BD 088 563
TITLE

PUB DATER
NOTE

EDRS PRICE
DESCRIPTORS

IDENTIFIERS
ABSTRACT

DOCUMENT RESUME

PS 006 862

Pre-Primary Education. Appendices.
[72]
86p.; PS 006 861 is the report of this study

MP-3$0.75 HC-$4.20

*Cross Cultural Studies; Curriculum; *Early Childhood
Education; Educational Administration; Bducaticnal
Finance; *Preschool Evaluation; *Erograa
Descriptions; *Questionnaires; School Surveys;
Socioeconomic Influences; Standards; Statistical
Studies; Teachers

Project Europe 2000

This document collects the appendices to the

Pre~primary Education report of Study Project Europe 2000 of the
European Cultural Foundation. This study collected data on the
psychological, sociolongical, and educational aspects of pre-primary
educational systems in England, France, Italy, Sweden, and the
Federal Republic of Germany. (CS) v




us of pANTMLN
lLUU(AlIOll
NATIONAL

L ouc

SAKI
netitut

1o NELEY
et O It L NATIONAL |
toncnuou‘vommn oM POLICY

S

R °N

e



General information.

-]

I A. Legal regulations.

1) What institutions

ENGLAND

Which of them have been legally regulated?

i_Institutions

~age group;legally regulated which ministry
i Y SR e -
!1 Nursery schools 3-5 g yes i Education
i |

.. : . s O UG UG PSR VRN SV U UPA R NI,
2 Nursery classes 3 5 | yes ‘ Educatlon +

et et e an i anorime - i - . n
'3 Day Nurserles 0-5_ .yes .

}&APEE§9h99}_Elezszeyp§w“

- mve o e e - s bmemr e e e -

,§:5m..‘m

e a e s b b— -

-od

! Hgalih_and_.__
Social securltyj

e
) for p.p.e. do you know in your country?

) oug

2) Is there a shift of the respon51b111ty 2) for'p.p.e. between
mlnlstrles? No.

3) Is- there a tendency to start regulatlng also the institutions
without legal regulation and if so, in which year do you ex-
pect it to occur?
There is a tendency to try to enforce exlstlng regulatlonb
for child minding-play groups fall into this catngory offi-
cially-rather than to create new recgulations.,

h) Is participation in one or more institutions obllgatory? No.

5a) Are there adv1sory bodies with regard to the leglslatlon for

.p.p.c..

Central &dv1sory Council on Education '
Set up to consider specific areas of education from time to
time., Has reported on preschool (and primary) educatlon

twice:

1923

and 1967 [

- 5b) Arc (other) advisory bodies 3) ulth regard to the legisla-
i tion for p.p.e. being planned? No.

I B. Form of organ’zatlon of p Pello *

-

1) How have the ages, ‘the v151t1ng hours and the ‘proportion be~ -

tween playing-,

institutions for p.p.e. been regulated?

learning=- and resting-tines in the varlous

ratio between playlng/learnzng/

Institutions ages. {isiting hours
: ' resting times
Nursery schools )| nationl Local Educa- |) o evsas
) .| tion Authority )Respon51b111ty_il N
Nursery Classes g LeE.Ae )Individual'headg i
Day Nurseries ) 5$C85c1aY é%%E,es) '
—

ndlgldual leadfrs)

'Preschool Play groups

]:R\(: at all. -

wll Toxt Provided by ERI

0.T.172/433,
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2) Is there a tendency to make a change in one of the above men~
tioned categories?

ages no .| reason . o
visiting hours . yes “reason, morc half day as opposed to
full day provision to deal
. with shortage ¢f places
ratio between times reason decline in compulsory rest
for play/lcarning/ period
‘rest _ yes ' :

3a) What is the legal admission age 4) for the primary school?5)
Five. .

3b) Is earlier admission 6) possible? If so, how? Yes.
The headteacher may admit children at the beginning of the
schoolyear in which the child reaches the age of five if
room available.

3c) How. many times in a year 1s admission p0551ble and on what
conditions?
Three times, At the beginning of each schoolyear.

~ L4a) Is readiness for school tested when the child enters the
primary school, before the child enters the’ prlmary school?
No.

5a) Are special measures taken for children who are ndt ready
for school? No.

5b) May new measures be expected° Yes.
" If so, what measures? More emphasis on helping deprlved
children when they start school.,

6a) Is there in your country a need/desire to change the tran-
sition from forms of p.p.c. to primary cducation? No.

6b) May changes be expected in the regulations for the tran-
: sition of forms of p.p.e. to primary education? No.

?7) Has p.p.c. been incorporated intolattotal échool structure?
Yes, but_only for a very small university of children.

I C. Management of the 1nst1tut10ns.

1) Who is respon31ble for the admlnlstrutlon of the 1nst1tut10ns

for p. p.e.? ,
>InStitutions - pﬁblid bodies - prlvate organlzatlons :
| ) ~|state/province/muni- assocxatlon, bu51ness etc. ‘ »
: '_cipality T Lo ‘ o ]
' 1.NﬁrScfy"Schobls' ) o S - ‘7Zf“_

aana b ﬁ'_l.p_.l,l-k TS T

| 2.Nursery Classes - |y _approx.. 60%

3 Day Nurserles ; No* f;gurcs,avg;labielf3 ';

ﬂ‘4 Preschool playnronps_'

R\!:{N B fTotal per 1nst1tut10n 100%)“  L
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2) How do you typify the administration in yoﬁr country as re=-
gards the institutions for p.p.e.?

Types of mgnagement ' Now In the future

LY T S W W )

1 centrallzation on gofernhenfai‘fével

2 decentralization on governmental level x
% centralization on private level i
L4 decentralization on private level ox

Cohmonts, if any. Vixture of these (x) categories

3) To what ex+ent does private initiative remain possible be51-
des management on a governmental level?
Extensively - Playgroup or private nursery schools may be set
up so long as they comply with, certaln regulatlons

-4) What share have the parents in the managcment 7) and in thc
execution of the management 7) in the 1nst1tutlons?

Institutions | _management . execution S
direct share indirect share | direct share indireot share
1 Nursery schools nope . | ..-_-L : i:
2 Nursery Classes nohe : : o S
3 Day Nursecries none i o : X
4 Preschool Playgroups x , _ x
* Depends on heads in individual ibstitutions.

ITI. Statistics 8).

A. Flnanclng 8)

" 1) How is the budget for p. P.c. in your country d1v1ded 4imto the
' following items? Information i: not available since the lar-
gest category (nursery classes) is a part of the prlmary

school system for budgetary purposes.

2) May 1mportant changes be expected in the above division? If
so, what changec., No..

3) Is public p.p.e. fully financed? Yes.

II B. Sub51d121§5 9)
1) To what extent are the prlvate 1nst1tutlons for p.p.c. sub51-

dized?
Institutions : Subsidies in %
Preschool Play groups Varies according to local autho-
- rity - No natlonal figures avai=-
- lable,

2) VWhat subsidy standards apply to the prlvate institutions for
p.p.€. as regards: Ais above. :

3) Are there 1nd1cat10ns to the effect that sub51dy schemes
impede or promote part1c1patlon 0f children in p.p.e.? .
. Promoting due to: Provision of additional places .due to aid
to prlvate or- voluntary organlsatlon.z.r- : . C

0 O.I. '72/435.
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4) Are futher special subsidies granted by other ministries?

Institutions

.Ministry of

Spec¢ial subsidy for

' '1.. Nursery schools

2. Nursery classes

Day nurseries = . -

3.

"4, Preschool Playgroups

‘Home office/

Education
"

Areas with high per~
centage of- 1mmlgrantﬁ

o ' "

n ' "

IIT. Inspection. 10):

1) Are there medlcal, hyglenlcal and pedagoglcal 1nspect10ns for

"~ PeD.c.
Institutions Medical/hygienical/inspéctions Pedagogical
' ‘ ' o ' inspection
1, Nursery cchoold yes yes 'v
2. Nuruery classes e yes yes '
3. Day nurseries " yes informally 'l
' T . - . only ‘ Rt
L. Preschocl play groups yes " "

| S

2) Is pedagoglcal inspection more emph351zed 1n

or is it going to be so?

_your country

IV Objectives.

Medical/hygienical Pedagogical’
‘inspection inspection
Emphasis is now on "In D.N.'s and P.P.G.'s - -+In NoS.'s and
- . B N.VCQ'S
Emphasis will be on In all insti-
tutions.

1) What obaectlves would you indicate as the most 1mportant
ones per age and per. 1nst1tutlon? -

ages

Institution/

medical/
hygienic

]
cognition

.sécial/

emotional

1 nursery
school
ssseyears
ess syears

3

|2 nursery
_ classes
« syears
'I'oyears

ries

3 day nurse-..:

~ 0-3 years |
3~5 years -

i ;
1
practice

1 changing

3

. {away. from.

coare -

2

thafds'éduca+
‘tion

linstitution

(depends on
individual

- & preschool |
. .- .play groups | " .-

PP
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2) Are there tendencies to change the priority of the objectives
per institution in view of the future.

medical/ . cognition social/
hygienic emotional
slightest tens
_ ... . |dency .to.incrga= ... ... .|
_ lse_emphasis .a
lcognition

1] 7

Institution ,cher

1 Nursery schools |

2 Nursery classes

move away
from dj
hygienic

i 4 Preschool/play no

BT uupa

3 Day nurseries

'3) Are -there. also certaln ob;ectlves per 1nst1tutlon for chlldren Lo
from socio~economic deprived groups? : . S

Institutions Specific objectives L ' v ' L 'm@;ﬂ
(for instance:influencing of famlllen,lmprovement of the.
transition possibilities in respect of primary educa—._ -
tion in underprivileged environmental groups etc.):

1 Nursery schools|  Yes -~  ~ L '

2 Nursery classes Yes

3 Day nurseries Yes

L Preschoolggla Yes

3b) Or have special reception facllltles been created for these'fff
' special groups? No, '

3c) Do you expect that (more) separate 1nst1tut10nb will be es-
tabllshed in' the future for the receptlon of soclo-economlc
groups? No. R
Reason: Because the overriding philosophy is one whlch is ,
opposed to separate institutions for dlfferent 80Cio=
ec. groups., o ' ”

4) Are you of opinion that a total conceptlon of objectives is.
beiug realized by means of the various institutions for p.p.e.
No., There is a coherent set of goals and aims here.

5a) Who now have the greatest -influence per 1nst1tut10n as re-
gards the laying-down of the objectives,

Institutions

1 Nursery 'schools Head teacher -

2 Nursery classes Head teacher

3 Day nurseries Superint tendent !

L Preschool playgroups Those in charge of groups'

- PS 006862

5b) Are there 1nd1catlons of a shift of 1nf1uences as regards,”
the laylngdown of the obaectlves? No.VQ

EC_ o.r. '72/43'-.7‘- o




B

V A. Statistical data (pupils)

1) What percentage of the total number of the ages groupss 2 to 7
is following/followed a form of p.p.e.?

Age group 1960 1965 1969/1970

2 jears not available 0,3 0.3 %
3 years ) 10 + 15 %
4 years ) : : A -

2) What percentage of the total number of chiildren of the age
groups 5 te 7 is following/followed prlmary 1nstruct10n°

ife group 1260 e 12§2 1969/1970

5 yecars 100 100 100 %
6 " 100 100 00 0"
7 0 100 : 100 100 0"

3) Is the influence of PeDe€s belng/examlned in connectlon with
the results of primary instruction? Yes.
If so, ean you mention the results of the 1nvestlgat10n?
Not yet complete.

V B. Statlstlcal data (institutions).

1) Can an increase cof the number of institutions for P.pee. be
found in the last few years
Please confimr by means of figures.

1969/1970

Institutions 4960 ©1965
1 Nursery schools - increase -+ 10%
2 Nursery classecs - o "o on 254
3 Day nurseries no increase §
Lk Preschool play - )
groups " "
2) What size 12) have the groups. per 1nst1tut10n? _
Institutions size of thd group (number of chlldren)
legal | real 1 desirable -
T average .| Depen&s on quallflca-
' “tlons of staff.
1 Nursery schools| varies _ a
' 2 Nursery classes| 30 max. . i 25
3> Day nurseries varies
' ‘according |
I ‘ | to age
L Preschool/play | . .. | :
' © . groups .none;'»“‘_flarge _
re varlatlon
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3) Are there enough institutions in view of the need for p.p.e.?
No.
'If not, for what numbers of children p. p.e. 1s considered as
"desirable and how many 1nst1tut10ns wlll be needed (estimates
acceptable?) .
is far as edycational provision is concerned in N S.'s and
‘N.C.'s- the Plowden Report recommended places for 85% of the
3-5 age group.Need. for D. N.'s is hard to increase. -
T’la:,.groups would become redundant with unlversal nursery edu-
cation.

4) Can the numbers of new institutions be stated, ‘which have been
planned in connectlon with the above mentloned shortages? No.

S) Is there a difference between attendance of 1nst1tut10ns for .
p.p.e. in the town and in the country?
Yes, rural countries have very little provisicn.
VI A. Staff (general).

1) What division applles to the tralnlng of employees for the
institutions for p.p.e.? .

Emplo ees - |Admission ‘|Required .>Duration_of' Ratio general edu L
_Y age . {preliminary |the training |cation/professiongdl - %

. training . ] study . 1o
1 Teadhers 13) 18 : 3 entirely. proféssidn#], .i:_;_.:
2 Assistants 14) 16 : : 2 L _n ot RN

.2) Can you mention the principal subjects for the professional
training, if possible, in the order of their importance?
Teachers: Varies according to academic speclallst suogect

chosen.

4) Who are working as a rule per group of chlldren in the va~
rious 1nst1tut10ns? _ . :

o s e o,

Institutions...} Teacher | Assistant | Teacher &nd assistant r Otherwise
1,Nurs§Iyrschool . - - 1 T x '
2 Nursery classes : X A
' . : I ' ' Trained nurse
Day nurseries ‘ _ - + assistent!-
4 Preschool/playgroups ' - | Various

5 ecesences

5) Is there a tendency to change the training of employees for
1nst1tut10ns for p.p.e.? If so, in whlch way.

Employees. 1 Teacher - No. Co
2 Assistant - 1 year. courses for mature fwomen.

6) Is the tralnlng of teachers for p p.€s equal or to a high .
" degree equal to the training of prlmary school teachers.
Equal Yes. . . ,

t&c o. 1.v72/439.

o Proving o EHC : B : BT ‘ C Pyl e
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)

7) Arc measures being prepared in order to integrate the training
of teachers for p. p.e. with the training of prlmary school
teachers? Already integrated. :

-8) Is it poss1b1e for men: to be trained as a téacher for p.p.e:?
Yes, :
If so, is this possibility used? Not used.
If not, is it going to be poss1ble in the future.
Depends on whether we escape from current sex-role typing.

VI B. Staff (salary)

1) What is the amount of the sulary of employees for p.p.e. as
comparced with the salary of primary school teachers in:

first year of | maximum number of
scrvice years 0f service
" I salary of primery school teacher .- - 400% , 100%
isalary of teacher.for p.p.e. . 100% 100% o
'isalary of assistant for p.p.e. + 70% + 50%
: RN, ——

- -=«-- . 2) -Has-in.opinion.the salary of teachers for P.P.€. 2 fevourable/
impeding influence on being trained for p.p.e. and on. practl-
sing this profession? No evidence available. -

3) Is there a tendency to level ‘the salarles (if they ore diffe~
ring)? No. . 4

VII. Building.

1) Which rooms are obllgatory in the various institutions for

PePeca?
Institutions Rooms for ‘
. playing |learning jsleeping jwashing [doctor observation
1 Nursery schoolf ~— . . o
¥ o0 x .. . - . S X
2 Nursery classes B ' X _ o 1 x
" |3 Day nurseries . x : X O X
4 Preschool/playt
- b&vu}lﬂi r

* Specla} playrooms not requlred - Outslde playspace requlred excpt for:
o Se . , : . .

3) Is a flex1b1e use of the avallable room taken 1nto cons1dera- :
. tion. when institutions for p.p.e. are being built (in con- - " "
nection with the application of modern methods)? For instances .-
by means of. modern building materlals. Yes.- S

4) To what extent are 1nst1tut10ns for p.p.e. bclng bullt as parts,'L 
of complexes of schools? Frequently.. . L
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S5a) If the institutions for p.p.c¢. haven not been incorporated in com-
plexes of schools, are there neverthcless common facilities? No.

5b) Arc there fa0111t1es which in your opinion can/should be made Jjoint-
. 1ly? Yes. .
i If so, what facilities?
All P.,P.G.'s should where p0551b1e be able to recicve advise from
trained teachers. Teachers should be appointed to have responsibi-
. 1lity for groups of play groups. i

6) .Is there in your country an information-centre for thé building of
schocls? The central government layg down standards and prov1des
information to L.E.A.'s

.7a).Has .the building of institutions for p.p.e. becen 1ncorporated, in a
number of cases, in a building~scheme for a quarter of-a town (for
instance in the centre of such a quarter)? Yes,-

Primary schools have been planned in this way and N. C.'s are some-v-
times included in them. K

7b).Are there indications to the effect that changes will be made in the
S next few years? Yes. .
. ) “hat changes? More 1nst1tut10ns comtining D.V.'s N, S.'s and P.P, G..‘

" 8a) Are certain principles-being applied.in connection with the regional .
and national planning of institutions for p.p.c.? Yes. - ‘
‘What principles? Development only allowed when provision’ releases a
certain proportion of mothers to return to teaching, of when school -
or closs serves deprlved urban arca- (uhlch has been d051gnated us
such. : :

§b) Do you cxpect changos in the near/remote future? No.

VIII. Modern methods. (general)

1) How would you typlfy educatlon in general in your country°

.

chiefly class tuition|possibilities of 1nd1v1duallzatlon individualized| .

and differcentiation - instruction |

primary : : , ‘,-h

: educatloq o x ' o :
'fpopoc- ! . ' i T X '_ ' .

- 2) Which of the following trends influence PePe.C. in your country?

Montessori

Frobel

Psycho-analysis (1nd1rectly)
Piaget's psychology

3) Can an increasing influence of certaln trend be found in the last
few yecars? Uncertain.

