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ABSTRACT

The objective of this practicum was to develop and implement
a program of Staff Development which would result in the improved
performance of the staff assigned to C.S. 3L, Bronx, New York.
The concerned staff were teachers and paras in the areas of '
reading, ﬁathematios, social studies, language arts, and science.
As a result of having partfcipated in this program, the staff
members were expected to demonstrate their improved ability
to recognize and adapt their instruction to the varied

learning styles, abilities and affective needs of owr pupils.

As vehicles‘to thé achievement of improved staff performance, |
efforts were made to:

1. identify and use, those resources available to us for
staff development;

2. to better use the innate and creative talents of our
staff;

3. to sensitize our staff to the need for an individualized
and varied approach to instéuction; and

L. to provide staff with a broad background of subject
information and process activities which would serve as

springboards to the further acquisition of skills in

these areas as applied through an integrated curriculum.

v
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INTRODUCTION

The success of any educational ondeavor is direotly related
to the effeoiiveness of its practictioners. If the program
is not implemented as prescribed, allowing for those cooperatively
developed and reasoned deviations, the program will fail. Too
often, as'educational practictioners, we develop desirable
and promising educational d¢heory concerning the ways children
learn and develop best only to fail when it comes to the
application of this conceived theory. I suggest that to a large
degree, faulty implementation has been the result of teachers
verbalized undergtanding of procedure which has not been
matched by their performance. In other cases, poor implementa=-
tion can be traced to the absence of a feeling of ownership for

the proposed program(s) by those expected to implement them.

If our programs for educational improvements are to be
effectively implemented, those who are to implement them will
have to be developed to the point where they will demonstrate
behaviors representative of the basic tenets of those changes
desired. This position is supported by Marciene Mattlemant
who in a two year study of in-service programs in Philadelphia,
found that almost any c¢ducational innovation can succeed if

certain basic criteria are met.

ERIC
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He citedt "(1) a needs assessment’of staff3 (2) demonstration
lessons for teachers, (3) decide with teacher where you are,
where you want to go, and how you want to get there; (l) main-
tenance of high expectatidns; (5) use of positive reinforcement;

and (6) maintenance of clearly defined goals."

Since the educationay,process is not a stagnant one, staff
development in educational implementation will always be with us.,
The school administrator must take on this vital area as one for
which he is accountable, Just as a teacher is accountable for
pupil performancé, so is the school princlpal responsible for
teacher growth, éevelopment, and performance. This paper
proposes to trace the activities of this writir as he, a
school principal,:in New York City, with the assistance of
his school staff, developed and implemented a \iable program

of staff development.

ERIC o .
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THE PROBLEM

C. S+ 34 is an upper-grades elementary school serving
fifth and sixth graders. All of the pupils in the school are
bused from an area in the Southeast Bronx which has been
designated a "pocket of poverty'" by the Mayor's Commission on
Poverty. Ethnically, the pupil population is 54% Spanish,
L3% Afro-American, and 3% others. According to the published
Pupil Evaluation scores based on the "New York State Survey
of Pupil Performance! in 1972, only 12% of these pupils were
achleving at the level of minimum competency.3

Why any section of our population, in this era of affluence
and enlightment, should meet with repeated academic failure,
is a plaguing question. Numerous studies sponsored by Federal,
State, Local, and private agencies, have been done on the
subject and varied solutions proposed, yet, none of these have
produced universal panaceas. At any given time or place, a
very special approach or consideration might show promise for
reversing the failure (academic) pattern of poor children,
however, when broadly applied by varied practictioners, the

rasults become equally varied.

3Bureau of FEducational Research, Board of Education of the
City of Ngw York, Ranking of Schools by Reading Achievement,
1972, po ]




If those charged with implemenbing educational programs
are 111 prepared and less than enthusiastic about their chances
for success, the true potential of those programs will not be
realized. As principal of C.S.34X, I am committed to raising
the academic level of those pupils in our charge. With this
commitment; I am aware of the vital role to be played by all

members of our team 1f this commitment is to be realized.

Prior to initiating the project with whigh this paper is
concerned, our efforts to maximize staff involvement had met
with some success, however, due to its fluid nature, I was
not satisfied that we had gone as far as we might in this
area. My feulings as relate to staff involvement were
supported by the findings of -our "eeds assessment team'.

The findings of this group indicated that there are certain
performance criteria, reflective of staff involvement, on

which thirty-five to.fifty percent of our staff received a low
rating. A study of these criteria suggested that a well planned,
goal oriented, skill building program for staff development could
improve our ratings.h These performance criteria became the

stated problems around which this study was developed.

b Appendix "A"




Inadequato Provisions for Participatory Learning

Fifteen of our teachers were found to lean heavily toward
the lecture approach to teaching. These teachers followed the
curriculum outline :losely and made few provisions for incidental
or extended leoarnings based upon the interests, curiosity, or
experiencés of their pupils. While it is not believed that this
instructional approach was¢intended for its negative effects,
it is realized that teacher acceptance and use of pupil ideas,
acceptance of pupils feelings, and the praise and
encouragement afforded pupils serve as indicators of the
emotional tone of teacher-pupil interaction. These teacher
behaviors have been found to have a significant impact upon

5

student attitudes and achievement.

Inadequae Use of Material and Physical Resources

For the 1971-72 school year, our log of materials horrowed
from the Audio-Visual Resource Center, revealed that seventy-
five percent of the materials and equipment borrowed during that
pericd, were borrowed by twenty percent of the staff. We have
a current and well supplied A.V.I. center with over one hundred

thousand dollars ($100,000.00) worth of materials and cquipment.

5U.S. Commission on Civil Rights, Teachers and Students: Report V
Mexican American Education Study Differences in Teacher Inter=
action With Mexican American and Anglo Students; March, 1973,

p. 32.




We also have thrao auxiliary toachers assigned as resource
persons in this arca. A complete listing of all materials,
films, filmstrips, equipment, etc., was given to all staff
members and they were encouraged to use thse resources.

" Of the one hundred and five filmstrips borrowed by classes
in our school during the 1971-72 schoo). year, eighty-seven
were requested by less than half of the teaching staff.

For the same pericd, our librarian indicates that no teacher
independently planned more than three class visits to the

school library. .

Failure to Provide for Diverse Learning Styles

Individualization of instruction in terms of the special
learning styles of individual pupils' was a major deficienty
in our 71-72 educational program. Our teachers preferred
having everycne cover the same content in the same manner,
and in the same time. As supervisors, we stressed "grouping"
as a means-of individualizing while our teachers found every
reason in the book for not trying it. The teachers did not
generally possess the skills necessary to recognize learning

styles and implement programs based upon this recognition.



6.

Dr, sbsenber36 of Community Psychological Consultants,
St, Louis, Mo., has identified learning styles as
representing -

the degree to which the learner is open to
raceiving information from two sources: from
within himself and frmm outside himself and
added to this capacity to receive information
is a secorid dimension. This dimension relates
to the 18vel of abstraction with which the
learner is able to symbolically manage
information in a problem solving situation with
a range from highly concrete to highly sbstract.
On the basis of these two dimensions,
Dr. Rosenberg has identified the following

. four main categories of learning stylast

. 1, Rigid-Inhibited styles Teacher must be
supportive and present information in
a concrete manner.

2. Undisoiplined stylet The learner is
-more receptive to intrapersonal sources
of information than to extrapersonal
sources.,

3. Acceptance-Anxious style: The learner is
highly receptive to extrapersonal
sources of information, lacking in
confidence, feartul of others and of
failure.

L. Creative style: Characterized by learner
receptivity to both intrapersonal and
extrapersonal sources of information
and can function at a highly abstract level
of language usage.

6Marsha11 B. Rosenberg, Diagnostic Teaching, Special Child
Publications, Seattle, Washington, 1968.
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Current literature on‘povorty based children indicate that
as a population segment, they lean toward learning styles ono
and two aforementioned., Since the majority of our tea:iers at
C.S. 34 have not been taught to recognize indices of these styles
and to plan their teaching approachés accordingly, they have not
realized the success of which they are capable. Accordingly,
the pupils assigned to thede teachers have also failed in terms
of their ability levels since the staff had not been able to
compensate for the absence of a ocultural base in their
environments which would equip them to comprehend and

communicate within the framework of these traditional praotices.

Inadequate Use of Preparation Periods
In the 1969 contract between the United Federation of

Teachers and the New York City Board of Education? all teachers
in special service (45% or more pupils reading below level of
minimum competency) schools were to be given one forty=-five
minute unassigned period per day. This period was to be used
for professional work related to the teachers job assignment
and its use could not be dictated or inffinged upon by the
school principal.

TAgreement Botween the Board of -Education of the City of New York
and United Federation of Teachers Local 2; Covering Day School

Classroom Teachers, January, 1970, Article 1VA., 3b, p. 15-18.

\
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For three weeks prior to the a&option of this proposal as
a practicum, thae writer visited the teachersg! room in his school
at various times throvghout the school day. During this time
he also made periodic inspections of the school library, A.V.I.
Resourco Qenter, Language Resource hoom, and those other areas
on the school premises where staff members might be actively
engaged in job related tas&s. On no occasion during this three
week period, did he by observation, find a majority of the
teachars on prep periods engaged in tasks eaéily viewed as job
related. To the contrary, the freed teachers were observed
engaged in interpersonal and group conversations, playing
basketball, playing table games, etc. The principal, by
contraot, could not register dismay with this waste of taxpayers'
money. He had, however, given each staff member a copy of their
cooperatively developed list of activities for the preparation
period, as well as a copy of the Board of Education's publication,
"Guiﬁelines for the Use of Preparation Periods'. While these

informal contacts were without a doubt valuable for staff morale,
they could have been better used for informal self-sustaining
dialogue between staff and students. Through these personal
encounters, the teachers could have come to know and understand
better, the 1ife styles of their pupils'and the need for diverse

approaches in the instructional program.
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Complote Self Actualization for A1l Unrealistio in the School
Sebting

Teachers! have entered the teaching profession for myriad
reasons among which have been the desire to help children and
in contrast, for financial maintenance while continuing to
aoadgmioaily pursﬁe bnes chosen ocareer in another fieid.
A au;vey of our staff revealed that roughly one-third
of the teachers had not thought of becoming teachers when they
entered college and about one-eighth were not' certain that they
would remain in the profession. Conceivably, the mind.zet |
of these teachersg and their involvement in pursuing other careers
had prevented them from realiéing the satisfaction one might
. get from teaching. The failure to achieve a sense of satisfaction
from ones efforts, tend to tﬁrn a person off and as a corollary,
inhibit his ability to maximize his contribution to the

teaching/learning process.

March Emd Simon8 found that the lack of self-esteem
received from their school positions,represehts the ;argest source
of dissatisfaction for school teachers, They alsc found that
teaching has a greater need fulfillment for women while the level

of Job aspiration for men exceeds that ¢f women.

8James G. March, Herbert A, Simon, Organizations, New York,
B9.

John Wiley and Sons, Inc., 1958, p.
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Examining these rindings, one might hypothssize that women.
generally roceive adequate'qelf-fulfillment from teaching and
thus are satisfied to‘remaig as olassroom teachers. Men on

the other hand, are less satisfied with their roles as

olassroom teachers and experience 1n§reased Job dissatisfaction.
When ono is dissatisfied, he is not motivated to oreative

thought and action. Since ;eVenty-fiVe paroent of the teaching
staff at C.S. 34 was male, the writer considered the possibility
thht Job dissatisfaction influenced the 1eve1'of staff performanca
in his school.

Inadequate Supervisory Support and Follow-up

As a new prinoipal at C.S. 3k in 1969, the writer was highly
task oriented and somewhat didaotio in his approach., This
didacticism was primarily directed toward pupils and received
positive support from most of the staff. There were, however,
some teachers who dié not like this approach and were very vocal

in their expressed disapproval.

