

The trafnee will be able to define the inductive -
technique as an approach to instruction.

The trainee will be able to develop a hierarchy of
questions around one topic.

The trainee will be able to employ inductive teach-
ing techniques in classroom instruction through
teaching a sequence of skills,
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Competensy Component:

7.2.5: To assist the trainee in developing an instructional pro-
gram based on the contracting approach. '

BEHAVIORAL OBJECTIVES:

7.2.5.1 The trainee will be able to define contracting as
. an approach to instruction.

7.2.5.2 The trainee will be able to obtain, prepare, and
organize diagnostic, prescriptive, and task mate-
rials to facilitate the contracting approach to
instruction.

7.2.5.3 The trainee will be able to organize a classroom
and classroom procedures to facititate the con-
tracting approach to instruction.

7.2.5.4 The trainee will be able to apply the contracting
approach to instruction in a classroom situation.

COMPETENCY 7.3: A ourrioulum consultant should be capable of developing alassroom
management teahniguee.

Competency Component:

©7.3.1: To assist the trainee in becoming skilled in the use of
questioning as a classroom management technique.

BEHAVIORAL OBJECTIVES:

7.3.1.1 The trainee will be able to describe questioning
as a classroom management technique.

7.3.1.2 The trainee will be able to suggest and employ
different questioning strategies to accomplish
specific purposes (e.g., develop#ng insight into
self and others; obtaining information; reconstruc-
tion of events) given a set of simulated pupil and
class data.. . -

Competency Component: f

7.3.2: To assist the trainee %n becoming skilled with grouping
techniques in classroom management.

BEHAVIORAL OBJECTIVES:

7.3.2.1 The trainee will be able to describe and differen-
tiate between different levels of grouping (i.e.,
wfthig schootl systems, within schools, within class-
rooms).

7.3.2.2 The trainee will be able to discuss variables which
ERIC affect grouping decisions (i.e., motivation, pupil-
e teacher interaction). .
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7.3.2,3 The trainee will be able to select and apply group-
ing techniques in classroom management.

Competency Component:

7.3.3t To assist the trainee in becoming skilled with reinforce-
ment techniques in classroom management.

BEHAVIORAL OBJECTIVES:

7.3.3.1 The trainee will be able to discuss the basic con-
cepts and definitions of reinforcement techniques.

7.3.3.2 The trainee will be able to observe and record
behavior.

7.3.3.3 The trainee will be able to formulate and implement
consequences as an intervention strategy.

7.3.3.4 The trainee will be able to apply reinforcement as
a classroom management technique in a classroom
setting.

Competency Component:

7.3.4: To assist the trainee Tn developing interest centers as a
classroom management technique.

BEHAVIORAL OBJECTIVES:

7.3.4.1 The trainee will be able to describe learning cen-
ters and their use as a classroom management tech-
nique.

7.3.4.2 The trainee will be able to organize a classroom
floor plan foir establishing interest centers.

?.3.4.3 The trainee will be able to develop activities and
materials for use in interest centers.

7.3.4.4 The trainee will be able touse interest centers as
a technique for classroom management.

Competency Component:

7.3.5: To assist the trairee in becoming skilled with disciplinary
techniques in classroom management.

BEHAVIORAL OBJECTIVES:
7.3.5.1 The trainee will be atle to define and discuss the

theoretical considerations of discipline as a class-
room management technique.
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7.3.5.2 The trainee will be able to discuss misbehavior and
its causes.

7.3.5.3 The trainee will be able to suiggest techniques for
obtaining good discipline.

7.3.56.4 The trainee will be able to sustain good behavior
through the effective use of discipline as a class-
room management technique.

Competency Component:

7.3.6: To assist the trainee in becoming skilled in utilization of
space as a classroom management technique.

BEHAVIORAL OBJECTIVES:

7.3.6.1 The trainee will be able to discuss the variables
(e.qg., student needs, available resources) which
affect the utilization and organization of space
as a classroom management technique.

7.3.6.2 The trainee will be able to suggest and construct
various ways of utilizing space specific to availe
able resources.

Competency Component:

7.3.7: To assist the trainee in ordering time segments as a class-
room management technique. 2

BEHAVIORAL OBJECTIVES:

7.3.7.1 The trainee will be able to discuss those variables
which affect the ordering of time segments (e.q.,
) attention span, student needs, balance between active
and quiet, group and individual activities). -

7.3.7.2 The trainee will be able to construct time schedules
for use as a classroom management technique in accord-
ance with specific pupil information.

COMPETENCY 7.4: A ourrioulum consuliant should be capable of tdentifying and adapt-
32 innovative methods and/or materials to programes for exceptional
children,

Competency Component:

7.4.1: To assist the trainee in {dentifying sources @f 1nfd}mation
on current practices and available products. "\

Al




BEHAVIORAL OBJECTIVES:

7.4.1.1 The trainee will be able to discuss the Instruc-
tional Materials Center Network as a source of
available practices and products relative to
instruction of exceptional children,

7.4.1.2 The trainee will be able to use the local Instruc-
tional Materials Centers to locate practices and
products agpiicabie to the instruction of excep-
tional children.

7.4.1.3 The trainee will be able to identify prominent S
‘research centars and current projects relative to R
instruction for exceptional children. R

7.4.1.4 The tratnee will be able to fdentify the outstand~
ing Journals concerned with instructional practiceS'Qwuw
specific .to exceptional: children. , _

7.4.1.5 The trainece will be able to identify prominent .
pudlishers and authors concerned with instructional‘
practices specific to exceptionai children.e_ I

Competency Component:

7.4.2: To assist the trainee in recognizing practices and products‘fﬁ
applicable to the instruction of exceptional children. . .

BEHAVIORAL OBJECTIVES:

7.4.2.1 The trainee witl be able to identify methods and/or .
materials which are applicable to the instruction SR
of exceptional children.

7.4.2.2 The trainee will be able to match students with
specific learner characteristics to instructional
methods and/or materials.

" Competency Component:

7.4.3: To assist the trainee in modifying existing materials and/
or methods.

BEHAVIORAL OBUECTIVES:

7.4.3.1 The trainee will be able to recognize the compo-
nents of instructional methods and/or materials
for exceptional children.

7.4.3.2 The trainee will be able to appropriately modify
the instructional material and/or method for excep-
tional children.




~ MODULE #8: MODULE SPECIFICATIONS FOR:
Developing / Materials and.Media

 TRAINEE'S MANUAL

Module #8: Developing / Materials and Media

ﬁgdule Scope: The,pofpose of this module 1s to assist you 1n;une

derstanding the processes involved in the.development‘of in--
structional materials and media. Spec1f1c'ettent10n‘1s'gim-
en to those skills related to developing instructional mate-
rials appropriate to specific learner variables, increasing
ut111zation of materials among the instructional staff. and
facilitating tﬁe utilization of local resource centers,"_
Both theory and applieation are emphasized-in th1s module;“<
‘providing an understnading of both why and huw materials and
media are developed and used. Our increasing awareness of
the role of technology and its potent1al-1mpaot on the,com-_  ,
plex task of teaching handicapped children makes this dua]ﬂ"
‘emphasis relevant. | | | | |
For purposes of this module, the temm "materials“ refers to '
the software of instruction, which in comb1nat1on with ap--

propriate hardware {equipment) produces "media."

Module Spec1f1cat10ns' This module contains 3 competencies, 12

" competency components, and 48 behaviorally stated objectives.




SECTraC Specifications for:

MODULE 8

DEVELOPING/MATERIALS AND MEDIA

COMPETENCY 8.1: A ourrtoulun consultant should be oapable of providing divec-

tion in the dzvelopment of teacher-made instruotional materials.

Competency Componant:

8.1.1: To assist the trainee in delineating the potentialities
of the vartous forms of teacher-made materials. ‘

BEHAVIORAL OBJECTIVES:
8.1.1.1

8.1.1.2

8.1.1.3

8.1.1.4

8.1.1.5

8.1.1.6

8.1.1.7

8.1.1.8.

The trainee will be able to identify the capa-
bflities provided by manipulatives (i.e., realia-
and models). ‘ (

The trainee will be able to identify the capa-
bilities provided by graphic materials (i.e.,
graphs, charts, diagrams, posters, maps, and
g]obess. ~

The trainee will be able tb,de11neate the capa-

bilities provided by projected still images (1.e.,'

materials for use with opaque and overhead pro-
Jectors, siides, and f11m-str1ps).

The trainee will be able to delineate the capa-
bilities provided by projected moving pictures
(i.e., 16mm films, 8mm films, and television).

The trainee will be able to delineate the capa-
bilities provided by display materials.

The trainee will be able to delineate the capa-
bilities provided by materials reproduced and/or
preserved for classroom use.

The trainee will be able to delineate the capa-
bilities provided by audio-materials including
tape recordings, radio, disc records, and special-
fzed presentations such as language-master work.

The trainee will be able to describe the capa-
biiities provided by programmed instructional
materials. -

9



Competeney Component"

8.1. 2 To assist the trainee in identifyin? instructional -

- situations where teacher-made mater
beneficial.

BEHAVIORAL OBJECTIVES:
8.1.2.1

8.1.2.2

8.1.2.3

1 8.1.2.4

Competency Component:

als would be

The trainee will be capable of analyzing
instructional situations to determine those
which warrant using and devetoping teacher- _
made instructional materials. '

The trainee will be capable of establishing~
criteria for determining the feasibility of
developing teacher-made materia]s

The trainee will be capabie of determining
appropriate forms of media and/or materials
given specific instructional situations.

The trainee will be capable of identifying
situations where the special needs of handi-
capped children render the development of
teacher-made materials advantageous.

8.1.3: To assist the trainee in developing various forms of
teacher-made materials (i.e., manipulatives, graphics,
pictures, transparencies, audio materials and disp1ays )

BEHAVIORAL OBJECTIVES:
8.1.3.1

8.1.3.2

©8.1.3.3

©8.1.3.4

8.1.3.5

8.1.3.6

The trainee will be able to develop examples of '
manipulative materials (i.e., realia and models)

The trainee will be able to produce examples of
graphic materials.

The trainee will be able to produce instructionalv B

materials for use with the opaque and overhead
projectors, slides, and filmstrips.

The trainee will be able to produce instructional |
materials for motion projection (i.e., 16 mm and
8mm films, and television tapes).

The trainee will be able to construct effective
instructional displays. ‘

The trainee will be able to reproduce and pre-
serve instructional materials for classroom use.




8.1.3.7 The trainee will be able to produce effective
audio instructional materials including tape
recordings and language-master presentations.

8.1.3.8 The trainee will be ab]e to deve1op programmed
instructional materials.

COMPETENCY 8.2: 4 ourrioulum consultant should be capoble of maximizing the uge
of inetruotional media by;fﬁf’teaehznguataff.

COmpetency Component:

-8.2.1: To assist the trainee in 1dent1fy1ng ava11aa1e sources R
of instructional materials (e.g., the I.M.C. network, o
media fac111t1es. teachers' co 1ect10ns).

BEHAVIORAL OBJECTIVES:

8.2.1.1 The trainee will be ab1e to 1dent1fy at 1east
five sources of instructional materials avafl- ~ :
able to Special Education teachers in a given L
school system.. , =

8.2.1.2 The trainee will be ab1e to identify at least IR
five 1ocal or regional resources for acquiring,;,f e
instructional materia1s ‘ A '

8.2.1.3 The trainee will be able to identify at 1east Co
four state or national resources for acquiring. :
instructional materials. o ’

Competency Component:

8.2.2: To assist the trainee in determining the use being made
of avii}ab1e commercial and teacher-made instructional
materials.

BEHAVIORAL OBJECTIVES:

8.2.2.1 The trainee will be able to describe four methods
for collecting data from school personnel on tihe
use of instructional materials.

8.2.2.2 The trainee will be able to develop appropriate
techniques (e.g., questionnaires, interviews)
for obtaining 1nformat10n from school personnel
on the use of instructional materials.

8.2.2.3 The trainee will be able to utilize the records
of an I1.M.C. or other lending facility to ascer-
tain the use of materials by school personnel.




8 2.2, 4 The trainee w111 be abIe to des1gn a compre- o
hensive record-keeping system for materials
R . - used and evaluated by school personne1
‘Competency Component: | - -
| 8.2.3: To assist the trainee in developing procedures wh1ch
would promote the use of 1nstruct10na1 materials.

BEHAVIORAL OBJECTIVES:

'8.2.3.1 The trainee w111 be able to deve1op organizationa1
: procedures and practices which facilitate the,use
of instructional materials by teaching staff.

8.2.3.2 The trainee will be able to initiate and coordi-
nate changes which lead to greater staff utiliza-
tion of instructional materials.

8.2.3.3 The tratnee will be ab1e to develop innovative

means for promoting the use of instructional mate~

rials.

8.2.3.4 The trainee will be able to deve1op an 1n-serv1ce
' training program on dnstructional materials
i dasig?ed to promote ‘their use by teaching per-
sonne S

'COMPETENCY B.3: A ourrioulun consultant should be oapable of providing diveotion - =
Tn_the estabiiehment or revision of a Tocal resource center. . =~ =
Competency Component: | ‘ '

8.3.1: To assist the trainee in 1dent1fy1ng the resources (per-

sonnel, financial, organizational, tempora?) which dictate o

the scope of a local resource center.
TTOAIGTAL OBJECTIV£S

8.3.1. 1 The trainee will be able to 1dent1fy and descr1be f;'\k}
.the role of various personnel in the establjshment S

or revision of a local resource center,

8.3.1.2 The trainee will be able to identify and describe
the financial considerations in the estab1ishment
or revision of a 1oca1 resource center.

8.3.1.3 The trainee will be able to 1dent1fy organiza- |
‘ tional patterns which effect the scope of a local "
resource center.




o

8.3.1.4 The trainee will be able to describe the impor-
tance of time considerations in determining the
scope of a local resource center, :

Competency -Component:

8.3.2: To assist the trainee in 1dent1fy1n? the effect altering.
any one resource (personnel, financial, organizational,
temporal) has on the scope of a 1oca1 resource center.

BEHAVIORAL OBJECTIVES.

8.3.2.1 The trainee will be abIe to demonstrate how C T
' manipuIatin? a single resource (personnel, finan- - = .
cial, organizational, temporal) will efféct change e

in a local resource center. SRRV

8.3.2.2 The trainee shall be able to demonstrate how
manipulating one or more resources will effect
change in a local resource center.

Competency Component:

8.3.3: To assist the trainee in determining the services pro~ o
vided by a local resource center.

BEHAVIORAL OBJECTIVES:

8.3.3.1 The trainee will be able to list at Ieaét‘fbur'v: L
means of obtaining informatfon on the services - -
performed by a local resource center. LT

8.3.3.2 The trainee will be abIe to ut11ize data gather-
ing techniques to obtain information on the
services provided by a resource center.

Competency Component:

8.3.4: To assist the trainee in developing evaluation techniques
to determine how effective a local resource center is in
meeting the needs of its service area.

