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EARLY CHILDHOOD RE-VISITED

DR. LILLIAN KATZ

//
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n asqocmte prufeswr of early childhood education and
director of«the ERIC Clearmghouso on Early Childhood
Education at the University of Ilinois, Urbana- °
Champaign. B

This presentation was given at the Administrators’ Con- -
ference in Atlanta on June 16, 1972. This Conference
was sponsored by the Alabama, Florida, Georgia Farlv
Childhood Teacher Training PI'OJ(’C[
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' EARLY CHILDHOOD RE-VISITED

I have been asked to address myself to a whole range of
topies this morning. I would like to spend a little time
on a very brief recent history of Early Childhood, its
research and development in the last 8 or 10 years. Then
I would like to shareé with you®my own interpretation of
where we a?now “un current findings and then leave
vou wnth a set of propositions or prmup!es about lhe
field as I see it,

My remarks .are based very largely on m) own personal
dn‘N\ sis of whmt 1 have seen in Early Childhood develop
ment, all around the country, and in other countries' too,
what 1 have studied and what I have thonght and. I must

sdy, very “especiallytwhat I fedl. In this way. it is a

personal interpretation of deyelopments. A P
N . - L - 4

i

.
1 think most of youn are famihar with the begiunings of

the carly childhood bdom. When you look back at,the
original ideas that the designers of these programs hqd,
they segm now very naive dlld over simplified. But \
kind of interesting—if some of vou wl}() have been in
volved in Early Childhood since and before 1965 would
take put some oltrpdpers you have that came out amthat
timey yon might be surpnscd to seehow oversimplified
they Now look In_the original days &f this development,
the lesigners rested their case primarlty on the notion
that lhe pre-school years are the most formative ones in

-a child’s development. This was the heart of the proposi-

tion. They  also said that those years, the pre-school
years, should be full of stimulation, which they came to
call, mrmhment Some of yon may reniember that when
we first Sidited to talk about Head Start, for instance,
we called it summer enrichment program.

They also said that the children of families who are poor

“don’t have enough stin;lj!'alion; thgy don’t have enough

(. S . ,
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(nrl.lnn«nl .nuf furthermore. that kich of stimulation

“and nnruhnn ‘ni \\llllllr catte children to be unresponsive

to school. Finally one suanmer of enrie Kent would give
the poor chald whl we clled thera head Start jo !.m-
schooling. All of this was simple. was persnasive, was
reasonable, it was logical and above "all it was humane.
Now, T or more vears i.‘l_lt*r. how does it all sound? First,
the most obvious error in the original design; uertain[y n
the original thinking,- was that poor (hlldren drf‘ under-
~lmmntt*d This is very mr(*lv the case. g
e

It is frequently true that children whao are (,poor are
growing. in a very rich environment; they ‘are rich

socially, culturally and linguistically. They are as rlch in .

meaning and in Lompie“ty as are the experignces” of
well- off children. They guffer very commonly from over-
stimulation. The key is ‘that they-suffer from insufficient
adult help in making sense out of theseo environments.

" One can say that for many children who are poor (and

‘can’t understand the things that are going on around .

this is also ‘true for many children who are not “poor)
that they often starve in the midst of plent) When you

vou, you come to feel stupid. Sometimes it is hard for
ddult_s to believe, but just ‘try to picture :suddenl) finding
yourself in a country where you don’t understand the
language. You can’t make sense oud of what’s happening
around you. The customs are just extremely -different.
You do feel very clumsy and you feel stupid. So the

child who is lmng in a (omplualvd envlmnmcnl about ‘

which he understands very little comes to fe'e.l stupid,
and if you have a lot of experience fecling stupid, you
become stupid. We then accuse the children of being
stupid. So my basic point, here is that children are not

understimulated in poor communities or in families.

which are poor. They suffer from the lack of adults who

‘help them tuundersmnd and to make sense out of their

expegiences. They need adults who will explain ajd
clarify, and label those things for them carly indife.

o
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Soe ondh there is nu puur child as-such, which we didn't
I\HO“ then lherc is no great big category”of hids called
pm).. There are just as ngany individual dlffcrcnu-

+ among  chile Iren who are from pooi fantilies of every-
ellmu' group "as there _are fron childggn from well-off
families. Among both the zich and th poor. some
children’s development is going well: -sGme not. \'\mong
bo'h rich aud, pour some children have low self-esteem;

h some high. Some fee unloved: some not. and remeth{
there e many  childreng who are growing in wealth

" famthies who feei unloved. It s not a spee 1al pnrbhm
the poor. 2 \o'tv alzo, that pdrente wha_gre poor :
as dxffcrcnt trum ea’ch otlwr as par i

.1l| alike. Humg have preferenc s-for ghe kind of edm,a-
“ tion ’(qu angther. Not-all pfople who are poor umler-
\(dlld the -poor, cither. So we know now that thcre are
a '.‘.ur\ fEw generatizatigns about children or families- ‘who
are poor. And t'n‘ll,/therg are a few exceptions which

rs

will briefly lst. ' , {
L . {

It is new very clear and not much dlsput(‘d that ith

~ pmertv w1 mcr«,aqmg poverty wherever . vou dre,

Wh(‘thtl‘ vou are in the .S, or in India, or in South

‘ ‘\mv rica, the hazards to vour health incresse, and thege .