Two of the disapproving teachers openly rebelled against
the principal in word and in deed. They protested the rules and
regulations imposed vpon the pupils and charged the administration
with practices that had never existed, In addition to these




11,

attacks, those teachers began to default in the assumption of
their duties and responsibilities. The situation hecame an
intolerable and a potentially explosive one which resulted in
my requesting the removal of the two teachers from our school,
The request was honored by the Community School Board and
Communlty Superintendent, however, this action was not
supported by the Chancdllor at the third step due to
procedural error. Action against the teachers was again
initiated by the writer, in keeping with contractual
procedure the teachers weré officially removed from

his school. .

Tre above events are important as an indication of the
climate that existed at C.S, 3L during its first year of
operation. Although the general staff was not directly
involved in the foregoing, they identified as teachers.

The staff had nobd witnessed nor supported the chafges of
the dismissed teachers however, they were suspect in the
supervisor/teacher relationship. These reactions had a
considerable impact upon the writer as a neophyte principal.
While he maintained the expressed support of his staff,

the writer was now in a vulnerable position and was
frequently accused of being insensitive to the needs of
teachers when he would reprimand a staff member for failure

to perform in the best interest of our pupils. .
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Faced with the subtle tension that had arisen within the
staff, and cognizant of the many other factors (staff B8L%
caucasian, 75% male, average age 23, 80% less than three
years teaching experience; Principal ~ Afro-American, male,
and 42 years of age), that would influence his relationships
with his staff, the principal became more tolerant. His
tolerance indireotly inrlu;nced his assistants who became
likewise., As we tolerated the ineffectiveness of some of
our staff members, we nurtured their poor haﬂits, Once
we realized that our positive efforts to help these teachers
were futile, we should have taken,as a last resort, the
punitive action available to us in such cases. By failing
to follow through as the situation in these cases indicated,

we wcakened our position and image in the eyes of our staff,

Need for Helghtened Teacher Expactations

Pupil failure or success in the classroom is greatly
influenced by the pupil/téacher interaction. The quality and
type of pupil/teacher interaction is in large measure measured
by what that teacher expects of the pupil.9 If we can agree
that teacher expectation does indeed influence pupil performance,
then we might take this as a valuable variable contributing to

the low achievement level of pupils at C. S. 3L.

9H.S.Becker, The Teacher in the Authority System of the Public
School, Journal of Educational Scciology, Vol. 25, p. L52; 1952,
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One indication of what teachers at C. S. 3l oxpected of
the‘ir‘pupils was to be found in thelr predictions of pupil
success, Individual profile sheets with pertinent information
regarding the current achievement level as well as previous
patteras of achievement for eacﬁ pupil were given to their
of ficial teachers at the beginning of the '72=«'73 term, The
teachers were asked to'obserVe the pupils and study this
information with a view toward establishing specifioc
behavioral objeotives for each child and‘the class as a whole,
Since our classes are heterogenously grouped, each teacher
was asked to'divide nhis class into three groups representing
the top, middle, and lowest achievers. For each of these
groups, the teacher was asked to predict the expected average
growth in months in reading and math for each child,

It 1is hoped that the groupings would afford the teachers some
flexibility in predicting greater average success for the

pupils in their top achieving groups. The results of the teacher
success predictions, however, were on the average, lower than
that previously realized by the pupils, Only one teacher
indicated that he expected the average achievement pattern

to exceed that previously realized by his pupils.
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Other indications that our staff did not generally expect
their pupils to achieve commensurately with the national norm
was to be found in tho level and quality of their lessons.
There was a general tendency to engage in whole class lessons
with quality and level of work geared to the lower achievers.
For many of the pupils, this was a non-challenging, frustrating
experience. In additio; to the lowered instructional level,
the quality of work accepted as ''good", "gxcellent“, ctc., was

generally below the cépable level of pupil performance.

Design of Staff Development Program

1 - Rationale: The Stgff Development Program will train
teachers to implement learning programs whichs ’
a, Stress situations that are non-verbal, concrete,
inductive, and kinesthetic,
b, Relate to the child's environment and experiential
backg;ound.
¢. Evidence respect for the way the learner feeis.
d. Seek to relate to the concerns of the learners.
2 - ObJe;tives: To develop a program of staff development
designed to train teachers in recognizing and adapting their

instruction to the varied learning styles, abilities, and

affective needs of their pupils.
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3 - Plan ‘or Development!

a.
b,
c.
d.
0.
f.

g

Evaluation of previous approaches.
Consultation with gtaff,

Assessment of pupils reeds,
Assessnment of staff.

Evaluation of materials and equipment.
Prepare budget ewstimate,

Assessment of school and community resources.

Plan For Implementationt

a.

b,
Cq
d.

.

f.

Communicating and sensitizing all concerned to
urgengy and-need for support,
Schedule staff and assign. |
Establish program format.

Assign trainers/éonsultants.
Establish monitoring system.

1) Staff check-list

2) Classroom visits

3) Supervisory/teacher conferences
L) Staff participation

5) Staff planning

Establish process for coordinating activities
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g+ Davelop training format
1) Supervisor/consultant directed sessions
2) Staff participation in planning
3) Staff scheduled and non-scheduled intervisitations
h) Supervisory obgervations
5) Formal and informal oonferences

6) Planned demdhstration lessons

5 - Plan for Evaluationt

a. M/A.T. Scores

b, Schedﬁling for participation by all staff
membérs. |

¢. Pupil participation

d. Improved staff planning and
implementation.

e.. Improved pupil attendance.
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PROGRAM DEVELOPMEINT

The above problems outlined in the foregoing pages were
a natural outgrowth of our needs assessment program implemented !
during the pre-implementation stage. To arrive at the problems
or assessed needs, we did the followingt

Evaluation of Previous Apprcachest We did an in-depth evaluation

of our Staff Development Progfam as implemented at that time.

We found that while worthwhile, the poteantial value was never

realized primarily becausé they were supervisory imposed efforts

and were not the results of teacher realized needs. Our teachers

were reluctant to ask for help or to admit their lack of ability.

However, once assured that our primary interest was in helping

them to maximize themselves in terms of their potential, they .

became more open.

Teacher attendance at in-school workshops prior to this
project was erratic. As previously noted, teacher attendance
at workshops on their preparation periods, by contractual
agreement, had to be voluntary. Most teachers were willing to
volunteer one period a week but not two. Since all teachers
taught in two curriculum areas an integrated, goal oriented,
skill building, Staff Development Propram dictated ones

perticipation in two curriculum workshops.
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We considered staggering the workshops so that each
ourriculum area would be covered every other week, however,
this was deemed unsatisfaotory if we were to have the desired

ooncentrated impact on the teaching-learning process.

After school workshops were considered undesirable since
the staff members had other obligations such as college
courses, family responsibilities, second jobs, etc.

We discovered that these workshops could have been planned
over a weeks time and included all staff members. In no
case, however, wers we able to get members of a given team

together on the same day.

The district run in-service workshops were ineffective
in terms of our needs since they did not include all staff

members or have as priorities, the same needs.

Consultation With Staff

In his District Circular Letter #1'° for the 1972-73
schoolyear, our Comrmunity Superintendent mandated 'that every
school in the‘district have an on=going, viable Staff Develop=
ment Program., In our September '72 General Conference, one of
our major topics was concerned with the development of a format

for our Staff Development Program.

‘ 1OAppendix g
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The staff seleoted a committee representative from each
currioulum area and instruoted them to meet with the super
vigory staff to plan the Staff Development Program. Specifically
the committee was asked to review the school goals which we
had established at the end of the 72«73 school year and to
outline a'program of staff development which would contribute
to the attainment of these,goals.

The Staff Development Committee met several times during
September and early October and finally oame up with a plan
they wished the staff to consider. The plan was written up
and distributed to all staff for their perusal prior to our
open group discussion. In our open meeting, an adoption of
the Staff Development Plan, a number of significant questions
were raised by the staff ard with modifications, the plan was
accepted. I might note here, however, there was one question
relating to compensatory time for all workshop sessions
raised by the union representative. The principal did not concede
this point and by interpretation, cited the teachers contractl1
as supporting his point of view. This interpretation will be
referred to later in this paper.

110p, cit., Agreement Between The Board of Education of the City
of New York and the United Federation of Teachers: P. 15.
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Assessment of Pupils! Noeds

A study of the standardized test results for the pupils
ettending C.S. 3l revealed a wide range of achievament.12
The range went from complete non-readers to four or five years
above grade level with the average being two or more years
below grade level. This achievement range was significant
because it indicated that‘ghetto pupils can learn and also
pinpointed the fact that the larger number of pupils in our
school were not achieving in terms of the national average.

The M.A:T. scores as indicated below, support this view:

. Average Pupil Achievement as Shown

on M.A.T. .
Reading 1969 1970 1971 1972
Sth Grade L.o 3.9 bl bl
éth Grade L.8 b5 5.5 5.1
Mathematics ‘
5th Orade - - 3.9 3.7
6th Orade - - L.9 Lob

Q 1274163 - See, P, 56.
Appendix "C"
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A study of the Presoriptive Reading Inventory results for
our pupils indicated that they were especially deficient in
those process skills needed to make judgments, compare,
predict, and generally interpret information provided them,
These process skills are oclosely related to the affeotive needs
of the pdbils. Through the affective needs, when properly
developed, the pupils caneattach meaning, value, hope, to
what they learn and thus progress toward the acquisition of
the needed cognitive skills. The poverty based child especially,
needs exposure to challenging, stimulating, thought provoking
situations since his experiences in these areas outside of
school are limited. If we are to succeed in meeting the
affective needs of our pupils, our teachers must become
facilitators of learning raéher than serve as deéositiors

of learning,

Assessment of Staff,

From our survey of the individual skills and interests
of our staff, we found that we had a wealth of resources
going untsoped. We theorized that if we could, in some way,
use these strengths to enhance the school program and afford
the individual staff members recognition, they would be more

receptive to improving in their areas of weakness.
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Therefore, in planning our program of Staff Development, we
gave attention to the special expertise of our staff memhers

which could be used to enrich whe total school program.

Assessment of Materials
Our materials assessment revealed that we were sufficient
in this area. In addition to materials on hand, we had
planned menies in our budgzt for special purchases which may
have been needed as our workshops developed. There were many
;

materials and equipment which were going unused due to a lack

of, or inadequate, teacher training jn their use.

Budget Estimate
Except for the purchase of materials, no other budget

Wwas attached to this projecﬁ. Each teacher was allocated

five dollars ($5.00) for each chiid on his register. As a
result of having participated in the Staff Development Workshops,
each teacher was requested to submit a proposal for materials
covering the monies allocated him.13 The proposals were specific
in terms of how the requested materials would enhance the

teachers classroom program.

13Appendix npt




23,

Assessment _of School and Community Resources
As indicated earlier, all participants in the workshops

became resource persons. In addition to our in-school staff,
four publishing companies agreed to send us consultants,

Wo had one consultani from the evaluation team of

Jean P, Gilbert Associates; one consultant from

Urban Directions Evaluatoffs, and district office personnel

as needed.
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PLAN FOR TMPLEMENTATION

Communicating and Sensitizing
The total staff was involved in the planning of the

Staff Development Program from its inception. A major
problen enpountered, however, was a fear of some staff’
members that they would be asked to participate or
demonstrate forthe group in an area where they lacked
expertise., As the traiﬁing program developed and staff

. members ere able to apply and test materials bresented-

in the workshops, they became less apprehensive and more
willing to actively participate. Their ideas, suggestions,
theories, etc., were respected and when feaslble, teéted.

No one was negatively judged for his efforts.

Parents were advised of and kept informed on the
workshops via the school newspaper and Parents!" Advisory
Committee. All parerdts were invited to visit and sit-in on

the workshop sessions that interested thenm,

Following our initial planning sessions, the writer

1
issued the following statement of '"urgency" to all staff members. b

lhCharles L, Dunn, Teachers! Responsibility for Pupils' Success,
C.S.3L4X Staff Bulletin, October 16, 1972,
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As we enter into this program of Staff Development, we
do well to ask ourselves: How have my charges perceived
my established goals and efforts to achieve them?