BEHAVIORAL OBJECTIVES:

8.3.4.1 The trainee will be able to evaluate data gather-
ing techniques for assessing the effectiveness of
?oca1 resource center in meeting the needs of
its service area.

8.3.4.2 The trainee will be able to identify the appro-
- priate data for forming evaluative judgments
relative to the effectiveness of a local resource
center in meeting the needs of its service area.



| Competency Component° R |
' | 8 3, 5z To assist the trainee in appiying communication skilis
to the task of estabiishing or revising a 1oca1 resource
4 center. _ .
BEHAVIORAL OBJECTIVES: - o

8.3.5.1 -The trafnee will be able to prepare commvnicationS»
which convey factual information. \ ,

8;3.5.2 The trainee will be able to prepare and deliver ‘
effective persuasive communications.. S -

Competency Component:

8.3.6: To assist the trainee in developing Procedures and/or .

techniques which result in effective and efficient program S

changes in a local resource center.
" BEHAVIORAL OBJECTIVES: '

8.3.6.1 The trainee will be able to analyze a local re-'
source center to determine those elements ’
fnvolved in producing effective change.

8.3.6.2 The trainee will be able to describe at least
five different change promoting systems available
to the curriculum consultant in establishing or ‘
revising a local resource center.’

8.3;6.3, The trainee will be. ab1e to define and discuss

PERT and 11st several applications. for the tech-  ﬁf~ -

nique relevant to a local resource center.

8.3.6.4 The trainee will be abie to define and discuss‘
PPBS as a means of effecting change in a local
resource center. ‘ ,

8.3.6.5 The trainee will be abie to app]y PERT. or a
similar technique, to the task of estabiishing
a local resource center.
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MODULE #9: MODULE SPECIFICATIONS FOR:

Developing / Communication Processes

© TRAINEE'S MANUAL

Module #9: Developing / Communication Pkbcesses

Module Séope: It 1s the 1ntenf of this module to providé you

with a basic understanding of the mechanics involved n com-
munication processes. A major emphasis 1is given to formal

models of communication and their practical app11caf1on'to

" communication situations in education. Considered_fn this
module are school specific variables suchras'seating arrange-
ments, communication modes, and preparation procedures'fbr
small group meetings, which inf?uencé the effecfiyehe;s of"
intra-group communication. This module provides general 3n-‘
formation permitting broad applicafion and furnishés a foun-
dation for related modules on the communication functioen. |

Module Specifications: This module contains six competencies, 17

competency components, and 62 behaviorally stated objectives.




SECTrac Specifications for. t

R DR MODULE 9 -
o DE g ovlualcounuulcnrlon PROQASSES

the'iefﬁi'

_ COMPETENCY 9.1: |
o - eofa . -

o ek SR e i
. W L ‘ : s
N . g . "y . .o 3

Competency COmponent"‘

9.1.1; i To assist the trainee in identifving wodes of communica- |
tion applicable to the roie of a curriculum consuitant.,

BEHAVIORAL OBJECTIVES:

9.1.1.1 The trainee wili be able to describe the type of
communication problems encountered by a curric- x
ulum consultant. : . , s

9.1.1.2 The trainee will be able to describe the basic cfinj’yl

: forms of verbal communication applicable to the . - - .

' ;oieIof a curriculum consultant at the Iocai R
e e evel. Ry .

9.1.1.3 The trainee w111 be abie to describe the basic
" features of written forms and written communica~“‘- o
tion modes applicable to the role: of a currice .
ulum consultant at the loca1 ievei _»

9.1.1.4 The trainee will be able to differentiate the

: relative appropriateness of verbal and written

forms of communication for specific education
relevant situations. , :

COmpetency Component:

9.1.2: To assist the trainee in determining the uses made of :
various modes of communication by the curriculum consuitant

BEHAVIORAL OBJECTIVES: k¢

9.1.2.1 The trainee wili be able to describe the circum-; e

. | stances under which written forms of communication = .
~are more apgropriate than verbal forms of communi-. ‘j;gg

cation in the role of ‘a.curriculum consultant. " =

- 9.1.2.2 The tratnee will be able to describe the circum- »ungﬂé
o stances under which verbai forms of communicatiOn R
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| are more appropriate than written forms of
communication 1n the role of a curriculum
consultant.,

9.1.2.3 The trainee will be able to. determine the ex-
pectations of school personnel relative to -
preferred modes of communication. ‘,'

. C 9.l.2.4 The trainee will be able to identify routine
S © . coemunication procedures utilized by school
personnel to disseminate information. S ;~

"19.1;2.5 The trainee will be able’ to identify examples \
o of communication procedures ‘employed by a .
~]:curriculum consultant in his daily activitie

Competency Component..

S 9.1.3:. To assist the trainee in analyzing situations to dete -
O 3v ‘ o mine appropriate modes of communication.:-;¢j g ;

BEHAVIORAL OBJECTIVES" ’

9.1.3.1 The traines will be able to fornulate s prec se -
‘objective for a communication solution toa -
specified educational problem. R

9.1.3.2 The trainee will be able to determine the:pr
~ mary and secondary target group(s) for communica~:
‘tion objectives relevant to the role of a curric:'%»
ulum consultant. R e L

2.1.3.3 rThe trainee Wi be able to identify the alternate o
‘modes of communication applicable to-a given com- =
munication problem involving a curriculum con- -
sultant in a local school situation.f

9.1.3.4 The trainee will be able to select the most
effective mode of communication for a particular
situation involving a communication problem and
the role of a curriculum consultant.

9.1.3.5 The trainee will be able to predict the probable
consequences of poor communications given a
specific school situation and the role of a
curriculum consultant.

COMPETENCY 9.2: The ourriculun consultant will be capable of utilizing formal
communieation models (e.q., Berlo’s model) to enhance effective
interaction with school personnel on ourrioulum related problems.




BEHAVIORAL OBJECTIVES.

9.2.1.1

9.2.]. 2:' ‘

1 9.2.1.3

9.2.1.4

9.2.1.5

Competency Component:

ja;fCompetency Component. I

The trainee will be ab1e to provide an. accurate
~ definition of source- encoder. rece1ver~decoder.

_catfon for receiver-decoder.

9, 2.1 To assist the trainee 1n becom1ng knowledgeab1e of the
o major components of communication proceSses.._

nmssage. and channe1s.

The trainee will be ab1e to 111ustrate the app]i»‘f;
‘ation for source~encoder.‘. A

The trainee will be able to 111ustrate the app11-i‘yﬁ_

The trainee w111 be ab]e to 111ustrate the app11-f L
cation for a message. s

The trainee will be able to 111ustrate the app11-"
cation for channels of communicat1on

9.2.2: To assist the trainee in gaining fam111ar1ty with communica-l tf;i
tion models which are appropriate to the commun1cat1on needsj y;fﬁ

of a curriculum consultant.

BEHAVIORAL.OBJECTIVES:
9.2.2.1

9.2.2,2

9.2.2.3

9.2.2.4
9.2.2.5

9.2.2,6

The trafnee will be ab1e to de11neate the bas1c .
parameters of Aristotle's commun1cat10n model.‘;;;v*?

The trainee w111 be able to delineate the bas1c
parameters of Schramm' s communication mode1. ;‘f

The trainee will be able to de11neate the bas1c
paSaTeters of Shannon and weaver s communicat1on
rode '

The tra1nee w111 be ab]e to de]ineate the basic
parameters of Lasswe11 3 commun1cation mode1

The trainee wi]l be able to de]ineate the bas1c
parameters of Berlo's communication mode]

The trainee w111 be able to ident1fy the un1que .
contributions of each model to the basic commun1ca-, e
tion process: speaker-message-11stener. S
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Competency Component:

 9.2.31 To assiet the trainee in transferring a theoretical
A modei into practica],app11catiqn.. S
© BEWAVIORAL OBJECTIVES: S S
" g.2.3.1 The trainee will be able to provide a loglcal
. rationa1e,forfthé¢use-and:1mportance'offeffect1ye E

. communication in the roleg of a curriculum con«. .-
L suttant. 0 5;':r;x;;;ﬂ;éﬁ~;:~*

. 9,2,3.2 The trainee willbe able to analyze & school *

T :re1evant;communication“and;dgsgf1b;r;he;applisaé,

-~ tlon of a;Spegjf{c dee1thgEhé_situaﬁipn}ﬁj"““‘

R ST

b

o

|

CONPETENCY 9.3: The ourrloutum coneulbant will be oapably of effestively. trans=
B 7 HiEHng Information through varlous commmioation modss (e:d..

Competency Compbhgnt:

9:.3.1: To assist the‘frainee'ihfapprais{nd iﬁé'étréhgthéiaﬁdir
weaknesses offthg-var1ou§,communication.mOdesgf@;;;fj;f};

BEHAVIORAL OBJECTIVES:

6.3.1.1 The tratnee w1l be able ta-identify various
, communicat19n;behavior§Aand_thgAghqug1;(qge¢%

9.3.1.2 The tratnee will be able to delfneate the obe

Jectives obtained through each communication -~

mode: written/visual and verbal/auditory. -~ .~
9.3.1.3 The trainee will be able to identify the appro- 5

priate communication mode, given a specific ~

school relevant situation,-which would best

facilitate interaction. = o

Compatency Component:

9.3.2: To assist the trainee in becoming proficient in the use
of verbal forms of communication.

BEHAVIORAL OBJECTIVES:

9.3.2.1 The trainee will be able to communicate effec- .
tively through formal and informal speech.

9.3.2.2 The trainee will be able to utilize the compo-
nents of verbal communication (i.e., voice

: modulation, accurate pronunciation, gesture,

Q etc.) to enhance understanding.

{




Competency c»mpOhent. :

9 3.3t To assist the trainee in becoming proficient in the use’ e
, -of written forms of cormunication appiieabie to. the ro]é SEEY
~of & curricuium consu1tant. v ST

BEHAVIORAL OBJECTIVES"

T 6,3.3.1 *The trainee wiil be abie to communicate effec— fﬁ?
- , tively through formai and infbrmai ietters.,, '

9.3.3.2 The trafnes’ wiil be abie to communicate effec- ‘(%f
- tively through the use. of a memo. ' . ,:.’

. 9.3.3.3 The trainee win be abie to communicate effeca i
| tiveiy through the use of written reports.r;.;fei

_Competency Component:

9.3.4: To asstst the trainee in gatning famiiiarity with the use
' of visual aids to augment communication effectiveness. B

BEHAVIORAL OBJECTIVES

9.3.4.1 The trainee will be abie to identify situations H{_},iff
whergithe use of visual aids wiii enhance commu=
nication., ' -

9.3.4.2 The trainee will be able to delineate the variouswf‘f,a‘
types of visual alds 1ikely to be employed by a R
curriculum consultant, the materials they consist .-
of, and the advantages and disadvantages of each._g‘

9.3.4.3 The trainee will be able to empioy ‘the principies; '
of visua) presentation effectively: spacing, ~
. color, letter size, attractiveness. stimuius |
value, etc. , S R

9.3.4.4 The trainee will be ab1e to identify the most
_ appropriate form of visual presentation for a
specific situation (e.g., an {1lustration pad
mounted on an easel would be more appropriate -
for a small group meeting than a iarge confer- :
ence sessiong

- COMPETENCY 9.4: The ournioulwn consultant will be_capable of identtjyengﬁhis ' l
: objeative for a pregentation oit tuatton {i.e., to inform, inspire,
pereuadb, eta.) and empl_y&the most suttdble teohnogyee. '

Competency Component

9.4.1: To assist the trainee in specifying the parameters of .
efficient communitation within groups. -
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BEHAVIORAL OBJECTIVES:

9.4.1.1 The trainee will be abie to delineate the various

r?les of the source-encoder in communication situa-
tions.

9.4,1.2 The trainee will be able to delineate the various
- roles of the receiver-decoder 1n communication
situations.

9.4,1.3 The trainee will be able to specify physical charac-
teristics which enhance within-group communication. e

Competency Component:

9,4,2; To assist the trainae in gainin? familiarity with the various
types of speech techniques likely to be emp10yed by a curric-V
ulum consultant.

BEHAVIORAL OBJECTIVES:

9.4.2,1 The trainee will be able to delineate the tech-
niques employed in informative speaking.,

9.4.2.2 The trainee will be able to delineate the tech?
niques smployed 1n persuasive speaking.

9.4.2.3 The trainee will be able to delineate the tech-'7'
niques employed in inspirationaI speaking.

Competency Component:

9.4.3: To assist the trainee in identifying the objectives fok a
presentation situation and de11neat1ng the processes in-
volved in achieving them. -

BEHAVIORAL OBJECTIVES:

9.4.3.1 The trainee will be able to identify the goals he
wishes to achieve through his communication,

9.4,.3.2 The trainee will be able to analyze his objectives
to determine the communication situations, tech-
niques, and procedures necessary to obtain his goal.

COMPETENCY 9.5: 4 currioulwm consultant should be capable of identifying and
arranging interpersonal situations (i.e., individual conferences,
small growps, large growp meetings, eto.) which enhance communication.

Competency Component:

9.5.1: To assist the trainee in determining the type of communica-
tion situation which would hest accommodate the character-
istics of the population and/or the problem.

! Loy



BEHAVIORAL OBJECTIVES:

9.5.1.1 The trainee will be able to identify the charac-
‘ teristics of the population {i.e., number of
individuals involved, previous knowledge, the
re1at10nsh1ﬁ of the individual(s) to the ?rob1em,
etc.,) and the characteristics of the prob
are relevant to determining the' commun1cat10n
situation.

9.5.1.2 The trainee will be able to identify the relat1ve
strengths and weaknesses of each of the communica-
tion situations.

9.5.1.3 The trainee will be able to delineate the para-
meters and techniques involved in successfully
communicating through.each communication situation. ’”
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9.5.1.4 The trainee will be able to determine the communica~ i

tion situdtinon which would maximally facilitate B
interaction for a specific problem and/or population. -

COmpetency Component:

9.5.2: To assist the trainee in 1dent1fy1ng the procedures necessary
for planning individual conferences, small groups, and large
group meetings.

BEHAVIORAL OBJECTIVES:

9.5.2.1 The trainee will be able to delineate the necessary h
steps in preparing for a communication situation.

9.5.2.2 The trainee will be able to delineate the elements
involved in conducting a successful meeting., .

9.5.2.3 The trainee will be able to utilize scheduling pro- °
. cedures, seating arrangements, and presentation
techniques to enhance communication.

9.5.2.4 The trainee will be able to design and implement an
agprop;iate fol1ow-Lp program for a communication
situation.

- COMPETENCY 9.6: A _curriculun consultant should be capable oE‘desig§1ng communieation
L procedures appl; e to the role of a eurrioulunm consultant in a

local school sttuation.

Competency Component: .

9.6.1: To assist the trajnee in evaluating consulting tasks to
determine those which necessitate systematic communfcation
procedures.




- BEHAVIORAL oaaecnves:

9.6,1.1 The trainee will be able to identify consulting
tasks which tnvolve the dissemination, retrieval
or exchange of information. .

