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ABSTRACT

The first-year activities of the Publishers Alert
Service (PAS) a service that announces the availability of
USOE-funded educational materials and products, are described in this
report. A brief discussion about the current status of the service is
followed by 22 of the 26 announcements produced during the first
year. Following each announcement is a report that describes the
production schedule in that announcement and a brief history of the
preparation. The document also presents feedback gathered from
publishers about the reception of the PAS in the publishing
comnunity. The results of telephone interviews with publishers who
responded to PAS announcements and publishers who did not respond are
discussed. FPinally the document summarizes the achievements of the
year and provides recommendations for further improvements to the
PAS. (CH)
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PUBLISHERS ALERT SERVICE: YEAR-END SUMMARY

Supplement to the Final Report on Contract No. OEC-72-4368

The objective of the Publishers Aiert Service is to prepare
announcements describing USOE-funded educational materials
and products. These announcements are sent to publishers to

notify them of the availability of materials they might want
to publish.
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INTRODUCTION

The objectives of this report are (1) to provide NIE with a summary of Publishers
Alert Service products during the first year of operation; (2) to present feed-
baclk. gathered from publishers about the reception of the Publishers Alert Service
in the publishing community; (3) to provide information on the current status of
announcements in the production cycle; and (4) to summarize the implications of

the research and the production undertaken during the year.

The report contains the following five sections:

I. Progress Report--This section replaces the regular monthly Progress

Report and discusses the current status of all announcements on which
work was done during the reporting period.

II. The Published Announcements~-This section contains all announcements

published during the year, and includes the Production Report for each

announcement.

IITI. Telephone Survey of Publishers--This section presents the results of a

series of telephone interviews with publishers, undertaken for the pur-
pose of obtaining feedback on the Publishers Alert Service.

IV. Interviews with Publishers at ASCD--The results of in-person interviews

with publishers, conducted at the annual meeting of the Association of
Supervision and Curriculum Development, are presented in this section.

V. Summary and Further Recommendations~--This section summarizes the

achievements of the year and provides recommendations for further

improvements to the Publishers Alert Service.

ii




I. PROGRESS REPORT: MAY 18-JUNE 15, 1973

Two new assignments were received during the reporting period, numbers 73-32
and 73-33. This makes a total of 34 assignmente received by SDC to date. Of
the 34, two were d-opped, 24 have been completed, and two are currently in the
production cycle. There are six remaining to be written. The status of each
of the announcements on which work was performed during the reporting period

is described below.

73-21: SPIRAL

73-22: Flexibility and Perseveration

73-23: Parent-School-Community Involvement Program

73-24: Elements of Computer Careers

These four announcements were completed and mailed to Washington in final,

camera-ready form.

'73-25: Teaching Mathematics Modules

73-26: Health Education

Both of these announcements were drafted and readily aﬁproved by the developers

of the products. Upon receiving his review copies, the contract monitor requested
that some changes be made before he completed his review. Third drafts were
prepared in accordance with his instructions and sent to NIE. The drafts were

approved with corrections, and are now being set in type.




73-27: Instructional Materials Program

73-28: Man and Environment

73-29: Educational Cooperation

73-30: Black Dialect

73-31: National Concrete Technology Curriculum

73-32: Early Childhood Education with Handicapped Children

The six announcements listed above constitute a backlog on which work will begin

immediately if SDC is awarded the contract for the coming year.

Additional Work Performed During the Reporting Period

In addition to work on the announcements listed above, the Production Report
for announcement number 73-22 was prepared and submitted and the Final Report

was prepared.

Budget Summary
A total of $31,930 out of the contract award of $33,935 had been expended as

of June 10, 1973.




II. THE PUBLISHED ANNOUNCEMENTS

Twenty-two of the 26 announcements produced during the first year of operation
of the Publishers Alert Service are reprinted on the following pages. The last

four announcements will not reach camera-ready form in time to be included in

this report.

In its published form, each announcement is printed on the front and back of a
single sheet. For the purpose of this report, we have photographed the front

and back of each announcement and printed them on consecutive pages.

