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II. NARKATIVE SECTION S S s
.. . _ o : o "
Restatement of the Abstragt

. s, . . .-. . ) 1,

o Early J.dent:l.fz.catmn of learnmg needs in the area 9f motor ' jfi\

<

development, audlt:ory percept:.on, visual percept:.on and lirﬁllage ;

.3 w~

N d_evelopment and a proper.diagnosis and prescription for these areas -

r

9

. v;gte identified as a major‘ focus .in early childhood education- as detqr-

* - _ . .'_ . ’ Y v

" mined by the Planning Grant in Cooperative Educ.at'io.rial Service Agency

P

; adjustmené. L o~ ’ <

-.-tgreenmg program, individual needs of students are 1dent1f1ed..

’

. . ) - -
No. 13' How the school can meet the needs of the individual for maximum

‘

J.ntellectual growth':» academ.c achlevement, and schpol adjustment is now

‘, r&'

-

{
bexng deve? oped and evaluated in the Operat:.o'zal Grant.

PN

4 r'
tlons determmed by the 1dent:.f1¢=d needs are deveIoped as a means of

- o v

:mdw.lduahung mstrubtlon. Extensive inserwice frazn.mg sess:.ons w:.ll
- , -

~ W7 . el

.

be ne.eded'fc\u; a team approach to effective diagnos:,tic—prescriptive

[ 4

+

instruction. . . ¢

-
'

‘e
L%
-

vThe unique needs ;af the individ)uél will be fhe 'priﬁla'ryl c::mcern of
the schi?ol. 4"I‘hfough identificationl'of ‘neédsﬁ, pres.cript;\(e. ;:eachinéﬂ, and
differentiatgd staffing, relevant i:;str.u;:tio‘n“will.- enable thé.- s';udén,t_' to
attain gr_éate: academic success, and impro.vec.i- so&ial and emotional ,

'

By ‘involving all q,uden ts entermg kmdergarten 1n a comprehex{glve f

Prescri p- -



‘o -

L4 ‘ .
- \ . .
) - .
. hd . "Jn ’
. N i
n . v f '
. e Rev:.ew of Q;roject Davelopment

'wi‘.thirg.:he program is always

~
= N

. + -~

‘

& .

_— \ * ‘PROGRAM MODEL

\ -’

1

. Cw .

- \

K
\

- VI Symboh.c ﬂevel rReTa ed readlng Jndﬁrinng actﬂxtx\es. -
; . |Target . - . 2-Numl;£r Concepts, Information; Vocabulary, .
T . ; * Behaviors, , Uoncept Formatign * L .
T — \ et
. v Represgnt&ti‘onal Level: V13ua1-Motorbc, Aud:.tory-hot,or,
. t , - 5 - Audltory_Vocal, v:Lsua1-Voca1
" . L. - f. [ \ ) N f M v -
" IV |Integration Level: V suaI-Mot:o:,- Auditory-Motor,
' ‘é - EEREGN ditory-vocdl, szual-VocalJ
i g . -
Y 3111 Auditory Per- v:.ﬂl Per- _|Speech ) Motor
n ____) ception Dis- | -||ception Di%-| - Grammar and| Coor.
o3 cx’imiqation | /leziminatien | - [Stricture’ Gross~F1ne| ‘
. T . - . - _ , J -
N AR ¢ Kudxtory Re=] . [visual 7 J" [verbali-"~ N ER i
! . sponszveness ‘I Txackiing - |zation f Awareness
L 5 { = ' e ) [ - -
T , X Aud:.tory ] -[visual - “ |vVocal ( Muscular
N \/', . Acua.ty ] : Acuity, ‘ Activation Strength

,

. " \ [ : . i . i
i . {l‘here ‘are four basic learning px.:oéésse’a (modalities) which nged

Te acﬁ flpwgrds

. strictly a Lensory proficienc level and move- 3eguent1|ally to Devel VI,

”zesponsiveness of sensory. sti un level. Level III i:n{rolves perce,ption of

-



. C "' coordination of processés at Ehe expressive level."

e : ' B Level IV gs somewhat \mj.que bacauss it focuses on _the integration

vof processes.. otten the main area of é'ifficulty is of an inteqrative Y

” L]
. ’

. ‘ when designing a *scope and sequence. for ch:.ldren. Level v, Represenéa*-

“

nat e, Bee:y (1967) . Few programs appear t.o take this fact :._nto account -, g\
L

. + tional Level. deals with conceptualx;ation. memorizatmn, and sequgncy.of °

\s

&timuli. Level VI, Symbolic Level. deals thh related reading and nixmber
L 4

.
(Y .
. . -~

R ; S I
- . The basicé ners of the program are that: ‘1) A child must have ;
. ° M ‘ * .

&
basic- processes de eloped t:o a certzﬁn level befor%objec«tives .such as

-

7 \concept-activities.

", - readinq, eta. , can be taught effectively and meaningfully. Failure

K .
-

tq take into acoonnt\ developmental issues x"}sults in failure- and/or

! nonmeaningful rote learnings 2} 131ere must be an\assessment of where the

o L
phild i=s developﬂtntahy in terms of learning functions and stages:

3) Once assessment has been made, the educatxonal program) should provide

. -

" ,’{ grpwth id each of the areas so that the child |advances, at his mfn -rate,

-‘\‘ . ‘ ) ¢ - 2 !"\] . ]
L gt the ﬁppermost level. - D e .

( 13 , . - . . ‘\4 ) , N . . .
A S " SCREENING PROCEDURE o c SN -

".‘4 ,." .t

The screem.ng mst:tument hegins assessment with cﬂildren entering‘

»
~

‘- ) N - ] -
: kindergarten. - With some reviﬁsions it <'.'ou.1d easily prov;de screening at '
’ < - . ’ . 4 ’ . LS * o‘ .

the three or f:'our year old level, o"r:-even' f&r a gix year- old enterix;g Co

v ) . >~ : ’ ' So
S first grade. Because of the age of the child and due to time oonsiderations, :

: s ’ -
¢ the scteenmg j.nstrument begxns\with an assessment oﬁ d’ll entering children R
i 1 L
" at Level III, Percept:.onal Coordina{fon. Assessment then proceeds upwards ' .
- , : L 3

<\ . - - c .
L . - : . -
PR . . . ., - .
‘ . R . : ‘s o L . .




Lo

»

“or downwards (or termin’atesl frq\'tr Lév’ I11 aepending‘ upofi the’child's . .

LY .

success (or lack of 1t) ~ Therefore, afJ:er Level 111 he ‘will erther move

. - 4, -

downward unt:.l ‘he meets sucn’ss and/orxupwa.rd untdil he meets dszxculty.

-
, 'x'he sresults are then profiled and cuven to the - ¢laasroom teachers who
: (G

" .- ’ ‘

begin ms..ructxon at the approprrate level The sc.reem.ng, which is only

' k} e - Tt
“a 20 'to 25 mxnute assessment, is .not éesxgned to be dlagnos

‘ tcnor -
) - *""\ - ‘; . Z _r.‘
¢

categorxcal in nature. - There are other more complete resour €S, availabl’e
1% N

'x\ "for those funct.tons, rf they become necessa-ry. It (the screé‘nxng) onl‘(
H ‘ . \‘ B Y . -

provxdes a startmg pomt fox the teacher.’

If tne screening provides an

. -

- \ .
\ undera.,sessment or- overassessment (unl:.kely) the teacher can eas:.ly/ n

adjust
‘ L4 [ o4 ’ ‘s
[ accordmgly becquse the\educatxonal seq\‘;enc,e is stated accordmg t v
A - .
AY . . _ coe ot . o
behavxoral objectxves. R - /)' N - . .
.- ] RN - ‘X‘_‘ . / _' ~ . J\ - N! Co
: »'. R . s [ . - i ¢ o«
* e, e >

Pnor‘to the 1nstruct10na1 phase of the program each teach’ér muSt v

& ' K

have transferred scre'énmg informatxon‘ to an. u!di\vxdual pro!i:le. Thxs

can be performed by: * aide or clerxcax as/ stant, -

- . .
e
. - e

' Instruction beli: s\{nfognally witi heavy emphasls on vorking .

i -

'tndependently, solving one' s own problems, usmg equbpment £ound ln the S

-room and creat:.ng an*’envxronment for selectivity aﬁd\ﬁreedawl As i}

chxldren begs.n to master work independ ntly, 11earning centers are‘\et up.

.

\
* Children ‘are di’rected' by the teacher to a learning denter, to an aide t‘or

- . .

. aisistance or . assigned to the teach\r for an znstructional period. g‘\—'\_,
--. ®e . sy . S e
~— act:wrties found in the lea.rning centers or the small group actlt:{}j.ee
are selectad as’ prescriptions from the Prescription Guide by thet‘teacher e
) ¢ f 7 - . { ) N ) ..
. . A "‘ . » -

/ . . o . » c
- /< .INDIVIDUAI%‘ZED INSTRUCTION _ P PR R
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< hd : . : \/ . .
, " ’ O a2 \L\A ol —— ) o
C N e T A

and are matche to:'ach child's diagnosis. As’ activities wlthln the
. 13 ,(
centers are mpleted, children ere allowed to select acttvities in

. .
. . . (4

.- other centers according to theik(interest.. : 3

-

. Each objective. in the proqtam is behaxiorelly written to allcw.
" the tsachéx to .post-test at anytime by observinq'child ner!ormance on
!-an assigned actxvityj. Should rhe chf{ld npt be able to pertorm the
activity (chepking first o see why the behavioral objective was not
N_,fdet), additxonal prescrxptxons are assigned.' In tHe eug?,the child

successtully perﬁorms the objective he continues with the post-test
. ! . . ’ . LT
£

' ) " “~ -~ - N n . -
of ocbjectives wWitil he is unable to perform the next task. ‘Instruction

_— 5

then beqins’wfih tre assignment of ne@‘:ppropriate prescriptions.,
\

ot Thrs procedure is repeated with each child aé he moves from level to

4]
. . . hd <
lqml. e ' o .‘, oo

N
-Evaluatioh, Findings and Modifiations - -

- ‘¢ . ¢
. Evaluation as defined in thc wisconsin Guidelines--ritle III,

'
E.S.E,A,; is a systematic process of getnering the necessary datg and

v .

information upon which decisions can be made relative to the efficiency

14

and the effectiveness of the progrhg operaticn. R A
» ‘ ' - ) ) i ¢ . ,
\ " The model used foi:j:e project eveluation\is ths EPIC Model
‘ : : * ) ‘ . B l
(Evaluativé” Programs, for ovative, Curriculum). Zach! goal of the

? Y , - \‘ ,
Operation Proposal is’lfssed, followed by the behae%oral objective, ‘¢
o -, », ,\'\ . ‘. b . : . . . ) .
. performance objectives, the process objeccives, and results based on
" monitoring of the iatter.. - . \‘; ’

. ) (c.'

-
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1.‘ Goal - To provide a c*mprehensive spreeninq procedure that ?(‘

e

I will identify the specific needs of pre-kxnderqarten children

r

who.later encounter difficulties adjusting tg the school

- sxtuatxon.

L

*a

!

'A. Evaluedion and Findings

Performance Objectlves

'At least 95% of all pupxls
entering kznderqerten will
be screened for program
partxcxpatxon as recorded
on the enrollment forms.

Parents will become invol

.

o9

- in the Early Childhood, Project

by making up’ at 'least 50% of

the screening ‘tam as obe/rved

by the project dlrector.g

N » ) :~ b v
By the lst of March, 1972,
.the project ‘director will -
present for adoption, by all
project school districts, a
model designed td implement

..the screening program.

A y

Findings

A

]

¢

¢ 1]

brqcess Objectives
_ :

_’ Upon completion of the screen-

ing program the team leader '’
,will submit a list of partici-
pants to the proper school ..
autherity.
‘ ®
By the second week of the
school. year eXch district will -
reschedule .for sCreening the

children who were net. screened.
. p—

[y

' prior to the screening the ¢

. "local coordinator will submit '
to the pro;ect dzrector a .
.1ist of people assigned to .-’
screening respons1b111t1es,
xdentlfyxng parent part1c1pants.

- .By the 21st.of January, 1972,
‘a consultant will review .and
arrange the screening on the
basis of sequertial hierarchy
activities and present these
'to the project director. * .

By the 15th of February, 1972,
a réugh draft .of the,model
*will be presented t6‘the steer-
ing committee’ by the project
. director, . -
b . ‘
- ' . ¢

*
- »

) - The first cless analysis reporé {Appendix A)- submitted by
}\\ ' o

’ -

1]
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) ‘ . At Yy
the classroom teachers indicates thl‘at; 97% of all project kinder- .

.

‘garten children were screened prior to entering school. The

.

remaining children were ‘s.creen‘ec.l by ehb\aides'after school began. .

. .The screening team was tomposed of teachers, téacher aides,

19

parent volunteers and college students. The majority of the

summer screening was done by parent voluntee:rs. In one instance .

volunt:eers.\weg'e respon;}.blé, for the whole screening program. -
. ' 0 . N . -

\ . ‘ C e ‘ . * .
- Parent-oriertation of/program' procedures was conducted by *

teathers and administrators during the Lime the children were
" screened. Elementary students wére used during 'thé summer as
Juides to ;ssist th:a"'fp.ge-kin:i_érgarter_x;e‘rs'to‘ the respeétive "
screeni;x; stat‘j;cms. _.As an expe‘riment, _two, di-s_tricts cc;nduc‘tﬁed'
the' screening d{xring the first week of, school. The bul); i;f th:e
" co . - & o
sci‘ee;n'.n? i:: this insutancefwas doné"by the classroom teacher in .

.

order r}at gréatef insight into eéach child's learning pa_t!:érq

be obderved. \ ) R

Table 1 is a breakdéwn:pf the personnel assisting with

the screening. Note that Dodgeland and Ripon screened after
schdol began, therefore fewar volunteers were needed.