9.6.1.2 "The trainee will be able to delineate the various RS
- people who are or should be involved in selected i
-consultation tasks. . o ,u.g"

9.6.1.3 The trainee will be able to examine a consultation
~ situation and delineate.the objective of the con- .
“sultation, the target individual(s), and the type(s)
of communication which should be involved. b

| 9.6.1.4 The trainee will be able to develop a PERT for
o establishing one form of communication procedure
which enhances the role of a curriculum consultapt.

COmpetency Component.

9.6.2: To assist the trainee in preparin$ a set of guidelines for ‘
curriculum consultants to follow 1n establishing and main- o
taining effective communication.- : . L

BEHAVIORAL OBJECTIVES:

9.6.2.1 The trainee will be able to describe the basic
requirements of effective communication. . B

9.6.2.2 The trainee will be able to develop a job descrip-
' tion for a curriculum consultant. e

9.6.2.3 The trainee will be able to identify the nodes of =
communication mos* 1ikely to be employed by a BT
curriculum consultant.

9.6.2.4 The trainee will be able to delineate 10 su??es~ :
‘ tions to help a curriculum consultant establish an
effective communication system,
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MODULE #10: MODULE SPECIFICATIONS FOR:
- Developing / Support Systens

TRAINEE'S MANUAL
~ Module #19:‘ Develaping / Support Sysfems- .
Module Scope: The purpose of this module is to assist‘youlihvba- ‘
coming knowledgeable of support systems and how they might -
be employed to improve instruction for‘exceptionai children.'*»‘
For purposes of this module, “supboft systems" refers to in-
service training programs, good teaching-learning conditions,
acquisition of needed instructional materials, and use of
consultative services. The emphasis heré will be on devel-.
oﬁfﬁg and using support systems. It is anticipated that |
this module will prepare you to assist others in making max? ‘1ik;.f
imum use of the support systems avajlable in theirsqommuni-‘j
ties and/or school distficts. The experiences provided
through this module will also enhance your ability to as~
quire those support systems which are needed but may not be»"
~ provided within the district you are wdrking.

Module Specifications: This module contains 4 combetencies. 15

competency components, and 50 behaviorally stated objectives,




o

SECTraC Specifications for:
MODULE 10
- DEVELOPRING/SUPPORT SYSTEMS

COMPETENCY 10.1:

Competency Component°

10.1.1: To assist the trainee in determining the need for
‘ specific in-service training progréms. -

BEHAVIORAL OBJECTIVES:

10.1.1.1 The trainee will be able to develop two pro-;~': '
cedgres for determining specific in-service.
needs. ; ‘

10.1.1.2 The trainee will be able to.identify-the in-' ‘
service needs of a specific schoel district.

10.1.1.3 The trainee wiil be able to anaiyze a packaged  PENER
In-service workshop and determine the problems; RN
to which 1t is applicabie. o

Competency Component

10.1.2: To assist the trainee in determining resources avail-
‘ able within the school district for in~service training.

BEHAVIORAL OBJECTIVES:

10.1.2.1 The trainee will be able to identify the specific
: resources required for in-service programming.

10.1.2.2 The trainee will be able to describe how resources
needed for in-service programming may be acquired.

10.1.2.3 The trainee will be able to develop recommendations
to administrators regarding the acquisition of
needed, but unavailable, resources.

Competency Component:

10.1.3: To assist the trainee in structuring an in-service train-
ing program.

-




BEHAVIORAL OBJECTIVES:

10.1.3.1 The trainee will be able to identify the in-
service needs of a specific school district.

10.1.3.2 The trainee will be able to rank the in-seryice
needs of a district based on teacher perceived
priorities.

10.1.3.3 The trainee will be able to identify the major
resources required for implementing an in-
service program based on teacher percefved -
priorities.

10.1.3.4 The trainee will be able to prepare é budget
estimate of the cost of implementing an in-
servide program.

10.1.3.5 The trainee will be able to prepare a sample
‘ package of the communications necessary to
announce a workshop.

Competency Component:

10.1.4: To assist the trainee in developing a plan for implement-
;?g ailong-term 1n-§9rv1ce training program in a local
St?‘ Ct. *

BEHAVIORAL OBJECTIVES: .

10.1.4.1 The trainee will be able to specify goals for a
long-term in-service trainina program.

10.1.4.2 The trainee will be able to develop a set of
policies for a longfterm in-service program.

10.1.4.3 The trainee will be able to demonstrate the
y importance of centralized responsibility for
administrating an in-service program. K

10.1.4.4 The trainee will be able to determine the annual
budget allocation for an in-service program in a
particular school district. '

10.1.4.5 The trainee will be able to prepare a report to
the Board of Education justifying expenditures
for in-service programming. :

10.1.4.6 The trainee will be able to develop a communica-
tion system with teachers for evaluating in-
service programs. -




. COMPETENCY 10.2: The ourrfoulun consultant should be able o; destg;gi'ztg olase
: room settinge condugtve to good te arning oconditions.

Competency Component:

10.2.1: To assist the trainee in recognizing the need for good
physical classroom conditions. -

BEHAVIORAL OBJECTIVES:
10.2.1 .]

10.2.1.2

C room facilities. o

10.2.1.3

10.2.1.4

Competency Component:

10.2.2: To assist
ditions.

BEHAVIORAL O0BJECTIVES:
10.2.2.1

10'2!2.2

Competency Component:

10.2.3:  To assist
- setting.

BEHAVIORAL OBJECTIVES:
]0'2'3.1

10.2.3.2

.room characteristics exemplifyinq good physica1 5;;

The traiqee will be able to 1ist those class-
faciiities.

The trainee will be able to ascertain the views
of teachers on characteristics of good class-‘ ;;

Tha: trainee w1l be- able to rank the physical
characteristics of ‘a classroom.in order of ﬁ;
their importance for providing good ciassroom -

The trainee will be able to identify the. conse-:'ffi
quences relative to pupil learning given Specific _
features of poor classroom design o _

»

the trainee in modifying existing phys1¢315¢°n;\f}

The trainee will be able to analyze a c1assrooﬁ’
regarding physical conditions and determine those
conditions which inhibit good classroom teaching

The trainee will be able to provide teachers with"
sug?gs;igns on how to correct features identified
n » [ ] » -

the trainee in designing an “ideal" classroom

The trainee will be able to list those character-
}stics required for good classroom physical facil-
ties.

The trainee will be able to desfgn a plan for an
ideal classroom.



10 2 3 3 The trainee will be able to prepare a budget s =
request covaring the specifications of the ‘
ideal classroom.

10.2.3.4 The trainee will be able to {ustify the facil- =
ities requested in his ""{deal" classroom plan.

" Competency Component:

10.2.4: ‘To assist the trainee in communicating the need for good
classroom facilities to the administration.

'BEHAVIORAL OBJECTIVES:
10.2.4.1 The trainee will be able to rank the physical

characteristics of a classroom in order of their ’7;”;5
importance for providing good classroom condi~ .

tions.

10.2.4.2 The trainee will be able to Justify to the :
adninistration the need for a good classroom
setting. '

10. 2 4.3 The trainee will be able to develop criteria
for evaluating the facilities in a specified
classroom,

COMPETENCY 10.3: A ourriculum consultant should be capable og devezo i roceduree

whioh faoilitate the acquistition of neede nstruo onaZ mate Ze. ,»f?i

Competency Component.

10.3.1: To assist the trainee in helping teachers determine their
need for instructional materials.

BEHAVIORAL OBJECTIVES:

10.3.1,1 The trainee will be able to analyze a program to‘ﬁ*:’:ﬂ

determine what additional instructional materials
are needed. , , o

10.3.1.2 The trainee will be able to establish a priority”lffhfg

ranking of the instructional materials identified‘
as needed.

10.3.1.3 The trainee will be able to develop a set of pro- S

cedures for teachers to use in assessing their
need for instructional materials.

Competency Component:

110.3.2: To assist the trainee in gaining awareness of the channels =~ -

' available to teachers for the acquisftion of instructiona1
o materfals.
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AN
BEHAVIORAL OBJECTIVES: i

10.3.2.1 The trainee will be able to provide a teacher
with a 1ist of resources available for acquiring
needed instructional materials.

10.3.2,2 The trainee will be able to assist teachers in
_preparin? requisitions for instructional materials.
which will enhance their likeiihood of acquisition.zg

10.3.2.3 The trainee will be able to suggest the most con- L
' venient instructional materials source available i
given a specified instructional need. ' .

Competency Component:

10. 3 3 To assist the trainee in deveioping procedures for the
acquisition of specific materials. ,

BEHAVIORAL OBJECTIVES:

10.3.3.1 The trainee will be able to develop a bud?et for
the acquisition of specified instructiona material

10.3.3.2 The trainee will be able to Justify to. the adminis-
' tration the need for requested instructional o
materials. ’ L

10.3.3.3 The ‘trainee will be able to recommend to adminis-
trators and teachers the most cost efficient
methods of acquiring instructiOnal materiais.

COMPETENCY 10.4: A cwrnioulim consultant should be oapﬁtZe of aascatcng teachers in L
obtaining needed conealtattve services. :

Competency Component:

10.4.1: To assist the trainee in identifying the need for a specific
consultative service.

BEHAVIORAL OBJECTIVES:

10.4.1.1 The trainee will be able to identify the services
available given a specific consultative need.

10.4.1.2 The trainee will be able to justify to teachers
and administrators the need for specific con-
sultative services.

10.4.1.3 The trainee will be able to provide teachers with
the information necessary for making efficient
use of consultative services.




Competency Component:

10.4.2: To assist the trainee in determining the consultative
?erv1ces available in both the school district and the
ocal area. :

BEHAVIORAL OBJECTIVES:

10.4.2.1 The trainee will be able to 1ist the consulta-
tive services available in both the school
district and the local area.

10.4.2.2 The trainee will be able to advise teachers
of the qualifications required to obtain
various consultative services.

- 10.4.2.3 The trainee will be able to explain the pro-
: cedures for using specific consultative services.

Competency Component:

10.4.3: To assist the trainee in making the administration aware of
needed consultative services which are not available.

BEHAVIORAL OBJECTIVES:

10.4.3.1 The trainee will be able to recommend the addi-
tional consultative services needed in a school
district or a local area.

G ~10.4.3.2 The trainee will be able to Justify requested
services by citing problems he anticipates they
will solve.

10.4.3.3 The trainee will be able to suggest procedures
for acquiring needed consultative services.

Competency Component:

10.4.4: To assist trainees in developing procedures for utf]izing
consultative services.

BEHAVIORAL OBJECTIVES:

10.4.4.1 The trainee will be able to develop a referral
procedure for using district or community
based consultative resources.

10.4.4.2 TYhe trainee will be able to explain the proce-
dures for using specific consultative services.
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MODULE #11: MODULE SPECIFICATIONS FOR:
Training/lnstruce1on

, TRAINEE'S MANUAL
Module #11;: Training/Instruction

Module Scope: This module is designed to he1p‘you gain the skills
necessary to train educational personnel in the area of instruction.
Various aspects'of instruction including instructional methodologies,

~ classroom management techniques, and pupil data collectton tech-
niques are covered. You will be given the epportunity to determine
what teacher needs exist in the area of instruction, and design and
organize effective programs and activities to meet those needs.v N
The ectivities in this module stress a knowledge based approach to |
the area of training and provide relevant information and experience
‘to enable you to plan, design, and organize appropriate training
programs in the area of instruction,

Module Specifications: This module contains 4 competencies, 12 com-

petency components, and 38 behaviorally stated objectives.




SECTraC Specifications for:
Module 11
Training/Instruction

f'COMPETENCY 1.1 A awrrioulun consul tant shpu&d be agggéle of deaignin
: and organizing instruotional aotivities aimed at the

%wi‘ggment o% spectfio skills requieite to various

edugational roles. o ; S

Competency Component:

11.1.1: To assist the trainee in assessing needs pertaining
to the development of specific teacher skills.

BEHAVIORAL OBJECTIVES:

11.1.1.1 The trainee will be able to determine the
reason{s) underlying a request for teacher
training, 1.e,, self-improvement, requirement
for- certification, administrative demand..

11.1.1.2 The trainee will be able to distinguish between s

training needs which are developmental, short- ~ .
term, long-term, and informational in nature.  ~

1.1.1.3 The trainee will be able to 1dent1fy alter-r
native training modes .

11.1.1.4 The trainee will be able to 1dent1fy and describe;
the information or skills to be 1ncluded 1n the e
training sessions. o

N.1.1.5 meuumemnbewmtoannfmmmmMmj@
: high priority topics to be developed into in-.
Competency Component:

11.1.2: To assist the trainee in translating teacher training'
needs into instructional programs.

BEHAVIORAL OBJECTIVES:

11.1.2.1 The trainee will be able to assess the willing-
ness of teaching personnel to participate in
training sessions.

structional packages for in-service training t;gjﬁgﬁf



11.1,2.2 The trainee wil) be able to Write behavioral
objectives for training sessions based on:
identified teacher needs. o

11.1.2.3 The trainee will be able to design instructionai
activities for training specific objectives.

Competency Component:

11.1.3: To assist the trainea in selecting the most appropriate o
training vehicle for specific teacher skills.

BEHAVIORAL OBJECTIVES:

11.1.3.1 The trainee will be abie to compile a iist of :;;@
methods which can be utilized in training sessions.;Jfff

11.1.3.2 The trainee will be able to determine.the . =
_strengths.and weaknesses of various training .
~methods for specific instructional neads._s_;,if,

- 11.1.3.3 -The trainee wiii be able to assess existing = - =
training resources, 1.e., faciiities, equipment, :
and materials, o ; ;

11.1.3.4 The trainee will be able to outiine the deveiop- %
ment of training sessions given a simuiated BEN
' ~ - situation and reievant data.

11.1.3.5 The trainee will be able to suggest modifications

of training sessions appropriate for presentation «j~@§
to large and small groups. '

Competency Component:

11.1.4: sist the trafnee in determining the consequences of
specifi¢c traiping sessiops.

- BEHAVIORAL OBJECTIVES: . .
11.1.4, 1 The trainee will be able to develop methods for

~+ eliciting feedback from participants in training
+  sgssions.

11.1.4.2 The trainee will be able to determine if a need
or desire for additional instruction exists.

11.1.4.3 The trainee will be able to suggest alternative
experiences when a need or desire for additional
training is indicated.



. COMPETENCY 11.2: A owrrtoulum oonsultant should be capable of planning a
e - Iratning program relevant to the selection and utilisation
‘ of inatruotional methodologies and olaseroom memagement

techniques with exodeptiona dren,

~ Competency Component:

11.2.1t To assist the trainee in planning tra1n1ng programs on
the use of information storage and retrieval vehicles. ,

BEHAVIORAL OBJECTIVES:

11.2.1.1 The trainee will be able to plan a training
program on the utilization of services rendered
by the IMC-RMC Network.

11.2.1.2 The trainee will be able to plan a training pro-
gr?m on the utilization of serv1ces rendered by
K L.

11.2.1.3 The trainee will be able to plan a training pro-
gram on the utilization of the Prescriptive
Materials Retrieval System.

