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STInN A -- Continued..
9. Li-;t the Number of Ench

CAInressional District
Served

2 and 6'

10b.

Tote.1'Number o
LE4's Served

Total Estimated
Population in
Geographic /Area
Served,

17

175,000

p Per Pupil Expenditure of
Local Education Agencies Served

llai,Peceding Year
30, 1971 $ . 9

llb. Second Preceding Year 4.
s,

°, June 30, 19 $ 738.24 /

S,'citnN n -- TITLE III. BUDGET SUM FOR PROJECT.

AJInitial Application.
Ior P.esubmis5ion 4

E. Apvlicat/on for First
Continuation Grant

I.

C. Anelicaticrifor Second
ConLinuntion Grant

P. Total Title III Funds
L. End of Budget,

Period ReportYZS

PREVIOUS BEGINNING DATE
(Month, Year)

Dec. 15, 1970

OE GRANT NUMBER
ENDING DATE

-(Month, Year)

Dec: 15, 1971

- ANDS
12E9UESTE1

$ 78,398.00

Dec. 15, 1972 6 95140

202,274.00

Src419N C -- SCHOOL ENROLLMENT PROJECT PARTICIPATION
I

.Sch6O1 Enroll-.
richt' in-Geo

graphic Area
Served

IR.

Persons
' Served

Project

Additional
Persons .
Needing
Service'

PRE-
KINDn-
GARTEN

(1)i 4
Public
(2 Non-
Public'

(1).

Public
(2)Non-
Public
(3)NO,t

Enrolled
(1)

Pula
N

P V
( )Not.
Enrolled

2. TITAL NIPMER OF
PAPTICIPANTS BY PACE

to:figureS
-iven in item l.11- above)

,

DATA AND STAFF M

KINDER-
GARTEN' 1 2 3 4-6-7

BERS ENGAGED
STAFF MEMBERS
ENGAGED TR,IN-
SERVICE TRAIN

TOTALS:. /NC FOR PROJECADULT OTHER

WHITE
AMERICAN .OTHER
INDIAN . NON-WHITE , TOTALNEGRO

2,045 2 4 3,2 2,083

3TIRURAL/URBAN DISTRIBUTION OF PARTICIPANTS VED it TO B5111Ek1BY PROJECT

RURAL
- METROPOLITAN AREA -

F A- RM NON-FARM CENTRAL-tITY VON-CENTRAL-CITY OTHER URBAN

PARTICIPANTS_

PERCENT.OF TOTAL

4.

NIP:MEP, S MVP, . 25 25

Estimate the percent of children sprved from families whoa incdine is 1'
4

A. ;leeslees ' 7: 1(thier $2 000.00 °.
-------41:a25"kgwiffilmarmilli".
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n -- PERSON/F.4.. FOR AVAINISTRAITATION OF
c:ItEL PAID BY T1 III _FILMS

.

TYPE OF PAID
'REGULAR
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STAFF AMIGNED
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,--z----

. /

P:irt-Timd I.Equibv-alent

2

.

Run-51cm

NEW STAFF HIRLD
FOR PROJECT

-1Full-Time'
Part-Timn Fguival'en-..

C

'PERSONNEL
A. -.

.

Full-lime
1 '''"-r

Full-Time
4' . 5

A.!Administrationf
SunerviSion. -1. 1.0

,

..

,

1

1

.. __

P,iraprnfacginn
Pre-4:' der arten

4 -

-..-

-
.....;

*a
(1)

r
(9 Kindergarten - F. 4 4.0

'-

(3) Grades 1-6
. ..-

.
.

(4.) Grades 7-12-
. .

.
,

.

.

.

'(5) Other
.

C.

%

17ETechnkcians

Subject Matter
Speitalists (artist,
scientist, musician,
etc.)

.

.

-

,

,

,

- 1 _

.

. -

.30
-

..

...

.

(audio -

visuplOmputer -

s ec alists) -

-

A

,

, . .

A

.

. Thi

E. Pupil Personnel orkers%
(counselors, social 0-

workers 6 choloists)

.

.

.1
.

.

.10 , .
.

F. Medical and Psychiatric
Personnel

,

--...

/

. -

C. Researchers and
Evaluators, - . 4 1,

N
10 1 .

.

°

'Ci. Planners and -.

Develooers
' .

#

s

.

-A }

a, ,

r

. °
-

.

I.-

1

t'

Dissemi'nator's (writers,
.

public relations
personnel, eiclitoes) . e

,

. ,

.

. -
,

.

_..t
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II. NARRATIVE SECTION

. Restatement of the Abstra4t.

-51

, .
. ,,

1. f,

*:

.
-.. i .. J.

Early identification of learning needs in the area. of rotor , egf

4,

.
. '0development, auditory perception, visual perception and lanivage

development
.

and a propet,diagnosis and prescription for these areas -

-were identified as a major focus .in early childhood education as deter-
.. k

mined by the Planning Grant in Cooperative Educational Service Agency

No. 13'. How the school can meet the needs of the individual for maximum

intellectual growthf academic achievethent, and school adjilstmeneis now

. 4 ;
beitjAeve7,oped and evaluated in the Operational Grant.

By involving all audents entering kindergarten in a comprehedgiVe

-*greening prOgram, individual needs of .students are identified.. Prescrip.
i 4

tions determined by the identified needs are developed as a means of .

.
individualizing instruction. Extensive inserwice training sessions. Will

, -

be needed-f6r a team approach to effective diagnostic-prescriptive

instruction.

T he unique needs of the individual will be the primarY concern of

`'
the school. "Through identification of needs, prescriptive teaching, and

differentiat'd staffing, relevant instruction will enable thestudent" to-
'I

attain greater academic success, and'improved social and emotional

adjustment.
I

1
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Review o V 0 ect Develo ent

The model developed i

epy Beery'(1968) witb.s6the min

for the seelieniialization of

within.the program is always

VI

similar in many respects to' the one proposed
.

r variations. It provides ;'a broad basise
4

evelopmental skills-to that 1 child placed

'rking'toward terminal objectives.
.0.

ROGRAM MODEL
A

Symbolic ve
Target

Be aviors

V (Representational

-Re a
2-Numb
ton

e rea ing n ring acts sties.A
r .Concepts, Infoimation). Vocabulary,

.-=t Foimatien '

Leye : Auditory-Noor,
Auditor =Vocal, Visual-VoCal

IV (Integration Lev

Auditory Per-
ception,Dis-

. _

`I/ IKuditory
(sponSiveness

Auditory
Acuity

w .

V sual-Motors AudiVay-Motor,
-Vocgl Visual-Vocal!

Visu
cept
ctim

1 Per-
on Di!t-

nation

Visu 1.

Trac wing

Visua
Acuit

,

'There 'are four basic

Speech.
Grammar and
Structure

.verbali-

zationzation

!VocalActivatioW

Motor.

Coor.
Gross-Fin

to

°

3

.4
u

e

Bloody,

Awareness-

earning processdt (modalities) which n'ed

assessment,.the auditory and visual processes that provide'inpui of

information, and the.motpric d vocal modalities which are expressive

.

° - i

A . w 4,
processes. The levels noted n the model begin at LeVel I, which is , '

strictly a Linsory proficienc level and move4egeentially to level VE,

,r
ves of the program. Lei/01 I/ is an awareness-

1 4

which, are hierarchical object

responsiveheSa of sensorysti ulilevel.- Level III inVolves'perception of

1

incoming stimuli, organized in ernally so that it has meaning)and the

a

#

L

I

72.

I.
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ow,

coordination of processes at the expressive level.'

Level IV is somewhat unique bedause it ,focuses on the Integration

of'processeq. Often the main area of Alfficulty is of an integrative

f
natmri, Beery (1967). Few programs appear to take this fact into account...

.

when designing a scope and sequence..for childien: Level V, Repreaenia-

fional"Level, deals with conceptuali4ation, meMori_zation, and

eimuli. Level VI, Symbolic Level,' deals with related reading and :Amber

/ \condept-activities.

The basic:

. .

mt .

nets of the program are that %1) A child must have

,
basic processes de eloped to a certain level loeforybjectives such

re'ading, eta., can taught effectively and meaningfully. Pailure

' to, take into account developmenihl issues psulia in failure'and/or

nonmeaningfulrate learning-$.2) llete must be aniassessment of where the

.

redid is developenatiLy in, terms of learning functions and stages:

3) sOnce assessment htSbeen made, the educational progradShould provide
ft

as

S

-

growth id each of thr areas

to the 4permoq level.

.1

444

The screening

so that the child advan.6es, at his oran Tate,

SCREENING PROCEDURE 4 '
.

instrument begins assessment with dildren entering'
. ., ,; :

.
.

kindergarten, -With some revitlions.it Could 'easily provide screening at
. i

,
.

.

the three or four year okd level; dr-even.,fdr a Six year. old.entering
-44( d . , < .

--,. t
..

.

first grade. .Becaute of the age of the child and due to time considerations,

the:screening instrument begins With an
.

!
7

at'Level ITI:Perceptional Coordination.
"".1

of 1

assessment of `it'll entering children
.

Assessment, hen proceeds upwards

0
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or downwards (or terminrtes), 691* L:ev0. /II aepending*upofi the:child's

success (or lack se it).'''.'Theteefore-,' atter Level III heill either move
-

downward until fie meets succi,ss he meets difficulty:e

The'results are then profiled and given,to the classroom teachers who

begin instruction at the appropefate level. The screening, which'ib only

;t

A
f .).

a 20-to 25 minute assessient, is .not designed
.to be cilagnost*C nor

k-'1%. ,

categorical in nature.- There are other more complete rpsour es,available
r.. f

1

for those functions, if they becomenecessAry. It (the screkhing) onl

,

provides a starting point for the- teacher.

\ underassessment or.overassessment '(unlikely)'

sequenC0
! . \
accordingly because theeducational

.\

behavioral Objectives. .

". 1.

00 ,

If the 'screening provides an

the teacher can easily adjuit

is stated according_t

/

INDiVIMAIgIZED INSTWCTICN

PriOrvto the instructional phase of the program each teacher must '

have transferred screening inforpationita an. in

can be performed by aide or clerica', assistant,

idual'prOfile. 'This

'InstructiOSt>lne infomally with heavy emphasis on working
-

Independently, solving one's own problems, using equipment found, in the
* -

an-1111env-
iroument for selectivity aitdreedomj.) As

'aster work-indepensl ntly,i.learning centers ar0Set Ui'.---

-room and creating

children begin to

' 'Children are dtrectedby the teacher to a learning center, to an aide for

aeistance/or.assired to the teachir for all instructional period: ,

1.

activi.ties found in the learning centers or the small group actie
.

.

-8-

is

. t
are selected as presbriptions'from the Prescription Guide by, theeteachee

,

/



a

a
A,

. )
-and are mptche ach child's diagnosis. As'ipctivities withih the

-oh

centers are ,*mpleted, chilidren'are alloyed to select activities in

,

>0 s,

4
other centers according to theihinterest..

Each objective.in the program is behaiorally written to allow

the tedchec to post-test at anytime by observingchild'performahce on

$

an assigned activity.. Should the child npt be able to perform the

activity (cheoking first '...d see why the behavioral bbjective'was not
. . .

\ . .

----stet), additional prescriptions are asiignid. In the evl.,thechild
i

successfully performs the objective he continues with the post-test

47'----7
.4_, ... :,

of objectives %til he is unable to perform the next task.. srnstrvetioir
--,

then begins with the assignment of neAppropriate prccriptiona.:
..

, .,

. -. .

This procedure is repeated with each child ag ne moves from level to

ti

IL

level.
.

- Evaluation, Findings and Modifications
At

Evaluation sae defined in the Wiscdhsin Guidelines- -Title III,

E.S.E.A., is a systematic process of gathering the necessary data and

e

information upon which decisions can be made relative to the efficiency

and tthe effectiveness,of'the progrkat operaticn.
it

pp ,

The model used fo e _project evaluatilAis the EPIC Model
,

*

tEvaluativePrograms\for ovative,Curriculum). tachgoal of the
_ %

Operation Proposal is-listed, tollowedby the behavioral objective, 'V.
. -,, 4

4 . r -
, .

performance objectives, the process objectives, and results based-On

monitoring of the latter., .

get

1

p.

S



I
a

1._ Goal = To provide a cmpreheneive screening procedure that
. 7

will identify the specific needs oe7pre-kindergarten 'children

who. later encounter,difficulties.arljusti

situation.

A. Evaluation and Findings

Performance Objectives.

.At least 95% of all pupils
entering kindergarten will
be screened for progiam
Rartiolpaton as recorded
on the enrollment forms.

1'

F

g v the school

-10-

PrilzslObjectives

' Upon completion of the screen-
ing program the team leadei
will submit a list of partici-
pants to the proper school
authority.

By the,second week of the
school. year e4h district. will
reschedule for careening the
children whb were not screened.

.

ParentS will. become

'0 the Early Childhood,Project-
ky making up-At.:least'50% of
the screening 'team' as obsylred
by the project director.;

*v
By the 1st of March, 1972,
the prOjeCt'director will
present for adoption, by all
project school districts, a

\

. model designed td implement
the screening program.

Findings

/ r
.e.:g

The first class

,Prior to the screening the
'local coordinator will submit.
to the project director a
,list of people assigned xo .

screening responsibilities,
identifying parent participants.

py the 21st.of January, 1972, -
a consultant will review and
arrange the screening on the
basis of sequertial hierarchy
activities and present these '
to the project director.* ,

By the 15th of Febivary, 1972,
a rough draft.of the model

'will be pirdented to the steer-
ing committee by the project

- director, ,

t*

analysis report (Appendix A). submitted by

1
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2.