* L) Who have chiefly introducecd new methods in the last few years?
Teachers themselves and the inspectorate for. curricular innovation.

Sa) To which domains of the development oi chlldren do you direct
yoursel(ves) in your p. p.e.? :

-Domains - T c nursery school
. . L. *®
1. cognition i
2. emotional
B, aesthetlc/creatlve
k4, social : .
‘5 functlonutralnin

* Slight differcnces '
"Thereby it is hard to.

- 'geperalise_about such

.matters in a highly .

- -_-"m-\m
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5b) Do you expect shifts in the next few years?

Domains nursery school
1. cognition more cmphasis

Sc) Will these shifts be regulated legslly? No.

6a) How would you typify at this moment the presentation of the
subjects or the material per 1nst1tut10n?

Institution a)systematic |b)exemplary |c)combination H)entirely |e)other typi-
) of a and b free *fication |

1 Nursery schools _ ‘ x|

2 Nursery classps . : ' : x

3 Day Nurseries{ - o . _ . _ X ‘_

b Preschool/playgroups. . ' X

* Mostly free with a little exemplary and systematic work.

6b)Do you expect changes? Some increase in systematic and exempla-_
ry presentation in all types of institutions.

7) How would you typify the group composition now and for the
future in the institutions for p.p.c.? , .

i now ' future

Institutions - v : .

e e o _graded |non graded graded |non graded

1 Nursery uChOOlS . : X o X

2 Nursery classes ' x B | x

3 Day nurseries X : T x ;
. It Preschool/ - 1 o - S ‘
' playgroups } X - 3 « :

VIII.B. Methods (fields of development)

1) Have the institutions for p. p.e. in your country flxed tlme-
tables? No. : ; :

A. Preparatory language instruction.

2) What is being done in preparatory 1anguage instruction? -
N.B.:All institutions spend sometlme in informal language in-

struction.
N.S.'s and N.C.'s do more  than D N. s and P.P.G.'s in
general. 4 ‘

3a) Is a second lanquage belng taught in one of the 1nst1tu-

tions for p.p.c.?
If so, which second language and who is tcachlng? No.

O.I.'?Z/#hZ.
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3c) Do you expect 1ntroduct10n of a second language in p pPsc. in
the future? No. S :

B. Prepératory_teachigg_of arithmetic.

4)-What is‘being done in preparatory teaching of arithmetic?

o—— . (ot e b e b o— - . ‘

counting ‘concept of | theory of set modern
quantity mathematics

youngEEBgroup <
middle group

3-6 x_ x
older group

o5=7
primary educaflon X X X

C. Creaﬁive[éesthetic.

5a) Children do spend time.

Fields : much/ moderately/ 1little
‘a) painting T x
b) modelling in day x
¢) playing musical instruments x

”“"““”“7”"“sb)'Are”relatiOnsiwith”otheg“subjects'being“madE“or”are“reiatiUns*N”““f
with other subjeccts/fields the starting-points? :

Fields yes/ hardly/ no
preparatory arithmetic x

" n language x
function fraining x
emotionality

D. Function and motor training.

6) What functions do you exercise?

1 observation
2 motor action
3 hearing

I touch

E. Social emotional education.
7) How do you evaluate the social/emotional education of the child?

ow.. : : future
"limportant |moderate |unimportant important jmoderate {unimportant

0414 172/443,
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F. Audlo-v1sua1 Aids.
9) Which audio-visual aids arc being used?

now | future ' " .{now | futur now |future
radio x X tape~recor- x .x |language
der ‘ laborato-
b lry % B
televisioﬁ ? film ? |teaching
b machine ?

Even use of radlo s and tape-recorders is uncommon at present with
children under five.

IX. Experiments and research.
IX A. Research,.

1) In what domains research 15) is being effected at the moment?

- mains IoHTA RUA0ES 9fecbildgemof 2 to 7 years
compensation program X A few;hundreﬂ"in_egch“ |
verbal stimulation X . project usually.

influencing of families

influencing of environment |

general cognition

functisn training

12)- Who- are -TeBOAT CRINER ———rm e e e

‘much moderﬁtely - little
!”University institutions
Training colleges

Educational research centres : ’ ) X

Via ministries of cducation
social affairs, health

Private 1nst1tutlons

s

3a) Are there mutual contacts between the researchlng bodles? o
Few .. N

3b) Do you expect an increase of the contacts in- the future? -
If so, reason. Yes, since there is growing 1nterest in the o
field. e

5a) Is therc a tcndency to shift the research to one oxr more par- |
- ticular 1nst1tutlons? No.™ e - » - ‘

5b) Is the government plannlng a spec1a1 1nst1tutlons for re- ‘v 9'
" search in p.p.c.? No. : - : g

6a) Who chiefly flnance the research 1n the fleld of p.p.e.?
Government.“1*~m;;r

6b) Is there .an increase of the flnanclng of the research by
the: government? Moderate. :

0.1.172/Ulkli,
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IX B. Experiments 16)

1) In which domains experiments are being made with the results
of research? Only experiments as part of research or with-
out any basis in research.

12) Via which media and to what extent is publicity being given
to the result of research and experiments?.

Research much/ little/ moderate
- mass media ' . ' : : |

daily papers b'4

Periodicals _ ' b S

professional periodicals _ S x

X. Planning.

1) What bodies now provide for the planning 17) of p.p.e. and |
' what tasks do they espegially fulfil in this planning? -

chiefly quantitative plamning |chiefly qualitative

1 Department of Edu-
cation and Science ' x

- Schools Council - : '.r ‘t3,"ipt, _r;'7'x,£ AN

—2a)-Is-there-a-tendency to- the'taklng over“df one~o£_both~or oi_mmm«»_
both kinds of planning by a national gcneral body for pPep.€.? o
No.

2b) Is a legal regulatlon for such an 0perat10n belng prepared°'
No. : ,

3) Which groups plead for a better plannlng cf p po i e. (Please E .
' number in the order of importance). S

departmental officials
social groups
teachers
educationalists
psychologists

primary schools
parents

In a 51tuat10n where a very small.
proport;on of the age groupvob-
tain preéschool education concern

is not with plannlng as such but

expansion. - o
All the groups 1lsted (except de-'af,g,;,
partmental officials) publicly plead ' ...

for ‘expansion partlcularly parents. . S

Nursery Schools - Autonomous 1nst1tut10ns with thelr own heads

- Institutions attached to primary schools and

Nursery Classes
R ' under the ausplces of the primary head

- Instltutlons for the care of preschool cnlldren

B whoso parents are unable to.. care for: them for -

. one .reason or anOLher (e g.vone parent famllles)
Not part of the educatlonal system.r o

Day Nurseries
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Preschool-playgroups - Set up in large numbers since the early six--

, ties mainly by parents of preschool age chlld-
ren-to counteract the shortage of places in
schools and classes. Many organisations now
run playgroups such as Communlty Relations
Comittees and various charities as well as
groups of parents. :

O.I'72/446,




France

General information

I A, Legal regulations -

1) What institutions *) for p.p. e. do you know in your country? Uhlch
of them have been legally regulated? - . .

Institutions age group
1 Ecoles maternelles 2 -6
2 classes enfantines 2 -6
3 sections enfentines 2 -6

i C. Management of the institutions

1} Who is respon51ble for the admlnlstratlon of the 1nst1tut10ns for

p.p;e ? ,
Institutions '_:public bodies prlvate organlzatlons
state/province/ a55001at10n, otc.-“~
municipality . - B R O
1 classes maternelles|. - 98% o o   ¢; 
2 classes enfantines '"48%-1» S wfﬁEZ%ﬁf}uffE  B

2 i

-V A, Statistical data (pupmls)

1)._Vhat percentage of_the totalﬁnumber of_ thg_ages_grqups 4_tgm2~1'*“
following/followed a form of pepe.ce? . ‘ L

~ Age group |1960/61 |1965/66 | ..1967/68 1970/71
2 years 10 11 b . - 18%
3 " 6 | &5 51 | . 61%
T 63 7h 80 % _ |
5 " 61 81 89 | oou¥% o S
6 v o 2.1 1.6 | 1.9 1.6% Y R

-2) what percentage of the total number of chlldren of the age group 5 to
7 is following/followed primary instruction? -

V B. Statistical data (institutions).

1) Can an increase of the number of 1nst1tutlons for p.p.e. be found 1n

last few years°,»~

ige group 1960/61 1965/66 1967/68
5 years | 30 16 10 %
g v 97 98 98 %
7 " 99 99 99 %

Please confirm by means of flgures. ,ﬁi'm
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institutions

1960/61

- |1965/66

1967/68

1 Ecoles maternelles

6159

b5

- 8037 .

2 classes. enfantlnes

3 sectlons enfantlnes

2) ‘What gize 12) have the groups per 1nst1tut10n? (1967/68 - publlc

institutions)
Institutions _ size of the groﬁpi (number of children) .
legal | ‘real | desirablc e
average » ‘ 5
: 1'Classe$ maternelles - S
" Nursery school 434
2 Classes enfantines. - 35.8

3) Aré there data avallable about of a581stants/teachers

working in the various 1nst1tut10ns for p. p.e ?

Public Institutions Numbers of teachers“'
.................... _ - 4960763~_4965/66--49(7/68——~~

1 Classes maternelles 20144 268?3, 30065

2 Classeé enfantines : 6232:" 6226 6651‘

*“fdll_employment

Ecoles maternelles .
' Classes“éhfantines - attached to a prlmury school or a "1ycee"

V,Sectlon enfantlnes - of a prlmary class  § f




 General information

I A. Legal r#gulatlons

';Germgny»

1) What institutions *) for p.p.e. do you know in your country? Whlch of
them have legally regulated? S

legally regulated| which ministry | since

Institutions age group
' yes/mno ,
1 Nursery school ,y 3.6 fes - Kultusministerien
Kindergarten or 5021alm1nlste—. L
rien ofthe Lander e
2 Day Caré Centres| 3(2)-15 Yes A s N v
{13 Vorklassen 5-6 Yes 'Kultusmlnlsterlen A
‘ of the Lander. :15 .. 1968 |
4 Eingangsstufen 5-7 Yes Kultusmlnlsterlen ¥1§68 | B

of the'Lander ‘

%";s there a shift of thée responsibility 2) for p.p.e. between mlnlstrles°

Institutions first under the | to the ministry _ as fromjfﬂ
ministry of of - : : AR
1 Nursery school,y . Lol Kultus (Educatlon)- dlffercnt for ‘the
. 1)| Sozial minis- : ntets
Kindergarten X ,Mlnlsterlum and the cities since
terium .
 the socond worldwar

4) Is participation in one or moreAinstitutiqﬁsjgpligaﬁgry?;f

Institutions obligatory nof“bbligatofy - sincé:;»reaSO#”f
1 Nursery school 1) ‘ N ' ‘
|- Kindergarten 7|
12 Day Care Centers b4

3 Vorklassen

4 Eingangsstufen

IB.orm of organization of Pep.c.

1) How have the ages, the v151t1ng hours and the proportlon betwccn playing-, o
learning- and restlng-tlmes in the varlous 1n5t1tutlons for P p.e. been:

regulated?
Institutions ages visiting hours ration between playlng/learnlng/‘
e . ‘resting times :
1 Nursery school 1) varies - varies nw-flxed”_

Klndergarten

Lald down f.e. by “Jugenwohlfahrtsbehorder"

2) Is there a tendency to make a change in one of the above mentloned

catqgorles? .
ages .53 =-5 reason when "the Struktqrplan des Bil«
: ‘ dungsrats" .is. reallzed o
| visiting hours A reason
ratlo between times for S "
r/learnlng/rest ‘ ~ reason-




3a)
3?)
3c)

La)

L)

ke) Can you group the results of the tests?

-2"' ’ . [ :

What is the legal admission age 4) for the primary school? 5)

6 Years at 30 june for school begin at 1 august.

Is earlier admission 6) possible? If 50, how°

6 months if the child is intecllectual and physical readj for school.

How many tlmes in a year is admission possible and on what conditions?

one time in a year.

Is rcadiness for school tested when the child enters the primafy séhool,

brefore the child enters the primary school? -
o yes //no],

If so, what procedure is followed?
readinesstest infmost-areas

fhat percentage of the total number of chlld"en of school ago is tested
for readlness for school?

Unknown

ready for the primary school not ready for school

5 yearsl " 95-90 % 5 ycarsl 5o %
6 n 6 " _) _ .

7 T (number) 7 0 (nuuber)

Sa) Are special measures taken fof children who are not ready for school?

_In many cities: Schulkindergarten (or Vorklassen in Hesscn)
since: different (in Hamburg since the twenties)

Schulkindergarten 1959 - 1969 -

~ Schulkindergarten - 245 1.023 -
children 5.626 22,190 + 273,5%
children in the first class o ' N .
of the primary school 777.566 1.062.807 A4 36.6%- - -t
children of school-age 58. 300 79.600 4 36.5% o
% in Schulkindergarten 9.7% 27:9% -+ 18.2%

‘May new measures be expected? lyes[nom

5b)
If so, what measures? a. special-kindergarten for defective children
b. Perhaps "Elngangsstufen“ for 5-7 years old chlldren when children havc
to go at school at 5 (1980-1985) .
6a) Is there in your country a need/desire to change the tran51t10n from
b3 —
forms of Pepece to prlmary aducation? yes/n61
~ The "Eingangsstufe'' or "Ubergangsgruppe" of the Klndergartcn.
6b)‘day'changes be expected in the regulations for the tran51tlon of forms

of p. p e. to prlmary educatlon°

If so, what changes? o

Legal regulatlons of "Elngangsstuxen"

R




7)

Experiments with "Eingangsstufen'" and "Vortlassen"

-3 -

(Hamburg, Berlin, Hessen, Nordrhein-Vlestfalen)

Ic.

Management of the institutions

Has p.pe.e. been incorporated into a total school structure?

1) Vho is responsible for the administration of the institutions for

PepP«€a?

Institutions

public bodies
state / province /
municipality

private organizations

associntion, businecss
etc, ) :

1_Nurseryischgol ” R
Kindergarten 25 % 95 9

2 .oy care centers

(as

3 Vorklassen
schoolexperiments)

l
)
\ 100%
.

L Eingangsstufen

@

2) How do you typify the admlnlstratlon in your country as rcgards the
institutions for p.p.e.? .

Types of management Now In the future .
1 centralization on goveramental level | x 1) : Cox
2 decentralizatioh on governmental levell
3 centralization on private level :‘ x ' _ | 7
1 4 decentra{;?atlon on private level .

Comments, if any. 1) refers to the’ sch001exper1ments and 256 governmental
Klndergarten .

: 4) Vhat share have the parents in the manegement 7) and in the executlon X
of the management 7) in the institutions?

3 . an L} t 3 . P
: ' Institutions m agemen Sxecution share
) direct share | indirect share direct share| indirect
1 Nursery school 1)
Kindergarten x 1)
2 L L L ® L]
3 ¢ o o L I ]
L* L] L] * L ] L]
5 ¢ o ©° o o

1) There are not many Klndergartens private organized and vayed by conmu-
nities of parents. '

CII. Statistics 8).

A. Financing 8).

Q! How is the budget for p. P.Cs in your country d1v1ded 1nto the followlng
‘ 1tems? Relevant flgures are not avallable. o : o




é ' "'vLI' -

3) Is public p.p.c. fully financed?.
’ _¥es/noy -

If not, what contribution is claimed from others?

parentis | Parentsfree depends on incomec of family_.%;p; surt of money . }:-.

4) Have you 1nd1cat10ns to the effect thnt full flnanclng u111 be 1ntro-_
~duced within a measurable time? =~

“lertainly in thqse backward arcas where -full finanéing is almost rcdliééd.‘

IIB. Subsidizing 9) _
1) To what extent are the prlvate institutions for p. p.c. sub81d1zcd°

Relevant figures are not avoalable at ‘the moment.

III. Inspection 10) =~ _
1) ‘Are there medical, hygienical and pedagogical inspections for pep,c.?

Institutions Medicql/hygienicql,inspections Pedagogocal inspection

1 nggery schqbls ) ) . _ ... { not in the meanlng of
Kindergarten : yes schoolinspection

2 Doy care_centefs' ‘ yes

3.Vorklassen : yes ‘ o T - yes

L Bingangsstufen . yes. .. .. ',_-_ - yes

.2)-Is pedagogiwval inspection. more. empha51zed in. your .country. or is. 1t_go=ng__vu;“;~

to be so?
Medlcal/hyglenlcal _ Pedagoglcal 1nspect19n
inspection : B
Emphasis is now on x0T
‘Emphasis will be on , x : X

3) Arc data obtained bj inépe ction usé&-ih thé,planhing of thbztrainihg
and the in service-training 11) of teachers?

¥e§/no

Ive ObJectlves

"1)Vhat objectives would you indicate as the mest 1mportant ones per age
and per institution? ’ .

Institution/ages |medical/hygienic cognition. social/emqtional» other
1 nursery school x E X -
+ D.C.C, a o
3-5 years: .
5-6 years : o x g
2 Vofklaésen x ' x  - (x)
: 3.,E1ngangsstufen x Cox (=)
;;J:EKJ;/72/A51
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2) Are there tendencies to change the priory of the objectives per 1nst1-
tution in view of the futurz. .

Institution imedical/hygienic cogrnition [social/emotional | other

1 Nursery .school 1ﬂ
Kindergarten

2 [} [} . . L] [}

3a) Are there also certain'objectivcs per institution for children from
socio-economic deprived groups?

Institutions specific objectives

(for instance: influencing of families, improvement of
the transition possibilities in respect of primary edu-
cation in underprivileged enV1ronmental groups etc )

9

1 Nursery school
~ Kindergarten \

Langquage stimulation for prejudiced chlldren
2 Day Care Centred - Stimulation of lcarning motivation

3 Vorklassen Educational activities for groups

4 Bingangsstufen \ Involvement of parents

5 [} ] [ [} [ [} }
3b) Gr have special reception facilities been created for thesc special

groups? .
e U O !A.};CS" nof,_ e e e e e e s it e , __~_ ._..-w.__‘—iu..