-Competency Component:

11.2.2: To assist the trainee in planning training programs on
the use of various instructional methodologies for
exceptional children, i.e., prescriptive teaching, in-
ductive teaching, unit teaching, and contract teaching.

BEHAVIORAL OBJECTIVES:

11.2.2.1 The trainee will be able to plan act1v1t1es to
introduce the basic components and theories of
four instructional methodologies.

11.2.2.2 The trainee will be able to suggest activities
‘ for comparing and contrasting instructional
methodologies to determine the most appropriate
for a specified instructional situation,

11.2.2.3 The trainee will be able to plan a demonstration
of a selected instructional methodology.

11.2.2.4 The trainee will be able to outline a workshop
for use in a simulated training session on the
application of selected instructional methodology.

Competency Component:

11.2.3: To assist the trainee in planning a training program on
the utilization of classroom mana?ement techniques for
exceptional children, 1.e., questioning, grouping, rein-

e N9
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forcement, interest centers, ordering time segments.
and space arrangemants.

BEHAVIORAL OBJECTIVES:

11.2.3,1 The trainee will be able to plan activities
which introduce the basic components and
theories of six classroom management systpns.

11.2.3.2 The trainee will be able to suggest activities
for comparing and contrasting classroom =
management techniques to determine the most o
appropriate for a specified 1nstruct10na1 T
situation. , - :

11.2.3.3 The trainee will be able to plan a demorstration
of a selected classroom management system.

SN

11.2.3.4 The trainea will be able to outline a werkshop
to be used in a simulated training session on
the employment of a se]ected c1assroom manage-‘*
ment system. | ,

COMPETENCY 11.3: A_ourrioulun gonsultant should be_capable of 3@@3 training
prograng concerned With the identifteation and utilization o i
" data collection techniques and instruments. -

Competency Component:

11.3.1: To assist the trainee in planning training programs on -~ .=
 pupil data collection techniques and instruments. :

BEHAVIORAL OBJECTIVES:

11.3.1.1 The trainee will be able to prepare a brief
description of five pupil data collecting
techniques, 1.e., observation, standardized
tests, 1nterv1ews self-assessments, and case
history.

11.3.1.2 The trainee will be able to outline a tré1n1ng
program on the collection and utilization of
pupil data.

Competency Component:

11.3.2: To assist the trainee in p]ann1hg a training program on
the construction of learning profiles.

BEHAVIORAL OBJECTIVES:
11.3.2.1 The trainee will be able to develop a 1ist of

ten resources concerned with the use of learning
profiles.




s

11.3.2.2 The trainee will be able to outline a trainin?
program on the construction of learning profiles.

Competency Component:

11.3,3: To assist the trainee in planning a training program on
the interpretation of pupil data.

BEHAVIORAL OBJECTIVES:

11.3.3.1 The trainee will be able to 1ist sources of‘
pupil data.

11.3.3.2 The trainee will be able to plan activities on
the interpretation of pupil data.

COMPETENCY 13.4: A_otarioulum consultant should be capable of planmning a_training
program on the management of organizational and eupervisory
problems encountered in ingtruotion.

Competency Component:

1.4.1: To assist the trainee in planning a training program on
the direction of auxiliary personnel in the classroom.

!:
BEHAVIORAL OBJECTIVES:¢

11.4.131 The trainee will be able to plan training
| aggivities on the supervision of classroom
’ aids, : ,

11.4.1.2 The trainee will be able to plan training
- activities on the supervision of student
teachers.

11.4.1.3 The trainee will be able to plan training
activities on the supervision of specialists
previously inexperienced in work with ex-
ceptional children, 1.e., music teachers,
physical education teachers, counselors, and
psychologists,

Competency Component:

11.4.2: To assist the trainee in planning training programs on
organizational systems pertaining to instruction within
the classroom,

BEHAVIORAL OBJECTIVES:
11.4.2.1 The trainee will be able to plan training

activities on classroom storage and retrieval
of instructional resources and materials.

11.4.2.2 The trainee.w11l be able to plan training
- ERIC activities on classroom record keeping procedures.




MODULE #12: MODULE SPECIFICATIONS FOR:
Training / Materials and Media

TRAINEE 'S MANUAL
Module #12: Training / Matertals and Media
Module Scope: 1t is the intent of this module to prepare you to

function as an instructor to teachers and administrators
concerned with the use of instructional materials and media.
The initial activities are designed to prepare you to train
educators in the selection and evaluation of existing in-
structional materials and media. The second module element
focuses on thé transmission of procedufes for the develop-
ment of teacher-made materials, and the third on the imple-
mentation of instructional materials and media in curriculum

areas.

Module Specifications: This module contains 3 competencies, 10

competency components, and 52 behaviorally stated objectives.

22
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SECTEaC Specifications for:
MODULE 12
TRAINING/MATERIALS AND MEDIA

COMPETENCY 12.1: A ourriouuum oonsultant ehould be oapable of training teachers
and adminietrators in the seleotion and evaluation of instruc-
tional matertqls and media. ,

Competency Component:

12.1.1: To assist the trainee in acquainting teachers and adminis-
trators with sources of information on 1nstruct10na1 mate-
rials and media.

BEHAVIORAL OBJECTIVES:

12.1.1.1 The trainee will be able {0 assis! teachers and
administrators in identifying five journals which
regularly disseminate information concerning
instructional materials and media.

12.1.1.2 The trainee will be able to assist teachers and
administrators in the utilization of the IMC-
RMC network.

“12.1.1.3 The trainee will be able to develop a current
listing of commercial publishers concerned pri-
marily with fnstructional materials and media
relating to specfal education.

12.1.1.4 The trainee will be able to relate to teachers
and administrators the procedures for obtaining
instructional materfials and media from publishers
for review.

Competency Component:

12.1.2: To assist the trainee in familiarizing teachers and adminis-
trators with the available special education instructionatl
materials and media in each curriculum area.

BEHAVIORAL OBJECTIVES:

12.1.2.1 The trainee will be able to select examples of
language arts materials and media for presentation
to teachers and administrators.
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12,1.2,2 The trainee will be able to select examples of
social studies materials and medfa for presenta-
tion to teachers and administrators.

12.1.2.3 The trainee will be able to select examples of
- mathematics materials and media for presentation
to teachers and administrators.

12.1.2.4 The tratnee will be able to select science mate- .
rials and media for presentation to teachers and -
administrators. : . S

12.1.2.6 The trainee will be able to select health, safety .
and physical education materials and media for -~ . .
presentation to teachers and administrators. -

12.1.2.6 The trafnee will be able to select practical artg;;-~}f
- - and vocational education materials and media for .. - .
presentation to teachers and adm1nistrators;k‘ H§: Ll

Competency Component:

12,1.3: To assist the trainee in présenting to‘teachers and édm1n1s-§f;f
trators the existin? knowledge relative to the evatuation of
instructional materials and media. . ST

BEHAVIORAL OBJECTIVES:

12.1.3.1 The trainee will be able to acquaint teachers and'*[“*f
administrators with sources of information on the - -
evaluation of instructional materials and media.

12.1.3.2 The trainee will be able io‘select major instruc~
tional materials evaluation models for presenta-
tion to teachers and administrators. *

12.1.3.3 The trainee will be able to instruct teacherskand
administrators in the application of an evaluation
mog?l to specified instructional materials and
me an |

12.1.3.4 The trainee will be able to instruct teachers and
administrators in the evaluation of materfals and
media in relationship to a specified instructional
system (i.e., one-to-one, self-contained classroom,
schools, districts).

12.1.3.5 The trainee will be uble to direct teachers and
administrators in the evaluation of publishers
mater;?I accompanying any instructional material
or media.

12.1.3.6 The trainee will be able to direct teachers and
administrators in the identification of the charac-
teristics of an instructional setting which are .
related to the evaluation of instructional materials

"[ERJﬂ:‘ and media,
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12.1.3.7 The trainee w111 be able to 1nstruct teachers and L

administrators 1n assessing the cost efficiency of

1nstructtona1 materials and media.

 ©Wme&AmMMmmMmmmwk?mwﬁwwNWMMM
adnintetrators in the development of instructional materials and
Competency Component:.

12.2.1:° To assist the tratnee 1n identifying and describing for
teachers and administrators the potent1a11t1es of various
forms of teacher-made materials.

BEHAVIORAL OBJECTIVES:

12.2.1.1 The trainee will be abIe to present to teachers
and administrators a 1isting of the capabilities
provided by teacher-made visual materials for
projaction. «

12.2.1.2 The trainee will be able to present to teachers
and administrators a tisting of the capabilities
provided by teacher-made audio materials.

12.2.1.3 The trainee'w111 be able to present to teacheré .
and administrators a 1isting of the capabilities
provided by teacher-made display materials.

12.2.1.4 The traince will be able to present to teachers
and administrators a 1isting of the capab111t1es
provided by teacher-procured realia.
Competency Component:

12.2.2: To assist the trainee in identifying and describing for
teachers and administrators the instructional situations
in which teacher-produced materials would be beneficial.

BEHAVIORAL OBJECTIVES: |

12.2.2.1 The trainee will be able to direct teachers and

administrators in the examination of 1nstruct1ona1'_§¥

situations to determine those which warrant the
use of teacher-made instructional materfals.

12.2,2.2 The trainee will be able to direct teachers and »
administrators in establishing criteria for deter:
mining the feasibility of developing teacher made
materfals.

12.2.2.3 The trainee will be able to guide teachers and -
administrators in determining appropriate mate-
rials and media for specific 1nstructional situa--
Q tions.




Competency Component:
12.2.3: To assist

the trainse in instructing teachers and adminfs-

trators in the development of teacher-produced materials,

BEHAVIORAL OBJECTIVES:
‘ 12.2.3.1

12.2.3.2
12.2.3.3

12.2.3.4

~ COMPETENCY 12.3: L ourrioutun oonuttant shoutd be oapable of tratwing

The trainee will be able to instruct teachers

and adninistrators in the development of teacher~ =~

made visual instructional materials for projection.. .

The trainee will be able to instyuct teachers and
administrators in the development of teacher»made.
audio materials. ‘ .

The trainee will be able to 1nstruct teachers andff;?}
administrators in the development of teacher-made;flaf
display materials, . RS

The trainee will be able to 1nstruct teachers and
administrators in the procurement of rea?ia. Ll

teao ra and‘“'

nistrators In the implementation of instruotiona materiale - o

aﬁa media.
Competericy Component:
12.3.1: To assist

the trainee in fnstructing teachers and adminis- j?ﬁvf

trators in the implementation of realfa in_each curriculum e

area.

BEHAVIORAL OBJECTIVES:

12.3.1.1

12.3.1.2

12.3.1.3

12.3.1.4

The trainee will be able to direct teachers and
administrators in the successful implementation
of realia in the area of language arts.

The trainee will be able to direct teachers. and
administrators in the successful implementation
of realia in the area of mathematics.

The trainee will be able to direct teachers and
administratorz in the successful implementation
of realia in the area of social studies.

The trainee will be able to direct teachers and -
administrators in the successful implementation

-of realia in the area of science.

12.3.1.5

The trainee will be able to direct teachers and
administrators in the successful implementation
of realfa in the area of health, safety, and

- physical education.




12 3 1 6 The traihee w111 be ab]e tc direc¥ teachers o
‘ and admintstrators in the successful {mplementa~
-~ tion of realia in the area of practical arts and
vocat1ona1 oducation. ~

'Competency Coiponent:

12.3.2: To ass1st the trafnee in instructing teachers and adminis- “‘ﬂi
trators in the implementation of audio mater1a1s in each
curricu!un area. ‘ s

BEHAVIORAL OBJECTIVES:

12.3.2.1  The trainee will be able to direct teachers and l?féi
administraturs in the successful implementation ... .-
of audio materials in the area of language arts.. L

12.3.2.2 The trainee will be able to direct teachers and ‘ T{Z
administrators in the succassful implementation -
© of audio materials in the area of mathematfcs.A i

12,3.2.3 The trainee will be able to direct teachers and  5?§}
administrators in the Successful implementation =
of audio materials 1n the area of social studies.k,ﬁj

12.3.2.4 The trainece will be able to direct teachers ana
administrators in the successful implementation
of audio mater1a1s in the area of science. '

12.3.2.5  The trainee will be able to direct teachers and . "
administrators in the successful implementation ..
of audio materials in the area of hea1th. safety,'tyg
and physicail education. - FER

12.3.2.6 - The trainee will be able to d1rect teachers and
administrators in the successful implementation ',
of audio materials in the area of practical: arts: .
and vocational education. et

Competency Component:

12.3.3: To assist the trainee in instructing teachers and adminissgf‘f;;
: t;ators in the fmplementation of displays for each curric-,; i
ulum area. | K

BEHAVIORAL OBUECTIVES: ;

12.3.3.1  The trainee will be able to direct teachers andi‘
administrators inthe successful implementatfon -
of dijtﬂays in the area of 1anguage arts,

12.3.3.2  The %rainee will be able to d1rect teachers and
administrators in the successful implementation
of displays in the area of mathematics.
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12.3.3;3 The trainee will be able to direct teachers and
administrators in the successful implementation
of displays in the area of social studies.

12.3.3.4 The trainee will be able to direct teachers andv o
administrators in the successful 1mp1ementat1onf C
of displays in the area of science. :

12.3.3.5 The trainee will be able to direct teachers and,.
‘administrators 1n the successful implementation
of displays in the area of health, safety, and
physical educat1on.

12.3.3.6 The trainee will be able to d1rect teachers andf c)fﬁ{

| administrators in the successful 1mp1ementat1on | ‘
of displays in the area of practical arts and

_ vocat1ona1 education. P

- Competency Component:

12.3.4: To assist the tra1nee in 1nstruct1ng teachers and adm1n1s-§f
trators in the implementation of projected visua1 mate-‘:
rials in each curriculum area. A S

BEHAVIORAL OBJECTIVES: -

12.3.4.1 The trainee will be ab1e to d1rect teachers andﬁ
administrators in the successful 1mp1ementat1on‘.
of projected visual mater1als in the area of
language arts.

12.3.4.2 The trainee will be able to direct teachers and I

- administrators in the successful implementation i

of projected visual materials in the area of ST
mathemat1cs. ,

12.3.4.3 The trainee will be able to direct teachers and,’
administrators in the successful implementation
‘of projected visual materials in the area of
social studies.

12.3.4.4 The trainee will be able to direct teachers and
administrators in the successful implementation
ofiprojected visual materials in the area of
science.

12.3.4.5 The trainee will be able to direct teachers and
administrators in the successful implementation
of projected visual materials in the area of
health, safety, and physical education.

12.3.4.6 The trainee will be able to direct teachers and
administrators in the successful implementation
of projected visual materials in the area of
practical arts and vocational education.