are some very lmpurl.ml (mwnauomll studies to look at

herg, that have to do with the mother botlt being- too

young or-too old: those of you who arv not yet 18 or

over i"’“hu are gtill making plans, vou mn{,hl conhsider

¢ that: The optimun  age fm child b(armo is between

“those twor But now. ul COUTSe,” wWe  are gctting a greal

deal of information about the impact of wutrition. The

mntritional factor in the de \'clc)pm( nt of intelligence and,

. =0 forth, has its freatest llllpd(' in the first 6 mnntlh ”f,
fife, and its unpact llld\ he ireeve l\ll)l('

4
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Hu second generahization that seems (o hold, although it
needs some (l.lrlfn.m(m is that with increasing poverty
wherever vou are, in America or elsewhere, the sense ()f
’ ptr\onai pmurl( SSNess  over lnlp()l‘ldlll events also in-
-creases. T am not sure that other countries have™ been
« confronted with this sense of pl)\url(ssn('ss quite as
Cmueh as we have, but we've still «rol a lot to do here (.md
fndll\ b have to admit there is % very consistent fmdmo
in the research that has been done in”the last ten years
~or o that in every country where chifdren are poor their
language " develypment is slow. and that seems to hold
every where. There is still some dispute-about that. It has
something to do with the size of the family and the-
amount of adult input and so on, but again, the research
“on the whole seems to maintain a falr]y consistent
picture along those lines.

Now I want to point out one thing that has changed
* since the carly days of Early Childhood planning in the
carly 00’s that no one thought about then but is now
true. The original plan, if vou.remember, for Head Start '
and other Early Childhood- projects was to prepare
. children for school, school as we knew it. But there now
is, which was not true then, enormous wide spread dj
satisfaction with our public schools. There are very few
P ple who are willing to defend them. That wasn’t true
in the 60.

There were a lot of us who were dissatisfied with our
public schools, but it now has taken on national propor-
tions. Evencandidates for public office talk about them.

.One of the games people play is how  to du;school
society and whatﬁ\\gy‘\g with it. But it"wasn’t ‘true in
the early 60’. It 'scemed at that time defensible to try fo
prepare children for school. Now, we also know what we
didn’t know then, that the summer of enrichment is not:

enough. My own personal view here, and-1 say this just
between us, is that we have over sold Early Childhood
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Education, It cannol in one summer. or one vear, or
evén in two years overcome the lifelong effects of
poverty. 1 frankly was appalled by what [)r Me Andrew
said yesterday about his willingness to dump high school
children into the stréet and put his money into the Early
Childhood Program: You “will cremember  there was-
applause and that struck me verd uncomfortable. What 1
think we have to see is that éarly childhood education is
extrgmely: impagtant. \\'urking’\‘\;i}h infants, now going
on, ig.extremely important bulNYis not more important
than all later education. All ('<||.u-uliu|| ix important and
»the community must come to cage deeply about all of its
children all the way through their development, which
goes on_ for at least .18 years. What people forget so
often is gur teenagers who are very big, and bigger than
we are, are still immature and wllal they need so
desperately i adulty who are wise. ’

-
.y

So basically | want to say that we oversold the power of
Farly (lnldh(md development program to modify the
effects of poverlv all lhmugh the child’s life—you cannot
d{llml But we must look at it in the lulal years of
! (Iopmem all of them. 1 would certainly never want
to sce. even though I am very mue h a pre.school person,
that we did something at preschool level at the sacrifice
of later years, because they are all important years,

Next. we have now a large enough body of rescarch.
dllhmwh it s very. difficult to do good rescarch on
voung thldrt‘n. to look at_zomething ()f the consistencies
in lhe hndlnm My students and 1 have collected some
20 studies in which' different curriculum models have
beer compared 1o each other. and 'm sure you've heard
about these, We are trving to find ihe consistencies in
this research. I want to memtion. | won’t go through the
study. but [ will mention the consisgencies we have
foand—at least so far. First of all. the majority of studies
in which various. models can be compared. children who

N
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pprogram. But tis also true. that by 2nderade 1

et

have been in .n'ud( mic prmrr.mh do better on “standard
meamgres than qlnldr( n eulm have been’ in a more open

i(' effects |
will wash out., Anotl inding. whivh i not nearly as
well developed as 1t ehuuld be, ix that all models ave
difficult to llllp|( ment in’one way or another.” eve n llum-'
apparently  simple  models like - the behavior - dlld|\ qﬁ
model. or the hehavior modification model, which look
very simpl&€on the ~urhu e.arg difficult to implement fof

dnﬁ rent reasons, . ‘o

&

Another interesting  finding, - whu'h is quite "consistent

across the research, is that 'vou get what vou teach, and

“its called specificity of t;lfvu.s..l"hdl is if a model em-

o

Y)h‘l\'i?(\" [(‘u('hing sthe names of eolors or reading or
whatever, that’s “what lh( Kids turn out to he good at,
vou really get a xtrong pu ture of wWeeess in what it s
you unph wize, - R

3

Now I'd like to shift from this-very quick history to the
second part of my discussion today and that is my
interpretation of thig ciirrent research and,whal it means
and I’d lik¢ to do this partly by cnumerating the set of

. distincgons that 1 think ought to be made.

~ .

* ' - . ‘.
First. ax 1 have already indicated there is a consistent
finding in the research that you get what von téach, that

i to say the ball is really in the teacher’s court. If you ’

want vour child to learn to read or to write or to
count. it can be done. That’s wlmt you have to teach. It
i= not efficient. and ‘it doesn’t last but i certainly is
possible. The questionr of whe lluir you waht to do that'
or not actually s not a rescarcly. question. There is no
wa\, lh.lt these comparalive stidiessean really answer the
qtu-~l|un for vou, should. | teach N\ rather than Y. The
alimate  decizion muost be made on mowal and philo-
sophical grounds. and research cannot do that, Only

Cindividuals can search their own moral convictions to
Al .

