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FOREWORD

Languuage is a pivotal skill, Upon it turns man's
exploration of his inner being, his immediate world, the
distant universe, and the ultimate reaches of imagination's
creation, :

Language is a crucial skill, With it man shapes
his image of himself and his conrept »f the world. He orders
and molds his enviromment through words. He effects change
throuvgh communication,

The Career Guidance pupil has created a language
to shape and order his world, It is a private language cre-
ated to foster those universzal human values of hope, Jjoy, and
pride amid the destructive forces of a deprived environment,

We must build upon this unique language through
the power of literature and the creativity of writing so
that the Career Guidance pupil may experience the full scope
and depth of our native tongue; so that he may use his lin-
guistic power to overcome and alleviate the conditions of
envirommental deprivation, To these ends, this manual ad-
dresses itself,

Joseph O, Loretan
Deputy Superintendent of Schools

July, 1966



THE CAREER GUIDANCE PROGRAM

The Career Guidance Program grew out of a deep concern on the
part of the Junior High School Division for the many pupils who were
over-age, frustraled, retarded in most school subjects, and indiffer-
ent to educaticen. “ne typical pupil in this group has a poor self-
image, few or no aspirations either academic or vocational, and is
biding his time until he can drop out of school.

During the school year 1957-1958, Dr. Joseph O, Loretan, De-
puty Superintendent of Instruction and Curriculum Division¥*, and
Dr. Morris Krugman, Associate Superintendent of the Division of Child
Welfare ¥¥, and five selected and irterested principals worked on a
plan and structure to create a program for these potential dropouts.
In September 1958, six classes were organized in the Tth, 8th and 9th
grades of five Junior high schools. It was hoped that with special-
ized and intensive guidance and a curriculum centered around the world
of work these pupilis would remein in school and be infused with a de-
sire to set higher educational goals for themselves.

In each of these schools a teacher was designated curriculum co-
ordinator to work with the other teachers of these experimental class~
es to prepare special materials. Most of the schools used the core
approach. A job area was chosen as the center of learning, e.g., Gar-
ment Trades, Food Handling, etec. All instruction in the various sub-
Ject areas served to develop and to extend the learnings connected
with the particular job area chosen. In September 1960, the Junior
High School Division appointed a Job<Placement Supervisor to provide
part-time employment for youngsters who wanted to earn money while in
school. '

This experiment was expanded to include a total of twenty-four
Junior high schools in September 1962 and thirty jJunior high scheols
in February 1963. The program now was organized in the 9th grade,
since this was the terminal year of the Junior high school and it was
at this time that young people had to make a serious decision: Should
they go on to high school or should they go to work? Therefore, a
concentrated effort had to be made at this point to raise their educa-
tional and vocational aspirations if these puplls were to be motivated
to seek higher learning. The program was introduced into the junior
high schools that requested it. It comprised a unit of three classes,
each with a maximm register of fifteen pupils. A full-time advisor
was assigned in each school to meet with each class for group guidance
twice a week and with every pupil individually at least once a week.
An industrial arts teacher was also assigned full-time to instruct the
pupils in pre-vocational and avocationel skills.

* fomerl}’ Assmiate Stlpto J.H.S, Div.
#% now retired



Three years of experimentation and a study of similar progrems
throughout the nation showed that a new teaching approach was essen-
tiel in every subject area, if these youngsters were to be rehabili-
tated and redirected. Adasptations or "watered-down" versions of the
traditional curriculum without a modified approach presented learn-
ing situations which were only too familiar and were filled with the
failures and frustrations of the past. It was also evident that )
once these pupils had spent some time in a Career Guidance class they
began indicating that they no longer wanted to go to work; they now
wanted to prepare themselves for high school.

Thus, in February 1963, a team of specialists in each of the
curriculum areas began to work on specially-designed teaching guides
in gvidance and job placement., language arts, speech, social studies,
science, mathematics and industrial arts. To prepare these guides
the curriculun specialists visited each of the schools that had been
in the Career Guidance Program from two to five years anda studied the
teacher-prepared materials in use, observed and conferred with the
pupils in the classes, and interviewed the teachers and supervisurs-
to become oriented with the pupils' backgrounds, aspirations, cul-
tures, interests, and needs. Workshop committees composed of teachers,
advisors, and assistant principals were organized to work with each
curriculum specialist. As the teaching material was developed it was
tried out experimentally in selected schools and evaluated.

By September 1963, teaching guides in seven subject areas were
made available in mimeograph form to all the schools in the program.
The subject matter developed departed largely from the Job-centered
themes and concentrated on the skills and subject matter necessary for
further study in high school; less on theory and more on the functional
and manipulative aspects of each subject area so as to present the pu-
pils with true-to-life problems and situations. Beginning September
1963, the area of Office Practice was included to equip the pupils with
immediate saleable skills for obtaining part-time Jobs and to motivate
them toward further vocational work in high school.

Through a continuous program of evaluation by teachers, supervisors,
and curriculum consultants, the teaching guides were revised and extend-
ed and the present series evolved: Guidance and Job Placement, Language
Arts, Mathematics, Sccial Studies I, Social Studies II, Social Stu-
dles III, Speech, Science, Industrial Arts, and Office Practice.

In September 1965, with the reorganization of the schcols ir
New York City, the 8th grade became the terminal grade in scme junior
high schools. Thus, the Career Guidance Program was placed in the &th
grade of seventeen of these schools. At present there is a total of
fifsy-two sciiools in the Career Guidance Program.
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INTRODUCTION

The Career Guidance Pupil

The career Guidance pupil brings to the langusge arts classroom a
life experience rich in meaningful incidents, attitudes and concepts.
He has had a range of maturing experiences: a sobering (if not shattering)
taste of fallure in school, a recognition, either conscious or unconscious,
of the injustice of his socio-economic position. To cope with environmental
deprivations he has developed the ability to live with luge, sometimes -
solvable, problems. He has established his identity in the face of constant
derogatory factors. He lives by a strong sense of values and a conscious
moral code, self-developed, intrinsic to his way of life. He has created
a unique culture out of such raw materials as the street, the slum, his-—
needs and hopes, his people, his past. All these factors should be con=-
sidered when the language arts teacher chooses reading matter, plans unit
themes, creates topics ror writing or discussion.

Out of his values and experiences, the Career Guidance pupil presents
the languege arts teacher with certain learning sets and linguistic abilites.
He will grasp the abstract more readily if it is presented through the con-
crete. He is motoric, vieuil and manipulative in his approach rather than
verbal, oral snd conceptual y in his use of langusge, the Career
Guidance pupil may well exhibit the richneas of simile and analogy, charact-
eristic of slang, and the inventive word power ('bop' mesning to fight,
"bread’ meaning money, etc.) characteristic of geng language.2 He will
respond and express himself best in spontaneous,unstructured situations,

,;,'S r«ias rich in ggscrﬁgtlizggsygrda; poor in the use of verbs. He understands

The Langusge Arts Approach
How then, can we best utilize the methods and materials of langusge arts

to capitalize upon the Career CGuidance pupil's assets and to cope with his
deficiencies?

Through the skillful choice of literary materials, the Career Guidance
pupil should become aware that people from his racial or ethnic background
are suthors of or characters in good literature. He should be presented
with many realistic characters frgm whom he can form, strengthen or re-
habilitate his own self-image. Recognizable plroblems should be described
with solutions varying so that he can use problem-solving techniques to form
his own judgment.

His reading skills should emphasize the practical: to read effectively
in everyday situations signs, labels, directions, etc.); to read technical
matter with understanding (trade books, job specifications, manuals of in-
[KC struction, etc.). Yet the humanistic reading skills of reacting and appreciating




literature should not be neglected,

In writing he should receive: the opportunity to write freely with
few restrictions of formal structure and correciness of language; the
opportunity to use the depth and range of his own imagination to create
stories, poemns, plays; the skills to write clear prose for everyday forms,
such as letters, applications, etc,

Lastly, in oral expression, the Career Guidance pupil should experience
both practical and appreciational forms, To make him experience literature
rather than to listen to it, the Career Guidance pupil should be encouraged
to read aloud prose and poetry. He should act out stories, role-play char-
acters, and create new characters and situations, Of practical skills he
should learn those of everyday courtesy (introductions, telephoning); and
those needed on the job (interviewing, taking and giving verbal orders,
business telephoning)., The pupil should become awars of the levels of
speech usage, the formal and informal dialects, and their appropriate use.

Materlials and Methods

Reading materisls selected should largely reflect the pupil's age, sex role,
urban enviromment, life experiences, values, social and ethnic background. Al-
though they can be of fairly simple sentence structure, they should be of several
resding levels from easy to falrly difficult, and of various llterary type:

poetry, plays, stories, bilographies.

Methods are based on the particular perceptual sets of the disadvantaged child.
Through the use of amdio-visual aids, the abstract is presented in concrete terms.
Also through the use of audio-visual alds, common experiences are created in the
classroom for a group, spontaneous reaction. Role-playing releases the emergy and
tension created by unsolved problems and misdirected aggression, channeling them
into revitalizing classroom experiences. The use of worksheets creates a quieting
and structured atmosphere to counteract the noisychaos of city environment. The
drawing upon the pupil’s talent for singing, song-writing, pigeon-ralsing, etc.
bolsters his sense of self-worth, integrates all creativity into the need for the
skillful use of language, and uses the motoric approach to the attaimment of language:

skills.

1. Riessman, Frank, The Culturally Deprived Child, New York: Harper & Row,
Publishers, 1962, pp. 66-T3.

2. Marray, Walter, from a personel commmication referred to in The Culturally
Deprived Child, p.7>.

3. Mimeographed report from the Institute for Developmental Studies, Department
of Psychiatry, New York Medicel College.




HOW TO USE TEIS GUIDE

This teacher's resource guide contains:

- an introduction explaining the purpose of the Career Guidance Iengusge Arts
Program

- unit plans- for seven units, timed to cover one school year

- detoiled dall; lesson plans for five units outlining sequence of procedures
for teaching &1l readings and skills

- all the readirgo required in the five units

- detallcd forms of all worksheets, visual alds, etc. to be used in the lessons

-a niiting of the minimm essential skills to be acquired by the Career Guidance
pup ’

Each unit was created by:

- choosing a theme which 1is relevant, interesting and meaningful to the pupil

- choosing literary readings (stories, poetry, plays, biographies) which reveal
the theme and allow for an exploration of its facets "

- integrating the activities of reading, writing, oral expression into the
theme exploration

- teaching those skills of languasge commmnication necessary for cerrying out
the unit's activities

The unit method is successful because it:
- makes the study of language arts meaningful to the pupil
- integrates the many fields of languasge arts into a comprehensible unit of work
- allows for an exploration of a facet of the mman condition, a skill essential
to true literary appreciation
- allows for the inductive approach essential to teaching the deprived
Here follows a concise description of each unit:
Unit One: Diesgnostic

After Eight Years, What Do We Know?

- a three-week unit using tests to diagnose the strengths and weaknesses of
each pupil in the areas of reading, writing, spelling, and speech

Unit Two: Orientation

What Are We "Crazy Guys" Doing Here?

- an eight-week unit designed to correct the impression that Career Guidance 1s
a "amb" class

- bicgraphies of famous people (Floyd Patterson, Einstein, etc.), who could
have qualified for s Career Cuidance class, are read and discussed

- first attempts at reading, writing, and reciting are made




Unit Three: Establishing Controls
In the Driver's Seat

- an elght-week unit designed to show the necessity for physical and mental
controls, timing, space-sense, emotional balance (keeping your 'cool') in
perilous situations

- worksheets stress the skill of reading road and street signs; the meaning

of symbols; the concept of translating symbols into language

- forme for driver's license, learmer's permit, etc. are the practical writing

activities

- advertising facts and fallacies are discerned

Unit Four: Work

Making Tt
- an eight-week unit designed to present the experience of working through
literature (responsibility, co-workers, being fired, changing jobs)

- the practical skills for success on-the job: interview, job application,
want ads, etc., are presented

Unit Five: Commmity Action

Watch Me Handle The World

- an eight-week unit designed to develop an awareness in the pupil of his
pover to effect change in his environment

- practical skills, such as: letter writing, speech meking, petitioning,
interviewing, are stressed

- literature, stressing the power of cooperaiive effort (an Aesop's Fable,
President Kennedy's Tnsugural Address) are read

Unit Six: An On-Going Activities Unit
Trips Through Our Town

= ideas, places, to go to enrich the langusge erts exverience
- skills of map reading, letter writing, thank you notes, following directions
are stressed

Unit Seven: Ar On-Going Activities Unit

lhe Career Guidsnce Newspaper

skills to write and i a newspaper
fosters attitudes to uplift the image of The Career Guidance pupil in his school
- draws upon the total Career Cuidance experience far news material




You should be aware i:hat:

~ Ko lesson plan can perfectly fit into the forty-minute period for each class.
Speed and ability vary. Therefore, be aware that you may wish to bresk a
lesson into two perlods, or combine two lessons into one period, or any
variation thereof.

~ Each unit is exclusive but the best teaching and learning will result if
eack it 1s taken in the order given.

-~ You will find a list of Minimum Escential Skills (p.296) useful for lesson
Planning and developing other units,

-~ Elght periods of language arts per week are allotted to the Careser Guidance
pupil. They are scheduled as follows:
3 periods for Lenguage Arts
4 periods for Corrective Reading
1 period for Speech
This resource guide is designed to cover the three language arts periods only.

~ The source most accessible to the teacher is given for litarary selections.

~ Read through the full manual. Then, before you begin each unit, re-read it
carefully, making note of any materials to be prepared, any visual aids to
be obtained, and any pre-planning to be doue,

=~ Your creativity and imagination should in no way be restricted by or held +o
to this manual's detailed plans. Revise, amend, deleie, plan anew. Contri-
butions of proven methods and materials by you, the concerned teachers, will
help in the future revision of this experimental edition.




WHAT DO WE KNOW?