‘' . . -

Tablé 1

" Breakdown .0f Screening Workers

A T Students|TchrJ/Par.fchrsAdmin{ PPS/ | -
. - |[ElemJCol. |Aide |Vol. Healt
* Beaver Dam| 12} 5 . 14 111 .3
Dodgeland -| ‘ 2 d 2 1 .Y
¢ Fond du Laq 10 3 3 3 3 1,2 .
‘[Ripon : 2 B 3 1 1
® Matertown | 12 1 41 5 4 2 » )
. e 0 . 4
‘ LToTALS 341 51 8 {64 14 120 8
(Based on disgrict reports) '
* parent involvement of summer screening
. J - ‘
. : ¢! .
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«

- s s . - ‘

sl - ‘ 1 . -
J . [ A model\Q:r screening (Appendix B) has@e_n\completed. -
. ‘ / hd .

.- "y + This model will assist districts to continue screening precedures'

. - ‘ " once project funds are ended. - o0 C . / . -
S - " B. Success and Failures '. o - & . 4

. o: / s . " « M - Al N .
- . . The screc(aning progr&m m./s/been widely received.by both

L. - teachers and parents.
. \y

, A vided t}pe of ‘a child proceedimg

v . ' . N
.. through-the screening .program bécame an important tool iﬂ help-" "‘ i

. _\‘ L] M . ° ( .
' . : [f ‘ 'y ing parents \m‘derstam\i the screening procedures. . The range of
s . . . . » . " . -

a »

st,udenté identified by the scre{aniqq‘has been 'inst;rmue/ntal in .

) ~_ . » getting teacherg to individualize instruction. Screenin‘g timé. , 4\1

‘ ' has bgen redufed through sgreening revisions. Pre-kindergarten
. . o nas i _ . :

SRR Ly screening is viewed as being imperatiye for P}'ojé‘:t implemegmta- |
I tion.” Revised cor}ecting prébédures have p;pvide.d for inmedia,te;
. \' '. : . 'placgment in the piodra!n- ' | o | . . -

\ \ . . C. Modifications }" o r ) o . | ‘?

*

<« . No major modifications -are 'being planned at this time. \

: . L However, scrdenihg items will be reviewed to determine .their
’ o AN ' \

v , ‘ (l . ' :
‘appropriateness to specific .objectives.
: :

2. Goal .- Assist educators in déveloping an efpfec}:ive diagnostic-

.

be N

- f .

and prescriptive approach o instruction which wi#l enable them  ° .

¢ ! :

1? ' to better meet the unigue needs of the. child.

!.
~ i 2
A. Evaluatior and Findings - N '

)

- Performance Objectives ° § ' Process Objectives”

. . . >
The staff will demonstrate . Each mon#h five project teachers,

. their understanding of the } will be randomly selected 'to g
. . diagnostic-prescriptive review five predetermined
approach by diagnosing and student's matrixes and assign . ,
- listing a préscription in . to him'the appropriate prescript._ion.,’

’ .
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‘ \ ' 4 L . ) K .
i - ”. c 8 . -
’ . . ‘.
behavio‘ral terms 1:‘? 3 of ‘ Nt ) « ",
' " siruations pYepare. Ly thz . ¢ - .
) ’ Jearning director. _ . . re ~ K
o . i . R .
N - j
v T , - . - Ae\ta Xapult of - m\)tawing aach -

, L 2 > , . c - - teacher's, p:eacriptiqns, the ’
/‘ . o S : : project director will oonpile . .
~ - - . v ’ _ , . & report ref.l:}tinq the seleq.- -

. ) . - . -, tion of prescfiptions and -
Lo , N . T repors to the btoje:t comnittes
IR oo, e o, ‘at their moﬂ\hiy meeclng
] ’ -
. Each teacher “involved’ in the- ¢,/ Each mohth five project te heﬁ;i
\ Y .project will mplement a . will be Yandomly selected’ -
_ diagnostic afd prescriptive: 2’ submit_five samples of pupi . )
. ‘- \approach to meet the heeds of \ matri:;ea reneccin_g progress * .
: | ! individual children as: #een -\,towa@:d a prescribed goal. - - "v . ‘.
. vy o .by éxamination of the daily . A o : Coe, .
g . Coe lesson plans’ and/or cuwtula= - : e ..
.o tive folder and individual' v VIR : AR
protiles, : , E A S e 1
[ N . - * v ¢ , ,:‘ AR T : .o
\ S : By Decembexr 16, 1971, all .. At the #nd gf each quarter all '€
Lol project kindorguten tcﬁschex ' project- teachers will review * ! ,
g - , - wi}l demonstrate their under each student's,profile n.up ) :"

onithe claws analysis sheat

N ‘. _ on thé hasis of review of . | d foyward it to.the projett X
: L theirfirst bf/ four quarterly . - Qi.uctg:. - T . e
v - L. . reports, class inaly}sis and . BN
' pupil matrix, to,the Advieory As.a rauul: of :ev!.ew!.ng a .
. . ’ Coml tee for analysis. . random ;amqle"b! the class | :
7 . ) PR profiled on the analysis sheet, . ’
) ., ! _ ‘the project director will com-. ¥ :
) ’ " o 0 . et la a report reflecting.new ‘4
R - . - ’ pthscriptions._ N o
- , M) - , . ) . , S
~ — LT ) 1 "At the end 'of each week the <
) g , I . r / . . . teacher :‘1\6‘}: will compile a
< o pu 2 . XS . I L list of p:elcrip ions completed ‘
_ - : - U ( ) : , * ; and not completed for. each .
N ’ Lt . ﬂ . student~and submit the list t%
= « » : V RS- _ the teacher. S
\ . | ’ ;- . v . ) \
« . e \ . - . .o '
. 4 ‘ * " 7/ . , > - , ! . . .
. ’i“f . ‘ By Maxch, 1972, individualisa-' 5‘?:!\ day the teachar wu.l' ' ‘
P o tion via the prescriptive schedule,, forinot less than
7 . ( . &pproach will bs observable gs ' 20 \mi;\uui' a Viriety of
, \ . .Gefined as follows in at least  ‘student activities édaptable to
" . 908 of :.he -Aauroqau e 1a¢€v1;dull and smdll group  ° <~ .
L] [} L 4 (Y '\ . . * “ - -
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) . ' - \ . -
- . . . - . L

) : N 1)"<.:hildraenﬁre meeting tleir fjutilization and assign to him.

; K performance objectives " an eppropr‘i&te qtivity.
\ . x/ R individually. U . g S -
" ) ; 2) Teacher and aide are freely 'rhe teacher an aide will move
v ‘ moving from one “child to . <’ about observing-and assisting
: ; another observingy talking,  students during the period
‘o ' assisting them, etc. . . «of diregted actjvities and
) R 3) lLearning-‘centers ‘in at ' recvord the studen®'s progress '
- o least’'two areas (motoric,V’ /towards the stated prescription. °
- : ¢ visual, auditory,'larquage) : -,
AR are“operative. N By the 15th of Jeﬁua:y, 1972, r
. +4) A variety of léarning , the project director will : it
o _ ; maserial and equipm@nt are | deve\iop a sljde presentation of
.- \. . ; -bemg used by the students. - , a. model classrooh and present
’\" ol 353 . . , } )' J it tq prbject teechers. . ’ *
' \ . "’ \. - . U .',’ -By th¢ ltt off February, .1972.‘ n
. Y . o ; . , each project teacher will have ; .
\\‘- L L e ‘revieved a mode} of a learn\j ‘ .
. o ) ) . center and selected activitie¥® ‘
Y ..
_ ' \:A’ L ) . . ., appropriate to ong of the four
o e i . aréas. /
Y - ‘ - . o ' oen i ’
e o ' e ( ‘ . ., By the Zla‘t .of Febru&ry, 1972, ‘.
K ' { L o , the project director will
- AN 0 a T L present video  tape- recordings. *
‘ ! - > of volurteer classrooms to
) 7 . St : .t match with the‘ previous model.
» ° . -/ « ® [*Y ' . . ¢ M
. . . - . N vl . '
' - ‘ ) ~ ' . { R ) ~ . "
' Findings . - f ‘ R ! St
. P . )
) _ ’ . The \model selected to bring foqether each aspect of the : .
' ) ' project; sc@enmg.(indiv@ual profiné and prescriptxve appr?ech
, b ' N v M .
‘ C - - can best e seen tn didgram found in Appendix D. Once this .. B
. o 3
. model was \develope@ monitoring of the activities wag’ compl\ated
’ : \
o, ? at a variety of time.and program 1ntervalso . : oL L
: ‘ . . o
d / \7 1 . 'ra.ble 2 reflects a periodiwse!niwlinq of project teechere :
s ' . - + b .
. . asked to report on five predetermi.ned pupil matrixes s Nine. >~ o NEN
°. . L
It : teachers appxbpriately matched prescriptione ‘with the diagnosis
. ' for ev(ry student they reported on. jj tiachers eppropriately
[ L d . .
- matched prescriptions with diaghosis for al: 3ut one of their

» «' ) X -" . . ' - . ) ',
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,direction of project objectives more and more. Tabled,.which

. ' . . ¢ 'Y REEY
] .\ . :
. R °

.students. One teacher missed the goal df the exercise in ~

.
. s d . :
. .

eaeh instance. ) S e L

? : . 'rable." ‘ L ’ _ k

Instruction Relatedsto bia\;n,oais & -
3 P ¥ - i N . . 4
. enr.l112}3a|s{6|7]ajo]10]11]12}13}14f25] . .
\\ NO. - ) ' . - M ) -
. Ista. - ‘Is|3]s|sls|sls|sis] 3| %] 5| s| s|s] -
- |Approp.- \ | -1 e " '
| présc. |5]3)sls|s]slafais] o] 3} 5| s| 4] 4
T / T4 ‘)' . . .
L} - : .‘ A ‘
. : : . T..’

TS

occiasz.ons requesting the teacher \t\o select

appro riate prescriptions as seen in Table 3..
¢ . s .
' at least 75% of Jfthe prescriptions were appropriate. oo .

In each report

'rahle 3 't ' .
. T ro 4 *
S Percent of 'l'eachera Using :
, ‘ L Appropriate Prescriptions s . ’

Vs
.Class‘analysis reports were also submitted bx t.h&—project

teachers three times -during the qchool year to inditate their -

understanding of a diagnéstic-prescriptive approach. The qraph

‘o { 3

.oyt
e .

below deponstrates the te chers growth ttyard their understanding,

»
) as project efforts continued teacihers mqved in the .

Ve 5 e )‘

3
*

) ) ‘ 4 . .
again reflects a periodic sampling)\shows teachers Ltilizing the \
. r N - ‘

Prescription 'Guide more irequently; teachers increased assignment

. e
- .
. ¢ . . - R s
. i . .

1 [ 2 3 ’ . \
s ’ ‘ Y M .
. p}propriate‘ . V- c .
! « | Z prescriptions : 94% | 75% | des| . - ﬂ{ N .
S v ‘ —

f b B ' . .
- l . . ° ~ & : A

, . . N :
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* * . * . ) Al * - G
. - ,_' I l" r' - ¢ ‘ ‘ ! /
. . . . \ . @ \ ) . o 4 f
v. . . . .‘ o’ . .’. ] . '~‘ ) oy ) )
. . ) of prescriptions according to needs; teachers more frequently
) . . .\c \ . Lot ’ B ) L. .
\ h / o/ used areas of strengths through which needs yerd met and
L - 4 - ~ * . . oL
e . fix’gag‘.l)}s@eachgrs less frequently used the.middle of the line
s ' ., - . ! * X u .
- _ ( approa,ch.h . " '
« ' . . ) »
N . . ' - - '
oL LI VR 'rable.tl " J
L oty Teacher Understanding of
S . “—p{ -__Dbiagnostic-Presgriptive Approach ‘ 5
’ ~. « > SN A . . . L
Lo, 100t :
{908 |- .
. . " | sos '
R _ 5 |
f o 708 -
® * ) . ’ —1 60‘ - ,
> [ ‘50‘ < . /
s, -
. coo , . |.a0%] )
L . % :
3 , o : 30%
” - * lzo‘ Y
. eem- | .
.. ' 1 lp‘ ‘» * " . g
. A ' . \
. « = 0 ° [ -
.. ) ., T Lo K -
| . £ { Reports ,1' A '27 Ce .t L
\\ , Xey: - Utilizég -Prescription Guide '
\ 4 o g — — — Prescribed Using Weaknessés - /
. ) p . . i .Pres¢ribed Using Strengths <
. /s . . , ’L o .
N I b \ . . <
) o o " ) ¢ ‘ ’ : e
.- v o A Dramatic chapge/s n teacher behavior occurred between
] v .rthe fall of 1971 and spring of 1972 as ;.ndicatéd in Tables ‘5 -
, o - | . ‘ L
A ] \ d . a'nd 6. - b \ T / ~
Voo . S N ‘ : « 1
. 4 o °
! . -
. L .
.‘ ' , . ;
- R i . ]
.8
) £}
!
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' b F )
\ -~ - . \ .
0 )
o . “Table' 5 /
. . '.. 4 " “ X
‘' IAdividualized Instruction - -
. .via Prescriptive Approach ;Jk; . .
. L R Y TS Y
- Spring I I R B . _ N
1972 - 100 16O | 96 | 96 ]100 JI00 | 96 | 854 96 | 96
Fall . \ -1 . T .~ :
«1971. -0 00|65 |37 20]100}112 ] O] 50 [0]
al bt ct df el £ gl.hi{ il 3
Dihgnosis Ind. Presc; Classroom ‘|
*  FKey: @) Utilzzing bagkground information.

c) Instructional aides.

y d) Prescription Guide.

‘e). Manipulative devices.