3¢ Do you expect that (more) separate institutions will be established in
the future for the reception of socio-economic groups?

" No seperate 1nst1tut10n- one does cxpect systematical stlmulatlon v
programs for all children.

5a) Who now have the greatest influence per institution as regards the
loying-down of the objectives (please numer in the order of importunce)

Institutions child-psycholegists/ society -|the primary school with
educationalists - its requirecments

e gl x @

2 Day Care Centres x (x)

3 Vorklassen (x)

i Eingangsstufen : (x) x R

5b) ire there indications of a shift of influences as regards the laying-
down of the ojectives? :

Institutions from to

1 Nursery school
Kindergarten - society

. Day Care CentersA]
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VA. Statistical data (pupils)
1) What percentage of the total number of the ages groups 2 to 7 is follow-
-ing/followed a form of p.p.e«?’ . -~
ige group 1959 : 1965 B L S Amy fesev
2 years '
R ) I L
o J3 33 SH %
2) Uhat percentage of the total number of children of the ago group 5 to
7 is following/followed. primary instruction?
nge group 1959 ) : 1965
i 5 years 5 -~ 11| pre + p.ed. 35.h4 28.6
6 4 96.1 90.4%
l“‘ 7 " - )
'3) Is/has the influence of p.p.e. being/been examined in connection with
the results of primary instruction? _ , ‘
If so, can you mention the results of the investigation?
Little investigations: Results after half a year no differences between
Klndcrgartenchlldren and other pupils. B
L) Does the admission age of children for the primary school in your~coun-
try: play a part in conncctlon with staying down? . L
'_ ' \yes/rd‘ e
- 1f g0y -what-is -the- result-of - the. 1nvestlgatlon cu-which_the answer. is
based? /__,,--—" . .J\\‘ \_...'i ‘A b\ .
1 Pcrﬂentage of non-promn+~d-ch11drcn higher when admission age is lower. o
2P rncncage of non-promoted children hoghcr at admission age 5 s 9 -6t 3
and at 6 2 9 = 7 : 3. -
VB. Statistical data (institutions). | o ®
1) Can an increcase of the number of 1nst1tut10ns for p p.c. be found in h
the last few years? :
. Please confirm by means of flgurcs.
Institutions - 1960 1965 | 1969/70
1 Nursery school 1) : C ‘ ,4
Kindergarten : 14113 16413
2) VWhat size 12) have the groups per institution? _
Institutions size of the group number of chlldren ] g'
' S ' {Tegal real desirable - . \
. S ' average : . -
1 Nursery school 1 . ‘ )
Kindergarten 25 25* ‘ 15
2 Day Care Centres
o 3 Vorklassen 20/25 | 23 L. 20

I:R\(:4 Elngangsstufen,
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3) Are there enough institutions in view of the need for pepec.?

yes/no

If not, for what numbers of children p.p.c. is considered oo desifablc and
how many institutions will be necded {estimates acceptable)?

75% of the age-group (3-5) 100% of the group (5-6).

VIi. Staff (general)

1) Uhat division applles to the training of employees. for the 1ns»1tut10ns‘

for p.p.c.?
Employees Admission | Required - - |Duration of Ratié'geﬁefal'__‘
' preliminary |[the training| cducation/profes- -
training L sional study -

".1 Teachers 18 Realschule 2 year .12

2 lssistants 14 Volksschule | 2 ycar o1
Jugendteiterinnen after two years p{ﬁctlcal work another 2 ychrs theorétical -
training . : e R

2) Can you mentlon the pr1nc1pal subjects for the profe551onul tralnlng, o

if poasible, in: the order of their importance?
Subjects Teachers . Assistants’
1 Pedagogics of the little child |- (3
2 Child psychology | L Wy
3 Youth law ' ‘
5 Practiwval Vork;:;Kindergarten ‘ .
6 Pottering _ L : (2)°
7 Foreign language ‘

. 3) Aire there data available about the numbcr of ass:.sta'q s/teachers
working in the various institution for p. p.e.

Jugendhilfe (private)

Jugend-- Kinder- Kinder- KXindcr- .
leiterin- gartnerin- kranken- pflegerin- Helfer
nen - nen schwes- non ' '
: tern
a Arbeiterwohlfahrt 1) 51 583 53 k24
b Diakonisches : :
Verk 1) 70 6.977 24331 320k
¢ Dt.Rotes Kreuz 1) 17 115 85 ' 150
'd Zentralwohlfahrts- : '
stelle der Juden in . _
Dtia 1) . .17 - ho - ' .
e Caritas-Verband 2) 214 8 206 -110 3.015 8.026
1) (Stand: 31.12.1966) - e ‘ -

Qo >) (Stand: 31.12.1967)

—ERICS

s d AN
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L) Vlho are worklng as a rule per group of chlldren in the various 1nst1—

\‘l

' r_Salary'of primary schooimte;cﬂerwwf;bb%wil .u‘““- 100A;a

'R\KZB) Is there a tendency to 1eve1 the éalarles ("f they'

tutlons? .
Instltutlons Tcacher Assistant Teacher and assistant | varies
1 Nursery school ,
Kindergarten | x| X o X .
2 Day Care Centres
3 Vorklassen
4 Eingangsstufen
5) Is; there a tendency to change the training of employecu for 1nst1tut10ng,
for Pep.0.? If so, in which way.
Emplayces Admission | Required | pre=- ; Duration of Ratio’genera1'~f"
' ' . age liminary | trcining | the training | education/prof
fessional
study - v
1 Teacher | 18 ; Fachoberschule _ ‘ - : .
1 HEE i
Term of probation Term of probation pf
£ before the training . during the training . i
1 Teacher none ‘ %+ year ‘ i
6) Is the training of teachers for p.p.e. equal or to a hlgh degrec oqual 35
to the training of primary school tcachers? . - s
Equal: “yesfno To a hlgh degrec cquals: yea/nO‘ tf
7) iire measures being prepared in order to 1ntegrate the tr11n1ng of teachers
for p.p.e. with the training of prlmary school teacheru? Ce
[ yes/no I
8) Is it possible for men to:be trained as a'teacher for'p.p;c.?,‘ PR e
yes7/no ‘ S e L S ‘l.ﬁ
If so, is this possibility used ?R not very often used | o Co
VIB. Staff (salary)

1) Vhat is the amount of the salary of employees for p p.e. as’ compared
with the salary of prlmary school teachers ims - - . 00 I

_ flrst year of- max1mum numbe
service - years of service

Salary of Kindergartnerin .. 70%- _:”v: H:xf;~§9%;g”f'”
Salary of Jugendleiterin . = 75-80%. -‘J”’;g"!ﬁ75%*

2) Has ‘in oplnlon the.: salary of teachers for p p.e. a, favourable/inp“
‘influence on being tralned for p p.e. and on practlslng thls profess on?

’ Impedlng/FavoaTEE" L




' VII. Building.

1) Uhich rooms are obligator} in the various institutions for PePe@e?

Irstitutions | Rooms for

playing} learning |slecpingiwashing|doctorjobservation|staff

1 Nursery
school Kin- ‘ _ .
fdergarten X x 4 : X

2 Day Care
Centres

3 Vorklassen

4 Eingangs- |/ . _ - : N
stufen B ' o ' _

*partly layed down in directives, mostly dependent of the district authori-
ties, - . ,

2a) Is there a tendency to make anotner dicision orbto add rooms?

@

‘1 Nursery school
Kindergarten

Institutions addition Other division - Reason .

Only as wish

2 Day Care Centres}.

2b) Is- there a tendency to realize this by legal regulatlons? yes/no
If so, what regulations and when o
Hygienic and safety requlrements are laid down by the 1nspectlons.

2c¢) Are such regulations anticipated in thc planning of the 1nst1uutlons to
be built before long? m

3) Is a flexible use of the available room taken into consideration when .
institutions for p.p.e. are being built (in connection with the appll-"‘“"“”
cation of modern methods)? For instance: by means of modern building

. materials. .
| yeatser]

4) To what extent are institutions for Pep.c. being built as parts of
complexes of schools?

Jkd?%ometimes/hoderutiI?YfreqnuﬁffyL;j

S5a) If the 1nst1tutlons for p.p.e. have not becn incorporated in complexcs
of schools, are there nevertheless common fac111t1es?

6) Is there in your country an 1nformat10n-centrc for the bulldlng of

schools?
{yes/po-|

If so, does it cover institutions for p.p.c.? no

7a) Has the building of institutions for p.p.e. been incorporated, in a
number of cases, in a building-scheme for a quarter of a town (for
instance in the centre of such a quarter) ? .

N T

| yes/uet




If so, why?
because possibilities to play on the strects decrease and because. of
- the fact that there is an 1ncreas1ng nced for "Klndergartcns"

?b) irc there indications to the effect that changes will bc made in the.
psxt few years?-
. ‘ | ¥e&7no

Wlhat changes?
More planning of new building inclusive. 1nst1tut10ns for p. p.e.'

8a) Are certain principles being applied in connection with the regional and
'~ national planning of institutions for p.p.e.?

Ixes?ne

lyes/ney.f.

8b) Do you expect changes in the ncar/remotcffuture?'

What changes: Rcason

Systematic o -+ "General demand in educational plans .
enlargement ) '

VIII. Modern methods (general)

1) How would you tjpify education in general in your country?

chiefly class tuition possibilities of individualized
T - 7 individualization “instruction
and differentation :
primary
education x
p.p.e. e X .

2) Uhich of the following trends influence p.p. e. in your. country?
Montessori - ' '
Decroly
Frobel
Jena Plan
. psycho-analysis
Piaget's psychology

Vygotsky's psychology w'

3) Can-an 1ncrea51ng 1nfluence of certaln trend be found 1n the last. few  ff

years? ,
: l‘ yes/=d |

If so,which:l Montessqri

Bince | cause:
2e worldwar ' S

' 4) Who have chiefly 1ntroduced new methods in the last fcu years?

' private initiative /-een%rainovernmcnt-/

- Can yqu 1nd1cate any causes?

Frobel is . no. more Judget as sufflclent.,

‘2/457

Q-B.I I
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ta How wou.d you typify ac this moment the presentation of the sunjecus cx
the material per institution? '

a.systematic

Institution b.exemplary | c.combination| d.entirely|e.other typie
of aand b free fication
1.Nursery ) '
school
Kindergarten X
2 Doy Care J B
Centres ‘
3 Vorklassen| X
4 Eingangs- J
stufen
6b Do you expect changes? o B
Institutions | a.sytematic | b.exemplary| c.combination| decntirely le.other
of a and b free typifi-
. ’ cation

1eNursery
school Kin-
dergarten

2.,Day Care
Centres

ITT.B

Methods (fields of development)

1) Have the .institutions for p.p.e. in your country fixed time-tables?

L Eingangsstufen

Irstitutins - fixed time-tables
"1 Nursery school \\, no
2 Day Capre Centre;fr
3 Vorklassen
\“ yes

L Preparatory language instruction

2) Vhat is bwing done in preparatory lanquage instruction?

Instituions increase of syntaxis | expression | communication aids to
vocabulary y p thinking
1 Nursery
school. Kin-
dergarten little little much x %
2 Day Care ’
Centres
1 ~ . )
7 IOfE}asocn much much ‘much =~ | . x much
L i ag: nsstufen

imuch/littlé/hoderately/nothing!

N.B. Please fill out;using the catcggries:
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3a) Is a second lanquage belng taught in one of the institutions for Pe p.e.?
- If so, which second lanquage and who is teaching? '

By'way;gé—gfgg;;manb-in‘§i5§le own teacher |professional teacher
indergarten

3b) For what reasons the young children have to learn a second lanquage?

1) Because children learn in an easy way

2) good mutual comprehension in German-English/American "Kindergarten"

3¢ Do you expect introduction od a second lanquége in pepe.ce in the fuﬁure?

m

B. Preparatory teaching of arithetic

L) What is being done in preparatory teaching of arithmetic?

counting | concept of | theory of set
quantity modern mathematics

younger group :

2-3 x ' x
middle group

3-6
older group

5-7 x x - x (experimental) .

C. Creative/acthetic
S5a) In what fields aestetics are being taught?

Fields much / moderately / little
a Painting x
b Music : . X
"~ ¢ Modeling
d Poems o x
@ Physical and play B ' x

5b) iire relations with other subgects being made or arc relatlons w1th
other subject / fields the startlng-p01nts ? :

?J ' Fields ' yes' hardly | no
a preparatory'arithmetié X
‘preparatory language | x
function training - ol x
emotionality SRR IR - _
72/459 L
. Lo - htiiemiatihi
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D. Function and motor training

6) What functions do you exercise?
1 observation [Eﬂf : . T
2 motor action ‘:gj, : |
3 coordination ‘:zj

E. Social emotional eduéation

7) How do you evaluate the socidl/emotional'educaticn'of the child?

now : o - future

important |moderate unimportant "important |moderate|unimportant

8) are there relations with: Language

‘ creativity subjects
- arithetic

experimental teaching

T

N.B. Pleasé underline

F., JAudio=-visual Aids

9) Vhich audic-visual aids are being used?

now | future : now | future
radio not not tape-recorder x | x
television not | not film _ : nat 2

now future

. language

laboratory not not
teaching not* not
macine

*in single cases

b.I./72/1+60 ,
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IX. Experiments and research

IXi. Rescarch
1) In what domains research 15) is being effected at the rioment?

Domains Total number of children of 2 to 7 years
: subjected to the research

compensation program

verbal stimulation

L e

influencing of families

influencing of envoronment

general cognition

function training

2) Who are researching?

mach moderately| little {

University institutions X

Training colleges

Educational centres 1. X

Via ministries of education,
social affairs, health X

Private institutions

3a) Are there mutual contacts between the researchlng bodles?

//gny/7 few / mode

3b) Do you expect an increase of the contacts in the future? Yes.

If so, reason coordination

L) with which researching bodies has the ministry in charge of psp.c.
contacts?

many / moderate [/ fow

University institutions Tox

Training colleges

Educational centres x

Other ministries

Private institutions

5a) Is there a tendency to shift the rescarch to one or more particular

institutions? 9
‘ yeS/E

If so, which institution(s)?

Decutscheg Jugendinstitut in Minchen

S
[ERJ!:‘ Th2re is a demand for an Institute for Educational Rescarch.
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5b) Is the government planning a‘special institutions for research in

~ pep.e.? _ r
1 yes / .

6a) Who chiefly finance the research in the field of p.p.c.?

——

government / priva eérsons / government and ¢ persons
proportio

6b) Is there an increase of the financing of the rescarch by the gorvern-v
nent?

much / moderdte / l;;b&ﬁz/

7) Vhat researches are known gnd»rgsults, if ony?

Researches : Researches . o | Dates . -
. 1.Research on learning to Brem-Graser: Corrells ) 1967~ -
read before primary school Kratzmeier; Kruger; ‘ 1970

Notz; Rudiger; Schmalohr;
Schuttler-Janikula; Sennlaub

8) VWhat researches will be started before long? ~ - - = <= < el

Researches : oo | Dateg

1. Comparison of 5-6 year aged children in "Kindergarten™ 1971

2 Gomparlson of 5-6 year aged children in "Vorklassen"
(Nordrhein-Westfalen 50 classes) 1971

5) Vhich institutions chiefly provide for the guidance of the experiments?

University institutions [::1
Training colleges

Educational centres r;—]

7a) Vho are chiefly financing the experiments? ' . .
* government / prfﬁfEE’pE?SUﬁE J government'jgg’g,lnatc’ﬁaigghs pro-
_—~—portionally

7b) Do you expect a change?
_¥es / no

8) Is there a special scheme of subsidy for experlmentlng schools?

’ 7 ]iég;/ nol

d_El{Cxuez
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2a) are tasre legus regulations whivn a schocl participates in an
eMperyment? e e
R’/ ngj

Cot Do nhx evhont hoe tiie uxgerimcthar school keen excmpted from its
lcgal obln.gat:.on9

12) Vi which medism and to waa® extent is publicity being given to the
result of researchk ond experiments?

mch iittle mnoderate

mass nedia 4

daily papers ‘ X

periodicals

professicnal seriodicals

X Planniqg-

1)} Vhat bodies now provide for the ploanning 17‘ of p. p.c. and what
tasks do they especially fulfil in this planning? - - e

; ‘ Tasks

s chiefly quantitative chiefly qualitative

Bodies ‘ .

planning ‘

T. Bund/Lander )
Commiitee

2. Ministries of
the Lander

3. Private orga-
nization 4 ' _ o S
fe. churches ' S .

4., Training Insti~ '
tutes

2a) Is there a terdency to the’ taking over of one of both or of both
kinds of zlcaning by a natlonal general body for p PeCe?

yos7no '

2b) Iz a legal regulation for such an cperation being nreparod?

1 ,32 7 10 |

3) Vhick zrcups plead for a better plannxng of p.p.c. (Please numbcr 11
the order of 1mporoance)

depariaental. officials [:]
. “BoCcial grorps
teachors
eduocationalists
nsycholegists

a@m

EMC ./72/%;
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Italy

IC., Management is responsible for the administration of the institutions for

p.p.e.? *

Institutions . " public bodies private organizations
state / province/ association, busencss ctc.
municipality

4 Scuola materna 9.95% 90.05 %

2) VWhat percentage of the total number of children of the age group 5 to 7 D
is following / followed primary instruction? (primary class) L

Age group 1959-1960 19€6/67
up to 6 years 0.3 0.1 %
6 years 16.6 8.7 %
7 years 16.8 18.6 %

3) Are there data available about the numbers of assistants/tcachers
working in the varicus institutions for p.p.e.?

- Ihstitutions Scuola Materna
‘ 1960/61 1365/66 1969/70
1 Directorate and  314i41 39,820 51499

teachers
2 Teachers 29423 . 45650
3 Assistents 20707 15654 - 17766

1 0eI.'72/46k,
L
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SVEDEN

General information.