The question is a most vital one for unless we are able
to translate ourselves and that for which we stand into
terms identifiable by our charges, all is lost. We

must be ‘aware of the perceptive nature of our pupils

and know they resent our often deceitful ways and
patronizing attitudes. In our pupil-teacher relationship,
we should recognize our adult differences and resist the
risguided notion that we reach poor children by aoting
lower-class and adopting the peer group's values.

Our children are not hung-up on this type of deceit.
Children must be goal oriented, they must, as

Dr, Martin Luther King said, be able %o "See the mountain
top" and directed on the path to its attalament. They
respond with realized success to the directness, self
ussurance, consistency, enthusiasm, and respect offered
them by teachers who are first honest with themsalves

and secondly, with them,

For many reasons, too numerous to outline here, our
pupils come to us under-stimulated for achieving
academically. Many of them have received little

or no pralse for their past successes, Others have
missed the continucus vocabulary'development associated
with informal adult-child discussions. They are
frequently given nebulous directions and punished for
acts demonstrating their curious nature. Their questions
are often ignored and thus go unanswered.

Still other of our pupils have experienced little
structure or given responsibility in their home
environment. -These children often view the world as
being loosely structured and disorganized. Due to

their past experiences, they lack the inner controls

to set about the task of learning and need support and
direction from without., As we structure the environment
from without and help the child to competently cope

with the demands and pressures of his world, he will grow
in his ability to succeed. As we treat them fairly,

we will witness their loyalty and devotion,



26,

A3 we work toward the achievement of our goals,
individually and collectively, we must be
accountable for the successes or lack of success
realized. The call for accountability is a most
relevant and valid one. We are being told,

produce results or get out, and this is as it

should be. We must approach our job just as the
auto mechanic or physidian approaches his. If

our cars are not repaired properly, we refuse to pay
the bill. If our physicians do not diagnose and
properly treat our ills, we hold them accountable.
If we feel our rights as teachers are infringed
upon, we file a grievance or threaten to strike. o
Do we expect any less of ourselves as educators?
Shouldn't we be responsible for the educational
prodacts we produce? In its true prospective,

can soclety expect any less than a maximized

product from its school?

BN

For our failure as educators to produce this maximized
product, we have developed varied excuses. Alluded
to earlier, these excuses include the understimulated
child, the disinterested child, the overpressured
child, parental apathy, poor pupil ability, cultural
deprivation, thae system, and so the list goes. An
importanl factor and perhaps more real than any of
the foregoing, is low teacher expectation., We have
created the excuse pegs and hung our hats on them,
Because of these carefully developed defenses, many
of us have said we don't have to expect our children
to achieve at grade level.

Too often, we have heard, "The test is not a fair
measure of what we are teaching,” "that material

is too difficult for these children,!" "the
administration is trying toimpose middle class

values upon these children." If we examine the
foregoing closely, and be candid about it, we will
find the above being alright for another type of child
but not for the children of the poor in a ghetto area.



7.

I say to you, we transmit these feelings of low
expectation to our pupils and they are aware of it.
We have chosen convenient "cop-outs". We are
failing in our words and deeds to help our

pupils achieve heights commensurate with 'thos of
their age mates throughout the country,

The fallagcy of the excuges outlined above can

. be found in a visit to Community Schoolsl29, 146,
and 192 in Harlem. In each of these schools you
will find a pupil population parallel to our own.
All of the chiXdren in these schools come from poor
minority group homes. They enter school with the
cognitive deficits and social handicaps associated
with the children of the poor, Yet, an examination
of the academic achievement of thé pupils in these
schools will reveal two-thirds, to three-fourths
of them achiaving at or above the national median
in reading.

When queried about their seemingly phenomenal success
with poor children, the principals of these schools
will readily tell you that they and their teachers
expect no-.less. They set high goals for their pupils,
work to achieve those goals, and stand accountable

for their efforts. IDr. Gang at C.S. 192, advises

each new teacher of the philosophy and standards of

his school., As a member of that organization, each
teacher must work toward the achievement of the school's
goals and if they fail to do so, they must leave the
school. Mrs., Froelich, formerly of C.S. 129, says

that the interest of the child comes first. She will
not stand for the de-humanization of a child by a teacher.

Wa will not find it easy to free ourselves of the
convenient defenses which the American scene has made
an intricate part of our thinking process. Yet, in
terms of our individual and collective (we are in a
group situation) "self-fulfilling prophecies,” we must
seek the truth for ourselves and become positive role
models for our children., We must set ever higher
standards for them. A4 concomitant of these standards
will be their appreciation of our belief in their
ability to achieve thess standards.
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As carlier stated, one of our excuses for failure
with poor childrén is their cultural deprivation.
Wo fail to accurately evaluate this assessment and
by doing so, we denude our children of all humane
qualities. What we can say however, is that the
"ego quality" present in poor children supplies
them with a defense against that which is foreign
and threatening to their natural environment.
Acknowledging the home and/or cultural demands upon
the child and the frequent conflict between these
demands and those placed upon the child in the school
situation, we can appreciate what appears to be
inadequate or 8eficient ego strengths.

If we as teachers at C.S. 34 are to provide for the
fruition of our "ego strengths", as professionals

we must abolish those excuses alluded to for our failures.
Instead, we must bring with flourishing accuracy, a
commitment (most of us have) to the job accompanied by
high expectancy for the success of our charges.

With.this commitment, those of your colleagues who

have found recourse in ridicule and oynicism as means

of subverting your successes will find themselves

without weapons.,

This discussion comes as a most appropriate follow-up

to our discussion on Thursday evening. In that

discussion, you were given some insight into the

private lives of many of our pupils'as well as the
environments in which they must, of necessity, grow.

I do not, as a result of that discussion, ask you to
sympathize with our pupils. I do ask, however, that you
consider seriously the job you are about. I do not want
you to sympathize with failure (since you now have some
insight into the environmental factors of our pupils

which contribute to failure), and expect that of them.
Instead, I want you, by your words and deeds, to

recognize and develop the natural abilities of your children,
provide them with responsibility, and encourage their
initiative. I want you to provide our children with
leaming incentives, structure your classroom environment,
seek help in discovering the reason for failure, sot limits,
establish routines, be understanding--yet demanding, and
most important, realize your trus potential as human beings.
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Set high and realistic goals for each of your pupils
and being the confident persons you are, they will
know what you expect of them. Should you fail to
achieve your goals, be accountable for your fallure,

Finally, I ask you to remember our pupils exercise
astute judgment in evaluating teachers. They
Judge you for what you are and respond accordingly.
* Inseourity, fear, superficial planning, and
insincerity are immediately discerned by our pupils
for they are qujte familiar with these behavior
patterns, Let's hope that our planned cooperative
efforts will dispell these if they now exist,
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The Scheduling Process for Participants

I realized that our school schedule, as organized at that
time, presented very real problems for scheduling these staff
development sessions and that a revised schedule might better

lend itself to planning for total teacher participation.

Prior to revising our schedule, I had to!

1. Assess the human and physiocal resources available for
making the desired schcduling possible.

2. Interpret to the staff the need for a change in their
schedules if the desired staff development program was
to be‘impleﬁented.

3. Secure ;nput from all affected staff as to the available
alternatives for changing teachers' programs.

4. Select the best alternatives and then interpret its
choice to the staff.

S. Commit prbgram changes *o writing.

6. Implementation of new schedule.

The new schedule has been in operation for weeks and its

value attested to by most of the staff.
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An assessment was made of the preparation periods nesded
and the clusters available to afford these preps. This
agsessment revealed that a total of thirty-six preparation
periods would be needed 1f each teacher of reading, mathematics,
science, language arts, and sdoial studies were to attend a
work;hOp in thelr areas of specialization. Since some teachers
taught in two curricflum areas, they néeded coverages for
two periods if my ‘plan to compensate them in time for workshop
participation were to be implemented. A review of cluster
periods available revealed that forty periods were available
from clusters for coverage, howuver, this number was reduced
to twenty nine if I were to honor my initial commitment
to the instrumental music, art-photography, and library
teachers. I had promised, in September, to reduce the teaching
loads of these teachers, in order that they might perform
other essential tasks related to their classroom performance.
Following thro&gh on my promise to offer reduced class
coverage prdgrams to the teachers cited, twenty-nine periods
were available to compensate teachers for workshop

participation.
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Sinco thirty-six periods were needed to compensate cach
teacher for each workshop attended and a total of twenty-nine
periods wero available, I was short seven periods, To solve
this problem, I referred to Artiole IV. 3. sub section b.ls
of the contract between the United Federation of Teachers and
the Bo;rd of Education of the City of New York., I interpreted
this provision of the cbntract to mean that a principal might
use a teacher's preparation period for conferences or staff
development. Using this interpretation, I was able to
compensate each teacher for participation in one workéhop
and to use one of the teachers preparation periods if he had

to attend a second workshop,

At our initial conference of the school year in September,
the staff was advised that our schedule would be revised at
mid-year. As explained, these revisions would be made in order to
expose the children to a wider rangs of cluster specialists.

For example, a class which had been going to the math lab, would
now have Hispanic Culture and the H.C. class would have math lsb,
In our new schedule, provisions for cluster changes would still be
made for cluster switches, however, the focus would now be on

making provisions for teacher workshops.

15
Op. cit,,
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Our previous experience with the staff had indicated
that they were resistive to change. I considered the fact
that they would be espeoially concerned with changes in
their programs since this would mean for many, changes in
lunch and preparation periods. They had established certain
routines and formed relationships with their colleagues
with whom they had comm;n free time and changes in schedules
would interfere with these established routines and relation-
ships. As a dofense against this eXpected resistance,
several approachés were used:

1. The Staff Assessment Committee provided an on-
going evaluation of the schools Staff Development
Program and made recommendations as to the direction
this_program should take.

2, Teacher sharing and intra-visitations were encouraged
with a view toward helping teachers recognize the
talents within their ranks and the need for a structured
means of sharing these.

3. At our November General Conference, the staff was advised
of the possibility of scheduling them for staff development
workshops and affording them six preparation periods per

week rather than the five provided for in their contract.
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Although)the teachers!' contract provides that some of the

five weekly preparation periods may be ueed for staff

development, I waé aware that the teachers might resent

giving up this time since supervisors were not permitted
. 40 use this time in thei; recently expired contract.

Tnhe Staff Agsessmextt Committee and union chapter chaifmen
were the primary sources of staff input regarding the new
schedule. From their formal and informal contacts with menmbers
of the staff, we were able to develop a schedule whiéh rerlected
the wishes of.our staff, Some of the pertinent areas of staff
input are r oted below:

1, What classes should or should not continue with their

cluster teachers;

1.1 Because of the skills and talents involved, the
instrumental music classes were continued. Classes
whicﬂ had taken Afro-Puerto Rican History and Culture
during the first term were switched to another area
for the second term.

2, The days and periods of each scheduled workshop.

3, What curriculum area should be cut in order that the

teacher might participate in the workshop,

3.1 All teachers teach in two curriculum areas and they



decided, on the basis of their pupils needs, which
of the two areas should be reduced by one period.
The new schedule reflected a reduction in the

suggested curriculum area.

Cémmitting the program to writing was an especially
difficult task because of the many variables to be considered.
However, but for three exceptions, we were able to write and
implement a schedule with the basic components we desired.l6
The exceptions encountered in writing our schedule are noted
below! R "

1, There are twelve Language Arts teachers and we were only
able to schedule eight of them for the workshops in this
area.

2. We only had twenty-nine cluster psriods to use and,
therefore, we could not compensate any teacher for
attendance ;t more than one workshop period. Those
teachers who taught in two major curriculum areas had
to use one of their five preparation periods for
attendance at the second workshop.

