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"Redesigning the Community" is the ninth grade unit

of the University City school district program known as Arts in
General Education, a K-12 series of special instructional units
taught as part of the reqular subject areas of language arts and

social studies.
design and planning.

In social studies the main focus is on environmental
In this ninth grade social studies unit,

students explore some general concepts of culture through general
readings. Then a more in-depth look at a city's relationship to

culture is presented through the use of slides and literature.

Next,

students are introduced to specific aspects of urban design and begin
a study of the home ¢ommunity. The culmination experience of the unit
is a student activity project in which a specific aspect of
University City is chosen for redesign. Three student projects
.described focus on the zoo, adequate housing, and community worship

facilities. At the completion of the projects,

students present

proposals to a review board composed of class members and moderating
teacher for critical appraisal of functional and aesthetic factors of
the plans. Student evaluation measures are included with each of the

19 lesson guides.

Teachers! assessments, provided on a form at the

end of each of four lessons, contribute to annual modification of the

progranm.

Instruction units for the entire Arts in General Education

Project and the 19 lessons of "Redesigning The Community" are listed.
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studies in the environment:
Redesigning the Community

"What can be done to reduce the rising rate of a in our con
munity?" the students asked. After study and thought, their answer was to p
posz a new form of rapid transit. In designing the new transit systen, thoy
First assessed the transportation needs of tane community. They considered the
commuter's needs and how his daily tr.ps to work, shop, or play could be pade
more pleasant. A route plarn, wiich assured that the persons !iving In suburbia
das well as in the inner city would be adequately served by the system, was
developed. <Cars and rails were designed to be functional and -pleasant for the
users of the system. Finally, the students looked av the overdll aesthotics of
che transit system and sought to produce a structure which would enhance the
appearance of the community. Wwhen che project was complete, the students sub-
mitted their proposal to a review board for consideraticn.

Though this project may sound . like the undertaking of a colicge class in
environmental engincering, [t was actually the work of ninth-grade students in
University City, Missouri, a suburb of 8t. lLouis. The stulents completed this
project as part of a unit of studu entitled “Studies in the Cnvironment: Re-
designing the Community."” Rapid transit is just one of many subjects that lave
been tackled by junior high students during the five years that the unit has
been taught. !

For the students of the University City school system, "Redesigninog the
Community” is not an isolated study, hbut part of a school district program Xnown
as Arts in General Education. Beginning with elementary students and continuing
‘through twelfth grade, the Arts in General lducation program seeks to provide
all students with an understanding and appreciation of the arts. To mect this
goal, a comprehensive curriculum consisting of 14 .instructional units has been
aeveloped by a staff of teacher-specialists, under the direction of Stanley
J. Madeja. The social studies units werc designed by Rose Marie Banks. Support
for the development and implementation of the program was provided bu the JDR
(John D. Rockefeller) 3rd Fund, Inc., the University City School District, and
the Central Midwestern Educational Laboratory, Inc. (CEMREL}), St. Ann, HMissouri.

The Arts in General Education staff believes that art is not an exclusive
discipline that should only be tauyht in "art" class. TInstead they mainvain
that all disciplines--languaye, social studies, science--have aesthetic compo-
nents ~hich provide a natural basis for teaching understanding and appreciation
of many art forms. The Arts in General Education curriculum, as ultimately
developed by the University City staff, Is not a separate_art curriculum, but

-

a series of special instructional units wh'.:- @ taught as part of the regular
curriculum. Language arts and social st . chosen as the two major
subject areas in which to concentrate the it 2am.  I'n language arts the
main emphasis is on theater and dramatic a- =~ social stucies the main focus
is on environmental design and planning. A o ..p.ote list of units developed for

the Arts in General Education program is shown in the box below.
SOCIAL STUDIES AND THE ARTS

Five years ago when the instructional units for Arts In General Education
were being designed, concern for the environmeut existed bur was not as wide-
spread as it is today. Nevertheless, the teachers who were developing the soctal
studies units saw a clear meed to introduce students to environmental concerns,
by relating the existing social studies curr.culum to these concerns. They also
wanted to expand the social studies curriculum to include study of the aesthetic
aspects of the environment as part of larger social issues. A major objective
was to '...make the social studies curriculum celevant to students in cur rapidly
changing technological age by helping cach student develop a critical attitude
toward the sensory qualities of his environment."