I A. Legal regulations

1) What institutions ) for p.p.e. do you know in your country? Which
of them have been legally regulated? o

"legally rerulated

, . i
: . . . .. . i
| toiimtions oge growp Y TR i vty cins
i1 Nursery school 4 7 - ' yes social

% 2 ay Nursery '6m - 7y  yes . social |

- At veteatas % R b= S . n S & R e e e e 0 v s RN St B 1R e e W S A ® | AW SR meme wn® Yomede e nese oS

2) Is there a shift of the responsibility 2) for p.p.e. between minis-
tries? No.

4) Is participation in one or more institutions obligatory? No.

5a) Aire there advisory bodies with regard to the legislation for P.P.€.?
The Nationzl Board of Health and Welfare since 1943.

Sb) Are (other) advisory bodies 3) with regard to the legislation for
P.p.¢. being planned? No. .

I B. Form of organization of pDe.v.c.

1) How have the ages, thc visiting hours and the proportion between
playing-, learning- and resting-times in the various 1nst1tutlons
~ for p.p.e. been regulated?

PP P— . . - - - m———

Institutions ages visiting hours' ratlo between playlng/learnlng/f
: ' restln tlmes :

_?i'Nursery school "4-§"“.‘. >3 ”.i ) ”E-(%)

e T e ) No fixed plans

2. Day Nursery 6bm-7 y 20;812 ;pfgg P m ) ‘ L f
;» L] L ] .) R E

Cmraan iy B e eie ey et An ey b e s 5 o ks b e 8 o 1 oo e oam o = ama + 20V B T iy S PSPPI

2) Is therec a tendency to make a change in one of the above mentloned
zategories? No.

3a) What is the legal admission -age 4) for the primary school? 5)

-7 year.
2b) Is carlier admission 6) possible? If so, how? : e
Yes, on the parents wish and after a special test the child can
begin at 6. .

3c) How many times in a yoar is admission possible and on what condltlons?
- Once a year in the autumn.’

La) Is readiness for school tested when the child enters the prlmary
school? Yes.

If so, what procedure is followed?
The tecaching is diagnostic for the first month. The test is 1nvol-
ved in the ordinary teaching. -

EKC i
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kv) What percentage of the total number of chlldren of school zge is
tested for readiness for school?
100%.

ke) Can you group the results of the tests?
Almost all children start at 7 years of agc.

Sa) Are special measures taken for children who are not ready for
school?
The headpurpose is that the child shall be trcated in its ordinary
class. There are also special clinicsc with- in the schell that
train special skills with children some hours/week if necessary.

5b) May new measures be expexted? No.

6a) Is there in your country a necd/desire to change the transition
from forms of p.p.ec. to primary education? Yes.

6b) May changes be expected in the regulations for the transition of
forms f p p.c. to primary ecducation? Not for the moment.

' 7) Has p.p.e. been incorporated into a total school structure?
Mo it is still not possible to obtain places for all chlldren in
some form of p.p.e.

*I C. Manuagenent of the institutions.

1) Whc is responsible for the admlnlstratlon of the institutions for
PePoce?

e SR f e e e mmeam e I e -~

pub11c bodles/statc/ prlvate organlzatlons
prov1nce/mun1c1pa11- association, buslness etce.

lty

"Institutions
i

) |
y 10% . e
) | |

1 Nursery school .y g 90% ;
y |

t

2 Day nursery

2) How dc you typify the administration in your ccuntry as regards
the institutions for p. D c.? Decentrallzatlon on governmental
level.

3) To what extent does private initiative remain possible besides
management on a governmental level?
There is a posibility. It must alwa;s be superV1sed by the Natio-
nal Board though.

L) Vhat share have the parents in the mansgement 7)and in the exe-
cution of the management 7) in the 1nst1tut10ns?

e - e i

-
,Institutions ) anﬂgement

executlon

‘direct share ,indirect share dlrect share: 1nd1rect share

j

1 Nursery school ,, ’ x ; : x '
! ) ‘

1

A

2 Day nursery i : ‘X ' X

- e e - OSRGOS 2 S U R - . . P TRt S SO ——— e
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II. Statistics 8),
A. Financing. 8)

Costs The Building Costs vary but the average is 12 000 Sw
Budget year gizgns per child for a Child CeptreAln a.separate buil-
1969/70 )

The Running Costs are at present estimated at an avera-
ge of 11 000 Sw crowns per child and year in a Day
Nursery and 1 750 Sw crowns per child and year in a
Nursery School.

Financing Governments grants are given for the establishment of a
Child Centre by 5 000 Sw crowns per child to be admit-
ted, In addition, a loan of 4 000 Sw crowns per child
can be obtained. Grants from the General Inheritance
Fund, limited to 50 percent of the purchase costs, are
received for furniture and other equipment.

Government subsidies are>given to the running costs
cf Day Nurseries with % 000 Sw crowns per child and
Year,

The Nursery School receives subsidy from the General

Inheritance Fund for the building costs and the equip-
ment covering, however, at the most 50 percent of the
expenses. Aid for the running costs is not available.

The parents fee depends on the income of the family, its
number of children and how many of them who visit the
Child Centre and how many days of the week the child

is at the Centre.

Because of this, the fee varies between 1 - 34 3w crowns

- per child and day. On an average, the parents fee is
about 7 Sw crowns a day at a Day Nursery or about 10
percent to the nursing costs, and 100-125 Sw Lrowns per
term at the Nursery School. : :

4) Have you indications to the effect that full financing will
‘be introduced within a measurable time? No.

ITI.B Subsidizing 9) A » )
1) To what extent are the private institutions for p.p.ec. subsidiged?

Instltutlons ” Sub51d1es in. % _ oy
1 Nursery school ) ) By the state the subsidies are the same as |

—#—ﬁnrputrhrinstimnﬂons ) e

2 Day Nursery

L) ire fufther special subsidies granted by other ministries? No.

o-ilo '.72/42"!'- ,




III. Inspection 10)

Are there medical, hygienical and pedagogical inspections for p.p.e.?

Institutions Medlcal/hyglenlcal 1nspectlons Pedagoglcal 1n%Eec—
. S ——— N N g i+ e ot O i
: 1 Nursery schools x : x :
> Day Nursery | ) | SRR

3) are data obtained by inspection used in the planning of the
training and the in service-training 11) of teachers? No.

IV. Objectives

1) What objectives would you indicate as the most 1mportant ones
- per age &nd per institution? All are important.

2) Lre there tendencies to charge -the priority of the obgectlves
per institution in v1ew of the future? No:

3a) Are there also certain ob;ectlves per institution for child-
ren from socio-economic deprlved groups? No. .

" special groups? Yes. :
If so, what facilities? Socio- -economic deprived groups have
priority in obtaining places in day nursecries.

}b) Or have special reception facllltles been created for these

- 3c) Do you expect that (more) séparate institutions will be
established in the future for the reception of socio-econc-
mic groups? No.

Reascon: Integration is desirable.

4) ire you of opinion that a total conception of objectives is
being realized by means of the various institutions for
Pepe€e?

In order to give a child the opportunity ‘to reach the most
complete development not only the efforts of the parents

arc necessary but the Public Authorities also must take res-
ponsibility. According to Gcientific Research, 80 percent of
the intellectual development of a child occurs before the
child has recached'its seventh year. 4 richly stimulating
environment in the early years of the child is reguested for
the optimal development of each individual. Usually, the
home. is not sufficient in providing the complete develop-
ment of the child. The Child Centre is a complement that
should be established to such an extent that cach child will
have the opportunity to take part in some kind of activi-
ty in a Child Centre before school-age.

More and more married women with children will be working
outside their homes where the labour market gives greater
possibilities for education and work. From the Public point
of view this is a desirable development, and as the possibi-
lities of employing somebody  for the care of the children
at. home nowadays are few, the Public Authorities are strong-
ly increasing the Child Centre activities.

5b) Are there indications of a shift of influences as regards
the laying down of the objectives? No.




V A. Statistical data (pupils)

1) What percentage of the total number of the ages groups 2 to 7
is following/followed a form of p.p.e.? \

Age group 1960 1965 | 1969,/70

2 years L4235 Cw
3-b " ' 10122
5-6 " 73347
* ' :

Around 120. 000 blrth/year.
V. B. Statistical data (institutions).

1) Cah an increase of the children-attending p.p.e. be found in
the last few years? Yes.

Institutions 1960 1965 » 1969/70
1 Nursery school ca 36000 56000 70000
. 2 Day Nursery " 10000 ~ 12000 27000

2) What size have the groups per institution?

Tnstitutions  size of the group o (hﬁmber of children) ;
e e e 2 - e

; legal _ real | - desirable b

T L. ... . average . | . . . . .. . ...
1 Nursery school | 20 . 20 + 20% 1

i

!

?. e
2 Day Nursery 5 5 ;

3) Are there cnough institutions in view of the need for PePe e.?

No.
If not, for what numbers of children p.p.c. is ccn51dered as
_ desirable and how many institutions will be neceded (estlmates

acceptable)?

From the pedagogical point of view it is desirable that child- . =
ren from 3 years recieve p.p.e. The questlon has also a poll-f
tical side. . . ‘

5) Is there a difference between attendance of 1nst1tut10ns for
Pep.es in the town and in the country?’

Day nurseries are more common in towns.

VI & Staff (general) v
1) What division applles to the tralnlng of employees for the

institutions for p.p.e.. v . s j.;

. Employees. ~  Admission Requlred . 'Duretaon of-k ﬁatlo geheréli 'Ef
- N w..age ’ p{ellmlnéry ;the tralnlng educggionégaofes--

‘Pre-scwoolteachers i Zyears .
{

T e

i

Children s nurseé S ;éiﬂmﬂggken-w;;_wwm,“nMJHQm_,~“;

i 2 A S s e Summa—— o

]:R\ﬂ: There are no a5515tents.'

wll Toxt Provided by ERIC
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2) Can you mentlon the principal subjects for the profe551onal
training, if possible, in the order of their 1mportance?

Subjects:
1. Pedagogics
. 2. Methodology
3. Swedish N
« Crecative subjects
Music
Painting and carpentery
. Sociology

~3 VU 4\

3) Are there data available. about the numbers of a551stants/tea—
chcrs worklng in the varlous 1nst1tutlons for P.p.c.?

'5_;Ln§§§tutj9p§ “m;Numbcrs of teachers -

B}

| 1960 1965 ~_1969/70; ‘ s
' 1. Totally 11,609 2.426 5.482 5 ' , .
4) Who are working as a rule per group of children in the various
institutions?
' {mr.Institutions i Tecacher jTeacher and assistant ]
- ‘ ————an 1
i 1. Nursery . ; g
school § x , ;
| % ! x

i 2. Day nursery s

e e < A gt e s ———— s em——

5) Is there a tendency to change the tralnlng of empioyees for
institutions for p.p.e.? If so, in which way.

Employees ‘Admission -Required _pre-  Duration of " Ratio general educa-
: . age liminary ; tralnlng ‘the training 'tion/professional o
Term of probation Term of prcbation,

before the training during the training |

e ! _
' 1 Teacher ; x

€) Is the training of teachers for p.p.e. cgual or to a high
degrce equal teo the training of primary school teachers?
Equal: yes.

7) Are measuros being prepared in order to integrate the training
of teachers for p.p.e. with the training of primary school
- teachers? Yes. o
'If so, what extent and when will that possibly start? 1976.

&) Is it possible for men to be trained as a teacher for Pe p.e°
Yes.
If 30, is this possibility used? Normally used.
The ratio female/male who are beginning their tralnlng to
p.p.c. teachers 1971 is 1000/62.




VI B. Staff (salary)

_1) What is the amount of the salary 6f emp1oyees for p.p.e. as
compared with the salary of primary school teachers ins: 1970.

¢ ————— s g Saet s 1 w488 aermsmmane s = e s

: f1rst year of fv

L ~ service . .
- Salary of primary school teacher§ 2610 R 5 kr
N Salary of teacher for p.p.e. _ L 2315 Q“Krmé
: Salary of assistynt for p.p.e. : 1818 = 5 kr !

[ S S OO

2) Has in opinion the salary of teachers for p.p.e. a favourable/
impediug influence on being trained for p.p.e. and on prac-
tising this prufesslon° Impeding.

VII. Building.

1) Which rooms are obligatory in the various 1nst1tut10ns for
D.p.€.?

e o

Institutions . Rooms for

aplaylng learnlng sleeplng washlng;doctor,observatlonlstaff

1 Nursery school x g ; "X X
2 Day Nursery § x ; f X X ! x i3 b ox }

' .
- mrae o n —— v R T

2a) Is there a tendency to make another division or to add rooms?
The Government commission on Child Centres is working on
~ these questions.

2b) Is there a tendency to realize this by legal regulatlons?
If so, what regulations and when. .
See 2a.

3) 1Is'a flexible use of the avallable room taken into con51de-

' ration when institutions for p.p.e. are being built (in con~
nection with the application of modern methods?) For 1nstan-
ce: by means of modern building materials. Yes.

k) To what extent are institutions for p.p.e. being bullt as
parts of complexes of complexes of schools? Not._ -

5a) If the institutions for p.p.e. have not been- 1ncorporated
"in complexes of schools, are there nevertheless common fa-
cllltles? No.

6) Is there in your countr& an information-centre for the
building of schools? Yes. The Board of Education.
If so, does it cover institutions for p.p.e.? Yes.

7a) Has the building of institutiqns for p.p.e. been incor-
porated, in a number of cases, in a building-scheme for
a quarter of a town (for instance in the centre of such
a quarter? Yes., It is common in new areas.

]:R\K: 7b) Are there 1nd1cat10ns to the effect that dhanges w111 be
: made in the next few years? No.
O.T &a7>/hoRY -~ S




8a) Are certain principles being applied in connection with the
regional and national planning of 1nst1tut10ns for p p.e.?
No.

.8b) Do you expext changes in the near/remote future? Yes.
- What changes: Principals for local plarning for institutions
for p.p.e. . :

VIII. Modern methods. (general)

1) Hdﬁ would you typify education in general in your country?

ey

,chlefly class tultlon p0551b111t1es of 1nd1v1dua11zat10n 1nd1v1dua11zeu

5 and dlfferentlatlon ilnstructlon
!?ﬁfﬁ?ﬁ%?n “".yeﬁuuw““_nmn_~;irat@er good (too many puplls lrather good e
| PeD.e. no - 5 good | good

R L TR I N N p——

P S

2) Which of the following trends influence p.p.e. in your country? ‘

Montessori

Frobel
Psycho-analysis
Piaget's psyclology
Gesell
Homburger-Erlksson

3) Can an increasing 1nfluence of certaln trend be found in the
last few years? Yes.
If so, which: Piaget
Homburger-Eriksson

4) Who have chiefly introduced new methods in.the last few years?
private initiative/central gcvernment/ both
Can you indicate any causes?
Goverament Commission

5a) To which domains of the development of children do you di-
rect yoarsel(ves) in your p.p.e.?

Domains _ nursery school
1 cognition 3
2 emotional . 1
3 aesthetic/creative 5
4 social 2
5 function tralnlng L

These subjects are important only if they are integrated.
N.B. Please number in the order of importance.

Sb) Do you expect shifts in the next few years? No.

6a) How would you typify at this moment the presentation of the
subjects or the material per institution?

Institution Ea)syste@atic .b)exemplary .c)c8¥bgng§aog fd)e¥§%£°1¥f°)%3%§ loﬁ-_hﬁ;
- L - ,;.__. e - - ; ...-.-..L....——. - ....-._.é..._... s
1 Nursery school ' ' ' x i x ; L
. i ‘ ‘ g
3 7 Nursery ' : x . o X E

:EKC e ' e .
e g T ,172/L29 S _




6b) Do you expect changes? No.

7) How would you typify the group comr051tlon now and for the
future in the institutions for p.p.e.?

Institutions - ~_ now .. future. .. ...

1 Nufsery school. x ?

graded . non graded | graded  non graded
!
!
I x '

i 2 Day Nursery | x

VIII B. Methods (fields of development)

1) Have the 1nst1tutlons for p. p.e._in your country~fixed time~
tables? No. ' :

A. Preparatory language instruction.

2) VWhat is being done in preparatory language instruction?
No devision in different itfems.

3a) Is a second language being taugﬁt in one of the institutions
for p.p.e.? No.
If so, which second language and who 1is teach1ng° .

3b) For what reason the young children have. to learn a second
languaée” Some immigrants are taught swedish.

3c) Do you expect introduction of a second language in P p.e.
in the future° No. -

B. Preparatory teaching of arithmetic.

4) What is being done in preparatory teaching of arithmetic?

‘counting : concept of | thecory of set modern

e opoquantity | mathematics . .

younger group .| , ; ! |
23 | ; s

y = s smetyt T TT T T - - t
. mlddle group . § | f
I 3= 6 X i x ‘ x !

% older group ' :.' I . ;

y 5-7 . x ; x ; x : ’

C. Creative/acsthetic.

5a) In what ficlds aestetics are being -taught?
It is involved in every days activities.

5b) Are relations with other subjects being made or are relations

-+ with other subjects/fields the starting-points?.

", Fields : ‘ yes/hardly/no
preparatory arithmetic
preparatory language

function tralnlng
emotionality

I.'72/430
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D. Function and motor training.

6) Vhat functions do you exercise?

1 observation
2 motor action

E. Social emotional education.

7) How do you evaluate the social/emotional educatlon of the
child?

- e B I et I IR O

now . -? future

1mportant moderate 'unlmportant .1mportantl moderate 'un1nportant£

X : X

8) ire there relations witht language
creativit{y subjects
arithmetic
experimental teaching

F. Audio-visual Aids.

9) Which audio-visual aids are being used?

lnow futurea ‘now future : now «future
T e O Lo b DU oo S brudhode OO
. T { . : !
radio POX x , tape-rccor-; % .language_' |
. { i : P
; ‘ i | der x . x - lilaborato- |
i I ; ; i - ry '
|t et = e ' + T e l ?
: 1 i
lte]ev151on‘ x ! x - film P x' o x iteaghing ;
, ; ! . machine :

IX. Experiments and research.

IX.A. Rescarch.

1) In what domains research 15) is being effected at thc moment?
Cooperation of primary and pre-primary schools

2) Who are researching?

much moderately little
University institutions x
4) with which researching bodies has the ministry in charge of

p.p.c. contacts? ]
many/ .~ moderate/ - . few

University institutions , x

Sa) Is there a tendehcy to shift the research to one or more
: particular institutions? No.