O
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make that decision. Interestingly to me, we now know
how to do these things: make children (and | use ‘the
term “make”™ children) learn 1o read early. 1 have been
watching children at the age of 4 learning in their 376 -
steps to reading, learn how to read, all be it rather sitly

words. You, can_ also teach these children to write. There

are 29 steps to that. We know how to do il Jteis
incfficient, but it can be done. You can get this at the
age of 4 and certainly vou can maintain this. You cannot
be perfeety dut. you can maintain it. But here 1T would
like' to make a distinetion, which i personally find help-
ful, between programs whnich have academic goals and
programs which have intellectual goals. Programs  with
academic goals are those ‘which cinphasize helping the
child to acquire the role of pupil. accepting routines and
conforming to the daily routine of the classroom. learn-
ing how to raise your hand—I've actually scen this, 'm
sure it doesn’t h.:pp(n/ in these 3 states. but it does
happen in other states, but where people have spent a
good deal of their ene rg\ teaching a child when to raise
hh hand. They also include in some of these programns
what T call "leahlalcd bladd('ra. tg_m for voung children.

These programs also emphasize moltivation to achieve,
Now. some of these are guite good and I should say that
one of the best examples. if you want to look at good
examples. is that at Peabody. called Darcee. Sgine of yvou
have seen it. 1 have never seen it myself, but my general’
fecling s that it is_one well dome or swell thpughl
through. Now lel’s look a little better al what we mean
by lnull( ctual goals.. Here we are talking about progfamns
which emphasize helping the child to strengthen his role
as a learngr rather than as a pypil. Where vou encourage
a child to" became an inguirer. to become an explorer. to

_hecome an investigator. in fact. rather when to raisé vour

hand. Here the (mphd\h is on the motivation to u(lm'w
And I sometimes “wonder about my  students, my

- graduate  studenfs, who have not_learnéd or aequired

ERIC
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motivation to study because something is interesting. It
1= very hard for them. They havé motivation to achieve
and Lnow have a steady flow of dtudents coming in
from last semester wanting to know why they only got
B'= and so forth. That's motivation to dchieve, not moti-
vation to learn. Often these goals, and mtclle(,tual goals
are in contradiction with each other. '

) . t
I want to suggest. that in faet. te lmw ~tah*d the goals
of cducation inappropriately.’ \\e have. u~ud|lv said that
the “goal of education is to help children to . acquire
.uadenm skills. namely the 3 R’s and T suggest that the
research indicates that we nbw know how to do this. But
it seems to -me. a more appropriate wav to state the goal
of education is to find a way to lulp children and thla
may include adults, also. to acquire the skills they need.
including academie skills. if vou will, to acquire the
kmmlvdue that they need and lh(' personal resources
they nee d in such a way that yvou alse at the same time
strengthen, safeguard. proteet, and, in fact, enhance their
sense of self-worth, their sense of -dignity, self- -Tespect.
that you enhance their euriosity, th( ir (ompdmon and
their tenderness. 4

5

"

It i~ really a problem of mutually inclusive goals that |
think we face here. We know how to get” the academic

achievements.-but what we don’t know very well is how-

to get these academic goals, inteliectual goals, and these
humane goals mutually inclusive. So, T have already indi-
cated that we know how to get academic prugmmq
going: we know how to get th(m maintained, but 1
pecsonally . and this is a personal and moral decision, find
the academie goals to he che ap g soals, unworthy of our
national heritage and unworthy uf our children: So many
of us who are interested in this probleth of how “to
fashion” an education which could achieve the mutizally
inclusive goals of acquiring * skills and klmwlt-dgt' E‘m(]

1m r=onal resources are turning to what dre now called

ERIC
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gel enough of them, von can make soms ‘thing \shnh will
batance a--b vear-old child and you can make vour own
calibrations. and here she gol the child involved in ‘the
whole pl‘lll(lpll' of the spring scale. Now that again is
taking”off from the child's own envirgrme ut and experi-
ences and own interest, and moving him < along in a very
meaningful way. Well, 1 know many (\.lmplv;' like that
and lm sure many of vou are (Imng these things. bul it
does lead me into .m(,thcr. nol qunlv re lated distinetion
tlml ! w.ml t(f\( aw Lo your altenfion.

I would hike, if L mav. to make a distinetion between

teaching and performing. This is a hard one.to spelt out.
but 1T have been very concerned from time 1o lime
N . . By . R
working with teachers becanse they always seem (o me
to b doing something in order o ‘please a thirgd person
who =0’ there, Sometimes what® they’re doing. they say
to me now (I'm sure this never happens in the Tri-State
Area), 1T wouldn’t "do  this" my=elf but my children are

going on to Mrs, Jones first (rmd(' and 1 I\n(m that she |
m~1~i~ that all her children must know how 1o do such

dnd such, so 1 have o do it, That’s teaching to please
the next teacher. Then sometimes. they are teaching to
please the parent, and often withont knowing the parent.