3. Staff limitations prevented us from scheduling workshops

"for individualized reading teache}s.

16 Appendix ME"
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As planned, the new schedule was distributed to the staff on
Friday afternoon, December 22, 1972, The schedule was given out
at this time in order that teachers might study it over the

Christmas vacation,

On' Monday morning, January 2, 1973, all classes were contained
for the first three periods. During this time, each teacher posted
the schedule for his class on the chalkboard. The pupils' copied
and discussed the new schedule. In the afternoon, the classes

began to change and follow the schedule as written.
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PROGRAM FORMAT

The C. S. 3k Staff Development Program was primarily
concerned with developing staff expertise in the areas of
reading, mathematics, language arts, social studles, and
science. Initially each staff member responsible for
instruoction in a given ocurriculum area, attended one
forty-five minute WOrksbop per week in that curriculum
area. This attendance pattern was followed from the first
- week in October, 1972, when the workshops pegan, until
March 1, 19731when as the results of a union greviance, the
attendance pattern was ohanged.17 The new pattern of |
workshop attegdance-provided for staff attendance at their

respective area workshops bi-weekly.

Our initial workshop sessions in each curriculum area
were concerned with helping the teachers to develop those
requisite skills pecessary to diagnosing pupil needs,
selecting the appropriate-materails and approaches which
might help to meet these needs, and to evaluate their
effectiveness.18 The experiences of the staff were practical
and related directly to what they were doing in their

classrooms,

17Appendix ng

18Appendix ng
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At the end of each workshop session, the participants
exchanged original tasks related to the days session. During
the period between workshops, they were to perform the
selected tasks and discuss their outcomes with the persons

‘'who pre.soribed the task,

As we passed the iqitial phases of the workshéps, the
supervisors became less aotively involved and served more
as participant observers, The stéff members assumed leader=-
ship roles demonstrating special techniques, sharing materials,
presenting special problems, inviting and scheduling reséurce
persons, etc. A data bank for materials, lesson plans, etc.,
was established. Each participating staff member was encouraged
to assume a leadership role in his area of competency during

at least one of the workshop sessions.

Assignment of Tra}ners/Consultants

Since the Staff Development Workshop content evolved
from the felt needs of the staff and as a result of their
ongoing evaluation of applications which emerged from'the
workshops, the assignment of trainer/consultants followed no
set pattern. These resource persons were assigned on the
basis of need in terms of the topic, skill, etc., being delt

with and thelr special areas of interest-competency.
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The Monitoring Syatem

Staff check-lists were used as a means of monltoring each
workshop session. At the end of the session, the staff
members completed the check-list indicating his perception of
the days session in terms of his particular needs and interests.
Other chéok-lists were used by area supervisors as guides in
helping workshop leaders %o prepare their presentations,

demonstrations, eto., in terms of the special workshop group.19

Classroom visits by supervisors as well as peer inter=
visitations were used as tools to assist the participants to
tailor their clhssroém performances in terms of specific goals
and to assess these performances. In this respect, peer visits
related primarily to process and pupil/teacher interaction while
the supervisory visits related to the total learning environment

within the classroom,

Supervisory conferences with staff members were primarily
informal and held as the need indicated. As an adjunct to the
supervisors evaluation of teacher performance, peer assessments
were encouraged. At the beginning of each workshop session,
the area supervisor related to the group one or more practices
he had observed during his classroom visits. The group was then

encouraged to react to the practice reported.

19Appendix RN
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From these experiences the staff participants were
able t0 cooperatively identify those kinds of specific competencies
needed to carry out specific plans; having shared in the input,
they developed feelings of ownership for the conclusions

reached.

Teacher lesson plags submitted weekly reflected an ongoing
application of the prinociples and skills developed in the
workshops.20 As indicated earlier, at the end of these workshop
sesgions, each staff member chose a task that he would work on

between sessions. Evidence of this task development appeared

in the teachér's plans.,

Coordinating Activities ‘

A representative from each of the workshop groups was a
member of the Staff Development Committee., In our bi-weekly
sharing/planning sessions, these representatives gave the
group a summary ;f their groups activities. A digest of these
summaries were presented to the total staff through the minutes
of the Staff Development Committee. Specific suggestions for
subject intepration wera shared throneh the menthly
"Systems Approach to Instruction' which was filled out by each

teacher and shared with the teachers in his block.21

20Appendix nIv
?Lappendix " o
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TRAINING FORMAT
Supervisors/Consultants Sessions

The area supervisors served as coordinators/trainers for

the workshops in their respsotive areas. As a group, we
cooperatively planned and developed content for the first
four workshops since these were all directed toward schoolwide
needs. After the first six sessions, responsibility was

gredually shifted to pa;ticipating staff members.

The consultants and district staff members were only
involved in the workshop program as the need arose for ‘
assistance anq direction in areas of their special expertise
8s g+, a reading consultantlfor the "controlled reader", or

a mathematics consultant for the "computer-math" program.

Staff yarticipation in planning was continuous from the
inception of the program. In addition to their active
participation in the respective workshops, representative
staff membsrs served on the Staff Development Committee,

the group which determined the direction of the workshops.

Very few interclass visits were scheduled by the
supervisory staff. Supervisors did, however, note in the
"Take a Look" section of the Weekly Staff Bulletin,
commendable practices in various classrooms and encouraged

staff members to visit these roomé.
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For those teachers in need of special help in olassroom

management, visits were scheduled.

Informal supervisory observations were held regularly.
These 'obgervations were usually delimited to one or two
specific areas in which the observed teacher had expressed
some concern. Informal observations were of short duration
(10-20 minutes) and were usually not documented. Following
the observation, the observed staff member received a short
hand written.note from his observer commending him for the
positives in the lesson and offering specific suggestions

for improvement, if the need was indicated.
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Staff/supervisory conferences were usually informal
although goal oriented. At the ond of each conforence, the
supervisor and supervisee usually agreed on common goals
the asupervissee should work to achieve. These goals may have
referred to rersonal needs, pupil/teacher relationships,
classrobm management, etc. Each new conferqnce was initiated
with a review of the previous goal, the established need,
and a discussion of the degree to which the supervisee had
moved toward the achievement of his goal(s). Some of the
goals were generated by all the members of a curriculunm
area. The workshop participants cooperatively evaluated
their individual and collective movements toward the achieve-

ment of these goals,

Intervisitations for the purpose of observing c¢lassroom
practices were considered vital to our staff development
program. These visits were planned by individual staff
members as well as supervisors and usually related to
activities going on in the workshops. Teachers seeking to
learn a particular skill or approach as well as those who
had evidenced success in the concerned areas, were encouraged
to demonstrate their levels of proficiency. The demonstrations
by skilled teachers served to verify the workability of
gpproaches discussed in the workshops. For the learner who
demonstrated, the activity served as a test of the applic-

ability of those skills and approaches developed in the work-

shops.
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Considerable attention was given to peer evaluation
of the positives as well as negatives in these demonstrations.
Since the demonstrations were primarily staff motivated, and
informal, they were positively regeived and considered

non-threatening.



EVALUATION

The C.S. 3l Staff Development Program which is the
subject of this practicum, was developed around
Daniel Stufflebeam's CIPP model of evza.luad;ion.22
Following the CIPP model through each of its phases,
the writer, with the asgistance of his staff, was able to
develop and implement an educational program designed
to mest a specific ldentified need in his schoel. The
conception, development and implementation of the program
covered the fifst thres phases (Context, Input, Process)
of the CIPP evaluation model. Having completed these
phases as described in the body of this paper, an
assessment of the program outcomes, will satisfy the

"Product" phase of this model.

The fact that mora than eighty-five percent of. the
pupils attending d.S. 34X were achieving below the level of
minimum competence in reading and mathematics for the 1971-72
school year was a matter of great concern for the writer.
Since the puplls attending his school were not a select group
and were representative of pupils frum any average urban
poverty area, he theorized that the problem of low pupil

achievement rested with the school and not its client

populatioen.
: Q ‘2Daniol Stufflcheam, et. a., Educational Evaluation and Decision
;IfRJf: Making, PDK National Study Commitiee on Evaluation,

F. E. Peacock, Itasca, Illinois, 1971, P, 228-235.
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bhen the staff assessment committee considered the
problem, they too agreed that the school was failing and
not the pupils. An outcome ‘of this expressed concern
was a recognition that the staff needed to develop
certain expertise and attitudes if they were to of fectively
meet the needs of our pupils and thus, have an impact

on their level of achidvement.

Some of the specific staff needs which the Staff
Development workshop attempted to meet and the resultant

outcomes are the subject of this evaluation.

Provisions for Participatory Learning

Throughout our school, stress is being placed on the
development of critical thinking. On visits to c¢lassrooms,
the writer has noted that teachers are primarily using
questioning techqiques which ask pupils to discover
connections, explain phenomena, and apply previously

learned knowledge.

Other indications of increased teacher provisions
for increased participatory learning on the parts of

pupils is to be found in the classroom management process,
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Our classes are hoterogenously &rganized and grouping

for instruotion is necessary. The teacher, during a given
period, works with one group while two other groups

work independently on assignments suited to their ability

levels. There is considerable sﬁaring between these groups.

sUse of Materials and Regources

Our teachers are making greater use of the materinils
and resources evailable to them. Idstening stations have
been placed in all reading and mathematics rooms. These
gtations are qged throughout the school day for independent

group activities.

A1l classroom and cluster teachers are making use of the
AJV.I. resources available to them. An average of three
films/filmstrips were borrowed from the resource center each
day during the 72-73 school year. This usage represents a
two hundred percent increase over the number of films/

filmstrips borrowed during the 1971-72 school year.
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Provisions for Diverse Learning Styles

In all but four of our ﬁlassos, wo are realizing success
in adapting our instructional program to the learning styles
of our pupils. Qur efforts in this area have been enhanced
by the bresence of an auxiliary teacher in eighteen of our
twenty-seven classes. These auxiliary teachers assist the
assigned teacher in implementing a number of instructional
activities designed to mest the special needs and learning
styles of our pupils.

Use of Preparaiion Periods

The workshop forinal. provided a variety of activities
for the teachers to engage in during their preparstion
periods. Since these activities were out-growths of tﬁéir
cooperative efforts, they did not resist engaging in them,
Intervisitations, sharing, cooperative planning, super?isor/
teacher conferences and parent-teacher conferences were some
of the activities which the staff engaged in. To date, the
staff has generally continued to make constructive use of their

preparation periods,
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Staff Self-Actualization

Our Staff Development Program could not provide for
complete self-actualization, however, the interaction
of staff members during our training sessions did
providp us with some insight inio their wishes., In
support uf these wishes we did the following:

1. Except for assféning preparation and lunch

periods, the teachers were free to plan their

programs, choose their materials, an& select

the teacher with whom they would be paired.

2. A school-wide activities program has been

implemented. This program allows each teacher

the freedom to organize and conduct the extra-
curricular activity of his choice during the
school day.

3. We will continue a modified form of our

Staff Development Program.
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Supervisory Support
Prior to implementing the Staff Dovelopment Progran,

the staff rated Supervisory-Staff relations as strained.
A survey of the s*aff on this point at the end®of the
workéhop eamed a rating of "excellent", The supervisory
measurés now being used are viewed as non=threatening

and constructive by the' staff.