5b) Is the government planning a special institutions for
research in p.p.e.? Na.

6a) Who chiefly finance the resesrch in the field of PePeCa?
Government.

F o 6Gb) Is there an increase of the financing of the research by
,MBJ!; - the government? Moderate.




5) Which institutions chiefly prcvzde for the guldance of the
experiments?
University institutions.

12) Via which media and to what extent is publicity being giwven
to the result of research and experiments?

o N T L - - . Pt e o

much/ little/ moderate

mass medla

‘

dally papers

i
i

perlodlcals ! X

profe551onal perlodlcals N x

e e ot et % 4 et e B s m e s b iom + mne e ey e L el s emee . mams . s o mm e smrmed e e e emiee s

2a) Is there a tendency to the taking over of one of both or
of both kinds of planning by a national general body for
P.p.e.? Yes.

2b) Is a legal recgulation for such an operation being prepared?
Yes.
If so, what does it contain? _
Possibilities for every 6 year old to go to p.p.e.

2¢c) In which year will that legal recgulation become operative?
Not decided.

3) \Vhich groups plead for a better planning of p. p.e. (Please
number in the order of importance) .

departmental officials
social groups

teachers
cducationalists
Psychologists

primary schools
parents

=3 Fuwwunomn
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-Institute of Education ' Buropean Cultural Foundation
State University of Groningen Pre~primary Education
Westerhaven 16 ’ .Study Project Europe. 2000
Groningen ) 'Project I, Subject.III'

The Netherlands Study 9 D.

Dear Sir/Madam,

The European Cultural Foundation started in 1969 a series of studypro—
jects for the future, which bear on Europe in the year 2000."

Within the scope of the study-project Education I have accepted the
.responsibility for the study concerning pre-primary education.

The objective of this study has been formulated as follows:

"Study of ideas, methods and systems of instruction and education for
children aged 2/3 to 6/7 years.as.they may or should develop in a futu- -
r¢ socicty'. :
The division of the report to be publlshed on this has been drafted as
follows:

1. Object and method of the study.

2. Change of function of pre-primary cducation, 1800-1970.

3. Psychological aspectst: changes in the view on the child.

. Sociological aspects: changes in a view on society.

Educational aspects: changes in the objectives of education.

Economic and political aspects: changcs in educational policyws

General data about the situation in some countries.

Pevelopment, trends etc. in respect to the child/family relatlon in

the years to come.

9.Development, trends etc. in respect of the chlld/school/soclety rela-
tion in the yecars to come.

10. Development ctc. of the institutions of pre-primary cducation.

11. Devclopment etc. of the cconomic and political possibilities: in

a given case-possibilities of policy.

12. Expcrimets, rescarch etc. (language-compensation, authorlty).

13. Consequences for the 2iste century.

14, Provisions, planning.

oo~J G\\n &

In the objective reference is madc to 1dcas, methods and systcms that
may or should develop.

On the onc hand more or less autonomous developments are therefore
concerncd that may present themselves in the next 30 years (trends),
on the other hand situations, developments and plans are corerned that,
in your opinion, should be consciously begun by the government or other
managing bodics (v151ons)




You will find a minimum of questions formulated for each professio-
nal field. Idecs .and suggestions that exceed the answering of the
questions but clearly relate tc pre-primary education will ‘be very
welcomc to me.

This questionnaire is primary dirccted to you as specialist, however
if possible you can also answer the other questions.

It will be of interest to me that you briefly state your arguments
for any of your points of view. . :

If you can mention particulars of publications persons or organiza-
tions that may give me valuablce information or advices rcgarding pre-
primary education, I shall be most gratcfull to you.

Thanking you in advance for your kind co-operation; I am,

. Yours very truly,

Prof.Dr.L.v.Gelder.



a)
b)

c)

a)

e)

The questions always concern chiidren aged 2/3 to 6/7 years.

The guestions abovt trends and visions always cover'the.period from
1970 to 2009.

As answering-categories you may use the points in the draftlng of

the report (on pages, 1,2) but this is not essential.

We shall appreciate your .stating on page 27 of important and/or
special literature and also experiments, if any, that support your
opinion. _

Will you mentior on page 28 respondents (also from (the) other - -- - -
(mentioned) professional fields) who are, in your opinion, of in-~
terest for this study?

PSYCHOLOGY : L

1.

Which moments are, in your opinion, most imporfant in the psycholo-
gical development of the child and what conditions are essential
for obtaining a good psychic development of the young child?

Moments: _ Ca
Conditions:

What will and should be the function of pre-primary educatlon 1n_
connection with a good psychlc development of the young child?
(trends and visions)

Trends:

Visions:
What psychological conditions will and should pre-primary educaticn .
comply with so that it may function also in the future?

Trends:

Visions:

What place will, in your opinicn, family education and the forms of
established education (créches, day nurserles etc.) take in the fu-
ture?

Family education:

mDstablished education:

To what extent do you think it justified that the part of the mother
is acted by perscns other than the mother herself? \for instance in
day nurseries etc.?)

) What prov151ons for a good psychological development of the young

chxld will be cspecially necessary for the child in the family in an
rbanized environment (living in blocks of flats, advices to parents,

]:R\Izlaylng fac111t1es)°

IText Providad by ERIC.
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SOCIOLOGY.,

Which data, ideas and theories of sociology are of spec1al interest
to the education of the young child?

What function will and should pre-primary education (créche, prepa-
ratoryschool etc.) have from the sociological point of view with re-
gard to. the education of the child? (trends ard visions)

Trends:

Visions:

What sociological conditions will and should be complied with by
that pre-primary education in order that it may function?

_Trends:

Visions:

To what extent citifying can a further technological development and
the ensuing urbanization and citifying of the .country influence the
educationa;rpgttern of the young child?

May data be decuded from family sociology that indicate a further
change of function of the family and to what extent is the educatio-

- nal function of the family menaced by that change?

Date change of function:

Menace educational function:

What forms of society should be promoted in the future so that the
socialization of the ycung child in its family and in its close
environment may take place favcurably? (community, development, com=-

- munes, larger livingcommunities)

PEDAGOGY

Te

EKC

wll Toxt Provided by ERIC

1a) Can gencral objectives in cducation of young children be formu-
lated? If so, what are those objectives?

1b) Is there a tendency or are you inclined to reason by starting
frcm society for your educational obJectlves so that you are
speaking about "adapted man' or about "man adepting himself"?

Tendency or inclination:

1 c=1. Is there a tendency or are you inclined to recason by starting
from the "essence'" of man for your educational objectives.
(Plcasc specify what you understand by "essence")

Tendency or 1ncllnat10n.
1 c=2. What form of society will be in your opinion an optimum qua-
rantee for that "essence"?

1 d) How do you possible view the relation between the questlons
on page 17 and page 18? : .



2. What influences will the changing scciety with a changing
prosperity pattern (working women) exercise on the education
of the young child in families and institutions?

Families:

Institutions:

3. Is there an cconomic model indicating the effect of cducation
on the national income? Is so, how large can or shculd the
share of educaticn be in a national budget?

La) Vhich expendltures should have prlorlty in a certain bud-
get for education?

L4b) To what extent does this opply éspecially to provisions
for the youth period?

5. What influences should education and iastruction of the
young child exercise on society?

62) What conditions should be complied with so that childreu
may enjoy an optimum develcpment.

1 = in respect of the family?
2 - 'in respect of other bodies?
3 = in respect of society?

6b) How may or will. especially pre-primary eduéatlon'be rea-
lized? (Please give an elaboration of the organlzlng and
didactic composition).

Trends:
Visions:
7. To what extent have you as an educationalist to take into
consideration data form psychology, econemy etc. in connection

with the changlng educational procedures, cespecially with
regard to pre-primary education? (Can ycu give examplns)

7+.2. Can you describe the manner in which you are workiug these
data intc an cducational context?




List of respondents

* e

Austria
Dr.E. Kockeis

Belgiﬁm
Prof.A.Gille

Denmark
J.Vedel-Petersen

Finland
Prof.E.Asp

Prof.0.K.KySsti&
France

G.Bemtgen
Mr.N.Kravetz

. Mad.O.Wormser-Migot
Germany '
Prof.Dr.W.Arnold
Prof.Dr.R.Bergius
Ppbf.L.Diem
Prof.Dr.W.D.Fréhlich
Dr.J.Hederer
Prof.Dr.H.Hiltmann
" Prof.Kl.Kowalski
Dr.Kl.Schweikert
'Dr.I.Wagner

Prof.Dr.R.Vegener

ERIC

T T ! 72/465.

Questionnaire I,

Institut fur Erziehungs-Soziologie
Universitat Wien

Laboratoire de Pedagogle Expérimentale
Université de Louvain

The Danish National Institute of Social
Research Copenhagen

Instltute of Sociology - University of
Turku

Teachers College Unlver51ty of Oulou

Division for General and Technical Edu-
cation Council of Burope, Strasbourg

International Institute for Educational
Planning Paris

Institut Nationale de recherche et de
documentation pedagogiques
Miniestére de 1l'Education Paris

Psychologisches Institut der Universitat
Yurzberg

Psychologlsches Institut der Universitat
Tubingen

Didaktisch~Methodisches Seminar der Deut-
schen Sporthochschule Koln '

Psychologische§‘1nstitut der Joh. Guten-
berg-Universitat Mainz

Hohere Fachschule fur Sozialpedagogik
Munchen

Psychologisches Institut der Universitit
Freiburg i.Br. ‘

Padagogische Hochschule Niedersacksen,
Hannover

Arbeitsgruppe fur empirische Bildungs-
forschung Heidelberg

Psvchologlsches Instltut Ruhr-Universitat -
Bochum -

Universitat Kiel

Fachbereich Geschichte - Gesellschaft -
Politik Lehrstuhl fir Soziologie
Universitat Regensburg

Padagogisches Zentrum Berlin.



Great Britain

E.P.M.Bailey }I.-It.
Je.Bennett
Dr.El.Bradburn

]
Prof.J.Cohen
Prof.Y.Matthews

Dr.W.P.Robinson

- JeScotland M.A.
Prof.J.L.Williams

Prof.Ph.,Williams.

Italy
Prof.M.Cesa~Bianchi

Norway

. P.0.Tiller.

Sweden

E.Lovgren

Prof.Dr.B.H.W.Sjostrand
Prof.H.Swedner
Switzerland '
Prof.L.Barbey
Prof.Dr.P.Heintz

" W.Hutmacher

U.S.A.
J,Ne.Nolan

Prof.B.Spodek

I:R\K:'72/466.
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Institute of Education University of Leeds
Scottish Education Department Edinburgh

Institute of Education University of leer-
pool

Department of Psychology
The University Manchester

Centre for Science Education :
Chelsea College University of London

Department of Psychology
The University Southampton

Aberdeen College of Education Aberdeen

Department of Educatlon
University College of Wales Aberystwyth

Faculty of'Educatiohel Studies
The Open University Bletchly

Instituto di psicologia.
Universitd degli studi di Milano

Institute of Applied Social Reséarch  Oslo

School research planning bureau National
Board of Education, Stockholm

University of Uppsala

University of Lund

Universite de Fribourg

Sociologisches Institut der Universitat
Zurich _ : .
Département de l'instruction publique Repu-
blique et Canton de Genéve -

Department of Education State of California
Sacramento :

College of Education

University of Illinois TUrbana
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Furopean Cultural Foundation -
Pre~primary Education

Study Project Europe 2000
Project I, Subject III

Study 9 D.

Institute of 3ducation

State University of Groningen
Westerhaven 16

-Groningen

The Neﬁherlands;‘

Dear Sir / Madam,

The Furopean Cultural Foundation started in 1969 a series of study-
projects for the future, which bear on Europe in the year 2000.

Within the scope of theﬁétudy-project'Education I have accepted the

responsibility for the study concerning pre-primary education.
The objective of this study'hag been formulated as follows:

Study of ideas, methods and systems éf instruction and education for
children aged 2/3 to 6,/7 years as they may or should deve10p in a

future 5001ety n.

The division of the report to be pﬁblishéd on this has been drafted as
follows: ' '

1. Object and method of the study.

2. Change of function of pre-primary educatlon, 1800 = 1970.

3 Psychologlcal.aspects: changes in the view on the child.

Sociological aspects: changes im a view on+~society.

Educational aspects: changes in the objectives ofweduéafion._

Economic and political aspects: changes irn educationat policy.

General data about the situzation in some countries.

O ~J O \n &

Development, trends etc. in respect to the child / family relatlon.-?

in the years to come.

\n

. Development, trends etc. in respebt,of the child / school / society .
relation in the years to come. o : :
IERJf: 10.- Development etc. of the institutions of-?fe-primary education..




11« Development etc. of the economic and political possibilities: in
a given case - possibilities of policy.

12. Experiments, research etc. (language-compensation, authority).

13. Consequences for the 21st century.

14. Provisions, planning.

In the project there is a need for éuch statistical data'of your
country as formulated at the next pages.

I shall be most grateful to you, if you‘will fill in those data that
are known to you. '

If you cannot provide me with data, I shall appreciate your returning
me the questionnaire, if possible with a list of addresses where the

desired information might be obtained.

Thanking you in adVancebfor your kind co-operation I am;.

Yours vefy tfﬂiy
/. T

{f? "
(v




Inquiry

N.B, In the list of terms you may find a short definition of all num-
bered expressions in the inguiry.

Ve mention as examples some institutions in the field of pre-primary
education (p.p.e.= "education preceding the first level, which provides
education for children who are not old enough to enter a school at the
first level",

(Definition: "Recommendation concerning the International Standardization
of Educational Statistics' Paris, 1958)

It was impossible to find common terms for all forms of p.p.e. in the
various countries (We mention as examples some institutions: day-nursery,
infant play-room, nursery school, créche, kinderladen,kindergarten.)

Plecasc give on page 31 a short definition. of the institutions metioned
by you. Kindly use them always in the same order in the questionnaire.
Thank you very much!

List_of terms

1) Mursery school: Kindergarten, infant school, infant class

2) Responsibility: ministerial responsibility = responsibility for legal
regulations

3) Advisory bodies: bodies that have ac task to give information in the
field of pre-primary education

L) Admission age: year and month in which the child is 1cga11y obliged
to start following primary instruction.

5) Primary school: school at the first level; main function to provide
basic instruction in the tools of learning (Definition: Unesco
Recommendation, 1958, Paris) . .

6) Earlier admission: exceptlons to 4) after rcadiness for school has
been proved

7) Management: planning and execution

8) Financing: the government providing funds for 'public institutions"
(public school = schcol operated by a public authority -~ Definition:

9) Subsidizing: the government providing funds for 'private institutions".
(private school = school not operated by a public authority - Defi-
tion: Unesco Recommendation, 1958, Paris).

10) Inspection: inspection, by the government, of the observance of the
legal regulations to which the institutions have been subjected- (for
instance: educational, medical/hygienic) '

11) In-service training: training of qualified teachers who are already
working in practice.

12) Group size: the nationa. average number of children per teacher.
13) Teachers: guzlified teachers

14) Assistanté: all those working under a qualified teacher

15) Research: research in a special field

Experiments: applications for a fixed period on the basis of results
of research

Planning: systematic innovation in ecducation.




General information.

IA. Legal regulations

1) What institutions *) for p.p.e. do
them have been legally regulated ?

you knowy in your country ? Which of

Institutions

age group'

legally regulated
yes / no

which ministry

since

Kindergarten

1 Nursery school

1)

n
.
.
.
¢
.

Ut £\
.

2) Is there a shift of the responsibility 2) for p.p.e. between ministries

Institutions

first under the
ministry of

to the ministry
of

as from

Kindergarten

1 Nursery school

1)

U & Wy o
.

3) Is there a tendency to start regulating also the institu*“ions without
legal regulation and if so, in which year do you expect it to occur ?

Institutions Legal regulation | reason under the ministry
as from of
1 Nursery school 1)
Kindergarten
2 [ ] . . L] L]
3 L ] L . L] .
Ll' L ) L ] . L] .
5 [} o o e o
OOI‘/71/640-

ERIC
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oy 2

4) Is participation in one or more institutions obligatory ?

Institutions obligatory: not obligatory | since | reason

1 Nursery school 1)
Kindergarten

5a) Are there advisory bodies with regard to the legislation for Pep.es 7

\that bodies _  advising since

1 . . L L [}

2.. » L L L

5b) Are (pther) advisory bodies 3) with regard to the legislation for p.p.e.
being planned °? . '

Bodies reason

1 . [ L . [}

2. L] e s o

0sI./71/641

ERIC

IToxt Provided by ERI




IB. Forn of organization of p.p.c.

1) How have the ages, the visiting hours and the proportion between playing-,
learning- and resting-times in "the various institutions for p.p.e. been
regulated ? .

Institutions - ages |visiting hours| ratio between playing/learning/|
" | resting times
1 Nursery school ,, : . - (%)
Kindergarten

2 * [ ] - L] .

3 L L4 . L] [ 3

‘+ L ] L ] L ] L] [ ]

5 e e e o @

v ot .
2) Is there a tendency to mw + a change in one of the above mentioned
categories ? :

ages reason

visiting hours reason

ratio between times for

play/learning/rest reason

3a) Vhat is the legal admission age 4) for the primary school ? 5)

3b) Is earlier admission 6) possible ? If so, how ?

3c) How many times in a year is admission possible and on what conditions ?

ka) Is readiness for school tested when the child enters the primary school,

before the child enters the primary school ?
‘ycs / no

If so, what procedure is followed ?

4b) Vhat percentage of the total number of children of school age is tested
for rcadiness for school ?

Le) Can you group the results of the tests ?

ready for the primary school|{ not ready for school

5 years % | 5 years %
6 " 6 M.

7 n “(number) oo (number)

‘[./71/642

IToxt Provided by ERI
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5a) Are special measures taken for children who are not-ready for school 2 .

flhat measures ? : : - Bince
41
2

3

5b) May new measures be expected ? |yes / no

If so, what measures ?