,.f) ‘Small group instruétion. ..
g) Tutor or  individual instruction.. {

h) Directions--'sma}l steps.

i) Aides assigned.to, small groups.. -

.
.
.
* -~
.
. . -
M
; S -

) Leaxning centers.

o
7

o
i

b) Util zing screeping profile,

—

-o

[

.

< “Table 6 B :
¢ * o ! . .
: Classroom,Observarion of. Movement Ket
Toward Indi@iduaiized Instruction. '.°
[ % ) L) j] .
" rch ‘ T« e - :
1972\ 72 75 ’ 82 15
ovember| " - - '
2 t1971 |16 60 -| 25
i a [ b Y ¢ %a .
Key a) cp 1dren meeting perfdrmance objectives.
b) Te r and aide freelyamoving. !
Ca, c) Learning centers’ active.
. L

(d) Variety of materials.

v

*

K

Success and Failures

Basad on the tindings it muat be concluded: that project

“

towhrds diagnostic-prescrip ive instruction. Significant

taachets undérstand\the project model "and have madd gzeat atrides p



&r

p_roducts have as a re;ult been develooed and impl'emented.-.\

These are: an individual record keeping system: )
T ' a chqrt of hierarchically sequenced objectives; _
a revised Prescription Guide;
a slide presentation describing the proiect;
! and a video tape of classroom activ‘ities. 4

-

{" c. Modif/ications- N . - T
Now that the. project progdures have been, utilized and
teachors feel comfortable in the project, slight changes in .

inservice will be made Instead of focusing on the program .'. r

S .
modeL, a more sophisticated review of learning centers ‘and . . { .

self—directed material will be stressed. More dse of video
/taping :of'_ project classrooms will be ‘urged in oi:der "that.
‘ teachers wi{l .self-ev;l‘uate their. own progress; v
3. ‘ Goal - To assist teachers in a continuing program of moto_ric,

auditory, visual and language development beginning at kindergarten

through second grade. . . .
A. Evaluation and l‘éndings ' _l R .
Performance Objectives " _process Objectives

. Pl . . Do

- The continuation of the proj- By the 20th of January, 19‘72,
ect by first grade. teachers the first gradL teachere of
will be demonstrated by form- «. qroject schools will attend a
ing a pldnning committee of, . meeting conceining- project
at least one. first grade - ° . ‘goals and objectives, and form
teacher ffom each partici- ¢ a committee to implement the,
'pating school district who * . = same. % C

Twill actively articipate in .. o :
a year of planning during the - The first grade committee will,;
197172 school year. . "- -by the first of April, 1972,

. present a plan for project

continuation to all project .
_ o - . schooks to implement the project

X ) " * at the first grade level. :

» . . 4
A i ! ‘ . s ’
[} . . ) !
] . & . .
. "
- i, . °~
S .
. e {
[} [ ¢ - . “ 4
. <
E;\.. ’ - ¢
- . . » \ . -
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Findings L SRR
~ ' .7 ~ °

The first gradelcommittee composed. of one representative

e . . . A -

from each district met to review project activities. A pre-

teSt of first grade students in a small number of classrooms

/

L 3 . . was conducted in Qéptember. 1972. e

The plan for involving first grade students has been

'

¢
al

reviéwed'and is ready for implementation.

v

. ’ \ PLAN TO IMPLEMENT THE PROJECT
T w AT THE FIRST GRADE LEVEL
" . . . : . -
Date . Yo . . '
‘Spring 1972 o Select planning committee
* August ‘1972 \\\ Involve first grade teachers N
‘ in-the fall inservice ' .
3 : L
- , .
Septembgr 1972.° Select volunteers for pilot program
v ’ . ' . . : - 8
, 4+ September 1972 : " Pre-test pilot classes
K October 1972 - Jaruary 49?3  ' Program devefbpment - Develop hierarchical
: ' ) ' \ v objectives
February 1973 -~ April 1973 . AU -Develg} prescriptions ..
3 ' : o o) | .
— August .1973 P ' Implement project at first grade level.

I' -

~

3. Success and Failures . .

<

'ﬁThe time ané staff needed to ih#glve all first grade
~ tegtbers receiving students from project'kindatqartens is beyond
the capability of present project Staff, therefore, we have not

4 . L)

been able to involve the large number of first grade claaseé



M * . N L B4 ‘ T
[ . . .
’ o . . . e .
. . . : . . b
- . : ..
. . . . . .
. .
. . . :
. '
.
.

[
/
-
-
o
(s

. c‘
» . : ¢ Y
) indicated in thp,objective. We “have asked and teceived some
L : . . . <. ' 1 . '} .
- L volunteer. first grade tea&ers to begin axperimenting with

. the project_. A change in the record keeping systein will allow
. T .. ‘' e -

e o K more teachers to foll through on the project next year. .
‘. ’ v e g ‘ ) . ] .
) ' jc. Modifications - . n o S
} ' - < L o

. For the 1972-73 schoo'l term a first grade committee will’

'_.have to expand\the Prog : pf hierarchical o_bjective_s in oxder

L R ) : toQ'continue with the p qrem at'the" first -grade.level. This.

- -

- [ '
b s will have 'to be incorpo ated in the district's own inservice
. B . = a. . .
S . - s 'progk)!.m if it is to be Icmpleted for the follawing school year.
,Recotds of present project studenté‘ must be transferred
. p ®
e \ systematically to the f.ir.st ‘grade ‘teacher o eliminate the pre-
: - tu L testing done on-.a pilot basis ‘this year. . S K .f'
- p’ e , - -
- 4. . Goal - To fac)tate .a t,eam approach to the instmctional
o E] W F] '
.—. .- process ‘“mplementing teacher change necessary to meet the individual
v . ' - »~ - . : . . -
. - 7. . needs of children. . - * '
A. Evaluation and- Findings B N o )
,c. - * .o~ - N .
- performance 0bjectivea° . ° Process Objectives s-
-_ The team approach will be " : * ' . ~
'. o demonstnated by having the . ! :
- teacher include 'at least two L
- additional staff/members, . o
. , including a teacher aide, ) .
oo _ _ the planning of an activity ' - .
e -, - as recorded in‘the daily - . . .
: - . lesson plan. ’ to : e
Iy lle, f +
Y " *
¥ - : ) * . o ‘ : * ) Ul .
) The aide wi11 be included in  Once each nmonth the teacher
planning of at least two ‘ ajde will compile a list of °’
- daily activities and/or " daily ‘activities and submit -
prescriptions as, recorded on . them to the project director.
- the report of aide activities. o . . )
7 . : "n” . \
- - . ¢ - . ": .
y " T ST -

4 T
v

~20-
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& T . . L
: N o : The par t w111 be cal leﬂ . By October 1 .0of each school

. upon - at least twice during the . year the teacher and parent
school year to assist in plan-1\_ will have prepared and placed

ning pupil activities to be on file a list of pupil attivi-
-carried out) at home. -  ties which can be carried on
LS . ; _ . - . "at home.
., ~ ‘ — . . . ‘
A .’ . 5 _‘ . B = ) ~ . )
' , * Members, of the qducational + At three intervals throughout
I ' ~ team will review their o ) the year the project director
o , role through small gfoup * . 4. will take randoh samples of
. ‘ " discussion and correctly ...,  teachtrs and aides.and have-- o
. PR B identify the:.r duties in ~ ~ .| trem identify arda8 of .respon- .
o o ' © 50-80% of -the situations. “+gibility on a ques%ionn'aire.
_ PR preseniéd to them, = N - : .
. 3 ’ v ) é - - -7 . a " ' hd a : . . R "" b
.- . 7 :'rindings . [ T a T .
. . [ « . - ) . ' . . .
A '.\, 4 N ' - - : ° : .
. & ' Table 7 reflec@ monthly ‘reports. on activities pérformed ‘
. o . . - - °, . \ ) . . - . ° ) . .
S by teacher hides. ﬁctivities of .the aides remainﬁ constant .
. - " . throuéhddt’"‘t'ﬁe year. 'rhe inservice cenducted with teachers and .
/ N - - — ?'4 s, L e
1 ’ “f . aides dealt with acti. v:.ties which a:.des sho a perfd&m The Y
_ oo aide s primary responsibj.lity, as indicated Y tIfe));table, is ‘to * /‘ s,
N .o . J ot -
- - - wgr)qidirectly with project.children-. ) o L :
. . ) . . . _,. - \ . N . .
" - ~ Teamwork Jbetween tedchers and pArents has been bveneficial - .-

PR .
K .

to chi]:dren. A printout of'sque'stic;ﬁé ‘for 'paren.t-child S
T e . A b 'Y .

. 'tunity to ﬁomtly plan of.or activities to asaist ther child at h e.
R '_'rable7 o - o :
- R o \Activ1ties gerformed by teacher aides. W :
T ’ February .
- : 1972 - I L Y 7
: L | January : T R
’ , oo 1972 |l"58s . | cT1Y 8s
¢ . November {._ ' - ' ‘ B E ' .
' 1971 - 528 | 38y 108 N
- "~ |Working "~ Clerical Planning, ’ -
Activitjesidirectly | activities| teacher .
; I with " freeing - and =
v . pupils ‘worker aide ‘
. ! o . . . . A o '_( ’ - _ ¢




. \ * °~ / N '\\ . s . ' ‘ ‘ 9 -\:'
. . R . < . - . % -22~ -
’ A \ i i - “
e | - a - -
’ B. Success and Faxlures — ' e .
] b o ' "The teagher aide program has been very successful. Aidc{ _‘.;
. ) have in nany cases exhibited spec1a1 talents wh1ch enh&nce el T T
L S classroom experiences. Parents have shown much enthusxasm . i
. / ' ' ~ 'and support of the program. ' o . K_/ SO \'
. - ’ ’ Y — e ' Y
o, . At thxs' pomt we have not ‘been able to J.nvolve soc1a1 —\', .
. . .
P N workers anWychologxsts‘xn al,l the districts‘-as_p,r'eviously .
B T g e \ o \_/ w - ( . SRR
. L . Pplanned. ) v e ) LS .
L "y, .. C Modificatiohs T .7 S T e . A
» AN, e R : : - Ty
- S i Mo{e emphasxs wJ.ll be pla;{d/;; J.nvolvxpg the princlpal .
. A L o
o S #  in prcjeit actxvxtxes m order to\{’\ss;s%syport project o
R o - partxcxpants. RS . L s
. * s K - k - [ t .
. ~ s . Several dxstncts are conunu:.ng a. portlon of the aide ul
- X . . ’ o .' Le
’ f r \ . - program thh local tund’s,;however, due ’go budget gemands ‘ . J . i
: . S . ’ . . ) ; G .&. e o, )
- T . S volunteer aldes will be utilized in ther districts to replace - “"’:}l
. . ) - 2™ i . . - . . ._. . \ ..
. T P paid axdes. . . oo 6 e ST M
- - . . o " ‘Q . - ]
O / L ‘,;.‘r B"}re‘:omendatmn of the on-site repor-t fsee Appendxx D) Do
o T k parent cooraz.nator} will be appomtea im each dgstyict to - - ‘._
. , v ) S
.o ﬁ _' . assr-et ‘teachers in orgamziﬁg Mssemmating pmject /5’ . S
/( . N °. ' - et . _ . \.. o
4 activities’, ) o . .. . PR
’ . ot St T A R o
. . 9. Goal - To involve -parents in The early identification procesgs -
T r . . . _ . " < .s. L . - . »
. and the instructional. theory and procedures through active. S,
N B ' . "‘ -~ - Pi . . -‘ . . . B ‘.
o RS | , . - L _ \
. . PR ‘pantxczpation in .the progr S e T D . . K
N, : A. Evyluatxon #ha Findmg » , T . “ - S
S . . : oo~ v v C -
- L : . - FaY .o \‘)
KRN B r’érfomance objectives\ ve \\ Process Objectivee - N -
~ . PR P : )
M . ‘- . Parents ,will participate in * ' puring tllte first’ week of schoolyg
- - - the Early Cly‘ﬂQhood,Pro;ect . pro;ect teachers will inform -
ro. . e ' ; e L A 2
o - o § ! e . ) . ‘ . ° - e’ »”» ’ -
CERIC 7 e e et e
’ > R 1 . ..  » e .aa. . (." e A ,‘__ . L g . ’ . ,0 . 9\
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. R .
by'visiting school at least parents of project gcals and .
twice during a semester and ohjectivey, and present pre-
parent-teacher conferences ) scriptions to parents'whxch -
[as recorded by the classrogm - can be carried out at home. '
teacher. ) ; . PR
) ’ v . < ) ‘ :
Within the first week ofwthe By the end of the third q.arter
1972~73 schook year, 90% of of the school year teachers
the parents who have had - will have’ reported at least
- their children screened will once to parents on, the progress /
demonstrate their knowledge . of their children towards termi-
s ' of ‘the Earxly ¢hildhood Project ' nal objectives.
‘ as recorded on a parent survey
checklist. \
¢ & . Parcnts will come ingplved Prior to the sckeening the .
. : in the Early GAildhood Proiject local coordinator will submif
: by making up at. least 50% of to the project director a
the sé¢reening teard as obsexrved list of people assigned-to
by the pro;eqt director. screening responsibilities, .
. ;. iddntifying parent participants.
\ ' ., T -
- . Frindings . oo .
) A lcrge number of'parents were involved in the screening .
. ' ‘ process {see Tabla 1, pagell). Each child appearing at the
fpreschpol screeniﬁg vas accorpanied by a parent. At this time - "J
‘ , program and screening procedures'yere reviewed. Parent-teacher
- conferences were held €o suggest activitieQ\parents could
) " perform to aasist their child, "suggestions for Parent-Child
’ ’
\ Activities” (see Appendix C) is being used by some classroom
teachers as a means of reference. .