Teacher Expectation

The writer did not use any objective means to
determine the'extend to which teacher expectations
influenced th; achievement levels of their pupils,

A review of the literature however, does indicate that
teacher attitudes do make a difference in teaching and

they do have an impact on pupil achievement., In our school,
the large number of pupils referred to supervisors for
disoiplinary reasons and the level of assignments in the
classrooms indicated a need for improved teacher attitudes
and expeotations. As a result of our Staff Development
Program, we have witnessed positive changes in the behavior
of some of our teachers. )We interpret these behaviors

as indicationé of improved teacher expectations and
attitudinal changes. Some of the desired behaviors noted

are now listed:
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1. Prior to implementing the Staff Development Program,
teachers constantly referred pupils to the office for
disciplinary reasons. For the current school year, only
five pupils have been referred.
2. Teachers are now grouping and adapting their
instruction to the ability levels of their pupils. Prior
to the Staff Development Program, most of the teachers
were not grouping and generally directed their
"whole class" lessons to the ability levels of the low
achievers, '
3. Meaningful homework assignments are given in all classes
daily. It w;s diffioult to have all teachers assign
daily homework prior to the Staff Development Program.
L. Many teachers are observed conferring with individual
and groups of pupils during their preparation periods.
5. Teacher use of a variety of instructional materials

as alds to promoting pupil involvement.is in evidence.,

Staff - Other Perception Scale

Information concerning teacher understanding of the
importance of course content and their abilities to
transmit/elicit information to and from students, to
select and devise appropriate learning activities, was
obtained at the inception and near the end of the

Staff Development Program.
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From this questionnaire, two sets of information
were obtainedy .one from the staff and one from supervisors
and oconsultents. In both cases, the responses were |
remarkably sindlar as presented in Table 123 ard
Table 2J2h The greatest difference in opinibn
between the ratings for supervisors/consultants
(Table 2) and Staff's S;lf Perceptions (Table 1)
at the inception of the program, was the t?ndency of
the staff to rate themselves higher than the
supervisors an& consultants. Staff knowledge eof course
content was the sinéie item of the nine (9) item scale
in which fifty percent of the staff rated themselves at
the highest point on tho =mcale. Most staff members tended
to rate themselves in the direction of high to highest
on the remaining eight items. At the end of the practicum,
seventy-five percent of the teachers were placed in the
first and second categories by the staff as well as by

the supervisors and consultants.

23Table 1l - see P. 53
2hrgple 2 - see P. Sl
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SKLF _PERCEPTION SCALE

RATINGS

GATAMMUS B

¢« Undovatand major aueriontum aron content, principlos, 528 L% 3% 1%
~ thotr dovelopmont, applicalion,

+ Effectively transmits curriculum content to pupils 354 su% 108
as evidenced by their mastery.

. Seleots and devises appropriate activities for Nng 608 1 1%
~‘effective learning.

&

s e

+ Recognizes and utlilizes appropriate learning 27% 59% 11% 2%
resources of the school and community. :

+ Presents a lucid explanation of course concepts g 53¢ w0 2%
.and prineciples. ‘

+ Oathers and interprets data and information in a 3% shE  10%
manner that pupils find interesting and meaningful.

. Relates concepts and principles to pupil 36% 528 vk 2%
~ experiences,
. Evaluates pupil learning and diagnose their h2g 53% L%

learning difficulty.

+ Provides appropriate cognitive enccunter for 35% 58% 7%
~ student(s) to insure academic mastery.




Table 2

be

TABLE OF RATINGS BETWEEN SUPERVISORS/CONSULTANTS

student(s) to insure academic mastery.

CATEGORIES B (Q)High 2 3 b

1. Understand major curriculum area content, principles, 25% 538 194 3%
their development, application,

2. Effectively transmits curriculum content to pupils 2L% Lt  26% L%
as evidenced by their mastery.

3. Seleots and devises appropriate activities for 22% 508 26% 2%
effective learning. * “ :

i, Recognizes and utilizes appropriate learning 20% heg 328 6%
resources of the school and commnity.

5. Presents a lucid explanation of course concepts 16% 518 263 7%
and principles.

6. Oathers and interprets data and information in a 20% 53% 204 6%
manner that pupils find interesting and meaningful.

7. Relates concepts and principles to pupil 20% Wz 308 9%
experiences,

8. Evaluates pupil learning and diagnose their 234 L4g 258 8%
learning difficulty.

9.' Provides appropriate cognitive encounter for 19% 298 Leg 10%
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CONOLUSTON

By promoting positive changes in the behaviors of C.S.3hX
staff members, this practicum has achieved its primary objective.
Through these changed behaviors, our teachers are demonstrating
an understanding of and administering to, the learning behaviors
of oué pupils. The impact of these changes are noticeable
throughout our school frogram,

Analysis of Metropolitan Achievement Test Results

The Metropolitan Achievement Test was used as the
staidardlsed toodl by which pupil progross was measured.  The
test measured pupil mastery of basic skills in Reading and
Mathematics. The results of pupil performance on the M.A.T. is
presented in Table 3,2S "A Comparative Analysis of M.A.T.
Results in Reading and Mathematics, 1970 - 73",

These results indicate that the pupils tested in April and
May of 1973 performed better in both reading and math than similar
pupils in the same grades at C.S.3)X during the years 1970-72.
In reading, the pupils achieved from five months to four years and
one month above the achievements of their predecessors in the same
school., In math, these same pupils achieved from five months to
one year and three months, above their predecessors. Since a
concerted effort was made during the Staff Development Program
to improve the abilities of the staff to achieve positive educa-
tional results and these results did indeed occur during this

period, one cannot deny the influence of teacher performance on

pupil achievement.
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As indicated in Table 3, pupil achievement on the word
knowledge section of the reading test was far greater than
their achievement in comprehension. Recognizing this
disparity in reading achievement, the staff was divided
into four groups and conferences, devoted to a discussion
of thé questions, ensued. Questions such as the followings
1. The 1973 M.A.T., scores in reading reflect disproportionate

levels of achievement for our pupils in word knowledge

and comprehension. Our school average was approximately

two years above grade in word kmowledge while the average
-was* approsimately-one yoar'helew grade level in comprehension.
1.1 How do we account for this disparity in reading resulis?
1.2 What steps can we take to insure greater upward

congruence in cur 197, results?

In summary, the groups generally agreed on the following

in response to question 1.1:

We had much to substantiate our vocabulary scores...

1. Words of the Week

2. Guided Vocabulary Lists

3. Practice in test taking

L. Integration of vocabulary in all curriculum areas

5. Teachers by and large tend to teach for recall and
neglect other comprehension skills,

6. Word knowledge is easier to test than comprehension.
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The responses of the staff to quostion 1.2 -« what can we
do, aro noted as the groups presented themt
GROUP A

1, include more comprehension questions in all subject
areas involving inference, critical thinking, etc.
2. place more emphasis on test taking techniques.
3. Practicet
drawing inferences
titles
contechMal clues
main ideas
li. stress motivation in reading materials used.

GROUP B

Increase emphasis on critical thinking (why, how, etc.)
Good source for critical thinking. We could reproduce
1 fable per week school-wide with questions.,
l.—*Assop's fable:z
2. Teacher invented stories with thinking questions
as focus,
3. Use of postry, cartoons, etc.
i, specify aims by children's questions;
5. build up a bank for c¢ritical thinking such as data
bank; teacher-resource materials.,
6. Teachers' questions geared to critical thinking
at times (how, why) rather than finding facts (whai, who, etc.)
or specific information all of the time.
7. Dramatization - oral questions lead to understanding
affective needs.
8. Creative writing -~ "What would it feel like 2
"Why do you think n
9. Have children write questions (how, why, etc.) for
their own mimeographed stories; i.e. Why dv you
suppose _? How can you tell that ?
10, Use of fables, etc., at least once a week.
11, Establish a committee of teachers (see #Y) to gear
questions of critical thinking to storier of different levels.
12. Coordinate listening skills i,e. rec rds, tapes, filmstrips;
stories that can be read to children., Children need listening
skills development to significantly improve ability to engage in
analytical, critical thinking.
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GROUP C

1. Develop battur questloning techniques by all teachers.

2. Streas critical thinking morc,

%, Test children (Teachors tests and Systems) with

(e vame format as thoe M.A.T.

4+ Provide schoolewide sample comprechension

questions in all curriculum areas. These quoestions

should cooporatively be developed by teachers and supervisors.

GROUP D

<
1. EBvery teacher should introduce paragraphs with reading
skills incorporated in them. This should be done in
every subject area.
2. Lessons should be approacthed and geared to the children's
getting facts, drawing conclusions, and making inferences
for themselves.
3. Just as we have '"Words of the Week", maybe we should
have "Paragraphs of the Week'", These paragraphs should
cover varied topics, with, questions geared to developing
comprehension. (Inference, main idea, getting facts,
predicting outcomes, conclusion information, etc.).

Analysis of Pupil Attendance

The monthly average percent pupil attendance is presented-in
Table IV?é' As indicated in Table L , the percent of total pupil
attendance prior to F;bruary, when this practicum began, had never
gone above 85%, The total average pupil attendance for the period,
September-January, was 83.4%. However, the Lotal average pupil
attendance for the period of the Staff Development Program

(February-June) was 90.2%, an increase of 6.8%.

26
Table I - See P. 60
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Since the Staff Development Program focused on helping
staff members refine their abilities to racognize and
satisfy the ncedsof their pupils, it is reasonable to
assume that school, through the improved efforts of
these teachers, became a more appealing place for the
pupils. As a result of'their increased satisfaction
with school, the pupils were motivated to come tn school

more regularly.

The percent average pupil attendance during the
period of this practicum was higher than it has ever been
for a similar peried, during the four year history of

C.S. 34 as a school organization.

FURTHER APPLICATION

As individuals, we all differ in manner, personality and
approach, Becausé of those inherent individual differences,
our approaches and reactions in any situation will conceivably
be different. Because of these differences, one cannot say that
- the exact Staff Development Program implemented at C.S. 3 can be
duplicated in any other school and realize the same results. The
writer has however, shared his experiences in this practicum with

other principals in Community School District 12. As a result of

this sharing, three principals in the district have implemented

similar staff development programs in their schools this year.
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. : (2 ! 2 . .
\u v h.m-:o aéo at tho point in timoe whon wo rocognize the noud to dovelop
for our staff a district wide progran of in-service stai‘f: development.
- Such a plan must address itself to tho needs of aJJ. our inst.motional porsonnol;
paraprofessionals, teachers, guidanco counselors, supervisors, awxilliary
. personnel, etc, In order to accomplish this we must do the followings |
1. Asseas the needs of all owr sba.i‘f members as poroieved by tho

staff mmbers.

(a) needs based upon exbrinaio mot!.vation, eg
. dcensing reqtnrements, salan' credit, :

‘ ; eto. IR ‘:‘ -';‘.'.,
, Lot (e needa based upon int.rinsic motivntion : o Ll
R TMOUREEE YR 8.8+, professional growth, self improvameay, - .
¢ .

_ professional and non professional interest, - . .
2. Detemine what resources are availabla to meet t.he needs vo lha.w.re iden-‘ B
tii‘ied. Thesa resources inoclude those’ sponsored by the Ofﬁ.co of
, Personnel of the Central Board, the comunity School District, o
, Iand thoss resourcas ‘availablo through soms cqoperative.ventuxe
_between a local college and the local education agency.
3. Davise a plan for the utilization of the e&d.sting resources .and a
. Plan for ‘supplenenting these resources. . |
L. Identification of members of our school starfs and distrxict sta.ff |
- who possess the skills and knowledge Yo seek and the ability to
B successfully share expariences, skills and knowledge.with other
' ,' staff members, \ ' .

A first step in plaming is itep )/1 above, To this end cach school in the
district should put together d "Stall Development Team"., This group, chosen._by
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the staff would then begin to identify the neéds of the school in the area of

tafl developnent'.\. Further, this gmup should address itself to the l‘ollowing

: dd.i.tional questions. .

-

1. What is the role of each interested party -- teacher, parapro-
fessional, student, parent, school administration; district
administration, community central 6ffice, teacher training
institutions, unions, edncatim-concemed orgamza.t:.oné" . )

.. 2. What are the stmngths and weaknesses of the present in-service
programs in temms of what we seek in in-servica train:lng?

