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ABSTRACT

This document advocates a change in the structure of
teacher education while considering the much-discussed view that
schools of education may lose the function of educating teachers.
Literature treating the failure of universities in educating teachers
is reviewed. It is stated that many educators desire total movement
of teacher education to a school center that is off the college
campus and that is run by the public schools for the objectives of
public education. The authors state that one of the motives for such
a movement would be to seek a climate more conducive to change than
the one that currently exists in teacher education. This paper
stresses the need for schools of education to establish programs that
are of the college but not in the college; programs that are in the
public schools but that have combined staffs. The education of high
school teachers is given as an example. For this new major, whether
it is called "secondary education" or "secondary teaching", the
itocation is a clinical setting in the public schools; the approach is
performance- and product-based. (JA)
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. Are schools of education in colleges'aqd universities
likely to find that their activiiies have packed up and
mqved out io the public schools? Possibly so, acccrding to
a number Of voices, if the schools 6f education cannot find
ways to align with~the needs of public schools rather than
with the needs of colleges and universities.

& number of voices, like R. Gordon HcIntosh,l 'point

out the need for teacher education to 5§ar a more integral
relationshiip to “he ongoing life of the cooperating schools,

He seces tl.e university as pertaps the most disinterested
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point from which to examine current practice and to

Py

:ecommenh;iﬁp;évements in the schools. Implicﬁtions are thdat
public scholls constijuge a better vantage point. That coi~
leges are 1osing the iqitiative.in teacﬁer éducatioﬂ,is £he

feeling of Evan R.dellin§2 #ho cites the expressions of TEPS

- L _
in its!statement that teachers must have the major voice in

{
teachey preparation and points up the fact thet some. school

systems (New York) are setting uv teacher training programs.

”~

-

He concluded that authority (ovér the curriculum for teache
education, over standarés for admission t®© programs in teacher
education énd for performance in courses) i§ pasging from fhe
¢ollgges. He sees the hour for realignment as laté.

.ﬁ.B. Howsan> presents the thesis that the location of
Qeaéher education on a university canpus is an acsdemic ac-
cident and that it is disadVantéged Sy the faculty go#erﬁanée
system. Hg sees needs of the teaching prbfession'ahd pubiic
schools as having been restricted by the "disciplines" of

o .
the conventional tollege. ZErnhasis on teache;reduéatian as
an "all-university functien” o3 limited the development of
the schools of éducation 25 pvolfessional schools and made
then less able to serve prorfz:r.ional nceds of public schools;
suck emphasis seems %to make schools of'education responsible

for btehaviors over which *uecy have no real control.

2 :
=Collins,

Fvan 0., "The Imvozsible Imneratlives: Tower,
. . T P . . S N . " e
Auvtnoritr, and Decizion ia%ins in Teacher Education . AACTEH,
25 Totrunvrs L0071, <, 13,
3.~ .- . ~: " _ R ‘o "
JREOus N, D.l., draft “"Governance of Teacher Mducation )

of
coruary 1971.

(]
[}iﬁ:resentcd Lo the AACTH, T
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The AACTE, as an official beidy, deals with the loowring
possibility that colleges may be in danger of losing the
function of teacher education. A special study commission of

AACTE states in its Crisis in Teacher Educationh that fragmen-

tation of authority becomes cruéial as ";chool systems seek
to prepare their own feachers". The comnission further states
that there is a "current movement toward total assumption of
professionai preparation responsibilities by school systems".
The repoft enphasizes the ﬁeed fof close involvement between
school systens &_cﬁlleggs. It points up the need for "the
invention of new and différent strategies™ to afford schools
of égpéhtion the structures that can enable the schools of
education to be more resgonsive to teacher education needs.

Some voices havé’suggestéd that the'pfoblem may bhe
alleuiated'if colleges anid school systems cépbine in cooﬁera—
tive véﬁtures; Thié nmust be done, they say, in a way that
pernits the personnel of the school system to have a voice in
control.S

John A.E. ’.-!ilson6 beliaves that teacher education‘cannot

be divorced fromn the work of t.2 teacher. Teacher education

hSpecial Study Commission, Crisis in Teacher Education,
presentod to the AACTY, Februsry 1271.