A-curvcy of 22 project teachers reyealed that a total >f

88 conferences were held or an avaraéc of four uchedulec parent
e . N

> & R

. conferences per year. . ) x‘
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Perent involvement in the screening hes been most

effective; in most instances schoo

their essietence. Parents have no

.

d .. .
ingtructional program as volunteer

however, been mych support express

c. Modifiqetiogs

v:(
‘A major effort will be made

-
—

recammendation macde'by the on-site

tg involve nore perents in the prog;am as volunteers. Three

1s have become deqendent on
t been 1NV01Ved'in the
8 at this point, there has,
ed for the program,

f‘

to follow up on the .

committee.(see‘Appendix'D) N

i

§ N

districts have elready begun‘movxn

Goal - To gssist students 4n attai

g in thie direction.

ning ‘greater acadenic

auccess, ‘a better self—concept, and improved social ,and Lmot;onal

adjustment.

e

A. Evaluation and Findings'

. . {
Performance Objesctives

Kindergarten-children will
show improvement in each of
the four learning areas as
measured by the post

criterion test. .

After having the Opportunity‘

. to participate in the motor

developgent,ectivitiee. kin-

.dergarten st dents, identified

as having head in this area,
will® improvee their coordina-

. tion to the degree that at

least 90V can successfully

~-

brocess Objectives

During  the .month of May a
random sample of kindergarten

-children will be given a

-

post criterion test by the
learning director and/or
teacher. on items corraspending
to their prescriptions for the
purpose of measuring growth
toward the terminal objectives.

Upon completion of motoric.
prescriptions, a random sampld
o< children will be directed
through a teacher aide. A, -
checklist of performanceo willy
ba. placad 'in the child's folder.



delcastrate all s;ven attri-
but:s of movement on a
) te acher made obstacle coursa.
dination~ ’
gility
strength
flexibilicy
speed
balance
endurance

The Hﬁndérgarten students

receiving agsistance in any

of the four areas will score

three or above on a five .

point scale of four items,

self-concept questionnaire.
[ 4

-Comparison groups will under-
go blocking procedures in
lorder to differentiate the
effects of the treatment on
the lower extreme, middle
range and upper extreme of
the gain scores distribution
as compared with pretest
scores. (p <.10)

The difference in learming
behavior between two groups

- Qf pupils will be tested for
direct effect of prescriptive
. learning treatment with
analysis of covariance
techniques.
scores in the first grade -
being the variate and the |
perceptual gain scores as the
covariate. (p <.10) '

v/

Achievement gain

\

.

\

Each quarter the teacher will

select five students with

five or more areas of weakness,

administer the self-concept

* questionnaire, and adjust the

At ‘the end of the.school year

school epvironment as needed.

ten experimental students from

“the low, middle anq high levels,

!

and tén control students from

each of the same levels will be
" comparéd on a criterion perfqr-

mance test to determihe the
difference between groups. !

’

{at random) five boys and five’
girls.

and five girls (aY random).

Administer the screening '

device as-a post-test. Do a

Method-n Identify one classroom
taught in the project and sample

Identify one non-p}oject
classroom and identify five boys

frequency count of tests passed

to determine a score for each
individual.
Do a "t" test for

' independent sample comparing

group means and variances.



‘ Findings X “
on the €ost-cr1terion test administered by the learning

director, project pupils scored aigniéicantly better (p <. 05) —\
\ -

than did non-project studants, Table 8 contains the vital

of . statistics., ) T

* AA ’ .
Table 8 " . : ESi

Compaxison of Projecq:and_Non—projegt
Students on Post-criterion Test:
. May 1972
.- . N | Méan ) t p
X pmjecE\ 10 | 13.3 ] 1.95

b

. 2.42 | ¢.05
- fon-project | 10 }111.2 | 1.72 ] .' 5, " !

e,

L4
. ) y
Post moteric evaluation, Table 9, indicates th7 following:

“Table 9 .

. : ‘ .. ! '

Post-test on Motoric Activities L0

&25 i . ; [
. ¢ .
kgt"ivity -1 2 3 4 5 ' .

, : " I Successful] 8ss 54{ 64y | ses | 208] ¢

Activity 1 — 88% of the students u@re able to hop
. successfully i
‘Activity 2 - B4% of the students were able to skip
succeszafully on alternate feet {

Activity 3 ~ 64% of the students were able to perfozm
balanco beam activities auccessfully

¢ , Activity 4 - 88% of the students were able to bqunce

. : _ and catch a ball successfully
) . Activity 5 - 20% of the studentp were able to perfbrm //
, ) ‘ + fine motor, draw activities success- /
fully

<




4

.. . ‘ &.81 . <.05

- 1 .No. Mean’ 8 o t N p'

when comparing experimantal pupilé from high, m’i,ddle
and low levels (Table 10), data sugges'tu no significant

dlfference batwaen otudenta of high and middle 1eve1. As

might be expected students f:om the low level differed slq-

nificantly °(p(.05) from. thdse in the upper level. )

- Table 10

Test Results on
Metropolitan Readiness Tests
Comparmq Students With varying
Number of Needs

IGroup No. | Total - t
R Mean . L

|o neeas | 10 | 78.4C 6.04 e
o : ) ) < .1049 N.S.D.
2-3 needs 10 | 78.80 9.71

7-10 needs ‘10 51.80 10.01

y &
r

\ " Table 11 speak.s. to the differernce between pgojéct)@ﬁnd

non-project students on' comparison of Matropolitan Readiness

\ scores and Table 12 views the increase of cliss mean scores

R . @ ’
-over a three year period based on the Metropolitan. Project

students ;cored simif#cantly better ‘(p‘,<.05) 6‘:\ the
Metropolitan than did non-pro?éct students. Proje“‘ct students’
-me.an‘ scores on the uetrbpolitup .incre;sed over a three year
period. ' ‘ * oo
)0 . rablen
cimparinon 6!6 Project md’Non‘-project

 Students on the
M&trogolitan Readiness Test May 1972-

Project | 50| 69.94 | 10.92) 3.17

{.05

Non-projl 50| 61.58 | 14.86




.

70
69
68
67
66
65
64

6l
60 -

1970 1971 1972

‘.

Graph of Total Metropolitan Test

. Score results for a random sample
of males and females in five ran-
donly sélected project classrooms.

B. Success and Failures

.Project students do better when either the screening
'd L Y . s

instrument or the Metropolitan Readiness ‘Test is used as the

b o
criterion. Metropolitan Test scores have Jmproved perceptibly

(but rot significantly) from tche daSe of the inception of the

» .

proji7£. : : Py
- Lo ' ’ :
Students with fewer diagnosed weaknesses do better than

> 4. :

students wiﬁh more diagnosed weaknesses when the Metropolitan
Readiness score is the criterion. -
C. Modifications ) -

Due to the dlftlcﬂlt} in measuring aei!-coécepti at the

'kindergarten level we will not test pupils growth in self-

concepts.

v
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Description of additional educational needs and the

v
G

educational objectives which will focus on these needs

4
) that/are anticipated in the next project period.
: ’ j ) '.
" Broject activities as they pertaih to students and teachers will
A4

remain similar to the activities conducted in the previous year, however,

: o, [ . #.
more el\asis will be placed on self-monitoring procedures by teachers ,

and'districts to maintain progress toward program goals and objectives.
Much emphasis must be placed on the development of hierarchicai olpjaétives
v ' : )
for grade one. This would be considered an extension of Level I

-

rgarten teachers. e

.through Level IV developed by the k

~

have ended. To assure the later, the following activites suggested by

the On-Site Evaluation wili be p!_.xz.sue‘d. Ty

--i\n effort will be made tc develop better teachex and
parent communications related to classroom goals and .

activities, ‘The'po'ssibility of l; handbook was discus‘sed y
to assi;;t in~br‘idging this éap.
—-Bach district will identify some parent committee or
) group to disseminate projec.:t goals and activit;ievs. Examplé:
_PTA Advisory Council or local PTA units. g »
--A concerted effort to involve .e_lemeniary, principals/will be .-
made beginniné with a speci&l meet.'mé for all elemintary

principals.

.
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-

°*=-The committee Bdministxato\r will Also bLe t;i;é local coordinalqr )

. . . v .
- continue project activities'after Federal funds end. Slides

or’film deve’lopedqn’ the projsct will provida assistance.

-~News releases wil']abe forwarded by the prcject director ‘to
local coordinator for publishing in the local paper as a means

of d!sseminati.m.. ‘
3

~=A variéty of aide assistance will be avajilable to teach'ers,

these will inciude paid 916&3,'v01\mteers or student aides,

Each. district will decide on the avenue to pursue.

-.

--A survey of test -instruments used by each district was conduct_ed'
. -
. to gather data to measure project impact.

A pre-test of selected first grade classes with( the prodect '

instrument will be conducted early in September. Present tests

- given: :
. First Grade .. 1Second Grade
¢+ ° Beaver Dam Metropolitan (Spring) .Met:opolit.an {Mid-Year)
Dodgeland & Metropolitan (Spring) ' Metropolitan (Spring)
Ripon - Stanford (Fall) Stanford (Fall)
- - Watertown Stanford (Spring)

-~Video tapes and slides' will be available to all project teachers

to assist them in utilizing leamivng centers. First grade teachers
[} . °

*

! will be included.
: o

» »

Cikcuss activities to be followed to achieve . K

the objactives of the next proiect periocd.
18<

.- -
Y

. © 1 Y

Describe the ev&luation _procedures for evaluation.

The EPIC (Evaluative quérm. for Innovative Curzi'cﬁlné) Mocel has

been ussd to complete’ Itém E and Item F of the Continuation format. ' .

~ . ' ]

-
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EVALUATION DESIGN

{See EPIC Scheme: Booklet 5 Evaluation Design) : .

Institution . . Instruction
Kindergarten Teache)&\ : Utilize screening data.
: ' ' Individualize instruction.
Submit a schedule of prescriptive
. ' activities.
. . ) Demonstrate diagnostic-prescriptive
. : - approach. .
> : Attend-.scheduled workshops.
‘ Forward kindesgarten reports to first -
grade teachers, '
Maintain a log of aides' activities.
! Maintain a log of parent visits.
( ’ Utilize learning centers.

L
[y

Teacher Adde . Submit a list of classroom activities.
’ " Maintain records.
Work-with individuals and small groups.
Participate in"pl ng.
. , Follow prescriptions selected by
’ teachers.

g

First Grade Teachers Participate in inservice. .
- Develop objectives in hierarchial order.
" Implement learning centers.
Individualize instruction.
Utilize background information.

Parents : Assist in screening.
" viait classrooms-at least twice. .

.Attend screening orientation.

Assist the classroom teachers-as
voluriteers.

Assist with insttuctional activities
at home.

Serve on project committees. .

Pupils Participate in scraeening.
Work independently.
Perform seven attributes of movement.
Increase in achievement.
Complete post-testing. .

Principals Monitor classrooms.
. Asgist in screening.
Provide inservice opportunities.
Report on project activities.




Institution

Districts

Project Staff

EVALUATION DESIGN / <J

Continued / : . ¢
/ .
// Instruction

/

Adopt program at local level,
Cooperate in the inservice training.
. 1 Select teachers for involvement.
Host visitations by people nutside
" of project.

Meet monthlly to review progress;
make recommendations.ws
Assist in planning inservice. &
Assist in planning project visitations.

Monitor project.

Evaluate project.

Conduct inservice.

Provide consultation.

Revise programs as needed. g

Assist int all aspects of the project.

Develop slides and video tape micro
training pacts. )

o

a



*e

’ (]
1972
December 16

1973

January’ 15

' January 15

!
January 21

February 1

_Fepruary 4

February 28
Merch 1l

March 1

.

april 15

April 20
May 15 - 30

June " 1

June 4

June 10

_August 28

.

August 30

October 1

‘October 15

October 30

" January 4

A Y

f

%
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C?iENDAR OF EVENTS
~“Strategies Early Childhood Education”

N

Individualizetion via prescrjptive appropch monitpred.
. g~ o

-Complete item analysis of screening.

.

~-Teachers utilize inservice information to develop multi- -
cbjactive learning centers,

~-First visitation of exemplary'classrooms.

A

~Teacher aides repoxt on their project involvement.

~Teachers demonstrate self-instructional and self-corrective
materials, : , . .

.

-Teachérs submit first report on parent visits.
-Consultant completes finel screening revision.

<
;Director submits final screening revision to districte.

-First Grade Committee completes list of hierarchial
ob)ectives. .

&

N .
-Individualization via prescriptive approach evident at )
fitst grade level.

\ -
-Teacner aides teport on their preject involvement,

-Post-teéting of kindergarten and first .grade students.

e

-Kindergarten teachers forward pupil records to first grade
teachers. .

-Teachers submit log of parent visitations.

E

-Summer school screening in districts.

v

~-First grade teachers utilize records of children to
individualize instruction.

-Screening.beqins by districts in which screening is done
by teachers. , A .

. \ . . ) . . )
-Confletion of year's initial eritry records. ’
-Monitoring of records completed by principals.

-Teachers subﬁitiscnedule of prescriptive activities.



S N | o~

1

Project Director ‘

~
The projéct director will be employed with-salary adjustments

N L
based on recommendations of the Coordinator of Cooperative Educational

Service Agency No. 13, subject to approval ‘by the Board of Control.
. ‘ .
Responsibilities and qualifications of the project director ﬁémain as

staﬁed in the original proposal. ot

P4

o

Learning Director : . .

. A learning director has been employed on a 30% basis to perform

‘the activities as described in the original propoadi?

Teacher Aides
) ‘ L

The teacher aide has been playing &ﬁ';gyottant rcle in the Early

-~ I

. ' L ~—
childhecod Project, giving much négded assistance to the teacher in & -~

-41-

-

1'diagnostic-pfescrf;tive program, Presently four aides,.paid'by the project,

and tehjaides, ranging. from part-time to full-time, paid by the districts

are participating in the program.