For each announcement produced during the past year, SDC has provided a Production
Report detaiiing the production schedule and a brief history of the preparation
of the announcement. These Production Reports have been reprinted in this section,

with each report following the announcement to which it refers.

Taken as a whole, this section provides a detailed overview of the range of
assignments encountered during the year, the fluctuations of the production

process, and the appearance and quality of the final product.




Announcement Number 72-01

Adelante: An Emerging Design for Mexican American Education

‘Developed by the Teacher Corps Assistance Project in the Center
for Communication Research, School of Communication, University
of Texas at Austin, with the help of a grant from USOE,
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ADELANTE:
An Emerping Dosign for Mexican American Educstion
PHOBLEM discipline and s own professional experience, es well e the

How can we teach Mexican American children the skills end
tezhniques they need to function well in our society without
negating or devaluing their own culture end their own self-
respect?

Addlante: An Emerging Design for Mexican American Edu-
cation addresses this issue. In e single volume, Adsimte is sn
education in the attitudes end concerns of Mexican American
children, As such, it is essentiel reading for teachers, school
administrators, resesrchers, tsachar treiners, and State snd

feslings and experiences he ramembered having as e child, end
suggested waeys in which his discipline might contribute to the
improvement of the Mexican American child's educstionsl
expariencs. The result is e rich and veried volume, with much
materiel in it to incresse the reader’s swereness of the subtleties
of intercultural experiences.

ORGANIZATION

Adelante is divided into three sactions. Tha first contains two
introductory papers that present o generel view of educatior.

for the Mexican Amaerican. The second section begins with e
paper on specific problems of the Maxican American child.
This is followsd by the sight main position papers on Mexican
American sducation as seen in the light of the discipline:
mentioned above. Each paper is preceded by e short preface
and followed by e list of the panel members who discussed

Federal administretors, ell of whom are responsible for shaping
our educational programs and practices.

ArPROACH

The volume is the product of e creative progrem designed to
collsct some of the best thinking on the subject end makae it
aveilsble to the public. Distinguished Maexican American
scholars from various disciplines met et the University of
Texas in November, 1871, tor san intensive 3-day conference,
entitled ‘"Towsrd e Philosophy of Education for the Mexican
Amagricsn.” Wall befors the conference, esch of the schulars
prapsred e position paper on the subject from the point of
view of his own disciptine. Ons month before th:1 conference,
sach psper was sent to s panel of nine Maxican Amaerican edu-
cators for review and study. The panels then met et the con-
ferencs to discuss their reactions end give their feedback to
the suthors. In the tight of these discussions, the papers were
revised by their authors and collected into the prysent volume.

Disciplines rapresented in the collection ere history, anthro-
pology, bilinguatism, sociology, political science, education
research, psychology, and the culturel erts. Each of the
scholers looked at the problems Mexican Americen children
have in school end in society through the medium of his own

This notice I8 for information purposes ondy. it MMMMMMMMaymdmmmusmdmmme the legal
rights w0 the material presented other then those pr Q legl and in the USOE Copyright Guidehnes of June 1070.
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Aruitoxt provided by Eic:

the paper at the conference and a summary of their reactions.
The tinal section contains a bibliography of current literature
on the Mexican American, as well as a dirsctory of resource
persons in Mexican American education.

ISSUES

Each paper in Adelants raises important issues for American
educators. in 3 paper on current ediicational research, Dr.
Manusl Ramirez chalfenges the conventional “meiting pot”
philosophy of the past, arguing instead for the idea of cultural
democracy, whers differant cultures can coexist with mutusl
respect. This argument contains the implicstion that we need
to change the school to fit the child, rather than trying to
change the child to fit the school. In a paper on bilingualism
and intellectus) development, Dr. Mari-Luci Jaramillo dis-
cusses the need for bicultural rather than msrely bilingusi
education, to prepare rhildren to operate successfully in two
cultures where thay exist together. Dr. Jos¢ Cérdanas dis-
cusses the link betwesn the Maxican Amaerican’s newly-realiz-
ed and growing poliitical power and the improvement in his
education: the better educated hg is, the more political power
he can get; the more power he has, the more he can improve
his children's education. Other papaers address the cultural and
linguistic ditferences between Mexican American and Anglo
children; the elements of Chicano culture and art; the ethno-
centric response of public education to the Chicano; the psy-
chology of the Mexican American; the anthropolcgical in.pli-
cations in the education of the Mexican American; the in-
sdequate teaching of Mexican American history; and the
challenge of devaloping s visble philosophy of education for
the Mexican American.