6a) Is there in your country a need / desire to change the tran51tlon from
forms of P.pe.e. to primary education ? l}E;?77?Eﬂ

If so, what are the reasons for changes, if any ?

6b) May changes be expected in the regulations for the transition of forms

of p.p.e. to primary education ? -
]yes / noi.

I,___

If so, what changes ?

7) Has p.p.e. been incorperated into a total school structure ? -~

0eIe/71/643

EKC
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IC. Management of the institutions.

1) Who is responsible for the administratibn" of the institutions for

PePe.€e ?

Institutions public bodies private organizations
state / province / association, business etc.
municipality Ct

1 Nursery school 0 % %

Kindergarten ' ' -

2
3
b oo o v
>
(

NH.b. Total per institution 100%)

2) How do you typlfy the admlnlstratlon in your country as regards the
institutions for p.p.e. ? .

Types of management How 7 In the future

1 centralization on governmental lewel

2 decentralization on governmental level

3 centralization on private level

k decentralization on private level

Comnments, if any.

3) To what extent does private initiative remain possible besides management
. on a governmental level ?

L) Vhat share have the parents in the management7;nd in the execution of the
management 7) in the institutions ?

Institutions management execution

direct shareiindirect share|direct sharelindirect share

1 NHursery school

Kindergarten 1)




-6-

II. Statistics 8). e

A. Finanoing.8) L
1) How is the budget for p.p.e. in your country divided into the following
items ? o o ,
1960 1965 - 1969/70
staff

housing / accomodation

school materials

social provisions

2) May important changes be expected in the above division ? If sé} whét
changes ?

3) Is public p.p.e. fully financed ?

yes / no

If not, what contribution is claimed from others ?

parents % or sum'qf'money_

other bodies % or sum of money .|.

% or sum of money

L) Have you indications to the effect that full financing will be intro-
duced within a measurable time ?

it

Oel./71/645




IIB. Subsidizing 9)

1) To what extent are the private institutions for pe.p.e. subsidized ?

Institutions Subsidies in %

1 Nvursery school )
Kindergarten

2) that subsidy standards apply to the private institutions for p. p.e..as
regards: .

possible percentages

buildings

maintenance of buildings
staff

school materials

RNV | RPR| R

soclal provisions

3) Are there indications to the effect that subsidy schemes impede or
promote participation of children in p.p.c. ?

Impeding due to:

Promoting due to:

4) Are further special subsidies granted by other ministries ?

Institutions Ministry of Special subsidy for

1 Nursery schools 1)
Kindergarten

0.I./71/646
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III. Inspection 10)
1) Are there medical, hygienical and pedagogical inspedtions for p.pe.e. 2

Institutions Medical/hygienical inspections | Pedagogical insp%gan
1 Nursery schools 1) - R -
.Kindergarten ' ) : :

2) Is pedagogical inspection more emphasized in your country or is it going
to be so0 ? -

Medical/hygienical | Pedagegical inspection .
inspection ' '

Emphasis is now on

Emphasis will be on

3) Are data obtained by inspection used in the planning of the trainiﬁg and
the in service~training 11) of teachers ? ' o

yes / no

If soy how ?

OuIle/71/647,
ERIC
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IV. Objectives
1) Vhat objectives would you indicate as the most important ones per age
and per institution ? ; S o :

Institution/ medical/ cognition { - sociai/ ,. other
ages hygienic - : emotional SRS

B 1 nursery
school

ee years
.. years

2 L] L] L] V. L]
ee years
e yuaArs

3 . e e o .
es years
eo years

4 L L] L [ ] L]

.s years
s years

5 e o o o ¢
.ee years .
.o years '

2) Are there tendencies to change the priority of the objectives per insti-
tution in view of the future. '

Institution medical/ | cognition soeial/ other
hygienic emotional
1 Nursery school1)
Kindergarten

2 .‘. L] .._ L L[]

3 ‘. [ L) L) .

4 v. L] L] L] L]

5 L L] [ ] L[] [ ]

3a) Are there also certain objectives per institution for children from
socio-eéonomiec deprived groups ?

— s [ PR .4-__1.

Institutions specific objectives
(for instance: influencing of families, improvement of
the transition possibilities in respect of primary edu-
cation in underprivileged environmental groups ete.)

1 Nursery school
Kindergarten




=10

3b) Or have special reception facllltles been created for these special

groups °? . _ '
lyes / no |- B ' : - SR

If so, what facilities?

Special reception facilities Reason
1

2
3
L

3c) Do you expect that (more) separate institutions will be established in
the future for the reception of socio-économic groups ?

If so, reason

_If not, reason : : .

4} Are you of opinion that a total conception of objectives is being- reallzed
by means of the various 1nst1tut10ns for p.p.e. ?

5a) Who now have the greatest influence per institution as regards. the
laying-down of the objectives (please number in the order of importance)

Institutions : child-psychologisty] society| the pﬁimary.échool with
educationalists its requirenients

1 Nursery school 1)
Kindergarten

'”5b) Are there 1nd1catlons of a shlft of 1nfluences as regards the laying-
down of the objectives ?

Institutions from * to

1 Nursery school
Kindergarten




-]

VA, Statistical data (pupils)

1) What percentage of the total number of the ages groups 2. to. 7 1s follow-
ing / followed a form of 2 Pe€e P iiiiie. 2l

Age group- B - 1960 1965 1969/70

2 years %
3 "o %
L n %
5 n %
6 %
Vi " %

2) What percentage of the total number of children of'the age groupd 5 to
7 is following / followed primary instruction.? :

Age group 1960 .. 1965 .. .. .1969/70

5 years . o . & |
6 " ' . ' i p

" ' - f | ®

3) Is / has the influence of p.p.e. being / been examined in connectlon
with the results of primary instruction ? :

yes / no

If so, can you mdntion the results of the investigation ?

L) Does the adm1551on age of children for the primary school in your coun-
try play a part in connection with staylng down ?

yes / no |

If so, what is the result of the investigation on whlch the answer is
based ?

o.i,/71/650.




VB. Statistical data (institutions). : ﬁ:"QQ.

1) Can an increase of the number of institutions for p.p.e. be found in the
last few years ?

Please confirm by means of figures.

Institutions 1960 |- 1965 | 1969,/70

1 Nursery school 1 _ o : | %.
Kindergarten

2 00 0. ' ‘ %

3 0 e 0 s s %

Lo v oo %

5 ¢ ¢ oo o %

2) \ihat size 12) have the groups per institution ?

proe L.
~p

Institutions size of the group (number of children)
' legal “ real - desirable
average
1 N?rsery school )
Kindergarten

2 e o o o &

3 e o o o @

b oo ...

5 ¢ ¢ o o o

3) Are there enough institﬁtions in view ¢f the need for p.p.e. ?

yes / no

If not, for what numbers of children p.p.e. is considered as desirable
and how many institutions will be needed (estlmates acceptable) ?

Institutions. Number of children Number of 1nst1tut10ns

1 Nursery schecol )
Kindergarten

04I./71/651
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4) Can the numbers of new institutions be stated, which have been planned
in connection with the above mentioned shortages ?

Institutions Numbers

1 Nursery school )
Kindergarten

5) Is there a difference between attendancc of 1nst1tutlons for p.p.e. in
the town and in the country °?

Percentage of 2 to 7 years old
children receiving ‘PaPeCe . .

1960 - 1965 1969/70

Town

Country

0¢I./71/652
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VIA. Staff (general)

1) What division applles to the tralnlng of enployees for the 1nst1tutlons
for p.p.es ?

Employees Admission | Required Duration of | Ratio general
age preliminary| the training| education/profes-
: training sional study

1 Teachers. 13%) . : R
2 Assistanp§1ﬁ3 R

Term ef probation Term of probation
before the training | during the training

3 Teachers -

2 Assistants

7”2) Can you mention the pr1nc1pa1 subjects for the professional training,
Llf p0551b1e, in the order of their importance ?

Subjects Teachers Assistants

~Njovnj\n | Wi =

%) Are there data available about the numbers of assistants / teachers
working in the various institutions for p.pee. ?

Institutions ) Numbers of teaclers Numbers of assistants
- 1960 | 1965 | 1969/70 | 1960 | 1965 | 1969/70

Nursery school
Kindergarten

. 3

[ ] [ ] < L L

UnlFE Wi
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L) Vho are working as a rule per group of children in the various insti-
tutions ?

Institutions Teacher | Assistant Teacher and assistant| Otherwise
1 Nursery school o
Kindergarten PR R
2 o o o o o
5 e e e'e'e
b o oo o

5) Is there a tendency to éhange the training of employees for institutions
for p.p.e. ? If so, in which wéyt'

™

Employees Admission| Required|pre- Duration of .| Ratio general edu-
age liminary|training| the training| cation/brofessional
' study
1 Teacher’
2 Assistant

Term of probation Ternn of probation
before the training during the training..

1 Teacher

2 Assistant

6) Is the training of teachers for p.p.c. equal or to a high degree equal
to the training of primary school teachers ?

Equal: lyes / no To a high degree equal: | yes / no

7) Are measures being prepared in order to integrate the training of teachers
for p.p.e. with the training of primary school teachers ?

yes / no
If so, what extent and when will that possibly start ?

8) Is it possible for men to be trained as a teacher for pe.p.e. ?

| yes / no
If so, is this possibility used ? | not used/normally used/much used

If not, is it going to be possible in the future.

WMM“E.I./71/654
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VIB. Staff (salary)

1) Vhat is the amount of the salary of employees for p.p.é. as compared
with the salary of primary school teachers in: -

first year of | maximum number of
service .years of service

Salary of primary school teacher 10085 1 100%:
Salary of teacher for p.p.e. ' :

Salary of assistant for p.p.e.

2) Has in opinion the salary of teachers for p.p.s. a favourable / impeding
influence on being trained for p.p.e. and on practising this profession ?

Impeding - Favourable

3) Is there a tendency to level the salaries (if they are differing) ?

yes / no

041,/71/655
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VII., Building.
1) Vlhich rooms are obligatory in. the various institutions for p.p.e. ?

Institutions Rooms for
| playing | learning|{sleeping washing doctor| observation|staff
1 Nursery school ‘ - .
Kindergarhen

2 e & o o »

3 e 6 o o

b o o 0 e

5 ¢ o o o

2a) Is there a tendency to make another division or to add rooms ?

. Institutions Addition | Other division Reason

1 Nursery school
Kindergarten

2b) Is there a tendency to realize this by legal regulations ? yes / no

If so, what regulations and when

2c) Are such regulations anticipated in the planning.of'the iﬁsiitutions to

be built before long ? )
l yes / no i

3) Is a flexible use of the available room taken into consideration when
institutions for p.p.e. are being built (in connection with the application
of modern methods) ? For instance: by mcans of modern building materials.

yes / no

4) To what extent are institutions for p.p.c. being built as parts of com~-
plexes of schools ?

Not / sometimes / moderately / frequently |

o 0eI./71/656
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S5a) If the institutions for p.p.e. have not* been incorporatad in complexes
of schools, are there nevertheless cor.i.a facilities ?

yes / no

If so, what facilities ?

5b) Are there facilitios which in your opinion can / should be made joint-
ly ?

yes / no'

If so, what facilities ?

- 6) Is there in your country an information~-centre for the building of
schools ?

lyés/no_ | . . ‘

If so, does it cover institutions for p.ps.e. ?

7) Has the buildirg of institutions for p.p.e. been incorporated, in a
number of cases, in a building-scheme for a quarter of a town (for in-
stance in the centre of such a quarter) ?

| yes / no.
If so, why ? |

?b) Are there indications to the effect that changes will be made in the

-next few years ?
l yes / no

What changes ?

8a) Are certain principles being applied in connection wlth the regional and
national planiiing of institutions foxr pep.e. ?

yes / no

What principles ?

8b) Do you expect changes in the near / remote futurs ?

yes / no

“What changes: Reason:.

OeI 0/71/657
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VIII. Modern methods.(general)

1) How would you typify education in general in yoﬁr country ?

chiefly class tuition | possibilities of individualization|individualized
and differentiation ‘ instruction

primary
education

PeP.€e

2) Vhich of the following trends 1nf1uence PePs€s-in your" country ?
Hontessorl
Decroly
Frobel
Jena Plan
' psycho-analysis
Piaget's psychology
Vygotsky's psychology

s N.B. Please underline the trends

3) Can an 1ncrea51ng influence of certain trend be found in the last few

years ?
yes / no
If so, whichy] since: cause! N
‘ 4) t/ho have chiefly introduced new methods in the last few years ?

[private initiative / central government / botﬁ}

Can you indicate any causes ?

5a) To which domains of the development of children do you direct yoursel(Ves)
in your p.p.e. ?

Domains nursery sSchool.| o o« o.0 o aj ¢ » o o 8 ¢ u w

PO

1 cognition

I

emotional

aesthetic/creative

socigal

w =

function training _ v . ' ) |

]:R\ﬂ: ,NfBP P;egse'number.in the order of importanoa.'
0.I./71/658 -
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5b) Do you expect shifts in the next few years ?

Domains Mrsery SChoOLl f o o » ¢« ¢ o 2 0 5 86 6 v 8 A

1 cognition .

2 emotional

A 3'aesthetic/creétive
|4 social

5 function training

‘N.B. Please number in the order of impoftance.

.7 o . 9 -,
5¢) VWill these ‘Shlftts be regulated legally ? yes / no

6a) How would you typify at this moment the presentation of the subjects.or .
the material per institution ?

Institution a) cystematic | b)e:emplary #c)combination d)entirelyl|e)other typi-
of a and b free fication
1 Nursery school
Kindergarten
2.....
3.....
4.....
5.....

6b) Do you expect changes ?

Institutions a)systematic | b)exemplary |c)combination |d)entirely e)oﬁher typi-
of a and b free fication O

1 Nursery school
Kindergarten

7) How would you typify the group compOSLtlon now and for the future in the
- - institutions for p.p.e. ?

| Institutions - now - SR I future

-graded | non graded | graded | non graded

o 1 Nursery school-;
QI./71/ Kindergarten

2
3
L
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VIIIB. Methods (fields of develspment)

1) Have the institutions for p.p.e. in'your country fixed time-tables ?

Institutions fixed time-tables

1 Nursery school

A. preparatory la_guage instruction.

2) Vhat is being done in preparatory lanquage instruction ?

’ Institutions increase of|syntaxis | expressionjcommunication| aids to
vocabulary thinking
1 Nursery school
Kindergarten
2 L] L] L] L3 L]
3 L L [ [ L
L}' . ] . . .
5 o o ] o o

'N.B. Please fill out using the categories:
{much/little/moderately/nothing|

3a) Is a seccnd lanquage being taught in one of the 1nst1tut10ns for p.p.e. ?
If so, which second language and who is teaching ?

‘ s« o ¢ o o« o o « « o ¢| own teacher | professional teacher

3b) For what reasons the young children have to learn a second language ?

3¢) Do you expect 4ntroductlen of a second language in pe.pees in the future ?

|yes / no{
If s0, which 1anguage: ... e . when: i |

0eIe/71/660
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B. Preparatory teaching of arithmetic.

4) Vhat is being done in preparatory teaching of arithmetic ?

counting { concept of theory of set

quantity modern mathematics
younger group
2=-3
middle group
3-6
older group
5-7

C. Crcative /aesthetic.

5a) In what fields aestetics are being taught ?

much / moderately / little

5b) Are relations with other subjects being made or are relations with.
other subjects / fields the starting-points ?

Fields ' yes / hardly / no
preparatory.arithmetic '

Preparatory language

function training

emotionality

D, Function and motor training.

6) What functions do you exercise ?
1 observation
2 motor action
5
b oo oo

5.-..0
‘6.....

 $;4.{71/661
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E. Social emotional education.

7) How do you evaluate the social/emotional education of the child ?

now T future

important | moderate | unimportant | important | moderate | unimportant

8) Are there relations with: language

creativity subjects
arithmetic

experimental teaching

N.E. Please underline

F. Audio-visual Aids.

9) VWhich audio-visual aids are being used ? °

now {future now ifuture now future
radio tape-recorder language
' laboﬁgtﬁf
g ry).
television £ilm teaching .
machine

0.I./71/662
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IX. Experiments and researche.

IXA. Research.

1) In. what domains research 15) is being effected at the moment ?

Domains Total number of children of 2 to 7 years
subjected to the research

compensation program

verbal stimulation

influencing of families

influencing of environment

general cognition

function training

2) \lho are researching ?

much moderately little

University institutions

Training colleges

Educational centres

Via ministries of education,
social affairs, health

Private institutions

3a) Are fere mutual contacts between the researching bodies 7

many / few / moderate.

3b) Do you expect an increase of the contacts in the future ?

G =T S o7 V-1 o < OO

i nOt,.. reason ———

4) \Jith which researching bodies has the ministry in charge of p.p.e.
contacts ?

many / moderate / few

University institutions

| Training colleges

Educational centres
n~3 71/ Other nministries

Private institutions
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S5a) Is there a tendency to shlft the research to one Or more partlcular
institutions ?

yes / no
If so, which institutiors)?

5b) Is the government planning a special institutions for research in p.p.e. ?

!yes / no

.

Reason:

6a) \Iho chiefly finance the research in the field of p.p.e. ? .’

government / private persons / government and private persons broportionib

6b) Is there an increase of the financing of the research by the government ?

much / moderate / little

0uL+/71/664
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7) Vihat researches are known to the Ministry and results, if any °?

‘Researches Results . . ‘Dates

Te

Qe

S

8) What researches will b¢ started before long ?

Researches: Objectiveés Dates

Ta

2.

Se

b,

Se

04I./71/665
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IXB. BExperiments 16),
1) In which domains experiments are belng made w1th the results of research ?

Domains - Total partlclpaxlon of the number of
children of 2 to 7 years:

Compensation programs

verbal stimulation

influencing of families . . .

influencing of environment

general stimulation of
cognition

function treaining

community schools

’ : anti-authoritative education

- 2a) Vhat experiments do you chiefly see iﬁ a certain age group ?
(see above mentioned categories)

age groups experiments

2 - 3 years
. 3-5 "

5-7 "

2b) Vhat kinds of experlments will be empha51zed accordlng to you in the
various age groups in the next few ycars ? .