.,

r

the classroom teachers indicates that 97% of all project kinder-.
4

*garten children were screened prior to entering school. The

remaining children were screened by 616.aidesafter school began.

. . .The screening team was Composed of teachers, teacher aides,

parent volunteers and college students. The majority of the

4

summer screening was done by parent volunteers. In one instance

volunteers were responsible,for the whole screening program.

1

rent-orientation of,proqraprocedures was conducted by

tea hers and administrators during the, time the children were,

screened. Elementary students were used during"the summer as
a

guides to assist the pre- kindergartenersrto the respeCtive

screening stations. As an experiment, two,districts conducted

the screening during the first week oc school. The bulk of the
-..

screening in this instance was done by the classroom teacher in
V'

order that greater insight into each child's learning pattern

be obberved.

Table 1 is a breakdown Or the personnel assisting with

the screening. Note that Dodgeland and Ripon screened after

schdol began, therefore fewer volunteers were needed.

a

Tab%6 1

-Breakdown.of Screening Workers
Students

Ele;,Col.
Tchr.Par.Tchrs.Admin,
Aide Vol.

PPS/
Health

Beaver Dam 12 5- 14 1, 1 /. 3

Dodgeland ; 2 , r, 2 1

Fond du Lac 10 3 9 3 3 i 2*

Ripon .2 6 3 . 1 , 1
Watertown ', 12 1 41 5 4 2 1.

,

TOTALS 34 5 ' 8 64 14 fo 8

(Based on district reports)
Rarent involvement of summer screening.

4

s,

If

.1

(
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,

t

No

'

A

A rio:del4pr screening (Appendix B) has Teen completed,

/

-12-

This moael will assist districts to continue screening prffedures

once project funds are ended.

' B. Succets and Failures

/ (
. ,

'The screening progrim hreen widely receivedby botht,
teachers and parents. A. video( t pe of 'a child proceedir4

1, -
through-the screening .program bdcame an important tool 4A help-
ing parents understand the screening procedures. The range of,

studenti identified by the screeningohas been instrumental in

1, getting teacher to-individualize instruction. Screenin tinik

has bseh redu ed through ireening revisions: Pre-kindergarten '

screening is viewed as being imperative for ptoject implem4ita-

tion.' Revised correcting pro'cedures have provided for immediate

placement in the program.

C. Mookifications)

No major modifications are .being planned at this time:

However, screening items will be reviewed to determine2Lheir

'appropiiateness to specific. objectives.

2. Goal.- Assist educators in developing an effective diagnostic

and prescriptive apprOach to instruction which wi 1 enable them

to better meet the unique' needs of the,chil'd,

A. Evaluation and Findings

Performance Objectives

The staff will demonstrate
their understanding of the
diagnostic-prescriptive
approach by diagnosing and
listing a prescription in

\

Process Ok2lectinf

4 . ,
Each mon five project teachers%
4.11 be randomly selected-to
review five predetermined
student's matrixes and assign
to him/the appropriate prescription.'

i

i

4'1-

I
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1

1

a

,

7

behavioral taxies iR 3 of 4.)
situations pfepare,. Jyth6
-learning director.

1-

dea
S

.

As "a ,result of -te4iewing each -
teacher's., prescripticini,. the
project direct r-.will coMpile-`,
.11 report refle ting the selec-
tion of "presc iptione add.
report to the 13koject cemumittee
art their morliddy meeting.

'3

Each teacher 'involved in the
prbject will iplement'a
diagnostic add prescriptive- .
Approach to, eet the heeds of
individual children as seen
by examination of 'the daily.
lesson plans' and/or cumula-

- dive folder' and iddividual ,
profiles,

By Useful* 16, 1971, all .
project kindergarten teacher
will depUiletrate their under

standing of project procedure
on the rests of review of .

their first bf four quarterly
reports, class Anallisis. and
Pupil 'matrix, to, the Advieory
Committee for ahalysie.

r

t

. ti

Each month five pioject to
will be.' randomly selected
submitifive samples of plipi
metrixes reflecting pro-grese

'-)towacd A prescribed goal.
. (-

Sy March, 1972, indiv,idua/Lsa-*
tiora via the prescriptive'
approach wiX1 be observable fs
defined Its follows in at least
90% of the classrooms, 0

a

. y
4

At the end pf eacihquirter all
-

project-teachers will review
. each student'awprofile listed

or the claws analysis sheer
d forward it to,,,the project

.4irectq

Aszi result of reviewing a
rendbm ,stimple4bf the claws
profiled' on the analysis sheet,
the project director will cow..
Mlle a report reflecting new
'Ascriptions._

A, ',At the e each week the
teachei aides wi 1 compile a
list of prescriptions completed
and not completed for. each .

student-and submit the list tp
the ,teacher. 1

.4eh day the leather will'
schedule, fort not less than
20 \eiptiteii, a Wriety of
studanty aCtimfitiesAdeptable ,to
individual and smdl group

4

I'

a

,

5
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. .

1) Children are meeting their
performance objectives
individually.

2) Teacher and aide are freely
moving from one child to
another observing, talking,,
assisting them, etc. .

3) Learning'centers 'in at
lelisttwo areas (motorie.I''
visual, auditory,. language)

are-operative. .

,4) A variety of learning
material and equipc*It are
-1seing,used by the st dents..

u)

Js

A

Findings

I

.

44

.4

19Utilisation and assign to him-
an appropriate

4
qtivity.

The teacher an aide will move
c'" about observiand assisting

students during the period
.of directed act4vities and
record t4e stIldenl's progress

,-
towards the stated prescription.

,. . .

4
By the 15th of Jafiusry, 1972,
the project director will
develop a sli.de presentation 'of
a. model cleissrooth and present

it to'prbject teachers.

r
.

'.'
By the list ,oft February, .1972 .

each project teacher will have '

V'reviewed a moae4 of learn n
center and selected activitie 46'
appropriate to onp of the four
areas.

/

By the 211t .of Februitry, 1972,
the project direcorwill
Present Video.taPe-recordings.
df volunteer classrooms to
match with thirprevious model.

. -

16

Themodel selected to bring together each
3

project;

el.

aspect of the
, . C

sc6ening,(indi44ual profilla and prescriptive approach
.

°

can best be seen in diWgram found in Appendix G. Once this
I

model was develope0 monitoring of the activities was'completed

at a variety of time-and program intervals,
?

.

Table 2 reflects a periodioalaMPling.of project teachers

4 i .

asked to reportokfive predetermined pupil matrixes.: Nble

teachers appjbpriately matched prescriptions with the diagnosis
1

for evry' student they reported on. ve embers appropriately

matched prescriptions with diagnosis

to

al: But one'of their

p.
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7
: .

s I.
8

..'

.
:

.students. One teacher Missed the goal dfthewterciie in

\A

,,
each instance.

Table
,

Instruction Relatedito niatignosis

Ell I
.

. , . . "

1 111 4 611801O

5 5

ii

191 3

111130LE
R 5 5 5 55I 5 5 5

pprdp:-

prAsc. 5 El 5 MI5 ffill 4 IP

-11

t

4

-,

Five studentslwere identified by the project director . ,

4
.

V\.
on thre occasions requesting the teacher select

,

appro te prescriptions as seen in Table 3. In each report.
.

-,

e at least 75%.of,the prescriptions were appropriate.

Table 3 '

Percentiof TeaChers-Using.
Appropriate Prescri tions Q1166

1 .

4propriate' .

Prescriptions . 94% 75%

'1,

.N
88%

. .

f . 44,

i ' t
.0"

1
.Class analy4s reports were Also submittedr by thproject

A
teachers three times.durtng the School year'to indttate their -

.

uriderstanding'of a diagndstic-prescriptive approach. The gtaph .

8

.

8, ( \r .-4V" ,below devonstratei theteacners growth ttard their, understanding.
-

, a- ..4
) As project efforts: continued teachers mqved in the

1
.) ,

,direction of prdject objectfites' more and_more. Table'04,.which 1
. .

, 1

.

1. f
1

again reflects a pekodic sampling4.shows teachers utilizing the
8

Prescription Guide more frequently; teachers increased assignment

M

a

t

S
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4

tP- /
of prescriptions according to needs, teachers more frequently

_
used areas -of strengths through which needs were met and
.

fiAall;eachers lass frequentli, used the.middle op the line

.1

-16-
/

approach.,

Table 4

Teactler Understanding of
Dia ostic-Pres ri tive*A.roach

1

4

Key: UtilizAVPrescription Guide

4 -- Prescribed using , i

:'.Presdribed Using.Strengths
t

Ili
,

i
r c

4,

Draucaqic changes in teacher\behavior occurred between'
. .

. /
/

-./the fall of 1971 and spring of 1972 as indicated in Tablqii5
),,\

\
.

And 6.
1

A

%

1
.

w

a

r".

I

4

6

a
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I

4

JI

:11\

Table'5

4 'Ikdividualized Instruction
.via Prescri tive Approach

. , -

'Spring
1972 1 0 100 96 96 1-00 100 96 85 96 96

FalL
,

4971, -0,100 65 37 20 100 12 0 50,abcdefg.h,ij
Dia. osis Ind. Presc. Classroom '

t:,

key: it) Ailizilig bavkground
.

information.
b) Uti1ping screening profile. '

c) Instructional aides. 4

d) Prescription Guide.
e) Manipulative devices.

4
s

.

,,f):Small group instruation. .

g) Tutor or-individual instruction.; -
- ,

h) Directionssmall steps.
i) Aides assigned.to,mall groups..

...

11

) Learning Centers... ri. ..

, . ,

a

11

Table 6

,Classioom,;Observation of .Movement
Toward IndiOidualized Instruciion.

, . % % %

March . E .

'072..

November
72 75 , 82 75

1971 k6 60 - 25,

a b Id ..

Key: a) Children meeting perfdrmance objectives.
b) teacher and aide freely

8
moving. '

K. c) Learning centers'acivd.
d) AVariety of materials.

t

B. Success and Failures 0

Based on the iindings'it must be concluded.that projecp.

)

-17-

1

...

teachers understandktbe project model'and have made great str/des
,

)
.

. .

towards diagnotitic-prescripLve instruction. Significant

ma,
1

K
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products have as a result been developed and implementeoh,

These are: an individual record keeping system;
a chart of hierarchically sequenced objectives;
a revised Prescription Guide;
a slide presentation destribingAhe project:.
and a video tape of classroom activities. '

.

Modifications
. I

Now that'the.project piocedures baye beeh.utilised and,

teachersfeel comfortable in the project, slight. changes in

inservice will be made. 'Instead of focusing on 'the program
.-;

model, a more sophisticated review of learning centers and ,
.

.

. .
. .. . . -

Self-directed material will be stressed. More dse of video
A

itaping',of,project classrooms will be urged in order that
;-

teachers will
dr

self- evaluate their. own progress.

-la-

3. Goal - To assist teachers in a continuing prograz9 of moteric,

auditory, visual and language development beginning at, kindergarten

through second grade.

A. Evaluation and POdings

Performance Objectives

The continuation of the proj-
ect by first grade teachers
will be demongfrated by form-
ing a. planning committee of,
at least; one.first grade
teacher erom each partici-.
Tating school district who; .

?will activelYtkartidipate in.,
a yeek of planang during the,
1971-72 school year.

Process Objectives

By the'20th of, January, 1972,
the first grade teachers of

+ Rroject schools will attend a
meeting concerning project
'goals and objectives, and form
i committee to implement the.
%same. ,

. The firm grade coemittee will;
.by the first of Airil,
present a plin for project
continuation to aa.l project
schools to implement the project
at the first grade level.



Date
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Findings

The first grade committee composed, of one'repFesentative

from each district met to review project activities. A pre-

test of first grade students in a small number of classrooms

,was conducted in September. 1972. 4 .

The plan for involving first grade students has been

reviewed and is reedy fonmplementation.

'Spring 1972

August ' 1972

r'!e'''

eptember 1972.'

PLAN TO IMPLEMENT THE PROJECT
AT THE FIRST GRADE LEvE.

September 1972

October 1972 - January 973

February 1973 - April 1973

August .1973

S. Success and Failures

Select planning committee.

Involve first grade teachers
in-the fall insnrvice

Select volunteers for pilot program

I

Pre'-test pilot classes

1Program devel pment - Develop hierarchical
objectives

I /
Develo' prescriptions

Implement project at first grade leve

The time and staff needed, to involve all first grade

''. teachers receiving students from project kindergartens is beyond

the capability of present project staff, therefore, we haVe not
4

been able to involve the large number of first grade classes c .



.1

1

a-

k

indicated in the.obje
,

volunteer first grade

tive. We'have askedand received some

agers to beg .n experimenting with

in the record keeping systein will, allowthe project. A change

. 1

more teachers to foll

sib. Modifizationa

For the 1072-73

have to expand...the grog

to Continue with the p
C 7.

4
will have,to be incorpo

through on the project next year..

-20-

)

schodl term a first grrade comidittee will
a,

pf hierarchical objectives in order

gram at the first .grade level. This.

ated in the district's own 4Aservice
a.

-procOm if it,is to be pmpleted for the following schOok year.
...I

:' (

.

Records of present project Student&must be transferred
e

systematically to tlie first.grade teacher to eliminate the pre-
,

testing tione ce-Ja pilot basis (this year.
PS

4, . Goal. - To facil tate,a team approach to the instructional

4

processdimplementing teacher change necessary to meet the individual
ay

"needs of children. -

A. Evaluation and.Findirigs

Performance Objectives

The team approith, ill be
,:

demonstnated by h ving the
teacher include'at least two
additional staff members,
including a tea 41r aide, 4
the planning of an activity
as recorded-ink-the-dilly-
lesson plan.',/

The aide will be included in
planning/Of-at least two

activities and/or
preecriPtioni as,'recorded on
-the report-'of aide activities'.