Iegson 1

Teacher Alms

To introduce the wnit's theme
To provide an opportunity for gathering the unit's theme from literature

Student Aim
To find out how much I know and can do in language arts
Materials
"The Parable of the Eagle" by James Aggrey
Procedures Skills

1. If this is the first time you are
meeting the clags, introduce yourseif,
write your name prominently on the
board. Take the roll and ascertain
the correct prommciation of each
name,

2. Begin reading the "Parable of the
Eagle" immediately to the class. Stop
only if you sense the clasg is having
difficulty following the story. At
the end ask someone to retell it in
his own woris. Have other students
contribute to the retelling if
necessary,

3. Establish the point of using this
particular story:

Although the story is about an ~=- extends the literal
eagle, how does it mgke a comment meaning of a story
gbout mman nature? (A man may ~= grasps the theme of
think he is a chicken, i.e., weak the story

and homely, when he truly is an
eagle, i.e., noble, brave and
strong. )




What Do We Know?
Iesson 1 (Continued)

i, Iead students to use language

metaphorically:
a. How many other ways can a man be -- recalls common
described in animal terms?(quick metaphors

as a rabbit, angry as a lion,
hungry as a bear, etc.)

b. Meske up your own descriptions -~ uses language
using animals you kmow. (hard as metaphorically
a cockroach, sad as a dog, soft
as a cat, etc,)

5. Write the metaphors on the board and

have studen®s examine them. Establish

the fact that animals may be used to

describe Inman personality. Then ask

the students to see the entire story

as a metaphor:

a. Ve have seen that an animal ~= extends the literal
represents a type of man In this meaning of a story
story. How can the story itself
represent a hman situation? (A
parent keeping his son back until
the other parent, a friend or a
teacher shows him what he really
can do; a teacher telling =
student he is dumb until another
teacher shows him he is not, ete.)

Note: The following question should
use the impersonal noun "person™so
that the students are not made *o
feel that each one’s identity is
being exposed.

b. How can a person know whether he is -~ relates the story's
a chicken or an eagle? (Someone may theme to himself
show him; he finds out on his own.)

6. As a conclusion to the lesson, tell the

students that they are starting a unit

which will show them whether they are

eagles or chickens in the use of

language. Write the unit's title on

the board:

What Do We Know?

Explain that they will be taking tests

to show them how well they know how to

read, write, spell and speak.




What Do Ve Know?
Iesson 1 {Continued)

Homework

One of the ways a person knows if he is an esgle or a chicken is
the way he makes introductions. Ask students to be alert to
notice any introductions that happen around them: in school, on
the street, at home, on television programs. In an introduction
- What do people say?
- What do they do?
Students will report on and discuss introductions tomorrow.




What Do We Know?
Iesson 1

The Parable of the Eagle
by James Aggrey

A certain man went through a forest seeking any bird of interest he
might find. He caught a young eagle, brouglt it home and put it smong
his fowls end ducks and turkeys, and gave it chickens' food to eat even
though it was an eagle, the king of birds.

Five years later a naturalist came to see him and, after passing
through his garden, said: 'That bird is an eagle, not a chicken.'

'Yes,' said its owner, 'but I have trained it to be a chicken. It
is no longer an eagle, it is a chicken, even though it measures fifteen
feet {from tip to tip of its wings.'

'No, ' sald the naturalist, 'it is an eagle still: it has the heart
of an eagle, and T will mske it soar high up to the heavens.'

'No,' said the owner, 'it is a chicken, and it will never fly.'

They agreed to test it. The naturalist picked up the eagle, held
it up, and sald with great intensity: 'Eagle, thou art an eagle; thou
dost belong to the sky and not to this earth; stretch forth thy wings
and fly.'

The eagle turmed this way and that, and then, looking down, saw the
chickens eating their food, and down he Jumped.

*  The owner said: 'I told you it was a chicken.'

"No,' said the naturalist, 'it is an eagle. Give it another chance
to-morrovw. '

So the next day he took it to the top of the house and said: 'Eagle,
thou art an eagle; stretch forth thy wings and fly.' But again the esgle,
seeing the chickens feeding, Jumped down and fed with them.

Then the owner said: 'I told you it was a chicken.'

'No,' asserted the naturalist, 'it is an eagle, and it still has the
heart of an esgle; only give it one more chance, and I will make it fly
to-morrow. '

The next morning he rose early and took the eagle outside the cicy,
away from the houses, to the foot of a high mountain. The sua was just
rising, gilding the tcp of the mountain with gold, and every crag was
glistening in the joy of that beautiful morning.

He picked up the eagle and said to it: 'Eagle, thou art an eagle;thou
dost belong to the sky and not to this earth; stretch forth thy wings and
fly!!

The eagle looked around and trembled as if new life were coming to it;
but it did not fly. The naturalist then made it look stralght at the sun.
Suddenly it stretched out its wings and, with the screech of a1 esgle, it
mounted higher and higher and never returned. It was an eagle, though it
had been kept and tamed as a chicken!

My neople of Africa, we were created in the image of God, but men have
made us think that we are chickens, and we still vhink we are; but we are
eagles. Stretch forth your wings and fly! Don't be content with the food
of chickens!



WHAT DO WE KNOW?

Iesson 2

Teacher Aims

To teach the rules for formal and informal irntroductions
To provide practice in the various forms of introductions
To prepare the students to give an oral introduction of themselives

Student Aim
To learn how to give and receive introductione
Materials

I. Pictures from magazines or stick figures drawm on the board of:
A, Two boys and a girl in a conversational grouping
B, A boy, his parents and a teacher. minister or other
professional in a formel encounter
C. A boy seated beside a personnel manager's desk, being
interviewed for a job
IT. Prepare a tape, or prepare students beforehand to perform
three introductions:
A, A good, standard introduction in which one person introduces
two others to each other
B. The same introductiou as in #1 but iveptly done, with
hesitations, slwrrings, inaudibility, forgotten or mis-
pronounced nemes, etc.
C. An introduction among three people who use informal,
"eool", "beat" languasge or teen slang

Procedures Skills
1. Ask the students to describe any

introductions they may have
witnessed since their last lesson:

a. Who was I1ntroduced? ~- observes and recalls
b. Who performed the introduction? details from real
c. What was said? life

d. Were any gestures used?



What Do We Know?
Iesson 2 {Continued)

c. Would it ever be correct to meke -- recognizes levels of
that kind of an introduction? Why language usage
or vhy not? (Allow students tc
express both pro and con opinions:
It is never correct to use slang;
it is correct to use slang if you
are with friends and everyone
understands it.)

6. Show students the three pictures de-
scribed under Materials I. Ask,

a. Of the three introductions, whicn -- recognizes the appropriate
form or style of introduction would ' oral usesge for different
you use for each picture? Why? situations

(We hope students will choose the
slang introduction for Picture A,
and the formal style for Pictures
B and C. However, accept all
opinions that may be contrary but
show logical reasoning.)

b. Why did none choose the second
introduction? (It is rly done;
does not cannmnicate.goo

c. Vhat, then, are some of the standards -- establlishes criteria
for a good introduction? (Accept all from exsmining given
criteria elicited): models

2) Don't mispronounce the names.
(3) Speak loudly enough.
ghg Use language everyone wncerstands.
5) Use the formal and informal style
in appropriate situations.
7. Have students look at Picture C, the boy
on a Job interview. Ask,
a. What would this boy say to imtroduce
himself in this situation?
b. If you were to introduce yourself to
your class, what would you s&y?
Have several students introduce them-
selves. Copy on the board any key phrases:
Their class: "I am in Career Guldance
Class 9-204."
Their address and age: "I am fifteen
years old. I live at 115 Henry Street.”
An interest or hobby: "I like to fly
pigeons, "
Homework
Tell students they have made a good start towards composing a self-

introduction. They are to compose and practice saying an introduction
they will give in class tomorrow.

él% Speak clearly.




What Do We Know?
Lesson 2 {Continued)

2. After the introductions have been -= listens with attention
described,tell the students that they and comprehension
will hear (or see, if the introductions
are to be acted out by students )three
recorded introductions. They are to
Iisten carefully and be able to answer
the following questions:

a. What is said in each introduction?
be What differences are there among
the three introductions?

3. Write the questions on the board. Then
play the recorded introductions (or
have the students prepared beforehand,
act them out) while students listen

carefully.
L, After students have completed their --recognizes difference
listening, ask them to tell you what in langusge usage

they heard (Question (a) in Step 2).
Ask the students to describe the differ-
ences in the three introductions. The
differences should be noted as:
- the first introduction is a
good standard one
- the second is the same introduction
as the first, except it is poorly

done
- the third is in a "special" kind -- distinguishes between
of English, "beat" or teen slang formal and informal usage

5. Establish with the students that
langusge can be considered wrongly or
badly used only when it does not

cormmnicate:
a. Which of the three introductions did -- evaluates models according
you not understand? Why? (The second to self-created criteria

introduction was hard to understand
because it could not be heard, was
mispronounced, etc.)

b. Is the third slang introduction a
good one? Vhy or why not? (Allow
students to express both pro and con
opinions: It is good because it is
understandsble ; it commmicates;it
is not good because it uses slang.)




WHAT DO WE KNOW?

Jesson 3

Teacher Aims

To provide students with the opportunity to Introduce themselves

To provide the basis for peer evaluation of oral work

To diagnose speech errors to be corrected in the langusge arts
classroon

Student Aim
To introduce myself to the class
i"fateria.ls
If at all obtalnable, use a tape recorder to tape each introduction
Note: During this entire lesson, have the Speech Checklist at hand.
Be thoroughly familiar with the speech faults listed. Idsten

carefully to each student as he answers or glves his Intro-
duction. Then write his name next to those faults which

apply.

S‘Tpeecﬁheclﬂ.ist Class Date

Voilce
inaudible
hoarse
too high pitched
too low pitched

Articulation
slurs
substitutes one sound for another
omlts sounds
dentalization

Fluency
vocabulary paucity
monotonous intonation
forelgn intonation
tempo too rapid
tempo too slow

Note: The speech faults listed here are only those which the Language
Arts teacher may attempt to correct in the language arts class.
For the complete list consult Toward Better Speech Board of
Eduvecation Curriculum Bulletin 1952-53 Series, Number 5.




What Do We Know?
Lesson 3 (Continued)

Procedures Skills

1. Have on the board a list of thiugs
with which students may be challenged
to enlarge their introductions:

Add your class

your age

your interest oxr hobby

what mgkes you happy

vhat mskes you sad

what makes you angry -

the deepest thing you believe in
to your introduction.

2. Ask one or two students to give the
Introductions they prepared for home-
work. Have the class evaluate them.
Use the board tc list ways of im-
proving them:

a. How can this introduction be im-
proved? Direct students! attention
to the list. (See Procedure Step 1.)

b. Would the introduction be more
interesting if more facts were added?
Why or why not?

c. What other facts might you add to ~-= contributes to class-
make a more interesting introduction? composed oral composition
(Accept all valid suggestions.)

3. Have the class break up into groups of
three or four. Have .each student re-
cite his introduction to his group as
a dry run through. Have each group
make brief suggestions to improve the
introduction. Then call the class
together and have each student recite
his introduction to the class.

Note: Tor each student's introduction
have him stand. Listen with & cri-
tical ear and try to distinguish any
major speech flaws. Note the student’s
name next to the flaw on the Speech
Checklist.

Homework
Have students bring in their notebooks, notepaper, pens, pencils and
rulers for the next lesson.
Ask them to use the techniques for introducing oneself and for making
introductions by practicing with peers and family members. They may
try giving the saﬁe introduction using standard and slang language.




WHAT DO WE KNOW?

Iesson b

Teacher Aims

To provide the opportwnity for setting up the langusge arts notebook
To teach the note paper form for written work
To provide the opportunity for writing a short paragraph
To evaluate handwriting
Student Aim
To write out my introduction
Materials

The introductions tape-recorded in previous lesson (optionsl)

Procedures Skills
1. Have students copy onto notepaper the -- follows oral and
form for written work given below. Go written directions

over each part, spelling out your
name, the date, etc. &as you progress.

Margins and wnderlining msy be done in

red.
.1" mrgin %‘" M&rgin
(Neme) gbate)
(Class) Teacher)
Skip a
Space
Lenguage Arts
Skip a
Space
Atm:
Skip a
Space
2. Tell students that they will write -- composes' short
down the introductions they gave in parsgraphs of
the previous lesson. Have them write loosely related
the Student Aim on thelr notepapers. detalls

If the introductions were taped, have
them played while the class listens.
Then have each student write down what
he remembers of his own introduction.
Or, he may choose to write an entirely
new one.

10



What Do We Know?
Iesson 4 (Continued)

3. If the introductions were not tape -- writes simple
recorded, or if the class cannot paragrephs from
write a full Introduction unaided, dictation

choose a student who made a good
introduction yesterday. Have him
repeat it. Ask for a volunteer to
write the intrcduction on the board,
or if students do not volunteer,
copy it yourself.

i, Vhen the paragraph on the board is
completed , underline the phrases
which will occur in each student's
Introduction:

My neme is

I live at

I am in Class

I 1like to _
Erage all but the underlined phrases
from the board. Call on one or two
volunteers to f£111 in the spaces in
the paragraph with their own data.

5. After the volunteers have been to the -- writes following
board, have the students write on & class-composed
their papers the title,My Introduction. organization

Hgwve them write their own introduction
using those composed at the board as
their mod:l. Suggest to the students
that they:
~ indent the beginning of the
paragraph
- capitalize intial words in
sentences
- place the period at the end of
each sentence
(Do not, however, attempt to teach these
skills at this time.)
6. Circulate and correct any errors.
Volunteer to spell any word the stud&nts
need.

Note. As you circulate mske a note of those students who have illegible
handwriting or cannot distinguish between script and printing.
Provide them with copies of letter formations taken from Teac
Handwriting, Board of Education Curriculum Bulletin, 1960-51
Series, NMumber 3. Have them practice at home or during free
moments during the language arts period.

11




What Do We XKnow?
Iesson 4 (Contimued)

Note: In this first writing attempt of the year, the students
should be allowed to write freely, without the restraint

of corrections or rules. Your purpose is to elicit as
much writing as possible so that you may have = sufficient

quantity to diagnose.
7. Collect the introductions at the end
of the perlod. If some are inccmplete

tell students they will have further
class time to complete them.

Homework

"If necessary, students practice to improve their handwriting.
Create a design to decorate their composition folder.

12



WHAT DO WE KNOW?

