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-~ ABSTRACT X
- small schools, at one time the kasis of education in
the U.S., achieved an uncomfortable status with the development of
urban centers and 1ncreas1ngly larger schools. Urged to consolidate
to provide. better services and to reduce costs, small schools were
reluctant to abandon many of their advantages, such as close
teacher-student relationships. Therefore, they adapted to the change,
cont1nu1ng to capitalize on a major strength--the empbasis on the
human element of learning. This paper presents 6 major adaptations
that have not only improved rural education, but.that have alsc
maintained the small school. These are: (1) the development of shared
service programs; (2) the addition of extra courses to supplement
curricula (i.e., correspondence courses, honors seminars via
telephone, and multiple classes); (3) flexible scheduling, wvhere
. teachers can ‘identify problems during the®morning, discugs and’
develop the idea during -the afternoon, and run a trial test the next
‘day; (4) the develophent of close community-school relations, and the
joint Tesolution of local problems, such as the combining of the town
and school libraries; (5) a development of empathy for the learner,
wvhere teachers and community members with speécial expertlse asesist
~ other teachers and groups when needed; and (6) the maximum
* utilization of resources, especially the development of natural
‘resources by students and teachers. Many small school administrators
feel that these practices could be well adapted to the. larger, urban
schools. {(KH) - : '
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re built wherever

enough students lived to warrant the emp]oyﬁent of a teachery

the construction’of a building and the pufchase of some instruc-

' tional materials. 'As urban centers developed, more students *

were foynd in small geographic areas and, rather.fhén build a

lot of schools for small groups of.students, the cities tehdgd

to build larger schools that'permitted the maximum use of.

buildings, teachers} administrators, materials and, when ‘the

size wérranted;and the problems seemed great enough, the

employment of specialists in content areas, in counseling

services, in health services, in food services, etc. To

manage all these Jarger schools, a“central administration was

named that coordinated purchases, assured minimum instructional

standards in all schools and. handled the many administrative

details as well as the procurement'df enough money to run the

system. Because of the interest in this, country in'“ﬁigness",

we received a Tot of research. repdrts indicating per pupil

-

spending was reduced when schooTs'gqt to a certain size, we

could offer more courses in larger schools, we could have more

specialists, and the teachers could be;better prepared academ-

ically. There weren't as many studies to indicate the problems

of "bigness”, particularly in the alienation of the children and

]

the parents from the schools. - -

~
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Teachers and administrators in small schools wefte in an

“qanmfortab]é positﬁon. We were told to, consolidate to provide

ek
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better programs and reduce costs. Because of sp1ra11ng costs and
expand1ng know]edge, conso]1dat1on was necessary but we cou]dn t
agree that all small schools had to disappear. Distances became
too great and parents‘started to drift.away. from the close invoive-
ment they used to have. whiie lTarge school'sxstems,were trying to
resolve the many prob1ems.that were plaquing them, the small |
schoo]s continued to do the best they cou]d with\litt]e National
attent1on, and with qu1et determ1nat1on ~They tried. to bring down
costs, increase program optiagns, better utilize tacilities, ‘
materials and staff, and also continue to capitalize onia major
strength, i.e., the emphasis on the human element of Tearning;

Are small schools successful in reso]vtng their prob]ems?

Let us Took at some ways small schools have 1mproved the 1nstruc—
tional programs |
1. They have deve]oped shared serv1ce programs

Th1s is a system where more than one schoo1 system
'emp1oys a teacher, usua11y a spec1a11st “For examp1e,
a spec1a11st in elementary counse11ng works Wfth students
in two ne1ghbor1ng schoo]s, the spec1a11st is pa1d by
both d1str1cts and is expected to live in one of the
_cooperat1ng d1str1cts |

2. Add1t1ona1 courses have been added to the program
Severa] ways are be1ng used such as correspondence courses, o
mu1t1p1e c1asses, honors sem1nars via. telephone, and
1ncreased f]ex1b111ty in the schedu1e to vpermit 1ndependent
:study For examp1e, a g1fted student in mathemat1cs can
take an advanced mathemat1cs course via, correSpondence,

it is scheduled so the student works:1n the classroom where
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where the mathematics iﬁstructor is teachtng, thos
~providing the student with assistance when necessary
© as we11 as helping h1m to get the assignments done.

that

Mu1t1p1e c]asses hame been used for some t1me,
is, morewthan one class taught by the- same teacher
in the same room. It is usually done on a voluntary
basis (tpat is, teachers volunteer to offer the
:mu1t1p1e c]asses), and the c1asses offered are in the
same field (genera] mathematics and algebra, for
example). |
A distincttve development in sma11 school instruc-
tioh is the use of the amp11f1ed te]ephonef_ Qeographic
1so]at1on(heVer has heant cultural or 1nte1{ectua1’
,htso1ation, especially in this age of electronics.
Rural schools have, for some time, used amplified
telephones between sopoolslto run honor seminars.
' between schools, to have debates betWeen two schools
with a third school acting as judges, to have guest
speakers speak to classes (for examp]e, a French
“instructor. from the un1vers1ty or co]]ege, a reporter i
from .a new5paper, the banker speak1ng to a Sen1or
‘Social’ sc1ence class, etc ). Amp11f1ed-te1ephones
\.have also been used for im- serv1ce programs in which
_experts of vary1ng hues speak to teachers on spec1f1c
'V‘toptcs.