Consultants v a—
There is a continued need to involve consultants in the area of

evaluation, diagnostic and prescriptive instruction, and early childhood

v

education. These resourge poople will be contracted at intervals

-

appropriato’QOr maximum development of the project.

.
. . 7
R . . -

’
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t Private School Involvement

Private schools operating in the project area number twenty. Of

these only four. have kindergarten programs.

Private scﬁools‘éonducting their own kindergartén have been
invited to bring their children to the public schools to participate
in the screehing program. Primary teachers and administrators in thé,:
private schools hq!e been informed of the goals and objectives of the - .

‘proqram and have been receiving written invitations to attend inservice

meetings relating to the program, |

There is presently one private school representative on the ok
~3 ,
project Advisory Committee to assist with private school involvement.
, _
(
Dissemination o,

»

Dissemination of projec$ information’ is recognized as anvimportant‘

means by whiéh acceptance, understanding, and evéntual’adoption of a

_ program occurs. To date 908 of the dissemination ‘efforts have been

yon a face to' face reporting basis. SLch reports have been presented -

to the following audiences: . M L
4 . a -

Board of Control, Cooperatxve Educational Service Agency No. .13
Advisory'Cbmmittees, Cooperative Educational Service Agency No. 13
Local curriculum directors :
Eaéh district's elementary principals
Kindergarten teachers of participating Jistricts
Parents involved in screening program
Parents of children involved in the screening program
PTA Meetings » |

}

Each Of these groups haa been appraised of the project'a philoaophy,-

goals, and objectives. o ' : .
Newspaper items discussing the screening program have been

published locally. -



¢ . . . «

hd -

Newsletters are now beida.prepared for each school diatrict of
c.é;s.h. 13 for the purposé of settiﬁg up demonstration situations;,

Further dissemination of project procedures will be carried out
through the distribution of the Prascriptioh Guide, purent hhhdbook and
booklet éescribing‘teachgr and aidé'teaming to prévide.a better .

educational experience for children. . d_ ' . . '\\\\



, THIS'PAGE WAS MISSING FROM THE DOCUMENT THAT WAS
SUBMITTED TO ERIC DOCUMENT REPRODUCTION SERVICE.
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) ' CLASS ANALYS]S CHART
- - _ . Screening Results
. { > { . i . 3

* . Inipial information o T

-

Students patticipating in screening program

Students with no areas of needs

Students.with 1-5 areas of .need .
~_ Students with 6-10 areas of need .

. , o -
. Students with™ll-15 areas of need ’

Total .

Fal

97%
15%

618

19w
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APPENDIX B

« 4o

. , |
EARLY CHILDHOOD SCREENING DEVICE

S TEST MANUAL

0

a4
1y,

v
L 4
’.
~N
N,
[
o)
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and high& level behavioral obJectives. ) : o P e R

l(auditory, vAlu&l, motor, vocal), and determing what level (perceptual, RS

: . . -56-V -
| ‘ oo T W e
. + . _MANUAL - L
e * : . ¢ v' * . . 5Int!.’0dllcti°ri . ) ) ‘ 5 ‘. - \' \\/\.
| ’ ’ / ) ¢ ) N . ° \’ , [ . '.‘ . {/. 'A’
The Early (,hild))ood Prer-xindorgarton Screening Instrument is deaignod T
L !

“to help bridge the gap th often exsists between ’f;creen.& and effective, v
¢ : v . . ‘ R . ‘ . ,-. .
practical, educational prdcedures. o '
.* - . i B 'l ., . “l ’ "‘ \’- ’ . " ’
The screening does not‘ attempt to isolate various abilities (or

disabilities) , nor does it determine readiness for school. Lon“the contrary,

*

\&o use the results properly the screening instrument must’ be integrated A

} - N

with curricular objectives and result in individualized inst{:uction? ‘rhere-

¥ - . / ...j

T ——

fore, the instrument has been designed tb help locate the chilad along a

¢ . . )
a'ccording to the behavioral cbjectives ‘listed in the Preécription' Guide. . . o sl

developmental curriculum sequence., The tests themselves reflect and éssess .
. .o C AR ‘ ’ - - - . .
o “ .
‘«Eé ilg will, as a result of the screening, be placed somewhere along the
a ,
sequential program and hopefully teachinq will then begin’ for the child at. .

v e

that particular level; and:move upward ‘in timq as he masters more diffiQult

©

- .

N
>

.

'rhe-use of the deVelopmental model, Screening" Inetrumen,t ,° and

Prescription Guide, along wif:h« the. more\global individual zing techniquoq,

*such as learning cent\ers, etc., will tend to broaden an altar the philosophy

of the educational system. In asaence. by individu&lizing e achool program,

_the school ia in fact auuming tha rasponsibility to toach all the childron

-~

regardlen oi individual diffarancaa. 'rho approach with t'.hio mdal io ‘
positivo. We are analyzing cartain akills according to' learning procehua S

’ integrativa, etc.) the child haa obtained prior to entering ;chool. 'rho

>
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/

school pkqgram then will take him along (at his own rate) the behaviorally

-~

defined sequence until he reezches. the target behaviors reflecting the

reading, writing, and arithmetic skills.

— ¢

Hopefully the time will come 'when a child c;} proceed %hrough
U o - ‘ . :
school at his own pace, inspired and motivated by the .teachers, the curricu-

lum, and himself, and not motivated by competition with others or artifical

*

grade-level expectations.

This Screening Instrument is designed to provide a realistic basis

for a program with the foregoing philosophy.
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THEORETICAL CONSIDERATIONS ' '
/> '}

F 4 : ‘ . .
Thé model being psed is similar in many respects to the one propoa;d
by Beery'(l968). It provides a broad basis fqt the aequentialization'of
developmental skills so that a child placed within the program i, always

working toward terminal objectives.

-

vi Symbolic level o ' *
Target Behaviors: (1) Related readiung activjties, etc.

(2) Numbers, Informition, Comprehension,
Vocabulary, Clazsification, etz,

!

v Representational Level: Visual-Moioric, Auditory-Motor,
: huditorvy-Vocal, Visual Vecal

. | — |
v Integration Level: Visual-Moto:r, 2uditcry-Hotor, Auditory-
Veecal, Visual-voseld '

i

[ L | !
_ : i ST .
111 | Auditory visual $peech Motor
Perception Perception g:gzgigzﬁéon
11 l Sensation Visual verbali- Bod§
ana Txacking zation Awareheks
Responasiveness
1 Activation visual vocal Muscular .
Auditory Acuity : hctivation Strength .
v . Motor .
(Acuity) . ‘(Scund)J proficiency . .

! . | l?v
¢ . A . . :
There are four basic learning processes (modalities) which need !

- diéelsment. the auditory and visual processes that provide input of inf.:ma-
tion, and the motoric anﬁ vocal mbdalition which are expressive procoﬁlea.
The levels noted in the model begin at Level I which is strictly a sensokty

proficiency level and move sequsntially to Level VI which has the terminal

7
I

'
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objectives of the curriculum. Level II is an awareness-discrimination of
stimuli level. Level III involves perception of incoming stimuil, organized
intermnally so that it has meaning, and coordination of processes at the

exp:éaslve level.
' !

Level IV is somewhat unique because it focuses on the integration of

processes. Often the main e:}a of difficulty is,of an integrative natd:e,

Beery (1967). Few projrams appear to take this fact into account when

— ¢
designing a scope and sequence for children. Level V, Representational

Level, deals with conceptualization, memorization, and sequency of atimq&}.

The basic tenets of the program are that: 1) A child must have basic
. . - 4 ]
processes developed to'a certain level bhefore terminal cbjectives such as

reading, etc., can be taught effectively and meaningfully. Failure to take

into account Gevelopmental issues results in failure and/or nonmeaningful

rote learning; 2) There must be an allelamant of vhere the child is develop-
’

menbally in terms of learning functions and ltaqea; 3) Once assessment has.

Fi
been made the educational program 'hould provide growth in each of the

areas so that lie child advanceg, at his own rate, to the uppermost lavel,
. * /

- SCREENING PROCEDURE

A}

This Screening Instrument begins assessmant with.children entering

kindergarten. With some revisions it could easily provide screeﬂing at -
' y

the three or four year old leyel, or even for a six y‘a: old entering first

grade, Because of the age of the chlldjhnd due to time considerations, the
\ :

€

\Screaning'lnltzument begins with an allellﬂont of all entering children at *

‘Level III Perceptional Coordination. Assessment then proceeds-upwards

Y



or downwards (or terminates) from Level III depending upon the child's
success {or lack of it). Therefore, after Level III he will either move
downward until he'ﬁeets success and/or upward until he meets dfgficulty.

The results aré.then ptofiled'and given to the classroom teachers.who

"begin insttucﬁion at the appropriate level, Th; screening which is only

a 45 to 50 minute assessmené is not designed, to be diaénostip nor éategorical
in nature. There are oﬁher more complete resources available for those a

functions if they become necessary. It (the screening) only provides a

starting point for the teacher. 1f the screening provides an underassess-
ment or overassessment (unlikely) the teacher can easily adjust accotdingly

because the educational sequence is stated accordiﬂg"totzhaviotal objectives.

It should also be stated that the Scté;hing Instrument iﬁ at a
preliminary stage of development. The tggts'themselves in ﬁany iqstances
Rave been normgd extensively through scteeniﬁg instruments devised and
. utilized over the éast several years. Futthermor9{/€;;'ﬂevelopmen;al

sequente has not been normed to our satisfaction, and as a result-revisions

will probably be made in the next year or two as-more data is collected.

Criteria to determine the level at which a child begins Anstruction
are depéndent upon his success at the particular screening leéels. The

following criteria are to be utilized:

screening of all children begins at Level III g

1. Child moves to Level IV if no more than one subtest in any"
two tests are missed.

2. Child moves to Level II if none of Level III subtests in
any area are passed. T )

A}

passed. DNote: If difficulty occurs at Level II, Auditory or
"Visual Development, the audiometer screening and telebifocular
- screening should be administered. ’

3. Child moves to Level I if none of the Level II éubtestgy;te‘ v

-
X
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- . o . ’ . .
4. If none of criteria 1 and 2 are present, the testing stops
with Level III, but screening of audiometer and telsbinocular

should be conducted. - . e
N e
DIRECTIONS FOR ADMINISTRATION . !
I. Materials Needed .
. .
" . h A. Test manuals . .
) B. Scoring sheets and profile vl . .

C. Pencils (including oné red and blue pen;il)
. D. Thumbtack (visual tracking test)
- E. 'Balance‘bﬁam
F. Eight inch ball
d! Audiometer

H. Telebinocular or Snellen Eye Chart.

-IT. éenerai Considerations

K ggglific&tion of examiners: The tests are designed to be as

gimple as posqible. Under certain conditions the tests may be

giveﬂ_by teachers or lay persons, if sdfficient 1nstruc£ion'hga

been given regarding the various éesgg. If the tests are to be

given by persons other than those well trained in individual testing
+  such as a schocl psgchologist, 1tvid recommended that such persons

be 1nstructe& and ndp;rvised by someone with a thorough knowledge

of this inatrument.

Examiners should acquaint themsslves with this manual. It is

/ essential that the pdrlon;adnihiltetlnq thi Screening Instrument

L J

have the ability to establish rapport and communicate effactively

&£

with young children. Underassessmant often will occur due to




shyness or constrictions from feeling uncomfortable in the

»

testing situftion.

Further considerations for examiners wouid include: The need
for concern for the details of the test administration and scoring
procedures; becoming thoroughly acquainted with the materials,
including the systematic and efficient handling of the hateriala:

and the recording of data;

hlso, when relating to the child.avoid pushing-him to respond/
quickly.' Come across as enthusiastié, but not overly talkative
or gentimental. Testing should begin as soon ;s the child is
comfortable and ready to begin. As often as not, a sensitive lay
examiner tends to spend too much time on this aspect which iﬁ
turn tends to drag out the screeqinq time and produce delays which
can cﬁuse problems when la;ge humbers gf children are being
evaluated. The examiner should also praise, but be careful about
~ praising only successes. Children have a built in fradar“ and
tend to listen and watch faces carefully for reactions regarding
- their performance. If signs of fatigue or boredoml become apparent,

do not hesitate to break the routine momentarily with another

'activiti. : - .

'If special. questions‘arise, the examiner should not hesitate %o

ask questiones or seek adviée. Comments regarding children's be-

havior are also important and'ahbuld be entered on the scoring

' 2
sheets.
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LEVEL III - MOTOR DEVELOPMENT

TEST ADMINISTRATION

2 1 ]

Level III (Administer‘All Tests) Motoric Development Area

Gross Motor Development

Behavioral Objectives:

~~Child can hop a distance of ten feet on the left.foot and
then on the right foot.

]

-~Child can skip on alternating feet apprqxihately 20 feet (across
the room). ;

--Child can walk thg‘balance.beam forward, backward, and sideways. .

<-Child can toss an eight inch ball in the air wi%h both hands
and catch it on the first bounce, two out of three times.

Materials . N
a) Balance Beam
. b) Eight inch ball . : ' -

Specific Directions:

3
Test 1 y'Get up on the board and walk to the other end” When he has come
L. to the far end of the board say, "Now walk it backwards.” When
{(UBe - . he has walked across the board again say, “Now walk it sideways.”
balance Be sure,on tne way back he faces in’ the same direction so that
beam) the opposite foot is used to lead.

Test 2. (Mark off ten feet). "Hop on one foot like this.” (demonstrate)
"Now hop only on one foot over to the mark. Now hop back on
the other foot." L

Test 3, “"Do you know how to skip like thig?2" (demonstrate) "Now skip
across the room," '

“

: o e

e —

'

Test 4. "Here is a ball, throw it in the air and let it-bounce before
. you catch it.” (Demonstrate if child doesn®t comprehend) - .
Have child do it twice (threg, times {f he fails once). say., -

"Do it again“‘for each trial. . .