The first arts unit implemented in the social studies curriculum was
"Studies in the Environment: Redesigning the Community." Several more units
have been added to the social studies curriculum at various grade levels. 'fThe
Nature Scroll" for third and fourth grades brings topether a variety of resources
in music and art to broaden nature study; "A Gateway to the West" introduces
fifth and sixth graders to urban design concepts and their effect upon a city's
appearance and fuznction; in "St. Louis, the River, and the Arts,' students loarn
about thelr own city's historical and cultural aspects. These units wvere de-
signed to be taught in sequence from grades four through nine, but they are
flexible enough for each school to order the sequence to meet fts own necds,




REDESIGNING THE COMMUNITY

: "Redesigning the Lommunitv is used prlmarilv with n1nth-grade ‘voungsters. [
and draws on the _concepts. they learn in their previous arts tudles. ThL_un1L B
'1s composed’ of 19 sequential lessons.’

) Students begin the unit by exploring some general concepts of culture.
Through selected readlngs, students” study the components of culture and detErmine-
how -the culture of .a people influences the planning-and developmcnt of . tneir'

“environment."

. . This general. study of ‘culture is: followed by a mote xn-depth look at
’citles and how a city reflects the culture of its people. To understand how a
‘eity grows and adapts to its inhabitants needs, students are shown slides of
their own city of St. .Louis and- asked to uxplain what. the slides show. about the =

: needs . of the people of St. Louis Suburban- growth -and : its inflLence on the .cen-~
‘tral city is considered. A more poec1c view of ciries is presented by reading
poetry written about various cities.

‘Based on’their study of the city, students are introduced to specific .

"~ aspects of urban design:. Cultural influences; resource availabllity, techrio- -
logical capabilities, and aésthetic preferences are discussed as elements ‘of -

. urban planning.. .Studenrs see slides and pictures of, cities all over the world--~ -
Yoruba in Africa, Amsterdam, Tunis, Peking,. the bedroom community of Levittown,

! Pennsylvania—-and are asked to consider how the culture of each city s inhabi—

. tants has affected its urban design.. :

With this general background, . students begin a stud" of. their home com- :
wunity, University City. They start with a tour of the community, tsing’ maps
to explore both business and. residential areas. They concentrate on.one partic~ _ﬂ
ular aspect of comsunity 1ife, such as eating establishments, churches, or recrea-'
tional facilities. 1In their tour students are asked to consider elements of :
planning and design in their community, but they are alsc directed to consider
the quality of 1life that is found there..

. Following their community tours, students’ are introduced to various
people from the community who can provide more information about specific,as— .
pects of urban design in University City. Tl 2 community's city planner may - ',
speak on urban planning and why it is necessary. Representatives of tlie’ utility ;.
companies  and the parks and recreation department explain to students ‘the fine-:
tions and concerns of their organizatioms. ~ Architects who have designed spe=-:
cific city buildings, such as the University City library, may give insight into
considerations made in plann1ng such buildings.

The culminating experience of "Redesigning the Community" is a student -
activity project.  Using what they have learned about urban' planning, students
are asked to choose a specific aspect or area of University City and redesign
it to make it both pleasing and functional for the city's residents. Projects
may be undertaken individually, but most students prefer to work in groups. ~The
results of their study are to be presented ‘to the class in some form.of visual -

" display. The displays have.included slide/tape showe, collages; models -built
from styrofoam and papier-mﬁche,_and simulated magazine cover stories complete: '
with photographs. ~ A project which dealt with.rapid-transit was described at.the

beginning of. this Prof;le' descriptions of three other projects Eollow in the

' next section. .

" When projects are compleced, students present their proposals to a revi@w

board composed of class members with the teacher serving as moderator. ' The .
review board studies each proposal and makes a critical appraisal of both the
functional and aesthetic aspects of the plan. For. example,- in appraising the
rapid transit proposal, the review board felt the idea might be impractical
because of the amount of money it would take to build such a system.

Teachexrs who have used the unit in their classes report' that when ‘students -

“first began to act as reviewers of the projects they were inclined to be more
critical of the students presenting the projects than of the projects themselves,

However, as students begin to better understand environmental concepts, they are

able to focus on the proposals without considering the personalities of the

students involved.
In some classes, the student projucts have been displayed for persons. out-
slde the school setting, such as the architecture department at Washington

University, the school board, and the community planner for University City.