0.0 %

Process Objectives a- ,

Once eaOh month the teacher
aide will compile a list of
daily'actiirities and submit

. them to the project director.



The parc. !lip. be called
upon at twice during the
school yeav to assist in plan-
ning pupil activities to be
carried out at home.

MeMbersiof the eddbational '
team wi/1 review their o
role throUgh.small gioup7v 4.

discussion and correctly
identify their duties in;.'
50-80% ofthe situations.
presented to them.

Finding's

By October l.of each school
year the teacher and parent
will have prepared and place.',

on file a list of pupil attivi-
.ties which can be carried on
at home.

At three intervals throughout
toe year the project director
will take randoT samples of
iteachars and aides.and havc
them identify ardee ofrespon-
sibility on a quetioanaire.

.1,
. .

.
Table 7 reflecii Monthly'reportron activities performed

-'4
by teacher ides. Activities of,the aides remainieconstant

4 , ,

throu4houi-the year. The inservice conducted with teachers and

aides lealt, with activities which aides sho4ld perf&M. The

A.a

aide's primary responsibility, as indiOated y fne)7itable, is to

-
_rici

1

directly with project children.
...

1

Teamwork.betweer tetchers and parents has been beneficial
i. ,, .

.

to children. A printout of suggestions for parent-child
-k .....,

-

activities -(see Appendix C3liN441parents hpd
:

teachers an oppo
. ,-

\
", -\..

-funity to jointly planifor activities to assisf'the child at h
;.

, .

Table 7

tActivitiaI performed by teacher aide
February

1972'
JaJanuary

1972
November

1971-

58%
.

3 '58% ,

,

, '

52%

'

,

', .;*35% .

--

PI',

38%

7%

8%
,

. 10%

Activiti.es

Working
directly
with
pupils

Clerical
activities
freeing
worker

Planning
teather
and
aide

,

t



'
B. Success

4

and. Failuies 0'
.

The tea er, aide program has been very successful. Aidg

have in many cases exhibited special talents which enhAnce
at

classrooniexperiences. Parents have shown much enthUsiaim.

'and support of the program.

6
. At this point We have not been able to involve social

workers ingwychologistsin all the districts'es

planned.

C . Modificatioils
. .

.10 .

I

4

2

,

t

M e emphasis will be pla 4 on.invoftrilig the printiPal;

4
sin.pro'j7t activities in order to ssist su port'projeco,..-'

- participants.

EN, o

&
. .

Several 'districts are continuing a.portion of the aide

\
,

program with local jund's,: however, due o budget iemands

volunteer.aides will be utilized in ther districts to repface
- ..- .,

5.
.

and

Paid aides...

gilreltommendation

parent coordinatord will

of the onsite report !see Appindix D),-

be appoiriteh in,eacb dtptilict to -

assist teachers in orgauiziliq ank-disseminatin4 projcct

activitiee.

.1

4"

Goal - To involvevarents in 'the early identification process4 .

:444.

the instructional theory and procedures through active

4pautiCipation in the progr .

,
I ,-"D

A. Evaluation Ahd Finding I, , y

\ ' !%

Verformance Objectives' f . Process Objectives` .4

oc!

parents pill participate in 7-
', During -t4 firsC week of sohoolli

the Early ChIllhood,Project project teachers will inform i...

- , I )
.c, % 0 .

...
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rg.

by visiting school at least
twice during a semester and
parent-teacher conferences
eas recorded by the classro9m
teacher.

Within the fiist week of the
1972-73 school, year, 90%'of
the parents who have had
their children screened will
demonstrate their knowledge
of the EaKly Childhood Project
as recorded on a parent survey
checklist.

Parents will come involved
in the Early ildhood Project
by making up at, least 50% of
the screening tear; as obgerved
by the project director.

Findings

;23-

parents Of project goals and
objectiveq, and present pre-
scriptions to parentswhich
can be carried out at home.

By the end of the third q,%arter
of the school year teachers
will have'reported at least
once to parents, on. the progress
of their children towards termi-
nal objective's.

Prior to the screening the -

local coordinator will submit
to the project director a
list of people assigned-to
screening responsibilities,
iddntifying parent participants.

/

. .

.

A large number of parents were involved in the screening

process [see Table 1, pagellY. Each child appearing at the

.*preschool screening was accom2anied by.a parent. At this time

program and screening procedures were reviewed. Parent- teacher

conferences were held to suggest activities parents could

* perform to assist their child. "Suggestions for Parent-Child

Activities" (see Appendix C) is being used by some classroom
.'

teachers as a means of reference.

A -survey of 22 project teachers'revealed that a total ...if
_

88 conferences'were held or an average of fodr scheduled parent
I- 4

conferences per y1ear.
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6.

B. Success and Failures

Parent involvemeht in the screening has been most

effective; in most instances schools have become deRendent on

their assistance. Parents have not been involved in the

instructional. program as volunteers at this point. Mere has,
.

however, been ymich support expressed for the program.

C. ModificetiOls
,

A major effort will be. made to follow up on the

recommendation madecby the on -site committee .(see Appendix D)

tg involve more parents in the program as volunteers. Three

districts have already begunmoving in this direction.

Goal - To assist students attainint greater acaiemic

buccess,'a better self - concept, and

adjustment.

A. EvaluatiCn and Findings

(

Performance Objeceives

Kindergfrten.children will
show improvement in each of
the four learning areas as
measured by the post
criterion test.

After having the opportunity
to participate in the motor
develoment,activfties, kin-
dergarten st,dents, identified.
as having iteed,in this area,
willaimprovisotheir coordina-

otion to the degree thlt at
least 90% can successfully

improved social,and emot

Process Objectives

oral

-2 4-

Durim/-themonth oflifey.a
random sample of kindergarten
-Children will be given a
post criterion test by, the
learning director and/or
teacher.on items corresponding
to their prescriptions for the
purpose of measuring growth
toward the terminal objectives.

EL*

Upon completion of motoric
prescriptions, a random sample
or children will be diiected
through a teacher aide. A. -

checklist of performance= will\
be placed in the child's folder.



4'

L

debcaStrateilll seven attri-
but.f.rs of movement on a

teacher made obstacle course.

c etdination-
agility
strength
flexibility
speed
balance
endurance

The andergarten students
receiving assistance in any
of the four areas will score
three or above on a five
point scale of four items,
self-concept questionnaire.

Comparison groups will under-
go blocking procedures in
!order to differentiate the
effects of the treatment on
the lower extreme, middle
range and upper extreme of
the gain scores distribution
as compared with pretest
scores. (p4;.10)

The difference in learning
behavior between two groups
of pupils will be tested for
direct effect of prescriptive
learning treatment with
analysis of covariance
techniques. Achievement gain
scores in the first grade -

being the variate and the
perceptual gain scores as the
covariate. (p (.10)

/

-25-

F

Each quarter the teacher will
select five students with
five or more areas of weakness,
administer the self-concept

'questionnaire, and adjust the
school environment as needed.

-At .the end of the school year
ten experimental students from
'the lovi, middle anq high levels,
and ten control students from'

-each of the same levels will be
compared on a criterion perfor-
mance test to determine the
difference between groups.

Method:4 Identify one classroom
taught in the project and sample
(at random) five boys and five'
girls.

Identify one non-project
classroom and identify five boys
and five girls (a random).

Administer the screening
device asa post-test. Do a
frequency count of tests passed
to determine a score for each
individual.

Do a "t" test for
'independent sample comparing
group means and variances.
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4

.41

Findings .L

On the post-criterion test administered by the learning
S

,host- criterion

project pupils scored significantly better (1;0(.05)

than did non-project students. Table 8 Contains the vital

statistics. 1

4

Table 8 r
.

Comparison of Project and Non-project
Students on Post-triterion Tests`

May 1972
, N Man s t

Projec

Non-project

10

lb

13.3
.

11.2

1.95

1.72

.

2.42

-

<.05

Post motoric evaluation, Table 9," indicates thy following:

Table 9

Post-test on Motoric Activities
N -25 .. .'

,!.

Activity_ 1

*

%-SucOessful 88% 64% 88% 20%

Activity 1 88% oUthe
)

students re able to hop
successfully

'Activity 2 - 84% of the students were able to skip
successfully on alternate feet

Activity 3 - 64% of the students were able.to perform
balance beam activities. successfully

Activity 4 - 88% of the students were Able to bounce
and catch a ball successfully

Activity 5 - 20% of the studen were able to perform
fine motor, draw activities success-

ti
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When comparing experimental pupils from high, middle

and low levels (Table10), data suggests no significant

difference between students of high and middle le'vel. As
.

might be expected students from the low level differed sig-

nificantlOpe,..05) from. thbse in the upper level.

Table 10

Test Results on
Metropolitan Readiness Tests

Comparing Students With Varying
Number of Needs

Group N . Total
Mean

s t
, i.

p

0 needs 10 78.40 6.04
, .1049 N.S.D.

2-3 needs 10 78.80 9.71

45.81 ..4..05

7-10, needs 110 51.80 10.01

I

Table 11 speaks to the difference between project

non-project students owcomparison of Metropolitan Readiness

spores and Table 12 views the increase of class mean scores'
0

over a three year period based on the Metropolitan. Project

students scored significantly better (p (.05) on the

Metropolitan than did non-project students. Project students'

.mean scores on the Metropolitan increased over a three year
los

41%

period.

Table 11

&mparisoWdf Project and Non-project
d

r Students on the
Metropolitan Readiness Test May 1972

o. Mean' 1_2_
Project 50 69.94 10.92 3.17

.05

Non -prof.29 61.58 14 86

-27-



Table 12

70

69
68
67

66
65
64
63
62

61

60

(65.4)

(67.4)

(69.4)

1970 1971 1972

ti

Graph of Total Metropolitan Test
Score results for a random sample
of males and females in five ran-
donly selected project classrOoms.

B. Success and Failures

.Project students do better when either the screening

instrument or the Metropolitan Rqadiness'Test is used as the

criterion. Metropolitan Test scores have improved perceptibly

(but not significantly) from the date of the inception ofthe

proj:. 4

Students with fewer diagnosed weaknesses do better titian
4

students with more diagnosed weaknesses when the Metropolitan

Readiness score is the criterion.

C. Modifications

Due to the difficalty in measurlpg self- concepts at the

kindergarten level we will not test pupils growth in self -

concepts.

0

da

-28-
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411,
Description of additional educational needs and the

educational objectives which will focus on these needs

that'are anticipated in the next projectjeriod.

'Vroject activities as they pertaih to students and teachers will

remain similar to the activities conducted in the previous year, however,

a.

more eilLasis will-be placed on self- monitoring procedures by teachers

-29-

and districts to maintain prot3ress toward program, goals and objectives.

Much emphasis must be placed on the development of hierarchical objeOtives

ve
for grade one. This would be considered an extension of Level I

.through Level IV deVeloped bi the k rgarten teachers.

This being the final year f the project it is imperative that

tho project with its record Of su ees be continued after Federal funds

have ended. To assure the later, the following activites suggested by

the On-Site Evaluation will be pursued.

- -An effort will be made to develop better teacher and

parent communications related to classrobm goals and

activities. The possibility of a handbook was discussed ,

to assist in-bridging this gap.

- -Each district will identify some parent committee or

group to disseminate project goals and activities. Example:

PTA AdvisoryCouncil o r local PTA units.

- -A concerted effort to involve elementary principals will be ,*

made beginning with a special meeting for all,elementaiy

principals.

r,



°--The committee administrator will also be the local coordinatiqr

tel continue project activities' after Federal funds end. Slides

or film deveioped in the project will provide assistance.

--Hews releases forwarded by the project directorto

local coordinator for publishing in the local paper as a means

of casseminatioli.

--A variety of aide assistance will be avatlable to teachers,

these will include paid aides, volunteers or student aides.

Eich.district will decide on the avenue to pursue.

--A survey of test -instruments uexid by each district was conducted

to gather data to measure project impact.

A pre -test of selected first grade claises with the project

instrument will be conducted early in September. Present testa

given:

Beaver Dam
Dodgeland
Ripon
Watertown

been us

--Video tapes and

First Grade
Metropolitan (Spring)
Metropolitan (Spring)
Stanford (Fall)

Stanford (Spring)

JSecond Grade
eMetropolitan (Mid-Year)

' Metropolitan (Spring)
Stanford (Fall)

slides will be available to all projictteachers

to assist them in utilising learning centers. First grade teachers

,will be included.
fre

Discuss activities tot* followed to achieve

the Objaptives of the next project period.

Describe the evaluation procedures for evaluation.

The EPIC (Evaluative Programs for Innovative Curriculh Mocel has

to complete'Item E. and Item F of the Continutition format.

4
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p
 
w
i
l
l
 
b
e
 
h
e
l
d
 
a
n
d
 
e
a
c
h
 
'
t
e
a
c
h
e
r
 
w
i
l
l

d
i
s
p
l
a
y
 
e
x
a
m
p
l
e
s
 
o
f
 
s
e
l
f
-
i
n
s
t
r
u
c
t
i
o
n
a
l
 
m
a
t
e
r
i
a
l
s
.