Scoring Criteria ) ' N

Test 1. The child must walk the beam forward, backward and’ sideways with-
out stepping off. (The scoring is slightly more complicated in,
that-one of several categories must be checked. GStudy each

. category carefully before administration). Lo !
Q . . N

\
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level III - Gross Motor Deyelopment .

S~oring Criteria continued

Test 2. The chxld must hop without allowing opposite foot to touch
the floor for success. .

. Test 3. Allow for one instance where child does not alternate feet
- . when skipping.

Test 4. Child must catch the ball after it bounces twice for
success. :

+ Fine Motor Development area (The abxlity to coordinate the fine-muscles in
Test 5 a writing act)

Behavioral Objective: '

~~The child can draw a line between two boundry lines.
LY ' .
Materials

a)‘ Pencils
b) Pupil sheets (2}

Specific Directions

Item }. ‘Draw’ a line from one side of the tunnel to the other, be
. careful not to bump the sides. Xeep the pencil gn the
/ - paper (rémind-child on subsequentlitems if necessary)

L2
Item 2. “"Now draw a line down this tunnél, remember don't bump the
) ‘sides."’ - '

’ .
PR

' Item-3. ."Now down this one. Don'é bump the sidés."

Item 4. “Try this 6ne;' They&e‘getting smaller. Do the best you can.".

'
<

Item 5. “Now t;y thia one."

L N

: Item 6. "Now go along the curved toad. Be sufe not to go off or bang
T - the sides.” v '
Item 7. “'Go along the winding road.' Be cateful."~" ' .

item 8. "And draw a line along the crooked road."

-
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Level III - Fine Motor Development

\ -65-

Scoring Criteria:

1.

2'0

3.

4.

Success

\

>

Score for each item is 2-1-0.

Score of 2 is given if unbroken line is drawn between the
stimulus lines from beginning to the end. No penalty is
given for the following: if child lifts pencil up from
paper but continues line without:-a break or sharp angle.
Angles or wiggles do not affect scoring.

Score 1 if the pencil touches the ﬁqundary line.

Score 0 if the pencil goes outside the boundary line so

that a space 'is noticeable between tht penci} l;ne*and boundary
line. Also score zero for obwious breaks or if the line has
been erased, corrected, or broken. .

on this test is a score of 9.

- . ' ) . ) . ~



LEVEL III - AUDITORY DEVELOPMENT ¢

. TEST ADMINISTRATION e ~ La

Level III (Administer All Tests) oo L.

Auditory Discrimination - Ability to discriminate and’ reproduce different
sounds, , .

. Test 1 : . C

-

. Behavioral Objective: ' .

-~The child:can reproduce patterns of clapped sounds .when demonsttated
by the sq;eener.

. c . \ .

..? . ‘ ) ' ‘.‘

Materials ' : . : B . )
.a) éencil'for reéqr&ing '
specific Diréc;ions: ~ . )
s ‘. Item 1. "Listen caréfally to how I claé.my hands. Whén I am done I‘ng;

you to clap just the way I do." If child fails, repeat direct-
tions and the pattern. - .

. - - . . f . - '\

AN

Item 2. "Now try this one." Give two' trials for each item.

Fl

Repeat for‘Itéh.3.and 4.

scoring Criterxa . s '

.

Score 2 poxnts Af correctly clapped on first. demonstration.

Al

Score 1 point lf correctly clapped on the second demonstration.

[y

Auditory Réceptionﬁ(DeCOQing) -

Test 2 : L ‘ ; .

. Behavioral- Objective: roe 0 .
- a s 1
) --After hearing a queation the child will correctly respond’ by
answermg yes or no in 10 of 42 items. ‘

¢
;ﬁéterials x S ’

a) Pencil fo}‘récording ' . - - ¢




* Level III - Auditory , ,

Test 2 continued . ' . (

§pec1fic Directio%s

- Scoring Criteria ‘ . —_—

"Tell me do dogs bark?’(pausc)"!es. o trucks. cgy?'(pause) )
“No." If the child does not get both samples correct repeat
the sample exezcises.

One point is givcn for each correct answer. . " '.
" A chiid must correctly answer 10 gof- 12 items 'to paan.

‘Y :
I

Rhyming Words ' . : - L

" Test 3

- Behavioral Objective:

s

Materials °

~ ==The child after hearing e words will be able to Ldentify '

the word_that does not rh in 4 of 5 situations presented.

N

a) Pencil for recording

specific Directionsa: - . )

écoring Critefid"_.

"I am going to tell you three words. Tell me which one does
not belong -in the group, tag - pan - bug, (pause) the word bug
ia correct it does not sound like tan or pan." :

g

A

"Tell me which word does not belong in this g:oug‘ sun -~ jump -
bun,. (pause) the word jump does not g%und like sun or bun so it
does, not belong in the group.” O S

NOTE: 1If the child doss not understand the directions repent
them along with the two sample activitics.) .

LR 7

Itém 1, 2, 3 and 4. Repeat the sentance, “Tell me which word
AN does not belong in the gtoug. prior to
\\ . saying the test item.

N

.5co:e 1l point for each correct example.

Child must correctly perform 4 out of 5 items.

-67-
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[y L I . -. (b
LEVEL III - VISUAL PERCEPTION
TEST ADMINISTRATION .

- . -

-
~ ‘.

- .Level III (Administer All Tests) Perception and Coordination
. ~ . . o

Figure-Ground Perception - Ability to distinguish a figu;e agaihst a

) . N . i complex” bacKground. .
- . - / ) . . - . e " . . *
. A ‘ - . ) . '

Test 1
) Behavioral Objective: * o ) : L
. ' { ‘ T : )
. ' --The ¢hild must, from a diffused backqround, correctl§~identify '
Al by outlining 4 of tﬂ% 5 itemg. . (When 4 have been identified,
tester may end the QCM.) : . c
Materials )

Y

’

— : a) Red and blue pencil -
b), Pupil sheet

c) Packet of pictures - 1nc1udan trlanqle, rectangle, cross,

" star and oval o . N

specific Directions

Item 1., "Here is . a game., Do you know what the word outline means?.
‘It means to cover up lines of a fiqure like this triangle,
- " but not to color it in. Watch me outline the triangle."
' ' (Demonstrate with picture of triangle.) "Now take your
genc11 {red) and outline the triangle in this picture."
(Point to item on pupil shect ) —5

" : Item 2. “Here is a shape like a long_box." (sﬁow picture) "In this
picture is a long box and a triangle. Outline the long box
only." o o . -

Item 3, Same directions subsﬁétuting "cross." Use red pencil.

Item 4. “"In this pictufe there are two stars and two circles. Here
S . : - is what the star looks like."” (Show picture). *“Outline one
& . S star in red and the other star in blue. Now take the red
pencil and outline one star." (Urge child to keep pencil on
paper i hecessary) "Now take the bLlue pencil and outline the
. ‘ o second star." -

“\
. f

Item 5. “Here is a ball.,inside the ball are some Easter eggs. They
are shaped like this." (Show card) "Take your blue pencil and
..outline all the Easter eqgs. Only outline the Easter<eggs and
nothing else.” g ’ ‘
4
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Level III ~ Visual Perception

L

Test,i continued

Scoring Criteria
. : N ., Lt ,

Score 1 point forfeacﬂ item outlined successfully.

Score 0 for the‘following:

’ .

4
a) Pencil line deviates markedly  in the direction of
another line. N
b) Pencil line is interrupted for the lengthn of the stimulus
line between two points cf intersection, (breaking at
:” ‘intersecting lines only, overshoot o% rounding at corners
. o ) not penalizefl. Not tzsting coordinatxon, only ability to
- stay thh stimulus). -
.
Success is 7 items done cotrectly. .
14 L4 . *
. N QL o :
Dot-to-Dot Pictures S . _ . .
Test 2 - / . . )
’ Behavioral Objective: o ' ) . L el e
--Chzld‘can form 5 identical flgures by connecting dots which are
qxven as contextual clues. .
Materials ' ' . ' -
. a) Pencil _ N .
b) Pupil sheet . ‘.) ' :
~ ’ . ' \ .
Specific Directions ‘ ' ' A
W Point to Item 1. "See this circle. Make one just like it here
(point to dots) using the dots." If child does Item 1 incorrectly -
demonstrate with pencil. Then point tc Item 2 and state "Now' try 0
this one." Repeat for subsequent items.
Scoring Criteria : : S - N

Score l or 0 for each item. : . ' v
> ’ .

Exrrors occur if child incorrectly connects two dots, the 'qhild is
not penalized for starting a line incorrectly as-long as he stops '
before connecting the line to the incorrect dot.

i

All dots must be connected within 1/8" in order to kcore. Test is . -
1 for perception of outlines (closure) not muscular coordination.

Success - A score of 5 is required for. passing. . - : ] Yoy




. v . - » " .
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o . A B
N . r ) . v . . ' - . ‘ & . -
. © & . . ’ . - R . . . Iy .
' ' Level I1I1I Visual Perceptxon R S o T
vigtal Discrimination B o X
] . % ¢ N . [
Test 3 ' ) y :
. - L . ’ . . <
s . T " . b N e L ,
Behavioral Objective: - | , R s
. ‘ - . " . . Y : M J
, , ©-The chlld can vxsually dlscnmmate s:.m:.lar objects in'9 out of
.10 xnstances. » ‘- <. S
: © ,4.. ‘ . & * .
Materials - " L " Cor
.a) Pencil ‘ S R o . . L
.. L) Pupil sheet ' _ S T B e o
) Specific Directions ' -, T )
'Look at the figure in the box." (Point) "Markl figure in the. .
(‘ ‘row that looks exactly like the' one in the box &nd facing in the
-+ same du:ectxon.“ . S .
. . “ ‘ < \‘ , .. . 3
i ' Repeat for Item 2 _ ' N . T
Item 3-10. “Now find one like this one." Point to item in bex. -
R '* SR . ‘,,’
. . : NOTE: _If an error is made in item 1. say "No, (pointing to the . \
“cdrrect cue) this one ‘is the same."” Give credit as,a / T
‘ corréct answer. < B
: . Sy o : S S
- _ e . e Lo o
S Scoring Criteria "~ : : ’ : | T
. B ’ [ M ) \.“»." /
Score 1l point for each item marked correctly.” .- = . b\"j}
v : Success - 9 items marked correctly is reguired for passing. ,. e
. ‘ :
'u ' ‘ 34 } ) ’ .
A . “ ,
‘,
. . o ) -
.. \)‘ ‘ . . .‘ . ' o N ) ) . .
. "~ ‘ L - . . . ' . ’ ) ‘ ‘ \
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. LEVEL 111 -#VOCAL DEVELOPMENT \
TEST ADMINISTRATION . ' . \ )
LY ] \
Level II1 (Administer All Tests) ' \

Verbal Exbression
+

Test 1 . . ,
« 1 h ’
Behavioral Objective: . . <
» --By ‘respondi to a question the child will demonstrate the
P abilitv to &gpress himself verbally by namxng these Ltems
/ he would like for Christmas? . : S
) . ‘
' Materials _ ; .

a). Percil for scoring

Specific Directions

* Say to the child, "Tell me all the things you yould like for
your birthday or for Christmas?l If the child gives oniy one
- ’ " item say, "Tell me several more things.". Give no further aid.
) ) When the child has completed his response record results.

Scoring Criteria:

The child must give 3 specific items. Check the yes or
no blanks as to whether tasks have been completed.

s

Verbal Fluency

(4 A

Test 2

Behavioral Qhjective:

--By rl%ponding to a question the child will demonstrate his
verbal fluency by responding in two or more complete sentences. _

Materials
. ’ a) Pencil for scoring

. . . -
specific Directions . ::E) -
/ . :
Ask the child the question, "Tell me what you are going to do the
rest of today and tonight?" .

o




O

- ERIC

Aruitoxt provided by Eic:

- | |

Level II1 - Vocal Development

Test 2 continued - (W

Scoring Criteria T : '

- ®

If the child mentions two complete thoughts such as, "I

going to town or I am going to play,” check the yes blank. 1If
only one word or simple phrase such as "town" or "play," "to
play" or "to town," check the no bLlank. '

Descriptions
Test 3

Behavioral Objective:. !

-~When shown a picture of a pencil, hAmmer, scissors, car, and

telephone, the child can identify and describe one correct use

in 4 of the 5 items. j

3y
/
a) Pencil for recording // !
b) Scissors - - . ]

c) rPictures of ‘a pencxl, hammer,¢sc1550rs, car ané telephone

/
{

/

Specific Directions

P

Show the child one item at a tife and say, "Tell me what this is."

(pause} After a response say,/"Tell hqeéit is used.” If the

child shows the use say, "No,/I want you to tell me how it is

used. ~ : / :

: _ /

Scoring Critcria v 8 . /-
>

1f the child corregtly nam%é the object and tells one use, credit
should be given. If 4 of the 5 items are correctly identified and
their use described, mark the yes blank. .

Recifing ) o -,
Test 4

Behavioral Objective:’

--When presented a simple nursery rhyme, the child can recite it
accurately from.memory. )



.y
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s

Level 111 - Vocal Development
:> . Test 4»coptinued
»

: Materials .. ra
parcrosn>

a) Pencil for recording

specific. Directions

Say to the chifd, “1 am going to tell you a nursery rhyme and I

\ want you to say it back to me."” "Jack and Jill went up the hill
to fetch a pail of water.” If the child does not respond tell
him to listen and say the nursery rhyme. Repeat the rhyme only
once.

.

Scoring Criteria

-«

.credit should be given if child repcats accurately or if am
article (a, and, or, the) is omitted. Place a check in the
appropriate blank.
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MOTOR DEVELOPMENT K

TEST ADMINISTRATION

LEVEL Il §

Motoric Body Awareness - Ability to idéntify body parts.
1}

Behavioral O#jective:

~~Child will demornStrate his ability to identify body parts by 1
receiving a score of at least 32 on the screening test.