Lesson 5

Teacher Aims

To provide students with the opportunity to decorate composition
folders

To initiate an understanding of the meta.phoriceil. use of language

To diagnose reading difficulties

Student Aim
To £find out our reading ability
Materials

T, Composition folders
- file folders or large envelopes
- felt-tip markers, crayons, etc.
- magazines with examples of trademarks, brand names, etc.
II. Reading
Any reading text of graded reading matter such as:
- The McCall-Crabbe Reading Series (several reading levels)
-~ Teen-Age Tales Book A (third grade reading level)
- Teen-Age Tales Book 5 (fifth to sixth grade resding level)
Reading Comprehension Checklist

Procedures Skills

1. Tell students that they will decorate
their composition folders. Give them
some suggestions that will require
the use of langusge skills to complet:

-~ Show them tiae lettering asnd designs -- understands the
used in advertising trademarikes and symbolic use of
Ybrend nemes., ¥licit how the design objects
reflects the nature of the product. ~= recognizes how form
They mey want to use their name or influences meaning

initials in a similar fashion.

- Suggest that they decorate the
folder with their favorite words,
snatches of poems or song lyrics.,

-Allow students to suggest other
design ideas,

13




What Do We Xnow?
Iesson 5 (Continued)

2. While the students work on their
folders, call each to your desk
for an informel reading test.

Note: Since the record card lists
the student's reading grade, and
the reading teachker will diagnose
each student's reading disbilities,
the purpose of this test is to glve
you, the langusge arts teacher, a
quick, approximate appraisal of each
student 's reading ability.

3. Have each student read one or one=-
and -a-half pages first silently,
then aloud to you. While he reads,
make note of his articulation, his
ability to attack words and to re-
spond to punctuation. If the
student has severe dissbilities,
shorten the reading passage. If he
is stumped on a word, tell him the
word and allow him to read on.

L, After he has read, ask the student
to retell you what he has read.This
tests his general level of comprehen-
sion. Then ask him:

- a factual question beginning
with who, what, when, or where
(to test commrehension of
stated facts or details)

- an inference question beginning
with why, what kind of
(to vest comprehension of
inferred detail)

- the meaning of a particular word
(to test word meaning and
meaning in context)

5. From the students' answers note his
particular reading disabilities on
the checklist below.

14




What Do We Know?
Iesson 5 (Continued)

Reading Comprehension Checklis® Class Date
After each error write the name of those students to whom the item applies

Does not comprehend:
general meaning (main idea)
detalls
inferred meaning
words in context

Approximate reading level:

Third

fourth

Fifth

Sixth

Seventh

Eighth

Ninth

Homework

Complete decorating the compositiom <folders.
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WHAT DO WE KNOW?

Lesson 6

Teacher Aims

To continue informal testing of students' reading
To provide the opportunity for free or silent reasding

Student Aim

To read and work with a buddy

Materials

1.

3.

Reading texts listed in Iesson 5

Books, paperbacks, magazines for free reading
SRA Reading Iaboratory

Copies of the Diagnostic Spelling

Idst from Iesson 9

Procedures Skills

While you continue to test students -- increases reading
individually in reading, provide the akility
class with meaningful activities.

Allow students to select from a class
library of books, paperbacks and
magazines., Couple each poor-reading
student with one who is gble. Have

them read to each other.

Or, if an SRA Reading Ieboratory is
avallable, train several students to
monitor it. Have the class use it

this period while you continue testing.
You may alsc hand out copies of the
Diagnostic Spelling Idist (see Lesson 9)
and have each student study and test
himgelf in preparation for the diagnostic
spelling test. Students may also study
and test themselves in pairs.

Corplete the reading test in this perdiod.
Tell students they will know the results
of all their diagnostic tests at the

end of the wnit.

E:mework

Nave students study for the spelling test or continue their free
reading at home,

16



WHAT DO WE KNOW?

lesson

Teacher Aims

To have students read and appreciate a short story
To discuss the story's meaning and its implications to real life

Student Aim

To read and discuss the short story, "The Wise and the Weak."

Materials

1.

2,

Short story, "The Wise and the Weak" by Philip Aponte. Avallable in
M’ POOJ..ey et. alo, Scott, Fomsman, PPe 36-1"00

Procedures

Begin reading the short story. Since

this is a simply-written story, you

may went the able readers to read it
aloud while the others follow along.

Or begin the reading yourself and

have the students read the simpler

passages. Even in a class of poor
readers, attempt to have several brief
pascsages read aloud.

When the story is completed ask the

students:

a. Does this story sound very real to
you? Why or why not? (Since the
story is close to their own ex-
perience, students should recog-
nize and respond to the realism
of character, action, motivation,
and setting.

b. What was Phil's reaction to the
challenge of playing "Tarzen?"

c. How would another person have
reacted to the challenge?

d. Do you think Phil was right or
wrong in accepting the challenge?

Why?

17

Skills

-- establishes an
acceptable sentence
- pattern through
reading aloud

-= recognizes and evaluates
the realism of a story

-=- understands the story
action

-~ imagines other course
of action

-- develops moral velues

through reading



Vhat Do We Know?
Tesson 7 (Continued)

e. In this wnit we are trying tc find
out what we know. What did Phil
find out about himself at the end
of the story?

f. The title of the story is "The Vise
and the Veak.," Who in the story is
wise? VWho is weak? Have students
quote from the story to prove their
answers.

Homework
Students will act out parts of the story. Tell them to read over the

story, in particular the dialogue, rractice how the dialogue should
be read and what actions to be included.

18




What Do We Know?
Legson 7

The Wise and the Weak

I was new in the neizhborhood. I had Just moved from the Iower
West to the Iower East Side. Not mch of a change! They were both
dumpse I hated moving from the place I was brought up in, the place
where all my friends lived. I had to start all over again making
new friends. Days passed and still I had no friends. Sure there
were boys, but none would talk to me, and when I tried talking to
them, they would Jjust turn and walk away.

Ascut ten daya of doing gbsolutely nothing, I decided to do some-
thing lest I go crazy. One evening after supper I went downstairs and
ran across a guy sitting on the stoop. I walked up to him and said,

"Hiya," was his reply. He started walking away. I grabbed him by
his arm and asked, "Why are you walking away?"

He looked at me, then at my hand on his arm. Vith a wise grin on
his face, he said, "You'd better get your hand off, Sonny. You're
wrinkling the skin,"

I released my grip. He looked at me sarcastically and said, "Better
watch that, Son, or next time I mighit get rough with you."

I retwned his sarcasm, answering, "Would you carc to try?"

Flying fists, scratching fingernails, feet dancing on a man floor.
I was getting the better of it. He went down. He got up. Down, up,
down, up, like the comtinuous beat of a drum. I pushed him on his way
and he staggered down the street. A smile ran across my lips. I walked
lown to the candy store to celebrate by buying a soda.

It was getting dsrk. Since I had had enough excitement for one day,
I decided to go home. I walked slowly at first. Then realizing it was
rapidly getting dark, I increased my spsed. I wasn't taking any chances.
T opened the door to the hallway and started climbing the stairs.

"Hey you, Sonny." I turned around. It was him again, the big would-
be tcugh guy.

"What the heck do you want?" I asked.

"Nothing. I just wanted to meet you and mal> friends."

Friends. The word seemed to scare me. Yet I had to have some friends.
I walked down. He extended his hand. It missed my hand but not my stomach.
Another hand, not to mine but to my face. This time I went down. I got up
determined 1o teach this "big wheel" a lesson. But now, instead of one,
there were six. This time I was the one who was going up and down, and I
didn't like it. Tt wasn't long before it was over - for me, anyway. My
1lips were swollen, Ly eye was shut, my nose was bleeding. I hesitated,
feeling for the other injuries, fearing they had relieved me of some <f my
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What Do We Know?
Lesson 7

valuables. A hand came down to help me. I was still away fron it all,
I got up and was about to say thanks., Yeah, it was him again, the
"big tough guy.” But this time I was in no mood « or rather, no con-
dition - to fight.

"Come on, let's you and me go down to Vito's," he said.

"Wito's?"

"Yeah, the candy store."

"Onh, yeah, sure. Let's go."

We walked down and sat in one of the booths and started talking. I
told him my life history and he told me his. His neme was Ron. Nice name
for a not-so-nice guy. He came to the point.

"Phil, how would you like to join our club?"

"Yeah, sure,"” I answered. '"Why not?"

"Mrst, you'll have to prove you're an able member. You'll have to
prove that you're efficient, useful."”

"Efficient? Useful? I landed you, didn't I?"

"Yes, but you'll have to Ao much more than that. Well?"

"Yeah, Okay, what's my assigiment?"

"Meet me tomorrow. here at Vito's, at, let's say asbout seven."

1 went back home, entered through the back door, fixed my battered
profile, and went to sleep. Nobody was home when I woke up the next
morning. The day went slowly. I hadn't seen Ron all day. I hoped he
wasn't joking. At six I went up and got my supper. At seven I was at
Vito's. Ron hadn't arrived yet. I kept wondering what I was to do. I
ordered a small Coke and waited for Ron. Five after seven. Then ten
after, fifteen, twenty after., He'll never come, I thought.

I finished drinking the Coke and was ready to leave when the door to
Vito's opened. Ron came walking in, looked around, saw me. He walked over,
gat down opposite me, lit a cigarette, inhaled, and let the smoke come slowly
out of his nose and mouth. He was mysterious, and I was Jumpy. Maybe I've
made a mistake, letting him think I'm bad and bold, I thought. I've never
gotten in trouble before, and I wouldn't want to. I'd better go home before
something really happens.

I stood up,and then Ron spoke, '"Well, Phil, ready? Ready to prove
yourself?"

"We]_'L, I, T "

"Don't worry, Phil. It has nothing to do with defying the law." I
was gbout to say '"No," when I spotted Ron's ever loving friends outside.

"Okay, Ron, let's be on our way," I said.

"Good boy, Phil, you're a real trooper.' he laughed. I shook with
fright. I had gone beyond my owm reach. Ve walked until we got to the
building across the street from where I lived. "Iet's go up, Phil,"” he said.

"Yeah, sure"I answered. That was all I could say, "Yeah, sure.” Up
the stairs, first, second, third, and then the final floor. I stopped.

"Where are we going, Ron?"
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What Do Ve Know?
Tesson 7 .

"To the roof. You're not afraid, are you, Phil?" I didn't answer
but Just kept climbing. We walked out to the roof.

"WelL, what now, Ron?"

"Wext a mimite, just a minute.” The building next to this was
about five feet away. In between the two buildings was a four-floor drop.
I walked to the ledge, looked over, and quickly jumped back. This I dldn't
like, The ledge was two feet high. Ron saw that I was Jittery.

"No, let's just get on with the game."

Ron smiled, "Yeah, game." The door on the roof opened. Ron's friends
emerged carrying a thick iron pipe a little over five feet long. They laid
it from roof to roof. I turned to Ron.

"What's that for?"

"We're going to play Tarzan." Just then more of Ron's friends
appeared on our wmof,.

"Tarzan. What do you mean?"

"Just what I said. You kmow how Tarzan swings on a rope. Well, this
time it isn't going tc be a rope, but a bar."

"Who '8 going to be Tarzan?"

"I'11l give you one guess." .

"You're crazy, Ron. That's a four-floor drop."

"Nexrvous, Phil? Did I say it was going to be you?"

"No, I guess you didn't, but I have to admit you had me scared there
for a mimrte."

"You should be, Phil, because it is going to be you."

I stood there stummed, even though I suspected it from the very
beginning. If only someone would call me or come upstairs to the roof, I
thought to myself. It suddenly became silent. It was the first time I
had really noticed how quiet a city slum can be. All of Ron's friends
bowed politely, saying, "After you, Phil, after you." I took a few steps
toward the iron bar, then stopped and turned, looking for a possible
opening in their defense. The door to the roof was still open. My last
chance, I thought. But Ron's thinking was faster than mine,

"You'll never make it, Phil., If you try and we catch you, we might -
ah - accidentally on purpose throw you over.' He smiled and bowed politely,
saying, "After you, Phil." I walked over to the ledge.

"Iook, Ron -

"Get going, Phil." I grabbed the end of the bar. The other end was
being held by a couple of other guys. One foot went over the side - I
looked down - my hand grabbed on for dear life, and this time the expression
really meantsomething. My other foot went over. I started on my way
toward the other roof, hand over hand in agony, my feet dangling In the air.
My muscles ached. My hands started sweating. A little more to go. I made
it. Now to put my foot on the ledge. My foot reached the ledge. Then,
suddenly, without warning, one of the boys pushed it off. "Soxry," he said,
"but ‘you're not welcome on this side.”
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What Do We Know?
Iesson 7

I tried again to put my foot on the ledge, but again he pushed it
off. My strength, or what was left of it, was going. I pleaded with
Ron to let me get over. The answer I received was a loud burst of
laughter. I started back to where I had originally started. Halfway
there, I felt myself slipping. I gripped tighter to the bar; I
couldn't go on. Iooking down, I could see nothing but darkness. I
tried desperately to sit on the bar. Up I would go, then down I would
slip.

I couldn't feel my hands any more. My neck muscles hurt me terribly.
I tried once more, this time putting my foot on the bar, then swinging
up on it. Slovly but surely I started my sgonizing journey to the top.

My foot was on the bar, my teeth grinding together. Up, up, up a little
more. A long sigh of relief. I was sitting on the bar, drenched with
sweat, It was silent again. A few seconds, mirnutes. A plane passed
overhead, but I didn't dare look up., Why? I didn't know, nor did I
care to think gbout it.

"Iook, Ron, what now, please? Please let me go." A few tears slid
down my face. I wasn't one of them. I guess I had known it from the
beginning.

"Well, Ron, well?"

"Hey, Phil, you want a glass of water or something? You want to play
cards? Come on." He laughed. They all lsughed. But when you're in
death's grasp, you édon't laugh.

"Well, Phil, we're going."

"Wait, Ron. If you go, I'll never get out of here,"

"Look, Phil, if you get out of this, you're one of the boys. If you
don't, well - well, you can bet we'll be at the funeral." He smiled and
left, his boys following.

If I swvung to one end, the other end would become unbalanced and
would be likely to slide off. Another puzzle to figure out. I thought of
one solution, then another, and another. No good, no good. None of them
were any good. I thought of every possible angle. The only thing to do
was to hope the har wouldn't slide off the roof.

Again I mmg from the center of the bar and inched up toward the
ledge.

The bar started slipping. I reached for the ledge, grabbed it as the
bar fell clanging below. The little pebbles of the ledge were cutting into
my finger tips, but I was close. My arms extended high over my head. My
body was close against the building. I lifted myself, scraping my knees
and my face. Home was so near, 80 near. My foot reached for the ledge.
One last burst of energy, and over I went, flat on my back on the roof., I
lay there, my eyes. closed, my lips murmuring a prayer, my legs and arms
dead to the world.
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What Do We Know?
Lesson T

I stayed there for what seemed hours. Then slowly I wemt back home,
making sure I wasn't seen. Next day I told my mother the story. At first
she dldn't belleve 1t, but after I showed her the bruises and cuts, she
stood there smazed. The only thought that entered her mind was to call
the police. I quickly talked her out of 1t, telling her it was better
to have a living gon than & dead one. We moved back to the West Side.
Not much of a change. Both dumps, but it was a change for me - plenty.
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WHAT DO WE KNOW?

