DOCUMENT RESUME

ED 089 224 €S 000 995
AUTHOR Hess, Mary B.

TITLF Innovative Programs in Student Teaching.

PUB DATE May 74

NOTE 13p.; Paper presented at the Annual Meeting of the

International Reading Association (19th, New Crleans,
May 1-4, 1974)

2DRS PRICE MF-$0.75 HC-$1.50 PLUS POSTAGE

DESCRIPTORS Apprenticeships; Educational Innovation; *Perfcrmance
Based Teacher Education; #*Student Teaching; *Teacher
Certification; *Teacher Education; *Teacher Education
Curriculun; Teaching Experience

AEBSTRACT

Since student teaching has been redefined as a study
of teaching, its concept and scope have been broadened to enccrfpass a
continuous exploration and examination of educatiomnal possibilities
in various settings and under varying conditions. Such a concept of
student teaching cannot be developed in the traditional setting of
the public schocl student-teaching program. Only by combining theory
with practice throughout the entire educational program can meaning
be given to the student teaching experience. Apprenticeship has been
strongly recommended as the key to successful teacher education. The
training of teachers has been affected by the vast array of
technological innovations which enable the teacher educator to
simulate classroom and professional situations preparatory for the
student's clinical or field experience. Attitude modification has
been found to be effective in preparing future teachers to work with
culturally disadvantaged groups. An innovation gaining momentum is
the student teaching program which is based on competencies to be
developed by individuals rather than fitting all individuals to
pre-set expectations. In line with this, a number of states have
moved toward the direction of certification based upon apgroved
competency-based professional programs. (LI)
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INKOVATIVE PROGRAMS TN STUDENT TEACHING
by
“Yary B. Hess, Ed.D.

ks the conca2nt of studert teaching is changing from the one-shot
terminal classroom experience to that of a varied and ongoing series
of professional exneriences, a need for a8 new order in student teaching
has been heralded,

TRADITIONATL, STUDENT TEACHING

A look at the traditional view of student teaching placement and
suvervision is strikingly similar to the old farmer who planted his
crop, and confident that the environmental conditions would provide
healthy growth, only checked his crons occasionally. At the harvest
~ season, if the crops were bountiful and successful, this of course was
attributed to his own good judgment. A ovoor crop, on the other hand,
was the fault of the environmental factors over which the farmer had no
control. The most influencial environmental variable in the student
teaching exnerience is the cooverating teacher, Reflecting back on your
own beginning experiences in thes classroom, unless you were of the mod-
ern school, you ovrobably followed the same pattern of teaching as that
of your excmnlary nodel,>your cooperating teacher. The orofound influ-
ence c¢f the cooperating teacher on the attitudes, beliefs, and nractices
of the student teacher has been ecvidenced eapirically as well as by
research.(16,1)This kind of crop in student teaching has rasulted in
what Lloyd Xline has called a vredagogical continuity across the genera-

tions of teachers. (§)
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After almost a century and a half of professional preparation of
teachers in this country, in which many innovations have been intro-
duced, four basic limitations remnain in many of today's student teaching
programs. L. Q. Andrews of Ohio State University has listed these as
the rationale for a new direction in student teaching, (l\ They are:

1. Student teaching is educationally unsound. Tt docs not
prepare comnetent teachers for the challenges of tororrow,

2. Student teaching is psychologically unsound because of the
eriotional and academic pressures on the student.

3. student teaching is operaticnally vnsourd where senarate
and independent facticns, the rublic schcol system, the
college and the stote, each have interrelated resconsi-
bilities.

L., Student teaching is financially unscund unless adequate
supvort is provided cooperatively by all three factions
involved.

IRNOVATIONS IWN STUDENT T#4CHIKG

Among the recommendations of the Raltimore Conference on Student
Teaching was the proposal to update the terminology associated with
student teaching., In his onening aalress, Zdelfelt challenged the oro-
fession to undate not only the otsclete terms but also the otsclete
concert of student teachirng, (I:' Collier has identified the new con-
cept of student teaching as becoming students of teaching., (?) To
become a scholar of teaching, the student should be ensured an ever-
expanding tsequence of experiences with varying degrees of involvement
and respensitility.

Since student teaching has been redofined as a study of teaching,

its concept and scove have been broadened to encomnass a continuous

exploration and examination of educational possibilities in varicus
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settings and under varying conditions. Such a concept of student teach-
ing cannot be developed in the traditional setting of the public school
student-teaching prograna,

khile numerous anproaches to the improvement of student teaching
have been made, a commen denominator in most inuovative programs is the
designed scnuence cf direct field experiences interreclated with present-
day researca and theory, No longer can undergraduate students spend
seven semesters in lecﬁure and theory classes, spend one semester under
the tutelape of a cooperating teacher, and expect to be adequately pre-
pared for the challenges of the mcdern classroom. Only by combining
theory with nractice throughout the entire educational brogram can mean-
ing be given te the student teaching experience., Apprenticeship has
been strongly recormmcnded as the key to successful teacher education.