G
o
a
l
 
2
 
c
o
n
t
i
n
u
e
d

B
y
 
J
u
l
y
.
3
1
,
 
1
9
7
3
,
 
t
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
 
w
i
l
l

S
u
b
m
i
t
 
t
h
e
 
r
e
v
i
s
e
d
 
P
r
e
s
c
r
i
p
t
i
o
n
 
G
u
i
d
e
 
t
o
 
s
p
r
i
n
t
e
r

S
o
r
 
f
i
n
a
l
 
p
u
b
l
i
c
a
t
i
o
n
.

c

A

m
o,

T
e
a
c
h
e
r
s
 
w
i
l
l
 
m
a
k
e
 
n
o
t
a
t
i
o
n
s
 
a
n
d
 
s
u
g
g
e
s
t
i
n
s
 
f
o
r

r
e
v
i
s
i
o
n
s
 
i
n
,
 
t
h
e
 
P
r
e
s
c
r
i
p
t
i
o
n
 
G
u
i
d
e
 
t
h
r
o
u
g
h
o
t
i
l
 
t
h
e

y
e
a
r
 
a
n
d
 
s
u
b
m
i
t
 
'
t
h
e
m
 
t
o
 
t
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
 
a
t
 
t
h
e

c
o
n
c
l
u
s
i
o
n
.
o
f
 
t
h
e
 
s
c
h
o
o
l
 
y
e
a
r
.
'

.

D
u
r
i
n
g
 
J
u
n
e
 
a
n
d
 
J
u
l
y
,
 
1
9
7
3
,
 
t
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r

w
i
l
l
 
c
o
m
p
i
l
e
 
n
o
t
a
t
i
o
n
s
 
m
a
d
e
 
b
y
 
t
e
a
c
h
e
r
s
 
a
n
d
 
m
a
k
e
 
t
h
e

n
e
c
e
s
s
a
r
y
 
r
e
v
i
s
i
o
n
s
 
i
n
 
t
h
e
 
P
r
e
s
4
i
p
t
i
d
d
-
G
u
i
d
e
.



4
o
a
1
 
3
:

T
o
 
a
s
s
i
s
t
 
t
e
a
c
h
e
t
s
 
i
n
 
a
 
c
o
n
t
i
n
u
i
n
g
 
p
r
o
g
r
a
m
 
o
f
 
m
o
t
o
r
i
c
,
 
a
u
d
i
t
o
r
y
,
 
v
i
s
u
a
l
 
a
n
d
 
l
a
n
g
u
a
g
e
 
d
e
v
e
l
o
p
m
e
n
t
-

b
e
g
i
n
n
i
n
g
 
a
t
 
k
i
n
d
e
r
g
a
r
t
e
n
,
t
h
r
o
p
g
h
 
s
e
c
o
n
d
 
g
r
a
t
e
.

-
-
-

P
e
r
f
o
r
m
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s

B
y
 
M
a
r
c
h
 
1
 
t
h
e
 
f
i
r
s
t
 
g
r
a
d
e
 
p
l
a
n
n
i
n
g
 
c
o
m
m
i
t
t
e
e
 
w
i
l
l

c
o
m
p
l
e
t
e
 
a
 
l
i
s
t
 
o
f
 
o
b
j
e
c
t
i
v
e
s
 
i
n
 
h
i
e
r
a
r
c
h
i
c
a
l
 
o
r
d
e
r

a
n
d
 
s
u
b
m
i
t
 
t
h
e
M

t
o
i
t
h
e

s
t
e
e
r
i
n
g
 
c
o
m
m
i
t
t
e
e
 
f
o
r

'

a
d
o
p
t
i
o
n
.

c

/

B
y
,
 
p
r
i
l
 
1
5
 
i
n
d
i
v
i
d
u
a
l
i
z
a
t
i
o
n
 
v
i
a
 
t
h
e
 
p
r
e
s
c
r
i
p
t
i
v
e
 
-

a
p
p
r
o
a
c
h
 
w
i
l
l
 
b
e
 
o
b
s
e
r
v
a
b
l
e
 
a
s
 
d
e
f
i
n
e
d
 
i
n
 
s
e
l
e
c
t
e
d

'
p
i
l
o
t
 
c
l
a
s
s
r
o
o
m
s
.

1
.

C
h
i
l
d
r
e
n
 
a
r
e
m
e
e
t
i
n
g
 
t
h
e
i
r
 
p
e
r
f
o
r
m
a
n
c
e

o
b
j
e
c
t
i
v
e
s
 
i
n
d
i
v
i
c
l
u
a
l
l
y
r

2
.

L
e
a
r
n
i
n
g
 
c
e
n
t
e
r
s
 
i
n
 
a
t
 
l
e
a
s
t
 
t
w
o
)
a
r
e
a
s

,
a
r
e
 
o
p
e
r
a
t
i
v
e
.

3
.

A
 
v
a
r
i
e
t
y
 
o
f
 
l
e
a
r
n
i
n
g
 
m
a
t
e
r
i
a
l
 
a
n
d
 
e
q
u
i
p
 
-

'
.
l
e
n
t
 
a
r
e
 
b
e
i
n
g
 
u
s
e
d
 
b
y
 
t
h
e
 
s
t
u
d
e
n
t
s
.

B
e
g
i
n
n
i
n
g
 
w
i
t
h
 
t
h
e
 
f
a
l
l
 
1
l
 
7
3
)
 
s
c
h
o
o
l
 
t
e
r
m
,
 
f
i
r
s
t

g
r
a
d
e
-
t
e
a
c
h
e
r
s
 
w
i
l
l
 
c
o
n
t
i
n
u
e
 
i
n
s
t
r
u
c
t
i
o
n
 
w
i
t
h
 
t
h
e

a
p
p
r
o
p
r
i
a
t
e
 
4
n
s
t
r
u
c
t
i
o
n
a
l
 
o
b
j
e
c
t
i
v
e
 
f
o
r
 
e
a
c
h
 
c
h
i
l
d
.

u
.
0
.

5

10
ft

P
r
o
c
e
s
s
 
O
b
j
e
c
t
i
v
e
s

T
h
l
t
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
 
a
n
d
/
o
r
 
l
e
a
r
n
i
n
g
d
i
r
e
c
t
o
r
 
w
i
l
l

c
o
n
d
u
c
t
 
a
t
 
l
e
a
s
t
 
t
h
r
e
e
 
m
e
e
t
i
n
g
s
 
f
o
r
 
t
h
e
 
p
u
r
e
a
s
e
i
o
f

w
r
i
t
i
n
g
 
a
n
d
 
s
e
q
u
e
n
c
i
n
g
 
h
i
e
r
a
r
c
h
i
c
a
l
 
o
b
j
e
c
t
i
v
e
s
.
r

B
e
g
i
n
n
i
n
g
 
D
e
c
e
m
b
e
r
 
1
 
t
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
a
i
w
i
l
l
-
d
i
r
e
c
t
*
"
"

.
n
e
c
e
s
s
a
r
y
 
m
e
e
t
i
n
g
s
 
u
s
i
n
g
-
s
l
i
d
e
s
,
 
v
i
d
e
t
o
 
t
a
p
e
s
 
a
n
d
 
f
i
l
m
s
"

t
o
 
t
e
a
c
h
e
r
s
 
d
a
c
e
m
p
l
i
f
y
i
n
g
 
p
r
o
g
r
a
m
 
o
u
t
a
i
m
e
s
.

B
e
g
i
n
n
i
n
g
 
J
a
n
u
a
r
y
 
1
5
 
f
i
r
s
t
 
g
r
a
d
e
 
t
e
a
c
h
e
r
s
 
w
i
l
l
 
v
i
s
i
t

`
,
k
i
n
d
e
r
g
a
r
t
e
n
 
c
l
a
s
s
r
o
o
m
s
 
f
o
r
,
 
t
h
e
r
t
p
u
r
p
o
*
 
o
f
 
o
b
s
e
r
v
i
n
g

-

'
i
n
d
i
v
i
d
u
a
l
i
z
e
d
i
n
s
t
r
u
c
t
i
o
n
 
v
i
a
 
l
e
a
r
n
i
n
g
 
c
e
n
t
e
r
s
.

.

I
n
 
J
u
n
e
,
 
1
9
7
3
,
 
r
e
c
o
r
d
s
 
i
n
d
i
c
a
t
i
n
g
 
e
a
c
h
 
c
h
i
l
d
'
s
 
r
e
c
o
r
d

o
f
 
m
o
v
e
m
e
n
t
 
t
h
r
o
u
g
h
 
t
h
e
 
p
r
o
g
r
a
m
 
w
i
l
l
 
b
e
 
f
o
r
w
a
r
d
e
d
 
b
y

t
h
e
 
k
i
n
d
i
t
r
g
a
r
t
e
n
 
t
e
i
c
k
i
e
r
s
 
t
o
 
t
h
e
 
f
i
r
s
t
 
g
r
a
d
e
 
t
e
a
c
h
e
r
s
.

-

A

e

I

,



G
o
a
l
 
4
:

T
o
 
f
a
c
i
l
i
t
a
t
e
 
a
 
t
e
a
m
 
a
p
p
p
A
c
h
 
t
o
 
t
h
e
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
p
r
o
c
e
s
s
 
i
m
p
l
e
m
e
n
t
i
n
g
 
t
e
a
c
h
e
r
 
c
h
a
n
g
e
 
n
e
c
e
s
s
a
r
y
-
t
o

m
e
e
t
 
t
h
e
 
i
n
d
i
v
i
d
u
a
l
 
n
e
e
d
s
 
o
t
c
h
i
l
d
r
e
n
.

P
e
r
f
o
r
m
a
n
c
e
 
O
b
j
e
c
t
i
f
i
e
s

T
h
e
 
a
i
d
e
 
w
i
l
l
 
b
e
 
i
n
c
l
u
d
e
d
 
i
n
'
p
l
a
n
n
i
n
g
 
o
f
 
a
t
 
l
e
h
s
t

t
w
o
 
d
a
i
l
y
 
a
c
t
i
v
i
t
i
e
s
 
a
n
d
/
o
r
 
p
r
e
s
c
r
i
p
t
i
o
n
s
 
a
s
 
r
e
c
o
r
d
e
d

o
n
 
t
h
e
 
r
e
p
o
r
t
 
o
f
 
a
i
d
e
 
a
c
t
i
v
i
t
i
e
s
.

D
u
r
i
n
g
 
t
h
e
 
s
c
h
o
o
l
 
y
e
a
r
 
p
a
r
e
n
t
s
 
w
i
l
l
 
b
e
 
c
a
l
l
e
d
 
u
p
o
n
,

a
t
 
l
e
a
s
t
 
t
w
i
c
e
,
 
t
o
 
a
s
s
i
s
t
 
w
i
t
h
 
i
n
s
t
r
u
c
t
i
o
n
a
l

6
a
c
t
i
v
i
t
i
e
s
 
t
o
 
b
e
 
c
o
m
p
l
e
t
e
d
 
a
t
 
h
o
m
e
.

(
B
y
 
t
h
e
 
e
n
a
'
o
f
 
t
h
e
 
s
c
h
o
o
l
 
y
e
a
r
 
t
h
e
 
p
r
i
n
c
i
p
a
l
 
w
i
l
l

l
i
m
e
 
v
i
s
i
t
e
d
 
e
a
c
h
 
o
f
 
h
i
s
 
p
r
o
j
e
c
t
 
c
l
a
s
s
r
o
o
m
s
 
a
t

l
e
a
s
t
 
t
h
r
e
e
 
t
i
m
e
s
 
a
n
d
 
r
e
c
o
r
d
e
d
,
h
i
s
 
o
b
s
e
r
v
a
t
i
o
n
s
.

%

O
n
 
D
e
d
e
m
b
e
r
1
5
,
 
1
9
7
3
,
 
t
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
 
w
i
l
l

m
a
k
e
,
 
a
v
a
i
l
a
b
l
e
 
t
o
 
a
l
l
 
p
a
r
t
i
c
i
p
a
t
i
n
g
 
d
i
i
t
r
i
c
t
s
 
a

h
a
n
d
b
o
o
k
 
o
f
 
g
u
i
d
b
l
i
n
e
s
 
t
o
 
a
s
s
i
s
t
 
t
e
a
c
h
e
r
s
 
a
n
d

a
i
d
e
s
 
i
n
,
d
e
v
e
l
o
p
i
n
g
'
 
a
n
d
 
m
a
i
n
t
a
i
n
i
n
g
,
t
h
e
 
t
e
a
m

a
p
p
r
O
a
c
h

..

J

'

P
r
o
c
e
s
s
 
O
b
j
e
c
t
i
v
e
s

A
t
 
e
n
d
 
o
f
 
t
h
e
 
f
i
r
s
t
,
 
s
e
c
o
n
d
,
 
a
n
d
 
t
h
i
r
d
 
q
u
a
r
t
e
r
s
,

t
e
a
c
k
e
r
 
a
i
d
e
s
 
-
w
i
l
l
 
s
u
b
m
i
t
 
a
 
l
i
s
t
 
o
f
 
d
a
i
l
y
 
a
c
t
i
v
i
t
i
e
s

.

t
o
 
t
h
e
 
p
r
o
j
e
c
t
 
d
i
r
e
c
t
o
r
.

,

T
h
e
.
'
t
e
a
t
h
e
r
 
w
i
l
l
 
m
a
i
n
t
a
i
n
 
a
 
l
o
g
 
o
f
 
p
a
r
e
n
t
 
v
i
s
i
t
s
 
a
n
d

s
t
r
a
t
e
g
i
e
s
 
p
a
r
e
n
t
s
 
a
r
e
 
t
o
 
c
a
r
r
y
 
o
n
 
a
t
 
h
o
m
e
 
a
n
d
 
r
e
p
o
r
t

t
o
 
t
h
e
_
p
r
o
j
e
c
t
.
a
i
r
e
c
t
o
r
 
a
t
 
t
h
e
 
e
n
d
 
o
f
 
t
h
e
 
s
c
h
o
o
l
 
t
e
r
m
.