MODULE #13: MODULE SPECIFICATIONS FOR:
Training / Communication Processes

TRAINEE'S MANUAL

Module  “: Training / Communication Processes

Module Scn ». This module focuses on the skills you need to as-

sist tea-hers in cannunicating with parents and colleagues
regarding the curriculun he employs. The emphasis is on the
use of conferences and report cards as methods for rommuni-
cating with parents about the curricu}um. With c011eagues
the emphasis will be on how the teachér can illustrate to
her colieagues the nature of her curriculum. Obviously
there are other. dimensions to traintng in communication.
However, the majority of these communication skills aré
stressed in other modules on communication. In this module
we are specifically conterned with tgacher-teacher‘and

teacher-parent communications relevant-to curriculum

Module Spgcificatiqﬂg: ‘This module contains 2 coﬁpeténc1es. 5

competency components, and' 17 behaviorally stated objectives.

e
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SECTraC Specifications for:
MODULE 13
TRAINING/COMMUNICATION PROCESSES

COMPETENCY 13.1: A ourrioulum consultant should be capable og instructing teachers
- n procedures apngazsze to commntoating with parents on currio-
ulwn for exceptional children.

Competency Component:

13.1.1: To assist the trainee in identifying types of informa-
tion about curriculum for exceptional children which
teach:rs will Yikely find necessary to communicate to’
parents. '

BEHAVIORAL OBJECTIVES: |
13.1.1.1 The trainee wil) be able to describe why it is

important for teachers to conmunicate to parents .

information on each of the following: emphasis
of curriculum, changes in curriculum, experi- ,
mental programs, special events, student progress,
reporting procedures, and scope of curriculum.

-13.1.1.2 The trainee will be able to 1ist three statements
about any four of the following which would appro-
priately be conveyed to parents: emphasis of
curriculum, changes in curriculum, experimental
programs, special events, student progress,
reporting procedures, and scope of curriculum,

Competency Component:

13.1.2: To assist the trainee in instructing teachers on the use
of report cards in communicating with parents on curriculum,

BEHAVIORAL OBJECTIVES: :

13.1.2.1 The trainee will be able to prepare a two-page
N memo to teachers explaining the role of report
cards in communicating to parents about curriculum.

13.1.2.2 The trainee will be able to analyze a special
class report card and verbally interpret what they
feel 1s conveyed about curriculum via this partic-
ular format.
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13.1.2.3 The trainee will be ablé to destgn a reqort
card given a description of the curricu
for a class serving exceptional children.

Competency Component:

13.1.3: To assist the trainee in instructing teachers in pro-
cedures applicable to communicating with parents on
curriculum via conferences.

BEHAVIORAL OBJECTIVES:

13.1.3.1 The trainee will be able to 1ist four types of
curriculum related information which are best
conveyed to parents via conferences.

13.1.3.2 The trainee will be able to pepare a set of
guidelines containing ten points relevant to
conducting a parent conference.

13.1.3.3 The tratnee will be able to differentiate be~
tween three media tapes of parent-teacher

) conferences of different effectiveness and

\\ provide a rationale for their rating.

\ 13.1.3.4 The trainee will be éble to conduct a simulated
\\ parent conference given descriptive data on the
\ . curriculum and information on the child.

COMPEYENCY 13.2: A ourrioulum consultant should be_capable of instructing teachers
\ in_techniquee of commmicating with ooZZeggues about ourrioulum

\ for exoeptional children.

\ ‘
Comﬁgtency Component:
\\ 13.2.1: To assist the trainee in identifying information about
. curriculum for exceptional children which teachers should

Y convey to colleagues.
BEHA‘{IORAL OBJECTIVES: |
" 13.2.1.1 The trainee will be able to employ a survey

v technique to elicit from teachers the informa-

\ tion they feel colleagues should be knowledge-
\ ‘ _ able of pertaining to curriculum for exceptional
\\ children.

\ 13.2.1.2 The trainee will be able to determine what curric-

ulum related information warrants being communicated -
to colleagues given a descr1pt10n of a teacher-
perceived problem.




13.2.1.3

13.2.1.4

‘Competency Component:

1“2

The trainee will be able to analyze the
curriculum for a special class, grade level,
or subject matter area, and identify curric-
ulum related information which warrants being
communicated to regular education teachers who
are collea?ues of teachers working with excep-
tional children.

The trainee will be able to construct a hierar-
chy of curriculum related information which
teachers should communicate to colleagues at
the beginning of a new prograi.

13.2.2: To assist the trainee in instructing teachers in develop-
' ing procedures which could be employed for conveying
information about the curriculum of exceptional children
to colleagues. ‘

BEHAVIORAL OBJECTIVES: -
]3.2!2.]

13.2.2.2

13.2.2.3

13.2.2.4

The trainee will be able to identify and describe
three different procedures teachers could employ
to convey information to colleagues about the
curricuium of exceptional children. ‘

The trainee will be able to give a rationale
1isting the advantages and disadvantages for
using each of three procedures for conveying
information to colleagues about the curriculum
of exceptional children.

The trainee will be able to apply a specific pro-
cedure in assisting a teacher in an actual situa-
tion where curriculum information needs to be
communicated to colleagues.

The trainee will be able to construct an example
of each of three procedures for conveying informa-
tion to colleagues on curriculum of exceptional
children given descriptive information about a
curriculum situation.
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MODULE #14: MODULE SPECIFICATIONS FOR:
Advising/Curriculyn

TRAINEE'S MANUAL
Module #14: Advising/Curriculum
Module Scope: This module 1s primarily aimed at preparing you to assist

teachers and administrators in coping with curriculum problems re-
lated to exceptional children. Tne emphasis is on your advisory
role as a consultant and on the process of determining what con-
stitutes a curriculum problem, in contrast to focusing on the
solutfons to a wide array of specific problems. Skiils included
in the first module e1ement‘are the establishment of rapport in
advisement situations, tﬁe application of advisory techniques,

and maintenance of rapport until a problem situation is resolved.
Additional elements are concerned with establishing yourself as a
resource to personnel encountering curriculum related problems,
the emp1oymen; of systems analysis as a method for examining problems,
and devising resolutions to identified curriculum problems.

Module Specifications: This iodule contains 4 competencies, 9 competency

components, and 36 behaviorally stated objectives.
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SECTraC Specifications for:
MODULE 14
ADVISING/CURRICULUM

COMPETENCY 14.1: A ourrioutum consultant should be capable of funationing in
an_advigory rote. _ .

Competency Component:

14,1.1: To assist the trainee in establishing rapport in advise-
ment situations.

BEHAVIORAL OBJECTIVES:
14,1.1.1 The trainee will be able to differentiate

between situations warranting advisement and. -

situations warranting alternative approaches
such as in-service training, immediate deci-
sion, or no attention, ,

14.1.1.2 The trainee will be able to describe at least
four conditions under which advisement would
most 1ikely be a suitable intervention.

14.1.1.3 The trainee will be able to describe five pre-

requisites to an advisement situation neces-
sary for the establishment of rapport.

14.1.1.4 The trainee will be able to describe an optimal
conference climate.

14.1.1.5 The trainee will be able to guide advisees in
clarifying stated problems.

14.1.1.6 The trainee will be able to demonstrate rein-
forcement techniques applicable to advisement
situations.

14,1.1.7 The trainee will be able to discuss the impor-
tance of establishing rapport in an advisement
situation.

Competency Component:
14.1.2: To assist the trainee in becoming familiar with informa-

tion dissemination techniques applicable to advisement
sftuatfons.




BEHAYIORAL OBJECTIVES:
| 14.1.2.1

14.1.2.2

14.1.2.3

14.1.2.4

Competency Component:

14.1.3: To assist
situation
resolved.

BEHAVIORAL OBJECTIVES:
14.1.3.1

14.1.3.2

14.1.3.3
14.1.3.4

14.1.3.5
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The trainee will be able to describe advise~

ment situations for which the following informa-
tion dissemination techniques would be applicable:
(1) demonstration, (2) visual 11lustration, (3
informal verbal presentation, (4) formal verba
presentation.

The trainee will be able to describe appropriate
uses for the following information dissemination
techniques: (1) demonstration, (2) visual 11lus-
tration, (3) informal verbal presentation, (4)
formal verbal presentation.

The trainee will be able to demonstrate the
ability to employ each of the following techniques
given a simulated advisement situatfon: (1) demons-
tration, (2) visual 11lustration, (3) informal
verbal presentation, (4) formal verbal presentation.

The trainee will be able to discuss the importance:
of selecting the most appropriate information dis-
semination techniques for particular advisement
situations. ' ' :

the trainee 1n maintaining rapport in an advisory
until the problem requiring advisement has been

The trainee will be able to differentiate between
long-term and short-term advising situations.

The trainee will be able to fdentify cues which
suggest that the advisee desires additional
assistance.

The trainee will be able to assist advisees in
devising alteraate solutions to problems.

The trainee will be able to describe procedures
for acquiring feedback on advisement situtations.

The trainee will be able to describe procedures
for bringing closure to three different simulated
advisement situations.



COMPETENCY 14.2: A ourrioulum oonsultant should be czagpable of establishing himeezs
as _an obvioug resourge to Qerao% gncowntering probiems related
L O en.

to oummiaoulun for exoeptional

Competency Component: -

14,2.1: To assist the trainee in ident{fying those features of an
advisement sttuation which indicate the need for continued
involvement with advisees.

BEHAVIORAL OBJECTIVES:

14.2.1.1 The trainee will be able to differentiate
consul tation situations which are short-
term from those requiring .more long-term
involvement.

14.2.1.2 The trainee will be able to identify cues
which suggest that teachers desire advisement nI
on curriculum related problems. - - =

14.2.1.3 The trainee will be able to identify cues -
which suggest that teachers need advisement on . -
curriculum. . : y o

Competency Component:

14.2.2: To assist the trainee in establishing procedures which
facilitate the provision of advisement opportunities
relative to curriculum for exceptional children. :

BEHAVIORAL. OBJECTIVES:

14.2.2.1 The trainee will be able to design communiques
which clearly describe the role of a consultant.

14.2.2,2 The trainee will be able to design activities
and materials which 11lustrate the services
offered by a curriculum consultant.

14.2.2.3 The trainee will be able to design formal and
informal referral procedures which encourage
teachers and administrators to make use of
consulting services.

14.2.2.4 The trainee will be able to design procedures
for obtaining access to consulting services
outside the school.

COMPETENCY 14.3: 4 curriculun consultant should be capable of analyasing ewrrioulum
related problems and determining the possible consequences of

the probleria, persomnel affeoted, and personnel having responsibil-
1t1es for resolving the problem,
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Competenqy Component:

14.3.1: To assist the trainee in identifying curriculum related
: problems.

BEHAYIORAL OBJECTIVES:

14.3.1.1 The trainee will be able to describe curriculum
related problems frequently encountered by.
local districts serving handicapped children.

14.3.1,2 The trainee will be able to design survey pro-
cedures designed to identify curriculum related
problems, '

14.3.1.3 The trainee will be able to structure a Rlah
for identifying curriculum problems whic
involves techniques other than surveys.

Competency Component:

14.3.2: To assist the trainee in applying systems analysis to
curriculum related problems.

BEHAVIORAL OBJECTIVES:

14.3.2.1 The trainee will be able to cite three refer-
ences which describe systems analysis applica-
tions to curriculum.

14.3.2.2 The trainee will be able to illustrate the use
of systems analysis and flow charting relative
to identifying curriculum related problems.

14.3.2.3 The trainee will be able to apply a form of
systems analysis including flow charting to the
analysis of a specified curriculum related problem.

COMPETENCY 14.4: A currioulum consultant should be capable of developving a plan of
action for resolving currioulwm problems.

Competency Component:

14.4.1: To assist the trainee 1in identifying resources available to
teag?ers and administrators for resolving curriculum related
problemns.

BEHAVIORAL OBJECTIVES:

14.4.1.1 The trainee will be able to identify resource
persons and facilities available within the
school district appropriate for resolving curric-
ulum related problems.
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 14.4.1.2 The trainee will be able to identify agencies,

facilities, and individuals within the commu-

~nity as potential resources fon resolving

curriculum related problems.

14.4.1.3 The trainee will be able to demonstrate the

Competency Component:

value of professional 11terature as a resource
for resolving curriculum related problems.

14.4.2: To assist the trainee in developing planning strategies

applicable to the process of resolving curriculum problems
through advisement.

BEHAVIORAL BJECTIVES:
14.4.2.1

14.4,2.2

14.4,2.3

The trainee will be able to apply task analysis

procedures to a simulated curriculum related
problem, :

The trainee will be able to demonstrate planning
skil1s including the specification of objectives,
evaluation procedures, and follow-through, in
using advisement as a process in resolving curric-
ulum related probtems. ’ 4

The trainee will be able to apply systems analysis
techniques including flow cherting to advisement

resolutions of simulated curriculum related
problems.
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MODULE #15: MODULE SPECIFICATIONS FOR:
Advising / Instruction

TRAINEE 'S MANUAL
Module #15: Advising / Instruction

Module Scope: This module is designed to prepare you to function

in an advisory capacity in the area of instruction. It aids
you in gaining skills involved in the advisory role; what
skills and techniques can be used to establish and maintain
rapport, relay information, and initiate, maintain, and ter-
minate advisement situations. The activities in this medule
will prepare you to provide direction in the selection and
use of instructional methodologies, classroom management
’*\_‘ techniques, and pupil data collection techniques. The last
| element of this module is designed to assist you in advising
teachers 6n the need for experimentation, acquaint you with
the capabilities and resources necessary for experimentation,
and provide you the means of reinforcing teachers who use
experimentation in their classroom.

Module Specifications: This module contains 4 competencies, 7

competency components, and 41 behaviorally stated objectives.
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SECTraC Specifications for:
MODULE 15
ADVISING/ INSTRUCTION

COMPETENCY 15.1: 4 ourrdoulum oonsultant should be oapable of funottoning in an
agvisement oapaotty. -

Competency Component:

15.1.1: To assist the trainee in gaining the skills necessary to
establish rapport in advisement situations. .

BEHAVIORAL OBJECTIVES:

15.1.1.1 The trainee will be able to differentiate %
between situations warranting advisement and-
situations warranting in-service training. imme-
diate decision, or no attentton. = . , ‘

16.1.1.2 The trainee will be able to describe four condi-;
tions under which advisement will most 1ikely o
oceur. | _ , o

15.1.1.3 The trainee wiil be able to describe five pre-
requisites to the establishment of rapport in’
an advisement situation.

15.1.1.4 The trainee will be able to describe an optimai‘
conference climate.

15.1.1.5 The trainee will be able to guide advisees in
clarifying stated problems.

15,1.1.6 The trainee will be able to demonstrate rein-
* forcement techniques applicable to advisement
situations.

16.1.1.7 The trainee will be able to discuss the impor-
tance of establishing rapport in an advisement
situation.

Competency Component:
16.1.2: To assist the trainee in gaining familiarity with informa-

tion dissemination techniques applicable to advisement
situations.