Iesson 8

Teacher Aims

To provide an opportunity for oral expression through play acting

To provide the opportunily for the mental visualization of story character,
action and diaiogue

To provide the opportunity for peer evaluation of oral performence

To provide the opportunity for the use of problems solving skills

Student Aim

To act out the play of the short story, "The Wise and the Weak."
Materials

The play based on "The Wise and the Weak."

Tables and chalrs as props
Drawing on the board representing the two roof leodges

Procedures , Skills

1. Tell students that they are to act out
several of the dialogues from the story,
"The Wise and the Week." Have them look

over the dialogues they were to prepare == regds parts of a
for home werks, Them have two or three story aloud with
pairs of students take the parts of Phil expression

and Ron, and read sections of dialogue to
the class as if it were play dialogue,
that is, omitting the characters identifi-
cetions and action descriptions.

2., Allow students to comment on why certain -- evaluates peer oral
readings were effective and how others could work according to
be improved. - self-evolved criteria

3. Distribute copies of the play. Tell students
to skim through it to see what difficulties
would have to be overcome to perform the play
in their classroom. Have them also draw on
their knowledge of the story to anticipate
production probleums. ’
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What Do We Know?
Iesson 8 (Continued)

4, Some difficulties that may be elicited -- anticipates problems
are: in a given context
a. who will be chosen for each part?
b. how will the action when Phil hangs
from the ledge be shown?
c. what stage props are needed?
Virite all pertinent problems on the board in -~ contributes to solve
question form. a class problem
Then allow the students discussion time to
throw out jdeas to solve their production

problems,
5. Some solutions elicited from the students
or advanced by you may be: -~ imagines varied
a. allowing students to choose parts for solutions to a
themselves ’ given problem

b. having different students play the roles
in each scene

c. having the student who plays Phil panto=- - -- understands the use
. mime the action of fighting Ron and ledge- of pantomime
hanging

d. having the students in the audience act as
critics and review the play

e. drawing a suggestion of the two roof ledges -~ visualizes setting
in 1ife size on the front board (see illus- - to aid in probiem
tration in Materials) solving

f. getting simple props such as tebles and

chairs to simulate the candy store booth

6. After all valid solutions have been accepted
and placed, when needed, into action, begin the

acting out of the play. Allow students to read -- evgluates peer per-
theit lines as they walk through the action of formance in oral
the play. Have students comment on the performance, expression

giving suggestions to improve the acting.
7. Continue the acting until the end of the period.
Use the following one or two periods to complete
or repeat the play performance to the students'
satisfaction. Attempt always to impress upon -= projects character
the players the importance of total and constant in play-acting
recognition of the characters they are portraying: :
a. What kind of a person are you?
b. What are you feeling in this situation?
c. How will you show your reaction? Howwill you

say your line?
Homework

Memorize and recite with expression, aloud, the lines of the character
you will play
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THE WISE AND THE WEAK

A Short Play

Adapted from the Short Story
by Philir Aponte

Characters:

Phil: a teen-age boy
Ron: another teen-gge boy
Several of Ron's friends

Setting: —

Tme -~ The present

Place - The lower East side of New York
Act One - a stoop
Act Two - a candy store
Act Three - a tenement
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Phil:

THE WISE AND THE WEAK

Prologue

(Tal¥ing to the sudience) I was new in the neighborhood. I had just moved
from the Lower West to the Lower East Side. Not much of a change. (Looks
all around, as if at tenement buildings on a crowded block.) They're both
dumps. I hated moving from the place I was brought up in, the place where
all my friends lived. I had to star: all over again making new friends.
{Ron and his gang walk by laughing and rough.housing. They pass by Phil

as if he were not there. )

Sure there were boys, but nore would talk to me, and when I tried talking
to them, they would just turn and walk away. After ten days of doing
absolutely nothing, I deciéed to do something before I'd go crazy. Ome
evening after supper I went dowustalrs e...-
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THE WISE AND THE WEAK

A Short Play

Adapted from the short story

Scene One

(Ron is sitting on the stoop steps. Phil passes by him, then stops and
turns toward him.)

Phil: Hello '
Ron: Hiya (Gets up and starts to walk away)
Phil: (Grabbing Ron by the amm) Why are you walking away?
Ron: (With a wise grin on his face) You'd better get your hand off, Sonvy.
. You're wrinkling the skin. (Phil releases his grip.) Better watch that,
Son, or next time I might get rough with you.
Phil: Would you care to try? (They fight. Phil wins and starts to walk away.)
Ron: Hey you, Sonny.
Phil: What the heck do you want?

Ron: Nothing I just wanted to make friends. Come on, let's you and me go down
to Vito's.

Phil: Vito's
Ron: Yeah, the candy store.
Phil: Oh, yeah, sure. Let's go.
Scene Two
(Phil and Ron are sitting in a candy-store booth. )
Ron: Phil, how would you like to Join our club?
Phil: Yeah, sure. Vhy not?

Ron: Mirst you'll have to prcve you're an able member. You'll have to prove that
you're efficient, useful.

Phil: Efficient? Useful? I landed you, didn't I?

Ron: Yes, but you'll have to do much more than that. Well?
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Phil: Yeah, Okay, what's my assigmment? (Two or three of Ron's friends saunter
over to the booth and stand looking down gt Phil., Phil stands up as if to
escape. ) '

Ron: Well, Phil, ready? Ready to prove yourself?

Phil: Well, I, I -~ {Phil looks at Ron and his friends.)

Ron: Don't worry, Phil. It has nothing to do with defying the law.

Phil: (He looks again at Rou and his friends.) Okay, Ron, let's be on our way.

Ron: éoo_d boy, Phil, you're a real trooper. (He laughs.)

(Ron and Phil rise and, with Ron's friends ti‘ailing, leave the candy store.)

Scene Three |

(Phil, Ron and his friends walk out onto a tenament roof. They are all
panting from the climb.)

Phil: Well, what now, Ron?

Ron: Walt a minute, Jjust a minute.
(Phil walks over to the roof ledge, peers' over it down the four-floor drop,
then quickly Jumps back. Hiss face registers his jitters. Then he notices
Ron looking at him. )

Phil: Let's just get on with the .... game.

Ron: (Smiling.) Yeah, game.

(Ron's friends pick up a five-feet-long iron pipe and lay it across two ledges,
connecting two roofs.)

Phil: VWhat's that for?
Ron: VWe're going to play Tarzan.
Phil: Tarzan. What do you mean?

Ron: Just what I said. You know how Tarzan swings on a rope. Well, this time it
isn't going to be a rope but a dbar.

Phil: VWho's goirg to be Tarzan?
Ron: I'll give you one guess.,
Phil: You're crazy, Ron. That's a four-floor drop.

Ron: Nervous, Phil? Did I say it was going to be you?
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Phil: No, I guess you didn't, but I have to admit you had me scared there for
a minute.

Ron: You should be, Phil, because it is going to be you.
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WHAT DO WE KNOW?

Iesson

Teacher Aims

To elicit student experiences in preparation for writing
To bein the writing of a short composition for diagnostic

Student Aim

To talk and write about how and why we take dares

Materials

1.

2,

3.

The ghort story, "The Wise and the Weak.,"
Peper, pens

Procedures

In preparatioa for writing their own

- experience with dares, have students

discuss the how and why of giving and

taizing challenges:

a. Why did Phil take a dangerous dare?

Do you think his aim was worth the
danger of the dare? Why or why not?

b. Have you or has some one you know ever
taken a dangerous dare? Tell the class
how 1t happened.

As the students describe their dares, attempt

to elicit three aspects:

a. the situation
What happened?

b. the reaction
How did you feel?

¢. the motivation
Why did you do 1it?

Would you do it again? Why or why not?

As students describe their stories, write

key phrases and words on the board. After

a few stories have been elicited, have

students begin writing a true or imaginary

story of a dare. Circulate and note those
who have severe difficulty writing. Suggest
to these students that they re-tell the dare
story in "The Wise and the Veak." Encourage
students to write freely and completely.
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purposes

Skills

-= evaluates the
motives and values
of story characters

== recalls true events
in preparation for
writing

-= forms the pattern
of effective story
telling



What Do We Know?
Tesson 9 Continued)

Lk, Collect all the writing at the end
of the period, whether completed or
not. - Tell students they will be told
the diagnostic results of the writing
in a future lesson. '

Homework

Notice and be ready to tell us in class tomorrow, any television stories
you see tonight that are based on the dare situation.

te: When you study the compositions, divide the class into tv> groups:

a. those vho can place their ideas into fairly clear sentences,
though order, usage and spelling may be weak.

b. those who cannot compose sentences

In subsequext writing lessons have the first group write on their own
while the second group writes with your aid, the aid of a buddy from

the first group, or talks his composition into a recorder. This first
writing attempt need not be corrected in detail. A simple word greding
(such as Excellent, Very Good, Good, and Needs Improvement) is sufficient
at this time. '

Diagnose each student's writing by the checklist below.

WRTTTEN EXPRESSION CHECKLIST CLASS DATE

After each error write the name of those students to whome the item applies

Handwriting
poor formation
illegible
prints only
Spelling Level¥*

\O o] O\ W O

Sentences
run-on
fragments
incoherent
Form ‘
Does not capitalize initial work iIn sentence
" " capitali.e proper nouns
end sentence with period
" " " question mark
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WHAT DO WE KNOW?

Lesson 10

Teacher Aims

To give a dlagnostic spelling test tc determine the level of spelling
gbility end the types of errors

Student Aim
To take a test to find out how well we spell
Materials

Disgnostic Spelling List

Ievel 1 level 4 Level 7

am eye appesrance
always pants worried

Jou ehirt independent
pretty angry Jacket

think television mistake

Level 2 Ievel 5 Ilevel 8

body lazy adolescent
eyes neat dizzy

hair - vough ruscles
clothes sleepy drag

myself herself graduate
Ievel 3 Level 6 Level 9

bath energy adult

dance gang fist

dressed anxious apologize
laugh lonely nickname :
scared character disappointment

Ievels 1 through 6 were teken from the topic listing Topic: "Me" in Teaching
pp. 65-66. Ievels T through 9 were taken from The Basic Word IList

in Teaching Spelling, pp. 109-123,

Note: This grouping of words around the topic "Me" was chosen so that you may
draw upon the iist in the following unit which deals with the student and
his future.

Procedures Skills

1. Review the heading of note paper (see
Iesson 4)., Have students head a paper
as they review the form.

2, Tell students that they will take a

spelling test which will not be graded

but which will show them how well they
can spell.
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What Do We Xnow?
Iesson 10 (Continued)

Note: For a detailed explanation
of the procedure refer to Teaching
Spelling, Course of Study and Mamual,
N.Y.C. Board of Education Curriculum
Bulletin 1953-1954 Series #6.

3. Dictate each word from the list at the
end of this lesson. Use the word in a

sentence, then repeat the word. «= ligsteng for a

i, Have students draw ‘a line after each specific purpose
5 words to indicate the levels.

If most students begin to have diffi- -~ writes from
culty at a certain level do not test dictation
beyond that level.

5. Students exchange papers. Write or have ~-= corrects peers
students write the correct spelling of written work
each word on the board.

6. Students note how many words are misspelled -- compares written
on each level. Three misspellings on one work with accuracy

level indicates the level of study.

7. Using the correct spellings on the board,
students write xisepelled words 5 times.

8. Call each t:udent to your desk and note
on your Written Krpression Checklist (see
Lesson 9) e level of spellirg indicated
by his test,

9. Have studen:s place this first test in their
notebooks. Esci: subsequent unit will have
words which thesr +«111 want to kmow how to
spell. Spelling lists will be derived and

developed accordingly. .

Hom ework

Continue to notice if any television stories
use the dare situation., We will discuss it
in the next lesson. -

Notice the street and store signs as you walk
about your neighborhood. How many of their
words can y.u spell? E,g., pharmacy, super-
market, dry cleaner, Hawthorne Avenue, Episcopal
Church, etc.
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WHAT DO WE KNOW?

Lesson 11

Teacher Aims

To provide the opportunity for sharing and appreciating written work

To correct certaln obvious speech flaws

To provide the opportunity for oral interpretation through reading and

acting out peer's work

Student Aim

To read and enjoy our dare stories

Materials

1.

2.

3.

5.

Compositions on a dare situation diagnosed and graded (see lesson 9. )

Procedures

Return compositions to the students.
Allow them time to read the compositions
silently. Then ask for volunteers to
read theirs aloud to the class. If no
one volunteers, choose one yourself and
read it, with the writer's permission,
to the class.
After several have been read, elicit the
students' reactions:
a. Why sere these dare stories effective?
b. What could have been added to make

them more effective? _
As students answer, note one commone speech
flaw, e.g.:
a. d for th
b, dropping ng
c. medial 't' as in water, mmter
Use the board to illustrate the correct sound.
Have students imitate aloud how the sound is
correctly made. Then have them look through
their compositions to find words containing
the sound. Have the class repeat the words
aloud, making mental note of the correct
emmciation.
Break the class up into groups. Have each
student practise reading his composition aloud
to the group. Circulate snd glve individual
attention.
While students are practicing, choose one at
a time and have him read his composition into
the tape recorder. Play it back to have him
listen to recognize any speech flaws he can
correct.
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Skills

-~ evaluates peers'
written work

~= corrects promunciation
and enunciati.n

-= practices learned
speech habits

~= Yecognizes speech flaws
in his own speech



What Do We Know?
Iesson 11 (Continueq)

6. Allow time to have all students -- recopies written
record and listen to the play back work accurately
of their compositions. In the mean=- notirg errors

time have the students recopy their
compositions, noting on their speliing
. page all misspelled words.

Homework

Complete recopylng the composition, noting all corrections
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WHAT DO WE KNOW?