(

U
p
o
n
 
c
o
m
p
l
e
t
i
o
n
 
o
f
 
h
i
s
 
m
o
n
i
t
o
r
i
n
g
 
t
h
e
 
p
r
i
n
c
i
p
a
l
 
w
i
l
l

m
a
t
c
h
 
a
c
t
i
v
i
t
i
e
s
 
t
o
 
p
r
o
j
e
c
t
 
a
c
t
i
v
i
t
i
e
s
 
a
n
d
 
r
e
p
o
r
i
r
t
o

t
h
e
 
d
i
r
e
c
t
a
k
:
 
0
'

T
h
e
 
p
r
o
j
e
c
t
.
 
-
 
d
i
r
e
c
t
o
r
 
w
i
l
l
 
m
o
n
i
t
o
r
 
a
n
d
 
s
e
c
u
r
e
 
e
x
a
m
p
l
e
s

o
f
 
t
e
a
c
h
e
r
 
a
n
d
 
a
i
d
e
 
i
n
v
o
l
v
e
m
e
n
t
 
a
n
d
 
c
o
m
p
i
l
e
 
t
h
i
s

i
n
f
o
r
m
a
t
i
o
n
 
i
n
 
b
o
o
k
l
e
t
 
f
o
r
u
m

.



es
.

G
o
a
l
 
5
:

T
o
 
i
n
v
o
l
v
e
 
p
a
r
e
n
t
s
 
i
n
 
t
h
e
 
e
a
r
l
y
 
i
d
e
n
t
i
f
i
c
a
t
i
o
n
 
p
r
o
c
e
s
s
 
a
n
d
 
i
n
s
t
r
u
c
t
i
o
n
a
i
.
 
p
r
o
c
e
d
u
r
e
s
.

%

P
e
r
f
o
r
m
a
n
c
e
 
O
b
j
e
c
t
i
v
e
s

.
,
E
a
c
h
 
p
a
r
e
n
t

W
1
1
.
1
a
c
c
o
m
p
a
n
y
 
h
e
r
 
c
h
i
l
d
 
t
o
 
t
h
e

s
c
h
e
d
u
l
e
d
 
s
c
r
e
e
n
i
n
g
 
s
e
s
s
i
o
n
 
f
o
r
 
t
h
e
 
p
u
r
p
o
s
e
 
o
f

p
r
o
g
r
a
m
 
o
r
i
e
n
t
a
t
i
o
n
.

A
l
l
 
p
a
r
e
n
t
s
 
w
i
l
l
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
t
h
e
 
p
r
o
j
e
c
t
 
b
y

v
i
s
i
t
i
n
g
 
s
c
h
o
o
l
 
a
t
 
l
e
a
s
t
 
t
w
i
c
e
 
d
u
r
i
n
g
 
t
h
e
 
s
c
h
o
o
l

e
l
k

y
e
a
r
 
f
o
r
 
a
 
p
a
r
e
n
t
-
t
e
a
c
h
e
r
 
c
o
n
f
e
r
e
n
c
e
 
a
s
 
r
e
c
o
r
d
e
d

b
y
 
t
h
e
 
c
l
a
s
s
r
o
o
m
 
t
e
a
c
h
e
r
.

A
t
 
l
e
a
s
t
 
8
0
1
1
o
f
 
t
h
e
 
p
a
r
e
n
t
s
 
w
i
l
l
 
b
e
 
g
i
v
e
n

p
t
e
s
c
r
i
4
i
o
n
s
 
f
o
r
 
c
h
i
l
d
r
e
n
 
t
o
 
a
s
s
i
s
t
 
t
h
e
m
 
a
t
 
h
o
m
e

a
s
 
r
e
c
o
r
d
e
d
 
i
n
l
a
.
t
e
a
c
h
e
r
,
'
s
 
l
o
g
.

.
.

A
t
 
J
P
e
p
s
t
 
t
w
o
 
t
e
a
c
h
e
r
s
 
w
i
l
l
 
i
m
p
l
e
m
e
n
t
 
a
 
p
i
l
o
t

v
C
i
u
n

-
0

a
i
d
e
 
p
r
o
g
r
a
m
 
t
o
 
p
r
o
v
i
d
e
 
a
s
s
i
s
t
a
n
c
e
 
a
s
 
n
e
e
d
e
d
 
i
n

p
r
o
j
e
c
t
 
a
c
t
i
v
i
t
i
e
s
.

E
a
c
h
 
d
i
s
t
r
i
e
t
 
w
i
l
l
 
I
d
e
n
t
i
f
y
 
a
 
p
a
r
e
n
t
 
t
o
 
a
s
i
g
i
s
t
-

w
i
t
h
 
t
h
e
 
4
i
s
s
e
m
i
n
a
t
i
o
n
 
o
f
 
p
r
o
j
e
c
t
 
a
c
t
i
v
i
t
i
e
s
.

;

P
r
o
c
e
s
s
 
O
b
j
e
c
t
i
v
e
s
-

4
4

A
t
 
t
h
e
 
s
c
r
e
e
n
i
n
4
 
s
e
s
s
i
o
n
,
 
s
c
h
o
L
l
 
r
e
p
r
e
s
e
n
t
a
t
i
v
e
s
,
w
i
l
l
.

u
t
i
l
i
z
e
 
V
i
d
e
o
 
t
a
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EVALUATION DESIGN

(See EPIC Scheme: Booklet 5 Evaluation Design)

Institution

Kindergarten Teacher

(

Teachei Aide

First Grade Teachers

Parents

Pupils

Principals

-38-

Instruction

Utilize screening data.
Individualize instruction.
Submit a schedule of prescriptive

activities.
Demonstrate diagnostic-prescriptive

approach.
Attend-scheduled workshops.
Forward kindergarten reports to first:

grade teachers.
Maintain a log of aides' activities.
Maintain a log of pAient visits,
Utilize learning centers.

Submit a list4of classroom activities.
Maintain records.
Work -with individuals and small groups.
Participate in-planning.
Follow prescriptions selected by

teachers.

Participate in inservice.
Develop objectives in hierarchial order.
Implement learning centers.
Individualize instruction.
Utilize background information.

Assist in screening.
Visit classroomsat least twice.
Attend screening orientation.
Assist the classroom teachers-as

volunteers.
Assist wit* instructional activities

at home.
Serve on project committees.

Participate in screening.
Work independently.
Perform seven attributes of movement.
Lncrease in achievement.
Complete post-testing.

Monitor classrooms.
Assist in screening.
Provide inservice opportunities.
Report on project activities.
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EVALUATION DESIGN /

Continued

Institution / Instruction

Districts

Project Committee

Project Staff

I

Adopt program at local lovel.
Cooperate in the inservice training.
Select teachers for involvement.
/lost visitations by people outside

of project.

Meet monthly to review progress;
make recommendations. Vs

Assist in planning Lnservice.#40
Assist in planning project visitations.

Monitor project.
Evaluate project.
Conduct inservice.
Provide consultation.
Revise programs as needed.
Assist in all aspects of the project.
Develop slides and video tape micro

training pacts.

A

a
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ChLENDAR OF EVENTS
"Strategies In Early Childhood Education"

,
1972

.
,,,

e
December 16 ,4 individualization via prescriptive approach monitpred.

4 `i . --/
1973 . .

January 4 -Complete item analysis of screening.

January'15

January 15

1

January 21

- Teachers utilfze inservice information to develop multi -
objective learning centers,

-First visitation of exemplary classrooms.

-Teacher aides report on their project involvement.

-40-

N

February 1 -Teachers demonstrate self-instructional and self-corrective
materials.

February 4 -Teach4rs submit first report on parent visits.

February 28 ' -Consultant completes final screening revision.

March 1

March 1

C

-Director submits final screening revision to districts.

- First Grade Committee completes list of hierarchial
objectives.

April 15 --individualization via prescriptive approach evident at
.first grade level.

-Teacher aides report on their project involvement.April 20

May 15 - 30

June- 1

June 4

June 10

.August 28

- Post-teiting of kindergarten and first,grade students.

-Kindergarten teachers forward pupil records to first grade
tteachers.

- Teachers submit log of parent visitations.

-Summek school screening in districts.

-First grade teachers utilize records of children to
individualize instruction.

August 30 - Screening. begins by districts in which screening is done
by teachers. '.

% A

October 1 ' -Completion of year's initial entry records.

'October 15 -Monitoring of records completed 'by principals.

October 30 -Teachers submit schedule of prescriptive activities.

#
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1

Staff vp

Project Director

The project director will be employed with - salary adjustments

based on rekcOmmendations of the Coordinator of Cooperative Educational

Service Agency No. 13, subject to approval,by the Board of Control. j

Responsibilities and qualifications of the project director remain as

stated in the original proposal.

Learning. Director

A learning director has been employed on a 30% basis to perform

the activities as described in the original proposal.

Teacher Aides

The teacher

Childhood Project,

-41-

4-

aide has been playing arc ispottant role in the Early

giving much needed assistance to the teacher in a O 1.

,diagnostic- prescriptive program. Presently four aides, paid by the project,

and ten aides, ranging from part-time to full-time, paid by the districts,

are participatirw in the -program.

. Consultants

There is a continued need,to involve consultants in the area of

evaluation, diagnostic and prescriptive instruction, and early childhood'

education. These resource people will be contracted at intervals

Appropriate for maximum developmental the project.
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Private School Involvement

Private schools operating in the project area number twenty. Of

these* only four. have kindergarten progri!ms.

Private schools conducting their own kindergarten have been

invited to bring their children to the public schools to participate

in the screening program. Primary teachers and administrators in the

prlyate schools he been informed of the goals and objectives of the

program and have been receiving written invitations to attend inservice

meetings relating to the program.

There is presently one private school representative on the

project Advisory Committee to assist with private school involvement.

Dissemination

Dissemination of project information'is recognized as an important

means by whiCh acceptance, understanding, and eventual adoption of a

program occurs. To date 90% of the dissemination efforts have been

on a face to'face 'reporting basis. Such reports have been presented

to the following audiences:
.!1!

Board of Control, Cooperative Educational Service Agency No.113
Advisory Committees, Cooperative Educational Service Agency No. 13
Local curriculum directors
Ea6h district's elementary principals
Kindergarten teachers of participating districts
Parents involved in screening program
Parents of children involved in the screening program
PTA Meetings 1 ,

Each of these groups has been appraised of the project's philosophy,

r
goals, and objectivei.

Newspaper items discussing the screening program have been

published locally.



a
Newsletters are now being prepared for each school district of

C.E.S.A. 13 for the purpose of setting up demonstration situations.

Further dissemination of project. procedures will be carried out

through the distribution df the Prescription Guide, purent handbook and

booklet aescribing.teacher and aide teaming to provide a better

educational experience for children.

Vs

t
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APPENDIX A

CLASS ANALYSIS CHART

yr
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CLASS ANALYSTS CHART

Screening Results

Initial information

Students participating in screening program

Students with no areas of needs

Students.with 1-5 areas of-need

Students with 6-10 areas of need

Students with'll -15 areas of need'

Total

4

97%

5%

100%

I '1

A

of

14
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APPENDIX B

EARLY CHILDHOOD SdREENING DEVICE

TEST MANUAL
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The Early childhood

to help bridge. the gap tha often exsists betweenecsicreenA and effective,.

MANUAL

Introduction.'

Prep-Kindergarten Screening Instrument is designed

. le

practical, educational procedures.

The screening doeend'attempt to isolate various abilities (or

disabilities), nor does it determine readiness for school. ,On.'the contrary,. T

IND use the results. prOperly the, screening instrument must'be integrated

with. curricular objectives and result in individual4ed inseruction.,
/.

fore, the instrument has been designed tb help locate the child along a

developmental curriculum sequence., The tests themselves reflect and assess
.0

4
according to the behavioral objectives lifted in the Predcription Guide.

agill4 will, as a result of the screening, be placed somewhere along the

sequential program and hopefully teaching will then begin for the child at
*

that particular level; andlmove upward in time'as he masters more difficUlt
.- .

and highe/isflevel' behavioral objectives.

The.use of the developmental model, Screening Initrumenc and
41-

Prescription Guide, along wip,,,the.more,vlobal individual zing techniques,'

such as learning centers, etc., will tend to broaden and alter the philosophy

of the educational system. In'essence, by inditridualizing he school program,

the school,is in fact assuming the responsibility to teach all the children

regardlesi of individual differenOes. Th4 approach with this model.is'

positive. We are analyzing certain skills according toelearning processes"

1(auditory, 14sual, Jnotor, vocal), and determing"whai level (perceptual,

integrative, etc.) the child has obtained prior to entering school. The

'
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school program then will take him along (at his own rate) the behaviorally

defined sequence until he reaches, the target. behaviors reflecting the

reading, writing, and arithmetic skills.

Hopefully the time will come
,1
when a child can proceed through

o

school at his own pace, inspired and motivated by the teachers, the curricu-

lum, and himself, and not motivated by competition with others or artifi"cal

grade-level expectations.,

This Screening Instrument is designed to provide a realistic basis

. for a program With the foregoing philosophy.

4
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THEORETICAL CONSIDERATIONS

The model being used is similar in many respects to the one proposed

by Beery (1968). It provides a broad basis for the aequentialization of

developmental skills so that a child placed within the program is always

working toward terminal objectives.

VI Symbolic Level
Target Behaviors: (1) Related readi10 activities, etc.

(2) Numbers, Infotmation, Comprehension,
Vocabuldzy, Cla6sification, etc.

V Representational Level: Visual-MoLorii), 'Auditory-Motor,
Auditory-Vocal, Visual Vccal

IV Integration Level:

III Auditory
Perception

Visual-Moto-1, PuditCry-Motor,
Vocal, Visual-al

Auditory-

II Sensation
and

I

Respondi;reness

Activation
Auditory

(Acuity)

Visual
Perception

Visual
Tracking

Visual
Acuity

I

[Speech

I

[Verali-
zation

Vocal
Activation

(Sound)

Motor
Coordination
Gross-Fine

I

Body .