But apprenticeshiv needs to be wide arnd varied to rnrovide a sufficiently
broad exposure to the student teacher.

Trom the beginning of his nrofessional oprenaration, evary student
of teaching needs oprortunities to explore, search, experiment, to
develon self-awareness as well as vrofessional competencies. A broad
rang of field experiences is necesssry to provide such oprortunities,

The question is asked, to what extsnt are the recommendations and
provosals of the profession for the imnrovement of student teaching being
met? A recearch of tre fifty State Dennrtments of Educaticn revealed a
wide variety of inncvative student teaching oractices., (5) The orin-
cinal arcas of emshasis found in current innovations include individually
or in combination, the foliowing: 1., logistics, 2, earlier and broader

field experiences roplacing the traditional one-shot terminal student
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teaching assignment, 2. technology, li. attitude modification, 5. com-
vetency-based clinical or field experiences, and 6. new directions in

p ) ¢ ’

certification.

Logistics, The most common concern of a logistical nature ce- .ers

around what is considered an eovitable organizational structure, which
wculd adequiitely provide for greater numbers of student teachers.,

In 19€7, the Joint Committee on State Resronsibility proposed an
education professional develomment orogram that called for joint col-
-aboration of the state department, the teacher education institutions,
and the public school systems. The statewide organizational structure
for student tzaching orouvcsed by the Joint Committee is structured
around a state advisory board on teacher education and a s*tate commis-
sion on student tcaching. ‘lew types of extrainstitutions have teen
precposed:  institutions between the universities and the schools; between
the state board cf higher education and the state department of public
instruction. Such student-teaching or teacher education centers collab-
orate the work of all persons inveclved., & composite structure of this
type has the advantarse of vlacing the responsibility for sovecific policy
making and cxecution at the locsl level where universities and schools
can jointly develon anvronriate student-teaching programs for local situ-
ations. The centers are stiffled by a teém ¢f university and npublic
school versonnel within a framework developned by a statewide advisory
commission, The organizationzl structure includes a joint steering com-
mittee, an instructional planning committee, and a general faculty for

instruction and supeorvision of student teaching., Figure 1. shows a
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composite organizational chart, which collatorates all of the organiza-
tions and agencies involved in student teaching.

In his address delivered at. the 1971 “nnual Convention of the
International Reading Association, Br., Paul H., ¥Masoner socke on the
premise that a naticnal policy on teacher education must be established.(g\
Such a recommendation is in view of the fact that the responsibility for
teacher education today is vested in more than one thousand higher edu-
cation institutions, fifty state government agencies, hundreds of public
and private coorerating local school districts, and a number of regional
and national accrediting agencies and professional organizations--all
operating relatively indenendent of one another, Such'joint organiza~
tioral structures as have been described ahove endorse tne need for
partnership and team effort to effectively provide for the necessary
clinical exneriences.

Clinical Zxperiences. The problem of transfer of learning from

theory to vractice has teen a major concerr in the traditional teascher
edecation nrogram, In the innovative proprams which heve orovided ear-
lier and broader field experiences, theory is combined with practice
throughou. the student's training. PReginning in the freskman ycar, the
student is exrosed to limited classroom exreriences, such as tutoring,
directed observation, microteaching, or working with community crafts
and recreation grouns.

Peginning experiences with young peonle provide opportunities for
problem solving, nelp establish relatinnships with different age grouvs
and provide opnortunity for skill develonment through immediate feedback.,
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Experience in a scaled-down teaching encounter wmay be used to develon
flexibility, self-conf'idence and sensitivity. -

Settings for clinical exsceriences include a variety of 1aboratqry
and field situations., It is important that the student be exposed to
several different sitvations and a varicty of personnel in order to
determine the various adaptations of the teacher's role. As stated pre-
viously, one often teaches the way he was taught. An exposure to a
number of clinical professors then will develon greater flexibility and
adoptal:ility in tesching situzticons,

Fvery student of toaching recuires a broad range of clinical exner-
iences, but every student does not require the same experiences in the
same sequence and for the same length of time, The most critical compo-
nent of a clinical or field coriented program is the availability of a
wide range of possible activities within each ohase of the nrogram, and
svecific fecus of each in relation o the total program of teacher ore-
paration and the needs of the iadividual student,

Technolory. Within the realm of tracher education has been intro-
duced a vast arrazy of technolcpgicél Znnovations, Tt is modern technology
which enables the teachier educator to simulate clessroom and nrofesticnal
situations prevaratory for the student's clinical or [ield exverience.

The video-tape recorder has been found to be the most common tech-
nolegical innovation in teacher education, Such recordings are used
orincipnlly for m{érotcaching feedback, self-evaluation of skill develop-
ment, peer analysis of microtesching, and guidance by a clinical professor,

In

bl

ddition, video-tare recordings can provide playbacks of real class-
room situations and tesching stroteplies for either sroun or individual
O
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study. Video-tane recordings of sinulated problem situations covide
for the case study or critical incident tynme of problem solving, nlanned
and directed hv tre clirical professor, Tor records of a student's vro-
gress, sequential video-tane recordings provide a before and after
comparison of the student's performance,

Another comsion technolegical innovetion in the clinical aspects of
teacher zducation is the use of the audio-tape recorder, used either as
a supnliment to, or in vlace of video-tane where the latter is unavaila-
ble., Like the video-tape, audio-tape recordings can provide oral aspects
of a classroom situation, teacher-pupil interaction, or casc problems to
be studied individuvally cr for grouo analysis.