Materials

Pencil for scoring T
N - ,_/
’ BN g
o . . , I
Specific Directions » I g
< /.4// ~ L ) "
d Say to the child, "I am going to ask you to point to certain

* parts of your body with both hands. Point tc your shoulders--
point to your hips--point to your head--point to your ankles--
point to your cars--point to ydur feet--point to your eyes--point
to your elbows--point to your mouth.”

‘Scoring Criteria .

-

Place a check mark in the column which most appropriately
describes the child's action. Each column.is weigh .
1, 2, 3, or 4. Add the check marks in each column &nd multiply
by the appropriate numbered column.
. ) N
LEVEL I
Strengths

Behavioral Objective:

--Child demonstrdtes his strength by performing three exercises
listed in the screening test.

Materials T e

Pencil for scoring.

Specific Directions
R . . - . . ' »
Test 1. Child lies flat on back, hands behind head, legs outstretched.
Examiner holds his feet to the floor. He then pulls up into
a sitting position without using hands. ¢ ' 4

" Test 2. Child lies on back, hands behind head-and knees ben%. Examiner
holds his feet to the floor. He pulls himself up into sitting’
position without using hands. -

N\

/
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Motor bevelopment

Level I continued

;o | -
- Test 3. Child lies on back, hands behind head, legs out straight. He
raises feet ten inches from the floor while keeping legs
straight and hotds this position for ten seconds.

. (
»

Scoring Criteria Q.

Test 1. Child passed If he can achieve sitting position.

- Test 2. Chil passed\if he can achieve sitting'position.i

- ' . A
Test 3. Chilfi passed if he can raise legs without bending kq;es’anq
hold this position for ten seconds. &
- . . . r: :

[Et il
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AUDITORY DEVELOPMENT . '

TEST ADMINISTRATION

LEVEL II (Administer All Tests)

Auditory Discrimination - Ability to discriminate between words and sounds.

- Test 1

- Behavioral Objective:

--When presented with ten pairs of words the child will indicate
whether the words are the same or different in 8 out of 10
situations.

Materials

:Pencil for recording

E specific Directions

Say to the child, "We are going to play a woxrd game. I will say
two words, tell me whether they are the same or different." Repeat
the statement, "Are these words the same or different,"” with each-
pair of words. The child will respond with the word same or
different. : '

8coring>Crfteria

Score 1 point for each correct answer. The child must correctly
complete 8 our of the 10 items to pass.

Test-é . .

Behavioral Objective: -

3

. _ - ==The child will demonstrate his ability to duplicate sounds made
" by the examiner. )

Materials ' ) '
Pencil for recording. i » : . .

-Specific Directions

“Cnyére is another word game. I will say two words and I want you
“to tell me what two words I said.” '

»

Scorihg»Criteria

One point is scored for each pair of words completed. “The child’
must- repeat both words correctly to receive credit. Ta pass the
- ' child must reproduce all four sounds.

s




Auditory Development
LEVEL I

Audiometric Evaluation ‘

Behavicral Objective:

--The child will demonstrate his ability to perceive sound by

.successfully identifying sounds within the normal range on °

an audiometer.
Materials
Audiometer’

A

Specific Directions

The audiometric evaluation may be given to all children,
however, we are suggesting that yf a child does well in
the auditory areas in Level II and III there is no need
for this evaluation at this time.

i

-77-
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VISUAL TrEVELOPMENT N
TEST ADMINISTRATION . /

LEVEL I -
. . 4 -
vigual Pursuit and Tracking - Ability to follow a moving cbject. ,
C e ) XY

Behavioral Objective: .

--The child will be able to track visually an'éb*ect moving Slong
’ a horizontal plane and vertical plane with both eyes and each
' eyg separately.

Materials s : d -

a) - Pencil ) .
b) Thumbtack ' . . A\

Specific Directions |,

Hold a pencxl with thumbtack in eraser uprtght before the child's
eyes and about 20 inches from his face. Say, "Now watch the tack
wherever it goes.” Move the pencil about 18 inches to the right
slowly and back. Same procedure to left; and up and down. Then
‘have child cover one eye with his hand, repeat the procedure.

. Cover the'othe: eye and repeat the procedure.

Scoring Criteria . :
’ . N\ L ' : i
The child should be able to follow the tack without moving his
head and without his eyes Wandering or jerking off target.

LEVEL I : ' ) | .. o
. X . | i p
Telebinocular Examination - Ability to clearly distinguish objects.

Behavioralﬁ Objective: , \

~

~-Child can correctly identify the items on the three card pritary
Keystone Telebinocular Test.

Materialg‘ g L
Keystone Telebinocular, Visual-Survey Record Form, primary cards.

Scoying Criteria :

. -

The child must pass card number 1, card number 2 and rows 1, 2,
~and 3 of card number 3.

‘NOTE:‘ This test need not ‘be given if the child does well on the .
visual portion of Level II and III tests. However, if
requested it can be given to all children.
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VOCAL DEVELOPMENT ' . ~79~.

TEST ADMINISTRATION a . .

LEVEL I1I

Articulation - Ability to pronounce words correctly.

-

Behavioral Objective:

]

»

-~The child will correctly pronounce 2 out of the 3 words having
sounds m, n, p, h, w,b.k, g, £, vy, ng, d.

v Materials ‘ .
Pencil for scoring. ' - .

Specific Directions

'Say to the child, "1 am going to tell you a word and I want you to
say it back t- me, ‘'monkey' (pause) 'hammer' (pause).'broom' (pause)."
If the child coes not respond repeat the directions and the word.

. Listen for each sound emphasized by the word. Circle the sounds
not correctly pronounced. _ ) (

Scoring Criteria

-~

The child must correctly reproduce 2 of the 3 words within a series.
Child can miss no more than 4 to pass the test.

¢ s

~ LEVEL I " _ _ ;
Enunciation - Ability to say a word. _ .
Behavioral Objective:

--When presented thh a seven word list the chxld can clearly say
! 6 of the 7 words.
'y KA
Materiais

Pencil for scoring

‘Specific Directions ' : ' ' T
c. . . . .
Say to the child, "I am going to tell you a word and I want you to
say it back to me."” If the child does not say it correctly’ then
first time repeat the word only once." . .

v ot

. Scorxng Crlterla . — R

Score 1 point for each word clearly repeated. Child must clearly
repeat 6 of the .7 words to pass. _ . ' .,

;
!




LEVEL IV - AUDITORY-MOTOR ~ ' . : -80-
(&

TEST ADMINISTRATION

. ¢ ,M, . B

.Level IV - Auditory-Motor - Abxlity to convert oral dxrections to.motor
activities, ’ :

" Behavioral Objective:

--When given oral directions the child can demonstrate his under~
standing by correctly\performing the activity in eight of ten> ’
sxtuatxons.

~

Materials:

la)- Pencil for recording.
b) Pictures of a square, rectangle, trxangle, circle.

Specific directions

—p

. L

’ Show the pictures of the square, rectangle, triangle and °

circle, ask the chil]d to name each one. .If the ch:ld is not
° able- to name a form tell him what it is.. If the child had

difficulty naming any of the figures ask the child to find
these same pictures on the test sheet. If he readily recognized
them proceed with the test. Say to the caild, "I am going to
ask you to find some things on this picture. Point to the
picture I tell you to."

1. Point to a circle inside a square.
) 2. pPoint to a'squa e between a circle and a rectangle.
\ 3. PRoint to a dot above a rectangle.
.\ 4., Point to.a dot outside of a figure.
' 5. Point to a circle below a square.
' 6. woint to a triangle behind a circle.
7. Point to a circle in front of a triangle.
' 8. Point to the middle row of the page.
9. Point to a dot on t top of a square.
10, Point to a dot to the left of a square.

Repeat the directions if the child hesitates»ér'does not under-
stand. Allow approximately 15 seconds per item.

b
Scoring Criteria
3
A point is given for each picture correctly identified.
"Child must score at least 8 points to pass.
. ' “



LEVEL IV - VISUAL MOTOR INTEGRATION

TEST ADMINISTRATION

) [ 4
bevel IV - Visual Motor Integration

Behavioral Objective:

~-When presented with a geometric form the child can reproducz
) ‘the form correctly--four out of the six forms presented. .

Materiais N R -

Pencil

Specific directions

Tell the child, ”See this picture. can you dzaw it in the box

underneath?” "Draw each of the other picturesz in the boxes

.bepeath them.” If the child draws the same form in each

box stop him and ask him if the picture he has drawn looks

like the one above it. Point to the picture. If he says no,
< tell him, "Draw a picture just like this (point to one above)

-81~

one.” If the he child says yes or hesitates or does not respond

* ' let him complete the task as best he can.

Scoring Criteria

Item 1. a. . A fairly straight line, not:
. A e
b. At least 1/2 of the line between 20° and 70°
(read protractor in clockwise direction) ' * not: \
3. No abrugt change of direction not:"’\\
. . A i . \/
Item 2. a. Two continuons, intersecting lines not: ~\
b. Lines angled between 20°--70° and not: <~k
- 110 °_-160° '
c. Fairly equal length of “leg” : not: X
Item 3. a. Three clearly defined sides : : not: )
' b. One corner higher than others: R " not: v
Item 4. a. No more than glight separation of forms not: L%) _
b. No major distortions of circle or open not:
- gquare ¢ \ [d)
\‘ . 4 -
. c. - Circle and two-cornered square of fairly" —
N _equal size . . not: 2:>
. . o . N \ - .
Qo d. Bisector of circle passing through corner '
RIC of square must project into the squsre not: LK)

12



Level IV - visual Motor Integration

Item 5. a.

Item 6. a.

b.

Three.éOntinuous, intersecting lines
Intersection fairly accuraté

one horizontal and two diagonals
Absence of reversed or "floating" tips
Sharp points on tips |
No‘indication of directional confusion

Fairly equal length of "legs"

ht 4

<
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=
not: Ak
¥

no.:

not:

not:

not: (.%.,

o
v

not: éf?

not: 4f7

.
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LEVEL IV - AUDITORY-VOCAL .

TEST ADMINISTRATION ' ' i

'

( .
Level IV - Auditory-Vocal - Ability to express orally definitions or
descriptions of the selected vocabulary rms.,
Behavioral ObJective- ' RN
--when presented with a statement--(Tell me what a hat is)~-the
chiid will, by -correctly describing the 6b3ect, score at least
. 17 prints on the pre-school screening test.
- . Materials
" Pencil for recordirg ~ e .

Specific directions {

. Say to tﬂe;child, "Tell me/;hat a shoe is." Student will *
briefly describe a shoe./ Record everything the.child says - ,
and continue with the word list until ‘r-.2e consecutive failures

_ are reached. If a chi d's response is not clear ask child to.
tell more about it. “Fhis is all.that you are allowed to say.
_ . Mark a Q0 on the pupi} response sheet indicating that a question
: ’ ~ was asked.

- . Co . . o
. Scoring Criteria : \
: . ) : 1

. : . Child may receive 0, l, or 2 points per item.

The following general scoring guidelines should applyxl

2 points: good synonym, major use of the. item, exact definition
_ of the item, or classifying the object. . N

1l point: A va.sue or inexact synonym (moth--a bug), a minor use

(knice--to kill people), use of word in a statement

‘(swing--to swing with), vague defin;t;on (castle--

} a tall building). '

0 points: after questioning, obviously wrong answers, ‘no real

understanding, ‘very vague.




LEVEL 1V - VISUAL-VOCAL )
. A - .
TEST ADMINISTRATION . . . - .
Level IV - Visual-Vocal .
7 __ . . . Behavioral Objective: a ' .

<

. - " --When presented individually with four different objécts a child
' can verbally name and/or describe four characteristics of eagh‘
. - object. » : S y

. : ’ ' ‘Materials . v ] ) R A
a) - Ball ‘ S S \

: ¢ b) Bloi. v a _ {
e ‘ - ¢} Env@lope - "

/ . d) Button

;S . Specific directions )

»

-

. Hand an object to the child and say, " 1 me all,about'this."
- When necessary say, “Tell me more {cor something else) about

it." 1If the responses are ambiguous or vague say, "Tell me'
what you mean."” If the chil demqngfrates say, "Dont show v
tell me.” If he repeaté/;n answer say, "You told me ‘that, %gll_
me something else.”  If he asks a glestion s y)\"What do you
think?" ‘ S ’ : .

—

Do not solicit more responses when four separate characteristics
"have been mentioned. : : :

-

v

Scoring Criteria

' - <

Score a point when any of these things are méntioned:

hY N . A
a. name of object . e. function or action ‘
b. c¢olor ' ' (it bounces or rolls).* \
c. shape _ f. mentions its parts
. d." composition’ . g. size, weight
/ a7 L ' o
v . . |
/ TN
. /
i1
. K ) v ! s..\\’ ’
w N . _ &
/
‘ 1Y
/ | . *
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SUGGESTIONS, FOR-PARENT-CHILD ACTIVITIES

-
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EARLY CHILMHOOD EDUCATION PROJECT
. E.S.E.A. Title III

guggestions for Parent-Child Activikies
Children from typical American families usually acqﬁi:e most of tlie
gkills ;nd information they will need for school entrance during their pre-
‘schonl years. The rate at whxch they acqu*re these skills, however, varxes
widely, depending upon several factors. Fox example, girls usually develop ) [/
. faster than boys. The number and ages of brothﬁrs and sisters may also in-
fluence a child's rate of development. 'Finally; physical devélopment is

different in all boys and girls. The screening has been used'to‘help determine

where training and instruction'should begin.