CONFERENCE

The conference that produced Adelants was organized and
sponsored by the Teacher Corps Assistance Project in the
Center for Communication Research, School of Communics-

tion, University of Texas at Austin, with the help of a grant
from USOE. The conference was led, and the book edited,
by Manusl Rayss Mazdn, Project Director for the Teacher
Corps Assistance Project. Tha university is now seeking & pub-
lisher who will make the results of the conferance svailable
to all those concarned with providing a good educational en-
vironment for Mexican Americsn children.

REVIEW

For the past few months, Adefante (in manuscript form) has
been circulatea 10 Teacher Corps interns, community people,
teachers, administrators, curricutum directors, schoot super-
intendents, college deans, and Members of Congress, . w1
purpose of gathering feedbstk from the field. Responss to
the bock has been extremaely positive, and s number of school
superintendents and college deans have indicated 3 dasire to
use the bock on s wide scale. A summary of the field ;eview
for each paper wiil "¢ included in the tinal varsion of the
manuscript,

REQUEST FOR PROPOSAL

It is possible that no group of authors has ever subjected its
work to 8 mare rigorous series of critical reviews. The result.
ing volume will be a valuable aid in the process of making our
schools responsive to the needs of all their students. To secure
8 capy of the request for propass! and for further information,
plesse contact:

Manuel Reyss Mazdn

Yeacher Corps Assistance Project
Center for Communication Ressarch
Speech Building 214F

The University of Texass st Austin
Austin, Tex. 78712

Requests for proposals witl be sent to putlishers on August 7,
1972,



August 10, 1972

PRODUCTION REPORT--PAS ANNOUNCEMENT 72-1

ADELANTE

The first Publishers Alert Service announcement produced by SDC described
Adelante, a collection of papers on the education of Mexican Americans that
was developed at the University of Texas at Austin. The following list
shows each of the important production steps and gives the completion date

for each step.

STEP DATE COMPLETED
Date received 5/17
Rough draft 6/1
First draft to developer 6/5

First draft received from developer 6/15

Second draft to USOE 6/13 (developer's corrections
were taken by telephone
and incorporated)

Third draft to USOE 6/23
tpproved by USOE 6/30
Copy to typesetter 6/30
Typeset copy received, proofed,

and corrected 7/13
Paste-up 7/14
Finished announcement to USOE 7/14

During the production of the Adelante announcement, we encountered several
minor problems that caused delays in production:
1. The developer, Mr. Mazon, left town for a few days in the middle
of his review period.
2. A third draft was necessary in order to obtain USOE approval.
3. The typesetting job came at a period of unusually heavy overload
for the typesetter.




72-1, Page Two

A major problem that occurred after the announcement left SDC was that
the camera-ready copy provided by SDC was printed by a non-camera, low-
quality process that resulted in an inferior printed product. The final
printed version of the announcement showed strip lines, dropped out parts

of the copy, and presented a blurred, smudgy appearance.




Announcement Number 72-02

The Perceptual Skills Curriculum

Developed at the University of Pittsburgh Learning Research and
Development Center with support from USOE.
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Readiness for I2arning is one of the most familiar con-
cepts in elementary-school teaching — yet what exactly
do we mean by readiness? What behaviors or skills are
included? Can they be measured? Can we teach readi:
ness skills? Will the effects be evident in academic
achievement?