) A Leadership

O

- B. . Coordination e

-(_-: .

o ciws F

. 'c. Direction

~ D.  Supervision - - P
E. Instruction . . ' "
F. Content

G. | Format

An important factor is thzt the organization of the "Staff Development Team"
done by the staff itself. lembership on this team should come as a result of the
f's 1dentifica.j:.ion and designation of those persons who the staff feels can best |
present the vlews of the staff. The "team" .,hou.ld have representation from all
e groups of the educat:.onal f.mily, teacker, paraprofessional supervisor, etc. _
t we wish to do, is not only dévise a plan for in-service-training but to devise

plan in which the staff can feel i. has "ownership".




! ! L
I¥ JO0W O3 POUDTSIP ST *D°Y°5 oYL ‘30§ IOY30 3y3 o3n3y
=138ULD STRUOTSSOJOIdRIRd pUE $IDJTUTPIVOD ‘SIUSTATRINS
f8I310LD3} OTTYA TOUUOSIOD UCTIVINPT Ju pavog A3TD YI0A
#ol palordua~udu oav oy sjunied jo $US JU UNWTUTW © Y3ITM
PozIuEbIO ST JdTYSIBqUIU DSOYHs (*D°v°S) TTOUNL) AICUSTAPY
TOOUD3 B DATIOTIIO OIOU UDAD DY2ud UF pUL I3RATIONDI O 2°2

-

*SSUTTUTIILTD STLOTICA OY3
3O UOTIBILOIUT YT UT STTTAC duToaodp U TYA UUTl
- =OUIISUT JO SPOYIAL DZTTLITAIX o3 A1vssoosu jeas
O3 103 sueaboad outureayz Bujub-uo apracad oL z2°t1°2

* sobueyded

TRUOTIONIISUT PIZTIPNPTATPUT I0/PUR S3U2PNIS D130

30 sy3budrls ay3z uodn buyzTyelydeo Aq sjuopnys
Y3 FO SIEIDUNRIM PIJUDTPUT OY3 IPJ IPTAVId OL T°T°2

BT YOS T Ry

TUOTIDNIJISUT Puv umInodTIIND UT sSwopqoad ..
JO UOTINTOS dYy3z 03 YdroIUd? DTITIUDTIS N3 sdzTseyduds ‘
YOTUM D2OUSTDS pue soTI2WdyIew ‘Hulpudx uT TOOYds yors I03
sueaboxd sayjenteas ‘sarizdirosoad ‘or3soubetp dotoaap oL Y-z \40

T . I}r
LGT-2L6T ~ ST@OD IDFIISTA) °*2Z

'." a",:f

)
-

*juopuajutaadang
A3Tumuo) ay3z wox3y puv pavuy TOUYDS AJTUNUMOD AY3 WOl obessou
POSOTOUD 3Y3 IO UOTINQTIISTP ITqIssod Isopin 3 piojjv oseard

aF e M ey

TouuOsSIad ZT 3IDTIISTA TIY O3 OwWodloM °T
K ‘

v
[ ]
IUDUIBTIUDY puUR SITPRT
’ STOOYDdS [TV 3JO Speal :0]
ZLGT ‘aaqudog JudpudjUTIOANG A3 Tununioy
SIATTI ‘3 NOLTAd
LSPOT °A°H ‘XU0Xg ‘aNUIAY JUOUDI, ISVF 30L
- ¢T LOIJLSIA TOOHOS ALIMMGI0D
) | A e
vt of uls XTANBIJY ) - ,

\,Q FIAET-Z7 6T ‘T *5ir ID1307 JUTNOTITN 13TIqET
7

O
. =~

&l
e

u 1dod by ERIC.
FulTextProvded by ric Y

r



*TTdnd 2Yy3 4 yJawab
OTUOpROR 2Yy3 83633 POZIPAVIULIS uoxy poaynboe ,e3ep pavy,
30 09sn oyl ybnoaysz £3yyxsa o3 pue #A0Ys 03 anurjuud of

. ‘PTTUD Yd®D I03 1aud OTTFuld ny3 ur e3vp
Te2T3I8T3w3s Aq povpnl >q [TIM pue UoTIONIISUT Wo0X
=SSLTD TRWIOU JY3 Juruaiduns TTTA SOTITATION OSOYL Ty 2

"SITTYs oTseq axtndov 03 sSTTUNd Y3 UToYy 03 A1ussaosou age
YoTYs ‘papTavad uvoq 2aRy (SICTOSUNOD souwpInd ‘sxoayaom
TRID08 ‘s3syburtonyondsd ‘sTruorssojoxdeaved) Touuosaad
bue sSTeTIajew [RUOTITPRY  *S3judpnls OIATIEOp ATTruoT3zEONpRO
pue ArieoTwouddo ‘PRUTFOP-ATIVDTO 3ISOW Oy Fu S3IUIDADTYOR
JTWopRde ay3z osTRI 03 paxead ATTed13100d8 aae soAaT302{go
oS0y sweaboxd STUsSINqUTIHST TTe UD3JTam So JuswaTdur OF
. - . ®
4 *SpOOU DATONFIE ITOYl
I03 op¥A0ad TTT4 YOTyM JUDUUOITAUD DU D3PI OL Z°€°Z

*3T98 JO $SOUDILMAR uR UBjYSTOY ITTA YO2TUM simaooad
. bu3lTIAY Y3ITM ObIeT v AITUNnEIOD AU3 DATLAUT OL T°f°Z

“PTIuM B3 03 pue Y3 SUI 03 SUOTINGTIIUOD ITOY3 UO sno0g

U3 ddueyud O3 POubIsOp daw UYITYM SOTITATIOV JUTDADP O

.

.f

»

. *SueIbIId ATQUSINTUTOI pue AADT-XD3

103 S8TwLUD DTIISIP pur TVOYds jo uotT3jejudwoTdur puv Juou
~dotoaep syl o3uy 3Indur ue 9ARY 03 X9pIv uTr ATy3juow 3seag
3T 300w O3 PIULTSOP ST °D°Y*S OYL *30G IOYIO 3yl oINng
~T3IBUVD sSTRUOTSSIJOIURIRd pPUE SIDFTUTLIVOD ‘sausTAIDddNS
‘sIdyORO] ITTYA TOUUOSIOd UOTILOND] JuU paeog A3TD a0l
A3 pakordus-uou s Gy sjunaed FO 0§ IV UNWUTUTWU U YITé
POzZTu¥bIO ST JdTYSIAqUIL Dsoyn (°2°7°S) TrouUnu) AaustApyY
TOOUD5 B SATIOTFFO DIOW UDAD DYou U3 puUL DIVATIONDI OF

-

N

I

TSTUTTUTILTID STOTIRA oY)

3O UOTIRALDIUT HYF UY STTIYS duTaAadp UyoTYA ULTY

-ORIISUT JO SPOYINU DITTLITADI 33 AIesST00U jJeszs
93 2103 suexbuxd oututeayl HutLb-uo optaQad oL ¢°1°2

L]

*sobueyoud
TRPUOTIONIISUT PIZTTRNPTATOUT I0/PUR SIUDPNIS IINIO
30 sy3busxls ay3z uddn burzTrezTdeo Aq sjuosnas

943 JO S9882U2IN PIJUITPUT OY3 I0F IPTAVIU O T°T°Z

L)

.

*UOTIONIISUT PUP wATNITIIND U suwoyqoad
wsh JO UOTINTOS DYl O3 YOPOIUd? DTITIUDTIS 73 sazrseydud
’ YOTUM DDUSTOE pur sOTI2udiedl ‘HUTpudl UT [OOYDS Yova I0J
¥ suexb01d sayaenteas ‘oarzdraosoxd ‘D13soubetp Jdotoaap of

-2 -

— >

o 03 PUR 3IDTIISTP I00 JO sOF3IFIOLew oTUID oy JO abvur-JTOS

§°T

3 4

A 4

~4

-

<

—

Q

Aruitoxt provided by Eic:

E



&5

Lab & os v acmose

’ .
NNV Ad0D 1538 | : .
”
wL) vy n
AMEcp'ar Trssiw | Mpss'n ad Ivussny
S e oo -gy T¥IM UM -0y 227 epm .
A0y MiLe TV srdmy FOUVO) HLY Swary IO HL9 H
LR W 22 W R A W P2 W Y S L T A 2| .
4?!. PUETAL A& ~ At O gL 1 2L M .
| A ; 4
- ._ 3 1 ‘ ) P l|lw o
Sty b 3 L ] ]
L £ ..h : w “ i } 1 .w MER
3 ‘.“ K w e i ! \ LI
- 4 ” “IJ et : L~ ) . - ] . . w~ >
SRS i T s VAR I S S
||m. _ “ JJN lﬂl.h Y X nuﬂ.. Lo - . A r.h.u .ﬂ..
il el T T AT N M o S 7vm V00 1 Loe . SE )
e .M ,..-W.m-..c u. .Pw : 0 4 v \ﬂ-ﬂ.\.. 1 u Wmﬁua. ﬁ,.muh-
i e o | Y, T 3 .
) ‘-i’.,uh s J.A —N.u. . TNW!W . ..... F nH P 9.3
” *-... - n. M w ..:.-n .
i SR *lep : - JEN
w;a ) L] w N w N “ J%
[T % ! Ll EEER
o al “
| | \ . 2°h
H :
¥ 37
| ‘1
* | . —bey
. : .

(L E&s — 227 LU N
POTSiN 2D SISy
>P OISy CSIOD)
Xdetm "~ .




Analysis of 0. 5. 34 Reading Results
April 1972 - April 19%3

In an attempt to evaluate the effectivenoss of the reading progml'
at 0.8, JLX, an anslyais of the results of the Metropolitan Achievement
Tests was prepared. To arrive &t a more meaningful and more valid
tnterpreuhon of these rosults, the Pupil population was divided into
three groupss Oroup I consisted of 011 6th year pupils who were admitted
to 0.8.3k between Sopterber 1971 and Janvary 1972} Oroup II inoluded
those 6th year pupila who wore adnitted subsequent to January 1972, end
Oroup IIT inoluded a1l Sth grade pupils, In this analysis, the pupil
population will be ret;rred to as Oroups I, II, & III,

In Word Rnowledge Group I achieved an average gain of 5.k years,
Oroup II, 4.2 years and Oroup III, ks years, This thrust in Word
Knowledge was dus to intensified and coordinated etxforta in Vooadulary
‘Development and the Language Arts. Speoifically, a1l children were
taught a ninimm of ten words each weok beginning in September. The
reanark.able‘ results in Word Knowledge can also be attributed to the ereativ;
talents of the teacher. Each ¢lass egnduoted plays, dramatisations, and

.

quizzes to focus on vocabulary ‘development, Teachers and children
constructed crossword puzsles and cryptograms utilieing the words of the .
waek, In addition to these activities, the homeroon perdod was largely
devoted to drill in the Language Arts.

Although the results in comprohension indicated a satisfactory gain
it vas not commdgsurete with Word Knowledge, The average gain for each
of the three groups was 1.1 years. Wo can attribute this to several
factors: (1) the tendency of many teachors to focus end ¢concentrate on
factual information rather than providing thought provoking and discovery
situations; (2) most homework assignments (research) are faotually oriented;
and (3) 1ittle integration of subject areas.

An interesting observation can be noted by comparing the 1973 scores
of Oroup IIX to the 1972 scores of Oroup X. Both were 5th year scores yet
Oroup III achieved an average of better than one Year, This might be
attributed to the establishment of better work and etudy habits at ¢.8 3l

It 1p recommended that the present program of Vocabulary Dovelopment
be continued and extonsive integration of subject areas be initiated. .