_ v
* If your child did poorly on .1l or part of the sczeenin@,‘his perform-
ance suggeéts only that his rate of Qe&elopment-is'slo;;r than other children
his agé‘in'that,particular area or areas. ‘There is no reason to think that v
 he will not pltimately achieve the necessary skills;.
. '

J . If you wish your child to develop further and wanthhim to do well- in

comparison to other children his agé.zthere are some thiﬁgs_you as a'parent
can do to help his proéress. What we have attempted to do\%s give you sug-
‘gestions_relpted to each area of the program. fYou may get étherogood ideas
from yéur child's teacher; and it is extremeiy important to use your own
imaginatioﬁ. Some things to keep in mind yhile you do activities Qith your
child: .it i;*impprtant to approach thé‘activity as a game, something that is
goingﬂto,é; fhn for both ot_you.. 1f yo; are worried and anxious about his
progress, it may be better to ask a frie;d or older éhi}d té work with him.

A child &ho is simply drilled in a task‘quickly loses interest and may build
up z‘si-tancc to doing similiar types of tasks . in the future.' Be nlert to

times youx child is becoming bered or diutractad.. It Xl much botter to practice‘

. ‘ ' . D \
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for short periods with his full attention on the task than to force him to

complete an exercise or game after he has lost interest in it.

)

Remember also that rewards for success--in praise or in more tangibie
¢, form--are extreggz

y important. Any child tfies harder when his efforts are
rewarded with something that he wants. It is success that builds him toward
daveloping a clear and peéitive self-conéept about his own capabilitiés, and

stimulates motivation toward academic success.

/

1. Motor Joordination

3 Gross-Motor Coordination-- This refers to the large muscle activities

‘and his general coordination. There are some specific things that parents

can do to help in this area.
a. Encourage climbing. activities; (within reason, a child is
uSualfy more capable than overly cautious parents give him
. credit for).

b. We are basically concerned about the child's ability to move
around in space. An "immobile" child will not learn as
/ < well as a "mobile" child. Jumping activities such as hop
scotch, jump rope, broad jump, hqp, skip, etc., are good
activities,

c. Encourage running activities.

d. Encourage walking,éctivities; stress and emphasize arm
movements with legs.

e. Encour&ge other physically arranged games: tag, hide and
seek, Simon Says, Captain May I. v

f. Encourage skipping activities. Balancing activities,’BUCh as
walking on a board, a line, or standing on one leg, are good.
developmental tasks.

g. Look for various types of apparatus that cculd be used both-
;ndoorr and outdoors; don't be afraid to visit the playground.

h. Encourage the child to respond with answers that demand more .
than one word. Wrong: “Did you have a good time playing
outside?” Right:- :EP" dig you play while your were outside?”

i. Provide experiences with "polar opposite” ‘words such as
top-bottom, in-out, on-under, over-under, first-last, out-in,
~ . etc. “"where is the top of this .paper?” "Whers is the top of
Q " your head?” -

L &
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Body Awareness - This relaces to the child's self-concept of his own body

and some children are in need of developing the naﬁing process of his
body parts. It could be done as a game in which the parent points to the
parts of their body or the child's body And asks the child to name the
part. There are many v;riations of this type of activity and it is
%mportant to the child if he is able to learn the basic concepts of zight x
and left. The child needs to be taught that he has a mid-point of his
body, and a lett side and a right side. He should know his left side

from his right side. Putting a red ribbon around his right leg, arm,

etc., is one way of teaching him over a pexiodﬁofktime the difference
between right and left. There are many other ways of doing it and.
.pazents are encouraged to use their own imagination finding out methods
that turn this type of activity into a game. \

!

Fine-Motor Coordination - Difficulties in this area relate basically to

smalllmuscle or hand coordi' ation development. The primary method of
helping this skill along is to give the éhild specific activities which
require development of f%/meotor muscles,

a.. Encourage traciﬁg and/or drawing activities, Use solid aids,
such as cans, covers, blocks, forms, puzzle parts, etc., for
the child to "draw around.” _ '

b. Put dots or X's on a paper and ask a cﬂild to draw lines
between them. Make designs or pictures with these squares,
circles, diamonds, etc.

c. Small scissors and cutting activities are very important, ,/ -
especially when a child learns to clean up his own mess. '
0ld magazines make good material for <utting and you might
give added help with--*Find and cut out all the pictures you
can of cars. (Also trees, food, fruit, etc.)

)

d. Encourage pasting activities. “Now that you have five

pic:ures of cars, paste them on the road that I have drawn."”

e. .Encourage the child to play "Tinker Tcys type games and
activities.

O
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f. Encourage the use of both hands in activities at least until

age six. "You drew that real well with your right hand. Now
see if you can do the same with your left hand.”

Auditorv Development - SOmetimee children with learning problems have

‘difficulty in associating ideas {such as similarities, differences,

categorizing concepts, generalizing, etc.) received thiough the audito;y
(iistening) channel and expressing the ideas'vocilly. Reading for these
ceildren becoees haphazard. \These children in.the upper gtadee may try
to skip the sound and go directl; to the me;ning. He may, for example,
read iggg;ingtead of see, big instead of tall, etc. '

Work with you; child in the following kinds of activities:
| a. Following directions--give them directions--in regarad tc :

P activities-~£first on a simple level. Then gradually
increase the number of direntions given.

N

T bJ"iHering him categorize objects is an importent activity.

. "Tell me all the things you would- find in a living roon, "
"Name all the animals you can think of."”
"Name all the birds you know."

- -"Name all the people who help us '

. "Name all the things ‘we eat, for g!eakfast. o

. "Name all the sounds you hear at home

1
2
3
4
5
6

c. Develop *ne'sape-different concept.
. ~. i f'
1. "Do flowers smell alike or different?" N
2. "In what way is a car and truck alike-different?“

d. Cause and effect.

1. "What would happen if the sun stopped shining for a lcnq,
long time?"

2, "why do we need caraKi/ ,;

n‘ . -~

Disc:iﬁination of vounds - This is the ability to discriminate various

sounds and worda. Children with difficulties in this area may have
txoubfe learning to read through a phonetic approach.

a. Begin by giving him a sound or word and having your child
repeat back the same sound or word.
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b. "Tell me if these words are alike or different."”

hand arm Z00 from go hat
foot arm we to K {e) sat

"c. Do the same thing with nonsénse words.

oop ickle
ap icle

d. Make the sound of varicus animals. Have your c¢nild guess
. what an}mal it is. A -
_e. Give them(a word such as Peter Piper (prefetébly from stories
you have read to Him) and have him guess some other words
which begin with the same sound.

"

Auditory Memory - This is the ability or difficulty in remembering thiggs

you hear in .the proper order or sequence. f
. . {
a. Have your child repeat back letters and numbers in a sequence.

b. -Start with one or two sounds. Have them repeat back each
# sound. .

c. Have them repeat back exéctlx simple sentences.
v . . ¢ -~

_ d: Utilize clapping patterns. Have child repeat the pattern,
- : ’ such as loud-soft-joft-loud.

> ‘e. .Tell simple stories and have the child recall the events
_in sequence. '

3. Visual Development

/

‘Pigure-Ground - This deals with fhe ability to visually discriminat%

' {
figures against a complex background.

a. ’bbject differences. Using magazines and pictures, etc., have .
the child do such things as: *“Point cut the big house on the
hill across the street. "point out the doll in front of the
house.” '

b. Form differences. Teach them to distinguish forms such as a-
. square, circle, triangle. Have them do such things as:

’ "point out the Square things in the room, point cut the round
things in the picture.”

c. ,Trace two or three dimenslonal forms with fingets and trace
objects on paper. ,
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4. Hide figures by drawing heavy lines over pictures. Have
child trdace figure or object that is hidden. Also overlap
various figures. ‘

\ . b

e. Utilize puzzles as an activity and especia.ly those with a

ground figure contrast.

A

Visual-Motor Integration -~ The process of visual-motor integration is

very complexed--with’many areas which might possibly need development, |
however, there are some geneial suggestions o§ items and:activities
that can be performed.with the child that might improve his functioning

in this area.

a. Encourage the reproduction and copying of designs, symbols,
letters, etc. Begin with simple designs such as squares,
boxes, etc. and move to symbols and letters.

b. Encourage writing or drawing with a finger in 7ind or “in the
air" on paper, on cloth, etc. By using the finger you are
also using the feeling process which tends to reinforce the
imprint on the “rain.

c. Encouxage peg-board activities.

d. 'Encourage’ threading activities such as beads, buttons,
5 sewing, etc.

e. Encpurage tossing and throwing activities at targets such as
bean bags, etc. y

£. Encourage sorting activities, Pick up objects, such as
buttons, color objects, poker chips, pennies, etc., and have
the child sort them. -

'bg. Encouzage puzzle type activities, however, make sure that he
is capable of handling the puzzles. Gradually have him move
to more difficult puzzles as he progresses in this skill.

‘h. Teach-the child the simple geometric forms, both two dimensional
. . and three dimensional. (Circle, square, rectangle, diamond,
triangle, ball, box,” etc.) Also, help the child work in trying
to reproduce these in written form. However, avoid having him
work on anything that is too difficult such as a diamond which,
. : is a sgven year old task. A chtld of five or six should be -
‘ able to do a triangle that has three sides and connects at the
. ends,. 'However, a child from five to five and a half years old
~ will have scme difticulty in doing this. Crosses and aquatel
~ are some of the other items.that an be worked on.

-
s
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4. Vocal Development - Vocal developmenr deals wi?h the child's vocabulary
development and his devélopment in the'abiiity to communicate his thoughts'

A& to others. .In order to do this the child must be able to understand words
given him., It is not enough that oe knows what an object is used for or ‘

.i where it is found, he must be akle to assign a name to it. The greatest

secret to helping your child develop in this area is patience. Too ofton
when a young child must search for the right word to express himself,
parentslsupply the word for him, or they may even tell him to wait and
talk to them later when they have more time to listen. Bo sure to listeo

patiently to your child. You'll help him learn to find the rightvword
, . / R o .

and to feel pleased with his own ;biliq? to communicate. This is the
primary’method of teachingl-liotening,to ohildren, yhich is a skill .in
itself. Next time he uses that particular word i._s sear:oing time will
decrease and the'word will soon be a ?art of hisg regﬁlar vocabulary. Ny

Here are some specific suggesticns: } i \\\

.

a. Help the child use different descriptive terms ("Yes, Susie,
P . " that is a big tree and it's not only blg, but it is huge,
: / immense, and glgantlc too ")

b. Encourage the child to talk. This could be done through
- your questions. “What-else happened?" "What did it
look 1like?" and "What else did’'you notice?"
¢. Encourage the use of abstract words as well as concrete
words. Concrete words labei "solld" objects as tree, dog,
house, cat, etc., while abstract words label concepts,
ideas, actrvxt;es, etc.,,such as happiness,’ honesty, horror,
play, etc. The abstract words need more attention, more
examples, more’ expoéhre. than concrete words. Most children
- pick up the concrete words but when they have -a limited )
amount of abstract words they tend to mrsxnterpret them in
the communxcatlon process. . A

3
-

d. Encourage‘the €hild to classify objects. Watch for
'opportunities such as grouping an apple, an orange, and a
banana and using the question, "What do we raise in gardens?”
"Which of these can we taste; bells, thunder, . clock,; cake,
stones, cookies?" (substitute hear, see, touch, kick, etc.)
; Y
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e. Encourage the child to tell and retefi stories, {(original,
and others, fairy tales, nursery rhymes). "Tell me about the

three bears." "Tell me a Story about a big brown bear."
"What would you like to do if you saw an elephant in bur
backyard?"

.

f. .Read as much as possible to the child.

g. Show the child pictures and ask him to make uﬁ a.stéry;

.

Articulation - Parents need not be overly concerned if this area indicates

- [

a need for more training. Many minor articulation difficulties go away

without the need for any speech ﬁheraby. During kindérgarteh the speech
o o . .
therapist is mostly concerned with children who are highly difficult to

iwnderstand or speak unintelligibly. Patience wiph-thefchild who. has

.

minor difficulties plus occasional correction of words is the ‘best

approach for parents at this age.'

. -

‘General Information Abou% Learning - There.are thousands of activities

that can iﬂEreA§é your child's.fund of knowledgé,' Television certainly
ha; its plaEe in ‘the life.of a child. So de the stories you read to
him'and pictu:e books‘he;ioqks'ab.‘ Eicursi;hs.to beaches{ parks, museums,
art gallerys, ahd factoriqs can ke réai téips of discovery to tge chiid.
It ié'impoétant to discuSSfthese %inds of trgfs wighin thé family and
what they mean to the child, They also tend to teach him recall of

facts and experiences. Even a walk tc the neighborhood school and

'playground can expand his world. Let him be your guide on the way home

for an example, He can then sodn learn to direct you to and from school,
the market, a friend's ‘house, etc... From such simple activities as this

he will learn to pay attention to details in his environment §9d/resgpnd
- . : y

% -

to them.
Childran need to make judgements and to see "cause and effect” s

relationships especially when presented with everyday practical situations.

~ K (

s
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There are two general approaches to help children in this area. The
first is to help them to recognize "cause and effect" relationships in

their everyday life. The décgnd is to get them to solve problems verbally.
. /

Some specific suggestions are:
a. Ask them questions that require a judgemznt, such as "What

would you do if you lost your coat on a very cold day?" or

"Why do you wear socks?" "Why do we need cars, railroads,
etc.?"

b. Give them a problem to solve, such as:

1, "If you found a pocket full of money, what would you
do?ll llwhy?"

2. "If you lost a shoe in the neighborhood, what would you
do?"

3. "what would you do if you got lost in a department store:”

c. Tell why and how certain things happen,. such as "Why an umbrella
. ; £ops rain?” or "How to wash your face."

Number Concepts - The child j= not born with quantitative or numerical
. understanding. It is somet:.ing that he must learn through experience

and associat}on, usually with the parents or other children. He can be \
helped in- this area by giving tasks and offering opportunitigs that

-

‘o

increase his numerical understanding.
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