To develop answers to these and other questions, the
Perceptual Skills Curriculum Project was established at
the Learning Research and Development Center of the
University of Pittsburgh, under the direction of Dr,
Jerome Rosner. Studies performed by the project statf
have identified 3 number of specific akills and behaviors
that comprise readiness for learning. The

Skills Curriculum has been developed to teach those
skills and behaviors to children, in order to improve
their ability to learn reading and arithmetic,

Background

Contained in all instructional programs at the elemen-
tary level is the assumption that the “unimpaired™ child
will be capable of organizing what he perceivas through
his senses into meaningfu! information and using this
information in the classroom situation. Dr. Rosner
points out that in many cases this assumption is false.
Large numbers of children experience unpredicted diffi-
culties in learning to read and do arithmetic. These
children appear to be normal, yet are not abie to profit
from instruction in a normal way. Although various
groups of these children are given different diagnostic

labels, such as learning-disabled, culturally handicapped,

dyslexic, minimally brain-damaged, etc., there is very
little agreement among investigators as to either cause
or treatment. One thing these children seem to have in
common, however, is that they show some degree of
rerceptual dysfunction.

Perceptual skills are the behavioral processes of analy2-
ing and organizing raw sensory data into meaningful
symbolic units. The Perceptual Skills Curriculum Pro-
ject set out to identify skills that are directly related to
classroom guccess and to develop methods for training
children in the use of these skills,

Curmiculum

Or. Rosner and his associstes identitied perceptual skills
in four major areas: visusl-motor skills, auditory-motor

skills, general-motor skills, and letters and numerals.
They defined behavioral objectives in each of these
areas (there are 133 objectives in the curriculum) and
organized the objectives in each area into hierarchical
structures. Training activities and criterion-referenced
tests were designed for each objective.

The behavioral objectives in the curriculum should be
achieved by all children before they complete the first
grade. They may readily be introdiiced into the curricu-
lum at age 4. Each child in the class is started in the
curriculum by means of the criterion-referenced place-
ment tests, He raceives training only in the skills he has
nat yet acquired. Each child mgy move thraugh the se-
quence of training activities at his own pace; provision
is also made for teachers to work with small groups of
chi'dren who are all at sbout the same level of develop-
ment.

Training Activities

The training activities in the Perceptual Skills Curricu-
Jum are designed to teach children not only to recognize.
similarities and differences in visual and acoustical data,
but also to reproduce and manipulate the information
they have received. For example, in an exercise for
visual-motor development, children are given a pattern
to copy. To do this, they must be able not only to dis-
criminate between this pattern and other patterns, but
also to demonstrate their understanding of the construc-
tion of the pattern. This corrasponds closely with the
classroom situation, where students are asked to or-
ganize the raw data — sounds. visual stimulj, etc. - into
useful symbolic information and then manipuiate.the
information in various ways.

Training activities are organized into discrete, game-like
tasks in order of ascending difficulty. Generally, the
elemants of data that the child is asked to perceive are
simpls in the eariier tasks and more complex in the later
tasks. In earlier tasks the children are given many cues
to help them organize and reproduce the information,
while in later tasks there are fewer cues, An example of
this sequencing is provided by the pattern-copying tasks

" mentioned above. First, children are asked to reproduce

simpls rubber-band patterns constructed on a variable
pegboard. Then they ars taught to copy a very simple
pattern that is printed over a grid of dots; a correspond-
ing grid is provided in the space for their response.
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‘Make this 8id8 ——————— look like
this side.” ‘

[

1

The complexity of the patterns and grids is then in-
creased.

“Make this side look fike
this side.” ' ‘

e 0o o o &
¢ o o o o
e o o o @
e o o o o
e o o o o

When the child can copy fairly complex patterns, he is
asked to reproduce a pattern when some of the dots on
the response side are missing.

*‘Some of thedots are missing. Draw the lines
as though the dots were there.”

IR ] S

mT |

Visual cues, o dots, on the response side are gradually
reduced until the child is able to copy a fairly complex
design on a blank sheet of paper.

“Draw the lines as though the dots were there.”