Awareness

Muscular
Strength
Motor
Proficiency

There are four basic learning processes (modalities) which need

as!iessment, the auditory and visual processes that provide input of infLma-

tion, and the motoric and vocal modalities which are expiessive proceises.

The levels noted in the model begin at Level I which is strictly a eensoky

proficiency level and move sequentially to Level VI which has the terminal
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objectives of the curriculum. Level II is an awareness-discriMination of

stimuli level. Level III involves perception of incoming stimuli, organized

internally so that it has meaning, and coordination of processes at the

expressive level.

Level IV is somewhat unique because it f3cusee on the integration of

processes. Often the main ar a of difficulty is,of an integrative nature,.

Beery (1967). Few programs appear to take this fact into account when

designing a scope and sequence for children. Level V, Representational

Level, deals with conceptualization, memorization, and sequency of stimuli.

The basic tenets of the program are that: 1) A child must have basic

processes developed to.a certain level before terminal objectives such as

reading, etc., can be'taught effectively and meaningfully. Failure to take

into account developmental issues results in failure and/or nonmeaningful

rote learning; 2) There must.bm an assessment of where the child is develop-
.

mentally in terms of learning functions and stage's; 3) Once assessment has

been made the educational program should provide growth in each of the

areas so that L'ae child advances, at his own rate, to the uppermost level.

SCREENING PROCEDURE,

This Screening Instrument begins assessment withchildren entering

kindergarten. With some revisions it could easily provide screening at

the three or four Year old level, or Oven fora six yiar old entering first

grade. Because of the Agit of the child )and due to time considerations, the
J

. screening Instrument begins with an assessment of all entering children at

Level III Perceptional Coordination. Assessment then proceeds upwards

9

2

N.
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or downwards (or terminates) from Level III depending upon the child's

success (or lack of it). Therefore, after Level III he will either move

downward until he meets success and/or upward until he meets difficulty.

The results are then profiled and given to the classroom teachers who

. begin instruction at the appropriate level. The screening which is only

a 45 to 50 minute assessment is not designed.to be diagnostic nor categorical

in nature. There are other more complete resources available for those

functions if they become necessary. It (the screening) only provides a

starting point for the teacher. If the screening provides an underassess-

ment or overassessment (unlikely) the teacher can easily adjust accordingly

because the educational sequence is stated according tokehavioral objectives.

It should also be stated that the Screening Instrument it at .a

preliminary stage of development. The tests themselves in many instances

have been normed extensively through screening instruments devised and

utilized over the past several years. Furthermor the developmental

sequenCe has not been formed to our satisfaction, and as a resultrevisions

will probably be made in the next year or two asmore data is collected.
'

Criteria to determine the level at which a child begins.instruction

are dependent upon his success at the particular screening levels. The

following criteria are to be utilized:

Screening of all children begins at Level III

1: Child moves to Level IV if no more than one subtest in any
two tests are missed.,

2. Child moves td Level II if none of Level III subtests in
any area are passed.

3. Child moves to Level I if none of the Level II subtests re' .."

passed. Note: If difficulty occurs at Level II, Auditor)or
Visual Development, the audiometer screening and telebi ocular
screening should be administered.

4.
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4. If none of criteria 1 and 2 are present, the testing stops
with Level III, but screening of audiometer and telebinocular
should be conducted.

d/N..

DIRECTIONS FOR ADMINISTRATION

I. Materials Needed

A. Test manuals

B. Scoring sheets and profile

C. Pencils (including one red and blue pencil)

D. Thumbtack (visual tracking test)

E. Balance beam

F. Eight inch ball

Audiometer

H. Telebinocular or Snellen Eye Chart.

II. General Considerations

Qualification of examiners: The tests are designed to be as

simple as possible. Under certain conditions th tests may be

given by teachers or lay persons, if sufficient instruction has

been given regarding the various tests. If the tests are to be

given by persons other than those well trained in individual testing

such as a school psychologist, it is recommended that such persons

be instructed and vupervised by someone with a thorough knowledge

of this instrument.

Examiners should ac uaint themselves with this manual. It is

essential that the pirson.admieistering the Screening Instrumek

have the ability to establish rapport and communicate effectively

with young children. Underassessment often will occur due to



-62-

shyness or constrictions from feeling uncomfortable in the

testing sitation.

Further considerations for examiners would include: The need

for concern for the details of the test administration and scoring

procedures; becoming thoroughly acquainted with the materials,

including the systematic and efficient handling of the materials;

and the recording of data.

Wlso, when relating to the child avoid pushing him to respond,

quickly. Come across as enthusiastic, but not overly talkative

or sentimental. Testing should begin as soon as the-child is

comfortable and ready to begin. As often as not, a Sensitive lay

examiner tends to spend too much time on this aspect which in

turn tends to drag out the screening time and produce delays which

can cause problems when large numbers of children are being

evaluated. The examiner should also praise, but be careful about

praising only successes. Children have a built in "radar" and

tend to listen and watch faces carefully for reactions regarding

their performance. If signs of fatigue or boredom, become apparent,

do not hesitate to break the routine momentarily with another

activity.

If special, questions'arise, the examiner should not hesitate to

ask questions or seek advice. Comments regarding children's be-

havior are also important andshould be entered on the aforing

sheets.

1



-63-

LEVEL III - MOTOR DEVELOPMENT

TEST ADMINISTRATION

Level III (Administer' All Tests) Motoric Development Area

Gross Motor Development

Behavioral Objectives:

- -Child can hop a distance of ten feet on the left.foot and
then on the right foot.

--Child can skip on alternating feet approximately 20 feet (across
the moil).

- -Child can walk the balance beam forward, backward, and sideways.

--Child can toss an eight inch ball in the air with both hands
and catch it on the first bounce, two out of three times.

Materials

a) Balance Beam

b) Eight inch ball

Specific Directions:

Test 1. ) "Get u on the board and walk to the other end: When he has come
to the far end of the board say, "Now walk it backwards." When

tube he has walked across the board again say, "Now walk it sideways."
balance Be sure,on the way back he laces in'the same direction so that
beam) the opposite foot is used to lead.

Test 2. (Mark off ten feet). "Hop on one foot like this.'" (demonstrate)
"Now ho onl on one foot over to the mark. Now hop back on
the other foot."

Test 3. "Do you know how t o skip like this'?" (demonstrate) "Now skip
across the room."

Test 4. "Here is a ball, throw it in the air and let it'bounce before
you catch it." (Demonstrate if child doesn't, comprehend)
Have child do it twice (three,times if he fails once). Say,
"Do it again' for eadh trial., .

Scoring Criteria

Test 1. The child must walk the beam forward, backward and sideways
out stepping off. (The scoring is slightly more complicated in
that-one of several categories must be checked. Study each
category carefully before administration).
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Level III - Gross Motor Development

S,Toring Criteria continued

Test 2. The child must Nip without allowing opposite foot to touch
the floor for success.

Test 3. Allow for one instance where child does not alternate feet
when skipping.

Test 4. Child must catch the ball after it bounces twice for
success.

Fine Motor Development Area (The ability to coordinate the fine-muscles in
Test 5 a writing act)

Behavioral Objective:

- -The child can draw a line between two boundry lines.

k

Materials

Pencils

b) Pupil sheets (2)

Specific Directions

Item 1. Trawl a line from one side of tho tunnel to the other, be
careful not to bump the sides. Keep the pencil on the
paper (remind-child on subsequent dtems if necessary)."

Item 2. "Now draw a line down this tunnel', remember don't bump the
rsides."'

Iterri°3..."Now down this one. Don't bump the sides."
.

Item 4. "Try this one. They're; getting smaller. Do the beet you can.".

Item 5. "Nov try this one."'

Item 6. "Now go along the curved road. Be sure not to go off or bang
the sides." .

Item 7. 'Go along the winding road, Be careful. "'

Item 8. "And draw a line along the crooked road."
.
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Level III - Fine Motor Development

Scoring Criteria:

1. Score for each item is 2 -1 -0.

2. Score'of 2 is given if unbroken line is drawn between the
stimulus lines from beginning to the end. No penalty is
given for the following: if child lifts pencil up from
paper but continues line without:a break or sharp angle.
Angles or wiggles do not affect scoring.

3. Score 1 if the pencil touches the boundary line.

,4. Score 0 if the pencil goes outside the boundary line so
that a space is noticeable between thb pencil 14.neand boundary
line. Also score zero for obvious breaks or if the line has
been erased, corrected, or broken.

Success on this test is a score of 9.

or.
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LEVEL III - AUDITORY DEVELOPMENT

TEST ADMINISTRATION

Level III (Administer All Tests)

(

Auditory Discrimination - Ability to discriminate and'reproduce different
sounds.

Test ,l_

Behavioral Objective:

--The child:can reproduce patterns of °lapped sounds,when demonstrated.
by the soreerker.

'Materials

a) Pencil for recording

Specific Directions:

. Item 1. "Listen carefully to how I clap my hands. When I am done I want
you to clap just the. way I do." If child fails, repeat direct-
tions and the pattern.

Item 2. "Now try this one." Give two trials for each item

Repeat for Item .3. and 4.

Scoring Criteria

Score 2 Voints .if correctly clapped on first.demonstration.

Score 1 point if correctly clapped on the second demonstration.

Auditory Reception -(Decoding)

Test 2

Behavioral-Objective:
,

.

.
,

t i
. - -

--After hearing a guestion the child will correctly respond by..
answering yei or no in 10 of 412 items.

Materials
.

a) Pencil for recording



Level III - Auditory

Test 2 continued

SpecifiEDirectioils

"Tell me do dogs bark?" (pause) "Yes." "Do tracks. cry? (pause)
"No." If the child does not get both samples correct repeat
the sample exercises:

Scoring Criteria

One point is given for each correct answer.
A child must correctly answer 10 9a:12 iteme'to pass.

Rhyming Words (

Teat 3

Beh4vioral Objective:

' --The child after hearing
the word that does not rh

Materials '

a) Pencil for recording

Specific Directions

"Im!1sglur2itreewords. Tell me w11.4.Ch one does
not belong,in the group, tali - pan - bug, (pause) the word bug
is correct, it does motvsound like tan or pan."

"Tell me which word does not belongs in this group, sun - jump -
bun,. (pause) the word jump does not arnd.like sun or.bun so it

_tbtklrgjAItshe.doesrberoup "

e words will be able to identify
in 4 of 5 situations presented.

fr

NOTE: If the child doss not understand the directions repeat
them along with the two sample activities.)

Item 1, 2, 3 and 4. Repeat the sentence, "Tell me which word
does not belong in th6 gm," prior to,
saying the test item.

Scoring Criteria

Score 1 point for each correct example.

Child must correctly perform 4 out of 5 items.
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LEVEL III VIS'(JAL PERCEPTION
-

TEST ADMINISTRATION

Level III,(Administer All Tests) Perception and Coordination

Figure-Ground Perception - Ability to distinguish a figure against a
complex' background.

4

4

Test .1

Behavioral Objective: Z.

-68-

c

--The child must, frorika diffused background, correct1§ identify
by outlining 4 of the 5 items. .(When 4 have been identified,
tester may end the scr

Materials

a) Rea antlblue penOil
b), Pupil sheet

c) Packet of pictures - including triangle, rectangle, cross,
star and oval

Specific Directions

Item 1. "Here is,a game.
It means ''.o cover

Do you know what the word outline means?.
lines of a figure like this trian le,

but not to color it in. .Watch me outline the triangle."
(Demonstrate with. icture of triangle.) "Now take your
pencil (red) and outline the triangle in this picture."
(Point to item on pupil sheet.)

Item 2. "here is a shape like a long box." (Show picture) "In this
iottpicture_g box and a triangle. Outline the long box

only."

Item 3. Same directions substituting "cross." Use red pencil.
..114

Item 4. "In this ictukethere are two stars and two circles: Here
is\What the stet looks like .1.1

star in red and the other star
penci and outline one star.",
paper a necessary) "Now take
second s ar."

picture(Show pictur "Outline one
in blue. Now take the red
(Urge child to 'keep pencil on
the blue pencil and outline the

Item 5. "Here is a 1;a11, inside the ball are some Easter eggs. They
are shaped like this." (Shpw card) "Take your blue pencil and
outline all the Easter eggs.

11*
Only outline the Easter eggs and

nothing else."
4
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Level III - Visual Perception

Test 1 continued

Scoring Criteria

f
Score 1 point for'each item outlined successfully.,

Score 0 for the following:

a)

b)

;
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Pencil line deviates markedly'in the arection'o#
another line.,

Pencil line is interrupted for the'length of the.stimulus
line between two points of. intersection, (breaking'at
'intersecting lines only, overshoot or rounding at corners
not penal4eV. Not testing coordination, only ability to
stay with stimulus).

Success is 7 items done correctly.

Dot-to-Dot Pictures

Test 2

Behavioral Objective:

--Child can form 5 identical figures by connecting dots which are
given as contextual clues. ."

Materials

a) Pencil
b) Pupil sheet

Specific Directions

Point to Item 1. "See this circle. Make oneluim likeit hire
(point to dots) using.the dots." If child does Item 1 incorrectly
demonstrate with pencil. Then point to Item 2 and state "No% try
this one." Repeat for'subsequent items.

Scoring Criteria

Score 1 or 0 for each item.

Errors occur if child incorrectly connects two dots, the' hild is
not penalized for starting a line incorrectly as long as he stops
before connecting the line to the incorrect dot.

All dots must be connected within 1/8" in order tolcore. Test is
for perception of outlines (closure) not muscular coordinition.

Success -A score of 5 is required for passing. .-------.