3. Flexible scheduling.has long been used. Where

eIse can teachers jdentify prob]ems during the morning, -

discuss and'deveiop,the idea during.thevafternOOn and'
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run a trial run the next day? Some of the earliest
modified schedules were developed in small schools

that combined both flexible and modular schedules.

-

Every small school administrétor knows-that students -

who, fdr some reason, should wo rk duriﬁg the-day,
éan'be freed and someone in thé-community will help-
to develop wofk-study,programs for the students. |
4. Close community-school relations exist.
It is di%ficu]t,‘if not 5mpb$siple;.f0rvan admin-
isfrator to remain in. a small séhooi_if he. dggé not
have»c]ose-community support; thg chmuhity support
1nc1ddes almost eVeryongr Prdb]ems'are'discussed
over cﬂffee in the town restaurant, or during the
board meeting. In some_instances, Qf§b1ems common
to both the Schoo] and community have been jointly
resolved;. for examp]e, some rural commu11t1es have
comb1ned the town Tibrary and the school 11brary
The school 11brar1an comes on duty at 7 30 a.m. ahd

- works until 4 p. m. 3 the c1ty librarian comes on at

- 3:30 p.m. and cont1nues until 10:30 p.m. The 11brary

is open at all times to anyone in the cdmmun1ty,
‘purchases aré joiﬁt]y madg ahd u;ed; ‘It has becbme
an excellent center where patrons of different
generations s1t together and read. T

5;. Empathy for the Tearner exists. Certainv
more expens1ve equ1pment is shared between schools,

_1deas are poo]ed at multi-school- meet1ngs once a

~month’ phat are teacher—run, and the services of



‘teachers as in-service.workers is nct uncommons' Thus,
a teacher who develops expertise in a technique is"
often called on .to help other teachers in a system or
a ne1ghbor1ng school. There is not the grade bar.1er
either; it is easier for e1ementary junior and h1gh
sch001 teachers to talk together when the entire staff
can have a meet1ng in a single room.over rolls and
_coffee in the late afternoon.

As part of th1s empathy for 1earners, it is. easier
for sma11 schoo]s to become commun1ty learning centers
AWhen an area 1s'cut.ofr'from much of_the rest of the
country because of bad weather quenergy-shortages,
residents of rural areas can neet in an evening.at
school to watch films of symphonic music, ballet or:
plays, after which all the participants will eat the-
food brought to the meetiné while discussing'the film
or the'prubiems of the school or community. |

6. Maximumfut11izat10n of resources takes p1ace.
Innovation -and creattve activities usua1Jy are the |
result of necessity; that is, to. resolve a problem.

A schubi With limited resources finds a number of ways
to-stretch their dollar, either by coﬁbining with a
neighbor'schco1 to buy'materia1s, or to.sharevspecial
. equipment, or to share teachers'or materia1s,'or to use .
every inch of snace. The use of ha]]ways, entrances,

o /
: playground areas, the development of nature tra1ls,

e S

1andscap1ng by students, etc. all have been <one by

:students and teachers in rural areas. They hold ‘the
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same concern for quality eduoation as their big-city

brethern, fewer.bureauCratic restrictions'anq strong

interpersonal dependeneies permit.them to find |

solutions. | " '

A1l of these f11ustratfons can be documented'-they ha;e'been
observed in varicus small school proJects across the United States,
part1cu1ar1y the Upper M1dwest Small Schools ProJect (North Dakota)
the Texas Small Schoo1s Project, the Western States Small Schoo1s
Project and the‘Catskifﬁ Area Project.

The'Sma11.schoo1s can act as idea generators for large schoo]s
or ; i f that s not acceptab]e,'at least as f1e1d test stations.. . .. ..o
”Most of the 1deas and"prob1emsmgenerated 1n ‘Targe schoo1s are not |
nknown_to small schools. "Small schools can develop so1ut1ons to
.prob1emslthat may, with some adaptation; be aoceotab1e soiuttogs :
to large school prob1ems.rﬁ0t partiCo1ar importance, I believe,
is the abiTity of'sma11 schools to persona11y identify with students;
teachensaand parents as.individuals. if the success of small .
schoo1s instructional programs has been worthwh11e,.1t probab]y
lies in the emphas1s on 1nd1v1dua1s |

- We who work in small schoo]s knon the resource potential we’
have. We also know we havetheen reading, risiting, and examining.
1arge schoo] ideas for somevtime. We still.are not-successtuT'in
: revers1ng the route of visits. That is; we meet each other'at
”meet1ngs for sma11 schoo]s and we see each other at 1arge school
meet1ngs, but we seldom see’ 1arge schoo] adm1n1strators and
teachers 1in our schoo]s. We have probab1y been too busy enjoying
fonr'cohoaratﬁne quiet 1ife when we read of:]arge-schoo] problems,

but penhaps it is time for us ‘to help. It woqu be easy for me to



7.
say PTeke a large school administr;tor'but to Tunch"; tt p}obably
o won't work. ‘We can, however, be more direct in our communication-
‘by using methodsfunderstood by 1ar§e séhqo]'administrators. That
is, drop-out rates, retenticn rates and success of our gfeduates,
. the smaller turn-over of facu1ty, 4n =service programs We conduct

the per-pupil costs we have could all be better communicated to.

large. schools. There is no doubt in my mind that sma]] schools

5 ~

will continue to exist for some time and while they exist, small
schools will do a superior job of helping individuals mature into

American citizens. o
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