‘Iesson 12

Teacher Aims

To give students the results of all the dlagnostic tests

To have students apply the unit's theme, What Do We Know? to completing an
interest inventory

To culminate the unit

Student Aim
What do we kmow?
Materials

Reading Checklist

Writing Checklist

Oral Expression Checklist

Poems:

"We Real Cool" by Gwendolyn Brooks from Selected Poems, Harper & Row

"The Rebel" by Mari Evans p. 163 and

"Get Up, Blues” by James A, Fmanuel p. 175 from American Negro Poetry
Edited by Arna Bontemps; Hill and Wang

"Ione Dog" by Irene Rutherford McLeod, from Songs to Save a Soul; Viking Press

Interest Inventory
Incomplete Sentence Projective Test

Procedures Skills

- 1. Tell students that the Unit's question
What Do We know? can be answered by

poetry. Reed, then have the class read -~ reads poetry aloud
aloud two or thre= of the four poems listed . with expression

2. After the reading, allow students to ask
you questions to clear up anything sbout -- formulates questions
the poems they do not understand. When for a specifiec purpose

all difficulties have been cleared up
begin a brief discussion of the poems:
a. What does each poem describe? (A -- understands lyrical and
~ person's attitude toward life.) descriptive poetry
b. Describe the attitudes of each one.
(They are 'cool', rebels, fighting
the blues, indepemdent.)

c. What are the advantages of being cool, -- fOorms moral values
rebellious, ind dent? What are the through reading
digedvanteges? e%:lnlow students to ex-
press varied opinions.)

d. How do these poems answer our theme -- relates reading to
question, What Do We Know? (We Xmow a larger theme
tﬁese people, or others that resemble '

em,
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What Do We Know
Iesson 12 (Continued)

e, What do the poems 7 .t us know about ~= relates reading to
ourselves? (What we are, or would gself~image
1ike or like not to be.) _
3. Tell gtudents that the lesson will ellow © == learns and understands
them to explore more of what they lknow the results of
about themselves., Tell them that they . diegnostic tests

are to learn the results of all the
diagnostic tests so that they will have
e realistic view of what they must accom-
plish this year in language arts. .
Lk, Give out copies of the Interest Inventory
and the Incomplete Sentence Projective Test.
Tell students that finding out what they -= understands the lmportance
know, i.e., wvhat they are interested in, of self-knowledge
will be interesting for them' and useful
in the language arts class as topcis for
reading, writing and talking about.
5. Tell the students that they are to snswer
the two tests truthfully. They are to -~ £1118 out forms
work alone, although they may ask you or with accurascy
a buddy 1f they do not understand a word.
However, if the class reading level warrants
it, read and do the test along with them.

6. When they have completed the two tests, they -~ resds poetry.
may practice reading the poems to a buddy individually
in preparation for the class tape recording _
of the poems. ‘

Te VWhile students are thus engaged, call each
one up to your desk and tell him his strong
and weak points in reading, writing and :
speaking, Do not overbalance your report ~-- evaluates importance
with eak points. Encourage ell that with of langusge arts skills
the year's work ahead, everyone will improve
his language skills.
8. Complete the lesson by collecting the Interest
Inventory and the Sentence Projective Test.
Note: Read them carefully and make a list of
the topics and themes pertinent to
language arts usze.
9. If time remaing, have the class choose the
poem best liked. Have them read it chorally
with appropriate expression.
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What Do We Know?

The Rebel
by Mari E. Evans

When I

die

I'm sure

I will have a
Big Funeral « «
Curiosity
geekers , o .
coming to see
if I

am really
Dead , + »

or Just
trying to make
Trouble , . «

GCet Up, Blues
by James A, Emanuel

Blues

Never clizb a hill
Or sit on a roof
In dtarlightn

Blues

Just bend low

And moan in the street
And shake a borrowed cup,

Blues

Just sit around
Sipping,

Hatching yesterdays.

Get up, Blues.

Fly.

learn what it means
To be up high,
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WHAT DO WE KNOW?

We Real Cool
by Gwendolyn Brooks

The Pool Players.
Seven at the Golden Shovel.,

We real cool, Ve
Left school., Ve

Lurk late., We
Strike strad_.ght. Ve

Sing sin. Ve
Thin gin, Ve

Jazz June. We
e soon.

Lone Dog
by Irene Rutherford Mcleod

I'm a lean dog, a keen dog, a wild dog, and lone;

I'm a rough dog, a tough dog, hunting on my own;

I'm a bad dog, a mad dog, teasing w«iily sheep;

I love to sit and bay the moon, to ireep fat souls from sleep,

I'11 never be a lap dog, licking dirty feet,

A sleek dog, a meek dog, cringing for my meat,

Not for me the fireside, the well-filled plate,

But shut door, and sharp stone, and cuff and kick and hate.

Not for me the other dogs, running by my side,

Some have run a short while, but none of them would bide,
Ch, nine is still the lone trail, the hard trail, the best,
Wide wind, and wild stars, and hunger of the quest!
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WHAT DO WE KNOW?

1aterest Inventory

Adepted from: "Interest and Activity Poll" Devised by Albert J. Harris
in How to Increase Reading Ability, Longmans,Green, pp.L80-48L.

Name Class Date

The purpose of these questions is to find out what kinds of things are interesting
to you.

1. Who is your favorite movie or TV star?

2. Who is your favorite sports star?

3. Who is your favorite singer or singing group?

k, Who is the greatest man in the world today?

5. What things do you like to do most in your spare time?
a.
b.
Ce.

6., What famous man would you most want to be like?

7. I you had one thousand dollars ($1,000), what
would you do with it?
8.

b
c. . _
8. What are your favorite TV programs? Iist the ones
you like best
a. d.
| P e.

C. £,
Q. What three changes would you make, if your could?
a.
b.
C.
10. Vhat newspaper do you read most often?

What other paper do you real sometime?

Mgke a 1 in front of the par of the newspaper that
you usuaelly read first. Now make a 2 in front of
“he part that you read second. Now mgke an X in
front of any other part that you sometimes read.

sports newa war nevs

camic strips fashion news
editorials crime news

store advertisements financial news

movie and theatre readio and TV programs
political news headlines

columists news pictures

11. a. About how often do you go to the movies?
b. NMake an L in fromt of the kinds of movies that you like. :
adventure pictures love pictures

musical pictures war pictures
science fiction pictures comedies
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What Do We Know?
Interest Inventory (Continued)

11. a. About how often do you go to the movies?

b. Make sn L in front of the kinds of movies you like,

adventure pictures sad pictures
love pictures mrder mysteries
msical pictures Western pictures
war plctures cartoon pictures
sclence fiction pictures spy plctures
comedies

¢. Name the three pictures thatyou have liked the most.
1.
2.
3.
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WHAT DO WE KNOW?

Incamplete Sentence Projective Test

Adapted from: Boning and Boning, "I'd Rather Read Than....," The Reading Teacher,
Vol. 10, 1957, p. 197.

l., Today I feel

2, I get angry when

3. To be grown up

L, My idea of a good time is

5. Scmol is

6. I can't understand why

T. I feel bad when

8. I wish teachers

9. Going to college
10, To me, books
11. I like to read about
12, On weekends T
13. I'd rather read than
14, To me, homework
15. I hope I'll never _
16. I wish people wouldn't
17. When I finish high school
18. I'm afraid
19, I am at my best when
20. I feel proud when
21. The future looks
22. I would like to be
23, I often worry about
24k, I wish I could
25. I look forward to
26, I wish
27. I'd read more if
28, When I read out loud

29. My only regret
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WHAT ARE WE GUYS DOING HERE?

Iesson 1

Teacher Aims

To introduce the unit's theme: "Do you know where you're going

in your life?"

explain the criteria whereby students are chosen for the
Career (Quidance Program

initiate an understanding of the Career Guidance student's
problems through the reading of literature

help students identify through the reading of selected bio-
graphical data the possible obstacles to their own future goals

g & ¢

Motivation
What may happen to us if we don't know where we're going in life?
Student Aims

Why are we in Career Quidance?
How can Career Guidance help us?

Materials
Selected passages from the following biographies:

a. Floyd Paterson ~ heavyweight champion of the world for many years
(See Victory Over Myself, New York: Random House, 1962.)

b. Herman Badillo - political leader in the Bronx (See New York Times,
"Man in the News," Novembar 4, 1965.)

c. Babe Ruth - baseball hero (See Scope Reading I, Bushman et. al.
New York: Harper and Row, Publishers, 1965. )

d. Albert Einstein -brilliant scientist (See Ehrlich, Elms, Albert
Einstein, New York: Julian Messner, Inc. 191;9.3

e. Rocky Graziano - prize fighter (See Graziano, Rocky, Somebody Up
There Likes Me, New York: Pocket Books, Inc. 1954%.)

f. Any other biography showing youths struggling against disadvantages
(See Call Them Herves. Board of Education of the City of New
York. )

44



What are we guys doing here?
Lesson 1 (Contimed)

Procedures Skills
1. Have written on the board the names -- reads lists with
of the students in your class. Scatter understanding

at random through the list the names
of the five people listed abouve. Have
students read the list silently. Then
ask individual volunteers to read the

ngmes aloud.

2. Have students recognize the two sets -- groups and classifies
of names in the-list:
Do all the names belong in the 1ist? -~ Trecognizes categories
Why or why not? (Some don't belong in classification
because they are not of boys in the
class. )

3. Have students underline the names that -~ takes part in classroom
do not belong in the list. Then discussion

establish the purpose for inciuding
them by asking:
a. Who asre these people? (If any name
15 unknown, fdentify it yourself.)
b. What is8 similar about all of them? -- compares ideas to see
(They are all famous,accomplished. ) likeness and differences
c. Tell why they are famous. (Agein,
if students do not have the facts,
supply them yourself.)

L. Attempt to elicit the reasons why,even
though these people are famous, rich,
accomplished, they would nave been
caendidates for the Career Guidance
Program:

a. Why were their names included in
the list of Career Guidance students?
b. What are the reasons that students
are placed in the Career Guidance
program? (Accept all reasons, those
that are true anl those that are in
error. Write them in a list on the
board. Be aware of the attitudes
that students may hold that Career
Guidance is for:
- punishment
- imprisorment
- "dumb kids"
- non-readers
- disturbed kids
- outcasts
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What Are We Guys Doing Here?
Iesson 1 (Continued)

c. If these are the reasons students are -~ holds and expresses
placed in Career Guidance, why are opinions
thec2 famous people here?

(Accept all opinions. Idst them on
the board next to the first list.)
5. Tell pupils you will read excerpts from

the biographies of three of these people

to prove that certain problems would have

made them Career Guidance candidates.

a. Let's see if reading will help you
decide if they belong in Career

Guldance.

b. Read each passage. After each reading -~ listens attentively in an
ask: sudience situation to find
(1) What problem or trouble did this out needed information

person face? -- recalls events from reading
(2) How did this affect his feelings -- interprets from glven facts
toward himself?... his family?... in reading;makes inferences

his school? ... his world?

Note: Each passage presents a particular
problem faced by the Career Guidance
child:

a. F. Paterson - withdrawal,truancy,inability
to verbalize, fear of school

b. A. Einstein - thought to be a dull student

c, H, Badillo - dropout, found prressures of
Puerto Ricans in New York

d. B. Ruth - no sense of right or wrong;
stole and chewed tobacco as a child

Have students look at their list of reasons for placing students in the
Career Guidsnce progran.

a. Would you have placed Paterson, Badillo, Einstein in a Career
Guidance class? Why or why not?

b. How could each have been helped by the program? Why or why not?

c. If he could have been helped, how would he have been helped?
Be as specific as you can?

Application

Tell students that they are beginning a unit which will help them decide
who belongs in Career Guidance and why. Write the unit's title on the
board: What Are We Guys Doing Here?

Homework

Interview one member of your household as to any difficulties faced in
early life. Iist the difficulties in your notebook. In one good sen-
tence, state what you think is a real difficulty faced by a young person.¥
Read the first two pages of selection "Trouble Alvays Came Iooking For Me'
from Floyd Paterson's autobiogrsphy.

o . %Collect this to notc most common errors in capitalization and punctuation.
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What Are We Guys Doing Here?
Iesson 1 (Comtinued)

From:Victory Over Myself (Floyd Paterson)

No matter how many headlines spell out my nmme today, I'll never
forget what I used to be. My name was spelled out in a different
vay in the days when I was a kid. They wrote it down in truancy
records and in the Juvenile courts, and it was spelled out in the
heartaches I gave my hard-working parents and heartaches I gave my-
self., It's a long time back, but it's a reminder to me of how far

I have come. Maybe it isn't right to look behind you, but I've

got to because there's a picture of me taken when I was two. My
mother still has that picture, and for a long time it hung over the
bed I shared with my two older brothers, Frank and Billy. They and
another relative were in the picture taken st the Bronx Zoo, and so
was I, My mother tells me that when I bec.me a little older I used
to tell her over and over and over again as [ pointed to the picture
of myself: "I don't like that boy!" When I was past nine my mother
came home from work one night and the picture no longer was the same.
Over my own face and body I had scratched three large X's with a nail
or something. I can't explain why now. I wouldn't remember it at all
if my mother hadn't remembered it. I guess maybe I liked myself so
1ittle that I wanted to eliminate myself completely from that photo.
Or maybe the world was so hard to face that I wanted "out" from more
than the picture. It wes too harsh a reminder to me of the feeling I

had inside that everybody was so much better than I,
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Waat Are We Quys Doing Here?
Lesson 1 (Continued)

From: Albert Einstein

Albvert Einstein hesitated. It was hard to explain what troubled him
even to kind Uncle Jake, who always understood.

"School is just like a barrack,” he said slowly, "end the teachers
are like the officers who tell the soldiers what to do. If you don't leamn
your lesson by heart they scold or beat you. Even if you don't understand
what the books say! They are angry when you ask questions - and I like to
ask questions."

Albert's mathematics instructor not only sgreed that he needed a change
of scene, but suggested that he should leave school and not returm.

Naturally Albert asked why he was being expelled from the Gymmasium. "If
you believe me guilty of any offense against you or the school," he said,
"tell me of what I am accused that I may delend myself."

The mathematics instructor did not accuse Albert of breaking sny rules.
But he said that he felt the youth had by his presence in the classroom
helped to destroy the respect the other students were expected to show their
teacher. Perhaps he referred to Albert's habit of asking questions which the
ing’ructor could not answer.

Since nearly all of Albert's teachers had set him down as a slow pupil,the
boy hed grown discouraged and had never tried to master anything which did
not especially interest him .... Since he had never distinguished himself
for clevernese in speech or a memory for facts, his instructors declared
him dull.