Now vou can’t please all parents and often it is only one-

anyway  who comes in to complain and ‘that dm*sn,t
represent the silent Illdj()l‘ll\ al all. Teachers are often
doing things to please a parent, and xlw will sav I don’t
Fe .lll\ like the idea of doing this, but )()n know how the
parents are. and  without any confirmation of whe ther
thi= ix The casel The teachers are also often teaching to
please the administrator: Again, without always knowing
if this s really what the administrator expects. The
administrators tell me that they don’t like what teachers
are doing, and at the same” time  the tleachers say the
samie thing about administrators. Sometimes teachers are
caught trying to plv.m an asststant or an aide i a
(I.mroom. This can be ve ry lnm" Here s an example of
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Cinformal methods, shut populary known as open educa-
tion. This leads me (o the second distinetion 1 wait o
mahe hetween classes which are open and those which
are really empty. Rather. 1 think. the term informal is
more appropriate. To me a class which is informal some-
times called open: but ecrtainly not émpty. is one which
helps children to make =ense ont of théir own 0\per|-
cenecesc oul of their own enviconinent. out of their own
tulmm As children get older. vou can heip them make
sense out of other vpeoples™ expericnces and so a 10
vear-old ean understand. be helped to™understand experi-
ences he himself has never had, Those of ns who are
interested in young ‘children are concerned with hflpmu
children to make  se nse ont of their own experiences
first. N

This is classroom in which children can ac quire the

- knowledge and shills they \xu as tools with which to
exanine, to analvze, {o record. observe. measure. ex-
plore. wrasp. describe and organize their own environ-
~ment and their own experienees, as I have said and
eunllmll\ the experience s and enviromnents of ()lh( ‘TE.
Let me give vou an example which some of you®may
dhave seen and it has been mentioned in the publication
of informal cducation that  Edith Biggs, the Math
Cinspector from Engand, told. Itis an e \.unplc of helping
children work with lh(ir own experiences. This was a
clusse this was in England. 6 vearolds in which the
teacher said 1o the ehildren—which gne of vou slu}h the
longe=tr One of the ligtle I)U\*ﬂt ‘the class did, “WelP
the one who goes m hed hr-l “and the l(‘l(}ltl‘ in the
o elass said, \\t” 1 don't think that’s quite right: how
«abowd lnnmrum Vou bring a little picee of papér ~.|ymﬂ
what time. vou went to bed and what time vou got up,”
and =0 <ome of the children could write themselve
some of them had to have it written, But they brought
their raw data into elass the next day and the teacljer

had to make a lmrll,()nl.ll l).ll"r.lph Bul cach (hll(l had a
/
i
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a teacher. a Head Start teacher. a yvoung woman who is
white. who was very cemmitted to her chibdren. but her
assistant n the (I‘x»m‘um was black. and it was interest-
. A 4 osear-old boy in the elasstoom was very dis-
tive and the teacher was afraid to: limit the child,
“hecause she did m)l want the black aide to think that
she waz picking on the black boy>Now. the black aide
thonght this child onght o be handied. too. But. they
had not u)mmum(ulhd across this and <o with the
absence of anv clarification this hecame a ve ry 1I|ff|( ult .

' sttuation, and the child pdl(l the price. ; :

N L
. .-'\nolhcr way that teachers are caught teaching for
i third person s teaching for the evaluation or the tester.

Now this s subtle .unl it does Impp(n (\rlalnl\ in some
parts of the ((mn(n whether vou kuow it or not, where
vou introduce mx'n'@mlr inte your curriculum to please
his third group that isn’t even there, often without

‘

kn. Dwigy the valid fact ax to what they, are expee lmg\ On

lhv whole, 1T would like to refer to (h; whole sy ”4.].“’”'\‘\
= Edue .mun for After Life. fe.. geaching the child 6 2

lh.ll \\h( T he goes 1o the next grade he \\!|| he able to <o .

and so. \\Iun he goes to Jro Hligh he'll have this, and ‘

when he goes to high school he’ll have that, and hell
have his fundameptals when he goes to collese, so - that
h'll w0 to the right graduate school and on you go-until
vou sce groups of people wasting away in old age homes.
Theres got to be something wrong with it all..To e
teaching to a thied person who isn’t there isn’t teaching:
iU performing asin front of an audience and in this case.
animaginary andience that vou don’t even know very
well 10 very exhansting. Real teaching cones with
dircet inter-action with the individaal and vourself in
which vou can see vonrselves as, in fact. the ‘only two
people who exist at this inoment. There is nobody be-
hind vour back. That scems rather idealistic and it's
~mm'lh|n«r I'd Like to discuss in more detal if we get
“time. Now. welll move on anddgay in &'(*r':' stmnmary

i ST
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line. a horizontal line. The téacher had marked on the
top ’l hour periods and each child filled in with his own
name a.color bar which represe nted the time he went to

sleep and lhé‘"tnnv he woke” up,so that you can see from ;

the  picture “display. quite visibly that relative inde-
pendence of what time you go to lu ‘d and how long vou
sleep. But thgt was only lhv lwfrnmmu of making scnse
out of their own expericnees. l’hv te adur then lmd the
children do all Kinds of things to this raw dala. For
example, one group of children summarized the data in

_terms such as: 10 of us slept for 11 hours; 9 of us slepl

“for 8 hours, and they uroupcd the dataf We ‘called i
descriplive statistics' when we're adulls. They grouped lht‘ :

data; they rank-ordered it so that it started with the
longvs! period down to the shortest periods They they
rank-ordered it in terms  of the largest. nimber of
children down to“the xmallv\t number of, children.