L

~
N

e

Similar sequencing of training activities is built into the
auditory-motor, general-motor, and letters-and-numerals
components of the curriculum,

Fisld Testing

The Perceptusl Skills Curriculum has been extensively
field-tested in classroom situations similar to those in
which it will be used. The order of difficulty of the
training activities has been established through fieid
testing. Scoring of criterion-referenced tests has been
validated. In longitudinal studies it has been thoroughty
established that success in the curriculum is a valid pre.
dictor of success in learning to read and do arithmetic.

Summary
The Perceptual Skills Curriculum is the product of or-

iginal research, careful design, and rigorous testing. Dr.
Rosner and his associates have created a useful tool for
giving many of our children a better start in school.

The Request for Proposals (RFP) to publish these ma-
terials is available now, To secure a copy of the RFP
and for further information, ptease contact:

Dr. Jerome Rosner

Learning and Research Development Center
University of Pittsburgh

160 North Craig Street

Pittsburgh, Pa, 15213

(412) 683-8640

11



August 11, 1972

PRODUCTION REPORT--PAS ANNOUNCEMENT 72-2

PERCEPTUAL SKILLS CURRICULUM

The second Publishers Alert Service announcement produced by SDC described

the Perceptual Skills Curriculum, which was designed by the Learning Research

and Development Center at the University of Pittsburgh. The following list
shows each of the important production steps and gives the completion date

for each step.

STEP DATE COMPLETED
Date received 6/6
Rough draft 7/12
First draft to developer 7/13
First draft approved by telephone 7/19
Second draft to USOE 7/20
Approved by USOE 7/31 (with informal approval
by telephone, 7/27)

Copy to typesetter 7/27
Typeset copy received, proofed,

and corrected 8/2
Paste=-up 8/2
Finished announcement to USOE 8/3

Production of the Perceptual Skills Curriculum announcement went smoothly.

To avoid the printing problems encountered on 72-1, we photographed the
camera-ready copy here at SDC and had a positive made, which we forwarded
to USOE. We hope that the printed product will be improved by the addition
of this extra step in production. When we have seen a printed copy of 72-2,
we will attempt to determine whether any other adjustments of our procedures

would result in further improvement of the final printed product.
*

12



Announcement Number 72-03

Self-Paced Physics Course

Developed by the New York Institute of Technology for the
U.S. Naval Academy, with funds provided by USOE.

13
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SELF-PACED PHYSICS COURSE
New York Institute of Technology

The Self-Pacad Physics Course isa two-semester
course in calculus-oriented, college-leve! physics,
developed by the New York Institute of Tech-
nology for the U.S. Naval Academy with funds
provided by the U.S. Office of Education. Out-
standing features of the course include the imagi-
native use of a variety of media and materials
and the extensive use of branching and self-
pacing to individualize instruction.

Course Description

The Self-Paced Physics Course is designed to
teach introductory college physics to sopho-
more students of science and engineering. A-
mong the topics covered in ths course are
mechanics, wave phenomena, electricity, mag-
netism, and optics—in short, most of the topics
that would be found in any introductory course
in classical physics,

Each student’s path through the physics course
is determined by his achievement of a set of
measurable behavioral objectives (MBO's) that
have been designed for the course. There are
over a thousand MBO's in two categories: TO’s
or terminal objectives, which describe the de-
sired final student behavior, and EO’s, or en-
abling objectives, which are steps toward the
terminal behavior desired. Branching for re-
mediation or acceleration is built into the
course, 8o that the instruction received by any
student fits his needs as precisely as possible.
Further individualization is provided by the
self-pacing characteristic of the course. Each
student can move through the material at his
own pace, going an to the next topic when he
is ready. Often he can choose the madium in

which he wants to study. For example, the same
topic may be covered by a videotape, an illus-
trated text, and a “talking book’’ (which con-
sists of a tape cassette and a booklet containing
the diagrams referred 'to in the tape). The
student can use the mode of instruction that is
most comfortable or most successful for him.