SDurham, Josenh 7T "Imperatives for Teacher nducation in

-~ o 9

the Secventies", Albany State Collegse publication, 1 February 1971,

& N » - .
Cwilson, Joln A.3., "A Radical Proposal", Hannu Delta Ti

X Fecord, Frbruary 1271, n. (5. .
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for the future,he states, recuires a new' view of what teachers

-

are doing and of the nature & function of schools. He points

[

out that the dgmnation of present teachér-preparation is the

delusion that professional competence cén be obtained in a

time-span of a few professionéliqourses§op a college'campus.
"Ronald Anderson7,.University of Haﬁaii, reports the --

College of ILducation in his institutiongplans to:move profes-

"sional education into the public schools to offer experiences

O

in theqry, professiona;_labgratory, an& éfactice under super- o

vision of a teaﬁ of ?ollege eéucation faculty and.publié

school teachers. This program will serve as a tesfing ground

for new"designs for the eﬁtire secoﬁdary education curriculum.
b =0 \\~\~;‘

Rotert Koff8 has stated that the pfimary, if not the
. . ./

ultimate, goal of teaching is to internalize in the learner
the dewvices he needs to learn so that he proaressively be-

comes independent of external control; that is, he learns

how to learn. He points out a need for the development of

-teacher training raterials that link conceovts and vractice.

The many educators who advocate that teacher education is

best conducted off the colle~: canmpus, by the public schools,

and for the odbjectives of public education suggest total

: TCownuents a’ ICHY, 9 Jugust 127,

‘;. 8 . .. .

- "Educational Personnel Tlevelonnent: Challenge of the
Seventics'", Nanort of o Confarence of Chief Ttate School CF-
ficers, 1070, Staznlord Cantor Tor Dezecaren 2nd Zevelopmeont
in Taneliine . Shanfayd Univoorside ) ow, 18,
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noverent fraom the canous 1o a school';enter. Advocates of
such aqtion in the prof;ss;on may find parallel support

from the pattern of thé.incipient novements within certain
CO}leges.to institute "External Degree" programs?, usually
in bﬁsiness or public administration., If programs in those
fields provide degrees off the college campus, education
degrees may not be an exception.

Many educators support the concern that.theigféﬁaration

of school personnel to enter a profession must be broader

than the traditional university concern for seeking valid

knowledge. Such concern causes professional preparation

progggﬁé to enmphasize: (1) search for knowledge, as charac-
terized by the search of the ﬂ;séiplinesé (2) research and
develooviment, appropriate to & profession; [(3) utilization and
application, as characterized by the professional practi-
tioners. The major research emvhasis in preparation of
teachers should be more on investigation and déveldpment
related to the social problems of man.than oﬁ the researéh
of‘theldiscipline 2s 1s often comnnon iﬁ a university. From

. o

£. man, fror applications of

{
i

consideration of the vrotlems

[

rofessional study the teacher

related disciplines, and from

- 1g..—0

education prozram will build 2  revertoire of knowledge and

3

deéd vpractitioners. Toc often,

o
3
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education, seen to expect purposes and orientations of the
university approach and the professional schools to be the

sare, critics say. Expectations that derive from the university

approach'need not be expected to fit schools of education. .

FREEDOM TO ?REPARE TEACHERS

.if the degision-making process of the institution gives
low-priority to professional preparation, the school of education
mey be unduly burdened in eXpending energies to produce and
maintain collaborative reiationships for the advanceﬁent of
professional pfepafation. There must be, therefore, evidence of
adequate college organization for permitting schools of education
to maké decisions about.the process and content of teacher
educat;oﬁ and to 1ocate‘with them the major responsibility for
designfng, approving, evaluating,.ana developing teacher edu-
.cation. (Bbviously; the decisions must be made in the light of
certain constraints affecting teacher education: NCATE; State
Department of Education; TEPS{ ;nd‘the requirements of the insti-
tution£> Unless such decision—making structures exist and are
made to work, teacher educatibn cannqt be oﬁe and & part of its
neighbqring schéol éystems regardless of how much the school
systems wish for this.

.While there a2re many converse suggestions that a movenent
of teacher =ducation from the campus to the public schools will
simply attach newv teachers to the things already in existence,
the pxéponents of the movement‘point out that its very purpose
is to fiwieo clinate nore o?eﬁ to change. They‘indicate a nced

£o0 hava prosoective tzachers en~zi2d in ereating new teaxching

mbwrmcamn o e maee = .
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=odels, new teaching agencies; and creatife curricular experi—.
ences for children iﬁ a climate of reality. It is basic tao

'the moverment ‘concept that it must bé given a school sysfem will-
ing and ready to make.modifications that will produce the kind

of equcatibn suitable to the best interest of learﬂeré and will-
ing to support the efforts of combined administrators, teachers,l
education faculty, and prospective teachers in the.development- |
dr a better school. ©Such a school sysfem should be similar to
the "Teacher Centers" that the U.S}O.E..propdses to establish
over the nation. .It shqgld be a place to bring tog?ther human
apd material resources to.prdvide teachers with.thgéﬁost effective
preparation to m%et_their_professional responsibilities.