What Are We Guys Doing Here?
Iesson 1 (Continued)

From: I Was a Bad Kia (Babe Ruth)

I don't want to make any excuses or place the blame for my short -
comings as a kid completely on persons or places. I might have been
hard to handle if I had been born J. Pierpont Morgan V.

Yet I probably was a victim of circumstances. I spent most of the
first seven years of my life living over my fether's saloon at 426 West
Camden Street in Baltimore. When I wasn't living over it, I was living
in it, studying the rough talk of the longshoremen, merchant sailors,
roustebouts, and water-front bums. When T wasn't living in it, I was
living in the neighborhood streets. I had a rotten start and it took
me a long time to get my bearings.

My older brother, Jolm, died before he could be of any help to me.
My sister, Mayme, who still lives in Baltimore never had much control over
me., My father and mother, trying to eke out a living for all of us,worked
tventy hours a day trying to make a go of the barroom. Vhatever I did to
bother them was amplified a hundered times by the other cares they had in
life,

On June 13, 1902, when I was seven years old, my mother and father
placed me ia St. Mary's Industrial School in Baltimore. It has since been
called an orphanage ard a reform school. It was, in fact, a training school
for orphans, incorrigibles, delinquent boys whose homes had been broken by
divorce, runaways picked up on the streets of Baltimore, and children of
poor parents who had no other means of providing en education for them.

I was listed as an incorrigible and I guess I was. Looking back on
my early boyhood, I honestly don't remember being aware of the difference
between right and wrong. If my parents had something that I wanted very
badly, I took it, but I must have had a dim realization that this was steal-
ing because it never occurred to me to take the property of anyone besides
my immediate family. I chewed tobacco when I was seven, not that I enjoyed
it especially but - from my observations around the saloon - it seemed the
normal thing to do.
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From: Somebody Up There Iikes Me (Rocky Graziano)

When I was six years old, I was already like a lone wolf, running
wild all over the streets of Brooklyn. When my father was not looking
for work, he was looking for me. My mother moved me from this school
to that school, tried them all. She talked and argued and begged with
the teschers and the principals and the priests and the sisters to
keep giving me another chance. They all tried to convince her I should
be put in a special school for hard-to-handle kids, but this only made
Ma sore. I was her lucky redhead son and nobody was going to take me
away from her.

It kept me busy staying away from the truant officer and it got
to be like a game, me all the time running away and hiding out and
coming home by roof tops, in the back way. I learmed a lot, wandering
around the city. I learned that if you're fast enough you can pick up
pennies, sametimes nickels, off the stacks of papers at newsstands.
But you got to be ready to run. From five years old I was a good runner.
It seemed like everything I done was something I had to run away from,
and I learned to keep a sharp eye out and get the Jjump on the other guy,
and with the other eye have lined up a place to rum to. . » .

Fprom: New York Times, "Man in the News" (Herman Badillo)

Herman Badillo Rivera, whose election as Bronx Borough President is
being challenged, is in the opinion of his supporters, moving ahead at
flank speed in New York politics because circumstances demand it. M.
Badillo (pronounced Bah-DEE-yo} is an outstanding representative of the
relatively new Puerto Rican cermmmity whose demand for a share in the city's
affairs cannot be long delayed. The community is continuing to grow and Mr.
Badillo is one of its most respected voices, his supporters argue.

Less than 15 years ago, Mr. Badillo was a bowling alley pin boy.
Orphaned in his birthplace, Caguas, Puerto Rico, where he was born, August 21,
1929, he came here when he was 12 years old to live with an aunt in New York.
After living in Chicago and California he finally settled in the Puerto Rican
commnity here in 194k,

He completed courses at Haaren High School, graduated cum laude from

City College with a degree in business administration and went to Brooklyn
Law School while working days as an accountant.
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After three years he graduated from law school cum laude and
valedictorien of his class. He has been in a rush to succeed ever
since, practicing both as a lawyer and an accountant and making his
weight felt as a politician.

He is much in demand ss a speaker in the Puerto Rican community
here and is often pointed out by arrivals from the island as a shining
symbol of what hard work, dedication and education can achieve. Friends
see him as a beacon helping young Puerto Ricans escape the abyss of un-
educated mediocrity.

In 1961, Mr. Badillo established his own clubhouse in the 16th
Asgembly District of Eust Harlem and challenged Alfred E, Santangelio
for the Democratic leadership there. His first challenge was turnmed
back by 75 votes. While he was fighting in the courts for a recount,
Lh%gr Wagner appointed him deputy real estate cormissioner in January,
1962,

In Novenmber of that year Mr. Wagner named him Commissioner of the
nevly created Department of Relocation. Frightened by his influence,
some Puerto Rican leaders began to call his department the Bureau of
Puerto Etlcan Relocation and Mr, Badillo the man in charge of "minority
removal .

Mr. Badillo hes made it clear that he is willing to gemble on new
ideas. He rought hard for the approval of the West Side urban remewel
project, although opposition centered among Puerto Rican groups.

His critics also scora his move to the Bronx, and later to the River-
dale section of the borough. But Mr. Badillo has told friends that he had
been relocated so often in his life that he probably had a better under-
standing of relocation than most persons.

He resigned as Commissioner of Relocations to run for Borough
President.

Standing 6 feet 1 inch tall, he resents being referred to as a "tall
Puerto Ricen." He says the description is derogatory of all Puerto Ricans,
since shortness in stature of Puerto Ricans, he argues, is the result of
poverty digt and lack of privilege.

Mr. Badillo is fond of recalling that until he reached the age of 5,

"I don't think I had more than three gallons of milk and four dozen eggs
in all my life.”
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Lesson 2

Teacher Aims

To provide the opportunity to read and understand a biographical
selection

To initiate a recognition of character in literature

To foster the use of the student's own life experience in
evaluating literature

Review

Utilization of homework which is quietly checked
a. What difficulties have you noted as a result of your interview?
(The teacher lists them on the first section of the chalkboard. )
b. What do you think is a real difficulty faced by a young person?
Why? (Place a check next to any of those listed if it is
mentioned in answer to the second question.)

Note: These homework sheets are collected at the end of the period
to provide the teacher with a survey of common punctuation
errors.

Motivation

Write the title of the selection on the board: "'Trouble Always Came
Iooking for Me'.
a. What does this title reveal bout Floyd Paterson's attitude
toward his problems?
b. What does he tell us in the first two pages that throws some
light on his attitude?

Student Aim
How was the trouble Floyd Paterson got into connected with his difficulties?
Materials

Anthology selection cited above in motivation
Worksheet - True and False

Procedures Skills
1. Divide the class into reading groups so
that the poorer readers may be helped
while the independent readers continue
on their own.
2. Ask the class to read the rest of the
selection.
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3. Ask the following questions orally as
soon as the class has finished.(Better
resders should be asked to list each of
the difficulties and the trouble it
coused for Floyd. )

&. Why dild Floyd Paterson dislike school.
80 much?

b. How did he feel about himself? Abou:
his family? Quote from the story tc
prove your point.

c. What did his mother mean by, "The
twig is bent early?” Do you think she
was fair?

d. What incidents seemed phony to you?
True to life? Do you know anyone who
went through similar incidents?

Summary

Write the following two titles on the board:
a. "Trouble Always Came Iooking for Me"
b. "I Went Looking for Trouble"
Ask the students by a show of hands which
title they prefer. Why is there disagreement
as to the most suitable title? (Ask students
to cite specific instances from the biography
to support their statements. )

Application

a. How do Floyd's difficulties compare with
those listed on the board at the beginning
of the period?

b. From the facts you have gailned in your
reading, do you think Floyd Paterson would
have been helped by the Career Guidance
program? Why or why not? (Ask for show of
hands to prevent chance answers. )

Note: If time permits students may start read-

ing "It's A Prison."”

Homework

1. Begin reading the second selection from
Paterson's autobiography, "It's a Prison.”

2. Complete the True and False sheet to review
the chapter campleted.
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recalls the main incidents
in a narrative

evaluates the actions
of characters met in
reading

evaluates the quality
of literature

understands the theme
of the story

recognizes. the concept
of cause and effect in
character development

uses personal experience
to evaluate literature

relates problems raised
in literature to real
life situations
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Worksheet for: 'Trouble Always Came Looking For Me"

Name _ Class

Date

Directions: Read each sentence. If the statement is true, place a T
in the space at the right. If it is false, place an F in
the space.

1. Floyd Paterson's family was rich. 1. (F)

2, Hig family alweys moved from one place

to another. 2. (T)
3. Floyd liked to be by himself, 3. ()
k, Floyd did very well in school. L, (F)

5. Floyd wore a well-fitted white shirt to
assembly every Friday. 5 (F)

6. He worked at many Jobs before he turned

to boxing. 6. (T)
7. Floyd ran away from home often. Te (1)
'8, To earn money, Floyd shined shoes, 8. (T)
9. He vas allowed to quit school. e (F)

10. Floyd thought everyone would miss him if
he went to prison. 10. (F)

854




What Are We Guys Doing Here?
lesson 2 (Contimed)

"Trouble Alwsys Came Iooking For Me"

I can't remember ever having any fun at all, or even laughing, until
after I was placed in the Wiltwyck School for Delinquent Boys. I hated
laughter because it seemed no matter what I did everybody was always
laughing at me. They'd laugh at the dirt on my face and the torn,shabby,
oversized clothes I wore, and the way I couldn't read or write or answer
a question in school or even talk to somebody when they talked to me.

It got so that I wouldn't look anybody in the face or want them to
look at me. I'd rum and hide. Somehow I was always hidirz and always
running,and I guess maybe that's how I got to like the daxrkness. There
was sefety in the darkness for me. The day was a nightmare. Vhen the
light came fear came. Ijust naturally took to the night. That's when I'd
prowl through the streets of Brooklyn, wander through alleywvays and around
dark cormers. During the days there were cellars to hide in or the protection
of the darkness in movie houses like the Banko, Regent and Apollo, and then
there waz always the subway when you played hooky from school.

Mrst I'd ride the Eighth Avenue Subway Idne from one end of ii to the
other, up and back, up and back, all day long, but then I discovered this
1little room just off the tracks past the end of the station at High Street.

It's hard to understand now how a kid of nine would have the nerve
enough to walk off a station platform along the tracks and find this space
that wasn't bigger than a hole in the wall, where the subway workmen would
keep their tools. There was a metal ladder to get up into it, and once you
were in you locked the door behind you and there was total blackness. There
was no noise except when the trains went by. It beceme my cave, my hideaway--
a safe hole in the wall away from the bitterness of the world. I'd spread
papers on the floor and I'd go to sleep and find peace.

Most of the time I didn't think at all about why I was there or what
I was doing there. It was enough to be out of class where I was always
afraid the teacher would call on me and I wouldn't even lknow what she was
saying, much less lmow the answer. I didn't worry ebouh what I'd have to
do tomorrow because at such times every day was a day by itself. There was
ny tomorrow. The days would come and go and I'd feel myself safe.

Sometimes I'd daydresm about what it would be like to have everything
you wanted, clothes and all, food and candy, and how I'd feel if somebody
gave me a tremendous amount of money. I'd think about going home and giving
it to my mother and how she'd appreciate it. I'd think about my father
coming home from work and finding all that money on the table and he wouldn't
have to work any more.
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These were the times I was happy. I wasn't happy at home, although
ny mother and father d4id all they could for us kids , but it was a hard
life. Maybe it wasn't any harder than any of the other families who had
to live the way we did. There was always too many mouths to feed, too
many kids to clothe, too much time to work Just keeping body and soul
together to take care of the kids the way kids need. It isn't easy for
anybody, but somehow it seemed harder for me than it did for Frank and
Billy my two older brothers, and the eight children who came after us.

I was born on January 4, 1935 near Waco, North Carolina, where my
father worked as a laborer for the Seaboard Railway. When I was a little
over a year old my folks moved north to Brooklyn. That became home, but
home was always another place,always another place after a short while.
I remember six or seven of the flats in vwhich we lived, but maybe there
were more. My parents moved from one to the other, always looking for a
little more room for their growing family, always trying for something
better, but somehow it always seemed to get worse.

The last one was under the Lexington Avenue El at Number 253. Before
that there was 23 St. Andrews Place, 233 Macon, a place on Howard Avenue ,
but it was always the Bedford-Stuyvesant section of Brooklyn, which was
the kind of place the writers mean when they speak of an asphalt Jungle,
It was always a cold-water, four- or five-room railway flat, sometimes
with a coal stove in the front, sometimes with a small oil heater in the
back. The only windows were in the rooms in the front and the back, and
it was always too hot in the sumeer, too cold in the winter, and never big

enough.

Frank, Biily and I would sleep in the same bed, the two of them at the
head of the bed and I at the foot, but in between so that their feet were
always all over me. I don't think that bothered me. I didn't know any
better, but there came a time when I began to have terrible nightmares., I'd
wake up in a dreadful sweat yelling at the top of my voice. My mother'd
put cold towels on my head and hold me in her arms and comfort me.

As I look back on it all now, I guess everything I did then was my own
rebellion against the way we had to live. Maybe rebellion's the wrong word
because I wasn't rebelling against my parents. I wanted to do something for
them and I didn't think I'd ever be able to.

My father, Thomas, was in his early forties them, but he worked so hard
for so little. Each job he took seemed to me to take more ot of him. BHe
worked on construction gengs, as a longshoreman, in the Sanitation Department,
as a truck helper in the Fulton Fish market, He'd come home so tired and
so frustrated that sometimes he wouldn't even eat. He'd lvy down on the bed
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and fall asleep in his clothes. He'd even work at another job on Sundays
to make 8 few more dollars. On Friday I'd watch him come home and put

his hard-earmed money on the table for my mother and I began to feel
ashamed, even at that early age, of eating there. I felt like a freeloader.

It could be that's why I started staying sway from home at nights.
I know now how my mother worried, but at that time all I could think of
was there'd be one less mouth to feed, one less kid to worry about.

I don't know vwhich came first -- not being able to look anybody in
the face or becoming a truant. I don't think you can separate one from
the other or put a date on when either started. After I grew up,started
to box and appreciated that to get anywhere at all a man has to control
his emotions, I learned that the school psychologist felt that one reason
I fell behind the other kids my age in school was that it was like a wall
being put up between them and me. But where was the start of it? I wasn't
stupld. I've learned that my I.Q. was average, but why did I refuse to
learmn?