Formet

The Self-Paced Physics Course is divided into
72 Segments. For each Segment there is a read-
ing assignment in one of the standard textbooks;
additional readings are assigned as options. All
the practice and exercise materials are contained
in a series of Problems end Solutions books,
with three or more Segments to a book. Each
Segment contains Information Panels, giving de-
tailed information about the problems the stu-

This notice is for information pu aw.hmmwMMmoﬂ-lamawmofmm The U. S. Office
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g lep! and d ir: the USOE Copyright Guidetines of June 1970.
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dent will encounter in that Segment. For each
Segment there is a Study Guide which contains
the branching steps that determine the student’s
path through the course material and gives de-
tailed instructions on how to progress through
the Segment. in addition, the student is fre-
quently directed by the Study Guide to work
with audiovisuals such as videotapes, talking
books, or illustrated texts. Remedial problems
are provided to supplement the 72 Segments of
the standard course.

Two kinds of informal diagnostic tests are used
in the course. One is called a Progress Check,
and is administered after a specific number of
Segments. Progress Checks are used for diagno-
sis, evaluation, and tutorial assistance. The other
informai test is called a Periodic Diagnostic.

This test form is used to diagnose possible weak

aress in the student’s work and to prescribe re-
maedial work if necessary,

Formral midterm and final examinations are
used to measure mastery of the course material
and to determine the student’s grade.

Matarials

The Self-Paced Physics Course utilizes a variety
of instructional materials, including illustrated
texts, standard textbooks, talking books, Study
Guides, and Manuals, The Study Guides are pre-
pared to permit the use of .latent-image pens.
The latent-image pen isa device designed to pro-
vide immediate feedback to students studying
independently, To mark his answer, the student
“fubs the pen over the response box he has
chosen. if hisanswer is right, a check mark { v}
appears in the box. If it is wrong, an “’X’" ap-
peers, Branching instructions are also revealed
by the latent-image pen, in accordance with the
student’s progress. The provision of immediate

feedback without the intervention of the in-
structor greatly increases the potentiai for indi-
vidualizing iristruction,

A list of the materials used in the course is pre-
santed below,

o 18 Problems and Solutions books, con-
taining Segments 1-72 of the course

o 72 Study Guides (latent-image printed}
for Segments 1-72

o 25 videotapes

o 25 talking books, consisting of 25 tape
cassattes and 25 booklets of diagrams
o 26 illustrated texts
e 12 quarterly diagnostic tests
e remedial problems
o Student Manual
o Instructor's Manuals (2) for Course and
Lab
o 3 Laboratory Manuals, containing Lab
Sessions 1-15
A volume of Problsms and Solutions designed
for enrichment of the standard course is also
available, ,
The Se/f-Paced Physics Course has been used for
3yearsat the U.S. Naval Academy, and has gone
through an extensive trial-and-revision process,
It hes proven its usefulness and is now ready to
be made available to other institutions. A Re-
quest for Proposals (RFP) is now ready for dis-
tribution to publishers. To sscure a copy of the
RFP or for further information on the Se/f-
Paced Physics Courss; pleass contact:

Dr. David Salten, Provost

New York Institute of Technology
Wheatley Road

Old Westbury, N.Y, 11542
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Sgptember 27, 1972

PRODUCTION REPORT--PAS ANNOUNCEMENT 72-03

U.S. NAVAL ACADEMY SELF-PACED PHYSICS COURSE

The second Publishers Alert Service announcement produced by SDC described

the U.S. Naval Academy Self-Paced Physics Course, a two-semester course in
college-level physics developed by the New York Institute of Technology
for the U.S. Naval Academy. The following list shows each of the important

production steps and gives the completion date for each step.