THREE PROJECTS
A New Zoo

One of the most famous landmarks in the St. Louls ‘area s the Fozest Park
Zoo, which is located in the western part of the metropolitan area, n2ar Univer-
sity City. The students who studied the zoo for their final project in "Rede-.
signing the Community" felt that the geographic location of the zoo prevented
many people--especially those in outlying areas--from going to.the zoo. They
- proposed -that it be more centrally lecated withia metropolitan St. Louis.
‘A new location for the zoo was not the end of their plans. Using milk.
cartons, ‘clay, and styrofoam, the group designed a model zoo which would be both
"functional ‘and pleasant. They also wanted lt to be educational as well-as rec-
reational. They proposed having all cars and individual- transportation banned -
“from the zoo,: suggesting that such vehicles were dangerous to both visitors and
'-:anlmals. A’ system of man-made waterways,’ islands,- boats, and natural ‘habitats”
1was presented to the review board. The proposed zoo.would.be accessible to the
1’ :ommunity and every person- would find something of 1nterest——opera, study
[: l(:atic life and reptiles, or-a museum.

Scudents design a modél neignbnrnood




Group projects sometimes require a large working area.

Putting the final touches on an individuil project.

nstructional Upits in Arts in General Fducation Project

lementary
The Clrcus
. The ‘Nature Scroll
The Machine and the Arts
Folk:ale
.. communication of Mood
* A Gateway to the West
2L St. Louis, the River, and the Arts
uriior High
. -Redesxgn;ng the Community
:'Industrial Design
Communications Arts and Lanouage
+i. Themes and Moods in Spanish Art
Pnior High
’ Editing: A° Way of Life
The Packaaed Soul

Theatre Game -File
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ln study1ng the zno pian, rhe class review bnard puxntcd ‘out t“L 1mpra;—
'ticalitv of some.of the suggestlons For example; if watervays werd used in-
J.s:ead of walkways, visitors at the zoo. would have to take a boat irom éneplace
to another. Some children as well as some adults whe are afratd of water wouhd
not be able to enjoy :such a zoo. . Amimals might escape from their habitats,
However, with these exceptions;: the students vore enthusiasvic .about the nuu
zoo and felt it should be an ekcitlng add:LLon to the LommunlLs

Adeauate Hou :nJ

Adequate housing has baew a conceri of many of th»nstudents who - hdve
taken the "Redesigning the Community" unit. -One group ou studentb undertook’
the problem of housing in University City, as thelr flnal ‘project. During’ thcir
ciass tour of the community, these students came -to feel that. the most pressing
| housing need was for more diversity in the types of homes locatéd in the area.
HMost of the bomes were similar in- appearance, with onlv different colors of-

g paint to distinguish them. Students recommended that . individuals be encouraged
| to design their own homes before building, . so there would be more ‘individuality
in the neighborhoods and more pride of ownership amor.g  the ‘residents. 1t was
also suggested that duplexes, community homes, ‘and homes for elderly citizens.
be added, so the community tould better serve ‘the needs of' all the people.
Students wanted -some areas that were completely without commerclal or business
establishments. - )

For their visual display, the students decided to Loncentrate on _one
main rhoroughfare in the community,.Olive Strezet. . .They first presented a photo-
graphic essay which depicted some of the problems on Olive Street; then they
nade recommendations for correcting the problems. Some of the students in the
group designed new buxldings and built models of the buildings w1th styrcfoam -
j blocks.

The student Doard that reviewed the progect pointed out that reetrict1onq
on facilities in some neighborhoods could cause difficuities for residents: who )
got too creative in designing their own homes. "And, as with most of the projects,
they were concerned with thé financing of _some of the bui1d1ng proposals. - -

House of Worship.

Five students in one class proposed a "House of Worship" which would
house churches and synagogues under one roof. “The designers reasoned that
Synagogues were used mostly on Saturdays and sat empty on Sundays, while most
Christian services were conducted on Sunday leaving the building unused during
the rest of the week. - Students felt that better use of a structure could be )
made by combining facillties into one building. They also hoped a single struc-
ture would promote the movement toward unity In religion.