BEHAVIORAL OBJECTIVES:
15.1.2.1

16.1.2.2

15.1.2.3

16.1.2.4

Competency Component:

The trainee will be able to describe advisement
situations in which each of the following 1n- ,
formation dissemination techniques would be appli~
cable: (1) demonstration; (2) visual 1llustra-
tion; (3) informal verbal presentation; and (4) = -
formal verbal presentation. ) ‘ .
The tra‘~ee will be able to describe the appro-
priate use of each of the following {nformation
dissemination techniques: (1) demonstration;

(2) visual {1lustration; (3{ informal verbal
presentation; and (4) formal verhal presentation.
The trainee will be able to employ each of the
following techniques given a simulated advise~
ment situation: (1) demonstration; (2) visual
i1lustration; (3) informal verbal presentation;
and (4) formal verbal presentation, o

The trainee will be able to describe the impor-
tance of selecting the most appropriate informa-
tion dissemination techniques for a particular
advisement situation. r

15.1.3: To assist the trainee in maintaining an advisement situa-
tion until the problem creating the advisement situation
has been resolved.

(EHAVIORAL OBJECTIVES:
15.1.3.1

15.1.3.2
15.1.3.3
15.1.3.4
15.1.3.5

15.1.3.6

The trainee will be able to differentiate between "_7

long-term and short-term advisement situations.

The trainee wilil be able to 1dent1fy cues'suggest-;
ing the advisce desires additional assistance.

The trainee will be able to identify cues suggest-
ing the advisee needs additional assistance.

The trainee will be able to assist advisees in
devising alternative solutions to problems.

The trainee will be able to desbribe procedures
for acquiring feedback in advisement situations.

The trainee will be able to describe procedures
for bringing closure to three different simulated
advisement situations.
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COMPETENCY. 15,2 Aeo; oul aonsuz t 8 be able .eifg og'éhg
.pt Lige iretruot met 168 g
| e nt teo o , \

ues,
COmpetenay cOmponent.

. 15.2.1: To assist the trainee in advising on the se]ection and
fmplementation of instructional strategies, f.e., Pres-
criptive Teaching, Inductive Teaching, Contract Te’Tﬂru,
ana Unit Teaching.

BEHAVIORAL OBJECTIVES: - o

16.2.1.1 The trainee will be able to advise educators of s
- . services concerned with the retrieval and dis- .~ °
- semination of information pertaining to 1nstruc-
tional methodo1ogies._ ; :

15.2.1.2 The trainee will be able to adv1 e educators :
of the major components .of 1nstruct10na1 method,‘}
ologies and the teacher skills necessahy for )
effective 1mp1ementation of each. '..‘ ;

15.2.1.3 The trainee will be ab1e to. advise educators of i
| instructional methodologies which are most appro-‘
- priate for particu\ar types of- 1earners.‘ui‘ R

16.2.1.4 The trainee will be able to advise the se1ection |
of an instructional methodo1ogy given simu1ated
classroom and pupil data.

~ ‘Competency Component:

15.2.2: To assist the trainee in advising on the selection and
implementation of classroom management techniques, 1.e.,
reinforcement, questioning, grouping, interest centers,
ordering time segments, and space arranjements.

BEHAVIORAL OBJECTIVES:

15.2.2.1 The trainee will be able to advise educators on
sources of professional 1iterature pertaining to
classroom management techniques.

15.2.2.2 The trainee will be able to advise educators on
the major components of classroom management tech- »
nique and the teacher skills necessary for their
effective utitization.

15.2.2.3 The trainee will be able to advise educators of
classroom management techniques most appropriate
for particular types of learners.
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15.2.2.4 The trainee will be able to advise the seiection
of a classroom management technique given simu<
lated classroom and pupil data,

- COMPETENCY 15.3: A owrmioulum ooneultant should be capable of advising on the inter-
; pretation and use of pupii data. |

Competency Component:

16.3.1: To assist the trainee in advising on the selection of data
collection techniques and/or instruments.

BEHAVIORAL OBJECTIVES:

16.3.1.1 The trainee will be able to assist educators in

clarifying their purposes for employing a data
collection technique.

16.3.1.2 The tr$1nee will be able to advise educators of

resources providing tnformation on data collection
techniques.

15,3.1.3 The trainee will be able to advise educators of
resources providing demonstration copies of data

collection instruments for professional exam1nat10n.‘ﬂ

15.3.1.4 The trainee wil) be able to advise on the selec-

tion of data collection techniques and/or instru-
ments, :

Competency Component:

15.3.2: 7To assist the trainee in advising on the 1n£erpretat1on
of obtained pupil data.

BEHAVIORAL OBJECTIVES:

16.3.2.1 The trainee will be able to develop procedures for
3dv1s1ng on the interpretation of obtained pupil
ata. '

15.3.2.2 The trainee will be able to sug?est three alterna-

§1ve sources of assistance in interpreting pupil
ata,

COMPEYENCY 15.4: A currioculim coneultdnt should be capable of advising on ekxperimenta-
tion with instructional approaches and olagercom manajement techniques.

Competency Component:

16,4.1: To assist the trainee in advising experimentation with

instructional approaches and classroom management techniques -
to meet curriculum objectives.

‘:II
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BEHAVIORAL OBJECTIVES:

15.4.1.1 The trainee will be able to advise on the
advantages and disadvantages inherent 1in
employing a variety of instructional approaches
and classroom management techniques fn an instruce
tional program, :

15.4.1.2 The trainee will be able to recommend selected
references which i1lustrate the value of experi-
menting in  structional approaches and/o
classroom management techniques. '

15.4.1.3- The trainee will be able to design a plan for
@ ‘ demonstratin? the value of experimenting with
instructional approaches and classroom management
techniques for a given curriculum objective. .

Competency Component:

15.4.2: To assist the trainee in advising teachers and administra- - -
tors.of the capabilities and resources necessary to expe~ -
riment with different instructional approaches and class-
room management techniques. ‘ N B

BEHAVIORAL OBJECTIVES:

15.4.2.1 The trainee will be able to identify instructional: -
situations warranting experimentation with alter- - -°
native instructiona) approaches and classroom
management techniques.

15.4.2.2 The trainee will be able to determine the re-
sources and skills required to experiment with
a particular instructional methodology or classroom
management technique. ‘

156.4.2.3 The trainee will be able to guide teachers in
analyzing their abilities to conduct experiments
with various instructional approaches and class-
room management techniques.

15.4.2.4 The trainee will be able to design situations
reinforcing teachers for experimenting with differ-
ent instructional approaches and classroom manage-
ment techniques.

Competency Component:
15.4.3: To assist the trainee in demonstrating the organization of

classrooms for experiments with instructional approaches
and classroom management techniques.




BEHAVIORAL OBJECTIVES:
16.4.3.1

15.4.3.2

15.4.3.3

B L I

Yhe trainee will be able to describe the major

factors to te considered in structuring a class-
room experiment, ]

The. trainee will be able to evaluate a classroom .
in terms of the resources available for structuring -
an experiment in instructional approaches and/or L
classroom management techniques.

The tirainee will be able to design a classroom
organization plan for an experiment using an .

instructional approach and/or classroom management

technique to meet a given curriculum objective.
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MODULE #16: MODULE SPECIFICATIONS FOR:
Advising / Materials and Media

TRAINEE'S MANUAL
Module #16: Advising / Materials and Media
Module Scope: The purpose of this module is to prepare you to

assist teachers, administrators, and other school personnel
in matters relating to materials and media. . The emphasis in
this module 1s on preparing you to share your knowledge and
skills with school personnel in an advisory capacity. Con-
sequently, this module helps you clarify the advisory role
and develop your advisory skills in relation to the resolu-
tion of problems in instructional materials and media.

Module Specificaticns: This module contains 4 competencies, 11

competency components, and 29 behaviorally stated objectives.
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SECTraC Specificatfons for:
MOBULE 16

ADVISING/MATERIALS AND MEDIA

3

COMPETENCY 16.1: 4 currioulum consultant should be oapable of ﬁ%timtng in_an
advisory role on matteve dealing with materiale media.

Competency Component:

16.1.1: To assist the trainee in identifying high incidence
problems in the area of materials and media.

BEHAVIORAL OBJECTIVES:

16.1.1.1 The trainee will be able to jdentify four
techniques for ascertaining existing problems
related to materials and media.

16.1.1(2 The trainee will be able to develop survey
procedures designed to fdentify problems
related to materials and media.

16.1.1.3 The trainee'will be able to develop a plan
utilizing at least three data gathering tech-
niques for identifying problems related to
materials and media.

Competency Coiponent:

16.1.2: To assist the trainee in analyzing problems related to
materials and media.

BEHAVIORAL OBJECTIVES:

16.1.2.1 The trainee will be able to identify at least
two processes (e.g., Dewey's ?rocess of reflect-
ive thinking, and systems analysis) which can
be used to analyze problems related to mate-
rials and media.

16.1.2.2 The trainee will be able to apply a selected
process to the task of analyzing problems
related to materials and media.

Competency Component:

16.1.3: To assist the trainee 1n constructing a plan of action
for resolving problems in the area of materials and media.
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BEHAVIORAL OBJCCTIVES:

16.1.3.1 The trainee will be able to identify resources -
available to schooi personnel on the resolution
of problems related to materials and media,

16.1.3.2 The trainee will be able to construct strategies
that use advisement as a process in the resolution
of problems relating to materials and media.

COMPETENCY 16.2: 4 owrrioulun consultant should be

a_resource to persons encountertng
media,

Competency Component:

16.2.1: To assist the trainee in identifying those features of én‘  ;..
advisement situation which indicate the need for continued -
involvement on problems related to materials and medfa. = . "

BEHAVIORAL OBJECTIVES:

16.2.1.1 The trainee will be able to identify cues which =
suggest that teachers desire advisement on pro- . '
blems 1nvolving materials and media. o

16.2.1.2 The trainee will be able to identify cues which
suggest that teachers need advisement on pro- o
blems involving materials and media. , e

16.2.i.3 The trainee will be able to identify and differ-
entitate those consulting situations which are
short-term from those which require long-term
1nvolvement. :

Competency Component:

16.2.2: To assist the trainee in establishing procedures which
facilitate teachers receiving advisement on problems
relating to materials and media.

BEHAVIORAL OBJECTIVES:

16.2.2.1 The trainee will be able to designkcommuniques
clearly establishing the role of a consultant
1nd$roblem resolution relating to materials and
media.

16.2.2.2 The trainee will be able to design activities
11lustrating the services offered by a curriculum
consultant in the area of materials and media.

16.2.2.3 The trainee will be able to design formal and
informal referral procedures which encourage
teachers and administrators to make use of con-
sulting services on problems relating to mate-
rials and media.
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Lon,

Competency Component:

16.3.1: To assist the trainee in advising administrators,
teachers, and other school personnel on the use of
materials and madia. ,

BEHAVIORAL OBJECTIVES:

16.3.1.1 The trainee will be able to direct school
personndl to the various types of locally
produced and commercially prepared materials,
and the hardware used by varfous medfa systems.

'16.3.1.2 The trainee will be able to advise school per-
sonnel of the capabilities of various instruc-
tional materials and media.

16.3.1.3 The trainee will be able to design a plan for

the effective use of selected instructional
materials and media.

Competency Component:

16.3.2: To assist the trainee in advising school personnel on
the production of instructional materials and media.

BEHAVIORAL OBJECTIVES:

16.3.2.1 The trainee will be able to direct teachers
to local resources available for the produc-
tion of instructional materials and media.

16.3.2.2 The trainee will be able to assist teachers in
establishing criteria for the production of
instructional materials and media.

Competency Component:

16.3.3: To assist the trainee in advising school personnel on
the evaluation of instructional materials and media.

BEHAVIORAL OBJECTIVES:

16.3.3.1 The trainee will be able to direct school per-
sonnel to resources relevant to the evaluation
of instructional materials and media.

16.3.3.2 The trainee will be able to assist school per-
sonnel in ascertaining the characteristics of
instructional materials and media, (e.g.,
physical properties, publisher's information,
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cost efficiency, format variables) which are
relevant to their evaluation.

16.3.3.3 The trainee will be able to supply advisces with

appropriate evaluation models for instructional
materials and wedia. '

COMPETENCY 16.4: A ourmtoulun oonsultant should be oapable of advieing sohool pepe.
8sonmnel on the role and acopé of a ESSEZ resouros aEgter.- -

Competency Component:

16.4.1: To assist the trainee in advising school personnel on _
the scope of a resource center. - e

BEHAVIORAL OBJECTIVES:

16.4.1.1 The trainee will be able to identify the re-
sources which are necessary to operate a local
resource center. ' ~ IR

16.4.1.2 The trainee will be able: to descfibé the:reja;~;§’
tionship between the avatlable resources an g

the scope of a local resource center,
Competency Component: C : R

16.4.2: To assist the trainee 1n‘adv151ng schooi‘perSOnheT,oh the  _;?7
role of a local resource center in the Special Educatfon
Instructional Materials Center Network. _

BEHAVIORAL OBJECTIVES:

16.4.2.1 The trainee wil) be able to identify all the
contributing agencies in the Special Education
Instructional Materials Center Network.

16.4.2.2 The trainee will be able to locate the place of
a local resource center in the administrative
hierarchy of the Special Education Instructional
Materials Center Network.

16.4.2.3 The trainee will be able to identify the required
services potentially availabie through a local
resource center.
Competency Component:

16.4.3: To assist the trainee in advising school personnel on the
services available through the local resource center.




BEHAVIORAL OBJECTIVES:
1604030’1

16.4.3.2

16.4.3.3

Yhe trainee will be able to identify four pro-
cedures for ascertaining the services available
through a local resource center.

The trainee will be able to develop appropriate
data gathering instruments to determine the
services performed by a local resource cent:r.

The trainee will be able to tabulate, summarize, -
and utilize apﬂropriate data in advistng school
personnel on the services available from a local

resource center,



152

MODULE #17: MODULE SPECIFICATIONS FOR:

Advising / Communication Processes

TRAINEE'S MANUAL
iodule #17: Advising / Communication Processes

Module Scope: The experiences included 1n,this module are de-

signed to'prepare you to advise teachers in resolving prob-
Tems which invelve communicating-with others on curriculum
related matters. The emphasis in this modute is on teacher-
teacher and tcacher-administrator camnunication'prob1ems. |
The initial module element wi]l atd you in achieving profi-
cieﬁcy in an advisement capacity, assessing advisement needs,
selecting advisory procedures, and maintaining an adviseménf
relationship through problem regolution. The second module
element concentrates on resolving communication problems oc-
cdrring between teachers and administrators with a distinc-
tion made between personal and informational concerns. The
third module elements treats analogous communication diffi-
culties existing between teachers.

Module Specifications: This module contains 3 competencies, 9

competency components, and 45 behaviorally stated objectives.




SECTraC Specifications for:
| MODULE 17
ADVISING/COMMUNICATION PROCESSES

COMPETENCY 17.1: 4 ourrioulum oonsultant sho&LQ_be oapable ofounot{onihé~§n an
‘ advigory role.

Competency Component:

17.1.1:  To assist the trainee in assessing“and determining the
need for advisement. ‘

BCHAVIORAL OBJECTIVES:

17.1.1.1 The trainee wiil be able to identify cues
| which suggest the need for advisement.

17.1.1.2 The trainee will be able to develop informal
procedures to elicit requests for advisement.

17.1.1.3 The trainee will be able to develop formal
procedures to elicit requests for advisement.

17.1.1.4 The trainee will be able to examine all di-
mensions of a problem to differentiate be-
tween situations warranting advisement and
those best corrected by other techniques.