STEP DATE COMPLETED

. Date received 6/29

Rough draft completed 8/9

First -draft to developer 8/10

First draft approved by telephone 8/15 (corrections incorporated)
Second draft to USCE 8/18

Approved by USOE 8/24 (approximate)
Copy to typesetter _ 8/24

Typeset copy received, proofed,

and corrected 8/29

Paste~up completed 8/30

Photoprint completed 8/31

Finished announcement to USCE 8/31

Because the printed éopy of #72-02'was too light and tooc full of words, we
made some changes in our productioﬂ pattern for #72-03. A heavier, larger
type face was used (1l point regular rather than 10 point light) and the

number of words was cut down, with the hope of making the printed announce-

ment look more attractive and more readable. - An analysis of the printed

16




72-03, Page Two

announcement suggested that we were partially successful: using fewer words
and larger type was a good idea. However, the plate was badly over-inked
in the printing, with the result that smudges appeared in the margin and
the printed letters looked like boldface. The overall effect was heavy-

handed and somewhat urattractive.
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Announcement Number 72-04

Project LIFE

Developed by the National Education Association and funded by USOE.
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PROJECT LIFE

National Education Association

Project LI FE—~Language Improvement to Facili-
tate Education—is developing an instructional
system designed to assist the language-handi-
capped child in acquiring language skills, Origi-
nally designed for severely hearing-impaired
students, the system has been found useful in
teaching children with other disabilities as well
as non-handicapped children and illiterate,
multihandicapped adults, Project LIFE has been
funded continuously since 1963 by the U.S,
Office of Education.

LIFE Bogan

Project LIFE began with the intention of de-
veloping better methods and facilities for teach-
ing language to hearing-impaired children. The
acronym 'LIFE"” was chosen to imply new life
opportunities for the hearing-impaired child.
Numerous research studies have indicated that
wrelingually deaf children tend to be academical-
ly retarded by 2 to 5 years. Their academic dif-
ficulties have been attributed to their difficulties
in developing the English-language skills that are
essential to academic success. The goal of Project
LIFE was to design teaching techniques and ma-
terials that would make it easier for hearing-im-
paired children tc develop these skilis.

Characteristics of LIFE

The Project LIFE system provides for individ-
ualized instruction at the student’s own pace.
The lessons are designed to achieve specific be-
havioral objectives, and are carefully sequenced
in optimal learning steps. The student partici-

pates actively in the instructional process; after
he has salected his responses, immediate feed-
back is provided. Built-in diagnostic tests are
included as part of the sequence,

LIFE Matorials

" The Project LIFE system presently consists of

310 filmstrips. An additional 90-100 will be de-
veloped during 1872-73, bringing the total num-
ber of filmstrips that will be commercially dis-
tributed to approximately 400, The three major
areas of instruction covered by the system are
Visual Perception {30 filmstrips), Thinking Ac-
tivities (102 filmstrips), and Language Develop-
ment (178 filmstrips). The perceptual materials
are designed for use with 2- to 7-year-olds, who
are in the period of maximum perceptual
growth. The beginning thinking-activity materi-

The catand the dog___ .
are walking
areé running

are flying A

\_ J

This notics i for information purposes oniy. it does not mummuamwmmmusmummmmmuw
rights 10 the materiel prasentad other than thuse provided for in existing snd described for thess in the USOE Copyright Guidelines of June 1970.
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als are designed for children as young as 5, with
later materials spiralling upward in difficulty to
challenge children in the early elementary
grades. The programed language materials are
intended for children who are ready to begin

formal reading instruction. Vocabulary and -

syntax are gradually increased in difficulty to
correspond with the child’s needs and interests
as he progresses through school.

Supplementary materials—such as story book-
lets, Multiple Meaning Manuals, spirit-master
worksheet manuals, workbooks, a Teacher idea
book, and concept-griented children’s diction-
aries—are also being developed.

LIFE Equipment

Project LIFE uses the Student Response Pro-
gram Master, a device adapted from equipment
in use at the John Tracy Clinic in Los Angeles.
In addition to serving as a vehicle for the film-
strips, this equipment provides a means for the

. . B S ' _‘/
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student to respond to each frame of instruction
in the lesson and gi'ves himn iminediate feedback
on the appropriatiiess of his response, The
equipment is curre.tly being produced by Gen-
eral Electric, under a royalty agreement with
the John Tracy Clinic, and is marketed in con-
junctior with the distribution of Project LIFE
softwe. 3.