Then they did- things. like—how many children wer

,asleep between 9:00 and midnight? How many children

were asleep between 8:00 and midnight? These are over-
lappmg intervals, but they don’t use that term. These
were relatively \Ophlql}(‘dttd mdihcmﬂhul operations on,
the children’s own raw data. -

.

She also told me another lilllo@torv about a 4 year-old

who liked to come to her house becanse he llked to
wei trh himself on the bathroom scale, and she got
intrigued -one day whether the duld really knew what ii
meant. She had a European scale which registered in
kilograms. One day she said to the little boy, “Now,

what do vou suppose that says on the dial?” and the
child said, “Well. you know.” She said “How does it

work?™ and the child said, “There are” 17 little kilos in

there. When T step on it—they jump up.” Now, this is'a
p . . 3

pretty good 4 vear-old understanding, bat she decided to

work with this. What she did was make a scale out of

the springs that come in ladies hair curlers and if you

Q .
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. _formy that to mel "a teacher is soficone ioy alerts
children to the things in his environment which are:
' y
Wortly knowing. Teachers must make this decision about
what's wortlh l\nuwin}_' or adults, or administrators. or
: .~(‘|mnl board. You cafnot abdicate that decision.

<

There is no way that a research program ¢can tell you
what’s worth I\nmunu I snean you might axk, and ['ve

. done this with my students and found it ve ry instruetive,
I)uu a child have to know when W .|~hm"hm N lnrlh(l.n

2 15 is worth knowing and wiw’ Those turn out to be

very interesting quiestions. The adults cannot let that
detision he nm(I(- by children alone: lln v oare too young

and they are too m\m.mm' .

AN
.
.

Also a l(-;u-lu'r has to alert “the child to things that are
potentially interesting: now we know a lot of llnnm that
young children are potentially interested in: lhm«u that
move, like trucks. planes: “most children are p()l(_llll.l“)
interested in animals and it is up to us as adults,
mothers. and’ teachers’ to alert them to those things.
+ Finally, teachers must alert children to things which are
- impurl;ml whether they are inlvr(wling or not. Again, it
15 a matter of adults nmknw a deeision about wh.ll they
consider important for (lnl(lrc 'n to know. They \Imuld
know a teacher is: someone who helps children to
“interpret the events, to interpret the feelings that they
are having and others around them. A teacher helps
children to evaluate what they are doing and so on. This
i a long list and 1 think I'd betder ltaw that because it
is going to take up too much time. Besides which |
think. these are all thipgs you know.
One of. the things (h:nb\\to\rri(-s me here is that many of
~the. models available in - Early, Childhood Education
emphasize performing rather than teaching.
&) l A o
ERIC . - o
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Now. another distinetion | want to make. and m
switching here a little bit. s a distinetion | find helpful
between nhrldnu having fun and children getting satis-
faction. So many teachers will tell e (and nmdn Is also)

that children are having lots of fun in their program. 1

consider thix a cheap goal. We must offer children a
chance to gain the Kind of satisfaction that comes from
problem-solving. problem-posing. hard work, hard effort
and mastering and Pmnot talking about the order. 1t is
unfair to children when we fail to encourage them to
tackle things that are difficult and ‘vven occasionally
tedious. It does not mean that you don’t make demands
on them. “That is the erucial distinetion, o
I want to suggest, and this is a p(fﬁOll;ll"’Vi«W, that
children, need adults, they need to feel loved by adults
who are =trong. Being loved by someone who is weak is
nice, but it doesn’t help vou to grow. You need the love
of someone vou can look up to, someone who is self
respecting and someone who is strong; that is essential to
growth. at least in my interpretation of the data. ™ ¢

P(()pl(' have a f.urlv steady level. People vary qlulc a bit

1 how cne reetic they are; cach individual has his own
.\(_srl of ‘nurm.ll level which we can picture in a fairly
straight line. Now when we introduce an experience
which i exciting, that level of ‘responsiveness goes up,
but by definition, it cannot stay up because you cannot
stay excited by definition, by the nature of neuro-
physiotogy of the drganisms you have to come down. My
Iy pothesis here s that you don’t just come down back
tc where vou started. What happens is that ‘you come
down betow that. And it's a period of withdriwal for
~ome. of hehavior disorganization certainty for children
Dt anmnw..uhllh it is a period of depre \»mn, and what

e v find \uilNII doing to bring the” person oul of

il mlrmhu ang o second exeiting experienec. Only this

ERIC .
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Lime ‘,f_\uu are donbling the dosc. So. when it comes to
cducational imnovation, for instance. somebody goes out
and says to the teachers, admimstrators. Pve got this
sread ideas 've got this thing that is going to save you
all. People get excited about this innovation. The level of
excitement goes up.of course: they ve oversold the thing
and vour excitement is bound to wear off. but vou don’t
just come down to vour ordinary level of activity. You
vome down below it and here is a p(ll()(| of de prf'm()ll

“distrust and luluw of evnicism, “I'm never going to

trust another inmovation or curriculum d(wlup( rin my
life.”” Then inorder to get people to move again you
have to double this dose and you have to make higger
promises, - That s what s happening  in educational
innovation and 1 get this picture very ~lrm|;q|v in the
1l(-.|nntrhnus¢- whur(' we are ('onsl.mtlv being told by lh(-
prople we report to go ‘:Ih(‘.l(l and sell an ide a: make
exciting, Now let’s get b;l_ck to the voung child again.