17.1.1.5 The trainee will be able to describe in de-
tail why specific situations require an ad-
visement 1ntervention. :

Competency Component:

17.1.2: To assist the trainee in the techniques of conveying

information applicable to advisement situations. o ’~S

BEHAVIORAL OBJECTIVES:

17.1.2.1 The trainee will be able to describe advise-
ment situations for which the following in-
formation dissemination techniques would be
applicable: (1) demonstration; (2) visual
1Nlustration; (3) informal verbal presenta-
tion; and (4) formal verbal presentation.

o
S
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17.1.2.2 The trainee will be able to describe the ap-
propriate use of the following information
dissemination techniques: (1? demonstration;
(2) visual 11lustration; (3) informal verbal
grz:entation; and (4) formal verbal presen-
ation.

17.1.2.3 The trainee will be able to demonstrate the
ability to employ each of the followin? tech-
niques given a simulated situation: dem-
onstration; (2) visval 11lustration; (3) in-
formal verbal presentation; and (4) formal
verbal presentation,

17.1.2.4 The trainee will be able to describe the im-
portance of selecting the most appropriate
information dissemination technique(s) for -
each advisement situation. ‘ 4

Competency Component:

17.1.3: To assist the trainee in maintaining an advisory rela- .

tionship until the problem requiring the advisement
has been resolved. ' L

BEHAVIORAL OBJECTIVES:

17.1.3.1 The trainee will be able to differentiate
between long-teim and short-term advisory
sftuations. ,

17.1.3.2 The trainee will be able to identify cues
which suggest that the advisee desires addi-
tional assistance.

17.1.3.3 The trainee will be able to identify cues
which suggest that the advisee needs addi-
tional assistance.

17.1.3.4 The trainee will be able to assist the ad-
visee in devising alternative solutions to
problems.

17.1.3.5 The trainee will be able to describe proce-
dures for acquiring feedback in advisement
situations.

17.1.3.6 The trainee will be able to describe proce-
dures for bringing closure to simulated ad-
visement situations.

COMPETENCY 17.2: A curriculum consultant should be capable of advising teachers
on regolving commmnication problems with administrators.

ERIC

IToxt Provided by ERI



Competency Component:

17.2.1: To assist the trainee in differentiating between situ-
ations which represent interpersonal communication
problems and situations which involve the need for ad-
ditional information or clarification.

BEHAVIORAL OBJECTIVES:

17.2.1.1

17.2.1.2

17.2.1.3
17.2.1.4

17.2.1.5

17.2.1.6

Competency Component:

The trainee will be able to identify inter-
personal communication problems which a
teacher of exceptional children may encoun-
ter with administrators.

The trainee will be able to identify prob-
lems which. involve the need for additional
information or clarification which a teacher
of exceptional children may encounter with
administrators.

The trainee will be able to describe why
certain situations represent interpersonal
communication problems.

The trainee will be able to describe why
certain situations represent problems in-
volving the need for additional information
or clarification.

The trainee will be able to identify inter-
personal communication problems between
teachers of exceptional children and admin-
istrators from a hypothetical situation.

The trainee will be able to identify prob-
leins between teachers and administrators
which involve the need for additionatl infor-
mation or clarification from a hypothetical
situation.

17.2.2: To assist the trainee in obtaining information from
teachers on the most frequent communication problems
they encounter with administrators.

BEHAVIORAL OBJECTIVES:

17.2.2.1

The trainees will be able to demonstrate

their abf1ity to use informal techniques to
elicit information from teachers on the com-
munication problems they encounter with ad-

ministrators.
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17.2.2.2 The trainees will be able to demonstrate
their ability to use formal techniques to
elicit information from teachers on the com-
munication problems they encounter with ad-
ministrators, : .

17.2.2.3 The trainee will be able to analyze informa-
tion received from teachers to determine
communication problems most frequently en-
countered with administrators.

Competency Component:

156

17.2,3: To assist the trainee in advisihg teachers on thé pro- ..

cedures to use in resolving communication problems -
with administrators. BRI

BEHAVIORAL OBJECTIVES:

17.2.3.1 The trainee will be able to construct a 1ist ..

of guidelines for teachers to follow in re= ¥<rff1j?§
solving communication problems with adminis- = "

trators. . -

17.2.3.2 The trainee will be ablé‘tb‘aéqua1ht teach- | ‘“"/g;

ers with procedures to employ ih resolying

communication problems with administrators.,

17.2.3.3 The trainee will be able to demonstrate to
teachers procedures for resolving communica-
tion problems with administrators. '

17.2.3.4 The trainee will be able to describe the
strengths and weaknesses of each procedure
for resolving communication problems with
administrators. .

17.2.3.5 The trainee will be able to assist teachers
in predicting outcomes of procedures employed
in resolving communication problems with ad-
ministrators.

17.2.3.6 The trainee will be able to assist teachers
in determining the best procedures for re-
so]:ing communication problems with adminis-
trators.,

COMPETENCY 17.3: A curriculum consultant should be capable of advising teachers
on provedurcs for resolving commmnication problems with other
feachera,
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Competency Component:

17.3.1: To assist the trainee in differentiating between situ-

: ations which represent interpersonal communication
problems and situations which involve the need for ad-
ditional information or clarification.

BEHAVIORAL OBJECTIVES:

17.3.1.1 The trainee will be able to identify situa~
tions regresent1ng interpersonal communica-
tion problems which a teacher of exceptional
children may encounter with other teachers.

17.3.1.2 The trainee will be able to identify problem
situations 1nvo]v1n? the need for additional
information or clarification which may be
encountered between teachers of exceptional
children. ‘

17.3.1.3 The trainee will be able to describe why
certain situations represent interpersonal
communication problems between teachers of
exceptional children,

17.3.1.4 The trainee will be able to describe why
certain situations involving the need for
additional information or clarification re-
present problems between teachers of excep-
tional children.

17.3.1.5 The trainee will be able to identify inter-
personal communication problems between
teachers of exceptional children from a hy-
pothetical sftuatfon.

17.3.1.6 The trainee will be able to identify prob-
lems between teachers which involve the need
for additional information or clarification
from a hypothetical situation.

Competency Component:

17.3.2: To assist the trainee in obtaining information from
teachers on the most frequent communication problems
they encounter with other teachers.

BEHAVIORAL OBJECTIVES:

17.3.2.1 The trainee will be able to use informal
techniques to elicit information from teach-
ers on the conmunication problems they en-
counter with other teachers.




17.3.2.2 The trainee will be able to use formal tech-
niques to elicit information from teachers on
the communication problems they -encounter
with other teachers.

17.3.2.3 The trainee will be able to analyze the in-
formation received from teachers in deter-.
mining communication problems most frequent-
1y encountered between teachers. ‘

Competency Component:

17.3.3: To assist the trainee in a&visihg teachers on the pro-
cedures for resolving communication problems with
other teachers. .

BEHAVIORAL OBJECTIVES:

17.3.3.1 The trainee will be able to construct a list
of guidelines for teachers to follow in re- -
solving communication problems with other -
teachers., o o

17.3.3.2 The trainee will be able to acquaint teach-
‘ ers with procedures for resolving communica- -
tion problems with other teachers. RN T

17.3.3.3 The trainee will be able to demonsirate to e
teachers the procedures for resolving commu- -~ .
nication problems with other teachers. . R

17.3.3.4 The trainee will be able to describe the
strengths and weaknesses of each procedure-
for ;esolving communication problems between
teachers. ' ‘

17.3.3.5 Theggiainee will be able to assist teachers
in predicting outcomes of procedures employed
in resolving communication problems with

Y

other teachers. ‘

17.3.3.6 The trainee will be able ‘to assist teachers
in determining the best procedures for re-
solving conmunication problems with other
teachers. i




MODULE #18: MODULE SPECIFICATIONS FOR:
Advising / Support Systems

TRAINEE'S MANUAL
Module #18: Advising / Support Systems
Module Scope: It is the intent of this mddule to prepare you to

function 1n an advisory role relative to support systems
available to educators responsible for curriculum and in- .
struction of exceptional children. Activities aimed at pre-

senting and/or enhancing advisement skills are presented

¥t

initially. Subsequent module elements are concerned with

the application of these skills in advising teachers and ad-
ministrators on the use and availability of school and com-
munity sponsored support systems. ’

Module Specifications: This module contains 3 competencies, §

competency components, and 30 behaviorally stated objectives.
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SECTraC Specifications for:

MODULE 18

ADVISING/SUPPORT SYSTEMS

COMPETENCY 18.1: A4 owrrioulum consultant should be o%le of funotioning in
the role of an advigor to echool administrators, teachers,

and commmity agenoy persomnel.

Competency Component:
18.1.1:

Cbnpetency Component:
18.1.2:

To assist the trainee in assessing and describing
advisory needs.

BEHAVIORAL OBJECTIVES:

18.1.1.1

18.1.1.2

18.1.1.3

18.1.1.4

18.1.1.5

18.1.1.6

18.1.1.7

The trainec will be able to distinquish between
problems warranting advisement which have
interpersonal demands and professional demands
as their origin.

The trainee will be able to di fferentiate
between long-term and short-term advisory
situations. ‘

The trainee will be able to 1dentify cues
which suggest that the advisee desires assistance.

The trainee will be able to identify cue§
which suggest that the advisee needs assistance.

The trainee will be able to discuss techniques
which assist advisees in describing their problems.

The trainee will be able to assist advisees in
examining all dimensions of a problem.

The trainee will be able to guide advisees in
pinpointing and clarifying their stated problems.

To assist the trainee in maintaining relations in an
advisement situation until the problem demanding advise-
ment has been resolved,
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BEHAVIORAL OBJECTIVES:

18.1.2.1 The trainee will be able to summarize proce-
dures which encourage the establishment of
rapport between advisor and advisee.

18.1.2.2 The trainee will be able to prepare from simu-
lated data a demonstration to be utilized in an
advisory situation. ‘ '

18.1.2.3 The trainee will be able to describe an optimal
conference climate and procedures.

18.1.2.4 The trainee will be able to assist the advisee
in devising alternate solutions to problems.

18.1.2.5 The trainee will be able to describe procedures
for acquiring feedback in advisement situations.

18.1.2.6 The trainee will be able to analyze feedback
, obtained during previous advisements to determine
the need or desire for follow-up services.

18.1.2.7 The trainee will be able to describe procedures
for bringing closure to three specified advise-
ment situations,

COMPETENCY 18.2: A _ourrioulum consultant should be capable of advisin
admnistratore and teachers on the availlability use
ongchooi gpongored support gystems.

Competency Component:

18.2.1: To assist the trainee in advising administrators on
the availability of in-service training, consultation
services, research assistance, and classroom facilities.

BEHAVIORAL OBJECTIVES:

18.2.1.1 The trainee will be able to describe school
situations which warrant advising administrators
on the availability of support systems.

18.2.1.2 The trainee will be able to design procedures
- for disseminating fnformation relating to the
availability of school sponsored support systems.

18.2.1.3 The trainee will be able to select the advisory
technique most appropriate for a specified ad-
visement situation.

18.2.1.4 The tfainee will be able to prepare a plan for
an administrator on the availability of a
particular support system.
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Competency Component:

18.2.2: To assist the trainee in advising teachers on the use
of in-service training, consultation services, research
assistance, and classroom facilities,

BEHAVIORAL OBJECTIVES:

18.2.2.1 The trainee will be able to describe school
situations which warrant advising teachers
on the use of support systems.

18.2.2.2 The trainee will be able to design propedures
for disseminating information relating to
teacher use of support systems.

18.2.2.3 The trafnee will be able to select the advisory
- technique most appropriate for a spec1f1ed ad-
visement situation.

18.2.2.4 The trainee will be able to prepare a plan for
a tiacher on the use of a particular support ‘
system. »

COMPETENCY 18.3: A owrrioulum consultant should be_capable of advisingﬁadMinis- :
tratore_and teachers on the availability and use of aommm%iy_—-
based support systems.

Competency Component:

18.3.1: 7To assist the trainee in advising téachers on the use
: of community resources, i.e., educational institutions,
health agencies, rehabilitation services, etc.

BEHAVIORAL OBJECTIVES:

18.3.1.1 The trainee will be able to describe school
situations which warrant advising teachers
on the use of community-based support systens.

18.3.1.2 The trainee will be able to design procedures
. for disseminating information to teachers on
the use of community-based support systems.

18.3.1.3 The trainee will be able to select the advisory
technique most appropriate for a Specified
advisement situation.

18.3.1.4 The trainee will be able to prepare a plan for
a teacher on the use of a particuIar conmunity-,,
based support system,




Competency Component:

163

18.3.2: To assistdtﬂé.tra1nee in advising administrators on the
availability of community resources, i.e., educatfonal
institutions, health agencies, rehabilitation services,

etc.
BEHAVIORAL OBJECTIVES:

18.3.2.1

18.3.2.2

18.3.2.3

18.3.2.4

The trainee w11 be able to describe school
situations which warrant advising administrators
on the use of community-based support systems,

The trainee will be able to design procedures
for disseminating information to administrators
on the use of community-based support systems.

The trainee will be able to select the advisory
techniques most appropriate for advisement
situations with administrators.

The trainee will be able to Erepare a plan for
administrators on the availability and use of
a particular community-based support system.
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MODULE #19: MODULE SPECIFICATIONS FOR:

Serving as a Liaison / Communication Processes

TRAINEE'S MANUAL
Module #19: Serving as a Liaison / Communication Processes

Module Scépe: This module 1s destgned to prepare you to function

effectively when serving in a 1iaison capacity It‘concehtrates
on understanding the relationship which exists between a group
and the 1iaison who represents it, with both theoretical in-

formation and practical experiences provided. Modu]e'elements

included help you to promote yourself 1h a liaison capacity. o SRR

and to increase your ski in dévelopihg and emp]oying success-

ful communication processes.

Module Specifications: This module contains 2 competencies,j5>

competency components, and 38 behaviorally stated objectives.
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SECTraC Specifications for:
MODULE 19
SERVING AS A LIAISON/COMMUNICATION PROCESSES

- COMPETENCY 19.1: A _awrrioulun oonsultant should be able of representing the
: Intent of a_grow while serving in a 1ialeon capaotty.,

Competency Component:

19.1.1: To assist the trainee 1n determining informatfon important -
to a group he represents in a 1{aison capacity.

BEHAVIORAL OBJECTIVES:

19.1.1.1 The trainee will be able to specify the content
of the information relevant to a group which
he represents in a 11afson capacity.

19.1.1.2 The trainee will be able to design criteria to
determine the information important to a group
which he represents in a 1iaison capacity.

19.1.1.3 The trainee will be able to review and define
’ the aims and goals of a group which he represents
in a 1iaison capacity. - L

19.1.1.4 The trainee will be able to analyze relevant
information important to a group he represents
in a Haison capacity. N

Competency Component:

19.1.2: To assist the trainee in determining the significant
reasons for representing a group in a 1iaison capacity.