When prormotion day came at Public School 25, or P.S. 93 or P.S. 3 or
any of the six or seven others I attended when I had to as my family moved
around, I never cared whether I was promoted or left back. I never knew.
I just wasn't there on that day, I never bothered to find out. They say
now that I instinctively wanted to escape, but was it because I felt re-
Jected or was I doing the rejecting?

All I ¥now now is that I was ashamed. I wasn't defiant. I couldn't
read. I couldn't write. I felt like even if I tried I would fail. There
was just no use in it. I couldn't see success in anything, but I went to
school regularly until a gang of kids once chased me at P.S. 25 when I
wouldn't fight with them. At first I thought of running into the school
building. Then I realized they'd only be waiting for me afterward. I ran
all the way home and stayei out of class that day. It seemed so easy to
do. Nobody seemed to care whether I was there or not, and I certainly
1liked it better not being there and not being laughed at. It seemed to me
that's when I discovered how safe a cellar was in which to hide away. Some-
times my mother was home taking care offthe little kids. Sometimes she
was at work as a domestic or in a bott plant. She'd work wntil it was
time for the next baby to come. So I couldn't always go home. One day I
even went all the way to school, but instead of going into the class I
went down to the dark basement snd stayed there until the dismissal bell

rang.
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Fridays, though, were the worst. That was assembly day and all the
kdids had to wear a white shirt and tie. I would have liked to be like
them, but in our home there was a phrase that was born of necessity. "Make
do." If I heard it once I heaxd it a thousand times. It meant you wore
what there was. What there was for me were my father's undershirts and
shirts -hand -me-downs.

Picture the sight if you can. I was a big kid, bigger than most of
the others in my classes, hut my father was a big man, almost six feet tall
with a big, thick neck. I'd put on his shirt and I'd look like something
out of a comic strip. His ties - when I tried to wear one - would hang
to my knees. No wonder every body laughed and the few times I tried to go
to school on Fridays looking like a child playing grownup in his father's
clothes. It's fun when it's a game, but no fun at all when it's real. It
was real in my house, and I understood it. I didn't complain sbout it. I
didn't own a new suit of clothes wntil I was sixteen years old.

I never wanted to bring this up. I don't think my mother ever realized
the way I felt. Even if ghe did, there wasn't much she could have done
about it, poor womzn. The only reason I mention it now is that maybe it
will help to clear up some of the misconceptions about me. I am what I am
now because I'm a product of what I was. :

Once I got caught up in the hills in Staten Island. I couldn't have
been more than nine or ten, but I'd taken the ferry there and was sitting
on a big rock overlooking a highway at three in the morning when I saw
lights coming up the road. At first I thought it was just another car,
vhen suddenly a spotlight came on and the beam hit me. I started to rum,
but the road turned in the direction I was running and they caught me., It
was the police. What was my name? What was I doing there? The same questions.
They kept me overnight and then sent me to a court in Brooklyn and my mother
had to come and get me.

I couldn't tell her I didn't mean any harm., The cellars or the subways
or the movies where sometimes I'd stay overnight and sleep, especially if
there was & new show the next day, or going to Coney Island to watch the
people taking the rides, or watching the animals in the Prospect Park Zoo,
it was all the same to me. I wesn't looking for trouble. It seemed trouble
alvays came looking for me.

I asked my mother many times to let me cquit school. That way, I
figured, I wouldn't have to be running away &ll the time and hiding from the
truant officer. That way, I figured, I could get a job of some kind, do a
men's work, bring something into the house.
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As time went on before I turned to boxing, I did lots of things,
worked very hard, but it never bothered me. It kept me busy, kept me
from thinking about the things that confused me so much. When I was
able to, later on, I worked as a laborer on construction gangs, as a
longshoreman, a street cleaner, a truck driver, a handy man in a hotel,
but as a kid my mother only knew one thing and it was drummed into our
heads at home: If you went to school you kept out of trouble. Somehow
it was never stressed that going to school mainly meant getting an
education which would help you cope with the things around you. It was
kind of a negative thing instead. It was a thing of fear. If you didn't
go to school, "the officer" would come.

My mother must have kept word of all my trouble away from my father.
He worked so hard Jjust trylng to put food on the table for us kids, it
would have been unfeir to add more troubles to those he already had. So
I wasn't allowed to quit school,but I wasn't allowed to go to work either,
except for bullding a shoeshine box and doing up shoes on the corner of
Fulton and Kingston Avenues. Sometimes on a weekend I could make &s much
as five dollars. I'd bring most of it home. My mother would let me keep
some of it. I bought candy, but somehow even that candy, that sweet thing,
would get me into more trouble when I'd try to slip a plece of it into my
mouth on those rare days when I would go to school. The teacher would
catch me doing it and I'd be punished again.

After a while it got so it seemed there was no escape. There was
no place to run, no place to hide,no one who would listen and understand
the torment of a boy caught in a world that made so little sense to him,
I couldn't think otherwise because somehow it seemed that I couldn't do
right even when I wanted to. For instance, in school, during those days
vhen I would attend, the teacher would be up in front of the room wearing
vhat always looked to me like a new dress. I'd never seen my mother in
something as pretty or as new. In fact, until after I became the heavy-
weight champion, I never saw my mother dressed up. The teacher would ask
a question. Most times I didn't know the answer, but even when I did I'd
be afraid to raise my hand, scared to attract attention to myself,certain
everybody would laugh.

I can see now how all this would build up inside a boy. How the fear
would turn to frustration ard the frustration to anger and the anger,well,
to a lot of things. Thenk God, mine didn't go all the way. But I didn't
¥now that on a day when I was walking along the street and another kid ran
up to me and thrust a paper sack into my hands,
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"Here," he sald, excited-like. "Here's some soda for you."

I looked into the bag and there were several bottles of pop. I
didn't know him., I couldn't understand why he would be giving me some-
thing that was his without paying for it. I didn't know why I should
be selected for a gift. People d1da't usually give me something for
nothing. I started to run all the way home with the bsg. However, I
hadn't gone half a block when a man put his arm on me and grabbed me
by the shoulder.

"What you got there, boy?" he said.
"It's mine," I said.

He grabbed the bag and looked into it. "Where'd you steal these?”
he sald.

"I didn't. A kid gave them to me," I answered.
"You just robbed the factory down the street. I saw you. Let's go."

He was a plainclothes cop., He dragged me all the way back to the
soda plant up the street. They tried to make me admit there that I had
broken into the place and stolen the bottles. I kept telling them I
hadn't stolen anything, but the cop started to slap me around and I
started to cry.

Suddenly he picked up a wooden crate from the ground and hit me over
the head with it. That made me crazy mad. I grabbed another crate and
started swinging it at him, I tried to kick him and punch him. The cop
later told my mother that I was like a wild man scresming and crying and
yelling that I didn't do anything. Iucky for me my mother was home then.
Iunckier still that she was able to persuade the cop that she knew I was
telling the truth because I was crying.

They let me go that time, but a couple of other times I wasn't so
Jucky. Once I broke into the back of a market because I was hungry and
had no money. I grabbed two bags, filled them with fruit and went out
the way I had come without anybody seeing me, I thought.

A couple of blocks away I sat down on the curb to eat. I didn't feel
I had done anything wrong. In Bedford-Stuyvesant that's the way a kid
gets to think. You get out of the neighborhood and you see so many with
so much, but all around you at home so many have so little. The policeman,
vho came up the street before I had a chance to beat it, didn't think that
vay. So another line went down on my record along with the one already
there ... "Runs away from home ... Truant ... Broke into store."
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Fortunately, the auchorities didn't add more. Once before I had
pulled what seemed to be a kid's prank that could have turned out to
be mich worse. Across the street from P.S. 93 at Herkimer and New
York Avenues there was a lot where the Sheffield Fams Milk Company
kept their trucks. We kids going by would see these trucks and every-
body'd say to himself what a big thing it would be driving one of them.
Some of the trucks even had the ignition keys in them. The other kids
would do it occasionally, so one day I jumped up into the driver's seat,
turned on the key, and started up the truck.

That was fun., You could imsgine yourself zipping along the streets,
delivering milk to the stores, and going up to the pay window every week
to collect your salary. Sometimes I got bolder after I learmed how to
throw the trucks into gear. I'd inch out the clutch, drive the truck
forward a few inches, then back a few inches. I felt like a pilot or
something.

I never had a mind to do more, but a loud voice shouting at me
interrupted that dream late one afternoon. The watchman in the garage
mst have come out of the office just as I was inching the truck forward.
He scared me. I didn't kmow what to do. I stepped on the gas harder
than T meant to and the truck jumped ahead. I didn't know what to do then.
The man was chasing toward me. I just stomped down on the accelerator and
kept driving the truck right out of the lot and down the street with the
man running after me. I went down Herkimer Street, turned right on St.
Andrews and pulled up to my house. I didn't even bother to turn off the
ignition. I figured they'd find the truck there and everything would be
all right. I jumped out of the seat and high-tailed it into my house.

Inevitably all this had to catch up with me. It did. It wasn't just
one incident, but there I was in front of the judge agaln, and he was
telling my mother that I was going from bad to worse.

"I know,Judge," she sald, "I know something's got to be done."

I was looking down at the floor, but I heard it all., I felt this was
the end. I heard the Jjudge saying the words like the law, probation,
Juvenile delinguency and all it meant to me was one word: prison. I said
to myself, "What difference does it make? Who's going to miss me? Why is
it so important if I'll be here or there?”

Then I heard my mother say: '"The twig is bent early.” I'll always
remember those words.
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Lesson 3
Teacher Aims

To test students' ability to recall the chapter of the biography and
to role-play the thoughts and feelings of Floyd Paterson

To help students understand ¥Floyd Paterson's reasons for his dislike
of school and himself through the device of a sirmulated court trial

To relate Floyd Paterson's life with the students' own problems

To attempt to evaluate ke effects of Paterson's behavior

Motivation
When do our actions get us into trouble with the suthorities and the law?
(Drew a dlegram : Problrms—>ACTIONS —Effects on SELF—»Effects on OTHERS)
Why did the judge in the viography feel he had to do something?
Student Aim
How could we Judge the cuse of Floyd Paterson if we were sitting in court?
Materials

Anthology selections: ' »owble Always Came Looking for Me" and "It's
a Prison"

Procedures Skills

Gathering the evidence: (The teacher helps
the class in court procedure, )

1. Ask students to recall the chapter read -- recalls the story
gbout Floyd Paterson. After a quick ~- good work habits;accurate
check of homework, have students correct check of own work

True and False worksheets in class to
refresh their memories.
2. Ask students:

a. What was meant by "The twig is bent"? -- recalls main events in
How many feel their twig is bent? proper sequence

b. What kind of life did Paterson live? ~- gelects supporting state-
(Elicit statements about his fears ments fromthe text to
and lack of help as to what was right prove a point
and mngo)

c. How did his homelife affect his work
in school?

d. How did his success or failure in
school affect him?
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3. As students answer questions, list
problems on board in one columm and
effects of each problem in a second
colum. This should be used in the
sumary to weight the effects on
self and on others of school and out-
side actions.

a. poor homelife

b. social barriers

c. difficulties in school

L. Ask students if eny of Floyd Paterson's
problems compare with problems someone
they know has faced. Ask:

a. How did this person feel about school?

b. What were scme of this person's
actions inside and outside of school?

c. Why would they be in Career Guidance?

d. How is Floyd Paterson like this
person?

e. What made Floyd's mother decide some-
thing had to be done?

f. If Floyd had not been sent to Wiltwyck,
what might have happened? Why?

g. From the beginning of the chapter "It's
a Prison" what do we notice
about Floyd's feeling toward his mother?
How is this feeling linked to his be-
havior and attitudes?

5. Ask for volunteers to role-play Floyd's
inner thoughts as he rode up to Esopus, New
York so that students experiemce themselves
the situation from Floyd's point of view.
Happenings from the prior chapter should be
included.

Sunmary

Point to the diagram used in the motivation.

a. What do we think of the case of Floyd
Paterson?

b. If we were to judge his case, what might
we recommend to improve his way of life?
(The teacher may ask for a show of hands
to find out how many agree with the
judge and how many disagree.)
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places himself within
the story and compares
himself with the cheracter

evaluates actions of character
or biography subject
anticipates outcomes from a
given situation

skims to find pertinent
information

verbalizes concepts and events
presented in a biography

. expresses feelings and attitudes

by voice and gesture
uses clear,speech in an
audience situatior

organizes data coherently

welghs evidence to reach
a conclusion
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Iesson 3 (Contimued)

Application

gs. How can this experience of con- -- draws analogiles
sidering Paterson’s cese help us
to evaluate our own actions?
(Reference should be made again
to the dlagrem as to whether the
actions hurt the student, other
people, ete.)
b. Why is something more serious if
it hurts others?

Homeworlk:

a. Complete the reading of "It's a
Prison."”

b. Be prepared to give your opinion
of Wiltwyck.

c. Short quiz on the chapter.
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It's A Prison

Looking back, I think how hard I felt toward my mother. It was her
own choice. She could have said yes or no, but she agreed to send me to
a jall, It was like a stone inside me. I didn't realize then that she
had made the only choice a mother could have made who knew her son was
heading for real trouble and was determined to keep him from it.

As we were driving in the car up to Esopus, New York, I kept my eyes
closed, thinking about it. M. Couper, he said his name was, who was
taking me to Wiltwyck, kept trying to telk to me, but I wouldn't listen
on that ninety-mile ride.

I kept thinking of my mother telling me : "You're going away,Floyd.
It's going to be a nice place. You'll be able to run and play and do all
the things you want to dc. I'll come and visit you as much as I can.”

"I don't want to go," I protested.
"Nothing we can do, son," she said. "It's for your benefit."
"But it's a prison," I said.

"Tt's not a prison,"” she said. "It's a school. There'll be other
boys like you."

"I111 mm away,’ I said.

"Son," she said, "they'll teach you to read and write. They'll teach
you to get along with other people."

That was September, 1945. There were seven kids in our family by then.
Frank and Billy and especially my sister Deanna seemed sorry to see me go.
Sherman, Raymond and Lexry were babies. What difference did it make to them?
It didn't make much difference to me either, except that I couldn't think
of the Viltwyck School for Boys being snything but a jail with bars on the
windows and guards with guns. "Five-to-ten, ten-to-twenty," I said to myself,
like I heard the judge say to a criminal in the movies when he was sentencing
him. _

T couldn't conceive of anybody wanting to help me. I'd never seen
open fields or hills or mountains or horses kids could ride or counselors
or teachers who would care about you enough to want to help you out. I
couldn't imagine, even if Wiltwyck had been described to me before we took
that long drive up the Hudson and over the bridge at Poughkeepsie that there
would be three hmdred and fifty acres of ground on an estate that used to
belong to the Whitney family.
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At first, as we started from Brooklyn, I was scared. That was normal
for me. I never seemed not scared. As mile after mile passed behind us
and I wouldn't talk to Mr. Cooper, he stopped trying to talk to me and I
fell asleep, but as the car made a turn approaching Wiltwyck, I woke up
and all the frightful thoughts came back again.