What we do with voung children is we introduce some

“sort of "a cheap gimmick, and this is what 1w really

trving to get at, that turns on kids. Of course, it wears

off . because you- can’t be: turned on all the time and ;

when it wears” off the teachers feel sort of rejected
. e d o
because they do lean a great deal on the reinforcement

that children give them. So, they introduce an even more

cheap. «rlmmuk and evervbody is locked in a splr.nl It is
sort of a thrill-oriented. km(lcrg irten class. ‘IL is not an
idependent problem: it ix a problem of the whole cul-
ture. Yesterday Dr. MeAndrew used the word exeiting

four “times, which s low. 've done these frequency

countx. Listen to the television, that’s where you hear it
most. Everything is exciting. What happens here when
the cuthusias grows and the fad inereases: the faddism

of our profession is very frightening, as. I’'ve tnied to

indicate, you don’t come back to your baseline. bt you
begin o need a bigger dose in order to get urned on
again. Now, there are several reasons why this is un-

15
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portant. and 1 realize that 1 haven’t made this very clear
but it is a very hard concept totdeal with, especially \
withou} an illustration. 1°s because the real work of this
world is not exeitipg Let e see if 1 can’make this clear.
If you look at-thé¢ tefevision. they try to depict on the
television the lives of doctors, deteetives, an(igh\wyers as -
going from one peak experience to another, nothing but
thrills. But if you think about it, vou will rezilizc_that
—— the health of the community is waintained by the wman’
who gives booster shats and who.looks at sore throats, a
¢ hundred 4 week. and ‘that could not be, exciting. When |
the physician looks at a sore throat, he must always do
this alertly in order uot to miss significant symptoms;
now, being able to perform routine procedures alertly is
the mark of the professional and this is not exciting. It
f just cannot be. They always picture a lawyer as having
great dramatie experiences in the courtroom and Pl bet
vou that 90% of a-lawyer’s life is day to day routine.
‘ He, also, must do it alertly "in order not to miss locp-
holes and  make mistakes that are important. Now
~ teaching s tlike that, ,to. If anyone - has told a
“prospective teacher that it is going to be exciting, he has
very much misled the teacher; satisying yes, but exeiting
no. And that’s the distinction I‘wlﬁnt to make. That’s
N because we- introduce children to these cheap, exciting
a Jexperiences. They are unable to learn or they' cannot \
" learn the satisfaction that_comes from extended activity.
When 1 go into a Head Start program, a nursery program,
or a kindvrguVagrain. what T look for as my
. method of evafiation is—is there a sign that these
* o Childeen have been involved in an ongoing activity that a
lasts for a few weeks. romething they are (fons{r'ucling or
building or extending. What | typically see are these
collage things with maearoni stuck on paper. Thére is a
lace for that. but wmost of them see is a one shot, one
Ti}w:lv!ivi!y that is scheduled between 10:15 and 10:40.
Now here is where youve got to find everyday a new
bag of tricks to excite children and turn them on. You

ERIC [
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rob the? chilieen in, ||lﬁ wav of learning how to get
satisfaction  that comes” with an extended project of
getling involved in it and of cven dealing with some
routide,. So, as P've indicated that’s a h.ud one to deal
with. l’\\t\LQ( -4 several times to-write thig, but it’s very
hard to write, too. But | think. I have finally taught my
staff at” the clearing house not to use the word excite-.
ment, because they come lo me onee in'a while and say;
here’s an idea and this_is really excngng,vand I fm.ﬂl)
gave them my 10 minute lecture on the evils of excite-
ment. really dealing -with cheap goals and cven a cheap
activity when you go Jnto this excitement. Occasionally.
it is very nice, but you can’t involve your whole life
around thrill-seeking. I want to summarize this speech by
saying that we seem to settle for cheap thrills, for quick
success which I consider hollow success. Wes give our
children one shot, one time" activity, and as I've indi-

cated, I. always look in the classroom for evidence: of -
what children, are constructing, building, and making
which encourages their sustained interest and
involvement, which encourages them to plan and to
execute plans, to engage in problem solting at a develop

mentallv appropnate level. o " N

Now I'm in my final SWing here, so don’t be discourages.
I would like to summarize what I've tried to say here’in
a set of propositions or p’rmuples and 1 believe I have
10 or 11 here and we're going to go through them as
fast as I can. First of all if it is true that you get what

you teach, your goals and your objectives as teachers a:a‘
administrators really do count. Two, if you want to help
children acquire skills and knowledge and personal
strength in such a way~ as to increase their sense of
self-respect, their capacity for ‘insight, compassion and
tenderness, then you really must attend very specificially

- to how children feel. It is fundamentally the quality of

feeling that life is all about. And this is an amazing
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problem with the hebavioral objective. movement. Thi
- . ‘ 8 . . .. N * p -
Behavioral Objectives are fine if they have their place.
. . - ..
but only if vou take into aceount how people feel about
Iy if , p :
what they are doing. Third. 1 aw convineed that -there
are no problems in cducation ‘which are not also ‘prob-
: . > . .. . "
temns in the rest of our society, including the problem o
: v, g [ A

N

excitenment. In the rest of our-socicty there is waste,
bickvring., iuvmnﬁete'm'c. provincialism, ‘racism, and so
forth. 1 sometimes think .of another problem in educa-
tion which is alzo similar in the rest of socieiy and what
Pve come to call'the “blamedrain,” Everyone is blaming
someonc élse. And i education this is fairly typical. |
talk sometimes to principals who sav well. I'd like to do
so and so in my school. but I can never get thy teachers
to chahge their habits. So thev blame the teachers. 1 had
a’ feeling in some of what Dr. MeAndrew was saving
vesterday that he was counting on parents to save himn.
A lot of people feel that if vou, just involve parents
vou'll solve problems. That’s very” misleading because
parents are people. too. They can help but there are no
quick solutions. But sometimes peoplé blame parents and
teachers will say, “I could do so much for my kids but
the parents won’t help me.” o