BEHAVIORAL OBJECTIVES:

19.1.2.1 The trainee will be able to generate a 1ist of R
10 reasons for representing a group in a HHafson
capacity, A A 3

19.1.2.2 The trainee will be able to design an instrument
- for detecting the needs of a ?roup that he. o
represents in a 1iaison capacity, B R

19,123 The trainee wi]] be able to determine the power

_Structure he will encounter serving in a 1{aison
capacity to a specified group. .
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19.1.2.4 The trainee will be able to analyze a ?roup S
needs to determine the role he would play in
a laison capacity, 1.e., ombudsman, enabler,
activist, etc.

Competency Componentz

19.1.3: To assist the trainee in determining his obligation to
represent particular groups in a liaison capacity.

BEHAVIORAL OBJECTIVES:

19.1.3.1 The trainee will be able to detect both the
positive and negative aspects of a group to e
determine his obligation to represent at‘ T
group 1n a 1iaison capacity., SRR

19.1.3.2 The trainee w111 be able to predict the probable
~ consequences of representing a particu1ar group
in a 1aison capacity. B ,

19.1.3.3 The trainee will be ab1e to. difﬁerentiate those* -
groups which would warrant consideration for o
representation and, those that would not warrant;=‘
representation by .a liaison. ,4*--_ DR

19.1.3.4 The trainee will be able to formulate a list of:a
‘ groups he would represent and a-1ist of groups E

he would not represent as a liaison and. state

the rationale for his’ deciston. | _

. COMPETENCY 19.2: 4 owrrioulum oonauze :
oation among groups

Competency Component

19.2.1: To assist the trainee 1n articu!ating to. target groups
his role as a 1iaison person_
\

BEHAVIORAL OBJECTIVES: : X

19.2.1.1 The trainee will bejable to define and describe i
his role as a 11aiskn person. , o
19.2.1.2 - The trainee will be eble to convey to target
groups the importance of his role as a liaison o
person using written and verba] modes of commun1-~_;;
cat on, _ L

19.2.1.3 ‘The trainee wi]l be ab1e to design two formats ;ﬁf] :
- to convey to target groups the importance of his
”ro]e asa 1ia1son person. s e




19.2.1.4

19.2.1.5

Competency Component:

S ' 67

The trainee will be aJle to plan and conduct
an oral presentation defining and describing
his role as a 1iaison parson,

The trainee will be able to design criteria for
obtaining evaluative feedback on his effective-
ness to articulate to target groups his role as
a llaison person. _

19.2.2: To assist the trainee in developing communication vehiciés
which are applicable in situations where two or more groups
are working on simlar tasks,

BEHAVIORAL OBJECTIVES:
19.2.2.1

19.2.2.2

19.2.2.3

19.2.2.4

19.2.2.5

The trainee will be able to identify communi-
cation vehicles which are applicable in situations
whe:e two or more groups are working on similar
tasks. '

The trainee will be ahle to detect strengths and
weaknesses of communication vehicles which are
applicable in situations where two or more groups
are working on similar tasks.

The trainee will be able to formulate examples of o

communication vehicles which would be used in
situations where two or more groups are working
on similar tasks.

Tne trainee will be able to develop communication
vehicles for use where two or more groups are
working on similar tasks.

The trainee will be able to devise a. procedure
to evaluate communication vehicles used where .
two or iore groups are working on similar tasks. .
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MODULE #20: MODULE SPECIFICATIONS FOR:
Serving as Liaison / Support Systems

TRAINEE'S MANUAL
Module #20: Serving as Liaison / Support Systems

Module Scope: This module is designed to prepare you to serve in

a liaison capacity relative to support systems among groups
concernad with curriculum for exceptional chiIdrenf In1§
tially, activities aimed at facilitating the acquisition of
skills basic to group representation are presented. Subse-
quent activities focus on the application of these skills
when functioning as a 1iaison among groups concerned with
either enhancing the use of existing support systems, estab-
1ishing additional support systems, or resolving conflicts
regarding support system utilization.

Module Specifications: This module contains 3 competencies, 8

competency components, and 39 behaviorally stated objectives.
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SECTraC Specifications for:
MODULE 20
SERVING AS LIAISON/SUPPORT SYSTEMS

COMPETENCY 20.1: 4 owrrioulum oconsultant ehould be aa%gbZe of representing
@ intent of a group wnile gerving in a liatson capasity.

Competency Component:

20.1.1: To assist the trainee fn determining
information important to a group he represents
in a 1iaison capacity.

BEHAVIORAL OBJECTIVES:

20.1.1,1 The trainee will be able to specify the
content of the information relevant to
a group which he represents in a l{ajson
capacity.

20.1.1.2 The trainee will be able to design criteria
to determine the information important to
a group which he represents in a liaison
capacity,

20.1.1,3 The trainee will be able to review and
define the aims and goals of a group which
he represents in a 1iaison capacity.

20.1.1.4 The trainee will be able to analyze relevant
' information important to a group he represents
in a 11aison capacity.

Competency Component:

20.1.2: To assist the trainee in determining the significant
reasons for representing a group in a liaison capacity.

BEHAVIORAL OBJECTIVES:

20.1.2.1 The trainee will be able to generate a list
of 10 reasons for representing a group in a
1iaison capacity.

20.1.2.2 The trainee will be able to design an instru-
ment for detecting the needs of a group that
he represents in a 11aison capacity

20.1.2.3 The trainee wi1l be able to determine the
" power structure he will encounter serving L
‘~a»;y:;:1n a 1{a1son capacity to a. specffied groUp. _f e




20.}.2.4

Competency Component:

20.1.3: To assist
represent

BEHAVIORAL OBJECTIVES:
20.1.3.1

20.1.3.2

20.] ‘3.3

20.1.3.4

The trainee will be able to analyze a ?roup s
needs to determine the role he would play in
a liaison capacity, 1.e., ombudsman, enabler,
activist, etc.

the trainee in determining his obliéation to
particular groups in a 1iaison capacity.

The trainee will be able to detect both the
positive and negative aspects of a group to
determine his obligation to represent that

group in a 1iaison capacity.

The trainee will be able to predict the
probable consequences of representing a
particular group in a 1iaison capacity.

The trainee will be able to differentiate those
groups which would warrant consideration for
representation and those that would not warrant
representation by a 1iaison.

The trainee will be able to formulate a list
of groups he would represent and a list of
groups he would not represent as a 1iaison and
state the rationale for his decision.

COMPETENCY 20.2: A cwurrioulum consultant should be capable of enhanoing

comminteation among groups by serving in a_liaidon capactity.

Competency Component:

20.2.1: To assist

the trainee in articulating to target groups

his vrole as a liaison person.

BEHAVIORAL OBJECTIVES:
20.2.1.1

20.2.1.2

20.2.1.3

0 20.2.1.4

The trainee will be able to define and
describe his role as a 1iaison person,

The trainee will be able to convey to target
groups the importance of his role as a 1iaison
person using written and spoken modes of
communication,

The trainee will be able to design two formats
to convey to target groups the importance of
his role as a 11aison person.

“The trainee will be able to plan and conduct
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an oral presentation defining and describing PR

1 “,h1s ro1e as 2 liaison person.: S
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20.2.1.5 The trainee will be able to design criteria
for obtaining evatuative feedback on his
effectiveness to articulate to target groups.
his role as a 11aison person.

Competency Component:

20.2,2: To assist the trainee in developin? communication
vehicles which are applicable in s{tuations where
two or more groups are working on similar tasks.

BEHAVIORAL OBJECTIVES:

20.2.2.1 The trainee will be able to identify commun-
ication vehicles which are applicable in
situations where two or more groups are
working on similar tasks.

20.2.2.2 The trainee will be able to detect strengths
and weaknesses of communication vehicles which
are applicable in situations where two or more
groups are working on similar tasks.

20.2.2.3 The trainee will be able to formulate examples
of communication vehicles which would be used
in situations where two or more groups are
working on similar tasks.

20.2.2.4 The trainee will be able to develop communi-
cation vehicles for use where iwo or more
groups are working on similar tasks.

20.2.2.5 The trainee will be able to devise a procedure

to avaluate communication vehicles used where
two or more groups are working on similar tasks.

COMPETENCY 20.3: A _owrnioulum consultant should be capable of serving in a Z%gipgn T
capaotty for groups or agenoies needing support servives relevant
to currioulum for exceptional chil&?én, o

COmpetency Component:

20.3.1: To assist the tra1neev1n serving in a 1iaison capacity
between groups or agencies in an attempt to enhance the -
use of support systems. s

BEHAVIORAL OBJECTIVES:

20.3.1.1 The trainee will be able td»identify suppobt a'!':: a3
. systems whose services are potentially bene-
ficial but not maximally utilized.” .
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20.3.1.2 The tratnee will be able to ascertain the
reason(s) for some potentially valuable
support system remaining predominantly unused.

20.3.1.3 The trainee will be able to establish comnuni-
cation vehicles to disseminate information
regarding services offered by support systems.

20.3.1.4 The trainee will be able to arrange contacts
with appropriate personnel between educational
groups and support systems,

20.3.1.5 The trainee will be able to organize the
services offered by supgort systems in a
manner easily retrievable by groups or agencies.

Competency Component:

20.3.2: To assist the trainee in serving 1n a 1aison caﬁacity
between groups or agencies in an attempt to establish
new support systems. :

BEHAV IORAL OBJECTIVES:

20.3.2.1 The trainee will be able to compile a 1ist of
available support systems.

20.3.2.2 The trainee will be able to suggest the develop-
ment of support systems to fill perceived gaps
in services currently available.

20.3.2.3 The trainee will be able to assist groups and
agencies in assigning priorities for the use of
support systems in terms of the initial invest-
ment and subsequent returns.

20.3.2.4 The trainee will be able to guide groups or
agencies in acquiring support for the establish-
ment of support systems.

20.3.2.5 The trainee will be able to assist groups and
agencies in locating qualified staff to maintain
newly established support systems.

Cgmpetency Component:

20.3.3: To assist the trainee in serving 1n a 1iaison capacity
between groups or agencies in an attempt to resolve
conflicts regarding support systems.

BEHAVIORAL OBJECTIVES:

20.3.3.1 The trainee will be able to acquire information
concerning conflicts existing between groups or
agencies utilfzing support systems. -

.r



20.3.3.2

20.3.3.3

20.303.4

20.3.3.5

20.3.3.6

20.3.3.7

R

The trainee will be able to identify and
describe the source of conflict between two
or more groups or agencies.

The trainee will be able to suggest possible
reasons for conflicts between two or more groups
or agencies.

The trainee will be able to negotiate a meeting
between conflicting groups or agencies in an
effort to discuss and define existing problems,

The trainee will be able to guide conflicting
groups or agencies in generating possible
solutions to conflict situations.

The trainee will be able to aid dissenting
groups or agencies in selecting and implementing
a solution viewed favorably by both parties.

The trainee will be able to identify cues which
signify the resolution of a conflict situation.
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CHAPTER VI
THE SPECIFICATIONS MANUAL AS AN INDEX TO MODULES

~_Inasmuch as the specification process described in this document is
completed prior to the development of training modules, all development
activities can be directed toward the production of training packages de-
signed to impart the skills and knowledge predetermined in these specifi-
cations. In fact, the specifications manual prepared for each module serves
to explicitly delineate the curricular content of the training packages
prior to their development, and the performanced-based instructional
activities comprising the training packages are designed specifically to
insti11 competency 1n each behaviorally stated objective 1isted in the
specifications manual. Thus the modules parallel the specificatiors
manuals, enabling the efficient retrieval of training materials utilizing
the specifications as an index.

This use of the specifications manual as an index to modules 1s
further enhanced by the parallel numerical coding utilized in both the
specifications manual and the training manuals. As previously described,
the 4-digit coding s,stem permits immediate identification of both the
content area and the level of specificity of each performance-based state-
ment. To reiterate, each module topic is associated with a single digit
nunber from 1 to 20, i.e., 1. = evaluating/curriculum; 2, = evaluating/
instruction; 3, = evaluating/materials and media; ....; 20. = serving as
11aison/support systems. Similarly, the competencies, competency com-
ponents, and behavioral objectives are all coded by consecutive 2, 3, and
4 digit numbers, respectively. For example, the behaviorally stated ob-
Jective, "the trainee will be able to identify and describe five major
tasks inherent in the development of curriculum after reviewing a descrip-
tive report and a curriculum project product, e.g., BSCS Science Project
and/or Yeshiva University Social Learning Project," 1s coded 6.2.3.2 in
the specifications manual. Similarly, the 4-digit code 6.2.3.2 1s employed
in the trainee's manual to identify those instructional activities and
resources designed to impart the skills and knowledge necessary for the
trainee to achieve competence in this behavioral objective. Inspection of
this code nunber rapidly indicates that this 1s the 2nd Ethe 4th digit
behavioral objective under the 3rd competency component (the 3rd digit) of
the 2nd competency (the 2nd digit) in Developing/Curriculum which is module
topic number 6 (the 1st digit). Of course, the same numerical code is
utilized throughout the training package identifying this same behavioral
objective in both the instructor's manual and the associated resource files.

In view of this systematic coding system utilized consistently through-
out project training materials, the following procedure is recommended to
the consumer for retrieving designed training modules via the index capa-
bility of the specification manuals. The consumer should initially peruse
the 20 module topics which each define a specifications manual. Upon

asp



ascertaining the module topic of general interest, the consumer should
consult that particular specifications manual included in this Interim
Report: Module Specifications Phase. Within the specifications manual,
the consumer can select the one or more competency statements reflecting
his more specific trainfng interest and using the 2-dfait code assocfated
with each competency, retrieve the appropriate trainee's manual, resource
files, and instructor's manual,

This coding system also facilitates a sti11 greater gpecificity in
retrieving training materials from the SECTraC modules. e consumer
can select coded statements at either the competency compongipt or be-
havioral objective level and only retrieve the components of %raining
modules specific to those performance statements. For example, the
consumer may opt to receive for review or use all SECTraC training ma-
terials coded 3.1.1, the competency component “To assist the trainee in
gaining familiarity with sources of information on materfals and me
availability," or sti1l more refined retrieval can be accomplished uSiifg
the code number 3.1.1,4 assigned to the behavioral objectives "The trainee
will be able to demohstrate his ability to successfully acquire an appro-
priate instructional material from a commercial producer upon being given
the specifications of a particular instructional problem."

Finally, the coding system explicated in this chapter lends itself
to yet another capability enhancing the utility of these specification
manuals for the consumer, The independent coding of all module components
down through the behavioral objective level of specification allows the
consumer to recombine module components into unique trainin? packages
suited to his particular needs. This reorganization of training materials
can be executed at any level of specification and/or with any number of
module components. A consumer may find, for example, that combining
competency 5.2 with competency component 17,2.1 and behavioral objectives
2.1.2,2 and 3.3.1.3, my constitute a modular training package capable of
fulfilling his specifi¢ training objective. It is anticipated that with
the completion of the SECTraC modules and the implementation of a dissemi-
nation system, this retrieval capability will be a functional service
component of SECTraC operation,