Level III Visual Perception,

Vista' Discrimination

Test 3

Behavioral Objective:

L -70-

i--The child can visually discriminate:similar objects in9 out of
10 instances. iv .

materials

.a) Pencil
b) Pupil sheet

Specific Directions

"Look at the figure in the box." (Point) "Mark figure in the
row that looks exactly like the one in the box Ad facing in the
same direction."

Repeat for Item 2
\\

Item 3-10. "Now find one like this one." Point to item in box:

\ 1

.

NOTE: If an error is made in item 1, say "No, (pointing to the
correct cne) this One is the same." Give credit as .a

correct answer:
0

----1213"CteLL'aSc".1

Score.1 point for each item marked correctly.-
4-

Success - 9 items marked correctly is required for passing.
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LEVEL- III - ?VOCAL DEVELOPMENT

TEST ADMINISTRATION

Level III (Administer All Tests)

Verbal Expression

I

Test 1

Behavioral Objective:

--Byrespondi99 to a question ,the child will demonstrate the
ability to44press himself verbally by naming these items
he would like for Christmas:-

Materials

a). Pencil f)r scoring

Specific Directions

Say to the child, "Tell me all the things you would like for
your birthday or for Christmas?: If the child gives only one
item say, "Tell me several more things.". Give no further aid.
When the child has completed his response record. results.

Scoring Criteria:

The child must give 3 specific items. Check the yes or
no blanks es to whether tasks have been completed.

Verbal Fluency

Test 2

Behavioral ective:

-71-

--By re nding to a question the child will demonstrate his
verbal fluency by responding in two or more complete sentences.

Materials

a) Pencil for scoring

Specific_ Directions

Ask the child the question, "Tell me what you are going to do the
rest of today and'tonight?"

'19w



Level III - Vocal Development

Test 2 continued

Scoring Criteria

2'

If the child mentions two complete thoughts such as, "I am
going to town or I am going to play," check the yes blank. If

only one word or Simple phrase such as "town" or "play," "to
play" or "to town," check the no blank.

Descriptions

Test 3

behavioral Objective:

I

--When shown a kicture of a pencil, hammer, scissors, car, and
telephone, the child can identify and describe one correct use
in 4 of the,5 items.

Materials

a) Pencil for recording
b) Scissors
c) 'Pictures of a pencil, hammer,/scissors, car and telephone

Specific Directions
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Show the child one item at a tine and say, "Tell me what this is.".
(pause) After a response sayy"Tellht is used." If the
child shows the use say, "Noa/I wantrOu'Ito tell me how it is
used."

Scoring Criteria

If the child correctly name's the object and tells one use, credit
should be given. If 4 of the 5 items are correctly identified and
their use described, mark the yes blank.

2.2.2111

Test 4

Behavioral Objective:.

--When presented a simple nursery rhyme, the child can recite it
accurately from memory.



Level' III - Vocal Development

Test 4continued

Materials0,-411001..

a) Pencil for recording

522cific.Directions

Say to the child, "I am going to tell You a nursery rhyme and I

want you to say it back tome." "Jack and Jill went up the hill

to fetch a pail of water." If the child does not respond tell

him to listen and say the nursery rhyme. Repeat the rhyme only

once.

Scoring Criteria

Credit should be given if child repeats accurately or if an

article (a, and, or, the) is omitted. Place a check in the

appropriate blank.
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MOTOR DEVELOPMENT

TEST ADMINISTRATION

LEVEL II' 4,

Motoric Body Awareness - Ability to identify body parts.

Behavioral Objective: .

--Child will demongtrate his ability to identify body parts by
receiving a score of at least 32 on the screening test.

Materials

Pencil for scoring

Specific Directions
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Say to the child, "I am going to ask you to point tb certain
parts of your body with both hands. Point to your shoulders- -
point to your hips--point to your head--point to your ankles- -
point to your ears--point to your feet--29int to your eyes - -point
to your elbows--point to your mouth."

Scoring Criteria

Place a check mark in the column which most appropriately
describes the child's action. Each column.is weigh
1, 2, 3, or 4. Add the check marks in each column end multiply
by the appropriate numbered, column.

LEVEL I

Strengths

Behavioral Objective:

--Child demonstrAes his strength by performing three exercises
listed in the screening test.

Materials

Pencil for scoring.

Specific Directions

Test 1. Child lies flat on back, hands behind head, legs outstretched.
Examiner holds his feet to the floor. He then pulls up into
a sitting position without using hands.

Test 2. Child lies on back, hand$ behind head-and knees bent. Examiner
holds his feet to the flooi. He pulls himself up into sitting'
position without using hands.
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Motor Development

Level I continued

Test 3. Child lies on back, hands behind head, legs out straight. He
raises .feet ten inches from the floor while keeping legs
straight and holds this position for ten secwds.

Scoring Criteria

Test 1. Child passed if he can achieve sitting position.

Test 2. Child passed if he can achieve sitting'position.4

Test 3. Chil passed if he can raise legs without bending knees'and
hol this position for ten seconds. --

r

4'
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AUDITORY DEVELOPMENT

TEST ADMINISTRATION

LEVEL II (Administer All Tests)

Auditory Discrimination - Ability to discriminate between words and sounds.

Test 1

Behavioral Objective:

--When presented with ten pairs of words the child will indicate
whether the words are the same or different in 8 out of 10
situations.

Materials

&Pencil for recording

Specific Directions

Say to the child, "We are going to play a word game. I will say
two words, tell me whether they are the same or different." Repeat
the statement, "Are these words the same or different," with each
pair of words. The child will respond with the word same or
different.

Scoring Criteria

Score 1 point for each correct answer. The child must correctly
complete 8 our of the 10 items to pass.

Test 2

Behavioral Objective:

--The child will demonstrate his ability to duplicate sounds made
by the examiner.

Materials

Pencil for recording.

Specific Directions

"Here is another word game. I will say two words and I want you
to tell me what two words I said."

Scoring Criteria

One point is scored for each pair of words completed. The child
must repeat both words correctly to receive credit. To pass the
child must reproduce all four sounds.
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Auditory Development

LEVEL I

Audiometric Evaluation

Behavioral Objective:

--The child will demonstrate his ability to perceive sound by
successfully identifying sounds within the normal range on
an audiometer.

Materials

Audiometer

Specific Directions

The audiometric evaluation may be given to all children,
however, we are suggesting that 4f a child does well in
the auditory, areas in Level II and III there is no need
for this evaluation at this time.



VISUAL rZVELOPMENT

TEST ADMINISTRATION

LEVEL II -

Visual Pursuit and Tracking - Ability to follow a moving object.

Behaviors' Objective:

--The child will be able to track visually an object moving along
a horizontal plane and vertical plane with both eyes and each
eye separately.

Materials

a) Pencil
b) Thumbtack rfr

Specific -Directions ,

Hold a pencil with thumbtack in eraser upright before the child's
eyes and about 20 inches from his face. Say, "Now watch the tack
wherever it goes." Move the pencil about 18 inches to the right
slowly and back. Same procedure to left; and up and down. Then
have child cover one eye with his hand, repeat the procedure.
Cover the other eye and repeat the procedure.

Scoring Criteria

The child should be able to follow the tack without moving his
head and without his eyes Crandering or jerking off target. ,

LEVEL I

Telebinocular Examination - Ability to clearly distinguish objects.

Behavioral Objective:

--Child can correctly identify the items on the three card priftery
Keystone. Telebinocular test.

Materials

. Keystone Telebinocular, Visual-Survey Record Form, primary cards.

Scoring Criteria

The child must pass card number 1, card number 2 and rows 1; 2,
'and 3 Of card number 3.

*NOTE: This test need not be given if the child does well on the
visual portion of Level II and III tests. However, if
requested it can be given to all children.



VOCAL DEVELOPMENT

TEST ADMINISTRATION

LEVEL II

Articulation - Ability to pronounce words correctly.

0

Behavioral Objective:

--The child will correctly pronounce 2 out of the 3 words having
sounds m, n, p, h, w, b, k, g, f, y, ng, d.

s- Materials

Pencil for scoring.

Specific Directions
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Say to the child, "I am going to tell you a word and I want you to
say it back t' me, 'monkey' (pause) 'hammer' (pause).'broom' (pause)."
If the child ooes not respond repeat the directibns and the word.-
LiSten for each sound emphasized by the word. Circle the sounds'
not correctly pronounced.

Scoring Criteria

The child must correctly reproduce 2 of the 3 words within a series.
Child can miss no more than 4 to pass the test.

LEVEL I

Enunciation - Ability to say a word.

Behavioral Objective:

--When presented with a seven word list the child can clearly say
6 of the 7 words.

4 t

Materials

Pencil for scoring

'Specific Directions
si

Say to the child, "I am going to tell you a word and. I want you to
say it back to me." If the child does not say it correctly'thel
first time repeat the word only once:

Scoring Criteria

Score 1 point for each word clearly repeated. Child must clearly
repeat 6 of thel7 words to pass.

e



LEVEL IV - AUDITORY-MOTOR
c.

TEST ADMINISTRATION

Level IV - Auditory-Motor Ability to convert oral directions to.motor
activities.

Behavioral Objective:

-80-

--When given oral directions the child can demonstrate his under-.
standing by correctly\performing the activity in eight of ten,
situations.

Materials.

.a). Pencil for recording.
b) Pictures of a square, rectangle, triangle, circle.

Specific "directions

Show the pictures of the square, rectangle, triangle and
circle, ask the child to name each one. ,If the chxld is not
ableto name a form tell him what it is.. If the child had
difficulty naming any of the figureit'ask the child to find
these same pictures on the test sheet. IC he readily recognized
them proceed with the test. Say to the c;tild, "I am going to
ask you to findTmm!1521Lt111121s2atiel. Point to the
picture I tell you to."

1. Point to a circle inside a square.
2.. Point to a sqUare between a circle and a rectangle.

\ 3. Point to a dot above a rectangle.
4. Point to,a dot outside of a figtire.
5. Point to a circle below a square.
6. 'oint to a triangle behind a circle.
7. Point to a circle in front of a triangle.
8. Point to the middle row of the page.
9. Point to a dot on top of a square.

10. Point to a dot to the. left of a square.

Repeat the directions if the child hesitates or does not under-
stand. Allow approximately 15 seconds per item.

Scoring Criteria

A point is given for each picture correctly identified:
'Child must score at least 8 points to pass.



LEVEL IV - VISUAL MOTOR INTEGRATION

TEST ADMINISTRATION

bevel IV - Visual Motor Integration

Behavioral Objective:

--When presented with a geometric form the child can reproduce
the form correctly--four out of the six forms presented..

Materials

Pencil

Specific directions
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Tell the child, "See this picture, can you dzsw it in the box
underneath?" "Draw each of the other picture. in the b6es
beneath them." If the child draws the same form in each
box stop him and ask him if the picturepe has drawn looks
like the one above it. Point to the picture. If he says no,
tell him, "Draw a picture just like this (point to one above)
one." If the child says yes or hesitates or does not respond
let him complete the task as best he can.

Scoring Criteria

Item''. a. A fairly straight line, not: -) "No.

b. At least 1/2 of the line between 200 and 70°
(read protractor in clockwise direction). not: \

3. No abrupt change of direction not:

Item 2. a. TwO continuous, intersecting lines not:

b. Lines angled,between 200-700 and not:.

110°--160°

c. Fairly equal length of "leg" not: X S,c

Item 3, a. Three clearly defined sides not:

b. One corner higher than others. not: 17

C-ioItem 4. a. No more than slight separation of forms not: 111.10

b. No major distortioni of circle or open not:
L70

4square

c. Circle and two-cornered square of fairly
equal size not: 1 4

d. Bisector of circle passing through corner

of square must project into the square .not: LA2 (8
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Level IV,- Visual Motor Integration

Item 5. a. Three continuous, intersecting lines noL.:

b. Intersection fairly accurate not: .34_ ten-.

c. One horizontal and two diagonals not: 4.4c. AK

Item 6. a. Absence of reversed or "floating" tips not:

b. Sharp points on tips not:

*c. No indication of directional confusion not:

d. Fairly equal length of "legs" not: i>

et

$



LEVEL IV - AUDITORY-VOCAL

TEST ADMINISTRATION
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Level IV - Auditory - Vocal. - Ability to expresa orally definitiontvor
descriptions of the selected vocabulary

\
t?erms.,

.

Behavioral Objective:

--When.presented with a statement--(Tell ms what a hat is)--the
child will, by.correctly describing the object, store at least
17 points on the pre-school screening test.

Materials

Pencil for recording

Specific directions

N

Say, to the; child, "Tell m what a shoe is." Student will
briefly describe a shoe. Record everything the. child says
and Continue with the rd list until t.n%ae consecutive failures
are reached. If a chi d's response is not clear ask child to
tell more about it. is is allthat yoU are - allowed to say.
Mark a Q on the pupi response sheet indicating that a question
was asked.

Scoring Criteria

Child may receive 0, 1, or 2 points per item.
The following general scoring guidelines should apply:i
2 points: good synonym, major use of the item, exact definition

of the item, or classifying the object.
1 point: A va..* or inexact synonym (moth--a bug), a minor use

(knis2e--to kill people), use of word in a statement
(swing--to swing with), vague definition (castle --
a tall building).

0 points: after questioning, obviously wrong answers,'no real
understanding, very vague.



LEVEL IV - VISUAL-VOCAL

TEST ADMINISTRATION

Level TV - Visual-Vocal

. Behavioral Objective:
e

784.-

--When presented individually with four different objects a child

can verbally name and/or describe four characteristics o each

object.