CHARLES L. DUNN C. 8¢ X
PRINGIPAL

SPECIAL O. T. P. S. REQUEST FORM

TEACHER § AREA:
COST AMOUNT
ITEM NUMBER DESCRIPTION PER ITHM \NEEDED TOTAL
¢
TOTALS: $

RATIONALE FOR PURCHASE:

[4
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T0: Mr. Michael Gottlied
C.8. 3%
1031 Yiotor Street
Bronx, New York 10462

 SUNEXOT: Deoision on & Step 2 Conference held on Pebruary 20, 1973 in the Office

of the Comunity Ssperintendent

PRESINT) Mr. Michael Gottlieb, Appellant snd

UF? Chapter Chairman, 0.9. 3k, Bronx
Mr. Charlee Dumn, Principal, 0.8. 3, Bromx
¥rs. Cavols Silverstein, UF? District 12 Represetative
Nr. Oliver Gibson, Speaial Assistant, Distriot 12
Mr. 100 Suomergred, Deputy Commmity Superintendent
Dr. Pelton B, levis, Community Superinterdsat

 Origin and Bagis for the Appealt

In a letter dated Pebruary 7, 1973 Messrs. Louis Sabatelle and Michael

, Muhb requested the conference. They state, "Sume teachers are required to at-

tend two teacher sessions per week and to do so must give up one of their
etion periods. 8 48 a olear vialation of Article IV 3b whish reads as
ovet 'Preparation periods ehall be used for unassigned professicmal work.'! The
teachors involved in this »2iter are all teaching for two er mors years.“

Relewunt Facter

-1 3¢ The Prinoipal providwd 5 unassigned preparation psriods for sach teasher on staff.
“*. 24 Yhe Prineipal established a steff development progrem and assigned periods for ate

»  tendance to eash tescher.

3. Oue epecial treining period, in additin to the 5 unassigned perieds, vas provided

for each tzacher in order to allow their participation in this prograna.

" ke Teachers teaching in two curriculum areas, e.g. language arts and reading, are

schoduled to attend treining sessicns in each area. To do so it ia necessary for
:ho mt.itl: to forego one of the five gontractual preparstion perieds to which he
s o .

i 5+ Tho teachers involved in this matter are all teaching for two or more years.
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Hr. Miehael Gottiled ‘ o2e Yobruary 26, 1973

The question here to be yesclved is centered around the contractual defi-
nition of "unassigned® professimnal work. ' The contractual provision which provides
for sach teacher to receive five preparation periods to be used for unassigned pro-
fessional work does not preclude the teschers! nmeipouen in a school sponsored
staff developaant progrem Mu‘thuo perieds 1f they so desdire. :

There is 0o Lsswe raieed o problen involved in the ¢ and/or

., schedulisation of teschers whe teash in cne curriculu ares sinoe the principal pre-

vided an additionel period to be used fer However, the core of
O e ninilaction of vershars who teash' in tvo curricte

In this instanse the ipa) has "assigned® teachers (in two curriculmm
aress) to staff develepment 4, sessions in such & way as to assure that eve
such teacher would have the oppertunity fer training during a od that the
10 free. It 1s reasonedle to conclude that in this instance "essigment® of
teachers vas a matter of schedulining, It is further reascmable to conclude that
these teachezs perceived the "ssedipment” as an sdninistrative mandate snd that falle
ure to omrry out the assignment would resuld in disoiplinary or punitive sctiem.

The prinoipal showld have removed the element of fear by categorically ine-
dicating the voluntary nature of this “aseigned" period. No evidence is presented
which indicates that the failure to attend the training session would result in pue
aitive or dissiplinary action. The defeots here ares

1. The use of the word "sssigned” rether than sohedulised.

2. The fellure of the principal to meke clear to the teashere
that attendance at se sessions is voluntary and that the
nassigments” are asde in order to facilitate access to the
training session. :

~ 8ince we find that attendance at the training session during cne of the
centractual prep periods is voluntary, there is no basis for complaint, The grie-
vanse 1., wm. Miod.

4 L&Z oy
'?oj;xon ?é\délwu/j

Cormmmity Superintendent

. FRLied)

' ot Mre. Carcle Silverstein, UFT District 12 Representative

My, Charles Dunn, Principal, 0.8. 3L, Bronx .
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STAFF DEV ELOPMENT

WORKSHOPS IN READING 1972-73

1. QROUPING (Organizing Class for Instruotion)

1.1 Purpose of Grouping

1,2 Basis for Grouping

1.3 Characteristios of Effeoctive Grouping
1.l Types of Group Activities

2. MATERIALS (Bocoming familiar with reading materials and their uses).

#2,1 Curriculum Bulletins
#2.,2 Board of Education Publications
#(Covering scope, sequence, and methodology in reading).
2.3 Copies of basic instruction materials currently in ure in school.
2.3.1 Discussion of appropriatiness with regard to s4ill and level.,
2., Directives relative to the Reading Program :
2.5 Considerations involved in using materials.
2.5.1 Appropriateness
2.5.2 Variety (types approaches).
2.5.3 Interesting, motivational, stimulating.
2.5.4 Commensurate with ability level,

3. FLANNING

3.1 Planning the Weekly Program (Skill lessons, individualized
reading lessons, guided silent reading lessons).
3.2 Planning the Daily Program
3.2.1 Plans for Group Aotivity
3.2.2 Plans for whole class activity (development and
reinforcement with regard to ability grouping).
3.2.3 Plans for individualization of instruction

3.3 Teacher Plans:
3.3.1 Mm

«2 Motivation

+«3 Development

.4 Material

.5 Vocabulary

.6 Questions

3
3
3
3
3
3.3.7 Follow-up and homework.

3
3
3
3
3
3

4. IMPLEMENTING THE INSTRUCTIONAL PROGRM{ - PART I

.1 The Guided Reading Lesson
I.T.1 Selecting the Naterial
«1.2 Preparing the lesson
3 Introducing the Selection
i Establishing the Purpose for Reading
5 Reading the Sulection
6 Discussing the Selection

o)
o1
1

1

.

gl e el gl g

L]
.
3
[
.
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STAFF DEVELOPMENT  1972<73 PAGE 2 OF 6 PAQGES
WORKSHOPS IN READING / CONTINUED

5. Implementing the Instructional Program « Part 2

5.1 Tho Individualized Re%g;ng Legson
.1, Philosophy o ogram

5.1.2 Types of Materials

5.1.3 Experiences
.1.3,1 Self-gelection
3,2 Conferring
3+3 Sharing
.1.3.4 Whole Class or Group Sessions for Skills
.1.3,5 Recording

AV, §

v

1
'l
1
1

6. Implementing the Instructional Program - Part

6.1 The Skill Lesson’
8.1.1 Word-Attack Skills

6.1.2 Vocabulary Development
6.1.3 Comprehension
6,1.s Work, Study Skills

.
W e e WM @ W W @ % = @ s W = - @ O W @ @ m % o @ @ W e W » - @ - @ e o e

WORKSHOPS IN MATHEMATICS 1972-73

WORKSHOP NO. 1: CLASSROOM MANAQGEMENT

1, Physical Arrangement to facilitate instruction.
1.1 Cluster grouping of furniture
1.1.1 Teaching area
1.1.2 Independent area
1.1.3 Conrolled area (AVI)

2. Physical Appearance
2.1 Display Areas
2.2 Bulletin Boards
2.3 Decorations

3, Materials.
‘ 3.1 Textbooks and Workbooks
3.2 Supplies (Ordering)
3.3 Supplies (Storage%
3., Teaching Alds (AVI)

4. Record Keeping:
4.1 Rollbook
.2 Daily Attendance
L .3 Recording Test Scores
.4 Cumulative Records
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WORKSHOPS IN MATHIMATICS (continued) PAGE 3 OF 6 PAQES

WORKSHOP NO, 21 Instruction in Mathematiocs
PART I

1. Preparation of and Administration of Mathematiocs Inventory Tests.
2, Orouping for Instruction.

3., Planning .

k. Methodologies and techniques of presenting and teaching subject area.
5. Independent Activities.

6. Enrichment and Remediation,

7. Eveluation and follow-up. S

8. Homework

9. Reporting to parents.

PART II

1. Role of Paraprofessional in the teaching process

2. Use of pubil helpers '

3. Utilizing outside resources,

4. The Mathematics Laboratory \

WORKSHOP NO. 31 Integration of Mathematics in Other Curriculum Areas

1, Reading and Language Arts
1.1 Research of Mathematical literature to include biographies,
problem structure, recording, etc.
1.2 Listening skills
1.3 Poetry

2. Science
2.1 The inter-relation of Science/Math skills and concepts.

3. Sooial Studies
3.1 Application of mathematical skills to the social studies, e. g.
Latitude and Longitude, Oraphs, Population (Census) exports .
and imports, etc.

L+ Art and Music
li.1 Geometry (2 and 3 dimension).
4.2 Tempo

5. Physical Activities
5.1 Sports (per cent, etc.)
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STAFF DEVELOPMINT . 1972-73  (continued)
WORKSHOPS IN MATHEMATICS (continued)

WORKSHOP NO. lis Proparation of and use of AVI Materiale in Mathematics
nstrustion

1, Models:
1,1 Geometrio
1,2 Basioc operations
1.3 Fractional part

2+ Overhead Projector
2.1 Preparation of acetates

3. Films and Fimlmstripsg,
L. Tapes
+1 Professional

k.2 Teacher made
5. Manipulative materials

5.1 Commercially p-pared

5.2 Teacher and Pupil-made
The participants will cmstruct various models,

WORKSHOP NO. 5t Guidance and Pupil Personnel Services

1. The teacher as a guidaﬁce person,

2. The Atypical childs
2.1 the disruptive child
2.2 the withdrawn child
2.3 the acting-out child

3. Discipline and ladder of referral.
ks The Guidance Programs
4.1 Role of Principal
.2 Role of Supervisors
4.3 Role of Counselors
5.+ Sghool-Community Relationships
6. Pupil~-Personnel Services

I N N AL STAFF TO PARTICIPATE = = « « = = = = .- e
WORKSHOPS IN SCIRNCE _ 1972-73

1. Workshop Goals:

2. Developing an appreciation for the nead to know each child, his
background, community and learning styles.
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STAFP DEVELOPMENT - PAGE & OF 6 PAGES
WORKSHOPS IN SCIENUE - CONTINUED
1, Workshop Ooals (continued)

Specifioallys

A. Leaming proceeds through actions and direot experience,
B. Children learn best in an environmental climate that provides
for personal aotive involvement.
G, Program of instruction should be rooted in the conorete
and from their owm familiar world.,
D, Help is needed in artioulating.

Dl-Help 1s needed in finding out how to go about answering questions.

A thorouéh knowledge of tha solence curriculum as developed over
the past two years. ¢

Speoitical}x
A, Divide 5th and 6th grade teachers into separate groups.
B, Experienced teachers in each area assigned as workshop leaders,

C. Each workshop to cover 2 units

5th Orade Units 6th Orade Units
Workshop No. 23 : Workshop No. 2t
2.1 Eleotricity
2.1 Hethods of Science 2.2 Methods of Science

2.2 Magnetism and Static Electriocity

- Yorkshop No. 31 Workshop No. 3t
3.1 Air-Properties of: : 1 Weather

3.2 Sound 3.2 Light
Workshop No, L Workshop No. U
4.1 One celled animals : «1 Body systems
4.2 animal and plant cells 4.2 Motion and Force

L+ 3 simple machines

) Workshop No, 5%
Workshop No. 51 «1 Chemical change

5.1 chemical change 5.2 Geology
5.2 Earth and space

Workshop No. 61

1. Individualizing instruction - small group instruction.
1.1 Methods of classroom organization to achieve this.
1.2 Adapting P.R.I. methods to science curriculum,
1.3 Correct use of diagnostic tests.

Workshop No. 7t The Sclence Supply Closet:
1, Demonstration of apparatus available.
2. Demonstration of Experience Kits
3. Review of Available Materials, .