Tosting LIFE

Since 1867, software and hardware deve’oped
for Project LIFE have been field tested in ap-
proximately 100 schools for the hearing-impair-
ed and in 50 classes for children with other dis-
abilities. The research arm of Project LIFE is
now entering into research specifically designed
to give the necessary quantitative data regard-
ing the use of the materials with hearing-impair-
ed and otherwise disabled children, in addition,
field testing is continuing as new materials are
developed.

Distribution of LIFE

Since June of 1971, the Project LIFE materials
have been distributed commercially on an ex-
perimental basis, for the purpose of determin-
ing their cominercial viahility, As a rasult of an
analysis after the first year of experimental dis-
tribution, the U.S. Office of Education, the
National Education Association, and the Project
LIFE staff agreed that the materials warranted
commercial distribution for an additional 5
years. A Request for Proposals {RFP) is now
ready fordistribution to publishers. For further
information and/or a copy of the RFP, please
contact:

Dr. Glenn S. Pfau, Director
Project LIFE

National Education Association
1201 Sixteenth St., N.W.
Washington, D.C. 20036

{202) 833-4150



Septembexr 27, 1972

PRODUCTION REPORT--PAS ANNOUNCEMENT 72-04

. PROJECT LIFE

The fourth Publishers Alert Service announcement produced by SDC described

Project LIFE--Language Improvement to Facilitate Education--an instructional

gysten designed to assist the language-handicapped child in acquiring lan-
guage skills. The following list shows each of the important production

steps and gives the completion date for each step.

STEP DATE COMPLETED

Date received 6/10
Rough draft 8/18
First draft to developer 8/22
First draft received from developer 8/28
Second draft to USOE ' 9/5
Copy to typesetter 9/6
Typeset copy received, proofed,

and corrected 9/8
Paste-up complete 9/11
Photoprint complete 9/12
Finished announcement to USOE 9/12

Production of the Project LIFE announcement went fairly smoothly, with only

minor delays. Dr. Spidal made a number of changes in the first few para-
graphs of the text, making it necessary to wait for his copy to reach us by
mail instead cf incorporating the changes from our telephone conversation.
Tt later turned out that most of the changes could not be used, either

because of historical inaccuracy or because they tended to make the announce-
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72-04, Page Two

ment too wordy and academic. This meant that his revisions had to be
rewritten at SDC before the copy went to USOE for review. However, the
total delays caused during production were minor. The announcement was
set in 11 point regular type, using the same overall scheme as was used
in the previous announcement (#72-03). We have not yet received printed

copies of the finished announcement.
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Announcement Number 72-05

The Prereading Skills Program

Developed at the Wisconsin Research and Development Center for
Cognitive Learning at the University of Wisconsin with support
from USOE.
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THE PREREADING SKILLS PROGRAM
University of Wisconsin ' A
The Prereading Skills Program is designed to kindergarten year, and that deficiency patterns
diagnose and overcome deficiencies in preread- within any class vary widely among children.
ing skills at the kindergarten and preschool This points to the need for an individualized
levels. it was developed at the Wisconsin Re- program of instruction to correct these defi-
search and Development Center for Cognitive ciencies and prepare the children to learn to
Learning, University of Wisconsin, and was read. :
based on more than 5 years of experimental :
research on reading and learning to read. X The Program-
Five Skills o The Prereadfng Skills Program is a complete in-
~ structional system. [t provides everything need-
Research into the nature of reading led the de- ed to teach the five skills, including a Teacher's
velopers of the program to the conclusion that Handbook and Resource File, schedules for the
reading is not a single skill, but a complex of management of the program in the classroom.
skills that can be divided into simpler com- .  games and materials for teaching each skill, and
ponent skills. The Prereading Skills Program a recordkeeping system. An In-Service Training
. teaches five basic prereading skills: ' . -

oL etter Order—recognizing that ““mi" is not the
same as “Im"’

o Letter Orientation—recognizin