{

- ' CHANGE IN MAJOR PATTERN

To mowve the Qrofessiodél;preparétiom to a selected teacher

prepa;ation laboratory'is a fairly common pattern in progrems
inecluding teacher corps, work-study, and pr cS;ps. But the
content preﬁaration for teachér education would also need to
be'changed and reioqated. The college curriculum pattern is
being cited as a major hindraﬁce to curficulum_change'in high

10 The university pattern of curriculum, with its

schools,
separate subjects approached in depth, is the major determinant
of curriculunm in the high schools since teachers are prepared

in separate subjects. Yet nublic school innovators doubt that

a separate subject curriculum should be maintained in the high .

Rensons Universities
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schools now or in the future. Onlj ninor break;éways have been
possibl; because_of'séparafe’subject preparation of high schéol
feachers. These limited breaggiﬁays have gonéisted of two-
course blocs, career exploration, miri-courses, exceptional
education, enQironmental studies, ete. The breakaways are
numerous enough to suggest desires for innovation but small
enough to suggest the domination of high school curriculum by
university curriculum patterns.

How can a high school teacher be best prepared? The:
desire for public school curriculum change and the potential
obsolescence of the separate subject curriculum, coupled with -
the g;gwing thrust toward & more clinical and internship ap-
proacﬁ:to teacher preparation, suggests the direction of change
in the preparétion of high school teachérs. Can we give the

igh school teacher the éontent for a curriculum of new cate-
gories such as. "symbolic skills",."developmental studies",
"exemplars", "molar problems", "scientific method", or of

problem—centered studies?

MAJOR IN A NEW LOCATION
Many indicators point toward the need for Schools of Edu-
cation to establish prograns that are of the college but not

in the college; programs in the public schools but of a com-

‘bined staff. OSuch programns nust call for a nev major that is

3

broad in concaevts, flexible in organization, and inclusive of

coordinated understanding and practice., The preparation of a
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high school teacher is offered as an example. The name of the

- majJor is not significént -- "Secondary Education" o;"Secondary.
Teaching" -- but it should emphgsize the curriculun cohtent of
the secondary school properly blended or "layered" into a
secondary teaching program with essentially all of the major and
the faculty fbor it located in & ¢linicel setting of the public

" schools.,

The new major abandons the traditional teacher education
concept of campus-based courses and can focus on a performance-—
based and product—based approéch. It can provide a.four~year
education progfam with the high schools and the higher education
instfgptions operating in concert.

Aaditionally, suqh a major can be performance based to permit
the prospective teacher to acquire certain competencies.

The pién for the major can utilize part of the existing pro-
gran on the college campus. The first two yeafs of the progr#m
can be spent in general or éore curricuium education, including
an explorztory survey of the content of a broad fiéld. During
the third year, the prospective teacher can be held accountable
for a mastery of the content he plans to.teéch. The content should :*
be suitable for puﬁlic school curriculum ana should cut across
college deparimental areas in their contribution to professional v
education.

The senior year ﬁill not be structuredias courses but as
instructional rnodules, each intendéd to facilitate the prospective

teschor's aceniaevenmant ef 2 porformance based objective., OSone
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.’modulcg «will be directed bygcollege;baSed faculty, meny by
school-vazed feaculty, aﬁd a few by the self-direetion of the
Prospective teacher. A module may consist of ##wegal elements.
The;e pay include a teaching unit, class study, or individual
project. Each module will consist of:

A specific obJective

Preassessment of prospective teacher's
bT:avior end effectiveness

Instructional activity, self-paced

»Postassessment

, YRecycling for additional time

. - ;ovement to another ﬁodule if results are adquate

. Tﬁroughout the senior year the Secéndary education major wiil

be given opportunity fo intéract with an iﬁ~servicé teacher so as to
effectively accomplish desirable behavior changes in learners

wvho are the .focus of attention.

. SUMMARY
The directions for Schools of Education doeé not -seem clear
at the mqment but some several voices seem to be calling for a
movement that'constitutes a new structure for teacher education.
An example of a poésible combinations of campus- and public school~—

based activity has been suggested in this article.