Dial-access systems is gradually gaining recognition as a primary

&}
-t
n
)
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[

part of the college library or l2arning resource center, This
tem for retrizving information stored on audio or video-tape in a central
library by di=ling specified code numvers from telephones wired into the

system, Such systems orovide greater magnitude of use of video and audio

recorded materials, For the clinicsl phase of the teacher education oro-

gram, a library of auvdio and videc-tapes should be built covering all
aspects of learning Lheory and teaching strategies,

The tele-lecturc systen is a method of commnication providirg ampli-
fied teleshone conversations from any point in the nation or world to a
classroom or learning center, where a phone jack is instnlled for plug-
ging into the control console., The tele-lecture nrovides live conferences

between the collepe classroom and a distant autvority, or swvecialist in a

particular {isld, at a comparatively low cost in contrast to a nersonal
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appearance. Tele-lectures can be enhanced by accomoanying slides or
other visuaal media of the guest sveaker and topic of his lecture,

Yo longer considered innovative, but neveriheless an important seg-
ment of the technology in the clinical phase of teacher education, is
the motion picture film, locally or commercially produced, the motion
picture film can provide case situations of teaching problems and criti-
cal incidents for discussion and analysis with the clinical professor.
Filmed simulated classroon situations can pnrovide for action and nrablenm
solving by the education student, ¥Filmed demonstrations of strategies
for handling specific situations and functions of the classroom teacher
helps to prepare the clinical student for his classroom experience,
Single-concent films demonstrate a single teaching function, vrincipal or
stratepy ior in-denth study by the student.,

Foth oven circuit and closed circuit televisicn hawehecome a stand-
ard nart of neariy every college, In addition to the obvious uses of
television in the college curriculun, live television provides observa-
tion of teachers, prupils, and teacher-punil interaction from real, ongoing
classroons, with guided discussion and analvsis by an experienced clini-
cal professor, such observation nroviies deener insight for the clinical
student.

Attitude Modification. /A limited use of tecliniques for effecting

attitudinal cranges in students of teaching has been observed. To ovrenrare
teachers for inner-city schools, a combination of clinical exreriences in
the inner-city school has produced modification in attitude., Sensitivity

training has been found to be effective in working with the culturally
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disadvantaged grouns. The greatest avenue for attitude modification is
the self-esteem or self-awareness workshoo., The continuing seminar,
which proviies a nonthreatening suovorting situation, gives the student
opportunity to develon self-insight and self-acceptance.

Comnetency-3ascd T'rourams, An innovation gaining momentum is the

student teaching progran, which is based on comvetencies to be developed
by individuals rather than fitting all individuals to pre-set expecta-
tions, A clinical orogram based upon clearly stroted behavioral objectives
and organi«ed in terms of performance modules crovides the means for max-

imum flexibility and individuality. ¥Fmphasis uron individuality does not

permit the student to make indiscriminate choices or allow complete con-

trol of his own programn, This type of individualization, rather, nrovides

clinical cxperiences on an individual hasis, for demonstration of rro-
ficiency, end evidence of professional and oersonal maturity., Cptions in
a competency-based progran are nursued accordirg to the exneriencial
backyground, neceds and interests of the student, as well as the snecialty

or carcer goals he is pursuing.

New Directiosns In Certification. Certification as a teacher has

traditicnally been based upon a nerson's college training, his degree,
and the specilied hours of professzional courses in education including
classroom exnerience or student teaching. Until 1968, no state had estah.
lished verformance standards recuiring a classroom teacher to demonstrate
his teaching competence,

¥With the introduction of the concent of performance criteria by the
Vashington State Foard of Fdncation, a totally new direction of certifi-

cation was introduced, ¥rom that beginning, a nuaber of states have
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moved toward the direction of certification based upon apvoroved compe-
tency-based professionél programs,

In addition to the concept of pefformance criteria for certifica-
tion, a number of states have introduced levels of certificatiqn based
upon competency and role of the professional person, A "preparatory"
certificate authorizes prevparatory experiences with young people in a
school setting, The "initial" certificate authorizes professional school
services as a staff intern who is competent to assume independent responsi-
bility. The "continuing" certificate authorizes those who qualify for
roles which contribute to professional preparation and imnrovement of
instruction,

As the foregoing innovaticns in student teaching have suggested, the
educational profession is no longer accepting as adequate the traditional
views and concents of student teaching. As individuals, each werson
involved in professional 1 ~eparation of teachers has the power to lead
his students through enriching professicnal experiences., 3But where there
is power to lead, there is also power to mis-lead; and the power to mis-
lead is the powér to destroy. U'pon the shoulders of today's teachers of

teachers rests the future of tomorrow's students,
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