There were stone buildings, four of them, with white wood trim, and
hills in the background. When I was led into the building I looked around,
but there were no bars, no fences, no uniformed guards. The kids I saw
were dressed in clothes that fit. What about me in my raggedy, 1ll-fitting
things, I thought. I'll look as funny here as I did in Brooklym.

I don't want to Jump ghead of my story, but every time I think of
Witlwyck the Joy bubbles up inside of me and I can't wait to say the good
things about the place. I can't withhold my love and respect for the fine
people there who helped to straighten me out. They taught me to read and
write. They gave me g gsense of belonging. I learned how to make friends
there, how to live with myself and others. I found freedom there.

Maybe the big thing, at least that was one of the first things which
struck me, is that there is no punisiment in the sense a kid off the streets
expects. Nobody gets whipped or locked up.

It was a wonderful thing when I first heard the idea explained to me
by Exnst Papanek,a psychoanalyst who was the executive director when I was
at Witlwyck. Dr. Papanek is now an assoclate professor of education at
Queens College and the executive vice president of a mental hyglene clinic.

"Pupishment," he said, "teaches the child only how to punish. Scolding
teaches him how to scold. By showing him that we understand, we teach him
to understand. By helping him, we teach him to help. He learns cooperation

by cooperating."”

For a boy like me, a Negro for whom there had been a growing awareness
of what a difference in color meant, the interracial activities, whites
being treated the same as the colored with no preference at all, this was a
tremendous awakening., All religions were represented among the boys, but
none was treated better or worse than any of the others.

It hadn't been that way in Brooklyn. Deep inside myself I'd kept the
bitter memory of the first time I was called a name because of the colcr of
my skin., I didn't know what it meant then. When I saw my mother that night
I had to ask her what it meant.
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She sighed. I know why now. All colored mothers wait for it to
come. They realize they've got to build a kind of callous for their
children so that maybe the name will hurt a little less than it does
as you grov older.

"You'll learn," she sald, "that when one person makes another one
angry, the one that's angry will want to hit back. Sometimes they do it
one way, sometimes another. This time the boy called you a neme. It's
supposed to lmrt you because your skin is dark."

"You're dark,"” I said.

"So I am Floyd," she said. "The Lord made some people light and
some dark. We're all God's children. We're all equal in His eyes only
some people don't think so."

I met a lot of them who didn't think that wmtil I got to Wiltwyck.
There, for the first time in my life perhaps the only time in my life,
it seemed color didn't make any difference. In fact that's what helped
to bring me out of the shell in which I had been living and what helped
me to rnake friends finally. I had always wanted to be friends with
samebody, but I never knew how. Here there were no differences. Ve
dressed the same, did the same, ate the same.

In my dormitory my cot was between the cots occupied by a boy named
Galento and & boy named Saunders. Galento was white, Saunders colored.
At first I'd lay there between these two, never saying a word to them,
Just listening to them talk and kidding around with each other. After maybe
a month I wanted badly to do what they did.

Every night, it seemed, just before the lights went out, Galemto
would throw his pillow at Saunders and Saumders would throw it back at
Galento over my head. I wanted to get into it and eventually I did. It
wes fun. I started to laugh and enjoy myself. Ther2 were maybe forty
to £ifty Negro boys in the school at the time, thirty or so whites and
the extraordinary thing to me was that they all got along. There were
argunents and fights, sure, but never with a vulgar word about a boy's
color, never the way it had been in Brooklyn.

Something els~ happened at Wiltwyck which was to my great advantage,
although I didn't realize it them. I got into the ring and boxed with
another boy for the first time with gloves on and all.

There were a lot of sports activities at the school. We played hase-
ball and basketball. We went horseback riding. We could swim in Black
Creek and fish there., Three or four times a year, though, Mr. Walter
Jomnson, the executive director of the school and sort of senior coumselor,

put on boxing bouts among the fellows.
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In later years, after I became the champion and the magazines and
papers started to write me up a lot, some of the writers talked to Mr.
Johnson about me. I read where he said, "As I remember, Floyd wouldn't
participate in group activities.'" That was right, at least gvout the
boxing. When Mr. Johnson first asked me if I'd like to be in the
tournament, I told him, "I don't like boxing. I don't want to go to
the gym. I don't want to fight."

"Are you afraid?" he asked.
"I'm not afraid. I Just don't want to," I said.

By that time my two older brothers were doing some amateur boxing
in the gym at the Carlton Y.M.C.A, in Brooklyn. My mother told me on
one of her visits soon after Mr. Jolhnson spoke to me that he had spoken
to her about my not wanting to Jjoin in with the group.

"Maybe boxing will be good for my boy," she told him. '"Maybe it
will He:.p him get the chip off his shoulder and be more like the other
boys.

Well, they practically had to force me to get into the ring. First
I watched a couple of bouts before I agreed to fight. I remember after
that w.iting one of my rare letters home to my mother. "Tell brothers I'll
Join them in the ring some day,"” I wrote.

I fought three bouts at Wiltwyck and won them all. The first time
I put the gloves on I boxed a boy I knew I couldn't beat. I saw him
fight other boys and he was bigger than I. But the strangest thing is
that when we put the gloves on he didn't seem to be even as big as 1
wvas. I don's say I knockéd him around, but the important thing is he
didn't kiock me around. When it was over, he had the bloody nose. He
vas so mad afterward, too, because he couldn't do with me what he wanted
to do. To this day, I remember his first name. It was Randolph.

The other kids loved to watch me box, not that I was so good, but
because I was so funny. And what made me feel good was that when they
leughed at me in the ring, I didn't feel ashamed at all like I used to.
Even then I jumped when I threw a punch sometimes. Iater on the writers
began to call it "the gazelle punch,"” but I had no name for it or anything.
I figured the easiest way for me to get at a guy was to Jump up at him
and throw the punch at the same time. That way I was flying through the
air and punching. The way I boxed I'd miss the punch and land on my head.
I mist have done that a dozen times, tut they had to give me the decision.
I landed enough punches to earn it.
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Each time my mother cZue up to visit -~ and the roumd-trip fare was
three dollars, a lot in our home - she could see me getting better and
better. Not boxing, I mean, but as a boy. Omne day wken we had a chance
to sit down together and talk quietly, she asked me the question that
apparently had been on her mind ever since she agreed with the Judge that
I had to be sent away.

"Floyd, boy," she asked, "is it a jail?"

"It isn't, Momma," I sald. "It's a school. It's the best one I
ever vent to."

It was, too, because from that point on I never had trouble again and
never lacked the desire to read better and write legibly. I wanted to
learn more and be like the other kids. From the time I went into Wiltwyck,
the nightmares stopped and I never walked in my sleep any more. Until then
1t had been almost as though I was locked in a box and there was no way
out wherever I turmed.

I was there for two years. I was past twelve when I was discharged
and allowed to go back to live with my parents and my brothers and sisters.
I wasn't & scholar by any means then. I still em not now. But I learmed
right from wrong at Esopus. The wuy was opened there for my continued
education, such as it is. I could lock people in the eye, and when they
talked to me, I didn't want to run and hide any more.
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Iesson U

Teacher Adms

To heip students identify with the subject of a biography
To help students wnderstand how Floyd Paterson was able to change

his life

To help students analyze a character from information read

Motivation

Why do you think it so very hard for people to change their way of life?

Student Alm

What helped Floyd Patersor to change his way of life?

Matoerials

2,

3.

h&’

Anthology selection - "Tt's a Prison" (See Lesson 3)

Worksheet - Multiple choice from story
Procedures

Pass out worksheet to class. Tell them

to lesve it face down on the desk.

Ask gtudents how they feel Floyd

Paterson's 1ife would end from the first

selection. Ask:

a. With what you know of his background
how do you think he would feel about
Wltwyrek? Why?

b. What do you think of Wiltwyck?

c. What kind of success in later life
would you expect him to have?

Ask students to reread the selection to

note briefly and in outline form changes

in Floyd Paterson. (Divide the class into
two groups so that you can help the
poorer readers. )

Place the form to be used on the board:

T.Changes in Floyd II.Reasons for Change

sat least 7) (wherever
See end of possible)
lesson fox

suggested

format )

To test how well they noted detalls, ask
them to complete the worksheet without
looking at the text.
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Skills

-- expresses an opinion based
on facts in reading
-- empathizes with the subject

of a biography
-- predicts outcomes

~- notes pertinent details follow-
ing the sequence of events

-~ understands cause and effect
relationships

-- is able to take simple notes
and organize ideas
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Summary

a, What were the changes in Paterson's
way of life? What caused them?
(Students should refer to their
notes made while reading to support
their answers.)

b. How was this school different from:
what Paterson thought it would be?

c. Why did he think it would be a
prison?

Note: Allow at least twelve mimutes
for the summary. Ask the student
who finishes first to place his
work on the front board.

Application

What could we borrow from the methods
used at the Wiltwyck School to help
Improve ourselves?

Homework

Select one of the Wiltwyck methods
mentioned in class and in one or two
sentences state why it should be

adopted by your school. (These state-
ments should be gone over orally at

the beginning of the next English

period so that students become accustomed
to identifying the subjects of their
sentences. )

Suggested Arrangaﬂent for Students' Notations

-~ summarizes
-- ugses notes to
support statements

-- mgkes comparigons

-- identifies with the
subject of the bio-
greohy to ascwre hig
point of vie

I. Changes in Floyd Paterson II. Reason for Change

a, Joy inside

b. love and respect for people

c. "straightened out”

d. taught to read and write

e. sense of belonging

f. made friends

g. able to live with himself and others
h. engaged in sports

i, learned right from wrong

J. could look people in the eye(honesty)
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good, fair teachers

no punishment

equal treatment for all

wes able to win in boxing

new outlook on life learned
by practicing understanding
and cooperation
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Worksheet: Multiple Choice

Directions: Circle the correct answer.

1.

2,

3.

9.

lo.

My mother agreed to
(a) keep me at home (b) protect me fram the judge (c) send me to jail

I couldn't think of anybody wanting to
(a) burt me (b) help me (c) put me in jail

I was at WHltwyck for
(a) six months (b) three years (c) two years

Each time my mother came to visit she could see me
a) getting better and better

b ) getting worse and worse

c) getting meaner and meaner

The "Gazelle" punch—wa.s a
(a) fast punch (v) jumping up punch (e) hard punch

At fMrst T :
(a) didn't like boxing (b) loved boxing (c) was afraid of boxing

My cot was between

ga a colored boy nemed Galento and a white boy named Saunders
b) a colored boy Saunders and a white boy named Galento

(c) a colored hoy named Ssunders snd a white boy named Galluci

At Wltwyck it was the first time in my life that my color
(a) made a difference (b) wae disliked by me (c) made no difference

At Wiltwyck when you did something wrong you
a; never got whipped or locked up

gb got whipped or locked up

c) were seut home

The land Wiltwyck was on used to belong to the
(a) Woodward family (b) Whitney family (c) Rockefeller family

Answers:

1.
2,
3.
L,

o
WradwrwFawa
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Iesson 5

Teuchei- Ainmg

To motivate students to express their thoughts freely in complete
sentences both orally and in writing for further diagnosis

To make students awere of the need to use correct punctustion and
capitalization of initial sentence words as well as correct
spelling in writing

To teach students the rudiments of proofread’ng

Materials

Rexographed sheets containing five sentences taken from first
homevwork assigmmcat and exhibiting the most common errors in
punctuation, capitalization of initial sentence words. Next
to each incorrect sentence present a corrected version.

(If£ the class is proficient in the above, select other common errors. )
Note: The class should have notebook dictionaries with them at

all times for ready reference.

X'Iam.]m
While the teacher is still on hall duty, the sheets should be distributed
by monitors and read by students. Students should then be called
upon to tell the class which sentence is correct and the reason.
Motivation
If we want to submit our ideas on :merovenients for our school in writing

to the Student Council, what are some of the things we have to
think about?

Student Aim

How can we state our ideas on school improvements clearly and correctly?

Procedures Skills
1. Ask students to proofread their home- -=- learns to correct owm
work as you check the various rows. work
(Always limit proofreading to what was .
taught. )
2, Serd about four students to write their -- writes legibly for an
statements on the board. Have the class audience

correct them first for form before con-
sidering the content.
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3. Call on students to state their -- expresses opinions in
recomendations and reasons functional situation
orally. List these on the
board.

k, Distribute paper and announce to -- learns civic responsibility
the class that they are going to -- is made aware of the need
contribute to a Recoomendation for correctness in writing
Sheet for the G.0. Student Council. so that others can read it

- Use the title: What I Would Like ~= links reading with life
This School to be Like in the situstions
Future. Reasons are to be given in -~ learns how the language
all cases. Remind students of the arts are relsted to political
need to proofread and check spell- and social action

ing after the compostion is com-
pleted. Students may also exchange
papers to read and proof read each
other's papers. The teacher
circulates to help students.

Surmary

Why do we need to proofread our
papers vhen we have finished writing?

Application
How does this help us in school?...in -- links school learning to the
the outside world? demands of the outside world

Note: The recommendations when corrected
should be submitted to the Student
Council to make this a functional
situation.

The teacher corrects the compositions for:

a. complete sentences

b. capitalizing initial sentence words

c. misspelled common words for further
study

The teacher also makes a comment about

the merit of the content.Compositions

should then be rewritten correctly in

class or at home.

Homework
Read the next chapter of Paterson'

biography , "I'm Not Going Through the
Back Door." - -
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lesson 6

Teacher Aims

To evaluate students' work
To teach students to evaluate each other's work
To provide the opportunity to contribute to group discussion

Note: The teacher has quickly checked the compostions written on the
prior day for capitalization of initial sentence words,punctua-
tion, and spelling and has made a tally of other common errors
for a future lesson. The papers should be collected,after the
students have evaluated the content, for more detailed correc-
tion and subsequent rewriting.

Motivation
If you were a xﬁanber of the Student Council and somebody sent you a
recomnendation for making this a better school, what woul