Teachers love to blame administrators for all their prob-

“Aems. and the administrators, I'm sure have people to

blame, school boards, regional offices, and <0 on. But all
of this blaming is a waste of energy. A great deal of
energy gets diverted into this kind of activity which
could better he used in solving: the problem. And this
brings me to my fourth principle, vamelv, 1 'want to alert
your attention bere to the fact that our leaders, and this
i 4 national problem. are very badly treated. Remember,
and those of vou who get restless because vou are
administrators or bhecapse vou are nol. that when an
administrator’s work is done well. he makes it possible
for the really important things to happen. And there is

7~
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really nothing as great as a0 good administrator o free
vyou to do the important things which are tie qualits of
lives the people in. (*{;l.~~ru()lll~ But | think we treat
feaders very badly, There i a great deal of hae kfighting
Cand I - sure this ix not so bad in the South. but | do
hear it other places. There is a lot of ditpicking and
bitching about administrators and a lot of rumor-
anongering: But it seems to mé there are two ways in
‘which leaders emerge. One is they emerge out of a
tesolution of a power struggle. Another way. which [
dml’l see very often, but 1 hope happens, is they come
) leadcnhlp positions because they are competent.
Thal s an important distinction. If vou come to a leader-
ship position because you have emerged out of a power
struggle you must spend a great deal of your energy
preserving that power and maintaining it. And this be-
comes very diffieult; this is” where all this biting and
fighting goes OII,’t)L(‘dUb(’ you are sort of trying to hold
on to power, perhaps not very legitimate power. If,
however. you manage to get your leaders to their leader-
ﬁhlu)l(-c because lhe} are competent, then my recom-
mendifion to you is gét behind them. While 1 was
writing this last night, I put down here “when your
leader has been selected because he is competent, get
behind “him,” and I changed-it to say, “when your leader
“is selected becmise she is competent, get behind her.” We
readily complain when leaders fall down, but we rarely
(()mphm( nt them when they are carrying on a tough
struggle. 1 think as general property of the nation we
treat leaders very b.ldlv I hope we can Lhangv'lhal
Incidentally, in terms of complaints. I don’t, know if you
are familiar witlt this, but during the period in which the
day care bill was being considered, the Office of Child
Development was receiving on the average 800 letters a
day against the day care legislation—hate-mail. It was full
of lht: stuff saying day care is a communist plot dlld all
that sort of thm" But they were not getting any of 'the
other letters, and that’s fairly typical. Another thing 1
Q \ : )
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want to say here on the problems of administrators, is
that 1 have a strong hunch that if you are an admin-
istrator, and you want to know how you are behaviug,
watch the way the teachers treat the children, because |
think there yis a good deal of sipilarity. J have been very
impressed by a principal of a school who had one of the
most encouraging Head Start programs 'l have ever seen.
The teachers were great. They were very demanding of
the children, but they were very warm and encouraging
at the same time. And 1 made up my mind 1 was going
to figure out how this happened; 1 weut back scyerﬁ
times ;E_ this ‘program (o try to figure ont why it was a
good pregram. Usually 'm spendipg my time trying to
figure out whatis wrong with a program. TFhis one was’
really good. Then - began 1o see that when the teachers
were being supportive, encouraging and demanding, of the
children, this was exactly how the principal was hehaving
with her staff. She was supportive,” encouraging, ‘but she
was demanding, and that’s where | began to think there:’s
something: to that. Perhaps the way the administrators
treat the people of their staffs is reflecting the way their
staff in turn treat other people. I don’t know if that's
true; it’s just a strong hunch 1 have. You might think
about that if you want to. My fifth principle here is that
I would encourage cach of you to 'id_entify, and as
accurately as you tan, what is your own assignment,
being careful that you don’t end_up minding everyone
clse’s business: now this Pve seef in places. But do your -
job extremely well. 'You might tHink of -looking at your
oWn job @s an art form.

Stand hack from it oceasionally looking and cheeking, to
see how ilois going and Iry again. Six h. principle here.
When you meet with your leaders and colleagues, try and
ask the question: What s the problem to be solved? Not
who is right, who ix going to win, who is going to come -
out as some people say, smelling like roses. Be carefyl, in
the similar way. of the question of grassroots, another

v
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my ih that has grown up around education. We have to
be very careful abont this. Someiimes what we  are
identifving as grassroots, and this N certainly true when

“we talk about students in the university a& grassroots,
turns out to be the loudest voice. Remember that people
who are the grassroots do not agree with ‘carh other just

‘ because they are grassroots. Just because people are poor
does not automatically qualify: them to be experts. It
doesn’t also qualify them not to be. I remember working
in Head Start the first year in San Francisco and a
mother came to me, a poor mother, and said now never
mind anything else, when my - child doesn’t behave, beat
hitn. I can understand why she felt that way; I'couldn’t
do that, by the way, and if 1 had to' take all my
instructions from the grassroots, it would be very diffi-
cull. I saw a Head Start program in Indiana, very, very

_ poor community, ‘where a father has refused to take his

child to a clinie. He had cut-his hand on an electric fan

and it was very, verv badly infected, and the father

insisted that this was the way the child was going to *

learn his lesson  about louchmg electrical equipment.
That’s a grassroots’ opmlon