In designing a building that would sérve many religions, the students
had to- study tlhe needs of the religions .to be included. The model building
constructed by the students allowed for specific requirements of cach religion.
In addition to building a model, some of the mempers of the group wrote essays
for this project. :

When the House of WOrship plau was presented .to the review board a
lively discussion ensued. The board's major criticism of the proposal was that
complex needs of different religlous services madc a singlc s;ructure imprac— -'
tical. - .

EVALUATION .
Evaluation of srudent pertormance is part aof the "Redegigning the Community“
unit.,. To help individual teachers assess student performance the curriculum
guide for. the unit includes minimum standards of achievvement with each of the
B 18 lesson guides. For.example, in the first lesson a student is required to
design and make a collage which shows diffeérent elements of culture. To meet
@minimum ‘standavds the student must 'include at least four components of culture
BB in his design." 1In Lesson 15 slides of selected sites in the community are
d shown. HMinimum standard for acceptable perfcrmance is: - "The student should in=
clude at least two rcasins for both the function and aesthetlc appeal of eaclt
site in seveh out of ten slides.”

A second type of evaluation Is teacher assessment of the unit, lnch
teaclier who uses Redesigning the Community" 1s-asked to evaluate the success
jof the unit concepts and materials with the particular group of students that
she {s teaching. At the end of each saries of four lessons the teacher amswers
these ‘questions. . - . ~ L :

1. Are any. of thefconcepts unclear? if yes, expiein.

2.  Should any prerequisite concepts be specified for these
lessons? ) .

5. Are any of the concepts too’ difficult for the s:udents’
If yes, explain. .

4, .Do the objectives generally provide you with' a basxc
frame of reference for guiding the lessons?

" 5. Are the activities and sirategies in any of the IEJSODS
: too dlfficult for. the level of students?




Y Ctmpag.,

6. Are any of the ‘detivities irrelevant to the concepts?
- If yes, explain.

7. Indicdte on the scale the student's response to the
activities of these lessons,

Do not like Like very much
1 2 3 4 5

8. Is there a sufficient amount of instructional mate:lal
provided with these lessons?

9. Do you have access to the equipment necessary for use
of instructional materials?

10. On the average, how much preparation time 4id you apend
on each lesson?
Lesson 1 Llesson 2 Lesson 3__ Lesson &

11, Check the characteristics you feel best describe the

assignments for these lessons.

a) _ too difficult __satisfactory __too easy
b) _ boring __average __fun for students
c) __irrelevant __satisfactory __very relevant

Based on the evaluations made by the participating teacher, modifications of
"Redesigning the Community" have been mede each year.

CLASSROOM EXPERIENCES ’

A1l the Arts. for Every Child, the staff of the Arts in
is unrealistic to supgmest that all units
unrealistic to suggest that any indi-
raught." In 1llustration of this point,
‘the Community" with their classes have

In a final report,
General Education program cauticns, "It
are of equal value, but it is aven mora
vidual unit works well every time it is
two teachers who have used 'tedesigning
had different results.

Mr. D., who used the unit with a
students to be interested and attentive
when-studying the develcpment of cities and looking at slides of their own
community. However, when the material became more technical, especially with
the introduction of the street grid maps, the children lost interest. 1In
studying foreign cities, especially Pekinp, the students did not have sufficlient
knowledge of the cultures to be able to relate the urban design of the city to
its cyulure. Interest revived again when studeuts toured University City; buk
Mr. D. decided tc end the unit without finishing the remaining lessons or under-
taking the final project

Ms., B., who has taught the unlt to ninth praders, has had a different
experience when using the material. She has observed a pood interest level
throughout the unit and has been picased with the innovative results of many
of the group projects. She reports, '"Fach class ianvelved has been so thorouphly
creative that, for the most part, no twu groups of final products have been
alike. So each time T teach the material it is like a new experlence.'

class of seventh graders, found his
during the early stages of the class

"Redesigning the Communiti" was specifically designed for use by the University City schocls.
to initiate a similar pregram, @& brief description of the lesson focus for the 19 lessons included in the unit is given Lelow,
The activities {n which the students engage are described for Lessons 16 through 19,

noted for Lessoas 1 thrcugh 15.
Lasson One—-f"fbc\ls: Cyncapk of culture and its components.

Materialv' Readings on culture, Materialsg:

Lasscn

Concept of the city; contributicns of ethnic groups.
Materials:

. louis history and architecture,

Lesson Two “-Focus:
Mater:a‘q< Readings on St
¥
Problems of the city and possible solutions.
"Cities U.S.A.:" readings.