Workshop No. 8
1. The unity of Mathematics and Science

* 2. The integration of other areas into Science Curriculum



STAFF DEVELOPMINT Page 6 of 6 Pages
Workshops in Sooial Studies __1972-13

1, Workshop No, 1 - Review of Sooial Studies Oouls

a, Allow teachers to choose and 1ist which of the skills and
concepts are to be emphasized this year.

b, Poolingof ideas for questions and map skills to be used
on our Sooial Studies Inventory Test this September

(Mrs. Oirulli always composes the test, however, this year
the teachers will do it).

2, Workshop No, 2 = New Materialé

a. introduce
b. demonstrate gll new textbooks, filmstrips, records«j
c, familiarize which have arrived since the first week of June

3. Workshop No. 33 Individualization of Instructional Materials
in Soclal Studies .

a. Demonstration lessons to show what ouh be ~one with bright and
slow groups,

L. Workshop No. i - Use of Multi-Media Equipment and Materials

a. use of tape recorder

b, use of filmstrip projector
¢. use of overhead projeotor

d. how to oreate transparencies.
e. how to make slides

5. Workshop No. 5 =Sharing (by the teachers) N

a. Pass around all the materials we have collncted in our mini
and maxi files for updating, eto.

b, Discuss approaches to teaching - specific. skills or
concepts (demonstration lessons).

¢. Each teacher asked to submit two model lesson plans for
others to use.

d. Set up schedule of intervisitation for all in Social
Studies department.

e. Each teacher requested to tape at least one lesson to
be used in small group instruction.
6. Workshop No. 6-Plans for Social Studies Fair (Assessment Day).

a. choose chalrman

b. disouss what area each teacher will present in project form.

¢, Establish submission time-table (Practice to alleviate last
minute rush for entries).
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COMLMUNITY SCHOOL 34 X

Pursuance nf Reading n the Content Arca

Weck of
Taachur's Mamo
Block

Subject Area

Class Day Period

Charles L. Dunn, Principal

Lesson Aimt

£

Reading Skill 4{n evidenco

Peadiny Skiil not in ovidence

-

Specific surgestions for teacher as to readinp skills which may have baen developcd

Supervic:r's siynaturs

Teachar's simnature

1 copy far supervisor
1 copy to teacher
1 cepy to Mr. Dunn

ERIC

Aruitoxt provided by Eic:



SUPITVISON'S EPPLCIEI'CY HANZGDUENT
_CHECK LIsT '

“Toacher: i wook of 4

Periods
Areas
Spocific suppestions offerad
. s N U L Dates to teachey
1, Pullatin Boards (attractive, cyrrent b '
roflecu pupile work R }

e =4

2, Claseroom progran dioplayed ' ‘ j

i K L
3. Croupiog, Individualization, ' ! ] ’
Perticipatory learning

=

4, Healthy physical cnvironment . ¢
(ordorly srrangemont-free from littor

5, Classroom decorum .

6. Pupil efen out book in %vidence

7. Teacher and para on hall patrol for i
passing i

—

- b - -

8. Auxiliary pozeonnel sctively involved

——

9. Pupils free from outer clothing (coetL
hats, atc.

10, Puptl frogross chapts displayed

S GEERNRY SR BN

11, Pupil projects in evidenco (current)

12, Pupil folders in evidence (current)

-

b -}

13, Reading in Content Arca ip evidenco

[REPREN S

14, Passing regulations obscrved
(warning-passing-line-up)

15, DPupils prepared for work (books,
peusils, notabooks)

16. Text books covored ;

—— b

17. Book Shelves in order & labaled

p S

18, Lesson reflects mesningful purgoso

19, Lesson challenging

~— - -

- ——f -

20, Teacher preparation reflected

-

21, Activities challenging and approprispe

22, houtines cstablished

23, Passing routines observed ] i

24, Teacher receptivity P +

Supervisory Comnents! N

Teachar/Para Commentot

*

. Supervisor's Sicnature :




0. 8, 34X
SUPERVISOR!S EFFICIENCY MANAORMENT
QHECK LIST
WEEX OFs . PERIOD AREA
TCHRs ORADE: ROOMs

. SUPFRVISOR'S COMMENTS

1. Ballotin Boards (attractive, .
currant, refloets pupils work) to ot

)
’

24 Qlassroom program displayed

¢

3. Orouping, Individualization,
Participatory learning .

ks Hoalthy physical envirom,&t
(orderly arrangemmntefree from 1ittor)

S, Classroom docorum
6. Pupil aigneout dock in evidence

7. Teachor and para on hall patrol for
passing

8. Awdliary personnel activaly
involve?

9. Pupils i‘reo from outer clothing
(coats, hats, etc.)
10, Pupil Progress Charts displayed

11, Pupil projects in ovidence {current)

12, Pupid folders in evidence (current)

£0



" 11,  Passing rogulations observed

“ew
i

WEEX OFt

13, Roading in Content Area
in evidinou

(wvaming-pagsing-1ine-up)

'
LI N T R Py AN Y ] s

18, Pupils propared for work
(books, pencils, notebocke)

. 16, Text boocks covered ‘ -

17, Book sholves in Srder and
labelod

18. lepaon reflects meaningful N

parpese -

19, Lesson challenging

20, Teacher preparetion reflocted

.

21, Activities challenging and
appropriate

22. Routines ostablished
23, Homework Assipgned Daily

2li, Teacher receptivity

25, Pupil Progress Roports (curront)

SUPERVISOR 1S COMMENTS

Supervisor's Signature
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Languags Arts
Concapts to be developedl L N R

1. How to observe the subject, verb, ccmplemcnt, and modifying function,
2. The tundammtal din‘erences between buciness and social letters.

3. The written language 13 a representation of the spoken language -
is a symbol of speech,

4. Creativity should be aimed at developing good reading habits<language.
5. How to find facts for reporting.

6. Using conversations in witihé how to create poetry baaiemy
how to use your imagination,

SKi11s to be developedt S
1. Understandifig symbols in writing:
2. Word ordar in sentences.

3. How to make sentences grow.

L. Separating facts from opinions. ) T el e
5. Proofreading letters and paragraphs. s
/ . : .
/“ 6. Using nouns, verdbs, pronouns, adjectives and adverbs correctly. .

7. Using the dictionary correctly.
8. Finding the toplc sentence.
Resources to be used:
1. Our I wguags Today 5
2. Our Language foday §
3, English {s Our Language S S D
L. English is Our Language 6 ‘ o R ' ;
6, language Arts S
6. Language Arts Drama Series Workbook
7. Tapes and Rexos for enrichment.
8. Weckly plans for lesson development of work.
9. System tasts and weekly samples for evaluation.
, Suggestions i‘or Curriculum Integtetiom
k ,‘ : 1. Devolop plans tox- relating Language Arts to all subjects.
Mathemtics: & '

o , 1'. ; 'elop the a‘onity 15 be able to arrange data in problems 1n
Sl : ": boq“mt‘al ol‘del‘. ; 5 : : i

2. Bo able to ‘renl

S el N vt T



SYSTEMS APAMOACH TO INSTRUCT ION 2 Xﬁ?
‘ Languago Arts - cont'd

Solencat
1. Arranging seientific data in sequential order.

2. Bo able to dotermisric the main idea. Discover modifying
words, and the words they modify.

3. Classifying data.
Social Studiest

1. Arrange data in s'equentie.l order,

Mathamatics

‘Concepts to_.be developedl , e e

1. Concept of fraetion as part. of a vhole, 'ﬁ' .
2. Concept of a fraction as pprb of a set.
3. Concept of fraction as a ratio.
h. Meaning of Numorator.
§. Equivalency of fractions.
6. H'eaning of Denominator,
Skills .t; be developeds
1. Addition of fractiens,
2. Subtraction of fractions.
3. Hultiplication of fractions.
L. Division of fractions.
9. Finding lowest comon miltiple.
6, Prime factorization.
Resources to bo Used:
1, Fractional parts
2+ Various cuteuts
3. Fractional number line.
U, Strings -
5. Pipo cleaners
Suggestions for Curriculum Integration:
Reading: : |
1 Use of verbal problems

-2 Ma‘hcmucu datmmms. L

"1 Ristory ox‘ numbors and rrecuonal numbora.

24 Roading seale of mapd.
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SYSTIMS AFPROACH TO INSTRUCTION . “3-
- ._Social Studies

Concepts to be duvelopadt _
1. Whoro man livaes influcncea tho way he 1ives...V.S., Oroecce, Romo, eto.
2. Human boings are much moro alike than thoy are different. .
3. H.snl has always used the carth's rosources for living.
L. Earth changes man and man changes Earth,
5. Map Isy.mbols holp us read and interpret maps.
6. Mapping end map analyses are basic tools of geography.
7. History is a ¢ontinuous process. ‘ |
8. How natural resources influenco culture.
Skills to be Developedi:

1. The ability 5 use source materials and draw valid conclusions
from the available evidence.

2. The ability to use visual materfals as information sources
to show conclusions from the visual material presented.

N 3. The ability to interpret map symbols.
L. The abilfity to interpret. road maps - towns, states, ete.

S. Tho skill of interpreting scale of niles and tracing routes ’ )
on maps. ;

&, The abnity to locate placos on maps and globes and to point
out directions on a map. :

7. The ability to recognize and interpret ayﬁbols on & map. » r
8. The ability to undéerstand and use map vocabulary.
Resources to bo Usod: ‘ ’ '
1. How People Lived {n Ancient Crecce and ﬁ;x;zo.
2. Mimeograph shcets distributed to entire class.
. 3. Visual aides available for clase use,

k. Resoarch projects
5. Exchango materials
6. Trips L
7. Picture File

- 8. Hodela ,

9. :Fhotbgraphy

1'0.' (Schoo‘i Library 5

: Suggestions f‘or curriculum Integraumc

L Wncn making qxbgﬂencq“ghartq; ‘mom‘d_o;s.s.‘ éking. i



SYSTEMS APPROACK TO INSTRUCTION - &n
Social Studics cont'd ‘ J

Mathematics: ‘
1. Bmphasise linear measures, . , -
2. D:mﬁopo loasons around the constmction and uso of graphs’
e 3\ Dovolop underatanding of measures according to scale. E

( Sciens t~

1, Dovelop understanding of how weather conditions mnuence
agricultura.

2. Scientific inventions have helped man to adapt to vu-ying
chmgea 1n hta environnent..
i ) . St . .
Scionce

Concopts to ba duzolopedt
"1, Adr 18 & real substanca...
Does 1t hiave weight? D;)es it take up sp'ace? Cen you touch it? .
\ . 2. AMr exerts pressure. 4 . _
\ 3. Mr pressure is not the same at dirterent elevationa.
b+ Atr expands when heated. Air contracts when cooled,
S. Many gases are present in air, including water vapor,
Sxills to be developed: S o
1. Use of scientific methods.
2. Naking hypothesis. _ » .
3. Measurement - woight, haiéht', eircumh-eme, voltﬁné,,'eté .
L. Uso of charts and graphs to show perccn‘,asea. .
4 5. Observauon
6, Recording
1. éredict.ing
Resources to be Usedt W
1, Seieme texts | : .
2, Ltbrary encyclopedia

3, Scienceo suppues - glaues, candles, balloons, rdlk bottles,
: eggs, hot ‘plate, balance scales, mirrors, lune\mter, ote. :

- b Filmstrips

: ~jS Teacher made rexographa for individunl study and anuiry.

Suggeauons i‘or g}lrriculum Integretion

1. Vocabulary Roading Dcvelopment

!.roposphero :

ea laiiy‘el, vepor,



. . . 9 ’2,/
SYSTRMS AFFROACH TO INSTRUGTION -5 \ ,

£'d
Hathematios:
1, weight
2. oircumfrence
3. volume
L. percentage
Soclal Studiest:
1, map reading =~ sosa level, hefght above sea lovel.
2, Iffects on human body at different hoights abova sea dovel.
3. Melds of work that use principles of alr pressure {peumatic drills),

gt