Materials

a)

b)

c)

d)

Ball
Blo
EnvfkoPe
Baton

Specific directions

Hand an objedt to the child and say. " me all about.thts."
When necessary say, "Tell the more r something else) about,
it." If the responses are arab' uous or vague say, "Tell me'
what you mean." If the chil demonstrates say, "Dont show
tell me." If he repeats--an ansWr say, "YOu told me that,
me something else, If 'he asks 4 question s "What do yot.11

think?"

Do not solicit more responses when four separate characteristics
have been mentioned.

Scoring Criteria

Score a point when any of these things are m ntioned:

name of object
color
shape
composition

a.

b.

c.

a.

1

e.

f.

g

function or action
(it bounces or rolls)
mentions its parts
size, weight
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SUGGESTIONS, FOR-PARENT-CHILD ACTIVITIES
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E.S.E A.Title III

Suggestions for Parent-Child Activities
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Children from typical American families usually acquire most of the

skills and information they will need for school entrance during their pre-

school years. The rate at which they icquire.these skills, however, varies

widely, depending upon several factors. Fol: example, girls usually develop

faster than boys. The number and ages of brothers and sisters may also in-

fluence a child's rate of development. Finally, physical development is

different in all boys and girls. The screening has been used to help determine

where training and instruction should begin.

If your child did poorly o; or part of the screening, his perform-

ance suggests only that his rate of development is slower than other children

his age in that particular area or areas. 'There is no reason to think that

he will not ultimately achieve the necessary skills.

If you wish your child to develop further and want,him to do well in

comparison to other children his age, there are some things you as a parent

can do to help his progress. What we have attempted to do\fi give you sug-
,

gestions related to each area of the program. You may get other good ideas

from your child's teacher; and it is extremely important to use your own

imagination. Some things to keep in mind while you do activities with your

child: It is important to approach the activity as a game, something that is

going to e fun for both of you.. If you are worried and anxious about his

progress, it may be better to ask a friend or older child to work with him.

A child Who is simply drilled in a task_quickly loses interest and may build

if
up resistance to dOing simillar types of tasks:in the future. Be alert to

times your child is becoming bored or distracted.: It is much better to practice

a



for short periods with his full.attention on the task than to force him to

' complete an exercise or game after he has lost interest in it.
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Remember lso that rewardS for success-,-in praise or in-more tangible

t form--are extrem y important. Any child tries harder when his efforts are

rewarded with something that he wants. It isrsuccess that builds him toward

developing a clear and poitive self-conCept about his own capabilities, and

stimulates motivation toward academic success.

1. Motor coordination

Gross-Motor Coordination-- This refers to the large muscle activities

and his general coordination.. There are some specific things that parents

can do to help in this area.

a. Encourage climbingactivities; (within reason, a child is
utually more capable than overly cautious parents give hit
credit for).

b. We are basically concerned about ehe child's ability to move
around in space. An "immobile" child will not learn as
well as a "mobile" child. Jumping activities such as hop
scotch, jump tope, etc., are good
activities.

c. Encourage running activities.

d. Encourage walking activities; stress and emphasize arm
movements with legs.

Encourage other physically arranged games: tag, hide and
seek, Simon Says, Captain May I.

H
f. Encourage skipping activities. Balancing activities, such as

walking on a board, a line, or standing on one leg, are good.
developmental tasks.

g. Look for various types of apparatus that could be used both .
indoorr. and Outdoors; don't be afraid to visit the playground.

. Encourage the child to respond with answers that demand more
than one word. Wrong: "Did you have a good time playing
outside?" Right: "What did you play while your were outside?"

i. Provide experiences with "polar opposite" words such as
top-bottom, in-out, on-under, over- under -, firit-last*, out-in,

. etc. "Where is the top of this:paper?" "Where is the top of
your heart/ft
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Body Awareness - This relates to the child's self-cont"lpt of his own body

and some children are in need of developing the naming process of his

body parts. It could be done as a game in which the parent points to the

parts of their body or the child's body and asks the child to name the

part. There are many variations of this type of activity and it is

important to the child if he is able to learn the basic concepts of right

and left. The child needs to be taught that he has a mid-point of his

body, and a left side and a right side. He should know his, left side

from his right side. Putting a red ribbon around his right, leg, arm,

etc., is one way of teaching him over a period of time the difference

between right and left. There are many other ways of doing it and,

parents are encouraged to use their, own imagination finding out methods

that turn this type of activity into a game.,

Fine-Motor Coordination - Difficulties in this area relate basically to

small muscle or hand coordi Ation development. The primary method of

helping this skill along is to give the child specific activities which

require development of fine -motor muscles.

Encourage tracing and/or drawing activities. Use solid aids,
such as cans, covers, blocks, forms, puzzle parts, etc., for
the child to "draio around."

b. Put dots or X's on a paper and ask a chid to draw lines
between them: Make designs or pictures with these squares,
circles, diamonds, etc.

c. Small scissors and, Clitting activities are very important,
especially when a child learns to clean up his own mess.
Old magazines make good material for Cutting and you might
give added help with--"Find and cut out ali the pictures you
can of cars." (Also trees, food, 'fruit,. etc.)

d. Encourage pasting activities. "Now that you have five
pictures of cars, paste them on the road that I have drawn."

e. .Encourage the child to play "Tinker Toys" type games and
activities:
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f. Encourage the use of both hands in activities at least until
age six. "You drew that real well with your right hand. Now
see if you can do the same with your left hand."

2. Auditory Develomerlt - Sometimes children with learning problems have

difficulty in associating ideas (such as similarities, differences,

categorizing concepts, generalizing, etc.) received through the auditory

(listening) channel and expressing the ideas'vocally. Reading for these

children becomes haphazard. These children in, the upper grades may try

to skip the sound and'go directly to the meaning. He may, for example,

read look instead of see, )21d instead of tall, etc.

Work with your child in the'following kinds of activities:

a. Following directions--give them directions - -in regard to
activitit37-first on a simple level. Then gradually
increase the number of directions given.

b. Bi1Ping him categorize objects is an important activity.

1. "Tell me all the things you would find in a living room."'
2. "Name all the animals you can think of." .

3. "Name all the birds you know."
4.- "Name all the people who help usi:
5. "Name all the things we eat for aeakfast."
6. "Name all the sounds you hear at home."

c. Develop theisaee-different concept.

1. "Do flowers smell alfki; or different?"
2. "In what way is a car and truck alike-different?!

d. Cause and effect.

1. "What would happen if the sun stopped shining for a long,
long time?"

2. "Why do we need carse.:._,

Discrimination of sounds - This is the ability to discriminate various

sounds and words. Children with difficulties in this area may have

troubie learning to read through a phonetic approach.

a. Begin by giving him a sound or word and having
.

your child
repeat back the same sound or word.
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b. "Tell me if these words are alike or different."

hand
foot arm

zoo from go hat
we to go sat

c. Do the same thinly with nonsense words.

oop ickle
ap icle

d. Make the sound of various animals. Have your r.nildguess
what animal it is.

e. Give them a word such as Peter Piper (preferably from stories
you have read to him) and have him guess some other words
which begin with the same sound.

Auditory Memory - This is the ability or difficulty in remembering thi5ga

you hear in the proper order or sequence.

a. Have your child repeat back letters and numbers in a sequence.

b. Start with.one or two sounds. Have them repeat back each
sound.

c. Have them, repeat back exactly simple sentences.

d; Utilize clapping patterns. Have child repeat the pattern,
such as loud-soft-loft-loud.

e. Tell simple stories and have the child recall the events
in sequence.

3. Visual Development

-Figure-Ground - This deals with the ability to visually discriminat

figures against a complex background.

a. Object differences. Using magazines and pictures, etc., have
the child do such things as: "Point out the big house on the
hill across the street." "Point out the doll in front of the
house."

b. Form differences. Teach them to distinguish forms such as a
square, circle, triangle. Have them do such things as:
"Point out the square things in the room, point out the round
things in the picture."

c..,Trace two or three dimensional forms with fingers and trace
objects on paper.
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d. Hide figures by drawing heavy lines over pictures. Have
child trice figure or object that is hidden. Also overlap
various figures.

e. Utilize puzzles as an activity. and especially those with a
ground figure contrast.

Visual-Motor Integration - The process of visual-motor integration is

very complexed--with many areas which might possibly need development,

however, there are some general suggestions of items andtactivities

that can be performed with the child that might improve his functioning

in this area.

a. Encourage the reproduction and copyilig of designs, symbols,
letters, etc. Begin with simple designs such as squares,
boxes, etc. and move to symbols and letters. .

b. Encourage writing or drawing with a finger in rand or *in the
air' on paper, on cloth, etc. By using the finger you are
also using the feeling process which tends to reinforce the
imprint on the ~rain.

c. Encourage peg-board activities.

d. Encourage' threading activities such as beads, buttons,
sewing, etc.

e. Encpurage tossing and throwing activities at targets such as
bean bags, etc.

f. Encourage sorting activities. Pick up objects, such as
buttons, color objects, poker chips, pennies, etc., and have
the child sort them.

Encourage puzzle type activities, however, make sure that he
is, capable of handling the puzZles. Gradually have him move
to more difficult puziles as he progresses in this skill.

.h. Teach:the child the simple geometric forms, both.two dimensional
and three dimensional.' (Circle, square, rectangle, diamond,
triangle, ball, boxifetc.). Also, help the child work in trying
to reproduce these in'writtan form. However, avoid having him
work on anything that is too difficult such as a diamond 'which,
is a seven year old task.- A child of fills or six should be
able to do a triangle that has.three sides and connects at the
ends, 'However,. a child from five to five and a half years old
will have sdme difficulty in doing this. Crosses and squares
are some of the other itemsthat an be worked on.
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4. Vocal Development - Vocal development deals with the child's vocabulary

development and his development in theability to communicate his thoughts

to others. In order to do this the child must be able to understand words .

given him. It is not enough that he knows what an object is used for or

where it is found, he must be aLle to assign a name to it. The greatest

secret to helping your child develop in this area is patience. Too often

when a young child must search for the right word to express himself,

parents supply the word for him, or they may even tell him to wait and

talk to them later when they have more time to listen. Be sure to listen

patiently to your child. You'll help him learn to find the right word

and to feel pleased th hig own ability to communicate. This is the

primary'method.of teactOng--listening,to children, which is a skill,in

itself. Next time he uses that particular word searching time will

decrease and the word will soon be a part of hie reg(ilar vocabulary.

Here are some specific suggestions:

a. Help thecilild use different descriptive terms ("Yes, Susie,
that is.0 big tree and it's. not only big, but it is huge,
immense, and gigantic too.")

b. Encourage the child to talk. This could be done through
your .questions. "What'else happened?" "What did it
look like?" and "What else did'you notice?"

c. Encourage the use of abstract words as well as concrete
words. Concrete words label. "solid" objects as tree, dog,
house, cat, etc.,,While abstract words label concepts,
ideas, a4ivities, etc.,,Such as happiness, honety, horror,,
play, etc. The abstract words need more attention, more
examples, more'exposare, than concrete words. Most children
pick, up the concrete words but when they havea limited
amount of abstract words they tend to misinterpret them in
the communication. process. .

d. Encourage the child to classify objects. Watch for
opportunities such as grouping an apple, an orange, and a
banana and using the question, "What do we raise in gardens?"
"Which of these can we taste; bells, thunder, clock, cake,
stones, cookies?" (Substitute hear, see, touch, kick, etc.)
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e. Encourage the child to tell and retell stories, (original,
and others, fairy tales, nursery rhymes). "Tell me about the
three bears." "Tell me a story about a big brown bear."
"What would you like to do if you saw an elepha4 in bur
backyard?"

f. .Read as much as possible to the child.

g. Show the child pictures and ask him to make up astory

Articulation - Patents need not be overly concerned if this area indicates

a need for more training. Many minor articulation difficulties go away

without the need for any speech therapy. During kindergarten the speech

therapist is mostlyconcerned with children who are highly difficult to

understand or speak unintelligibly, Patience with the'child who has

minor difficulties plus occasional. correction of words is the'best

approach for patents at this age.

5, 'General Information About Learning - There,are thousands of activities

that can increase your child's fund of knowledgd. Television certainly

has its place in thg life of a child. So do the stories you read to

him and picture books he looks at.' Excursions to beaches, parks, museums,

art gallerys, and factorIes Can 4e real trips of discovery to the child.

It is important to discussithese kinds ,of trips within the family and
ig

what they mean to the child. They also tend to teach him recall of

facts and experiences-. Even a walk to the neighborhoOd school and

playground can expand his world. Let him be your guide on the way home,

for an example. He can then soon learn to direct you to and from school,

f the market, a friend's. house, etc.. From such simple activities as this

he will learn to'pay attention to details in his environment and respond

to them.

Children need to make judgements and to see "cause and effect"

relationships especially when presented with everyday practical situations.
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There are two general approaches to help children in this area. The

first is to help them to recognize "cause and effect" relationships in

their everyday life. The s1econd is to get them'to solve problems verbally,

Some specific suggestions are:

a. Ask them questions that require a judger:.-:nt, such as "What
would you do if you lost your coat on a very cold day?" or
"Why do you wear socks?" "Why do we need cars, railroads,
etc.?"

b. Give them a problem to solve, such as:

1. "If you found a pocket full of money, what would you
do?" "Why?"

2. "If you lost a shoe i n the neighborhood, what would you
do?"

3. "what would you do if you got lost in a department store

c. Tell why and how certain things happen,. such as "Why an umbrella
A''oris rain?" or "How to wash your face."

Number. Concepts - The child 1-o not born with quantitative or numerical

understanding. It is sometz,Ing that he must learn through experience

and association, usually with the parents or other children. He can be

helped in this area by giving tasks and offering opportunitiqo that

increase his numerical understanding.

ti
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