Lesson Three--foius:

Materials: Filmstrip,
i . . . . Activity:
Foyr--facus: Relationship between a major city and suburbs.

Lessdu
Readings prepared by teachers.

Hlterials:
Communicy growth through land acquisition.
transparencies,

Le:sson Five--Focus:
- Materials: Cutline map of community,

Matarials:

Loesgon Fifteen»-Focus:

Lesson Six--Focus: Culture of people as evidenced by their land use. a city
Haterials: taps showing city growth. ) Materials:
Lessor: Seven--Focus: Urban design for a pleasing environment,

LR 3 . ali £ iti 3 P . .
Materials: Slides of cities around the world rotivity:

{ _Lesson Eight-~Focus: Jomnunities reflect values of a culture.
Materials: "Peking" booklet; Peking and China slides. Activity:
Lesson Nine--Focus: Architectual styles.

Materials: “A look at Amerxca;'j readings on architects. Activity:
st Ten--Focus: Urbkan planning in primitive and medieval cities.

Slides of Zwolle and Save.

Aruitoxt provided by Eic:

2

A

;The JOR 3rd Fund,

t Lesson Eleyen—-Fecus:
University City slides, notes
Twolve-~Focus:
Filmstrip "Nature, Man, and Architecturo;" glides of
Yoruba and amsterdam,
Lesson Thirteen--rocus:
four of University City, slide/tape presentaiion by Urbai,
renewal office speaker.
Lessoh Fourteei--Focus:
“Civy Game"

Lesson Sixtwen--Focus:
Students intervicw citizens to determine views on planning.

Lesson Sevepteen--Fosus:
Fach student lists the problems he sees io redesigning.

Lesson Eightecn--Focus:
Guest speakers cite needs of various groups.

Lesson Nineteen--Culminating Activity:

j ERIC DOCUMENTS

}{ ED 071 043 - Fleld Trial of Wisconsin Design for Reading Skltl .
Dovelopment and CEMREL Assthstic Education Program.
Final Report. 126 pp. MF - $.65, HC - $6.58.

Revliew of sesthetic educatjon programs in 31 schools
tn threo states; shows that little teacher traintng
¥ 15 necessary to produce successfui programs,

B EN 065 438 ~ Environment. and tho Communityi An Annotated Bib-

: Jiography, 70 pp. MWF - $.65, HC - $3.29, Intended:
25 a selectlon tool. for laymen and professlonals, i
this bibllography emphasizes the eavironment of
Amerfcan cities and communitles. A blbhoqrmny ot
bibliographies Is provided. 95 well us supplcmanfaf‘y
sources of information and guldance.

§ ED 059 883 - Art Related Experiences for Sociat Science, rlafural
Sclence and tanguage Arts. 24 pp. o Availabile from
ERIC/SMEAC, 1460 West Lane Avenue, Columbus, Ohio
43221, A booklet intended to 'serve as an intro-
duction to art axperiences that relate fo students
In social science, natural sclencl, and Ianguaga
arts,

QED 055 020 - Project Canada West: -How to Lbok at Youi- urban «
E Worid. 37 pp. MF ~ $.65, HC - $3.29. . Modular -
units deﬁngnpd 1o provide open-endud,- student--
diracted investigations In the. Com'nunl‘i‘y Unit
titles include: [) Portals: Pcints of Access;
2) Skyline and Proflle; 3) Foczl Polnt and Land-

marks; 4) Nodas: Strateqic Points, Githering )
Places; 3} Pathways: Streats, Rwerf» Rai (rodils;
&) Edges antt Entities: ity Seamenis; ) Aura- .

and Puise: Impressions.
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For more informaticn concerning the subject oﬁ‘this.pépek. ;
WRITE: Rt

Ms. Pose Marie Banks
School District of University Cit
725 Kingsland Avenue
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Howaver, for teachers in other schools whc might wish
Matarials used are

Compeonents of urkan design in university city,
on local architects.

Effuct of building materials on environment.
Ceatral business arca reflects community.

Planning is essential to community devclopment;
{(prepared by teachers).

Factyrs which contribute to function and form of

5lides of University City.

Residents' needs determine city development.
Unique problems in redesigning each community.

Unique problems in redesigning each commumty.

Student projects.