_age groups " experiments

' 2 -3 Years
® 5 -5 0

5.7

3) On what scalc work is being done as an average per experiment ?

Scales Kinds of experiments (see categories)
1 to 2 schools
2 to 10 schools
10 to 100 schools

L) Vhat is the average duration of the experiments ?

Time Kinds of experiments

EKCf?'i/

Mmﬂunm o * e .n e o o .—'
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5) Uhich institutions chiefly provide for the guidance of the experiments ?

University institutions E:]
Training colleges
Educational centres .

Guidance via ministry -
dealing with p.p.e.

‘Private institutions

0000

€) How will guidance of experiments be provided for in the future ?

7a) Who are chiefly financing the experiments ?

. government / private persons / government and prlvate persons
' - . proportionally

7b) Do you expect a change ?

lyes / no
If so, for what reason ?

8) Is there a special scheme of subsidy for experimenting schools ?

|yes / no]

Tf so, what does it contain ?

9a) Are there legal regulations when a school particilp‘a'_tes_‘ in g.r_;'experime._.?z

lyes / no . S . S B -;

If so, what regulations ?

9b) To what extent has the efperimental school been exempted frem its - ..
legal oblzggtion .-

0¢l,/71/667
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10) that experiments are now known to. the ministry and results, if anyf§*

Experiments Results | Dates

T

2.

S5

11) VUhat experiments will We started before long ? (Please, give a short
descrlptlon)

12) Via which medla and to what =xtent is pub11c1ty being given to the
result of research and experiments ?

much / little [/ moderate

mass media

daily papefs

periodicals

professional periodicals

9 © & o o o ¢ o o

| EKC ./71/668
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X. Planning.

1) VWhat bodies now provide for the planning 17) of pep.e. and what tasks do
they especially fulfil in this planning ?

Bodies | Tasks , . Cl 1.
chiefly quantitative chiefly qualitativel|
planning . -

1o

2. _'.

3.

L,

2a) Is there a tendency to the taking over of one of both or of both kinds
of planning by a national general body for p.p.e. ?

yes / no . N R
If so, what body ?

chlefly qualitative/chiefly quantitative/qualitative |
. and of
quantitative

2b) Is o legal regulation for such an cperation being prepafed ?
——-ﬂ :

Iyes / no
If so, what does it contain ?

2c) In which year will that legal regulation become operative ? |

;

3) Which groups plead for a better planning of p.p.e. (Please number in the
~ order of importance)

departmental officials
social‘groups _ '
teachers
educationalisfs.
psychologists

primary schools

0ooooDoon

0.1 «/71/669,




List of respondents

England
Prof.Dr.T.Blackstone

France

R. Naudin

Germany
Prof.Dr.W.Schulze

Italy

Sweden

Chr.Gars

Questionnaire II

University of London

Ministére de 1'Education Nationale
Département de la Documentation et
de 1'Information Statistiques-Dipre

Deutsches Institut fiir Internationale
Padagogische Forschung-Frankfurt a.m.

Sekretariat der sténdigeﬁ Konferenz
der Kultusminister der Lander in
der Bundesrepublik Deutschland-Bonn .

Statistisches Bundesamt - Wiesbaden

Instituto Centrale di Statistica-
' Rome

The National Board of Health and
Welfare - Stockholm




Reading list

Blackstone T.
Blackstone T,

Bgaun M,
Suszmuth R.

Liegle L,

Chauncey H.
Eyken W.v.d.

Howe E

Schultze W (ed)
Schuttler-danikulla K.

Sourgen H.
Leandri Fr.
Trouillet B.

Yudkin S.

Questionnaire II

A fair start London 1971
Pre-school Education in Europe Strasbourg 1970

Modelle der Kooperation von
Elementarbereich im internatio-
nalen Gutachten fur die Bildungs-
kommission des Deutsches Bildung-
rates 1971.

Soviet pre-school education II New-York 1969

The Preschool Years Pengquin 1967
Under five: a report on nufsery

education London 1966
Schulen in Europa ‘ "Weinheim 1968
Einschulungs alter und Vorklassen-

betreuung Munchen 1968
Les écoles maternelles Paris 1969

Die Vorschulerziehung in neun
europaischen Landern.

0-5: Areport on the care of

preschool children London 1968
Preschool Education Unesco Paris 1963
Statistical Yearbooks Unesco Paris -~

Tableaux de 1l'éducation
nationale -
Ministére de 1'éducation
nationale _ _ Paris 1969.




DOCUMENT RESUME

BD 088 564 PS 006 864

AUTHOR Buck, Ross

TITLE Nonverbal Communication of Affect in Children.

INSTITUTION Carnegie-Mellon Univ., Pittsburgh, Pa. Dept. of
Psychology.

SPONS AGENCY National Inst. of Mental Health (DHEW), Bethesda,

: md.
PUB DATT Aug 73
NOTE 32p.; Portions of this paper were presented at the

Annual Convention of the American Psycholcgical
Association (81st Montreal, Canada, August 27-:1,

1973)
EDRS PRICE MF-$0.75 HC-$1.85
DESCRIPTORS *Affective Behavior; Communication (Thought

Transfer); *Emotional Response; *Measurement;
*Nonverbal Communication; Parent Child Relationship;
*Preschool Children

ABSTRACT

This experiment involves an attespt to develof a
paradigs for measuring nonverbal expressiveness in young children,
measured in terms of "sending ability" (an individual®s ability to
send accurate and appropriate nonverbal messages to others). Nursery
school children viewed a series of 16 slides described as faasiliar,
unfariliar, unpleasant, or unusual. The child's mother watched his
expression and tried to guess which slide the child was viewing. The
child also rated each slide according to how it made him feel.
Results indicated no sex differences in communication accuracy, which
is contrary to findings in previous studies with adults. It was also
possible to measure nonverbal communication in young child:zen. 2
second study was designed to replicate the first and to relate
individual differences in expressiveness to other measures of
emotional expression. Results confirmed the first study, and also
indicated that nonverbal expressiveness was related to other kinds of
emotional behavior. (ST)




-
\

U.S. OEPARTMENT OF HEALTH,
SOUCATION & WELPARE
MNATIONAL INSTITUTE OP

BOVUCATION

THIS OOCUMENT HAS BEEN REPRO
OUCEO EXACTLY AS RECEIVED PROM
THE PERSON OR ORGANIZATION ORIGIN
ATING IT POINTS OF VIEW OR OPINIONS
STATEO DO NOT NECESSARILY REPRE
SENT OFFICIAL NATIONAL INSTITUTE OF
EDULATION POSITION OR POLICY

ED 088564

‘ Nonverbal communication of
affect in children

Ross Buck
Carnegie-Mellon University

Report # 73-8

Portions of this paper were presented at the meeting of the

American Psychological Association, Montreal, 1973

Q

ERIC

Aruitoxt provided by Eic:



Nonverbal communication of affect in children1

This experiment involves an attempt to develop a paradigm for
measuring nonverbal expressiveness in young children. There is
evidence that nonverbal behavior may be a particularly important
factor in the develcpment of emotional expression and social
behavior. Nonverbal behaviors'accompany emotional states in many
species of animals, and they often appear to play a role in the
regulation of social behavior by aiding the process of communica-
tion between individuals (cf. Vine, 1969). Abnormalities in non-
verbal behavior may disrupt normal social behavior. For example,
the aberrant social behavior of deprived rhesus monkeys may be
related to their inability to accurately '"send" and 'receive' the
nonverbal messages appropriate to their species (Miller, Caul,
and Mirsky, 1967). Among humans, nonverbal behaviors thought to
signal "intimacy' have been shown to have considerable intra-
individual stability over time, and have been related to low social
anxiety (Patterson, 1973).

Measurement is a major problem in the study of nonverbnl
expression. Nonverbal behavior occurs in a complex flow, and the
meaning of a particular response. is often dependent upon the
behaviors preceeding and following it, as well as the situgtional
context. It is impoésible to obtain an absolute measure of expres-
siveness: any measure is necessarily-a function of the particular
measuring system, and there are many approaches that one might take
in developing a measuring system.

The present paradigm measured nonverbal expressiveness in terms

of “sending ability': an individual's ability to send accurate and



appropriate nonverbal messages to others.2 It was developed

from studies in which an adult "sender" viewed and described his
subjective reaction to a series of emotionally-lcaded color

slides (Bﬁck, Savin, Miller and Caul, 1972; Buck, Miller, and
Caul, 1973). There were five éistinct kinds of slides: sexual,
scenic, pleasant people, unpleasant, and unusual, Unknown to

the sender, an observer watched via a hidden television camera
the facial expressions and gestures the sender made while reacting
to the slides. For each slide, the observer attempted to judge
what kind of slide the sender had watched and how pleasant or
unpleasant the sender's emotional reaction was. These judgments
were compared to the actual slide seen by the sender and the sender's
own rating of his emotional reaction.

Results indicated that statistically significant nonverbal
communication occurred: the observers could correctly judge what
kind of slide was shown more often than chance, and there were
significant positive relationships between the sender's and observer's
ratings of the sender's emotional responses to the slides. There
were also lérge individual differences between senders in the
amount of accurate communication.. Women were consistently better
senders than men, and accurate senders gave a more personal verbal
report of their subjective response to the slides (See Buck et. al.,
1973). Also, more éccurate senders had smaller skin conductance
and heart rate responses to the slides than did less accurate senders.
Following Jones (1960), accurate senders with small physiological

responses were termed ''externalizers,' while individuals showin
’ g




the opposite pattern of response were labeled "internalizers."
Externalizers scored higher in extraversion and self esteem than did intern-
alizers, and females tended to be externalizers and males internalizers.

The study of the development of nonverbal expression in
children may do much to illuminéte the meaning of these findings.
It may be for example that the sex difference observed in adults
is in part a result o0f socialization pressures that bear down
more heavily on boys than on girls in our culture. Several
investigators have suggested that nonverbal expression may become
inhibited in the process of socialization (e.g. Izard, 1971), and
both Jones (1960) and Lanzetta and Kleck (1970] have thecorized
that such inhibition is in some way associated with increased
physiological responding. It may be that young boys are more
likely to come to use an internalizing mode of emotional expression
because they are generally discouraged more than girls from overtly
expressing many emotions,

If this is true, it is possible that young children will not
show the sex difference in nonverbal expression and physiological
responding found in adults. Furthermore, it may be possible to
study the development and determinants of this sex difference in
progressively older samples of children. This experiment was designed
as a first step in this direction.

Method--Experiment I

Subjects.

Ten males and five females comprising a class from the

university nursery school served as senders. Their ages ranged




from 4 to 6; mean age was 67 mo. Two o?her children in the class
were not run because of scheduling problems. The child's mother
was the primary observer. In addition, videotapes of the child
were judged by five male and five female undergraduate observers.
Procedure. ‘

A series of 16 slides were created comprising four slides in
each of four content categories. The first category was "Familiér
People,'" showing the child himself and his friends at the nursery
school. Each child was photographed in the school a month before
the experiment. During the experiment, the child saw tuo slides
of himself and two general views of the school. The second category
of slides was "Unfamiliar Pecple,' depicting pleasant scenes of
children and adults unknown to the child. The third slide category
was 'Unpleasant," consisting of pictures judged to be midly unpleasant
to most children. These included the grotesque, clown-like face
of a fashion model, a frightened character from a Dr. Suess book,
a closeup of a grasshopper, and the painting "Echo of a Scream' by
D.A. Siqueiros which depicts a crying child. The fourth slide category
was "Unusual,' which included double-exposures and strange photographic
effects. It was hoped that the children would regard the Familiar
People slides as relatively pleasant, the Unpleasant slides as
unpleasant, and the other slides as being in between. The ordering
of the slides was chosen by a randomly selected 4 x 4 latin square.

The child was brought to the experiment by his mother. They
were greeted by the experimenter (R.B.) and an undergraduate assistant,

Miss Janet Worthingtoﬁ. The experimenter reminded the child of the



time ihe child's picture was t§ken at school, and asked him if
he wanted to see his pictuves along-‘with some others. All of
the children brought to the 1abor§t6ry complied, most with
enthusiésm. |
The child was seated in a foom with J.W. facing a 12" x 12"
back-lighted screen on a small table. A slide projector focused
on the screen was placed on a larger table against the wall |
opposite the child. A 3" diameter pipe went through the wall
under the table. A Sony 3200K camera in the next room was
focused on the child's face through this pipe. The camera was
virtually undetectable, and none of the children noticed it.
Initially, J.W. asked the child about his game preferences
to provide data on sex-role identification. She asked him first
if he liked, disliked or didn't care about a series of 20 activities.
Six of these activities had been previously categorized as typical
of the traditional female role (playing with dolls, cooking),
and S had been judged as appropriate to the male role (playing
éoldier, airplanes). J.W. then asked the child to choose which

e :;r{ ‘
= he liked most of a pair of activities, one of which was '"'masculine"

)

<2§> ?nd the other "feminine.'" There were 10 such forced choices.
c£:> i While the child was responding to these questions, the
c;:j experimenter escorted the mother to another room. The motherfs
c::) room was separated from the child's room by a third room which
czﬁz contained the camera, videotape equipment, and controls for the

L.j slide projector. The two walls and closed doors and the distance

rinvolved eliminated most of the transmission of sound between the




child's room and the mother,

The mother sat facing a 18" television receiver which was
turned on but the screen was blank. The experimenter explained
that the camera was focused on the child, but that he could be
seen only when the videotape recorder was turned on. He gave the
mother a prepared rating form which was divided into sixteen rows:
one for each slide. For each slide, there were places to mark
defined by the slide categories Familiar People, Unfamiliar People,
Unpleasant, and Unusual. To the right of these were places to
mark defined by the adjectives Very Pleasant, Pleasant, Neutral,
Unpleasant, and Very Unpleasant. The experimenter stated:

"Name will be looking at a series of sixtecn slides.
There are four kinds of slides (pointing to the form)--
Familiar People are pictures of name and his friends at
school, Unfamiliar People slides are pleasant enough
pictures of people he doesn't know, Unpleasant slides
are mildly unpleasant, and Unusual slides show strange
photographic effects. For each of these slides, I'd
like you to watch name's face over TV and try to guess
‘what kind of slide he's watching just by watching his
facial expression. 1I'd also like you to try to rate how
pleasant or unpleasant you think each slide made him
feel by putting a mark in one of these columns (pointing).
Do you have any questions?

The experimenter answered any questions and then proceeded to
describe what would be seen on the television set:

1'11 turn on the TV just before the slide is turned on.
You'll sce name just before the slide comes on and see
his initial reaction. Janet will ask him questions about
the slide--you won't be able to hear his answers because
the audio is turned down, but keep watching his face for.
clues about what he's watching. . I1'"11 turn off the TV
just after the slide is turned off, so your screen will




go blank. At that point, make your ratings about

what kind of slide you think he saw and how pleasant

or unpleasant you think his reaction to it was. Do

you have any questions?

The experimenter went to the control room and briefly tuined
on the Sony AV3650 videotape recorder to make sure that the camera
was focused properly and give the mother an example of what she
would see. He then waited for the child to finish responding to
the questions about game preferences.

When the game preference test was over, J.W. turned on the
slide projector, positioned her chair so that she sat beside the
child facing the screen, and explained to the child about the

rating scale he would use. The rating scale consisted of drawings

of five faces that went from very happy to very unhappy (See Figure 1).

I T e e
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She stated:

After the picture goes off, you tell me what you thought of ‘

it by pointing to one of these faces. If you really liked

the picture and it made you feel really good point to the

smiling face (demonstrating). If you really didn't like

it at all point to this unhappy face. If you liked or

didn't like it a little point to one of these faces. If

you didn't feel anything one way or the other point to

this face. :

The experimenter then presented the first trial. A trial
proceceded as follows: the experimenter turned on the videotape
recorder and then presented a slide. The child looked at the slide
for about five scconds and then J.W. asked '"what do you fhink of
that?' or '"who's that?" if the child had not yet reacted. After

15-20 more seconds, the experimenter turned off the slide and then




the videotape recorder. J.W. then showed the child the series of
faces, asked him how the slide made him feel, and recoided his
answer. Throughout the trial, J.W. kept looking at the slide and
not the child. This helped to keep the child's attention centered
on the slide.

After the 16 trials, the child was brought to the mother's
room, the experiment was explained to both, and the child was’
shown a portion of the videotape of his facial expressions.

The rating sessions with the undergraduate observers were run
as follows. The observers were gathered in a classroom with the
videotape recorder and 18" receiver at the front of the room.

They werc given'prepared rating froms and instructions similar
to those given the mother, and were asked to remain silent while
making their ratings. They were shown the videotapes with brief
pauses between the trials so they could make their ratings. They
were not given feedback about what judgments were correct. Two
50 minute sessions were required, each involving 7-8 children.

Dependent Variables.

On each trial, the observer judged what kind of slide the
child had seen, and rated on a five-point scale how pleasant or
unpleasant the slide had made him feel. This yielded two measures
of communication accuracy that are similar to the measures used
i1, studies with adults: (a) the number of slides that the observer -
could correctly categorizc (Categorization Measure), and (b) the
Pearson correlation coefficient between the observer's ratings
of the child"'s emotional reaction and the éhild's own ratings of

his emotional reaction along the pleasant-unplcasant scale



(Pleasantness measure).
Results--Experiment I

Ratings of the Slides.

‘The children rated each slide along a five-point scale
by indicating thch of the faces in Figure 1 corresponded with
their reaction., With larger ratings indicating a negative reaction,
the mean rating of the Familiar People slides was 1.41, the rating
of the Unfamiliar People slides was 2.48, that of the anleasant
slides was 2.79, and that of the Unusual slides was 2.46. Mann-
Whitney U tests indicated that the Familiar People slides were
rated significantly more positive than any of the other three
categories of slides (p <.05). One of the Unpleasant slides, that
of the Dr. Suess character, was rated as being pleasant (its
rating was 1.93), and one of the Unfamiliar People slides depicting
two men was rated as rather unplecasant (its rating was 3.07). The
rest of the slides were rated approximately as anticipated. One
child, a boy, failed to give usable ratings: ﬁe rated all of
the slides as ngutral. The overall pattern of ratings suggested
that most of the children could usc the ratihg scale and that their
reactions to most of the slides were similar to those intended.