[ had been working in the Head Start program for two
years and on one occasion there were 12 children in the
program who had been infected with impetigo and this
was a grassroots program and nobody rccognized it. Now
i’s not a serions disease. It can be handled, but it also
can be avoided by the way. So, let’s temper our judge-
“ment aboul grassro'ols and accept thefact that the grass-
rools’ participation is important, but it is not a snmplo
solution. Getting hack 1o the principle here, it is
identifying' the problem that is to be solved. Ask the
question: What is it 1 can do without money, or without
facilities or cquipment”: That’s not a bad exercise, and
besides that may eome to he the case. Seven, 1 {orgot to
list in my set of distinctions, but 1 will mention here.
Remember the distinetion between selling an idea and
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teaching. We have a very strong tendency to sell ideas
and to sell prograins and that’s another whole semester’s
work that I'd like to go into when I can. But we tend. to
treat our clients as though they were customers. Now the -
problem with that is. when you are selling sonething, to
a customer you always have to develop a straw man and
tell what’s wrong with his vactium cleancr and how bad
it is and knock the other guy over, and you also, often
always, have to oversell, but instead what we ought to be
doing with our clients is informing them and explaining
and alerting them to the problems of whatever it is that
we are trying to suggest. When the IPI people went out
with their great material, they went out promising a
year’s growth for a year’s work without informing people
that here are things we cannot do; here are the types of
problems that come up. These are some of the weak-

nesses, We tend to use the salesmen model so often in
education.

Now, this leads me to my eighth part and I'm coming to
- the end here. Let’s please give up expecting quick results.
Don’t look for rewards or recognition. After all, we’re all
adults now. Look to your own internalized ethics and
convictions if you need to strengthen your courage. But
. be patient, or perhaps a better word is wise. Please don’t
_settle for quick, cheap success or for temporary excite-:
ment. Nine. A big problem, which is also a whole
semester’s work: A major problem we confront in all
education, but certainly in early childhood is Whose
goals are we supposed to meet? ‘Are you supposed to. be
satisfying the goals of the advisory council, of your
executive director, of USOE, State coordinators, whose
‘goals? And are they all alike?

Remember, that human development 'is “so  complicated

so whatever you might say that’s true is also not true.
And many statements thal we make, from which we
derive our goals, are very much over-simplified.

Q)
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Let me give you an example here. Many of us, P’ sure
many of you in this room, are interested in Open Educa-
tion, sometimes called Child-Centered. That’s a terrible
word for it. But, suppose your parents don’t want that.
Some parents, and you must respect this, and treat this
as valid, really want much mere obvious signs that the
children ure Imrnmw than you are likely to see in an
informal program. HCI‘L is a principle that 1 would very
much like to suggest to you. My principle here is that it

1 more lmportgnt to inspire a Mother’s confidence in her -

child’s future ability to cope with life than it is to do
what is peddgogu,all\ proper. 1 know that’s hard. But, let
me give you an example
4

I was talking' with a Head Start teacher in a Chicano
program in Cahforma A mother came to the teacher anc
said, “l do not want my son to play with dolls or to
dress up.” Now the teacher thought that playing with
-dolls. and dressing was pedagogically very significant. The
position, I am taking here, is that it is more important to
respect that mbther’s position because her confidence in
her son will carry him a long way, but pedagogical
practices at the age’of four will not. I have been amazed
at the confidence that parents have had in some of these
acadeniic models. But T would suggest to those of you
whose personal goals and personal “ decisions are more
comfortable with mformal mod( Is, if your parcnts are
pressuring you to do more academic things, assign part
of "the day to structured activities, but do" it well. You

can «lo structured activities well-and badly, as in fact you"

can do informal things well and badly. Thew de the rest
of the day openly but well.

Now. finally, it seems to me that the most-importani
efrmﬂtl« in our country today is the struggle for equality.
\ml Im ‘lllldL(d how often this gets overlooked and' 1.
worry a g great deal about some of llw women'’s lib groups
1 ;

| ‘
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who forget that this is such a deep, deep problem in so
many ways. The fact, it seems to me, is that we are not
equally tall, we are not equally short, or agile, or beauti-
ful, or good at math ar cboking. We are not equally
artistic, but we are jequally human. We are equally
human in the sense that we all want to be wanted, and

loved, respected, and admired. We all have fears and -

doubts, anxieties, aspirations, ambitipns. We all -have, 1
suppose,~-some unresolved childish wishes. And you all
‘know, you each know, that .you have an inner life of

concerns and desires. Just remember from time to time -

that everyone else does, too. Being human is perhaps
best described by the way we feel about other people
and the way gle respond to them and the way we care
for them. In this basic sense, in terms of how we feel

about others and about ourselves we are all equally |

human. We have more in common than we have apart. In

your concerted effort to help children in your states and
communities, address yourselves to the basic humanness

of each other, treating each other as equally human.
Remember finally that every time you look at an educa-
tional issue, no matter how small it is, you end up
_needing a new society. 1 don’t know how you do that
and I know you cannot do that quickly. The funda-
mental issues in education cannot be solved by research.
Research can help. It can clarify. It can raise the issue. t
can increase your appreciation for the complexities and
causes of behavior. But the basic and important decisions
in education are moral and phlhsophlcal ones.. In these
domains there are no experts. It is up to aflvof us to
make those kinds of decisions.

v

I have simply tried to share: with you my moral and

philisophical - positions on some of these issues and !
hope it helps. '
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