Communication Accuracy.

The communication accuracy data are summavized in the upper
part of Table 1. By chance, an observer should correctly identify

four slides (25%) if the child communicates nothing about

them. Chi squares were computed for each sender-observer pairing
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and combined to arrive at overall probability figures. This

procedure revealed that significant communication occurred when

the mother was observing (X? = 24.74, df = 15, p <.06). A Mann-Whitney
U test computed on the raw data indicated that there was no significant
difference between boys and giris in the number of slides correctly

categorized when the mother was observing.

The chi squares for the pairings with undergraduates were
combined for an overall probability figure for each child. This
revealed that 3 of the 5 girls an& 2 of the 10 boys communicated
a éignificant number of slides to the undergraduates(p < .03. This
suggested that girls might be superior senders on this measure,
but a Mann-Whitney U test indicated that this difference did not
attain significance (U = 14).

The Pearson correlation coefficients between the child's
ratings and each observer's ratings were averaged to obtain
overall probability figures. The boy who rated all of the slides
as neutral was not included in this analysis. As Table 1 indicates,
the average correlations between the child's ratings and his mother's
ratings were highly significant. The correlation coefficients for
the undergraduates, combined to give a probability figure for each
child, revealed that 6 of the 14 children showed significant (p <.01)
communication. There were no significant differences between male
and female senders on this measure.

Sex Role Identification.

No significant sex differences in communication accuracy were

found in this study. However, clear differcences emerged between



11,

boys and girls in the game preference data., On the free choice
measure, where the children were asked whether or not they liked
a series of activities, male activities were liked equally by
boys and girls, while female activitics were apparently rcjected
by boys. Of the 5 male activities, boys said they liked an
év;f%ge of 3.89, while girls liked 3.40 (U = 24, Not significant),
Of the 6 female activities, boys liked 1.33 and girls liked 5.20
(U=1, p <.001). On the forced choice measure, both scxes
were likef; to choose sex-appropriate activities. Boys chose a mean
of 8.89 male activities of the ten choices, while the girls chose
a mean of only 3.00 male activities (U = 3, p <.01)
Discussion--Experiment I

Although the sample of subjects in this experiment is small,
the data indicate that it is possible to measure significant non-
verbal communication in young children. The data also indicated
that there are large individual differences between children in
nonverbal expressiveness. A second experiment was designed to
replicate the results of the first study and to relate individual
differences in expressiveness to other measures of emotional expression.

Method--Experiment I1

Subjects.

Eight males and six females comprising the succeeding class
at the preschool served as senders. Their ages ranged from 5 to
6 and the meah'gée was 66 mo. Two additional children could not
be scheduled. Again, the child's mother was the primafy observer
and the videcotapes of the child were judged by seven male and seven

female undergraduates.
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Procedure.

The experimental procedure was identical to that in Experiment I
with the following exceptions. A different person, Miss Marguerite
Zetwo, served as undergraduate assistant. Also, the unsuccessful
Unpleasant slide of the Dr. Suess character was replaced with a
slide showing a crying woman taken from the TAT, and the Unfamiliar
People slide seen as unpleasant was rcplaced. Finally, an attempt
was made to measure the child's ability to role-play the facial
expressions involved in different emotions.

The measure of role-playing ability was taken after the child
had responded to the 16 slides. M.Z. then moved the small table
on which the back~lighted projection screen was placed and put
her own chair in that position so that the child would face
toward the camera when he looked at her. She then said:

1 want you to show me what you facc locks like when

you feel different ways. What cdoes you face look like

when you're happy and glad about something? (Pause, with

encouragement when necessary.) How about when you're

sad and unhappy? (Pause) How ubout when you're scared

and afraid? (Pause) How about when you're 'surprised

at something? (Pause) How about when you're mad and

angry about something?

The child's responses to these questions were videotaped
and shown to the undergraduate observers after they had rated
his responses to the slides. The audio was turned on so that the
observers could tell exactly when the questions were asked. They
rated each rosponse on a seven-point scale defined by the bipolar
adjectives "Appropriate facial response"-"Ihappropriate response

or no response." They also rated the child's overall role-playing

ability along a seven-point scalec.
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Results--Experiment II

Ratings of the Slides.

The children rated the modified series of slides a$ intended.
The mean rating of the Familiar People slides was 1.62, that of
the Unfamiliar.People slides was 2.68, that of the Unpleasant
slides was 3.31, and that of the Unusual slides was 2.34. There
was no overlap in the distributions of average ratings of the
Familiar People slides, the Unpleasant slides, and the rest of
the slides. The Familiar People slides were rated as more pleasant
than the Unfamiliar People and Unusual slides (U =0, p = .002),
and the Unpleasant slides were rated as more unpleasant than the
Unfamiliar People and Unusual slides (U = 0, p = .002)."

Communication Accuracy.

The communication accuracy data are summarized in the lower

part of Table 1. For the categorization measure, the chi squares

of the child-mother pairing werc combined as before, showing that-—- -~ - -~

significant overall communication occurred when the mother was
observing (5? = 34.73, df = 14, p <.01). There was again no sig-
nificant difference between boys and girls on this measure when
the mother was observing. However, when the undergraduates were
observing, girls were better senders on this measure than boys.

As before, the chi squares for each pairing were combined to give
an overall probability figure for each child, revealing that 5

of the 6 girls vs. only 3 of the 8 boys showed significant (p <.05)
communication. A Mann-Whitney U test indicated that this sex

difference was significant (U = 10, p = .041).
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The correlation coefficients Petween the child's ratings
and each observer's ratings were averaged as before. As Table 1
indicates, the average correlations between the child's ratings
and his mother's ratings were again highly significant. The
average correlation coefficient; of the undergraduates for each
child indicated that 8 of the 14 children showed significant (B.<'01)
communication. As before, there were no significant differences
between the girls and boys on this measure of communication.

Sex Role Identification.

The pattern of results on the game preference measure was
similar to that in the first study. Girls liked the female
activities more than did boys (U = 0, p <.001), boys liked hale
aétivities somewhat mofe than did girls (U= 8, p = .021), and
boYs chose more male games than did girls (U = 0, p <.001).

Role Playing,

The mean ratings by the undergraduates of the appropriateness
of the child's facial responses when asked to role-play are
presented in Table 2. Girls and boys showed a similar ordering

in their rated ability to enact the expressions appropriate to

different emotions. They were best at showing happiness and pro-
gressively worse at enacting sadness, surprise, fear, and anger.
Multiple sign tests, done with the criterion of significance set
at p <.01, indicated that the expressions of happiness were rated

significantly more appropriate than those of fear and anger. There
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~ were no significant differences between boys and girls on
rated of role-playing ability.

Individual Differences.

As in the previous experiment, marked differences between
children in their ability to send accurate nonverbal messages
was noted. These differences were cofisistent across the different
measures of sending ability used in this study. _Table 3 shows
that all of the intercorrelations between the different measures

were positive and most were'significant, so that a child whe was
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a poor sender when observed by undergraduates also tended to be
a poor sender to his mother and be rated as poor in role-playing.
These measures of sending ability were correlated with the

child's scores on the Minnesota Child Development Inventory.

Few significant relationships were-found, perhaps-because~allwum~mum~¥wm~-wa

of the children in the sample attained high scores on the inventory
and the range on that variable was restricted.

To further explore the meaning of the individual differences
in sending ability, a 36-item scale was constructed from the results
of previous experiments that investigated internaliiing vs. externalizing
modes of response to emotion (Block, 1957; Learmonth, Ackeriey, and
Kaplan, 1959; Jones, 1935; 1960; Lanzetta and Kleck, 1970; Buck et. al.,
1972; 1973). The scale consisted of a series of statements, most
of which referred to attributes previously found to distinguish

"internalizers' and "externalizers." For example, different
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items asked whether the stimulus person 'plays alone most of the
time," "often shows aggression,' '"is co-operative,' etc., The
rater was asked to judge whether each attribute was always, often,
sometimes, rafely, OT never chagacteriStic of the stimulus person.
This scale was given to three teachers at the nursery school
who were familiar with alllof the children but who did not know
the results of the communication experiment. Their ratings of
the 14 children on each item were cﬁrrelated with the childrens'
sending ability. These correlétions were then averaged across
the three teachers, and probability figﬁres were computed. This
procedure indicated that, with boys and girls analyzed separately,
and using all measures of expressiveness, sending ability was
significantly related to a number of other kinds of emotional
expression. In particular, sending ability was positively related
to ratings of a high activity level, direct expression of hostility,
and being an "extravert.'' Sending-ability was negatively related - —-
to rated co-operation, emotional coﬁtrol, and solitary play.
The relationships between the teachers' ratings and three of
the measures of sending ability are summarized in Table 4. One

feature ¢tands out from this data. Sending ability was related to

a number of characteristics that might potentially disturb social
relationships, such as bossiness, impulsivity, aggressiveness,
and low co-operation. However, sending ability was also related

to having many friends at the school, ‘and it was negatively related
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to shyness and solitary play.
Discussion

The experiments establish that it is possible to measure
nonverbal expressiveness'or sending ability in young children
in a brief testing session that was enjoyed by most children,
and that it is possible to use special rating scales with
children of this age in the process of this measurement. The
experiments did not find evidence of a large sex difference in
expressiveness in these children. They did find initial indica-
tions that the present measures of nonverbal expressiveness
are related to other kinds of emotional behavior.

Sex Differences

The game preference measure was included in these experiments
to determine whether these children were in fact influenced by.
the traditional sex-role in the face of possible current concern

about sexual stereotyping among their parents. The data indicate

‘that these-children showed a very strong tendency to choose sex- .. ... ..

appropriate games, suggesting that they have indeed been affected
by the traditional sex roles, at least in this respect. Thus
whatever the reason for the lack of a large sex difference in
sending ability in these experiments, it was probably not because
of a lack of traditional sex-role identification among these
children.

It may be that the children in this experiment were simply
too young to show a sex difference in expressiveness. Assuming
that the learning of‘sex-appropriate patterns of expressive behavior

is in fact the cause of the sex difference in sending ability among
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édulté, it might be expected that such learning is more difficult
and takes more time than fhe learning of sex-appropriate games.
Also, in Experiment II, the undergraduate observers guessed the
kind of slide being viewed by the girls more accurately than
they.did the boys. Pefhaps this indicates the initial emergence
of the eventually greater sending ability of women. This can

be investigated in experiments using older groups of children.

Role-Playing Ability.
| The fact that the undergraduate observers' ratings of role-
playing ability was related to the measures of communication
accuracy is interesting, although it should be noted that the
 observers made these ratings after they had seen the child respond
to the 16 slides, and it is possible that their impressions of the
child's communication accuracy may have influenced their rating
of his role-playing ability. The lower ability of the children
to role-play the emotions of fear and anger was not predicted,
but it is consistent with the general contention that sociaiizatioﬁ
inhibits the expression of socizlly undesirable emotions. A
similar finding has been reported by Odom and Lemond (1972),
although these investigators found that children could produce
appropriate expressions of anger.

One interesting aspect of the role playing data might be
noted. Figure 4 shows that among girls, the teacher's ratings wére
related more closely to the measures of spontaneous facial expres-
siveness than they were to the ratings»of role playing ability,

while among boys the opposite was the case. This pattern of
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relationships was not predicted and any attempt at explanation must
be very tentative. However, one might speculate that the behavior
the teacher saw in the nursery schpol was more based upon natural
expressiveness than role playing in girls, and more based upon role
playing than natural expressiveness in boys. This would be consis-
tent with the hypothesis that the socialization of emotional
expression is more severe among males in our culture.

Individual Differences

The pattern of relationships between sending ability and
the teachers' ratings depicted expressive children as being sociable
and having many friends, even though they are also often impulsive,
aggressive, bossy, and hard to get along with. This picture of
the outgoing but impulsive externalizer and the responsible but
inhibited internalizer is consistent with the results of other
studies using very different procedures and populations of
subjects. For example, Jones '(1960)““!:'ou.nd”among,r'adol'escen‘cs"—-“"*”-'-~~m~*->~-~-~-~~-~~—w
(ages 12-18) that 'high GSR reactors'" (internalizers) were quiet,
reserved, good-natured and co-operative, while '"low GSR reactors"
(externalizers) were talkative, animated, active and impulsive.
Block (1957) found among medical schoo. applicants that high reactors
were, among other things, mannerly, submissive, and withdrawing;
low reactors were independent, ingenious, and rebellious. Recently,
Crider and Lunn (1971) found electrodermal lability to be negatively
related to extraversion and impulsivity.

The fact that these attributes taken from the literature were
found to relate to the present measures of sending ability in

children suggests that these measures can be meaningfully used
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to study the development of internéli;ihg and externalizing modes
of emotional expression. The preéent results also suggest a
tentative hypothesis to guide such a study. We have seen that sending
ability in adults has been related to pérsonality differences
involving intraversion—extraversioﬁ and self esteem, and to sex
-differences. In young children,té'relationship with emotional
behaviors which seem relevant to- these personality differences is
present while a sex difference is;not. If one makes ‘the assumption
that the behavior of these young éhildren is more based upon innate
temperamental propensities and léss baséd upon socialization than
the behavior of adults, it suggesis:the hypothesis that the person-
ality difference in facial expressiveness may be based upon innate
factors while the sex difference is based upon.socialization. This
is, of course, offered as a very tentative hypothesis pending

more data.

The Measurement of Sending Ability.

As the present paradigm for measuring sending ability is like
all others dependent upon the particular procedures of measurement,
it might be well to discuss and give the rationale for these
procedures. Frijda's (1969, pp. 172-176) analysis of gtudies of
emotional recognition accuracy can be applied to this problem.
Frijda points out that studies of recognition accuracy differ
according to several dimensions: (a) the nature of the stimuli
employed, (b) the range of those stimuii, (c) the nature of the

task confronting the observer, (d) the responses permitted
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to the observer, and (e) the computation of accuracy scores.
The following paragraphs describé and give the rationale for
the approach that the bresent paradigm makes in each of these areas.
1. Regarding the nature of the stimuli, the present approach shows
obser?ers the televised sequencés of the spoﬁtaneous expressions of
senders to different kinds of emotionally loaded slides. The use
of such stimuli avoids the criticisms leveled against studies
using posed expressions and/or single photographs.
2. ﬁegarding fhe range of stimuli employed, this approach
sampies a number of different stimulus emotions by showing
the sender different kinds of slides. Thus, there is at least
some attempt to approach the problems of sampling different kinds
of emotions that have been pointed out by Brunswik (1956) and others.
3. Frijda has distinguished three kinds of tasks that
have been used in recognition studies. '"Situational reference'
consists of identifying the kind of sitqatiqnwphgtugygyes the
stimulus emotion, '"action anticipation' consists of anticipating -
the sender's behavior, and '"emotional experienceﬁ involves labeling
or rating the stimulus.emotion directly (Frijda, 1965). The present
approach provides both a situational reference task, in tha£ the
observer chooses the kind of slide that evoked fhe sender's responée,
and an emotional experience task, in that the observer rates the
sender's emotional experience directly.
4, The respbnses permitted to the observer include choosing
which kind of slides was presented on each trial; and rating the

pleasantness of the sender's emotional response. Observers have
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readily grasped the meaning of these tasks, they have been able
to respond quickly, and these responses have been found to be
useful in measuring communication accuracy in several studies.

5. The scoring system allows for the computation of
accuracy scores whose significance can be tested. The "Categoriza-
tion measure'" of the number of correct categorizations of slides
relative to chance can be evaluated for each subject by chi square
tests, and ther combined for group chi squares (McNemar, 1955).
The '"Pleasantness measure'! consists of a correlation coefficient
computed between the. sender's and observer's ratings
of the sender's emotional experience. The significance of the
individual correlation coefficients may be tested, and they can be
transformed to z scores and averaged to obtain group correlation

indices (McNemar, 1955).
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2This paper will use the following terminology:
"Nonverbal expressiveness" is a general concept defined in terms
of "sending ability,' which is measured primarily by '‘communica-

“tion accuracy' and also 'role-playing ability."



Table 1

Summary results from four measures of communication accuracy.

Mean values from ratings
Mother's Rating : by undergraduates

Categorization Pleasantness Categorization Pleasantness

Sender Measure Measure Measure Measure
Study Girls 34% +,57*% 34% +,16
#1 (n=5)
Boys 36%* +,32%% 29% +.,27
(n=10)
Study Girls 41%** +, 33 o 40% +,28
#2 . (n=6)
Boys
(n=8) 37%* +, 27%* 33% +.16
Note. - Probability figures below refer to mother's.ratings only.,
<05 See text for discussion of significance levels for undergraduates.
P <.08 .

*% p <.01



Table 2
Mean ratings of the appropriateness of the childrens' enactments of

different emotions. (lHigh rating indicates appropriate enactment).

Overall rating:
Sex of child Happy Sad Suprised Afraid Angry | Role-Playing
Ability
Girls 3.67 3.36 2.98 2.68 1.77 2,88
Boys 3,99 3.49  2.92 2.69 2.44 | 3.12
Average 3.87%  3.44% 2.94% 2 6P 2.18°
Note. -‘Differences between emotions were tested by multiple sign tests.

Cells with subscripts in common were not significantly different

from one another at the .01 level of confidence.




Interrelationships between

and rated

Table 3
four measures of communication accuracy

role playing ability

Mother
Cat,
Measure

Mother lind. Und. Overall
Pleas. Cat. Pleas. Rating:
Measure  Measure Measure Role Playing

Mother--
Categorization
Measure

Mother--
Pleasantness
Measuzrc

Undergraduates--
Categorization
Measure

Undergraduates--
Pleasantiess
Measure

+,49%* +,55%% +.40 +.,32

-=- +.24 +, TAFES +,54*

- + 58 +.19

- +.38

w

* *
IS
AAA
OO0
= 1o
3
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Figure Caption

Fig. 1. Scale used by the child to rate his emotional experience.
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